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Having their say:  Effective teachers of diverse students on teaching in the 21st c school 
Tamara Wallace 

 
SYNOPSIS OF RESEARCH STUDY 

 
1) Purpose of Study: 
 
The purpose of this research is to explore teachers� beliefs, perceptions, and salient 
experiences that have facilitated their multicultural understandings, which enable them to 
work effectively with diverse students.  A secondary emphasis of this research is to 
examine multiculturally competent teachers� perceptions of the multicultural needs of 
beginning teachers.   This research will inform the field not only about significant 
learning experiences which impact teacher attitudes and dispositions in regards to 
working with diverse students, but it will also provide teacher educators with other 
possibilities for developing the multicultural competencies of new teachers. 
 
This research study is an investigation of the following questions: 
 

a. What are the most salient experiences that teachers say have shaped and/or 

influenced their philosophies and pedagogies? 

b. How do these teachers account for the changes in their practice?  

c. How are the practices of effective teachers of diverse students manifested in a 

classroom context? 

d. What are the implications of these teachers� accounts for change in teacher 

education? 

2) Purpose of Involving Human Subjects: 
 
This study is a part of a graduate research project being conducted by Virginia Tech.  The 
study will involve public school professionals and their perceptions of effective pedagogy 
of diverse students.  These professionals include teachers and administrators in a 
culturally and ethnically diverse �city� school system in southwest Virginia.  In order to 
meet the goals and objectives of the research, it is imperative that I obtain the 
perspectives of these professionals.  Interviews will provide me with the necessary 
information to learn (1) the most salient experiences that have shaped and/or influenced 
the philosophies and pedagogies of effective teachers of diverse students, and (2) their 
perceptions of the multicultural needs of beginning teachers.  Observations will provide 
me the opportunity to describe how the practices of culturally responsive teachers 
coincide with best current practices described in the literature. 
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3) Procedures for Data Collection: 
 
A variety of data collection procedures will be utilized, including the following 
ethnographic techniques: 
 

Individual interviews (Teachers) :  Each participant will participate in a minimum 
of three individual interviews.  These interviews are semi-structured in which 
participants will be asked to discuss their personal histories, multicultural 
experiences [both personal and professional], and salient experiences which 
impacted their personal teaching philosophies and pedagogies.  The teachers will 
also be asked to share their recommendations for preparing new teachers for the 
culturally, ethnically, racially, socio-economically diverse 21st century classroom. 
 
Individual interviews (Administrators):  Each participant will be asked to 
participate in a minimum of two interviews.  These interviews are semi-structured 
in which participants will be asked to discuss the school�s culture and 
demographics; the dispositions of the teachers involved in the project which make 
them effective teachers; and the pedagogies of the teachers involved in the 
research project.  The administrators will also be asked to share their opinions as 
to what the preparatory needs are for beginning teachers. 
  
Focus group interview (Students):  Each participant will be asked to participate in 
a focus group interview.  Participants will be asked to share their perceptions of 
their class and their teacher.  In addition, participants will be asked to describe 
qualities of effective teachers. 
 
Interviewer�s log: In addition to school documents, an interviewer�s log will be 
kept throughout the study.  Descriptions of participants� facial expressions and 
gestures during the interview as well as my own personal thoughts and feelings 
will be recorded in this log (Guba and Lincoln, 1985).  The data collected in this 
log will be analyzed throughout the collection process.  The information in this 
log will be used to construct future questions and to highlight areas and/or topics 
that require additional information or clarification.  
 
Observations:  The teachers will be observed in order to record group dynamics 
and teacher interactions with the students.  Descriptions of participants� 
interactions with students [verbal and nonverbal] and students� responses to 
teacher will be recorded.  All of the observations will be recorded in a field 
journal.  The data collected from these observations will show how the pedagogy 
and practice of culturally responsive teachers coincide with current best practices 
described in the literature.  
 

Field notes:  Observational data along with my personal interpretations will be 
recorded in a field journal (Morse and Richards, 2002).  At the end of each 
observation, the notes in the field journal will be transcribed for analysis. 
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Documents:  In addition to interviews, documents providing information about 
the school�s profile and history will be collected and consulted in order to provide 
a thick description of the school.   

