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Chapter 1 

INTRODUCTION AND JUSTIFICATION 

Social studies skil1s have received much attention in recent 

years, and have become an integral facet of social studies. Yet, skills, 

values and substantive knowledge overlap. Separating one from the other 

is often a difficult task. Student readiness for skills teaching is 

also very important. Some children develop this readiness for skil1s 

earlier than others. Richard Gross, a long time leader in social 

studies education, comments on this: 

••• the overlap between skills, attitudes and know1edge 
is substantial. Usually emotiona1 values are associated with 
what has been learned, and in turn, attitudes have bias in 
knowledge. For example, the student interested in studying 
pollution usually has some attitudes and skills associated with 
this subject. Emotional experiences may have a striking impact 
on the skills development of all individuals; perhaps secure, 
stable students can most effectively develop higher level 
thinking skil1so) 

Skills, for the purpose of this study, were operationally 

defined as the abil ity to perform a given task successfully. In this 

study the task was that of bias recognition. This skill was a cog-

nitive, analytical one. 

Skills, if not being defined or taught to the satisfaction 

of all social studies educators, are at least receiving some attention. 

The National Council of Social Studies has, in the last decade, 

lRichard E. Gross and June R. Chapin, Teaching ~ Social 
Studies (Boston: Little, Brown and Company, 1973), p. 7. 
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publ ished one bulletin and one yearbook devoted to skills. These two 

remain an almost exclusive source of information on social studies 

skills. The National Council of Social Studies yearbook, published in 

1963. is expository, treating skills as a special area of study. In 

1971, bulletin number 15 was introduced devoted to questioning and 

testing techniques as related to skills development. These two remain 

the most definitive works on the subject. Very few research studies 

have been done examining skills development or skills areas. The 

reason for this Jack of research is probably without real justification. 

Social studies skills and skills development are not new educational 

goals or phenomena. As early as the mid 1700's, geography was 

• d d· A· d • 2 Intro uce Into merlcan e ucatlon. Concomitant to the study of 

geography were map and globe skills. These skills remain a facet of 

the curriculum. Very few other skills areas have been introduced. 

The accountability movement has, in recent years, given some 

rise to increased interest in the basic skills. In turn, this has 

intensified pressure on educators for observable accomplishments. 

Skills, too, are tied with behavioral objectives. Many educators 

feel publ ic pressure is forcing them to set objectives and fulfill 

them, teaching usable measurable skills while doing so. Social studies 

has followed other content areas in the development of measurable 

skills areas. Hov/ever, a relatively small amount of scholarly writing 

has focused on skills and skills measurement, although a number of 

social studies educators have written treatises mentioning skills. 

2H• Go Good, & History of American Education (2d ed.; Canada: 
The Macmillan Co., 1970), p. 74. 
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The number of experimental or descriptive research or evaluation studies 

are still fewer in number. 

Given this background, it was the expressed purpose of this 

study to attempt to test the significance of a 1 imited ski1ls program 

on an eighth grade level. The program was organized so as to maximize 

instructional effort and maintain student interest. It is the general 

philosophy of this paper that an attempt was needed to test the strength 

of a 1 imited skills-oriented program under field conditions. Certainly, 

little experimental work has been done in the area of actually devel

oping skills programs that are designed to teach skills and measure 

the success encountered. 

Bias recognition is recognized in the literature to be an 

important skills area. Very 1 ittle has been done with bias recognition. 

Few studies, Chapter 2 will show, exist in bias recognition, and fewer 

programs have been set up in public schools to deal with it. It is 

the opinion of this researcher that students should not complete their 

education without having some idea of bias, its nature and recognition. 

Many students and adults have proven vu1nerable to prejudice in their 

environments. It is felt that programs such as the one designed here 

can aid and add to a student1s critical acumen and make him a more 

sensitive individual. The need exists; this program may show that the 

need can be met. 

THE PROBLEM 

Statement of the Problem , 
This study was concerned with examining the extent to which a 

bias recognition skills program would act to effect the comprehension 
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and internalization of this skills area by eighth grade social studies 

students. The specific bias recognition areas involved were: racial, 

religious, political, sexist and ethnocentric. These skills areas were 

tested and treated; the total outcome for the combined five areas was 

studied for significance as well as each area studied independently. 

In addition, one of the major focuses of this study was to examine if 

the program explained in this study was an effective one for teaching 

bias recognition. 

Rationale and Defense of the Program 

Before the treatment could be effectively designed, several 

questions had to be answered. First, was the teaching of bias 

recognition really an important feature of social studies and, if 

so, how could it be more effectively accompl ished? The program, in 

addition, had to meet the needs of the optimum number of students 

with the greatest amount of instructional competence. An important 

part of this process revolved around the classroom teacher. Teachers 

selected were given in-service credit for their participation. one 

day of extra pay for the teachers in the experimental group and one

half day of pay for teachers in the comparison groupo Teachers in 

the experimental group were also given a syllabus of the program with 

basic instruction in teaching bias recognitiono The difficult task, 

however, was the designing and implementation of the treatment it

selfo 

When constructing a program intended to teach bias recognition 

to eighth grade students, one must initially understand the importance 

of instruction in this area o The student does encounter bias everywhere 
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in his day-to-day life. He also has personal biases that color his 

attitudes and perceptions. Dan B. Fleming, a social studies educator, 

has said that everyone has biases and tends to go toward or approve of 

them. It should be the goal of a media bias recognition program, 

according to Fleming, to expose students to other biases.3 

Fleming also points out that bias recognition should be the 

number one goal of social studies instruction. He feels such a program 

teaches both skill in evaluation of media materials, as well as critical 

thinking skills.4 With these goals in mind, the design of the program 

was begun. 

The design itself had little to rely upon in the way of previous 

studies. A review of literature showed that none had been attempted. 

The program then would have to depend on eclectic selections of 

instructional entities gathered largely from experience. Ideas were 

selected from the works of social studies educators in other skills 

areas. The method of instruction was to be directed inquiry with 

varied learning activities. Student involvement was stressed. Student 

interaction was also considered to be important. The idea of students 

learning by doing, interacting with one another and engaging in teaching 

themselves as well as fellow students was felt to be a powerful method 

of instruction. The goal of this process was the student learning to 

depend on his own judgment to recognize bias, not rely exclusively on a 

30pinion expressed by Dan BII Fleming in an address (lidid Richard 
Get a Bad Rap? Coping with Media Bias: Methods and Materials For The 
Social Studies Teacher") at Virginia Beach (Va.), National Council For 
The Social Studies Regional Conference, April, 19750 
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teacher1s. His teacher would not follow him into life when he would 

confront bias on his own. It should be remembered. however, that no 

precedent existed for using these instructional methods in a bias 

recognition program, since such a program had never been accomplished. 

The design of the treatment included twelve steps, ten of them 

instructional. The program began and ended with a test, a pre and 

post test. The test given initial1y was identical to the test given at 

the conclusion. Instruction began with a series of definitions. The 

object was to familiarize the student with a working vocabulary to be 

used throughout the program. The student would have a lexical base 

from which to operate. 

After this initiating step, the next two instructional processes 

involved the use of media sources. It was felt that the media would 

provide a rich source of material that would reflect bias. No texts 

were used in these two steps and, in fact, in the entire program. After 

reviewing much in the way of textual offerings, it was felt that none 

would provide the raw material necessary to student comprehension of 

bias as would newspapers and magazines. Fleming said of using this 

source, I~eachers are always attempting to find material when the 

sources most available, newspapers and magazines, are the best of al1 11 •
5 

The next four components of the program provided a continual 

building and refining of bias recognition skills. Students were asked 

to create bias and non-bias material. Students participated in debates, 

wrote essays and, in general, began to participate in activities designed 

to create an internaJization of the concepts involved in bias recognition. 
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In this section of the program the students gathered the sophistication 

necessary to sharpen their skills. As a culmination, the student again 

went to media sources to work with head) ines and accompanying stories. 

The student, at this point, had an opportunity to use his enhanced 

discriminatory knowledge to find if the headl ine was related to the 

story and if the story contained bias, to what degree and what biases 

were reflected. 

Quizzes were also included in the program. These quizzes were 

designed to instruct, rather than for grading purposes. The quizzes 

were not difficult, structurally or academically. After the quizzes 

were completed, student and teacher were to discuss the material and 

attempt to correct mistaken impressions held by the student. A more 

detailed outl ine and description of the treatment is included in 

Chapter 3. This entire program was to run approximately two and one 

half to three weeks, depending on individual c1ass speed at accompl ishing 

each instructiona1 entity. 

It was necessary for much new ground to be broken when designing 

this instructional unit. Little was availabJe that had been 

successfully used in other programs. The design had to include 

flexibil ity, yet be so structured as to optimize student comprehension. 

The teachers were very important to the overall success of the program. 

The instructors in the experimental group were given brief training to 

acquaint them with how to teach the program. This will be described in 

Chapter 3. Obviously many problems were present. These had to be 

met and successfully overcome. Results of this success are reported in 

Chapter 4. 
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Hypotheses 

Hypotheses were formulated for each of the five types of bias 

and its accompanying recognition: racial. rei igious, pol itical, sexist 

and ethnocentric. In addition, hypotheses were set to test the total 

program. Two hypotheses were formulated for each area, one alternate 

and one null. The hypotheses were tested using analysis of covariance. 

Since each bias area was tested separately as well as in 

combination, separate hypotheses were formulated for each. The out

comes of the study were divided into the relative effects of the program 

on both the experimental and control subjects. Additional two-way 

analyses were made in two of the bias areas, racial and sexist. Black 

and white students were compared to determine if members of either 

racial group recognized bias more readily. Male and female students 

were also compared to determine if either recognized bias more readily. 

In using these two-way analyses it was possible to determine if either 

grouping had special sensitivity to racial or sexist bias or if bias 

recognition was general ized through the entire sample and thus the 

eighth grade population of Roanoke City schools. 

Racial bias. The null hypothesis states: There is no 

significant difference in racial bias recognition for students receiving 

a bias recognition program compared to those not receiving this treat-

mente 

The alternate hypothesis states: There is a significant 

difference in racial bias recognition for students receiving a bias 

recognition program compared to those not receiving this treat-

menta 
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Racial bias: Two~Jay classification analysis. The null 

hypothesis for race and group and by race states: There is no signi

ficant difference in racial bias recognition for these four groups of 

students: black students receiving the treatment, white students 

receiving the treatment, black students not receiving the treatment, 

and white students not receiving the treatment. 

The alternate hypothesis for race and group states: There is 

a significant difference in racial bias recognition for these four 

groups of students: b1ack students receiving the treatment, white 

students receiving the treatment, black students not receiving the 

treatment and white students not receiving the treatment. 

The alternate hypothesis for race states: There is a signi

ficant difference in racial bias recognition between black and white 

students, whether treated or untreated. 

Sexist bias o The null hypothesis states: There is no signi

ficant difference in sexist bias recognition for students receiving a 

bias recognition program compared to those not receiving this treatment. 

The a1ternate hypothesis states: There is a significant 

difference in sexist bias recognition for students receiving a bias 

recognition program compared to those not receiving this treatment. 

Sexist bias: Two-way classification analysis. The null 

hypothesis for sex and group and sex states: There is no significant 

difference In sexist bias recognition for these four groups of students: 

female students receiving the treatment, male students receiving the 

treatment, female students not receiving the treatment and male students 
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not receiving the treatment. 

The alternate hypothesis for sex and group states: There is a 

significant difference in sexist bias recognition for these four groups 

of students: fema1e students receiving the treatment, male students 

receiving the treatment, female students not receiving the treatment 

and male students not receiving the treatment. 

The alternate hypothesis for sex states: There is a signifi

cant difference in sexist bias recognition between female and male 

students, whether treated or untreated o 

Religious bias, The null hypothesis states: There is no 

significant difference in religious bias recognition for students 

receiving a bias recognition program compared to those not receiving 

this treatment. 

The alternate hypothesis states: There is a significant 

difference in religious bias recognition for students receiving a bias 

recognition program compared to those not receiving this treatment. 

Political bias. The null hypothesis states: There is no 

significant difference in political bias recognition for students 

receiving a bias recognition program compared to those not receiving 

this treatment. 

The alternate hypothesis states: There is a significant 

difference in p01 itical bias recognition for students receiving a bias 

recognition program compared to those not receiving this treatment. 

Ethnocentric bias o The null hypothesis states: There is no 

significant difference in ethnocentric bias recognition for students 

receiving a bias recognition program compared to those not receiving this 
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treatment. 

The alternate hypothesis states: There is a significant 

difference in ethnocentric bias recognition for students receiving a 

bias recognition program compared to those not receiving this treatment. 

Tota) bias area. The null hypothesis states: There is no 

significant difference in total bias recognition for students receiving 

a bias recognition program compared to those not receiving this treat-

mente 

The alternate hypothesis states: There is a significant 

difference in total bias recognition for students receiving a bias 

recognition program compared to those not receiving this treatment. 

The Decision Rule 

The alpha level of significance for the study was .05 using 

analysis of covariance, with the covariant being the pretest. If the 

F ratio was greater than that found at the level, p less than .05,' the 

test hypothesis was rejected and the alternate hypothesis accepted. 

Delimitations 

1. This study measured the effectiveness of the program during 

a given time period, approximately two and one half to three weeks. 

No effort was made to test long-term retention rate. 

2. This study was concerned with a very limited skills area, 

that of bias recognition. No effort was made to go into areas beyond 

these 1 imitations. 

3. This study was concerned with eighth grade students in an 

urban setting. No generalizations should be made to other grade levels 

or geographic settings. 
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4. Student reading levels were taken into consideration within 

limitations imposed by the sampling process. Teachers were asked to 

eliminate classes composed of either advanced or deficient readers. 

The pre and posttests were read to classes as a further aid. Much of 

the pi"ogram incl uded group work and 1 ittle strictly individual reading 

activities. 

5. Only five bias areas were examined. Many other bias areas 

exist, but the five selected were felt to be major areas of importance 

in social studies. 

DEFINITION OF TERMS 

For the purpose of this study, certain terms will be opera

tionally defined. 

Bias Recognition Program 

A bias recognition program refers to social studies skills 

program emphasizing racial, religious, sexist, political and ethno

centric bias. 

