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Chapter 1

INTRODUCTION AND BACKGROUND

Aging is an inevitable, irreversible and universal process. The

process initiates at birth and continues for one's lifetime. Yet,

attitudes toward aging change with the addition of years. While ado-

lescents look forward to young adulthood, a time of life which is

idealized in our society, later years are often met with trepidation

and denigration.

} While more and more Americans live extended lives, the status

of old age declines. Growing old in America often means being rele-

gated to peripheral social roles. Old age is denied a dignified

participatory position in society (Butler, 1975; Curtin, 1973).

Prevalent stereotypes concerning old age serve to reinforce

these negative views of aging. The elderly assimilate these

societal views, thus impeding successful adaptation to old age. A

social milieu emphasizing youth and disparaging growing old further

impedes this adaptation.

This study initiated an effort to reduce pervasive misunder-

standings regarding old age. The development of secondary school

instructional materials on aging constituted the focus of this effort.

These materials attempted to dispel age-stereotypes and promote an

acceptance of old age as a dignified period of life.

l
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N Societal Perceptions of Aging
N

A society that labels its elderly citizens as "non-participants"

does little to foster successful adaptation to old age (see Beauvior,

N 1972; Butler, 1974; Hackett, 1977; Shura, 1974). Adaptation is

further hindered by the prevalence of stereotypic attitudes toward

the elderly. These attitudes shape the status and functions of older

people. A societal set of expectations restricts the aged to a

limited range of acceptable behaviors. In effect, a double standard

exists for older and younger Americans.

In our society, "youth" is associated with physical and
mental vigor, bizarre dress, speed and beauty; "old age,"

N with decrement of physical and mental powers, unattractive-
ness, reflection, conservation and inflexibility. Younger
persons are adjudged to be on the "wild side"-—a bit reckless,
boisterous, thoughtless, and irresponsible. Older persons,
on the other hand, are "expected" to be reserved, quiet, depend-
able, and dignified, with little interest in play and the
"lighter side" of things. It is "right" for youth to marry,
but still mstly "out of bounds," "improper," or perhaps even
immoral for oldsters. Such a negativistic outlook places "aging"
in a damagingly wrong perspective. (Jacobs et al., 1970, p. 36)

Attitudes toward aging and the aged have long revealed ambi-

valent, often negative feelings. Philosophers through the ages have

expressed a lack of societal understanding and acceptance of the

aging process. Svoboda (1977, p. 233) summarizes these philosophical

protrayals of aging in the following terms:

Old age is described by them all as a time of loss, a melange
of illness, an age of decline, of withering, of winding down,
a pointless automatic routine. It is not a prospect to be
eagerly sought; the most that can be hoped is that senescence
will come not too early nor too late, but slowly, sneaking up
on us and catching us unaware. (Svoboda, 1977, p.233)
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Philosophers and other writers have diseussed the soeially

accepted roles of the elderly in past and present times. A eommonly

held view of aging that persists is that old age holds the same

inevitable pattern of deerement for all. This view of aging fails

to aeknowledge the diversity of the older population. Individuality

is further subverted by the tendeney to focus on all persons over

sixty-five as a homogeneous group. Such categorization obscures

the fact that the population of older Americans is eonstantly

changing and that the aging process varies with each individual.

Social forces within the past century have aeeentuated the

devaluation of the aged. The 1935 enaetment of Social Security marked

the beginning of the aeeeptanee of age sixty-five as the onset of

old age in the United States. Although use of chronological age

faeilitated implementing social programs, it also encouraged the

inappropriate classification of individuals.

Other social forces underseore the need for creating sup-

portive, purposeful environments within which individuals can age

with dignity. Medical and technological advances enable an inereasing

proportion of society to live extended lives. Demographie trends

indicate a growing elderly population. "One of every 10 persons or

22.4 million Americans are 65 and over. In 1900, the elderly numbered

three million or one of every 25 persons. By 2000, that number will

swell to 30.6 million or one in eight persons" (Harris, 1975, p. 3).

Not only is the number of older people increasing, but more and

more elderly are surviving to enter the ranks of the old—old. During
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this century the proportion of elderly aged 75 and over has

increased from three to four of every ten older persons. By the

year 2000 almost half of the older population will be aged 75 and

over (Uhlenberg, 1977, p. 202).

This rapidly increasing older population has resulted in social

implications which necessitate increased awareness of the problems,

needs, and diversity of the aged.

An awareness of the problems of aging is sorely lacking in

today's society. Findings of a national Louis Harris poll (Harris,

1975) directed attention to the widespread misperceptions concerning

the aged. Harris interviewed 4,000 individuals, aged 18 and over,

concerning their attitudes toward aging. Responses revealed a dis-

crepancy between the "expectations of old age and the reality."

When the responses were coded and tabulated, poor health came
out far ahead of other responses as the major drawback of old
age, followed by loneliness, financial problems, lack of
independence, being neglected or rejected by the young, and
boredom. Yet, with the exception of poor health and forced
retirement, those under 65, compared to those 65 and over,
overstated every problem, indicating that young peop1e's
negative perceptions of old age are perhaps worse than the
actual experience. (Harris, 1975, p.3)

The general public tended to view the problems faced by older

people more seriously than the elderly themselves. Discrepancies

in describing images of older people also existed. The public under

sixty-five viewed the elderly as less bright, less open-minded, and

less capable of accomplishing things than did the over age sixty-

five group.
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Other discrepancies disclosed by the poll included: younger

people citing more negative items in describing the "worse things

about being over 65" as compared to older respondents; older people

viewing themselves as more useful to the community than perceived

by young people; and the public underestimating the mental acuity

of people over sixty—five.

The findings of the Louis Harris poll underscore the extensive-

ness of age-stereotyping. Older people become labeled physically

infirm, mentally deteriorating, sexually inactive, lonely, isolated,

conservative, inflexible, useless and unhappy. "Ageism," or age-

stereotyping, impedes the effective participation of the elderly

in American society. "We need new images of the aged and a new

social climate for people to grow old in" (Age Stigma, 1976, P•2)•

Adolescence: A Time for Examining
Perceptions of Aging

Age stereotyping begins at an early age. Children tend to

have infrequent contact with older people often restricted to family

members. This lack of contact Stems from increased mobility and

patterns of age segregation. The absence of older role models results

in reliance on external sources to convey an image of older people.

The image that our society conveys relegates senior citizens to peri-

pheral and non-productive roles. These negative images of aging

adversely effect young people's attitudes toward the elderly. The

tragic denial of aging by youth is reflected in the writings of

Curtin (1973).
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It is not with respect that youth views age; youth grants
the old neither greater wisdom nor greater prowess. The
old are forced to walk slowly, fearfully, and alone. The
young eye their bent bodies with disgust, fearful of the day
when they, too, will walk with death. (p. 194)

Adolescence is a period of rapid change--physical, mental, and

emotional changes. It is also a time when forces beyond the family

play an important role in the socialization of youth. Mass media

strongly influence youth and serve as a source and reinforcement for

adolescent perceptions of aging and the aged. Adolescence is a

time for examining the accuracy of these perceptions and their

sources.