 
Prior to the beginning of the study, I will explain the study [and requisite forms] to the 
potential participants, and will then give participants a consent form [Form A] outlining 
the study�s purpose, risks and benefits, anonymity/confidentiality information, and 
withdrawal procedures.  Those who are willing to participate may do so.  Once the 
consent form is signed, the study will begin. 
 
Each of the teachers will be asked to participate in a minimum of three interviews (45 
minutes in length).  The administration will also be asked to participate in individual 
interviews. All of the participants will be asked to participate in the focus group 
interview.  Participants will be allowed to withdraw from the study at any time. 
 
4) Risks and Benefits 
 
Teachers:  There are minimal risks to participation in the research.  This is a completely 
voluntary activity.  Interview questions will focus on their personal histories, 
multicultural experiences, and their perceptions of their growth over the years.  In 
addition, participants will be asked their perceptions as to what the multicultural needs of 
preservice teachers are.  Participants will be free to choose not to respond to certain 
questions.  There are no tangible benefits included in the study.  Intangible benefits 
include providing the field with more insight as to what any teacher [preservice or 
inservice] needs in order to be effective teachers of all students. 
 
Administrators:  There are minimal risks to participation in this research project.  This is 
a completely voluntary activity.  Interview questions will focus on issues pertaining to the 
school, students, and the characteristics of effective teachers of diverse students.  
Administrators will also be asked to give their opinions as to what beginning teachers 
need in their teacher preparation programs in order to be successful teachers of all 
students.  Participants will be free to choose not to respond to certain questions.  There 
are not tangible benefits included in the study.  Intangible benefits include providing the 
field with more insight as to what any teacher [preservice or inservice] needs in order to 
be effective teachers of all students. 
 
Students:  There are minimal risks to participation in this research.  This is a completely 
voluntary activity.  Interview questions will focus on participants� perceptions of their 
class and their teacher.  In addition, participants will be asked to discuss their needs as 
students and their thoughts as to the qualities of an effective teacher.  Participants are free 
to not respond to certain questions.  There are no tangible benefits included in this study.  
Intangible benefits include providing the field with more insight as to what any teacher 
[preservice or inservice] needs to know in order to be an effective teacher of all students. 
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5) Confidentiality/Anonymity 
Every effort will be made to ensure participants� anonymity, however, it is possible that a 
participant�s identity may become known.  Information gathered in this project will be 
treated as confidential by the researchers.  Upon completion of the project, it will be 
compiled and aggregated so any comments or information cannot be traced to the 
participants.  It will be used only for the project by the investigators stated above.  No 
identifying markers of any kind will be placed on the transcript or any other document; 
pseudonyms will be used, and no one other than the researchers will have access to those 
tapes and transcripts.  Transcripts and tapes will be secured in a locked file box.  The 
investigators involved in the project are the only persons who will have access to the file 
box.  All tapes from the interviews will be destroyed upon completion of the project.  
Although all names and identifiable locations will be changed in transcripts of the 
interviews and in field notes of observations, it is possible that persons involved in the 
study may be identifiable.   However, participation in this study is not risk laden, as 
participants will only be asked to share their personal multicultural experiences and their 
perspectives on the multicultural needs of preservice teachers in addition to articulating 
their own needs for professional development in this area.  The context of this discussion 
will not jeopardize the participants� job security nor compromise their integrity.   
 
In addition, the following provisions will be made in order to protect the confidentiality 
of the participants:  (1) after the research is complete, all names will be changed on 
transcripts and in any articles published about the work; (2) the only persons who will 
have access to the data are those directly involved with the research; (3) audio and/or 
video recordings of interviews will be erased or destroyed after transcription.   
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FORM A:  Informed Consent for Participation in Research Study 
 
Participants:  Teachers 
 
Title of Project:  Having their say:  Effective teachers of diverse students on teaching in 
the 21st c school 
 
Co-Investigators:  Tamara Wallace; Dr. Ann Potts 
 
The Purpose of the Research:  This is an invitation to you to participate in this research.  
In this study, we will research salient experiences, which have facilitated the 
multicultural understandings of effective teachers of diverse students.  Should you choose 
to participate, you will help us enhance our understanding of the multicultural needs of 
teachers [inservice and preservice] by sharing your own experiences and perspectives as 
an experienced teacher. 
 