Bias Perception level 

Bias perception level refers to the amount of measured success 

students demonstrate in bias recognition testing. 

Social Studies Skill 

Social studies skill refers to an area of attained achievement 

or proficiency in social studies. 

Bias refers to prejudice in favor of or against an organized or 
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disorganized human configuration where the prejudice is based on 

emotion or a distortion of fact. The bias areas examined are: racial, 

re1 igious, sexist, pol i tical and ethnocentric. 

Directed Inquiry 

Directed inquiry refers to an instructional method that 

encourages students, under the guidance of a competent instructor, to 

interact with ideas and materials to develop conclusions through 

individual and group consensus thinking. 

ORGANIZATION OF THE STUDY 

Chapter 1 has included an introduction, statement of the 

problem, rationale and ,defense of the treatment, hypotheses, decision 

rule, del imitations of the study and definition of terms. 

Chapter 2 describes related I iterature and research. 

Chapter 3 describes methods and procedures that will be 

followed in data collection. 

Chapter 4 describes the results of the study with statistical 

analysis and interpretation of data. 

Chapter 5 includes a summary, conclusions reached, imp1 ications 

and recommendations. 



Chapter 2 

REVIEW OF THE LITERATURE 

Rationale 

Generally, social studies skills have been often ignored and 

given 1 ittle written or spoken attention by social studies educators. 

Bias recognition, as a skill, has also been virtually ignored. Much 

has been written in the social sciences about one type of bias or 

another. Nothing has been done in proposing ways to teach the recog

nition of bias and testing these results. 

Much difficulty was encountered in finding 1 iterature on social 

studies skills or bias recognition. Studies on bias recognition 

either do not exist, are included in works on general social studies 

skills or are too obscure to be found. Literature on skills is somewhat 

easier to locate, though only three definitive works, which will be 

reviewed later in this chapter. have been pub1 ished devoted exclusively 

to ski1ls. The Social Science Consortium of Boulder, Colorado, an 

organization devoted to social studies, has nothing on social studies 

skills. The ERIC information retrieval system has 1 ittle on skills, as 

does University Microfilms. The National Council of Social Studies does 

provide one source of information. Given the difficulties in acquiring 

information and the 1 imited amount of this information, the review of 

the 1 iterature will be divided into three sections: 1) communication 

skills, skills areas of importance when designing a bias recognition 

program. 2) research and evaluation projects and testing involving 

14 
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skills. 3) bias recognition as a skill. The latter, research has 

shown, will be I imited in volume. 

It was decided that a review of skills areas related to bias 

recognition should be included as a facet of the literature review. 

Skills are often grouped together, as this review will show. Bias 

recognition is either included within a group of skills or considered 

to be a critical thinking skill. Some scholars simply do not consider 

bias recognition as a separate area of concern. Of course, one major 

aspect of this study is to show the practicality and util ity of pro

viding skills instruction in social studies, as well as the importance 

of bias recognition as an instructional entity. Given these two major 

goals, it was felt that a good starting point would be this review of 

scholarly efforts in the field of social studies skills not devoted 

specifically to bias recognition, but areas related to and contributory 

to the study of bias recognitiono 

Communication Skills 

Scholars have, for decades, explored methods of imp1ementing 

skills in social sciences. Co O. Mathews, a somewhat obscure writer 

devoted time to categorizing some of these skil1s o Mathews, in the 

late 1920's, attempted to gauge individual student attitudes toward 

social sciences and accompanying map and graphing skills areas. Mathews 

presented descriptive statistical tables of an unsophisticated nature to 

verify some of his contentionso In the appendix of his work, he 

included test questions about the procedures he has discussed. Mathews's 

basic thesis was that non-verbal materials needed an introduction into 

the social studies o His feel ing was that this would act to systematize 

the teaChing going on in schools and better prepare students for 
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understanding quantitative factors in the outside world. While Mathews 

was writing several decades before social studies skills began to 

receive any attention, he led a vanguard in advocating graph, globe 

and map materials introduced Into every phase of social studies educ

ation beginning at the early grade levels.) Though Mathews's skills 

were not of a strictly communications nature, his early work in the 

area of skills led to greater attention and development of the entire 

skills area by social studies educators. 

Writing thirty years after Mathews, Samuel Jones was interested 

in the skill of drawing inferences from general izations. This, Jones 

stated to be a critical skill, a skill necessary in understanding the 

arguments presented by any speaker, debater, or politician. Without 

this ana1ysis skill, the 1 istener is deprived of the force of the 

arguments being presented. Jones argued that students should be taught 

to become more sensitive to the worth of an argument and an interpre-

tation of that worth o His mode of promoting this sensitivity was by 

having a background knowledge of the subject under discussion. Con-

comitant to this, the student has an opportunity to practice two other 

skills, the recognition of centra1 ideas and the recognition of facts 

that support their arguments. 2 

Henry Bragdon, a scholar dealing with another communications 

skill, writing, shared Jones's view that writing and 1 istening skills 

IC. O. Mathews, The Grade Placement of Curriculum Materials in 
~ Social Studies (New York: Columbia University Teachers College,-
Bureau of Publication, 1926), pp. 23-34 0 

2Samue1 Ho Jones, "Genera1izing in the Social Science Classroom", 
Social Education, No.8, XXI (Dec., 1957), ppo 358-3620 
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are of paramount importance. Bragdon also stated that writing is 

critical to social studies. 

English is not a subject, 1 ike physics of geography or 
Latin. I t is a universal ski I 1, and every teacher of academic 
subjects should be in some degree a teacher of English. 

One of the Eng1 ish teacher's strongest allies is the 
history teacher. There are all sorts of ways in which the 
history teacher can and should give training in writing. He 
may assign research papers, book reports, parts of documents 
and formal arguments in matters of controversy. And his 
every test shoul~ require written answers. 3 

Bragdon saw writing as a skills area tied with social studies, 

not necessarily as a collection of individual skills, each requiring 

different functions. It should be remembered that the article was 

written before skills were considered in component formo 4 

In )963, the National Council of Social Studies pub1 ished 

what became the only volume 1ength work in skills for the next eight 

to ten years. The yearbook is the classic in a field of social studies 

that remains to be developed. The rationale behind the publication 

of the yearbook presented the social studies educator's desire to 

offer a systematized, more scientific approach to his subject. It 

should be remembered that during the early sixties all discipl ines were 

in the process of being enriched as part of a national effort to 

excel in academics, especially the so-called hard disciplines of math 

and science. 

The Yearbook lists these skills as being of importance: 

3Hcnry W. Bragdon, IITeaching Writing Through History," Atlantic 
Honthly, 204, 118-120, November, 1959, 261 cited by Richard E. Gross, 
Walter E. McPhie, and Jack Ro Franeke1, Teaching ~ Social Studies 
What, ~ ~ How (Pennsylvania: International Textbook Co., 1969) 
po 261. 
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J. Skills for democratic citizenship in the 1960·s. 
2. The psychology of skill development. 
3. The nature of critical thinking and its application in 

the social studies o 

4. Locating and gathering information. 
5. Organizing and evaluating informationo 
6. Reading. 
7. Writing. 
8. Speaking and Listening. 
9. Developing a sense of time and chronology. 

10. Developing a sense of place and space o 
11. Interpreting material presented in graphic form. 
12. Developing competence in group participation and human 

relations. 
13. Programmed instruction and the teaching of social studies 

skills. 
14. Measurement of growth in skills. 
15. Developing a program for the affective learning of 

ski11 soS 

The skills, it can easily be seen, are very inclusive. There 

was a great deal of overlapping and some categories were rather ambl-

guous. Yet, the ambition of the yearbook and its comprehensiveness 

made it a noted and important effort. The two major skills areas 

covered were cognitive and social. Methods of measurement and evaluation 

were included as well as methods of setting up a successfu1 program 

in skills. Skills were also discussed as to their exact nature, 

purposes and end results o Eunice Johns and Dorothy McClure Fraser 

explored this in the yearbook when writing of skills as an instruc-

tiona1 entityo 

Helping young people develop and use skills effectively 
is one of the centra1 purposes of social studies instruction. 
Indeed, wi thout an adequate command of skills, it is doubtfu1 that 
students can gain the insights concerning their society or develop 
the habits of intellectual and social behavior that constitute 
the ultimate goals of the social studies programo Skills are 

SHelen McCracken Carpenter (ed.), Skill Development In Socia1 
Studies (Washington, D. C.: National Council for the Social Studies, 
1963), pp. ix-xi. 
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tools for learning, both in and out of school. The student who 
develops a command of social studies skills during his school 
years and carries these skills into the adult years has laid a 
firm basis for continued learning throughout his life.6 

In short, the goal of skills instruction should be to learn 

how to learn. The yearbook itself is a reservoir of information on 

how to most effectively accomplish this instructional goal. This 

yearbook, in fact, provided American social studies scholars with the 

only major work published during the decade of the sixties. This 

volume provided a model that would be built upon later. 7 

James H. McGoldrick, in a dialogue published in the same year 

as the National Council of Social Studies yearbook, gave arguments in 

favor of increasing the possible methods of teaching improved research 

teChniques. The skill he emphasized was increased perception of written 

and spoken material 0 Basically, he abhorred student copying of material. 

McGoldrick would, as remedy to this, gather students together and 

instruct in proper methods • 

• 0 • We must recognize that in the order of events, toddling 
comes first, then walking, then running. So, also, when teaChing 
research skills our textbook problems constitute the toddling 
stage; our goal is the running stage during which we can pose 
real problems for our students with some hope that they can be 
successfully completed o Before that however, we must pass 
through the walking stage during which we expand the research 
horizon of our charges. The problem, then is to move our students 
from the toddling stage - the textbook problem into the walking 

6Eunice Johns and Dorothy McClure Fraser, "Social Studies 
Skill s: A Guide to Analysis and Grade Placement", Skill Development!n. 
Social Studies, Twenty-Third Yearbook of the National Council For The 
Social Studies (Washington, 00 C.: National Council For The Social 
Studies, 1963), p. 310 0 

7Carpenter, op. cit. 
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stage and ultimately, into the running stage.8 

McGoldrick's research-oriented work offered an important 

contribution to skills knowledge. It provided a focusing of ideas on a 

specific topic, that of research as a skill. Yet. McGoldrick did not 

develop his discussion to the point of giving much-needed attention to 

component skills involved in research. 

John Ohles, also writing on communication skills, said: 

Discussion may lead to understandings impossible to come by 
in the superficiality of a textbook. It should find pupils 
mentally engaged in involvement in the search for answers to: 
What would you have done, felt, seen, believed, experienced, 
understood? •• 0 It is this involvement with a particular aspect 
of learning that differentiates classroom discussion from the 
po1iticking of a town meeting or the aimlessness of a bull 
session.9 

Ohles attempted to lump together many types of skills under 

the heading of discussion. His skills crossed a wide spectrum from 

social interaction skills to developing ability in public speaking. His 

work was well-constructed, though somewhat over-general ized. JO 

Kenneth Hoover, in line with Ohles, wrote of debate as a 

teaChing techniqueo He be1ieved that debate teaches open-mindedness in 

both debater and 1 istener o Debate also teaches the listener skills in 

8James H. McGoldrick, I~eaching Research Techniques in the 
Social Studies", Social Studies, 5Lt: 15-17, January, 1963, cited by 
Richard E~ Gross, ~/al ter E. McPhie, and Jack Fo Fraenkel (eds.), 
Teaching the Social Studies What a ~ and How (Pennsylvania: Inter
national Textbook Co., 1969), ppo 298-299. 

9John F. Oh1es, liThe Mechanics of Discussion ll
, Journa1 of 

Secondary Education, 40: 16-17, January, 1965, cited by RichardE. 
Gross, Walter Eo HcPhie, and Jack R. Fraenkel (eds.), Teaching the 
Social Studies What, ~ and ~ (Pennsylvania: International Text
book Co., 1969), p. 290 0 

lOlbid. 
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bias recognition and recognizing central ideas. Hoover offered debate 

as a forceful teaching method enabl ing the student to acquire and 

develop communication skills. This skill perhaps overlaps with skills 

more appl icable to the language arts. Hoover did include debate skills 

in social studies. He supported it as a very powerful learning tool. 11 

Debate skills, it might be noted, can provide a very useful instruc-

tiona1 technique when attempting to develop in students a capacity to 

recognize bias. 

Walter McPhie wrote on student reports as a socia) studies 

skill. McPhie began his article by attacking reports as often inter-

preted and carried out by teachers. He out1 ined what he saw as the 

proper procedures to be initiated to effect proper and intellectually 

rewarding student reports. Facets of McPhie's article pertinent to 

report-making in a bias recognition program included: 

1. The teacher should point the students in a general direction. 

He or she should help them develop specific goals. The students should 

know what is required of them and what information should be included 

in the report. 

2. The teacher should help the student to locate information 

that would be of help to him. 

3. The teacher should help the student synthesize information. 

Report-making is viewed as a critical skill, one that requires 

I 1 Kenneth H. Hoover, "The Debate: Va1 id Teaching Method?", 
Clearing House, 40: 232-235, December, 1965, cited by Richard E. 
Gross, Walter E. McPhie, and Jack R. Fraenkel (eds.), Teaching the 
Social Studies v/hat, ~ and How (Pennsylvania: International Text
book Co., 1969), pps. 294-296. 
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preparation and time in materialization if it is to be rewarding and 

worthwh i 1 e. 12 

James Lindberg had as his skill concern, problem-solving. His 

methods involved three distinct steps: 1) Stating the problem. 

2) Forming tentative explanations. 3) Verifying tentative explan

ations. 13 Lindberg applied his problem-solving techniques to mostly 

geographic situations o His theory first selected and described a 

particular problem, then attempted to find a workable solution, and 

tested the sol ution by graphs, maps or observation. Lindberg's ski) 1 s 

were of a totally cognitive natureo 14 

Reading skills, another series of ski11s areas that have an 

important role in social studies were the forte of John Q·Connor. He 

supported reading skills as a necessary foundation for all other 

learning. Concomitant with these skills are 1 istening skil1s. The 

desire of this scholar was to have students acquire the skill to find the 

central idea of written and spoken material 0 O'Connor's skills were 

strictly on a cognitive level. He supported students being able to 

read, skim material, and reason from this. O'Connor was also interested 

in the needs of the academical1y slower student. His major concern was 

12~Jalter McPhie, "Student Reports and the Social Studies'l, 
Social Education, XXX, (February, 1966), pp. 96-98, cited by Richard E. 
Gross, \>/a1tcr E. McPhie, and Jack R. Fraenkel (eds.), Teaching 1!ll:. 
Social Studies Hhat, ~ and How (Pennsylvania: International Text
book Co., 1969), ppo 269-270. 