The teenage years are ones of growth, crisis, stress, and
adjustment. They are typically a time when young adults
struggle with decisions about their own attitudes, behaviors,
and beliefs that may guide their lives for many years to
come. Thus, it is a time of prime importance to those
attempting to'understand the development of attitudes and the
modification of stereotypes as they apply to older people.
(Peterson & Eden, 1977, p. 318)

Fostering accurate perceptions of the elderly during adolescence

serves to modify age—stereotyping and lays the groundwork for

successful adaptation to old age (Hickey & Kalish, 1968).

Effects of Stereotyping

The harmful effects of stereotyping are numerous. Stereotypic

misrepresentations impede communication between individuals. They

result in categorical judgments based on circumstance, not individual

merit. Stereotyping fails to acknowledge the diversity of the older

population and the process of aging. It may affect the older person's

self-concept, their adaptation to aging (McTavish, 1971) and may
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detrimentally influence the quality of care and services available

to older people (Keith, 1977). Due to the prevalance of age-

stereotyping, "older Americans are kept from participating actively--

as wage-earners, as volunteer workers, as neighbors, as sources of

wisdom--in the mainstream of American Life" (NCOA, ND, p. 6).

Rationale

Cultural stereotypes and an abhorrence of growing old character-

ize aging in America. There exists a need to view aging as a natural

part of the life cycle, a time of life not to be feared. Older people

need recognition as diverse individuals, enabling them to assume

dignified and productive social roles. Educational endeavors provide

a route for accomplishing these goals. Tuckman, Lorge and Spooner

(1953) support such educational programs.

The tendency of both parents and children to think of old
age in terms of disability rather than ability strongly
suggests the need for an educational program to emphasize the
normality of the aging process and its positive aspects. Only
in this way will it be possible to help change the attitudes of
young people toward the old and of old people toward themselves,
and help eliminate the orientation that old age is always
accompanied by physical and mental decline. (p. 213)

Creating a positive predisposition towards aging is a life-

long process. Multiple factors shape these attitudes--home, peers,

school, media and the existing cultural milieu. Of these forces,

the school system presents an accessible avenue for intervention.

Aging instruction should begin at the primary level and be integrated

into the curriculum at all levels. Systematic programs of aging
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instruction have, thus far, been "il1—conceived, fragmentary, and

uncoordinated" (Jacobs et al., 1970, p.34). Schools bear a responsi-

bility in preparing youth to cope with their own aging and an

"aging" society (Comfort, 1976; Jantz et al., 1976; John, 1977; Ross

& Freitag, 1976; Thomas & Yamamoto, 1975).

Statement cf the Problem

The older segment of our population lives in a social climate

that questions their productivity and usefulness. Failure to

acknowledge the diversity of the older population relegates them to

stereotypic roles. The pervasiveness of age-stereotyping and a

growing elderly population necessitate efforts to foster accurate

perceptions of aging and the aged.

The purpose of this study was twofold. The major focus was

the development of curriculum materials on aging that could be

integrated into existing secondary social studies classes. Through-

out material development, provisions for input and revision were

utilized. Evaluative feedback from content area experts, teachers,

and pupils collected during field testing served to refine materials

in order to optimize their effectiveness.

The secondary focus of this study was determining the effect-

iveness of the unit in promoting cognitive gains and increasingly

positive attitudes toward older people. The following questions were

investigated in order to assess the materia1s' effectiveness.
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l. Will exposure to materials on aging result in the acqui-

sition of knowledge on aging and the aged?

2. Will exposure to information be accompanied by an

increasingly positive attitude towards older people?

3. Will knowledge gains and attitude changes persist over a

limited time period?

Several hypotheses constituted the basis for judging effective-

ness.

Evaluation Hypotheses

V Program effectiveness was determined by comparing the per-

formance of experimental and control groups on measures of knowledge

and attitude. In addition, the persistence of knowledge and attitu-

dinal changes was examined. Hypotheses examining total program

effectiveness and persistence of changes are specified.

Knowledge. The research hypothesis states: (l) Students

receiving instruction on aging will score significantly higher on

the Older Americans instrument compared to students not receiving

instruction.

Attitudes. The research hypothesis states: (2) Students

receiving instruction on aging will rate older people significantly

more favorably on Kogan's Old People Scale compared to students not

receiving instruction.

The research hypothesis states: (3) Students receiving

aging instruction will rate older people significantly more favorably
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on the Rosencranz and McNevin Aging Semantic Differential compared

to students not receiving instruction.

Persistence of Change--Knowledge. The research hypothesis

states: (4) Students receiving aging instruction will score

significantly higher on the six-week follow-up of the Older Americans

instrument compared to students not receiving instruction.

Persistence of Change--Attitudes. The research hypothesis states:

(5) Students receiving aging instruction will rate older people

significantly more favorably on the six-week follow—up of Kogan's Qld

People Scale compared to students not receiving instruction.

The research hypothesis states: (6) Students receiving aging

instruction will rate older people significantly more favorably on

the six-week follow—up of the Rosencranz and McNevin Aging Semantic

Differential compared to students not receiving instruction.

Program Description

The development of instructional materials on aging and the aged

is a first step towards fostering positive attitudes and increased

knowledge of the elderly. There exists a need for developing instruct-

ional materials on aging that can be integrated into the current

school program. Social studies courses offer a logical vehicle for

instructing students about the societal ramifications of a growing

older population.
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The Sub-Committee on Aging Education (1976) described the

need for incorporating aging education into the existing school

curriculum.

It has been pointed out by authorities in the field of
Gerontology that education about aging should be included
in the regular school curriculum. Justification for this
action is provided by the following facts: (1) everyone ages;
(2) by the year 2000, between 30 and 45 million Americans will
be over 65 years of age; (3) members of the work force will be
retiring at increasingly earlier ages; (4) only 10-20% of those
employed to work with the elderly have been formally prepared
for their jobs; (5) negative attitudes toward the aged are
expressed and displayed by virtually all segments of society;
and (6) many of the aged have a negative or poor self-
concept. (p. 417)

Instructional materials on aging designed for this study can

be incorporated into a sociology, American problems, or a psychology

course. This unit on aging uses a directed inquiry approach towards

examining students' knowledge of and feelings about older people.

Unit length is restricted to three weeks to encourage integration

into existing courses. Other issues and topics compete for the limited

time available to social studies instruction, making a lengthier unit

less adaptable.

Three major program goals comprise the focus of these materials

on aging:

l. To assist students in assessing their perceptions of older

people and to facilitate increasingly positive attitudes toward the

aged.

2. To increase the knowledge adolescents have about aging

and the aged.
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3. To sensitize adolescents to societal sources of age concept.

An important vehicle for facilitating obtainment of these goals

is mass media. This vehicle was chosen due to its pervasive influence

on adolescents. Approximately 75% of youth's leisure time is spent

exposed to various forms of media (Jacobs, 1970, p. 382). Upon high

school graduation, the average individual has watched over 15,000

hours of television and spent 11,000 hours in school (Harris &

Feinberg, 1977, p. 464).