Procedures:  If you agree to participate in the research you may be asked to do the 
following: 
 
! Participate in a series of interviews.  These interviews will last a maximum of 45 

minutes and will focus on what you learned by participating in a multicultural 
learning community; how the things you learned affected your dispositions and 
pedagogy; your multicultural experiences before and after participation in the 
learning community; and multicultural issues that you think are especially salient 
for beginning teachers.  The interview will be audio taped and transcribed. 

 
! Allow us to observe your classroom.  These observations will highlight your 

interactions with your students. 
 
Benefits of the Project:  There is no monetary reward for your participation, nor is there 
any guarantee that you will directly benefit from this experience.  However, you will be 
contributing to our understanding of how we can better prepare novice teachers for 
diverse settings. 
 
Extent of Anonymity and Confidentiality:  Because of the nature of this research 
project, your identification may be identifiable.  However, this is not a sensitive issue as 
it focuses on your personal history, salient experiences which have facilitated your 
multicultural understandings, and your recommendations for teacher preparation 
programs.   In addition, we are taking the following steps to protect your confidentiality:  
(1) after the research is complete, all names will be changed on transcripts and in any 
articles published about the work; (2) the only persons who will have access to the data 
are those directly involved with the research; (3) audio and/or video recordings of 
interviews will be erased or destroyed after transcription. 
 
Freedom to Withdraw:  Even if you sign this form, you are free at any time to withdraw 
from the project itself or form the research on it.  There will be no penalty for 
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withdrawing.  To withdraw, you may contact Ms. Tamara Wallace at (540) 265-8584 or 
email: tawallac@vt.edu.  If you prefer, you may contact Mr. David Moore, Chair of 
Virginia Tech�s Institutional Review Board, at (540) 231-4991. 
 
Your signature below indicates that you have read the information and have agreed to 
participate in this study. 
 
 
__________________________________________  __________________ 
                   Signature of Participant                  Date 
 
 
 
 
__________________________________________  __________________ 
                 Tamara Wallace, Virginia Tech                  Date 
 
 
__________________________________________  __________________ 
                Dr. Ann Potts, Faculty Advisor            Date 
 
 
__________________________________________  __________________ 
                     David Moore, Chair, IRB        Date 
                      (540) 231-4991 
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Form B:  Student Assent Form 

Participant:  Students 

Title of Project:  Having their say:  Effective teachers of diverse students on teaching in 
the 21st c school 
 
Co-Investigators:  Tamara Wallace and Dr. Ann Potts 

The Purpose of the Research:  This is an invitation to you to participate in this research.  
Should you choose to participate, you will help us enhance our understanding of the 
dispositions of effective teachers of diverse students by sharing your own experiences 
and perspectives as a student. 
 
Procedures:  If you agree to participate in the research you may be asked to do the 
following: 
 
! Participate in a focus group interview.  This interview will last a maximum of one 

hour to one and a half hour in length and will focus on your experiences as a 
student.  The interview will be audio taped and transcribed. 

 
 
Benefits of the Project:  There is no monetary reward for your participation, nor is there 
any guarantee that you will directly benefit from this experience.  However, you will be 
contributing to our understanding of how we can better prepare novice teachers for 
diverse settings. 
 
Extent of Anonymity and Confidentiality:  Because of the nature of research, your 
identification may be identifiable.  However, this is not a sensitive issue as it focuses on 
your thoughts about the characteristics of effective teachers and your needs as a student.  
In addition, we are taking the following steps to protect your confidentiality:  (1) after the 
research is complete, all names will be changed on transcripts and in any articles 
published about the work; (2) the only persons who will have access to the data are those 
directly involved with the research; (3) audio and/or video recordings of interviews will 
be erased or destroyed after transcription. 
 
Freedom to Withdraw:  Even if you sign this form, you are free at any time to withdraw 
from the project itself or form the research on it.  There will be no penalty for 
withdrawing.  To withdraw, you may contact Ms. Tamara Wallace at (540) 265-8584 or 
email: tawallac@vt.edu.  If you prefer, you may contact Mr. David Moore, Chair of 
Virginia Tech�s Institutional Review Board, at (540) 231-4991. 
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Your signature below indicates that you have read the information and have agreed to 
participate in this study. 
 