13James Bo Lindberg, IIDeveloping Problem-Solving Skills", 
Social Education, XXX (December, 1966), pp. 645-648, cited by Richard E. 
Gross, Walter Eo McPhie, and Jack Ro Fraenkel (eds o), Teaching ~ 
Social Studies What, ~!n& ~ (Pennsylvania: International Text
book Co., 1969), p. 2830 

14lbid. 
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for the academically slower learners and readers. He found that the 

newer social studies materials failed to take this student into 

account. 15 

In a closely related work written as an instructional booklet 

for disadvantaged children, Daniel Selakovich emphasized kindred areas. 

His skills were also primarily of a communications nature. They 

included reading, speaking, the ability to listen, and the ability to 

writeo J6 Selakovich also emphasized critical thinking skills. He 

urged that disadvantaged students be led toward the overall goal of 

critical thinking via the careful teaching of the four component skills 

he emphasized. These areas should then be emphasized to help the stu-

dent advance academically. It should also be noted that Selakovich's 

skills areas were basic skills or survival skills of a verbal nature. 

He would initially use his four basic skills to lay the foundation for 

his implementation of various critical thinking skills which were 

simply a more complex addition to the beginning skil1s017 

John V. Michael is is a prominent social studies educator who 

gave, in a brief article of inquiry skills, various methods to teach 

these skills. Michaelis's skills and methods of instruction included: 

recalling, observing, comparing, classifying information, defining, 

15John R. O'Connor, "Reading Skills in the Socia1 Studies", 
Social Education, XXXI (Feb., 1967), p. 104-107, cited by Richard E. 
Gross, Halter E .. McPhie, and Jack R. Fraenkcl (cds .. ), Teaching the 
Social Studies What, ~ ~ How (Pennsylvania: International Text
book Coo, 1969), po 2590 

160aniel Selakovich, Social Studies for ~ Disadvantaged (New 
York: Rinehart and Winston"lnc., 1970), ppso 119-133. 

17lbid., pps. 148-163. 
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inferring, generalizing, interpreting, predicting, hypothesizing, 

analyzing, synthesizing and evaluation. 18 Michael is wrote of skills 

and skill-oriented studies: "Several studies are needed to identify 

uses of the proposed set of inquiry processes. Of primary importance 

is an analysis to determine the extent to which the processes are used 

in other areas of the curricul urn".) 9 

Michael is wished social studies skills to involve the scientific 

process of setting and testing hypotheses. The goal of this training 

was transferabil ity to other discipl ines and to non-skills social 

studies instruction. Michael is's article is parallel in structure to 

the later 1971 National Counci1 of Social Studies bulletin on skills. 

Barry Beyer, in another work devoted to the inquiry teaching 

method, includes a chapter on skills. Beyer intertwined skills and the 

inquiry method to form what appears to be a very strong teaching and 

learning curriculum. In his work, Beyer emphasized the following skills: 

assembl ing evidence, arranging evidence, analyzing evidence, developing 

a conclusion, and applying the conclusion to new data. Seyer's skills 

were so general that they might be considered to be broad skills areas 

rather than specific skills. Bias, as an area of concern was not dis-

cussed. Beyer's book remains one that gives an insight into skills 

coupled with an inquiry teaching approach. 20 

18John V. Michael is, IIlnquiry Processes in the Social Studies" 
(Berkeley, Cal ifornia: University of Cal ifornia, School of Education, 
1970), pps. 9-14. 

19Ibid., p. 53. 

20Barry K. Beyer, Inquiry III the Social Studies Classroom 
(Columbus, Ohio: Charles E. Merrill Publishing Co., 1971), pps. 
27-51 • 
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Lester Brown and Ellen Cook, editors of another yearbook by the 

National Council of Social Studies, devoted exclusively to skills, 

presented various approaches to testing for skills. The table of 

contents I isted many areas of major concern. One of these areas was 

bias recognition. 21 

This bulletin remains one of the best in the area of skills. 

Example questions are used to illustrate each categoryo Testing for 

skills is an important part of this work o Each skills area is well-

defined and il1ustrated o There is an effort to separate each skills 

area from others and establish sharp delineations. This is done well, 

with clarity and within the guidelines of measurement and testing 

techniques. However, the primary purpose of the bulletin is not to 

promote the example questions but to illustrate questioning techniques 

when teaching skills areas. 22 

Michael Hawkins and Elmer Williams, in a brief article for the 

University of Georgia, developed a program that was both ski1ls and 

systems oriented. The major skill involved in this approach was the 

analysis of pictures by upper grade elementary school children. This 

program of drawing inferences from photographs and drawings was inquiry 

oriented, yet structured in important aspects o The authors had 

achievement goals and performance objects. They clearly wished to achieve 

the analysis of data through photographs. Clearly this was an important 

skill, one that could develop in sophistication and lead to learning on 

21Lester Brown and Ellen Cook, Study Skills and Critical 
Thinking (Washington, Do Co: National Council for the Socia1 Studies, 
1971), po Ix. 

22Jbid o 
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a higher cognitive level. The authors, then, considered such a skill 

as a potential building block for other skills. In addition, his 

program made an attempt to teach a skill while using the inquiry 

teaching approach, not the traditional methods often associated with 

skills teaching. 23 

Richard E. Gross and June Ro Chapin provided another definitive 

work on skills. Their skills were all-inclusive and somewhat general. 

They included among their skills areas the categories of reading, 

listening and speaking, viewing skills, written language, time-space 

orientation, inquiry, data collection, analysis and hypothesis testing.24 

Perhaps one of the most interesting facets of their manner was the 

presentation of various teaching techniques to implement skills 

instruction. Gross and Chapin argued that the most effective procedures 

involved the use of case studies, simulation games and role-playing. 25 

This work is the only volume-length work devoted exclusively to skills 

to be found, other than the 1963 yearbook and 1971 bulletin of the 

National Council of Social Studies o The volume, unlike the National 

Council of Social Studies works, emphasizes basic skills such as 

1 istening, reading and writingo Gross and Chapin chose to enlarge 

on these skills, fit them into a social studies format and ca11 them 

social studies skills. This work was closely intertwined with 

instructional techniques o It provided a good background informational 

23Michae1 Hawkins and Elmer Williams, "Interpreting Data Social 
Studies For the Elementary School, Proficiency Module #411 (Athens, Ga: 
Dept. of Elem. Ed o , Univ. of Ga., 1972), ppo 7-10. 

24Richard E. Gross and June P. Chapin, Teaching Social Studies 
Skills (Boston: Little, Brown and Co., 1973), pp. ix-xi. 

25 1bid • 
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text for classroom teachers, supervisors, or school system personnel 

26 wishing to begin a general skills program. 

Obviously this section of the 1 iterature review shows skills as 

a neglected area of study. Two major works surface, these two are 

suited to the needs of both the scholar and the classroom teacher. 

These two National Council of Social Studies works, one published in 

1963, and the other in 1971, provide a majority of written material 

directly relat~d to social studies. The work by Richard Gross and 

June Chapin rounds out the published works devoted to skills. Various 

articles have been published on communication skills. Many have been 

reviewed here. The next section will include both research studies 

involving skills and approaches to skills testing. 

Research Studies and Testing in Skills 

While research studies or actual testing of social studies 

skills areas is rather limited, the 1965 yearbook of the National 

Council of Social Studies was devoted to testing and evaluation. A wide 

variety of types of tests were presented, both objective and subjective, 

some testing for skills and others for information. Standardized tests 

are included in a concluding chapter. The yearbook itself can be used 

by social studies educators who wish to improve the validity and 

reI iability of their tests. Certainly one will find in this yearbook 

that nothing substantial is done with skills in standardized testing. 27 

26 lbid • 

27Harry D. Berg (ed.), Evaluation ~ Social Studies, Thirty-Fifth 
Yearbook of the National Council for the Social Studies (Washington, 
D. C.: National Council for the Social Studies, 1965). 
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Howard R. Anderson, in an artic1e from the 1965 yearbook, that 

borrows heavily from the 1963 yearbook, attempted to develop proper 

evaluation and testing techniques for what he terms basic social studies 

skills. His skills included rather unsophisticated areas interpreting 

pictures, charts, graphs, tables, maps and globes, and understanding 

time and chronology. These skills are of an analysis nature. They 

may be useful and uti1 itarian and are very probably the foundations 

upon which other, more sophisticated. critical thinking skills are 

built. This article itself appeared to be somewhat general in its 

approach, though examples of test items and how to score them are 

presented. It appears that Anderson's operational definition of skills 

was somewhat restrictive. 28 

Fleming wrote, in a monograph devoted to standardized testing, 

on the skills areas of testing_ He made special note of two skills 

tests, one devoted to newspaper tests and the other to the Watson-Glaser 

critical thinking appraisal. The Watson-Glaser test appears to be 

progressive in that an attempt is made to measure critical thinking 

skills. However, Fleming noted certain difficul ties: 

The Watson-Glaser test consists of one hundred items centered 
around five areas: drawing inferences from a summary of facts, 
recognizing assumptions imp] ied by a statement, reasoning logically 
by interpretation, and discriminiating between strong and weak 
arguments. The test is unique in its efforts to measure critical 
thinking. The test is generally too difficult for the poorer 
reader and the instructions are somewhat difficult to understand. 
The test seems to have value in determining logical thinking 

28Howard R. Anderson, "Evaluation of Basic Skills in the Social 
Studies", Eva1uation ill Social Studies, Thirty-Fifth Yearbook of the 
National Council for the Social Studies (Washington, D. C.: National 
Council for the Social Studies, 1965) t pps. 100-114. 
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for a limited advanced clientele.29 

Obviously the attempts to initiate a suitable standardized social 

studies skills test have been relatively unsuccessful. Often skills 

are limited to very basic ones, when, and if, tested. It would appear, 

while skill s areas have been discussed by some scholars, very few have 

attempted research or evaluative studies. Thus, very much of what has 

been hypothesized in the area of social studies ski11s remains untested. 

A limited number of social studies skills research projects have 

been attempted. One such project that was completed involved Tazewe11 

County, Virginia public schools. This social studies skills project 

evaluated the instruction of many social studies skills areas. This 

program ran for one continuous academic year, 1973-1974. The program 

featured three grade levels of student subjects. The level considered 

were seven-eight, nine-ten, and eleven-twelve. Each level category 

contained both control and experimental groups. 80th the control and 

experimental groups were pre-tested. Following the pre-test procedure, 

the experimental group began receiving the treatment. At the conclusion 

of the school year, both groups received the post test. 

The skills areas covered in this project were varied, yet 

specific in delimited outline. The seventh and eighth grade categories 

were: 1) fact or opinion, 2) time relationships, 3) classifying 

information, 4) map reading, 5) graph interpre tatton, 6) cartoon 

interpretation,7) identifying issues, 8} validity of sources, 9) data 

290an B. Fleming, '~he New Social Studies and Standardized 
Testing" (Blacksburg, Virginia: Virginia Polytechnic Institute and 
State University, March, 1974), p. 9. 
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consistency, and 10) supporting statements. 30 

The ninth and tenth grade categories included appl ication of 

principles and main theme as two added skiJls. Classifying information 

and 1 ine relationship were excluded. The eleventh and twelfth grade 

skill groupings were similar to the other two. It included eleven 

categories with an inclusion of relevant facts as a category and the 

re-inc1usion of time relatlonsh.ps. Each category was tested as well 

as reported 0 An item analysis was also done for each individual 

question. The statistical analysis completed for this study was 

descriptive in nature, and no consistent improvement in the experimental 

group that would have pointed to the success of the study was found. 31 

This study was one of the few that had been done in skillso It not 

only pointed toward the need for greater skills instruction, but also 

provided many unanswered questions that could be explored by further 

research. This work provided an important impetus for the bias 

recognition program that is the concern of this paper. 

Bias Recognition As A Skill 

While much has been written about bias and prejudice, I ittle has 

been written on bias recognition as a separate ski11, even though most 

American school children and more adults than probably realized cannot 

ferret out bias when It confronts themo Many Americans are easy prey 

of subtle bias. Why then, one must wonder, has not more been done 

30Larry Weber and Dan Fleming, Tazewell County Public Schools 
Social Studies Skil1s Evaluation Project, 1973-74 (Tazewell, Virginia: 
Virginia State Dept. of Education, 1974)0 

31 I bid., pps. 6-18 0 
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toward systematizing bias recognition, especially in the social studies 

where it can be most easily handled? This study has found but two 

sources that include bias recognition as a skill 0 

The first article by Hymen Chausow was entitled IIEval uation of 

Critical Thinking in the Social Studies ll • Chausow was interested in the 

teaching of critical thinking as a skills area. Bias recognition was 

given as a component skill in this skills area. Quoting from the 

American Council on Education, Chausow said of bias recognition: 

To recognize bias and emotional factors in a presentation. 

The val idity of any presentation should depend only upon such 
factors as the soundness of its reasoning and its factual basis. 
Many presentations, however, neglect reason and fact and substitute 
highly colored words or appeals to prejudiceo This practice is 
frequently an admission that there is very I ittle substance sup
porting the presentationo 

Since bias refers to opinions or attitudes based on prejudice 
and preconceptions rather than upon fact and reason, it bears no 
constant relation to truth. 0 0 To detect bias is not to impute 
dishonesty, for the many biases are unconscious. Recognizing bias, 
conscious or not, is the important thingo Awareness of the part 
one's own biases may play in the process of analysis and decision 
is also an important factor in critical thinking o 32 

Chausow used a variety of techniques to evaluate critical thinking 

skills o Objective and subjective tests were both used o The article 

was useful to those interested in critical thinking skil1s. 

The 1971 bulletin of the National Council of Social Studies 

contained a brief, two page expose on bias recognition as a skills area. 

All that was included was a two paragraph explanation of bias recognition, 

and an examp~e of a test containing biased and non-biased questions. 