Continued exposure to te1evision's portrayal of older people

inevitably influences one's concept of growing old. Such exposure

is unavoidable and serves to reinforce societal age—stereotypes.

Other reinforcers of these stereotypes include books, radio, jokes,

magazines, and newspapers. Conceding the influence of mass media,

this unit trains students to critically evaluate media portrayals

of older people.



Chapter 2

REVIEW OF THE LITERATURE

This review of literature examines five topics emphasizing the

need for aging instruction: societal attitudes toward the aged, the

attitudes of youth toward older people, media and age-stereotyping,
l

effects of age-stereotyping, and teaching about aging.

Unless specified otherwise, the term old people (includes

the terms aged, elderly, senior citizens) in the following dis-

cussion refers to individuals aged 65 and over.

Societal Attitudes Toward the Aged

The Harris poll (1975) contained an insightful analysis of

the public's attitude towards the aged. Findings showed that the

general public tended to view problems encountered by older people

more seriously than did the elderly. Areas revealing wide dis-

crepancies included: fear of crime, poor health, loneliness, and

not feeling needed. Data indicated that age alone was not the chief

determiner of these problems, but rather poverty, race, and

educational attainment.

Problems do exist for older people. But the same problems do
not exist for all older persons, substantiating the fact that
the aged are a mixed group. Nor should having a problem be
confused with being a problem. (NCOA, 1975, p.4)

The under age sixty-five group's images of older people

revealed discrepancies when compared with self-perceptions of the

13
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elderly. Older people viewed themselves twice as "bright and alert"

(58%) compared to the younger public's assessment (29%). Three times

more older people rated themselves as "very open-minded and adaptable"

(63%) compared to the under age sixty-five ratings (21%). The over

age sixty-five group viewed themselves better at "getting things done"

than did younger respondents. These poll findings confirmed the

extensiveness of age-stereotyping.

Aaronson (1966) examined common age related personality stereo-

types by having students rate adjectives for different specified

age intervals. Factor analysis revealed three age related factors.

Increasing age was associated with a period of "anergic constriction."

Terms describing this period included absent—minded, slow, conserva-

tive, reserved, calm, thoughtful, and practical-—further reflecting

common stereotypes associated with aging.

The prevalence of age—stereotyping inadvertently affects how

others regard older people. Numerous studies have examined the

attitudes of different age groups toward aging and the aged. Findings

revealed generally, although not entirely, negative attitudes.

Tuckman and Lorge (1953a) conducted one of the first studies investi-

gating attitudes toward old people. Graduate students enrolled in a

psychology class responded to a 137-item questionnaire assessing common

age-stereotypes. Findings revealed "that these graduate students look _

upon old age as a period characterized by economic insecurity, poor

health, loneliness, resistance to change, and failing physical and

mental powers" (Tuckman and Lorge, l953a, p. 260).
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Golde and Kogan (1959) investigated the attitudes of under-

graduate students toward "most old people" and "most people."

Results indicated ambivalent feelings. Old people were viewed as

more dependent than "most people." Negative descriptors of old

peop1e's appearance were more prevalent compared to descriptions

of the general public. "Serenity" was the quality best liked about

old people, with "irritability" being the least liked quality. This

study suggested that old people are viewed differently than the

general population.

Rosencranz and McNevin (1969) confirmed the perceived age

differences. They administered a semantic differential scale to

undergraduate students. Subjects evaluated three age groups: 20-30,

40-55, and over seventy. The 70+ age group was judged least favorably

across all three dimensions: instrumental-ineffective, autonomous-

dependent, and personal acceptability-unacceptability.

Naus (1973) encountered similar findings in his study of under-

graduate attitudes toward older men (70-85 years old) and younger

men (20-30 years old). Responses to an adaptation of the Rosencranz

and McNevin semantic differential revealed that older men received

scores significantly less positive than younger men across all three

same dimensions.

Two other studies examined general attitudes toward aging.

Perril (1963) found that undergraduate students viewed the elderly

as a diverse group, retirement as an unproductive stage of life, and

felt that youth neglects the elderly. Ambivalence characterized these
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findings. In a study conducted by Kastenbaum and Durkee (1964),

subjects associated past orientation with old age. Furthermore, over

75% of the respondents (aged 13-55) expressed disapproval of the

past—oriented character. Thus, ambivalence and negative feelings

frequently described attitudes toward the older population.

Comparisons of older and younger subjects' attitudes toward

aging and age related concepts noted several differences. Bell and

Stanfield (1973) conducted two eéperiments within which subjects

evaluated an object person described as either twenty-five or

sixty-five. College students tended to judge the older person more

favorably than the younger object person. The opposite findings

were noted with older subjects, suggesting that older people tended

to view aging more negatively than younger subjects. Both groups

rated "young" more favorably on a young-old scale. These discrepant

findings suggested that younger people tended to judge an older

individual favorably, while judging the general category of "old"

unfavorably.

Kogan and Wallach (1961) found attitudinal differences on several

concepts. Older respondents judged "old age" and "retirement" more

positively than the younger group, while judging the "future" and

"1ife" less positively. The Collettee-Pratt (1976) study encountered

generally positive attitudes toward similar concepts by older adults —

(aged 60 and over) and negative evaluations by youth (aged 18-29).

A11 age groups "devalued old age in comparison to age in general"
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(1976, p. 197). Borges and Dutton's (1976) findings also indicated

that youth tended to judge old age less favorably than did older people.

Youmans (1971) noted contradictory findings while examining

attitudes of young and old from urban and rural settings. Older

urban subjects (aged 55 and over) viewed the elderly more posi-

tively than younger respondents (aged 20 and over), while older rural

subjects revealed the opposite findings. In contrast to the Kogan

and Wallach results, younger rural subjects viewed retirement more

positively than the older group. These differences may be accounted

for by residential setting, although further study is needed to

support this hypothesis.

Age differences in attitudes and beliefs regarding old people

are further substantiated in the following studies. Kogan and Shelton

(1962a) administered a twenty-sentence completion instrument to

undergraduates and an older group (aged 50-92). Significant differences

arose on six of the twenty questions. Responses differed on state-

ments concerning appearance, fears, needs, resentments, pleasures,

and interactions with older people. "The age differences observed

in images and beliefs regarding °o1d people' are often suggestive of

ambivalence, conflict, and inaccurate perception between generations"

(1962a, p. 108).

A followup study (1962b) administered to only old people (aged

50-92) found that the elderly view "old people" as different from

"people in general." Responses indicated ambivalent and negative

feelings about "old people." Harris' (1975) findings suggested that
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older people attempted to resolve these self-denigrating feelings by

assuming they were an exception to the general image of old people.

Thus, even though age differences appeared on certain beliefs regarding

the elderly, all age groups devalued old people.