 

__________________________________________  __________________ 
                   Signature of Participant                  Date 
 
 
 
 
__________________________________________  __________________ 
                 Tamara Wallace, Virginia Tech                  Date 
 
 
__________________________________________  __________________ 
                Dr. Ann Potts, Faculty Advisor            Date 
 
 
__________________________________________  __________________ 
                     David Moore, Chair, IRB        Date 
                      (540) 231-4991 
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Form C:  Parental Permission for Student (Minor) Participation in Research Study 

Title of Project:  Having their say:  Effective teachers of diverse students on teaching in 
the 21st c school 
 
Co-Investigators:  Tamara Wallace and Dr. Ann Potts 

The Purpose of the Research:  This is an invitation to allow your child to participate in 
this research.  In this study, we will research your child�s perceptions of the qualities of 
effective teachers and his or her needs as a student.  If you grant permission, you will 
allow us to discuss with your child his or her thoughts about school, classes, and teachers.  
We want to discover what your child thinks about (1) the qualities of good teachers; and 
(2) how those teachers make him or her feel about the school and themselves. 
 
Procedures:  If you grant permission for your child to participate in the research, you 
will be asked to do the following: 
 
! Allow your child to participate in a focus group interview.  This interview will 

last a maximum of one hour to one and a half hour in length and will focus on 
your experiences as a student.  The interviews will be audio taped and transcribed. 

 
 
Benefits of the Project:  There is no monetary reward for your participation, nor is there 
any guarantee that you will directly benefit from this experience.  However, you will be 
contributing to our understanding of how we can better prepare novice teachers for 
diverse settings. 
 
Extent of Anonymity and Confidentiality:  Because of the nature of research, persons 
may be identifiable, even if names are changed. However, this is research is not by nature 
risk-laden.  In addition, we are taking the following steps to protect your child�s 
confidentiality:  (1) after the research is complete, all names will be changed on 
transcripts and in any articles published about the work; (2) the only persons who will 
have access to the data are those directly involved with the research; (3) audio and/or 
video recordings of interviews will be erased or destroyed after transcription. 
 
Freedom to Withdraw:  Even if you sign this form, your child is free at any time to 
withdraw from the project itself or form the research on it.  There will be no penalty for 
withdrawing.  To withdraw, you may contact Ms. Tamara Wallace at (540) 265-8584 or 
email: tawallac@vt.edu.  If you prefer, you may contact Mr. David Moore, Chair of 
Virginia Tech�s Institutional Review Board, at (540) 231-4991. 
 
Your signature below indicates that you have read the information and have agreed to 
allow your child to participate in this study. 
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__________________________________________  __________________ 
                   Signature of Participant                  Date 
 
 
 
 
__________________________________________  __________________ 
                 Tamara Wallace, Virginia Tech                  Date 
 
 
__________________________________________  __________________ 
                Dr. Ann Potts, Faculty Advisor            Date 
 
 
__________________________________________  __________________ 
                     David Moore, Chair, IRB        Date 
                      (540) 231-4991 
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Teaching Philosophy and Practices 
 Sharon Rose 

 
Philosophy 

 
 
 

-Every child can learn 
-Responsibility as teacher to 
find the success rate/level for 
each kid and try to build on it 
-Finding worth and value in 
every student  

-Facilitator in the learning 
process 
-Helps students to become 
independent thinkers and 
problem solvers 
-Also, helps students to make 
good decisions 

Needs of students at the center 
of their classroom practice 

 
 
 

-Trust is pivotal in classroom 
-Students must be given 
dignity 
-Stdts must feel comfortable 
-Create classroom as a safe 
zone 
-Working and learning 
together 
-Making content relevant 
 

-Positive attention & praise 
-Soft tones 
-Treated w/dignity & respect 
-Classroom as a home 
environment where everyone 
is �family� 
-Students need to be nurtured 
-Students need to be expected 
to learn 
-Making self available 
-Making content relevant 
-Students to feel comfortable 

Awareness of implications of 
racial identity on students� 

perception of their academic 
ability and performance  

-Attitudes of colleagues 
-Awareness of difference and 
acknowledges differences 
(�dumb �ole white woman�) 
-Awareness of students 
feelings 
(superiority/inferiority) 
-Understands her impact on 
students 
-Trick stdts into thinking that 
they want to learn 

-Awareness of the disparity in 
how students are treated 
-Identifies w/collective black 
experience & understands 
what they will encounter when 
they enter the world 
-Striving harder 
-Aware of low expectations of 
AA students 
-Making stdts believe that they 
can learn 

Acceptance of responsibility 
for student success 

-Understands tchr�s 
responsibility to change to 
meet the needs of students 
-So what are you going to do 
about it? 