32Hymen Mo Chausow, "Eval uation of Cri tical Thinking in the 
Social Studies", Evaluation .!.o. Social Studies, Thirty-Fifth Yearbook 
of the National Council for the SOCial Studies (Washington, D. C.: 
National CounCil for the Socaal Studies, 1965), PPSo 77-9/. 
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The bulletin said of bias recognition: 

Nearly everywhere and almost all the time all of use are con
fronted "lith statements which are exaggerated or twisted or biased 
because of the emotional attitude of the person who makes them. 
Sometimes we ourselves make statements which are more the result 
of our emotional complexes than of our reasoning. Sometimes 
emotionally toned statements are easy to detect and sometimes they 
are so subtle that it is hard to identify them as such. 33 

Summary 

While much has been written on skills or skill-related areas, 

little has been done with actual testing of the effectiveness of skills 

instruction. Obviously more work has to be done in the area. The dif-

ficulties of effecting a totally testable skills program can be extreme. 

Skills have long existed as an integral part of social studies. 

Maps and map skills have often been considered as paramount to successful 

geography instruct'on. Developing critical thinkang for better cltlzen-

ship has many tImes been an expressed goal of civics courses. Yet, the 

specifiC enumeration of definable categories IS a fairly recent 

phenomenon. It is the opinion of this researcher that more experimental 

studies need to be done in connection with a limited number of skills 

areas. In keeping With thiS ph.los0PhY, this study will attempt to 

Implement SUCh a program, in one area given little attention, bias 

recognition. 

Perhaps the reView of the) tterature reveals a major inSight 

into the lack of measureable studies or programs. Many words have been 

written, but little testIng done. If skills are to become an acceptable 

entity In social studies, their worth will have to be proven. Weber 

33Lester E. Brown and Ellen Cook, Study Skills and Critical 
Thinking (Washington, Do Co: National Council for the Social Studies, 
1971 ) , po 70. 
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and Fleming conc1uded that one possible corrective measure that might 

aid the effectiveness of skills instruction would be to begin such 

instruction earlier in a child's education. Perhaps this is one of many 

possible solutions. Another might be to intensify skills instruction. 

It will be the purpose of this paper to test this process of intensified 

instruction. The skills instruction area of bias recognition has been 

selected, because it has been neglected, yet is worthy of attention. 

This is especially true if it is a goal of social studies to aid the 

student in developing critical sensitivity to distortions of truth that 

will be present in his environment throughout his life o Finally, it 

should be noted and reiterated that the lack of testable outcomes in the 

skills areas is not exclusively the fault of scholars and educators. 

The blame might be placed on the difficulty of testing a truly viable 

skills program in the uncontrolled environment of a classroom. This 

problem is not easily overcome. Yet, it is felt that attempts should 

be made to work within the existing pub1 ic school framework. This 

study will be a continuation of the feasibility and utility of teaching 

skills in publIc schoolso 



Chapter 3 

PROCEDURES 

The Design 

This study measured the independent variable of a bias recogni

tion skills program and its effect on student acquisition and conceptual

ization of these skills. The design itself was a pretest, posttest 

control group design. The design may be illustrated by this model. 

E 

C 

Pretest Independent Variable Posttest 

o 

o 

x o 

o 

The E represented the experimental group that received a pre

test, the treatment and a posttest. The C represented the control group 

that received a pretest, no treatment and a posttest. In addition, 

after the data was collected, a two-way analysis was used to measure 

the sexist bias recognition abil ity of male and female students and the 

racial bias recognition abil ity of black and white students. This 

extra facet of the study required no new design, in and of itself, and 

was simple in structure. 

Sampling 

In the type of design used, as well as the setting in which it 

was used, sampl ing procedures can be both important and exceedingly 

difficul t to affect. They were these: 

I. The population included all junior high school students 

34 
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enrolled in grade eight in the Roanoke, Virginia City pubJ ic schools. 

This study was accompl ished in cooperation with the Roanoke City 

publ ic school system and especially social studies supervisory personnel. 

2. Sampl ing was not done from the student population in 

general. Intact classes or cluster samples were used as experimental 

units. This was to prevent the disruption of classes that were 

already in session in the junior high schools. 

3. The sampJ ing procedure began with individual junior high 

schools. All junior high schools were used in the study. Three 

junior high schools had one experimental class each and the other three 

junior high schools had one control class each. In no case did anyone 

junior high school contain both experimental and control groups. This 

procedure acted to prevent any interaction between the selection and the 

treatment. Control and experimental groups had less of an opportunity 

to discuss the treatment among themselves, since they were not at the 

same schools. One junior high School, because of schedul ing procedures. 

was unavailable for use in the experimental group. It was assigned to 

the control group. The others were then assigned to either control or 

experimental groups. 

The schools and subjects remained essentially anonymous for 

purposes of this study, except, to reiterate, that all six Roanoke City 

junior high schools contributed a class to the study. 

4. After junior high schools were assigned to either control or 

experimental areas, teachers were selected with the help of Roanoke City 

social studies supervisory personnel. Permission of school principals 

to use a school in the study was also obtained. Each teacher then 

selected a class for use in the study. The teacher was asked to pick a 
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class with racial and sexist integration. The cooperating and active 

interest of these teaching professionals was critical to the outcome 

of the study. 

5. There were approximately 69 subjects in the experimental 

group and 68 subjects in the control group sections. All subjects 

taking either pre or posttests were included in descriptive analysis 

of data. However, only those both pre and posttested were used in 

the analysis of covariance. The number of subjects used numbered 57 

in the control group and 60 in the experimental group sections. 

In summary, it is felt that the procedures out1 ined here were 

suitable to give the study the basic requirements necessary to test the 

hypotheses. The statistics used were both descriptive and inferential 

to enable the data to be analyzed for optimum information. 

INSTRUMENTATION 

Social Studies Skills Test 

The measurement used was a social studies bias recognition test. 

The bias areas that were covered were: racial, reI igious, sexist, 

pol itical and ethnocentric. The test was given to all subjects whether 

in control or experimental groups. After an approximate two and one 

half to three weeks period, during which the treatment was administered 

to the experimental group, the test was re-administered to both the 

control and experimental groups. The control section received no 

treatment during this time period. There was concern that some sensi

tizing effect might take place. However, this should have been 

randomized across both groups and accounted for in the use of analysis 

of covariance, which accounts for initial differences in pretest scores. 
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The test itself consisted of thirty-four items divided into 

five sections. The beginning section was based on recognizing biased 

statements. It included eight items. Each item was scored bias or 

non-bias. The second section of the test was recognizing bias in 

written or spoken material. The format of this section featured 

answering questions about a paragraph to determine if bias existed, 

the degree of such or the target of the bias. This section included 

thirteen questions with each question having three possible answers. 

The third section was on recognizing bias phrases. This section 

included six questions, the student having three answer choices. The 

fourth section related to recognizing bias in cartoons. Both questions 

and cartoons were related to sexist bias, each having three possible 

answers. The final section of the test was on biased word sets, each 

question having two word sets, the student choosing the set containing 

the greatest bias. The five questions here brought the total to thirty

four. 

The test was designed to provide five questions from each of 

three bias areas: ethnocentric, reI igious and pol itical. Ten questions 

each were used for the areas of sexist and racial bias recognition. 

A larger number of questions were used because these two areas underwent 

a two-way analysis of covariance. It might also be noted that one 

question overlapped both the areas of reI igious and ethnocentric bias, 

giving a total of thirty-four questions. 

Va lid i ty 

It was decided that, given the nature of this study, logical or 

rational methods provided the proper val idity. The instrument had been 

examined by individuals famil iar with social studies education on the 
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eighth grade level. These individuals were junior high teachers and 

college instructors in education. It should be noted that some 

questions from the instrument were taken from a test instrument used 

by Fleming and Weber in Tazewell County, Virginia in 1973-74. 1 That 

test provided a contribution to the basic structure of the test used 

i nth i s p ro g ram. 

Questions from the 1963 and 1965 yearbooks of the National 

Council of Social Studies were examined as well as questions from the 

National Council of Social Studies bulletin of 1971. It was concluded 

that the questions on the test presented here were in 1 ine with the 

techniques of the National Council of Social Studies. However, it 

should be noted that no complete bias recognition test exists so total 

comparison was impossible. 

Re 1 i ab iIi ty 

ReI iabil ity was determined statistically during the initial 

administration of the test. The correlation coefficient itself was 

determined using the Kruder-Richardson formula 20. The reI iabi1 ity for 

the control group was .83 and for the experimental group, .74. ReI i

abil ity coefficients for the posttest were .85 for the experimental group 

and ~88 for the control group. ReI iabi) ity was not determined for each 

subtest area considering these were analyzed as components of the entire 

test. 

CONDITIONS OF TESTING 

Subjects in the experimental group functioned for an average 

IWeber and Fleming, OPe cit. 
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13 day period in the treatment program. The complete treatment program 

offered to these experimental subjects is described later in this 

chapter. In addition, teachers of these subjects were given a syllabus 

of the program (Appendix B) enabl ing them to instruct in bias recog

nition. Inquiry teaChing methods were primarily used to teach these 

skills. This will be more fully explained under the treatment. Stu

dents in the control group were pre and posttested and received no 

instruction in bias recognition. Teachers of both groups were in

terested in the program, approved of it and volunteered their services. 

All were experienced and successful professionalso 

Experimental group teachers were given some flexibil ity in the 

implementation of the program. They were told that the program should 

be completed within an approximate two and one-half to three weeks 

period. Each teacher was also given advice on instruction, though all 

were fami) iar with the inquiry teaChing approach. The test was taken by 

the teachers and answers and reasons for these answers were discussed. 

Generally, the teachers were given clarification of the program. 

It should be also noted that the testing period was during 

April and May, 1975. It was not possible to run all groups simul

taneously given the curriculum schedules of some of the junior high 

schools. The exact conditions, as far as possible, prevailed in a11 

experimental classes. In the control c1asses instruction varied. The 

important variable there is that no bias instruction of a systematic 

nature took place in the control classes. 

The treatment was designed to teach bias recognition and was 

inquiry-oriented. The instruction was to allow the student an oppor

tunity to freely explore and discover for himself without being merely 
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a recepient of information. The treatment itself had ten instructional 

components and was administered to the class as a whole. Yet, group 

work and student interaction, as well as individual projects, allowed 

students ample opportunity for progressing at their own rate. Time 

was a factor of some importance, yet, the program was kept flexible 

enough to allow for student differences. 

The treatment began with an exercise to acquaint the student 

with lexical items with which he should familiarize himself. The 

student was expected to find operational definitions for these terms. 

Discussion then followed student compilation of this material. The 

initial treatment might be classified as directed inquiry. It was 

hoped that the instruction would give the student a basic foundation 

for understanding the following sections. A quiz was also designed for 

this area. (Appendix B) 

The second instructional section gave the student an opportunity 

to find in material of his choosing three examp1es of each of the five 

types of bias under discussion. This involved group work, with students 

working toward a personal understanding of the five types of bias. 

Again, a directed inquiry method was followed. A quiz was also designed 

for this area. (Appendix B) 

The third instructional task involved the studying of political 

cartoons toward the goal of viewing forms of bias. Students were 

expected to find their own cartoons and interpret these. This gave the 

student an opportunity to sharpen his inquiry process and also receive 

feedback on his findings. 

The fourth teChnique involved the interpretation of an article 

either written by the student or from a magazine or newspaper. The 
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student compi1ed questions from the articles. The questions referred 

to the article. Another student answered these questions and determined 

if bias was involved. This procedure is explained in greater detai1 

in the out) ine. The inquiry instructional method was again fo1lowed. 

The student was given great freedom to choose an article, find bias in 

an article and devise questions to test bias recognition. 

Debate was the format of the fifth exercise. Debate itself can 

be regarded as a skill. In Chapter 2 of this paper, Kenneth H. Hoover 

was cited as having written of debate as a very useful teaching aid. 

Hoover asserted that debate was the advocation of ideas and issues. 

Thus, debate appears, of necessity to involve bias. In this section 

of instruction the student developed systematic arguments advocating 

racial, sexist, ethnocentric, pol itical or reJ igious bias. The student 

audience was required to observe, detect and analyze bias. This pro

cedure is explained more completely in the outline. 

The sixth section of the treatment was someWhat akin to the 

fourth. Students were required to write one biased and one unbiased 

essay on each of the five bias areas. Key words and phrases that 

illustrate bias were to be noted by each student. This exercise pro

vided the student with an opportunity to demonstrate his ski11s at 

understanding bias and hence recognizing it. Again this lesson was 

directed inquiry, followed by student and teacher interaction. 

For the seventh exercise, each student compiled a 1 ist of 

thirty bias words or phrases. This gave the student an opportunity to 

check his knowledge of bias precipitating words. Two quizzes were 

also included in the program. They were of a diagnostic nature as 

opposed to evaluating for grades. Teachers and students discussed. 
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the quiz after its completion for insight into the correctness of 

rep) ies and the reasons for such. 

The final exercise was for classes that completed the other 

sections and had time remaining in the three week period. For this 

section the student was required to compile a list of five newspaper 

or magazine head) ines and accompanying stories. The student was 

required to find bias within each story. Even though this exercise 

was somewhat repetitive, it would act to culminate and, at the same 

time. review the skills that should have been acquired in bias recog

nition. 

In summary, it was hoped that this treatment would system

atically attack the problem of teaching bias recognition. The prin

cipal teaChing method was directed inquiry, a method of teaching in 

which the student is guided rather than forced to conclusions. Inquiry 

de-emphasizes lecture-type teaching and emphasizes instruction where 

the student reaches conclusions without being specifically told in 

advance to accept the conclusions of the teacher. This technique is 

widely used in social studies. The treatment was student-oriented and 

structured, yet with built-in flexibil ity. 

The Treatment Out} ine 

I. A pretest was administered during the first meeting before 

anyone procedure was attempted. The teacher explained fully all steps 

and answered completely al1 questi~ns related to the test. 