Ahammer and Baltes (1972) studied perceived age differences

between adolescents (age 15-18), adults (34-40), and older people

(64-74). Adolescent and adult perceptions of older people on

autonomy and nurturance dimensions differed significantly from the

self-perceptions of older adults. These findings along with the Kogan

and Shelton (1962a) results noted that young people judged older

people as needing more assistance than they themselves felt necessary.

Kilty and Feld (1976) suggested that older (age 60 and over) and

younger (18-59) subjects held similar beliefs regarding old people,

but that older subjects' belief structures were "more complex and

diffused" (1976, p. 593).

Discrepant findings in these studies were likely due to method-

ological variations (McTavish, 1971). Most studies reported the

existence of some comonality of beliefs concerning old people, e.g.,
’ perceiving old people as different from most people and devaluating

old age. Points of divergence revolved around beliefs concerning the

needs, fears, adaptability, dependence, and mental acuity of older

people.

These studies revealed that: old people were devalued more than

any other age group; older people's se1f—perceptions differed _
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significantly from perceptions by other age groups; and attitudes

toward the elderly were ambivalent, conflicting, and often negative

in tone.

Attitudes of Youth Toward Older People

Concern over an increasingly youth—oriented social climate

prompted studies investigating attitudes of youth toward the aged.

Although some of the studies in the previous section included

assessment of young people's attitudes toward older people, studies

in this section focused specifically on youthful attitudes.

Hickey and Kalish (1968) examined attitudes of third graders,

junior high school students, high school students, and undergraduates

toward four age categories: 25-, 45-, 65-, and 85+. They found

that: subjects perceived age differences between adult groups; these

perceived differences (on the descriptive dimension only) increased

with the age of the subject; respondents viewed older adults less

favorably than younger adults; and images of older adults did not

become less favorable with increasing age of subjects. For all age

V groups examined, old people were judged least favorably.

Ross and Freitag (1976) also cited unfavorable ratings of older

people. They administered the Rosencranz and McNevin semantic

differential to sixth graders and undergraduate students. For both

adolescents and young adults, the 70+ age group was viewed least

favorably. Harris (1975) poll ratings of "Most People Over 65"
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found that respondents in the 18-24 age category scored lower than

any other age group, revealing negative images of old people.

Two studies noted positive evaluations of the elderly. Higgins

and Faunce (1977) analyzed data from e questionnaire given to fifth

graders and senior citizens. Responses showed that: both groups

rated senior citizens more positively than fifth graders on a scale

listing characteristics of a helping relationship; elicited terms

describing old people were mostly positive or neutral; and both groups

experienced difficulty in accurately estimating how the other age

group spent its time. Although attitudes appeared favorable, findings

suggested that limited knowledge about different age groups prevailed.

Ivester and King (1977) found a tendency for ninth and twelfth graders

to evaluate old people positively on a questionnaire.

The complexity of attitudes toward old people is evidenced in

studies reporting conflicting findings. Certain patterns emerged

amidst these results. When physical attributes or activity levels

of older people were evaluated, judgments tended to be negative

(Britton & Britton, 1970; Hickey, Hickey & Kalish, 1968; Jantz et al.,
1

1976; Thomas & Yamamoto, 1975). Responses corresponded with prevalent

age-stereotypes. Aging represented illness, ambulatory difficulties,

wrinkles, inactivity, weakness--an inevitable period of physical decay.

Perhaps these negative associations reflected a fear of growing old,

a fear of losing one's youthful appearance and vigor.
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Evaluations of personality and social characteristics of older

people revealed positive attitudes (Hickey, Hickey & Kalish, 1968;

Jantz et al., 1976; Thomas & Yamamoto, 1975). The elderly were

characterized as friendly, wise, good and kind. These charactere

izations also reflected stereotypic views. The "grandparent image"——

sitting in a rocking char, sharing wisdom, or lovingly holding a

grandchild—-appeared to influence evaluations of older people.

Weinberger and Millham's (1975) study suggested another source

of ambivalence toward the aged. Undergraduate ratings of a

"representative 70-year-old" were significantly more negative than

ratings of a "representative 25-year—o1d." Yet, the same subjects

judged the 70—year—old significantly more favorably than the 25-

year-old when examining autobiographies. Attitudes toward older

individuals reflected evaluation of individual merit, while attitudes

toward old people as a group succumbed to age-stereotyping.

Amid a climate of ambivalence, neutral attitudes were also

found. Lane (1964) administered an adaptation of Tuckman and Lorge's

"Old People Questionnaire" to 400 high school and college subjects.

Neutral responses predominated.

The implication of this apparent neutralism of youth
toward the elderly is that aged persons in association
with youth may be existing in a climate of tolerance
rather than in one of acceptance and responsiveness.
(p. 230)

Complex, often conflicting feelings, describe youth's regard

for older people. They tend to negatively judge physical aspects

of aging, while positively evaluating the personalities and social
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characteristics of old people. Ambivalent feelings toward old people

suggest that these attitudes are complex and possibly contradictory

in nature. Thus, a child can admire the wisdom of a grandparent while

simultaneously abhorring the wrinkled body or slow gait. These

attitudes reflect a general social climate.

Media and Age-Stereotyping

Limited contact with older people forces young people to rely

on indirect sources to learn about aging. These sources reflect

prevailing societal attitudes toward the elderly. Disengagement from

peer and other social interactions leaves the elderly with few

opportunities to test the reality of common portrayals of older

people. They, too, derive an image of older people from indirect

means.

Both the elderly and adolescents are high consumers of media.

For older people, increasing isolation and limited financial resources

make media an appealing source of entertainment and information. For

youth, media provides vicarious adventure and excitement.

. Media portrayals of older people reflect comon age-stereotypes.

The media, with coverage of the elderly poor, the elderly sick,
the elderly institutionalized and the elderly unemployed or
retired, may be protecting and reinforcing the distorted stereo-
types of the elderly and myths of old age. (Harris, 1975,
p. 93)

Exposure to inaccurate or misleading portrayals of the elderly

requires critical viewing skills. Yet, the Harris (1975) poll noted

that the public tended not to be critical of media's portrayal of
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older people. In examining various forms of media, the public felt

that the media "gives a fair picture of what older people are like"

or even "makes older people look better than they really are."

Studies of media's treatment of the elderly did not support the

public's conclusion.

Charles (1977) examined literature from Biblical times to World

War II. This survey of literature concluded that: older people are

generally relegated to non-status positions in literature; older

women are neglected as characters; and few elderly characters are

even portrayed.

While there is variety and range of treatment of elders in
the literature of most periods, in general there is
neglect, and for most of history a high incidence of scorn,
ridicule, and disparagement. (Charles, 1977, p. 260)

Marte1's (1968) examination of magazine fiction from 1890-1955

found a similar neglect of older female characters and a "symbolic

abandonment" of the aged in stories.