-Accepts responsibility for 
student learning (� I have to 
make them realize they want 
to learn��) 
-Tchr must make connection 
(�The work is on us� 
-�What can I do for that 
child?� 

Teacher Education  
Recommendations 

 
 
 
 
 
 

-Uncomfortableness 
-Taking students out of their 
�comfort zones� 
-Giving students more 
challenging experiences 

-Teacher awareness (of 
difference) is critical 
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Salient Experiences 

 
 
 

 
 

 
 

 Len Marie 
 

Family Life 
 
 

 -Close knit family 
-Strong community ties 
-Christian upbringing and   
  strong values 
-Lived in segregated 
community 
-Never saw white children 
until integrated h.s. 
-Skipped a grade (parents 
pushed) 

Educational Experiences 
(K-12) 

 
 

-Grew up attending 
segregated schools 
-Integrated junior h.s. 
-Tumultuous experience 
(poked w/pins, riots, etc.) 
-Remained neutral 
-Accepted individuals as 
they were 
-Faith in system; never 
questioned or challenged 

-Grew up attending 
segregated schools 
-Strong awareness of racism 
(never saw white children; 
denied participation in 
FHA) 
-Integrated high school 
-Trailblazer (first class to 
integrate school and first 
class to have most no. of 
stdts to attend 4yr. college) 
- Positive high school 
experience (co-president of 
FHA; taught white students 
about black culture) 

Early Teaching Experiences 
 
 

-Diverse tchg experience 
-Co-taught w/ SPED tchr 
-Early lessons:  do as much 
as you can in the classroom; 
hook �em; make �em think 
that they like subject; 
differentiating; changing 
approach for students 
-Advocacy 

-Taught poor stdts 
-Attitude adjustment 
(harsher tones to softer 
tones) 
-Sarcasm (retribution 
w/male stdt) 
-Importance of knowing 
about stdt�s backgrounds 
-Teaching the child vs. 
teaching the subject 
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Focus Group Interviews 

 
 
 
 
 
 
 
 

 Group 1 Group 2 Group 3 Group 4 
 

Positive Self 
Concept 

 

- �Never makes 
me feel inferior� 

- Praise 
- Makes me feel 
like I can learn 
 - Makes me 
feel special 

- �Makes me feel 
smart like I can do 
anything� 

- Makes me feel 
like I can learn 

Fairness 
 
 

-Treats every- 
one equally 

- Fair 
- Pay attention 
to everyone 
equally 

 - Treats stdt the 
same even if 
they�re not as 
smart as some of 
the other stdt 

Makes learning 
fun 

 
 

- Fun activities 
- Hands-on   
   activities 
- Makes school   
   fun 
- Makes me want 
to learn & make 
good grades 

- Projects 
- Hands on 
activities 
 - Jokes with 
students 

- Have fun in class - Makes learning 
fun 
-Have fun while 
you�re learning 

Cares for 
students 

 
 

- �Lets me know 
when I�m doing 
something I 
shouldn�t be 
doing� 

- Stay after 
school 
- Takes time to 
explain things  
- Shows 
appreciation 
- Praise 

- �She bends over 
backwards to help 
me� 
- Makes me feel 
like its ok to 
mistakes 
-Asks about stdts 
individually as well 
as academics 

- Pays attention to 
stdts 
- Helps stdts 
- Shows concern 
outside of school 
- Explains things 
until you 
understand 

Relationship 
with students 

 
 
 
 

- �Good tchrs get 
involved w/ their 
stdts� 

- Learning and 
laughing 
together 

- �I want a 
relationship with 
my tchr� 
- Make you feel 
like you�re at home 
- Makes me want to 
come to school 

- Laugh and have 
fun with stdts 
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Marie�s Analysis: Experiences, Beliefs, and Practices 

 
 

Background Experiences Beliefs Practices 
Early Life: 
Segregated community: 

(1) living in one area of 
town 

(2) attending segregated 
schools (FHA) 

 

Shaped by experiences 
which promoted a 
sociocultural awareness of 
race:  
Messages: 

(1) self reliance 
(2) education as 

opportunity to better 
oneself 

(3) working twice as  
      hard 

 