2. The students were given brief operational definitions for 

each of the following: 

a) Fact i) Caricature 

b) Opinion j) Sexist 
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c) Central k) Ethnocentric 

d) Bias 1 ) ReI i g i ous Be 1 i efs 

e) Prej ud ice m) Pol it i ca 1 Ideology 

f) Sk i J 1 n) Racism 

g) Synthesis 0) Ant i 

h) Analysis p) Pro 

The student was instructed to compile examples of each of these 

definitions. Teachers were available as resource people and discussion· 

followed these examples. Students were given an opportunity to correct 

improper examples of these terms. The basic objectives of this section 

were to give working definitions of these terms and promote student 

comprehension. A quiz was designed for this instructional area. 

(Append i x B) 

3. In the second section of the program, the students were 

assigned the task of finding three paragraphs, statements within a 

paragraph, or pictoral presentations that clearly illustrated each of 

the five bias areas of re1 igion, pol itics, racism, sexism and ethno

centrism. The student was given definitions and examples of each bias 

area as well as definitions of overt or obvious bias and covert or 

subtle bias. The material searched could have been written, spoken 

or pictoral. Students used any sources they wished and library 

facil ities were providedo This was a group task involving two or 

three students per group. These groups then reported their findings to 

the class. Each project was criticized, with the goal of a more lucid 

understanding of each skills area studied. The basic objectives of 

this section were: 

a) To give the student a workable and util itarian knowledge 
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of how to recognize the various bias categories studied and where such 

material can be found and how it is constructed. 

b) To give the student an opportunity to begin thinking in a 

more systemized manner about bias and bias recognition. 

A quiz was designed for this area. (Appendix B) 

4. The third skills task involved pol itical cartoons. Students 

found cartoons and wrote their interpretations in class. These cartoons 

ref1ected one of each of the bias areas where possible. Students 

presented the interpretation to the class and discussion fo1lowed with 

the teacher showing how each cartoon was biased. The basic objectives 

of this section were: 

a) To give the student a working knowledge of finding bias 

in cartoon interpretations. 

b) To help the student better understand caricature and the 

nature and purpose of caricature. 

5. Students were asked to write an essay on anyone topic. A 

1 ist of at least five questions were then compiled by the student. 

These questions were divided into bias and non-bias. These questions 

were then given to another student. This student would see if he had 

the skill to find and separate bias material from non-bias material. 

A discussion followed as to the skilJfullness of the questions form

ulated. Each set of questions was discussed. If the student had 

difficu1ty with this assignment, he was assisted by a competent student 

or the teacher. The basic objective of this section was to give the 

student added skill in recognizing the difference between bias materials 

and non-bias materia1s. 

6. Students chose topics for debate. Volunteers or appointees 
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debated contemporary topics. Teachers familiarized themselves with 

debate format and used this format. Students were 1 imlted to three 

debates. The student listeners attempted to detect bias and point of 

view of debaters, as well as the skilJful1ness of the presentation. 

The basic objectives of this section were: 

a) The student should become aware of bias in spoken as well 

as written material. 

b) The student should gain some skill in recognizing point of 

view and statements that support or fail to support various arguments 

or views. 

7. Students attempted to write one biased and one unbiased 

essay concerning each of the five bias areas. These essays were read 

and analyzed in class. Key bias words and statements were noted by the 

student writer as he analyzed his own writing for bias clues. Students 

questioned and interacted with one another. The basic objectives of 

this section were: 

a) To acquaint the student with bias in written material. 

b) To give the student added skill to recognize bias in written 

material. 

8. Students individually compiled a 1 ist of thirty bias terms, 

words and phrases. Each list was read and discussed. Non-biased words , 

were eliminated. The basic objective of this section was to give the 

student an opportunity to test his comprehension of key bias precipi-

tating words and phrases. 

9. Students were furnished with assorted magazines and news-

papers. They were then allowed to compile a 1 ist of five newspaper or 

magazine headl ines along with accompanying stories. The student then 
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selected statements, sentences, words or phrases within the story or 

head1 ine that were biased. The student wrote out what he determined 

was the central idea of the article and why he fe1t bias was present. 

The basic objective of this section was the aiding of the student in 

the recognition of bias in news stories. 

Pilot Study 

A pilot study was initiated during March of 1975 to determine 

the util ity of the program. The students used in this study were 

enrolled in an eighth grade social studies class in Roanoke City. 

Primarily the pilot program served two functions, a check on the util ity 

of the program and the worth of the test and test questions. The test 

and program were improved because of the pilot study. Some questions 

were added, some deleted. Instructions for taking the test were 

clarified and quizzes were added to give the student feedback on the 

level of assimilation of the material. The resultant test and instruc

tional techniques were used in the program as it was finally set up 

in the Roanoke City junior high schools. 

It was found that students tended to do well while engaged in 

the program although no statistical comparisons were used to measure 

success of the study. The primary purpose was to measure the worth of 

the test and instruction. Students were asked which test questions 

were confusing, too simp1e or too difficult. In addition, students 

were allowed to freely comment on each instructional phase of the 

program. The pilot study gave invaluable feedback with which to refine 

instructional techniques and fit them to meet eighth grade level 

student personalities and needs. The test was a1so strengthened as a 

result of student input. Ambiguities in certain questions were 
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alleviated and the directions for each section of the test were also 

changed to ease presentation and to aid clarity. In short, this 

pilot effort proved very worthwhile in terms of information gathered 

for use during the actua1 implementation of the program and the 

exper imen t. 

Statistical Analysis 

At the end of the testing period, data was collected on both 

the control and experimental groups. The total score was analyzed 

using univariate analysis of covariance. The 1 inear combination of 

the five subtests was analyzed using multivariate analysis of covariance. 

Covariance analysis through adjusting the posttest for the pretest is 

the procedure for control I ing for any initial differences. The level 

of significance for the investigation was set at .05. 

If the univariate test was significant, multiple comparison 

tests were run as appropriate. If the multivariate test was significant, 

- simultaneous confidence intervals were run to determine which of the 

five subtests were contributing significantly in the multivariate test. 

Tables and statement compilations are presented to illustrate statis-

t i ca I res u 1 ts • 

The descriptive results of the study are illustrated by three 

tables in Chapter 4. Pre and posttest scores were recorded as well as 

any gain, positive or negative, by percentage. In addition, each item 

was noted for percentages answered correctly by the subjects on pre 

and posttests. These descriptive techniques were used primarily as a 

supplement to multivariate and univariate analysis of covariance. The 

statistics and measurement used were kept at a relatively non-technical 

level. 
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Summary 

In summary, this program encompasses the following: 

1. The program was a measure of the effectiveness of a social 

studies bias recognition program aimed at teaching the skills necessary 

for bias recognition. 

2. The design of the study was a pretest, posttest design 

with one group experiencing the treatment and one not experiencing 

the treatment. 

3. The sampl ing was done from the entire population of six 

Roanoke City junior high schools. Three junior high schools were 

assigned to each control and experimental group. Within the two groups, 

one class was selected for the study. Thus, there were three classes 

in the section receiving the treatment and three classes in the section 

not receiving the treatment. 

4. The instrument of evaluation was a bias recognition test. 

5. Rei iability and validity were determined for the instrument. 

Efforts were made to optimize both categories. 

6. The treatment, a social studies bias recognition program, 

was installed in the three experimental classes. 

7. Data for the subjects was analyzed using descriptive methods. 

8. The statistical technique used for testing the significance 

of the study and the bias recognition program was the analysis of 

covariance. 

The results of this study will be reported in the next section 

of this paper. 



Chapter 4 

ANALYSIS AND INTERPRETATION OF DATA 

As previously stated, the problem of this study was to determine 

if a bias recognition program would al ter the achievement level in 

bias recognition of eighth year social studies students. The total 

samp1e of subjects included in the study were 69 students in the experi-

mental section and 68 in the control section. This number of students 

took a pre or posttest or both. Sixty-nine students in the experimenta1 

group took the pretest, 64 students in the control group took the pre-

test. On the posttest there were 62 experimental subjects and 62 control 

subjects. Sixty students in the experimental group took both pre and 

posttest and 57 in the control group took both tests. 

The presentation of the findings of this study was organized 

into two areas, a descriptive area and an inferential one. The 

descriptive area is one in which all subject1s test scores were used if 

the student had taken a pretest, posttest or both. Descriptive data ia 

presented by total score area, by subtest areas and by individual 

questions. This section included three tables that were used to 

facil itate ease of data presentation. 

The second section of this analysis only included students with 

pre and posttest as well as properly coded personal data as to name, 

race and sex. The number of subjects included in this section numbered 

60 in the experimental group and 57 in the control group. Some 

description of mean scores, gains and adjusted means are included in 

49 
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this section. It is fel t that this is needed to add a clarification of 

a test of the hypotheses. By dividing this study into two areas of 

analysis it is felt that a more complete data breakdown was accomplished. 

In addition, by including subjects not receiving both tests in the 

descriptive section all student data received some analysis to aid in 

better understanding the impl ications of the study. The inferential 

section includes two tables and six illustrations to aid in data 

interpretation. 

The data obtained for this study was collected using a bias 

recognition test (Appendix A). As mentioned earlier, descriptive and 

inferential statistics were used to analyze the data and test hypo

theses. The areas examined included five separate bias areas as well 

as the total area. Each of these areas were: 

1. Ethnocentric Bias Recognition. This area involves the 

abil ity to distinguish prejudice negative or positive concerning various 

ethnic configurations. Test questions used in measuring this area 

were 17, 18, 24, 32 and 33. 

2. ReI igious Bias Recognition. This area involves the stu

dent's powers at distinguishing negative or positive prejudice against 

or for a particular reI igion, all reI igions or a non or anti-reI igious 

view. Questions used to measure this area were 2, 3. 8, 18, and 34. 

3. Pol itical Bias Recognition. This area involves the skill of 

perceiving prejudice by pol iticians, news media or individuals for or 

against a pol itical ideology, point of view, party or another nation. 

Questions used to measure this area were 12, 13, 14, 15 and 16. 

4. Racial Bias Recognition. In this study this skills area 

was 1 imited to blacks or whites. Other races for the purpose of the 
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study were considered ethnic groups. This area involves the detecting 

of racial prejudice or anomosities in written, spoken or pictoral 

material. Questions used to evaluate and measure this area were 1, 5, 

9,10,11,20,21,25, 27 and 31. 

5. Sexist Bias Recognition. This skill involves the abil ity 

to detect prejudice, overt or covert, friendly or unfriendly against 

either sex. Questions used to measure this area are 4, 6, 7, 19, 22, 

23, 26, 28, 29 and 30. 

6. Total Bias Recognition. This area was a composite of the 

five component areas. The skill involved the general ability to 

recognize prejudice. All questions were used to measure this area. 

Each of these areas were examined descriptively and hypotheses 

earl ier set were inferentially tested •. The descriptive ana1ysis is 

presented in the form of three tables. Comprehensive results for both 

experimental and control groups are presented in tables 1 and 2. Table 

I includes information on the number of students who took the test, the 

mean or average score attained by the group, the test standard deviation, 

the reI iab;l ity estimates and the test standard error or measurement. 

Table 2 includes item and subtest (skills area) achievement 

levels, in percent, for students in both experimental and control groups. 

For example, the achievement level of students in the experimental 

group for ethnocentric bias recognition on item 17 was 86% on the 

pretest, that is 86% of the students in the experimental group got item 

]7 correct on the test. Other figures for individual items may be 

interpreted in the same manner for both experimental and control group. 

Also included in Table 2 are subtest achievement levels for each bias 

recognition area. Referring to the ethnocentric bias recognition total t 



52 

this total represents student achievement on this subtest. The 

achievement level for students in the experimental group on the pretest 

was 65.2%. Information on other subtests can be similarily interpreted. 

Table 3 also gives comparative data for experimental and control groups 

on each subtest area of achievement. For example, I ine one shows 

ethnocentric bias recognition for pretest achievement at the 65.2% 

level for the experimental group anu 69.6% for the control group. 

while the posttest level of achievement shows a 79.6% for the experi

mental group and a 70.6% level for the control group. Other data can 

be interpreted in a similar fashion. 

Casual observation of the data in tables 1. 2, and 3 suggests 

the overall effect of the treatment was successful. In each subtest 

area, as well as the total, the experimental group showed an increase 

in test performance as well as achievement level greater than that of 

the control group. Looking at this descriptive data to find a measure 

of success we may use an 80% achievement level as an indication of a 

successful treatment. Weber and Fleming used such a level in an analysis 

of skills testing. They wrote: "Many competency based educators 

suggest the 80% achievement level as evidence of a successful program ll •
1 

If this proficiency level is used we find the experimental group 

reached this goal on only two of the six levels. They were: ethno

centric bias recognition - 79.6% and reI igious bias recognition - 80.2%. 

The control group failed to reach this leve1 in any and all subtest 

and tota 1 areas. 

Fleming and Weber, in their study, considered a 5% gain or loss 

lWeber and Fleming, OPe cit., p. 15. 



TABLE 1 

Comprehensive Test Score Statistics 

Pretest Posttest 

No. of students - Experimental 69 62 
No. of students - Control 64 62 

Mean Score - Experimental 18.78 (55%) 24.77 (75%) 
Mean Score - Control 19.84 (58'10) 20.39 (60%) 

Standard Deviation - Experimental 5.09 5.91 
Standard Deviation - Control 6.02 6.97 

Reliabi1ity (KR20) - Experimental .74 .85 
Reliability (KR20) - Control .83 .88 

Standard error of 
Measurement - Experimental 2.52 2.58 

Standard error of 
Measurement - Control 2.44 2.28 
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ITEM AND SUBTEST PERCENT ACHIEVEMENT 
LEVELS: PRE AND POSTTEST 

Subtest 1 - Ethnocentric Bias 
Recognition 

Expe r i men ta 1 Control 
~ Pre Post Change f.!:!:. fQ.U. 