Studies of children's and adolescent literature revealed

stereotypic descriptions of older people. Barnum (1977) examined 100

children's books and found that the elderly appeared infrequently

in relation to their proportion in society, older male characters were

portrayed as passive and working in jobs requiring little mental

ability, while older women were depicted in sex stereotyped roles,

e.g., wearing a white apron while in the kitchen cooking. Ansello

(l977a) reported the shallow development of older characters in 656

children's books.
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The cumulative impression of the older character to be derived
from this body of literature is one of a relatively unimportant,
unexciting, and unimaginative entity.... Seldom is the
older character problem solving, self-sufficient, self-dis-
closing, or emotional. (p. 269)

Seltzer and Atchley (1971) analyzed chi1dren's literature from

1870 to 1960. They found decreasingly positive portrayals of older

people during this period, although not as marked as anticipated.

An analysis of 100 chi1dren's books published between 1972-1977

found that older people were characterized in stereotypic images

(Storey, 1977). A study of 53 Newberry Medal books found older

characters underdeveloped and peripheral to the stories (Peterson &

Karnes; 1976; Peterson & Eden, 1977). In contrast, Robin's (1977)

examination of elementary reading textbooks found that older characters

tended to play important roles, although they remained underrepresented.

A content analysis of midwest newspapers revealed a negative treat-

ment of aging (Macdonald, 1973).

Te1evision's portrayal of older people succumbed to many of

the same shortcomings encountered in literature. Aronoff (1974)

examined the portrayal of old age in prime time television from

1969-1974 and found that only 4.9% of the characters were old people.

Negative associations concerning the aged pervaded. "Aging in

prime-time drama is . . . associated with increasing evil, failure,

and unhappiness" (Aronoff, 1974, p. 87). Northcott (1975) found older

people represented in only 1.5% of the prime time roles and these

were generally secondary roles.
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A study of television commercials, comedies, news, games, and

children's programs during a two month period concluded that elderly

characters appeared in unidimensional roles (Harris & Feinberg,

1977). Older characters were underdeveloped, expressing a very

limited range of human emotions. Although older people were propor-

tionately represented as a group, older women were underrepresented.

The authority and esteem of male characters increased with age,

whereas, it deteriorated for female characters.

One hundred randomly selected television commercials revealed a

focus on the "youth complex"-—an emphasis on action, sensory grati-

fication and youth (Francher, 1973). Commercials portrayed few

older people and they were generally shown in a humorous light or

· advertising products directed only to the elderly. This culturally

induced emphasis on youth deprecates the self-image of the not so

youthful.

On the one hand, he is directed through the message
grouping to perceive the youth complex in a favorable
fashion, while, on the other hand, it does not allow
him the possibility or even the hope of bringing his
own feelings and image of self in line with these
perceptions. (Francher, 1973, p. 254)

Humor acts as another reinforcer of stereotypes. An analysis

of 264 jokes found that 56% were negative in their treatment of

the aged. Negative jokes focused on "old maids, mental ability,

physical ability or appearance" (Palmore, 1971). Davies (1977)

supported these findings in an analysis of jokes dealing with aging

and death. Negative jokes comprised 63% of all the jokes on aging.



26

Another study (Richman, 1977) found similar results, with 66% of

the jokes being negative.

Television programs, newspapers, literature, jokes and slogans

reflect culturally determined age-graded role expectations. Media

portray older people as passive and peripheral, providing negative

associations with aging. Older characters suffer from neglect and

superficial treatment-—a malady affecting the general older population.

Effects of Age-Stereotyping
”

Effects of age-stereotyping warrant concern. Categorical

judgment of people impedes acceptance and participation. Differences

are minimized and individuality lost. Overgeneralizations become

accepted truths.

Ageism reflects the ambivalent and often negative feelings

expressed toward growing old. Avoidance of these feelings results

in limited interaction with older people. "Younger individuals,

perceiving that older persons resent them, attempt to avoid inter-

personal contact and partially justify such avoidance by suggesting

that older individuals are really more interested in their families "

(Kogan & Shelton, 1962b, p. 108). Avoidance serves to further isolate

and alienate the elderly. Contact that does occur is impeded by

stereotypic attitudes. Thus, a vicious cycle of ineffective inter-

action emerges.

Limited involvement with older people may adversely affect the

quality of care for future aged.
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The social and personality problems of the aged in 40 years . . .
will be diminished in proportion to the amount of involvement
between the elderly and today's youth. The problems of caring
for the elderly, for dependent parents . . . may be based on
chi1dren's attitudes toward their own aging and the elderly.
(Jantz, et al., 1976, p. 4)

The quality of professional services may also reflect negative

attitudes (Keith, 1977).

Older people assimilate societal views of aging, resulting in

lowered self-esteem and feelings of rejection (Linden, 1957). Bennett

and Eckman (1973) poignantly described the detrimental effects of

ageism on the older population.

Attitudes toward aging may be critical for adjustment and
survival. It is possible that attitudes contribute to
observed maladaptive behaviors among the aged, some of
which may result in premature death. Negative views of aging,
life in general, and oneself may result in an old person's
unwillingness or inability to seek needed services, health care,
or other types of assistance. Negative attitudes of old
people may affect others in their environs, who in turn may
feel free to respond negatively to old people or to ignore
them completely. Negative views toward aging among the aged
may reinforce negative views toward aging in the young,
resulting in a feedback loop that further reinforces negative
views in both young and old. (PP- 575-576)

Old and young alike serve to benefit from a social environment

that lends dignity and worth to growing old. The development of

positive attitudes toward aging influences an individual's adaptation

to old age (Hickey & Kalish, 1968; Jantz et al., 1977; Kastenbaum &

Durkee, 1964). Successful adaptation to aging and the development

of positive images of older people require the alleviation of

comon age-stereotypes.
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Teaching About Aging

Studies examining the effectiveness of aging instruction

generally focused on attitudinal changes with conflicting findings.

Tuckman and Lorge (1954) found no significant attitudinal change

upon completion of a course in adult psychology, while Cautela and

Wisocki (1969) used behavior modification techniques in changing

psychology students' attitudes toward old people in a positive

direction.

Gerontology courses produced inconsistent results. Hudis

(1972) examined the effects of an introductory gerontology course on

community college students' attitudes toward the elderly. Students

in the course demonstrated increased positive attitudes compared to

students who enrolled in the course but were assigned to a different

course. Students with prior gerontology experience exhibited

greater positive attitude changes after a gerontology course than

did students with no previous experience (Colgan, 1976). Seltzer

(1977) found no significant differences on cognitive pre- posttest

scores accompanying an introductory course in social gerontology.

Findings suggested that students selecting such a course are likely

to enter it with more information about the elderly than the general

public. Semantic differential results indicated that students re-

sponding negatively shifted towards more neutral responses.

A comprehensive study of aging instruction at the elementary

school level found such intervention to be successful. Baseline data
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on children’s attitudes toward the elderly was compiled (Jantz et al.,

1976a). This data provided the basis for developing curriculum

materials on aging for kindergarten through sixth grade. Results

indicated: (1) "children described the elderly as more positive

behaviorally following the curriculum intervention"; (2) children

developed a more positive view of their own aging; (3) it increased

"the reporting by children of . . . affective helping behaviors

toward the elderly"; and (4) the curriculum intervention significantly

affected subjects' pre- posttest scores on a semantic differential.