(1) Tougher on AA 
stdts 

(2)  Harder disposition  
 

Early Career: 
(1) Sewing club 
(2) Learning from 

colleagues 

Realized a change in time 
and community and ways of 
old were not working; 
paradigm shift 
 
Shaped by experiences 
which promoted a 
sociocultural awareness of 
race: 
(1) Different expectations 
for AA stdts 

More cognizant of students� 
feelings: 
(1) Mothered them 

more 
(2) Allowed them to 

work together 
 
 
(3) Established 

sustained support 
networks w/i  classroom 

(4) Maintain high 
expectations 

 
Cumulative experiences and 
awareness 
 

Comprehensive View: 
Understood behaviors in 
relation to external factors- 
(1) Reason for negative 
attitudes 
# Mistreated during 

earlier years of 
schooling 

(2) Reason for not doing 
work 
# Not feeling cared 

for 
 
 
 
 

Ownership 
Responsibility 
Positive attention and soft 
tones 
Establish and sustain 
positive relationships 
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Len�s Analysis: Experiences, Beliefs, and Practices 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Background Experiences Beliefs Practices 
Early Life: 
Racism outside world: 
# �colored town� 
# �cherry bomb� 

Parental influence 
# �good� and 

�bad� 
# MLK 

references 
# Attending 

integrated 
school 

Shaped by experiences which 
promoted a sociocultural 
awareness of race: 
(1) Aware of herself and her 
position  
�dumb ole white woman� 
�pedestal� 
(2) Aware of influence of race on 
her students 
�acting like the man� 
�being white�   

# Removing racial 
barriers 

 
# Opening lines of 

communication 
 
# Creating a feeling of 

togetherness 
 
 
  

Relationships with peers 
# Miss Black 

Teen 

Essentialness of Relationships 
 
 
 

# Establishing 
trust 

# Creating safe 
zones 

 
Culminating experiences 
and sociocultural awareness 

Comprehensive View: 
Understood behaviors in relation to 
external factors- 
(1) Result of not having positive 
adults 
# No homework 
# Increase of discipline 
      referrals 
# Adult like dispositions 

# Ownership 
# Responsibility  
# Trying to help stdts   
       overcome external  
       factors  
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Tamara K. Wallace 

Woodrow Wilson Middle School 
1813 Carter Road 

Roanoke, VA 24015 
 

W:  (540) 853-2358      H: (540) 265-8584     tawallac@vt.edu 
 

Education 
 
Ph.D., Curriculum & Instruction, Virginia Tech, Blacksburg, VA, December 2005 
     Dissertation Topic:  Preparing Culturally Responsive Teachers 
     Doctoral Committee Co-Chairs:  Dr. Brenda Brand and Dr. Ann Potts 
 
M.A., Curriculum & Instruction, Virginia Tech, Blacksburg, VA, May, 1997 
 
B.A., English, Virginia Tech, Blacksburg, VA, December 1995 
    Major Areas:  20th Century American Literature and 19th Century British Literature 
    Minor:  Biology 
 
Professional Licensure 

    Collegiate Professional Licensure in English; 1999-2004; renewed 2004-2009 
   Administrative and Supervision Endorsement, PreK-12 
 
Administrative Experience 
 
Assistant Principal, Woodrow Wilson Middle, Roanoke City Public Schools, 
Roanoke, VA 2004- Present. 
 

• Assistant principals have the major responsibility of insuring that students are 
safe and that the school environment is conducive to learning.  My two major 
areas of responsibility are monitoring instruction and management.   As a co-
instructional leader in the building, I am responsible for collecting and 
reviewing lesson plans, monitoring curriculum and pacing, observing lessons, 
reviewing formative and summative test data, providing staff development, 
and evaluating teachers.  In the area of management, I am responsible for the 
following:  assisting with scheduling (for students and teachers), assisting 
with budgeting, developing duty rosters, establishing and implementing school 
wide disciplinary procedures, developing and revising the teacher handbook 
and school crisis plan, issuing keys, maintaining and ordering textbooks, and 
coordinating the maintenance of the physical building. 
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Director, Hampton University College of Continuing Education (Roanoke Branch), 
Roanoke, VA, 2003- 2004. 
 