17 86 87 +1 83 ~1 
18 77 82 +5 70 73 
24 59 85 +26 70 76 
32 52 73 +21 66 63 
33 52 71 +19 59 60 

Total 65.2 79.6 +14.4 69.6 70.6 

Subtest 2 - ReI iglous Bias 
RecognitIon 

Experimental Control 
~ fr.!:. fQ.U. Change f.r!:. f.Qll 

2 68 77 +9 67 71 
3 78 82 +4 69 74 
8 64 84 +20 61 61 

18 77 82 +5 70 73 
34 55 76 +21 53 61 

Total 6804 80.2 +11.8 64 68 

Subtest 3 - Po 1 i t i ca 1 B i as 
Recognition 

Experimental Control 
Item fa:. fQ.U. Change f.!:!:. Post 

12 48 77 +29 52 61 
13 55 82 +27 45 58 
14 41 66 +25 47 39 
15 48 56 +8 28 44 
16 68 71 +3 66 61 

Total 52 70.4 +18.4 47.6 52.6 
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Change 

-2 
+3 
+6 
-3 
+1 

+1 

Change 

+4 
+5 
0 

+3 
+8 

+4 

Change 

+9 
+13 
-8 
+)6 
-5 

+5 



Table 2 (Continued) 

Subtest 4 - Racial Bias 
Recognition 

EX[2erimenta 1 Control 
Item Pre Post Change Pre Post Change 

1 83 87 +4 81 74 -7 
5 74 73 -1 75 71 -4 
9 41 69 +28 45 61 +16 

10 41 69 +28 44 63 +19 
1 1 35 53 +18 38 50 +12 
20 52 73 +21 69 65 -4 
21 51 74 +23 55 50 
25 64 87 +23 75 79 +4 
27 59 '76 +17 70 71 +1 
31 51 69 +18 61 60 -1 

Total 55.1 73 +17.9 61.3 64.4 +3.1 

Subtest 5 - Sexist Bias 
Recognition 

Exee rimen ta 1 Control 
Item Pre Post Change Pre Post Change 

4 58 73 +15 59 56 -3 
6 86 87 +1 78 68 -10 
7 81 89 +8 67 73 +6 

19 4 45 +41 9 11 +2 
22 48 85 +37 61 69 +8 
23 41 73 +32 47 58 + 11 
26 62 85 +23 77 74 -3 
28 13 26 +13 20 8 -12 
29 30 35 +5 36 27 -9 
30 55 77 +22 81 68 -13 

Total 47.8 67.5 +19.7 53.5 51.2 -2.3 

55 



TABLE 3 

PRE AND POSTTEST ACHIEVEMENT LEVEL COMPARATIVE 

DATA FOR EXPERIMENTAL AND CONTROL GROUPS 

Bias Recogn it i on Pretest Achievement Posttest Achievement 
Area Items Level ,%} Level (%} 

~ Con t ro 1 ~ Control 

Ethnocentric 5 65.2 69.6 79.6 70.6 

ReI igious 5 68.4 64 80.2 68 

Po 1 i t i ca 1 5 52 47.6 70.4 52.6 

Racial 10 55.1 61.3 73 64.4 

Sexist 10 47.8 53.5 67.5 51 .2 

Total 351(' 58 59.2 74.14 61 .36 

* Question 18 is used in both the ethnocentric and re1 igious 

bias recognition areas. 

56 
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as another measure of success. 2 This criterion is much less rigorous 

than the 80% level and may aid in descriptive clarification of data 

analysis. When this criterion is appJ ied it was found that the experi

mental group exhibits a greater than 5% gain in all five subtest 

areas and the total test area, while the control group shows a 5% 

improvement in one area, that of pol itical bias recognition. The 

control group does show small gains with the exception of the sexist 

bias recognition area, in which a loss of 2.3% is exhibited. 

These descriptive techniques tend to show the treatment as 

successful, if moderately so. Analysis of covariance was used to test 

the hypotheses in each area that had been previously set. In order to 

effectively use analysis of covariance, students must have completed 

both pre and posttest. The number of students meeting this criterion 

included 60 in the experimental section and 57 in the control section. 

Multivariate analysis of covariance tests were employed as well as 

univariate tests with simultaneous confidence intervals used to test the 

relative power of each subtest area. In racial bias recognition, a 

two-way analysis of data took place, giving F ratios by group, race 

and race and group. Simultaneous confidence intervals were conducted 

for significance in the area of race and group. In the sexist bias 

recognition area, a two-way analysis also took place giving data by 

group, by sex and by sex and group. Multivariate analysis was employed 

due to the fact that each of the five subtest areas could not have been 

assumed to be completely independent of each other. In this analysis, 

a 1 inear combination of these five subtest areas served as the dependent 

2Weber and Fleming, OPe cit., p. 16. 
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variable and the differences between groups was determined by using 

this linear combination as well as univariate areas where appropriate. 

Total Score Area 

Table 4 is a presentation of data giving score means and gains 

by race, sex and group. In each experimental group a gain is reported. 

Gains are also shown for each control section with one exception, 

that of b1ack males not treated. In this case a decrease is noted. 

The cell mean showing the greatest net increase is black males treated. 

The adjusted means are cell means that have been altered to reflect 

inequal ities existing between groups at the time of the pretest. The 

data presents a rather successful treatment accompl ishment. Data for 

the test of the hypothesis is shown in Illustration I. This illus-

tration concerns the success of the program when comparing total score 

for the control group against total score for the experimental group. 

Illustration 1 

Total Score Area 

Sum of Degree of Mean Pless 
Sgua res Freedom Sg ua re F than 

~Ii th in Ce II s 2565.765 108 23.757 
Regression 1080 .189 I 1080 .189 45.468 .001 
Group 611.889 1 611.889 25.756 .001 

The total score outcome indicates success, at the p level of 

probabil ity which is less than .001. This can be interpreted as meaning 

the odds are less than one in one thousand that the program's success 

was due to chance. The null hypothesis is rejected and the alternate 

hypothesis is accepted. That is, it can be said that there is a signi-

ficant difference in total bias recognition for students receiving such a 
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program compared to those not receiving this treatment. This outcome, 

for the purpose of this study, is considered to be the most important, 

and the subtest areas should only be considered as interdependent 

components of the total test score area. 

Subtest Areas 

The means, adjusted means and gains are presented for each sub-

group in Table 5. Observation of this table reveals that the experi-

mental group gained in all but one of the twenty cell areas. This area, 

that of white males remained the same. The b1ack male cell accounted 

for five of these mean decreases. However, the control group also 

reported gains in all but seven of the twenty cells. This may reveal 

slight sensitization to the test. However, this factor should not, in 

analysis of covariance, prove to be important since both groups would be 

sensitized to the test. Illustration II presents analysis of score out-

comes for the five subscore areas by main effects. These areas can be 

best analyzed when taken in I inear combination. 

111 us t ra t i on II 

Subtest Ana1yses (Ethnocentric, ReI igious, Pol itical, Sexist and Racial) 

Multivariate Test 

F Degree of 
Freedom Hypothesis 

5.727 

Un iva ria te T es t 

Ethnocentric Bias 
ReI jgious Bias 
Po 1 i t i ca 1 B i as 
Sexist Bias 
Racial Bias 

5 

F 

6.693 
8.512 
9.039 

24.876 
6.858 

Degree of 
Freedom With i n 

100 

Mean Square 

7.709 
11 .623 
)0.384 
75.119 
24.244 

P 

PLess 
than 

.001 

Less than 

.011 

.004 

.003 

.001 

.0] 



Male 
White - Ex. 
Male 
\.Jhite - Con. 
Mal e 
Black - Ex. 
Male 
B1 ack - Con. 
Female 
White - Ex. 
Female 
White - Con. 
Female 
Black - Ex. 
Female 
Black - Con. 

Adj us ted Mean 
Exper imen ta 1 
Adjusted Mean 
Control 

Table 4 

Total Score Means, Gains and Adjusted Means 

No. of 
Subjects Pretest Post test Gain 

24 19.542 23.917 4.375 

13 21 .231 22.077 .846 

8 16.500 23.500 7 

7 15.429 J3.286 -2.143 

21 21.000 27.476 6.476 

22 22.455 24.182 1.727 

7 15.857 21 .857 6 

15 16.333 16.800 .467 
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Adjusted 

23.863 

21 .007 

25.278 

15.709 

26.545 

22.375 

24.022 

18.678 

25.009 

20.271 



Table 5 

Subtest Means, Gains and Adj us ted Means 

Ethnocentric Bias Recognition 

No. of Adj us ted 
Subjects Pretest Pas t tes t Gain Means 

Male 
White - Ex. 24 3.458 3.792 .334 3.763 
Male 
Wh i te - Can. 13 3.462 3.538 .076 3.349 
Male 
Black - Ex. 8 3.125 4.500 I .375 4.904 
Male 
Black - Can. 7 2.286 1 .857 -.429 2.241 
Female 
White - Ex. 21 3.524 4.476 .952 4.307 
Female 
Wh i te - Con. 22 3.909 4.591 .682 4.278 

. Femal e 
Bl ack - Ex. 7 3.000 3.429 .429 3.768 
Female 
Bl ack - Con. 15 3.067 3.067 0 3.418 
Adj us ted Mean 
Control 3.590 
Adjusted Mean 
Experimenta 1 4.106 

Rei igious Bias Recognition 

No. of Adj us ted 
Subjects Pretest Posttest Gain Means 

Male 
Whi te - Ex. 24 3.917 3.917 0 3.816 
Male 
Wh i te - Con. 13 3.462 3.846 .384 3.606 
Male 
81 ack - Ex. 8 2.250 4.000 1 .750 4.594 
Male 
Black - Con. 7 2.571 2.429 -.142 2.724 
Female 
Wh i te - Ex. 21 3.667 4.524 .857 4.293 
Female 
Wh i te - Con. 22 3.591 3.909 .318 3.626 
Female 
81 ack - Ex. 7 3.000 3.571 .571 3.946 
Female 
Black - Can. 15 2.533 2.800 .267 3.277 
Adj us ted Mean 
Con t ro I 3.419 
Adj us ted Mean 
Expe r imen ta 1 4.102 
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Table 5 (Continued) 

Po J it i ca 1 Bias Recognition 

No. of Adj usted 
Subjects Pretest Posttest Gain Means 

Male 
Wh i te - Ex. 24 2.750 3.667 .917 3.573 
Male 
~/h i te - Con. 13 2.846 3.385 .539 3.053 
Male 
Black - Ex. 8 2.375 2.000 -.375 2.478 
Male 
81 ack - Con. 7 .571 1 .571 2.321 
Female 
\.Jh i te - Ex. 21 3.238 4.190 .952 3.825 
Female 
~Jh i te - Con. 22 2.818 2.955 .137 2.781 
Female 
B1 ack - Ex. 7 2.143 2.714 .571 2.891 
Female 
Black - Con. 15 1 .867 1.933 .066 2.449 
Adj us ted Mean 
Con t ro 1 2.699 
Adj us ted Mean 
Expe rimen ta 1 3.436 

Sexist Bias Recognition 

No. of Adj usted 
Subjects Pretest Pos ttes t Gain Means 

Male 
Hh i te - Ex. 24 4.750 6.792 2.04 6.887 
Male 
Wh j te - Con. 13 5.077 5.154 .077 4.992 
Hale 
Black - Ex. 8 4.875 6.375 1.56 6.597 
Male 
Black - Con. 7 5.286 3.571 -1 .715 3.850 
Female 
White - Ex. 21 5.095 7.190 2.095 7.040 
Female 
White - Con. 22 6.091 6.045 -.046 5.661 
Female 
Black - Ex. 7 3.429 5.857 2.428 6.381 
Female 
Black - Con. 15 4.800 4.467 -.333 4.736 
Adj us ted Mean 
Control 5.042 
Adj us ted Mean 
Exper imen ta 1 6.843 
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Table 5 (Cont i nued) 

Racial Bias Recognition 

No. of Adj us ted 
Subiects Pretest Post test Gain Means 

Male 
Wh i te - Ex. 24 5.417 6.500 1.083 6.480 
Male 
Whi te - Con. 13 7.077 6.923 -.154 6.330 
Male 
Black - Ex. 8 4.375 7.500 3.125 8.492 
Male 
Black - Con. 7 5.143 4.286 -.857 4.982 
Female 
White - Ex. 21 6.476 8.048 1.572 7.577 
Fema1e 
White - Con. 22 6.864 7.500 .636 6.975 
Female 
Black - Ex. 7 5.000 7.000 2 7.575 
Fema1e 
Black - Con. 15 4.667 5.333 .666 6.187 
Adj us ted Mean 
Contr01 6.376 
Adj us ted Mean 
Expe rimen ta 1 7.260 
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The multivariate test for all five subtest areas shows a 

significant F ratio at the .001 level. Each univariate test also shows 

significance. The subtest areas of ethnocentric bias recognition shows 

significance at the .011 level; that is, there is less than eleven 

in one thousand chances that significance itse1f occurred by chance. 

ReI igious and pol itical bias recognition can be similarily interpreted 

at the .004 and .005 levels respectively. The sexist and racial bias 

recognition areas by group are significant at the .001 and .01 levels 

respectively by main effects. Further analysis of these areas will 

be presented later. With this analysis it is possible to reject the 

null hypothesis in question and the alternate hypothesis may be 

accepted. There is a significant difference in ethnocentric, religious, 

pol itical, sexist and racial bias recognition for students receiving 

a bias recognition program as compared to those not receiving such a 

treatment. However, further analysis is useful in a multivariate 

context. 

Simultaneous confidence intervals for control and experimental 

mean differences were run to explore the significance of the F ratios. 

These results are presented in Illustration III. A confidence interval 

constructed at the .05 leve1 wi11 show with 95% certainty that the 

difference in scores lies between two points. 

The illustration shows the confidence intervals for ethnocentric, 

rel igious and racial bias spanned zero; that is, using ethnocentric bias 

as an example, it can be said that it is 95% certain that the true 

difference between the experimental group score and the control group 

score falls between -.171 and 1.203. given that the alpha level is .05 

for the multivariate test. 



Ethnocentric 
Re 1 i g i ous 
Po) i t j ca 1 
Sexist 
Racial 
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111 us t ra t i on I 1 I 

Confidence Intervals by Main Effects 

Experimental Contr01 
Adj us ted Adj us ted 
Mean Mean Difference 

4 .. 106 3.590 .516 
4.102 3.419 .. 683 
3.436 2.699 .737 
6.843 5.042 I .801 
7.260 6.376 .884 

In terva 1 
Value 

.687 

.749 

.687 
1 • 11 3 
I .204 

I nterva 1 

(-.171) (+1.203) 
(-.066) (+1.432) 

(.05) (+1.424) 
(.688) (+2.914) 
(-.32) (+2.688) 

The confidence intervals for sexist and pol itical bias recog-

nition do not span zero. Therefore, these two areas can be said to 

contribute significantly to the multivariate test given that simul-

taneous confidence intervals are the multivariate analogue to uni-

variate confidence intervals and control for the level of confidence. 