This study concluded that:

by providing children with accurate information about the
elderly and the aging process; by enabling children to assess
their perceptions of how the aging process affects them;
and by exposing children to an unbiased look at the attri-
butes, behaviors and characteristics of the elderly in a
wide variety of roles, the curriculum can be effective in
fostering positive attitudes toward the elderly and the aging
process in children, kindergarten through grade six.
(Jantz et al., 1976a, pp. 4-5)

Speulda (1973) examined the effectiveness of aging instruction

in grades four, eight, and twelve. Instruction consisted of tan

teacher-designed mini-lessons that were taught weekly. Attitude

changes were measured on seven dimensions. Fourth graders experiencing

contact with older people reported positive changes on all seven

dimensions and fourth graders without this contact reported positive

changes on five dimensions. Junior and senior high school subjects

experienced attitude changes on the dimensions of "public respon-

sibility," "stereotype vs. acceptance," and "anxiety."

L L
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Paranya (1974) reported informal findings after teaching a

unit on aging at the secondary school level. Students recorded

reactions to the unit and if they perceived an attitude change. No

students cited shifts in a negative direction and 57% reported

positive attitude changes. _

Major Studies

Two recent doctoral dissertations (Feltman, 1974; Olmsted,

1976) examined the effectiveness of aging instruction at the secondary

school level. The findings of these studies suggested that aging

instruction was a viable approach for promoting increased under-

standing of the aged and more positive attitudes toward the elderly.

The nature of these two studies is discussed below.

Feltman (1974) developed a nine—week gerontology unit that

focused on the following topics: demographic data; psychological,

social, physical and economic aspects of aging; and individually

selected topics on aging. He taught this unit to 28 eleventh and

twelfth graders in a large midwestern metropolitan community.

Experimental and control (Q = 28) group subjects were enrolled in

two separate psychology classes. Teaching methods included lectures,

discussions, individual projects, and contact with older people in

the community.

This study measured pre- posttest cognitive and affective

changes. Feltman administered a sentence completion instrument

(Kogan & Shelton, 1962a) comparing "most people" and "old people"
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and a questionnaire assessing the subject's basic knowledge of aging

and the aged. A demographic cover sheet collected data concerning

family income, residence, personal characteristics and contact with

1 the elderly. Posttest findings indicated that: subjects perceived

"old people" as different from "most people" on 15 of 2l character-

istics; the experimental group's affective responses differed sig-

nificantly from control group responses on 7 of 21 posttest items;

and the experimental group revealed significantly higher posttest

scores on the cognitive instrument compared to the control group.

Olmsted (1976) expanded these findings in a study investigating

the effectiveness of aging instruction in five Human Relationship

classes in a midwestern city. Five psychology classes served as the

control group. Instruction covered eleven days and focused on the

life cycle concept of aging. Audio-visual materials were used

extensively to standardize presentations. Since instruction took

place in human relationship classes, changing social roles of the

elderly received emphasis.

Pre- posttest data showed significant gains by the experimental

group on an instrument assessing knowledge of the elderly and on an

attitude questionnaire. Four of seven dimensions on the "Opinions

About People" instrument revealed improvement: social distance

from the aged, anxiety about aging, denial of aging, and age-

stereotyping. Further non-significant information was gathered

from the Perceptions of Age Questionnaire. Students in this study
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and the Feltman study indicated that aging instruction was both

interesting and worthwhile.

The present investigation extends the findings of these studies

by exploring the following areas: (1) The design of this study

exercised control over pretest sensitivity. Both the use of affective

measures and the brief time span between administering pre- and post-

tests required controls over pretest sensitization. (2) A delayed

posttest given six weeks after completion of instruction provided

information regarding the persistence of affective and cognitive

changes. (3) Students were from a rural/suburban county in south-

western Virginia. Students in both the Feltman and Olmsted studies

were from large metropolitan communities. Youman's (1971) study

suggested that residential setting may account for some of the variance

in attitudes toward the elderly. (4) Four volunteer teachers conducted

all instruction in this investigation. Previous studies utilized the

researchers as instructors. Employing the cooperation of teachers

promoted continued use of the unit and allowed for widespread involve-

ment of students. (5) The major focus of the Feltman and Olmsted

studies was determining if aging instruction would produce signi-

ficant affective and cognitive changes. Although this constituted a

component of the present study, the main purpose was the development

of a unit on aging that could be readily integrated into existing

secondary social studies classes. The unit concentrated on sources of
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age concept, including an examination of media portrayals of the

elderly. Extensive field testing enabled materials to be refined

and revised in order to optimize effectiveness.



Chapter 3

THE INSTRUCTIONAL UNIT:

DEVELOPMENT AND EVALUATION

The development of an instructional unit focusing on what it

is like to grow old in the United States formed the crux of this

study. For purposes of clarity, the development of the unit and

its evaluation were treated in separate sections. It should be

noted, though, that the processes of development and evaluation were

intrinsically intertwined.

This chapter is divided into two sections. Part I discusses

the nature of the unit and explains the steps involved in the

development process. Part II presents the framework for evaluating

the instructional unit.

PART I

Nature of the Unit

This three week instructional unit examines what it is like

to grow old in America. It initiates the study of this question by

exploring students' feelings about aging and older people and what

they believe to be true about this sector of the population. Their

beliefs are tested by examining demographic data. This knowledge

base provides background information for more closely examining the

question of aging in America. An investigation of various societal

34
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forces that develop one's attitude towards aging follows. Problems

and issues associated with aging provide further data for answering

the question at hand. The unit concludes by having students postulate

about aging in the future and suggests approaches for improving the

quality of life for older Americans.

A common thread underpinning all lessons is the examination of

age-stereotyping. Each lesson adds further data for testing the

validity of pervasive age-stereotypes. Thus, the unit deals with the

two-pronged question of what do we think it is like to grow old in

America versus what it is actually like to age in our society.

The instructional materials emphasize a directed inquiry
I

approach to teaching and learning. The directed inquiry approach

uses teacher questioning strategies to assist students in examining

issues. " . . . The teacher promotes higher cognitive levels of

student participation and inquiry by using indirect influence and by

asking questions that encourage students to generate, probe, and test

hypotheses and positions" (Massialas, Sprague & Hurst, 1975, p. 38).

This approach involves: identifying a problem, e.g. what is it

like to grow old in the United States; formulating hypotheses regarding

the problem, e.g. growing old means being lonely; collecting and

examining data pertaining to the hypotheses, e.g. studying data about

the elderly's contact with family and friends; and drawing conclusions

about the problem based on data examined, e.g. most older people do

not live alone and have regular contact with family members. As more



36

data is examined, hypotheses are revised and refined. Thus, this

inquiry approach revolves around the problem-solving process.