• Hampton University�s College of Continuing Education offers undergraduate 
baccalaureate degree programs to working adult students seeking educational 
and/or career advancement.  As director of the Roanoke branch, I managed the 
day-to-day operation of the satellite campus.  In addition, I was responsible for 
advising students; evaluating transcripts; monitoring the academic progress of 
students; managing the budget; supervising staff members; recruiting students; 
creating new curricular programs; and serving as a liaison between the 
university and the Roanoke Higher Education Authority. 

 
Teaching and Related Experience 

 
Co-Instructor & Student Intern Supervisor, English Education, Department of 
Teaching and Learning, Virginia Tech, Blacksburg, VA, 2003-2004. 

 
• Teaching Composition (EDCI 4414)- A graduate-level course aligned with 

NCATE/NCTE learner goals and objectives.  A review of the history of 
composition and discussion of the current debates in the discipline provide a 
framework within the prospective and experienced teachers of writing can locate 
themselves and composition pedagogy.  The course emphasized methods to help 
teachers meet the needs of diverse student writers.  As co-instructor of this 
course, the content I taught focused primarily upon strategies for the struggling 
writer.  Students participated in writer�s workshop and had opportunities to write 
in multiple genres throughout the course. 

 
• Teaching English in Secondary Schools II (EDCI 5744)- A graduate level 

course designed to prepare pre-service teachers for the student teaching 
experience and for work experience as a teacher.  This course focused on the 
application of theory and the implementation of the many strategies students have 
read and learned about in the preceding methods courses.  Course activities were 
designed to prepare students for the variety of skill and the breadth and depth of 
knowledge and understanding needed to become an effective teacher. 

 
• Internship in Education (EDCI 5754)- This course involves the student teaching 

internship, which is the culminating experience in the pre-service teacher 
education program.  Working closely with the cooperating teacher and student 
intern, and using the ten INTASC principles that guide beginning teacher 
development and assessment, the university supervisor evaluates the student 
intern�s progress throughout the internship period. 

 
• Early Field Studies in English Education (EDCI 5964)- This course is the initial 

experience English education student interns have in the field.  The early field 
experience is designed to provide pre-service teachers with the opportunity of 
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working with cooperating teachers and students in the public school setting.  
During this experience, the university mentor supervises the student intern and 
works closely with cooperating teachers and principals to establish and maintain 
clear lines of communication.  In addition, the university mentor evaluates each 
student intern and makes recommendations for continuation or dismissal from the 
program. 

 
Student-Intern Supervisor, Elementary Education, Department of Teaching and 
Learning, Virginia Tech, Blacksburg, VA 2001-2003 
 

• Field Studies (EDCI 5964)- The field studies course provides elementary 
education pre-service teachers an opportunity to work with teachers and children 
in schools.  The university mentor works closely to monitor the progress of each 
student intern and collaborates with the cooperating teacher in providing 
constructive feedback to help student interns reflect upon their practice.  The 
university mentor is also responsible for conducting seminars pertaining to 
issues in the field and evaluating student interns throughout the field experience. 

 
• Internship in Education (5754)- The internship in education is the student 

teaching experience, which is the final and culminating experience in the 
elementary education program.  The university mentor supervises every aspect of 
the final student teaching experience.  Adhering closely to program guidelines 
and INTASC principles, the university mentor evaluates the progress of each 
student teacher from the beginning to the end of the experience. 

 
Director, Bridge to Success Summer Program, 2002 
 

• Discouraged by the gap in achievement between the African American and 
Caucasian students in my school, I requested funding from the Central 
Administration to create a summer program for �at-risk� rising sixth grade 
students.  Funding was granted, and a program was created to acclimate the new 
students to the challenges of middle school.  Technology was integrated into the 
academic curriculum so that learning was more �student- centered� and �hands 
on.� Students also participated in a variety of field trips both academic and non-
academic to build community between program participants and teachers, with 
the intention of creating and sustaining a support network for the new sixth-
graders. 

 
Teacher-Director, Adolescent Uplift, Roanoke City Public Schools, Roanoke, VA 
2000-2001 
 

• Adolescent Uplift is a program designed for the over aged middle school student. 
Students participating in the program were at least two years older than the 
average student in his/her grade level.  This program was conducted after 
regular school hours and concentrated on remediation in the basic four-core 
areas-mathematics, science, history, and English.  I was selected to work in this 
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program because of my ability to work with �at risk� populations and my 
background in science.  After the pilot year, I was asked to assume the role of 
teacher-director.  In this role, I continued to teach science classes and was also 
assigned administrative duties, including maintaining the budget, hiring and 
recruiting staff, maintaining the schedule, and handling discipline.  