This analysis shows that in the multivariate sense the sexist and 

pol itical bias recognition areas are more powerful. In the multi-

variate sense these two subtest areas contribute substantially to the 

significance of the multivariate test in that they are found not to 

span zero. It can be seen in Illustration II that the F ratios in 

these two subtest areas are larger than the subtest areas that span 

zero and consequently contribute more to significance in a relative 

sense. However, in a univariate sense, all subtest areas were signi-

ficant, with the subtest areas of ethnocentric, rei igious and pol itical 

bias having smaller F ratios. 

Illustration IV shows data on the two-way analysis done on the 

sexist bias recognition subtest area. 

111 us t ra t i on I V 



Un iva riate Tes t 

Sexist Bias Recognition 
By Sex 
By Sex and Group 

66 

Sexist Bias Recognition 

F 

.001 

.986 

Mean 
Square 

.003 
2.976 

When students are compared by sex there is no significant 

Pless 
than 

.974 

.657 

difference. In fact, the F ratio shows that there are ,974 chances in 

1,000 that a significant resu1t would be caused by chance. The nu1l 

hypothesis is retained. Comparisons for interaction, that is looking 

for the best combination of sex and group reveal there is no best 

combination on this variable. The F ratio indicates chances are .657 

out of one thousand that such a best combination would exist because of 

chance or error. The null hypothesis here is retained. From this is 

can be said that no significant difference is found to exist between 

sexes or combinations of group and sex. 

Illustration V shows data for the fifth subtest area, that of 

racial bias recognition. 

Illustration V 

Racial Bias Recognition 

Univariate Test 
Mean P 1 ess 

F Square than 

Racial Bias Recognition .195 .689 .66 
By Race 
By Race and Group 5.814 20.555 .018 

Data for racial bias recognition reveals that when this variable 

is analyzed by race, we find no significant difference. P is less than 
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.66, therefore greater than .05, the alpha level of significance. 

Given this, it is c1ear that there is no best racial group on this 

variable. The nul1 hypothesis is retained. 

A difference is found in the interaction combination of race 

and group. The significance here is p less than .018. Further 

analysis was needed to determine which combination or combinations of 

race and group provided for the rejection of the null hypothesis. 

Simultaneous confidence intervals were used to determine these 

combinations. 

I 1 1 us t ra t i on V I 

Race and Group Analysis for Racial Bias Recognition 

No. of I nte rva 1 
Subjects Race Grou2 Difference Value Interval 

45 White Ex. .257 I .456 -1 • 199 +1.713 
35 Wh i te Con. 

45 White Ex. 1.072 1 .941 -.869 +3.013 
15 Black Ex. 

45 White Ex. 1 .189 I .693 -.504 +2.882 
22 Black Con. 

35 Wh i te Con. 1 .329 2.009 -.68 +3.338 
15 Black Ex. 

35 Wh i te Con. .932 1 .771 ...839 +2.703 
22 Black Con. 

15 Black Ex. 2.261 2.180 +.081 +4.441 
22 Black Con. 

This informal multiple comparison analysis reveals one area of 

significance at the .05 level. This area is that of black students 

treated, compared to black students who were not treated. It can be 

said that black students undergoing a racial bias recognition program 

perform significantly better than black students not receiving this 

treatment. The subtest area and the treatment for this area can be 
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said to be very successful for black students. 

With this information the null hypothesis is rejected and the 

alternate is accepted. There is a significant best combination or best 

combinations of race and group at the .05 level on the variable of 

racial bias recognition. 

From the analysis of the data many consistent patterns appear. 

The control and experimental sections had rather close beginning achieve

ment. Mean score differences were not significant. After the post

test, the experimental group exhibited significantly larger gains than 

did the control group on total score area as well as subtest areas, 

especially the subtest areas of pol itical and sexist bias recognition. 

Concerning the two-way analysis for sexist and racial bias recognition, 

only one of the four null hypotheses were rejected. In this case, the 

interaction of race with group proved significant in that black students 

in the control group achieved less than did black students treated. 

The descriptive analysis also reveals a moderately successful 

treatment. The mean score for total score area increased for both the 

control and experimental group. Yet, the experimental group shows not 

only a greater mean increase, but also a higher percentage of net 

increase in each subtest area as well as each question. The experimental 

group shows a decrease in percentages of responses correct for one 

question, while the control group shows a loss in fourteen areas. 

The descriptive analysis of each subtest area and each question reveals 

a moderate superiority for the treatment group. Impl ications of this 

data analysis as well as recommendations wil1 be discussed in the final 

chapter. 



Chapter 5 

SUMMARY, CONCLUSIONS. RECOMMENDATIONS AND IMPLICATIONS 

Summary 

The problem of this study was to ascertain to what degree a 

bias recognition program would act to increase the bias perception 

levels of eighth grade social studies students. Hypotheses were set 

covering five bias recognition subtest areas: ethnocentric, reJ igious. 

pol itical, sexist and racial bias recognition. Two areas, racial and 

sexist bias recognition, were to undergo two-way analysis. Sexist 

bias recognition was analyzed for differences by control and experi

mental group. sex, and sex and group. The racial bias recognition 

subtest area was also analyzed by experimental and control group. by 

race and by race and group. 

A review of available I iterature revealed 1 ittle in the way of 

work previously done concerning bias recognition. Some efforts had 

been made in the area of communication skills. The review itself was 

divided into three areas. 

1. Articles and studies deaJ lng with communication skills 

2. Testing and research studies on skills 

3. Articles deal ing with bias recognition as a skills area 

The review itself revealed only one prior research study had 

been done in the area of skills. This study was accompl ished by Weber 

and Fleming and covered a wide range of skills areas. Two excerpts 

from articles were found that concerned bias recognition as a skill. 
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However, no research studies were found in this area. 

After available I iterature was reviewed, a bias recognition test 

was designed to test the aforementioned five bias recognition subtest 

areas as well as the total test area. This test was administered in the 

three experimental classes located in three different junior high schools 

in Roanoke, Virginia. The test was also administered to three classes 

10cated in the three remaining junior high schools. In this way each 

junior high school contained one treatment or control class. After an 

approximate thirteen school days period, the classes were retested. 

During this period between tests the experimental classes received 

instruction in the form of a bias recognition program. 

Data from these tests was analyzed using both descriptive and 

inferential statistical techniques. The statistical appJ ication of 

most importance was multivariate and univariate analysis of covariance. 

In covariance analysis of a pretest - posttest design, posttest scores 

are adjusted for pretest scores in order to statistically control for 

any initial differences that may have existed between the groups at the 

time of the pretest. 

Descriptive analysis showed the experimental. group exhibited 

superior achievement on the posttest by total and subtest areas. 

Inferential analysis further showed a significant difference existed 

between groups for the total score as weI) as all the five subtest 

areas of ethnocentric, rei igious, pol itical. sexist and racial bias 

recognition. The two subtest areas eXhibiting the greatest success 

were pol itical and sexist bias recognition. No significant difference 

was found to exist in the sexist bias recognition subtest area by sex 

or sex and group. In the racial bias recognition subtest area 
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significant differences were not shown to exist by race, but did exist 

by race and group. Simultaneous confidence intervals analysis further 

showed that the most effective ~ombination was black students that had 

received the treatment, compared to black students not receiving the 

treatment. 

Conclusions 

Results of this study should not be overgeneralized or over

stated. Results obtained with eighth grade subjects in Roanoke. 

Virginia City Publ ic Schools should not be considered as a determinant 

for judging the success of such a program if occurring in a city with 

a different population configuration. Also, results should not be 

general ized to other grade levels. However, conclusions that can be 

drawn as a result of the study are: 

1. Oescriptive analysis reveaJed that the treatment did make 

a difference in increasing the scores significantly in the experimental 

group. Though control scores did also increase, they did not do so in 

proportion to the experimental group. 

2. While all subtest areas analyzed by group showed signifi

cant F ratios, no best sex or interaction was found on the sexist bias 

recognition subtest either by sex or by sex and group_ 

3. In racial bias recognition a significant difference by 

group was found. However, no significant difference is found between 

either race. A significant difference is found between race and group_ 

Analysis reveals that the most effective combination on this variabJe 

are black students receiving the treatment compared to black students 

not receiving the treatment. 

4. It is possible to successfully implement a successful bias 
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recognition program in an eighth grade,social studies class. 

Recommenda t ions 

The recommendations were 1 imited to the purposes and signifi-

cance of the study: 

1. To determine if a bias recognition program can be suc-

cessf~1 Iy implemented in an eighth grade situation. 

2. To find if students undergoing an experimental treatment 

designed to aid them in recognizing bias perform significantly better 

on a bias recognition posttest as compared to students not receiving 

such a treatment. 

3. To test if students differ in understanding and recognizing 

the five subtest areas of ethnocentric, reI igious, pol itical, sexist, 

and racial bias when analyzed by control and experimental group. 

4. To analyze if male and female students differ in recognizing 

sex i s t, ,b i as. 

5. To measure if black and white students differ in under-

standing and recognizing racial bias. 

6. To create a bias recognition program and test for eighth 

grade students that can be of aid to social studies educators concerned 

with' the problem of bias recognition. 

Since this study was an investigation of the differences in 

bias recognition. perception on a total test and five subtest areas for 

an experimental and control group. the recommendations were made on 

the basis of the findings of this study • . 
I. Since the bias recognition program was found to be moder-

ately successful t it is recommended that the possibil ity of setting up' 

a mini-course in bias recognition be studied by social studies 
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supervisory personnel in Roanoke City Schools. 

2. Given that the test had reasonably high reI iabil ity and 

val idity, it is recommended that copies be given to teachers interested 

in attempting to implement within the framework of their classes a 

bias recognition program. 

3. Communication should be encouraged between students and 

between students and teachers, as well as parents to determine the 

nature of bias. Individual biases might be discussed in class situ

ations with the goal toward understanding the biases of others. 

4. Projects and studied might be instituted for social studies 

skills areas including bias recognition and especially media bias. 

5. It is strongly recommended that a bias recognition program 

be included as an integral section of social studies courses at all 

levels. It is felt that this study has shown that such a need exists 

and can be met. 

Imp) ications and Concluding Remarks 

The above conclusions and recommendations suggest certain 

imp1 ications for similar programs and studies that might have import 

in a bias recognition or other skills area. These implications became 

apparent during the study. 

1. The program was of a I imited nature in time and material 

covered. No attempt was made for a follow-up. Therefore, it cannot 

be determined to what extent the skill was retained by the student or 

if the student transferred knowledge of the skill to his outside 1 ife. 

2. This skill was not studied in combination with other 

communication skills areas. It was studied alone and separate. Yet, 
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other skills acted to effect performance in bias recognition. 

3. The subjects in this study contributed to its success. Yet, 

if the racial or sexist balance had been different or the study taken 

place using subjects in a different section of the nation, the outcome 

may not have been the same. 

4. Individual teacher personalities are very important in this 

type of study. Teachers have to be will ing to work hard to enable the 

program to be successful. 

5. Individual class time for the completion of the program 

can vary to a degree. Therefore, student speed in accompl ishing 

tasks can be important. 

6. In the area of racial bias recognition, black male and 

female cells in the experimental group Showed the greatest mean in

creases. Black males also exhibited the greatest adjusted mean score. 

Implications here are that blacks had a great interest in racia1 bias. 

7. Pol itical and sexist subtest areas showed greater F ratios, 

and their confidence intervals did not span zero. The area of sexist 

bias showed the largest F ratio and it was the only subtest area 

significant at the .001 1evel. White and black female experimental 

cells also showed the greatest mean gains in this area. It appears 

from this that female students were more interested in an area that 

concerned them directly. Perhaps this is also the reason for the 

greater F ratios in the pol itical bias subtest area. Interest and 

consequently study effort may be concomitant. All subjects appear to 

be interested in pol itical bias and females especially interested in 

sexist bias. While these imp1 ications can be made, it should be 

considered that no reI iabil ity coefficient was determined for separate 
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subtest areas. 

While further study is recommended in the area of bias 

recognition, media bias and other social studies skills areas, it is 

important to note that difficulties are inherent in developing studies 

such as has been accompl ished here. Researchers should be reminded 

that when operating in a pub1 ic schoo1 framework, conditions are far 

from ideal and efforts to minimize extraneous interference can be 

taxing and frustrating. Laboratory conditions simply do not exist. 

Perhaps this is not completely negative, if the research is to produce 

any util itarian outcomes. Good research should add to the educator's 

knowledge and, in the case of experiments such as this one, be trans

ferred to the classroom where teachers can use the new information to 

aid in the educational process. If conditions are far from ideal for 

the experimenter they are likewise far from ideal with the teacher in 

a classroom situation. Good research provides outcomes and insights 

that can be flexible yet strong enough to be fitted to the needs and 

desires of both students and instructional personnel. It is felt by 

this researcher that such can be accompl ished. 
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Name ____________________________ ___ 

Date ____________________________ ___ 

Sex: Male Female 

Race: Black White 

I. Recognizing Biased Statements 

Directions: 

The statements below are either biased or they are not. Biased 
statements are based on opinion or emotions. The other statements 
are not. If you think the statement below shows bias, put a B in 
the blank before the statement. If you think the statement does not 
show bias, mark the blank with an O. Please answer all questions. 

1 _ Blacks are better athletes than whites. 

_____ 2. The Jews are primarily interested in making money _ 

_____ 3. The Baptists are the best reI igion in the South. 

_____ 4. All women and men should have equal rights under the law. 

_____ 5. The Federa1 government is required, by law, to cut off 
funds to any institution that discriminates on the basis 
of race. 

_____ 6. Only males should compete in inter-collegiate athletics. 

7. Mary, 1 ike most women, is not strong enough to compete with 
men in the business world. 

______ 8. The United States has no official reI igion. 

II. Bias in Written or Spoken Material 

Directions: 

Check the best possibJe answer that you think the point of view 
is of the author of the following paragraphs. The paragraph mayor 
may not reflect bias. Read the question statement after you have 
read the paragraph. Put a check by the answer you feel is the 
best possible answer. Please answer all questions. 