Concepts play an important role in the inquiry process. A

concept is "a mental image of something" (Beyer, 1971, p. lll). Concepts

organize data into categories and reveal the relationships between the

individual components of the concept (the facts) and the whole (the

category). Beyer (1971) succinctly describes the relationship be-

tween the inquiry approach and concepts.

Concepts . . . are keys to inquiry.... Conceptualizing,
making concepts, is a learner—centered process; it
requires students to be active investigators instead of passive
receivers. Inquiry teaching is a strategy best suited to

, conceptualizing in the classroom. (p. 130)

Thus, concepts are tools that facilitate the inquiry process.

The unit on aging incorporates three types of concepts: pro-

cedural concepts, substantive concepts, and value concepts (Beyer,

1971). Procedural concepts refer to different categories of thinking

skills, e.g. hypothesis testing, generalizing and interpreting data.

Substantive concepts include the basic content--the key ideas that

are examined. Value concepts deal with the realm of human emotions

and feelings. Table l outlines the major concepts of the unit »

subsumed under these categories.

The unit's format, content and sequence reflect the directed

inquiry approach. This approach stimulates students to examine some

of the critical issues concerning growing old in the United States.
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Table l. Key Concepts in the Unit on Aging in America

PROCEDURAL CONCEPTS

Hypothesizing

Interpreting

Analyzing

Generalizing

Concluding

SUBSTANTIVE CONCEPTS

"Oldness"

Diversity of Older People

Age-stereotyping (ageism)

Age—grading (age-stratification)

Role

Role Conflict

Demography

VALUE CONCEPTS

Empathy

Human Dignity and Individuality

Respect

Acceptance
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Through examining a wide range of data, students draw their own

conclusions about aging in our society.

The steps involved in designing the instructional unit follow.

Developing the Instructional Unit

A seven—step process constituted the approach used in developing

the instructional unit on aging. The seven steps represented a

modification and combination of the Meyen (1976) model and the Gagne

and Briggs (1974) instructional development model. A brief

description of each of the steps ensues.

Step l. Rationale

The first step in establishing a rationale for a unit of study

involved determining what areas both merited and needed further

study. A comprehensive review of the literature revealed that young

people held many inaccurate and often negative views of aging and

the aged, thus, establishing a need for education about aging.

Selection of the unit topic evolved from the substantiated need.

A description of the purpose of the unit was also based on the initial

review of the literature. The unit goals reflected the author's

general desired outcomes for teaching about aging.

Step 2. Unit Topics

The literature and personal observations generated a list of

pervasive age—stereotypes and common myths about aging. Since unit
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goals focused on increasing the accuracy of beliefs about older

people and sensitizing students to sources of these beliefs, stereo-

types were used to construct a list of topics pertaining to age-

stereotyping. This step in the process clarified the scope of the

instructional unit.

Step 3. General Objectives

General objectives were broad statements of the desired out-

come of each lesson. The selection of general objectives evolved

from the pre-established unit goals and the topics delineated in Step

2. The unit goals directed the choice of general objectives dealing

i with feelings about aging and the aged and beliefs about older people.

The topics listed in Step 2 provided specific beliefs to examine.

Once the general objectives were generated, content area experts and

teachers evaluated and approved these objectives.

Step 4. Seguence Objectives

Sequencing the objectives first required categorizing each

objective according to its learned capability, e.g. concepts, rules,

factual information, attitudes, etc. This process of categorizing

assisted in ordering objectives according to their complexity.

For example, learning a concept preceded learning a rule (Gagne &

Briggs, 1974).

Once categorized, objectives were sequenced according to requisite

knowledge and subordinate skills. A factual base of information was
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related to student beliefs, followed by an emphasis on several

different concepts. The ordering of these concepts was more

logically than empirically derived, due to the lack of a clear hier-

archical pattern amongst social science concepts (Martorella, 1971).

The chief criterion for ordering these conceptually based

objectives was the inquiry and its related concept development sequence.

This sequence began with the articulation of a problem, followed by

the generation of several hypotheses. Each of these hypotheses was

tested and refined by examining new related data. After the

examination of all data, students drew conclusions and genera1i—

zations based upon the data. This process occurred both within

individual lessons and across the entire unit. Figure 1 illustrates

the additive nature of this particular inquiry approach.-

This sequencing format provided multiple opportunities for

refining and broadening key concepts. Effective concept learning

required exposure to several examples of the concept (Beyer, 1971;

Gagne, 1965; Gagne & Briggs, 1974; Martorella, 1972).

Step 5. Performance Objectives, Resources

The general objectives formulated in Step 3 did not describe

specific desired student outcomes for each lesson. Step 5 involved

specifying the performance objectives necessary to meet each general

objective. Performance objectives described behaviors students

were expected to demonstrate upon completion of the lesson.
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Figure 1. A Unit Built on the Additive Inquiry Structure.
[Format adapted from Beyer, l97l,p. l&2.]
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In preparation for designing daily teaching plans, two other

activities comprised Step 5. One involved generating a list of

possible teaching activities for each general objective and its

accompanying performance objectives. This was followed by creating

a list of resource material related to each general objective. The

three activities in Step 5 set the groundwork for actually designing

daily teaching plans.

Step 6. Teaching Plans

Not all of the activities and resources listed in the previous

step could be used in the daily teaching plans. Thus, Step 6

Y selected activities and resources most suitable for meeting the lesson

objectives. Several criteria assisted in this selction process:

1) congruence with lesson objectives; 2) interest level; 3) utilization

of a variety of skills and mental capabilities; 4) time requirements;

5) appropriateness for age level; 6) stimulation of inquiry; and 7)

availability of resources.

Since the unit used a directed inquiry approach, activities

were then ordered according to the previously described inquiry

sequence. Each lesson followed the same format in order to facilitate

use by teachers. This format is described in the instructional

unit located in Appendix A.

Step 7. Evaluate Unit

The development of the instructional materials was accompanied

by efforts to evaluate and improve the unit. Evaluation input
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occurred during field testing. Feedback gathered during field testing

suggested needed changes and was used in revising the materials.

Part II elaborates on the evaluation process.

Figure 2 summarizes the seven steps utilized in developing

the_instructional unit. The revised unit is contained in Appendix A.

PART II

The Evaluation Framework

An important component in the development of curricular materials

was the provision of an evaluation framework. This framework

provided guidelines for revising materials and judging their worth.

Clearly specified guidelines assisted in optimizing effectiveness.

The evaluation process employed a systematic approach. This

approach specified the components (steps) leading to the final goal,

e.g., an effective instructional unit. Specifying each component

of the process enabled the developer to systematically examine and

revise weak points. Revision focused on specific components, e.g.,

objectives, resources, activities.

An adaptation of Weber's evaluation guide (Lucas, et al., 1973)

constituted the systematic approach utilized. Reasons for selecting

this guide included: (1) it provided a clearly defined procedure for

revising materials and judging a unit's worth; (2) the format enabled

the reader to readily view major components being evaluated; and (3)

prior use established its practicality and validity.
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Figure 2. Unit Development Stepe Schemata
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The evaluation guide specified the various sources of input

used in making decisions about necessary revisions. These information

sources were labeled "decision components" (see Figure 3). Decision

components included: development goals, operationalized outcomes,

data collection format, and criteria. Explanations of these terms

follow:

Development Goals--Statements indicating the desired development

outcomes. Each evaluation stage specified a set of goals. For

example, the first evaluation stage revolved around the selection and

i sequencing of unit objectives. A desirable goal pertaining to

objectives was that they be valid. The other decision components speci-

fied the procedures and criteria for determining this validity.