 
Teacher, Roanoke City Public Schools, Roanoke, VA 1997-2003 
 

• English 8- This Standards of Learning (SOL) aligned course led students 
through units on the short story, non-fiction, poetry, drama, and fantasy.  In 
addition to the literary emphasis, there was a strong writing component in the 
course.  Students learned the significance of audience and purpose in their 
writing as they produced narrative, expository, and persuasive pieces.  A 
secondary emphasis of the course was on oral communication.  Students had the 
opportunity to read, debated, and write and perform speeches on a variety of 
ethical issues including euthanasia, genetic screening tests, and human cloning. 

 
• English 7- The seventh grade English curriculum consisted of a strong reading 

and writing program.  In this course, students read examples of and practiced 
writing autobiographies, biographies, mythology, poetry, and short stories.  In an 
attempt to show students the multiple purposes of the written word, I assigned 
projects, which required students to utilize available technology in their various 
written projects.  My students created and produced comic strips, CD covers, 
movie and music reviews, newsletters, and public service announcements. 

 
• Language Arts 6/United History I- In this course, language arts and social 

studies were integrated in such a matter that students were not able to distinguish 
social studies from language arts.  Using the sixth grade SOLs for history and 
English as a guide, I created units that integrated both content areas.  Students 
read a variety of historical documents, historical fiction, and slave narratives.  In 
addition, students published various types of written work including colonial 
newspapers, committee of correspondence letters, and journals.  A secondary 
emphasis of the course was building critical thinking skills.  For example, 
students were engaged in debates about the contradictions of the founding 
principles of America and the conditions and treatment of minorities and women. 

 
Academic Advisor, Virginia Tech Academic Success Program, Blacksburg, VA, 
1996-1997 
 

• As an academic advisor for the Virginia Tech Academic Success Program 
(VTASP), I worked with students in the University Studies program for 
undeclared majors.  The VTASP was created to provide academic advising, free 
tutoring, and support for first year students underrepresented at Virginia Tech.  
My responsibilities included advising students, assisting students with course 
registration, and monitoring students� academic progress.  I also instituted a 
study hall for my students and took them on weekend study retreats. 
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Teaching Competencies/Interests 

Undergraduate and graduate level course in elementary, middle, or secondary 
English/Language Arts; composition and composition pedagogy; children�s literature, 
young adult literature; multicultural education; diversity/social justice and equity in 
education; social foundations of education; curriculum development and assessment; 
classroom management 
 
Research Interests 

Pre-service teacher preparation; student perception of racial identity and academic 
achievement; teacher efficacy and NCLB; teacher beliefs and instructional practices; 
multicultural education as it relates to teacher preparation; composition scenarios for 
middle grades/secondary writing teachers; qualitative analyses of intersections of race 
and class with literacy in the English/Language Arts classroom 
 
Presentations 

Wallace, T., Brand, B., and Potts, A. (2005, November).  Having their Say:  Effective 
Teachers of Diverse Students on Teaching in the 21st Century School.  Presented at the 
National Association For Multicultural Education Conference, Atlanta, GA. 
  
Carico, K., Greene, A., Hicks, D., Wallace, T., and Young, C. (2003, April).  Multi-
cultured to Death:  A rural land grant University�s attempt to provide authentic 
multicultural experiences for pre-service teachers.  Presented at the annual meeting of the 
American Educational Research Association, Chicago, IL. 
 
Wallace, T.  (2002, October).  Teaching �other people�s children:� Taking cultural 
difference into account in the elementary classroom.  Presentation for Graduate Seminar 
on Diversity in Education, Virginia Tech, Blacksburg, VA. 
 
Manuscripts in Preparation 

Brand, B., and Wallace, T. (Article).  Teaching the Socioculturally Disadvantaged. 
 
Wallace, T. (Article).  Understanding Race as Factor in Facilitating Culturally 
Responsive Dispositions. 
 
Awards/Honors 

Alpha Kappa Mu National Honor Society, 1996 
Kappa Delta Pi International Honor Society in Education, 1996 
Outstanding Beginning Teacher Nominee, 1997 
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Professional Associations 

American Educational Association 
Association for Supervision and Curriculum Development  
National Council of Teachers of English 
National Associate for Multicultural Education 
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