A strong tie existed between slave and master because each was 
dependent on the other. The master needed the work and loyalty of his 
slaves. The slave was dependent on his master for all his needs. The 
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slave system demanded that the master care for the slave in Childhood, 
.n Sickness, and .n old age. The regard the master and slave had for 
each other made plantation life happy and prosperous. 

9. If the author concluded that the master always made plantation 
life happy and prosperous for the slave, the conclusion by itself 
would show: 

__ pro-slavery bias 

__ anti -slavery bias 

no bias --
10. Check the best possible answer that you think is the point of 

view of the author. 

__ for slavery 

___ against slavery 

neutral --
11. If the author had concluded only that master and slave were 

dependent on one another, this conclusion, by itself, would show: 

__ pro-slavery bias 

__ anti-slavery bias 

no bias --
Through this barbaric use of atomic weapons, the American 

imperialists wanted to demonstrate the monopoly which they then held 
in this field and to intimidate the other peoples. They intended 
to make the atom bomb a tool of their policy in order to force their 
will and pol icy on other peoples in the post-war era. 

12. The author of the above paragraph is: 

ant i -Arne , .. i can ---
__ pro-American 

neutra I ---
13. The word "barbaric" in referring to the atomic weapon paragraph 

ref) ects: 
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_____ no bias, it is neutral 

anti-American bias ----
_____ pro-American bias 

14. The author refers to the American imperialists. The use of the 
word "Imperial ists" reflects: 

_____ pro-American bias 

_____ neutra1, just a descripter 

anti-American bias ---
Soviet Police muscled into a Moscow apartment and arrested 

Nobel Prize author, Alexander Solzhenitsyn • 0 0 Mrs. Solzhenitsyn said 
her husband was confronted by seven "rough" men just inside the door 
of her apartment • 0' 0 The pol ice then dragged him off 0 

15. The author of the above paragraph is: 

_____ pro-Solzhenitsyn 

_____ anti-Solzhenitsyn 

neutral ---
16. The use of the word "roughll in describing the seven men is: 

_____ biased against Soviet police 

_____ biased in favor of Soviet police 

neutra 1 ---
17. The foreigners coming into our nation threaten to destroy it. 
Their heathen religions and customs undermine our own proud culture. 
Ital tans, Po1es, Hungarians and other Eastern and Southern Europeans 
threaten to destroy the American economy by working so cheaply that 
American labor is pushed out of the market. American business is 
undersold by their cheap and shoddy goods. We must rid ourselves of 
this blight. 

17. The author of the above paragraph shows: 

he is neutra1 --- _____ he is biased in favor of immigrants 

_____ he is biased against immigrants 
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18. By referring to reI igion and customs as "their heathen reI igion 
and customs", the author of the above paragraph shows: 

_____ bias against all religions and peoples 

_____ bias in favor of immigrants religions and customs 

_____ bias against the immigrants religions and customs 

The pioneers who travelled westward across the mountains faced 
great hardships. These men were hard put to find room for their 
wives, children and livestock on the long journey. Many pioneers 
and their wives died of hunger or were killed by Indians. 

19. The author of the above paragraph is showing: 

_____ bias against women 

__ bias against men 

no bias ---
Although they were badly needed for work on the farm, many 

Negroes refused to work at any price. They thought that freedom 
from slavery meant freedom from work. They wanted to enjoy their 
freedom and be lazy. It was felt that these ex-slaves were dangerous 
and might cause violence. 

20. The author of the paragraph is: 

for the freeing of slaves 

against the freeing of slaves 

neutral, had no opinion 

21. This paragraph shows: 

anti-black bias 

pro-black bias 

no bias 

III. Bias Phrases 

o i rec t i on s : 



22. 

23. 

24. 

25. 

26. 

27. 
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Put a check in the blank before the phrase that shows the 
Least amount of bias. Use the best answer. 

A. Bill Smith and his wife 

B. Bi 11 and Mary Smi th 

c. Bill and hi s family 

A. Founding Fathers 

B. Early American leaders 

C. Early American statesmen 

A. That I i ttl e Jap 

B. Oriental-Americans 

C. Chinamen 

A. Honkies 

B. Wh i te Ameri cans 

c. White folks 

A. The American woman 

B. The housewife 

C. The 1 i ttl e woman 

A. Uncle Tom 

B. Colored people 

c. B1 ack Americans 

IV. Bias in Cartoons 

Directions: 

Examine cartoons A & B. Carefully read the questions. 
Check the response that best answers each question. Please 
answer all questions. 



A 

• 

.' 

"I'd marry him in a minute, but he can't cook worth a damn." 

84 



B 

• 
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28. The cartoonist in Cartoon A probably feels tnat: 

bias against women exis·ts in America 

bias is a good tning 

bias against men exists in America 

29. Tne cartoonist in Cartoon B probably feels that: 

bias against women exists in America 

bias is a good tning 

bias against men exists in America 

v. Bias in Words 

30. 

31 • 

32. 

33. 

34. 

Directions: 

In each of the next five questions check the word set in 
each question that reflects the greatest bias. Be sure to 
check one word set in each question and only ~ word set. 

A. Chairman - Tomboy 

B. Chairperson - Athlete 

A. Blood - Honkie 

B. Black - Whi te 

A. Pol ish - Chinese 

B. Polack - Ch i nk 

A. Mexican - German 

B. Wetback - Kraut 

A. Heretic - Pagan 

B. Protestant - Jewish 
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The Program Outline 

1. A pre-test will be administered during the first meeting 

before anyone procedure is attempted. The teacher should explain 

fully all steps and answer completely all questions related to the 

test. 

2. The students should be given brief operational definitions 

for each of the following: 

a) Fact i) Caricature 

b) Opinion j) Sexist 

c) Central Idea k) Ethnocentric 

d) Bias 1 ) Religious Bell efs 

e) Prej ud ice m) Political Ideology 

f) Skill n) Racism 

g) Synthesis 0) Anti 

h) Analysis p) Pro 

The students will be expected to compile examples of each of 

these definitions. Teachers should be available as resource people. 

Discussion will follow these definitions o Students will be given an ' 

opportunity to correct improper definitions of these terms. 

3. In the second section of the program, the students will be 

assigned the task of finding three paragraphs, statements within a 

paragraph, or pictoral presentations that clearly illustrate each of 

the five bias areas of religion, politics, racism, sexism and 

ethnocentrism o The students should be given definitions and examples 

of each bias area as well as be given definitions of overt or 

obvious bias and covert or SUbtle bias. The material searched can 



be written, spoken, or pictoral. Students may use any sources they 

wish and library facilities might be used. This will be a group 

task involving two or three students per group. These groups will 

then report their findings to the clas$. Each project wi11 be 

criticized with the goal of a more lucid understanding of each skills 

area studied. 

4. The third skills task involves political cartoons. 

Students will find cartoons and write of their interpretations in class. 

These cartoons should reflect one of each of the bias areas. Students 

should present the interpretation to the class and discussion will 

follow with the teacher showing how each cartoon is biased. 

5. Students will be asked to write an essay on anyone topic. 

A list of at least five questions will then be compiled by the student. 

These questions should be divided into bias and non-bias. These 

questions will then be given to another student. This student will 

see if he has the skill to find and separate bias material from non

bias material. Student should be led to understand that phrases like 

"John and his wife", rather than both names, reflect bias. Also, 

"statesmen", instead of uleaders" reflects SUbtle bias. "Man", instead 

of Itpeople" is another example of bias. This is to he1p them gain a 

feel ing for thiS section. A discussion will follow as to tne skill

fullness of the questions formulated. EaCh set of questions will be 

discussed. If the student has difficulty with this assignment, he 

will be assisted by a competent student or the teacer. The student 

Should receive two evaluations, one for the test made, and one for the 

test taken. 

6. Students will Choose topics for debate. Volunteers or 
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appointees will debate contemporary topics. Teachers should 

fami1 iarize themselves with debate" format and use this format. Students 

should be I imlted to three debates. The student listeners will attempt 

to detect bias and point of view of debaters, as we1l as the ski]]

fullness of the presentation. 

7. Students will attempt to write one biased and one 

unbiased essay concerning each of the five bias areas. These essays 

will be read and analyzed in class. Key bias words and statements 

should be noted by the student writer as he analyzes his own writing 

for bias clues. Students should question and interact with one 

another. 

8. Students will individually compile a list of thirty bias 

terms, words and phrases o Each Jist will be read and discussed. Non

biased words will be el iminated a 

9. Students will be furnished with assorted magazines and 

newspapers. They should then compile a list of five newspapers or 

magazine headlines along with accompanying stories o The student should 

then select statements, sentences, words or phrases within the story 

or headline that are biased. The student should write out what he feels 

is the central idea of the article and why he feels bias is present. 

10 0 Qui z 

Part I - Define 

a) Fact 

b) Opinion 

c) Bias 

d) Prej udice 

e) 

f) 

g) 

h) 

Skill i) Rac ism 

Caricature j) Religious bel iefs 

Sexist k) Political 

Ethnocentric Ideology 
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Part II - Give examples of each of the above eleven words. 

Quiz II 

All members of the Democratic party are very intelligent. 
They were able to wreck the nation with no help at all from the Repub-
1 ican President who struggled to keep the nation strong, as all 
Republ icans do. The Democrats spend a11 their time thinking of ways 
to destroy America. They caused inflation, gave away Indochina 
and turned America into a weak, soft nation. Those Democrats are 
pretty smart all right. 

1 • The paragraph shows: 

A. B i a saga ins t the Democrats 
B. Bias for the Democrats 
c. No bias 

2. The author would probably 1 ike: 

A. The Democrats 
B. The RepubJ ieans 
c. The Communists 

3. The author thinks losing Indochina was: 

A. Good 
B. Bad 
C. He doesn1t care 

4. When the author says the Democrats are smart people, he 
shows: 

A. Bias in favor of Democrats 
B. Bias against Democrats 
C. No bias 

5. Which shows the least bias? 

A. John and Mary 
B. John and his woman 
C. John and his wife 

6. Which shows the least bias? 

Ao Dumb Indians 
B. Red savages 
C. The American Indian 

7. Which shows the least bias? 
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A. Good decent Americans 
B. The nasty Americans 
C. The American people 

8. Which shows the least bias? 

A. The Amer i can i mpe ria 1 i s t s 
B. The nasty Americans 
C. The American people 

9. Which shows the least bias? 

A. The Communist Party 
B. The Saviors of Mankind 
c. Godless Communists 

Put a B in front of the biased word 

1 0 • Me rcena ry 

11 • T ra i tor 

12. Patriot 

12. Posttest to be completed by students. 

Bias Recognition Test Key Quiz II Key 

1 • B 23. B 1 • A 
2. B 24. B 2. B 
3. B 25. B 3. B 
4. 0 26. A 4. B 
5. 0 27. c 5. A 
6. B 28. I 6. c 
7. B 29. 1 7. c 
8. 0 30. A 8. C 
9. 1 31 • A 9. A 

10. 1 32. B 10. 8 
J 1 • 3 33. B 11 • 8 
12. I 34. A 12. B 
13. 2 
14. 3 
15. 1 
16. 1 
17. 2 
18. 3 
19. 1 
20. 2 
21 • 1 
22. B 
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THE RELATIVE EFFECTS OF A BIAS RECOGNITION 

PROGRAM ON THE BIAS PERCEPTION LEVEL 

OF EIGHTH YEAR SOCIAL STUDIES STUDENTS 

By 

Joseph T. Coleman, Jr. 

(ABSTRACT) 

The problem of this study was to ascertain to what degree a 

bias recognition program would act to increase the bias perception 

level of eighth grade social studies students. Hypotheses were set 

covering five bias recognition subtest areas: ethnocentric, rel igious, 

pol itical, sexist and racial bias recognition. Two areas, racia1 and 

sexist bias recognition, were to undergo two-way analysis. Sexist 

bias recognition was analyzed for differences by control and experi

mental group, sex, and by sex and group. The racial bias recogni-

tion subtest area was also analyzed by experimental and control group, 

by race, and by race and group. 

A review of the available literature revealed little in the 

way of work previously done concerning bias recognition. Some efforts 

had been made in the area of communication skills. The review itself 

was divided into three areas: 

1. articles and studies deal ing with communication skills 

2. testing and research studies in skills 

3. articles dealing with bias recognition as a skill area 

The review revealed only one prior research study had been done 

in the area of ski1ls. This study was accomplished by Dan B. Fleming 

and Larry Weber and concerned a wide range of skills. Two excerpts 



from articles were found that concerned bias recognition as a skill. 

However, no research studies were found in this area. 

After available 1 iterature was reviewed, a bias recognition test 

was designed to test the aforementioned five bias recognition subtest 

areas as well as the total test area. This test was administered in 

the three experimental classes located in three different junior high 

schools in Roanoke, Virginia. The test was also administered to three 

classes located in the three remaining junior high schools. In this way 

each junior high school contained one treatment or control class. 

After an approximate thirteen school days period, the classes were re

tested. During this period between tests the experimental classes 

received instruction in the form of a bias recognition program. 

Data from these tests was analyzed using both descriptive and 

inferential statistical techniques. The statistical appl ication of most 

importance was multivariate and univariate analysis of covariance. In 

covariance analysis of a pretest - posttest design, posttest scores are 

adjusted for pretest scores in order to statistically control for any 

initial differences that may have existed between the groups at the 

time of the pretest. 

Descriptive analysis showed the experimental group exhibited 

superior achievement on the posttest by total and subtest areas. 

Inferential analysis further showed a significant difference existed 

between groups for the total score as well as all the five subtest 

areas of ethnocentric, reT igious, pol itical, sexist and racial bias 

recognition. The two subtest areas exhibiting the greatest success 

were pol itical and sexist bias recognition. No significant difference 

was found to exist ;n the sexist bias recognition subtest area by sex 



or sex and group. In the racial bias recognition subtest area 

significant differences were not shown to exist by race, but did exist 

by race and group. Simu1taneous confidence intervals analysis further 

showed that the most effective combination was black students that had 

received the treatment, compared to black students not receiving the 

treatment. 

Conclusions from this study showed positive resul ts in all 

subtest and totaJ areas pointing toward a need for a more systematic 

approach toward skills-oriented curriculum in pub} ic schools. One 

facet of the study of importance is a development of a bias recog

nition test that can be further refined toward the goa1 of more 

effective measurement of this skills area. 


