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(ABSTRACT)
This dissertation examines how multiple, hybridized literacy practices exist in the
“contact zone” of the classroom, a “social space where cultures meet, clash, and grapple,
with each other, often in contexts of highly asymmetrical relations of power, such as
colonialism, slavery, or their aftermaths as they are lived out in many parts of the world
today” (Pratt, 2002, p. 4). The rural high school English class under study here operates
as such a “contact zone,” as the teacher and students engage in conflicted negotiation,
rather than assimilation or acculturation, when multiple literacy practices vie for
recognition.
Fieldnotes collected during two months of participant observation, collected
artifacts in the form of student written texts, teacher syllabi and school documents, i.e.,
student handbooks, as well as interviews with three male students, one female student,
one teacher, one special education aide, and a school principal provided the data for this
study.
Findings make problematic the beliefs that 1) literacy is a homogenous, static,
singular either/or phenomenon, i.e., official school literacy or unofficial, and that 2)
classrooms represent homogeneous, unified communities of obedient students who share
literacy practices. Rather, classrooms, as “contact zones,” can represent heterogeneous
groups of students whose literacy practices are hybrid and intercultural, grafting together
often reactionary, oppressive sociopolitical intentions with officially sanctioned literacy
goals.
This inquiry raises questions about literacy as only a local social practice, as well
as literacy pedagogical discourses that students do not simply assimilate or acculturate,
but contest, appropriate, resist, and use to harass and oppress others, even as they
accomplish school literacy assignments.