Examples of other development goals included the development of

appropriate, interesting, and effective materials.

Operationalized Outcomes--A measurable statement of the develop-

ment goal. Operationalizing the goal of valid unit objectives in-

cluded the processes of identifying objectives, phrasing objectives in

measurable terms, and sequencing the objectives. By translating

development goals into more observable outcomes, the basis for system-

atic evaluation was set.

Data Collection Format--Described instruments and methodologies

for judging whether the operationalized outcomes were met. In deter-

mining the validity of the unit's objectives, data was collected
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Decision Components

Development Operationalized Data Collection Criteria
Goals Outcomes Format

Figure 3. The Evaluation Framework
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through a review of the literature and review of selected objectives

by a group of teachers and content area experts. This feedback

provided a basis for judging whether the selected objectives were

valid. Several other sources of data were used in evaluating develop-

ment goals: a teacher questionnaire, personal interviews, a pupil

questionnaire, and attitude and knowledge assessment instruments.

Criteria-—Established standards for determining success in

meeting development goals. When desired criteria were not met,

materials were reviewed and then revised or deleted. Referring to

the previously used example of unit objectives, three criteria existed.

Selected objectives were valid if they were identified and supported

in the literature, approved by teachers and content area experts,

and reflected unit goals.

This guideline provided a format for systematically evaluating

the components of the instructional unit. Each component was evaluated

according to the goals and criteria established in the guidelines

(see Appendices B, C, and E). Revision occurred as materials proceeded

through the evaluation stages. These stages are described in detail

later in this chapter.

Field Testing Sample

Students used in field testing the instructional unit were drawn

from a rural/suburban county in southwestern Virginia. All students

were eleventh and twelfth graders. Students came from white middle
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class backgrounds and represented a heterogeneous group of college

and non-college bound students. These subjects were enrolled

in five elective sociology classes.

The five classes involved in field testing represented the total

population of first semester sociology students in the county. Classes

were located in three high schools, with two schools offering two

semester sections of sociology and the third school offering one

section. Thus, three teachers were involved in field testing. These

teachers were contacted during the spring of 1978 by the materials'

developer and consented to cooperate in this study.

Evaluation Design Overview

The evaluation of the instructional unit was conducted in three

stages (see Table 2). Each stage focused on a different level of

product development. As one moved through the stages, the aim was to

more effectively refine the materials.

Stage one evaluated the selection and sequencing of the unit

objectives. Two phases of field testing constituted stage two.

Phase one field tested individual lessons, receiving feedback from

teachers. The second phase tried out the entire package of materials

in classroom settings and field tested measurement instruments.

Stage three provided information regarding evaluations of the

final product.
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Table 2. Evaluation Stages

Stage Purpose

One Selection and sequencing of objectives

Two Field testing of materials

A. Evaluation of individual lessons

l. Teacher input

2. Review by experts

B. Evaluation of the entire instruc-
tional package

l. Student input

2. Teacher input

3. Field test measurement
instruments

Three Evaluation of revised unit

A. Teacher input

B. Student input
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Stage One: Selection and Seguencing of Objectives

Prior to developing instructional materials, the focus and

scope of the unit was identified. Unit objectives determined this

focus and formed the basis for developing materials on aging. In

selecting objectives, content validity was chosen as the development

goal. Content validity referred to the relationship and relevance

of objectives to the pre-established unit goals.

Two steps were utilized in validating the objectives. First,

a review of literature identified a list of topics related to age-

stereotyping and these were then translated into the general unit

objectives. The objectives were sequenced according to the procedures

outlined in Step 4 in Part I of this chapter. Validity was further

supported by having content area experts and teachers review and _

approve the objectives and their sequencing (see Appendix B).

Selection and sequencing of objectives was followed by the

development of instructional materials. This development process was

discussed in Part I. Once materials were developed they were sub-

jected to the next evaluation stage.

Stage Two: Field Testing of Materials

Stage two was subdivided into two phases. Phase one evaluated

individual lessons and revised them when appropriate. During this

phase, teachers and content area experts reviewed the materials. They

provided feedback on clarity, readability, format, suitability of

instructional strategies, and comprehensiveness (see Appendix C).
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These operationalized outcomes reflected phase one development

goals of validity and appropriateness of materials (Borich, 1974;

Virginia Department of Education, 1978). Information regarding progress

towards meeting these goals was gathered from two sources: review by

content area experts, e.g., curriculum developers and social geron-

tologists, and teacher reviews contained in the Teacher Lesson

Critigue (see Appendix D). Critiques were brief in order to en-

courage teacher cooperation.

Phase two involved teaching the entire package of materials in

five intact sociology classes. The goals for this phase included

appropriateness, effectiveness and a favorable attitude towards the

materials (see Appendix E). Actual teaching of the unit on aging

provided several sources of feedback not available in phase one.

Input was solicited concerning the level of difficulty of materials,

the appropriate sequencing of materials, the appropriateness of

instructional resources, the amount of student participation, and

judgments regarding the worth of the unit.

Data on unit effectiveness was collected from the following

sources: Teacher Questionnaire for Evaluating the Unit on Aging,

Student Questionnaire for Evaluating the Unit on Aging, elicited verbal

comments from students and teachers, and review by content area

experts. Questions 9-12 on the Teacher Questionnaire for Evaluating

the Unit on Aging (see Appendix F), and questions 6-9 on the Student

Questionnaire for Evaluating the Unit on Aging (see Appendix G),
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were from instruments recommended for use with social studies

materials (Kurfman, 1972).

Both teacher and student evaluation questionnaires requested

input regarding the suitability of various unit components, e.g.,

objectives, instructional method, resources, sequencing, and con-

tent. Each component was rated on a scale from one to five, with a

one indicating "not suitable" and a five indicating "very suitable."

Data collected through teacher and student questionnaires were

|
to meet the criterion of a mean rating of "3." A three indicated

minimum suitability of the operationalized outcome. Selection of

N this criterion was based upon an attempt to make the instructional

materials appropriate for a diverse group of students and teachers.

Hopefully, this will promote more widespread use of the instructional

unit. A more rigorous criterion was established for determining if

the unit was perceived as "worthwhile." The criterion for teachers

was a "worthwhile" determination by all and for students, seventy-

five percent were to view the unit as worthwhile.

Unit components not meeting the established criteria were

reviewed and revised as necessary. For example, if teacher directions

received a mean rating of "2," these directions were rewritten to

enhance clarity.

Feedback from teachers, students and content area experts directed

the rewriting of materials. It was during this field testing stage

that major revisions and refinements occurred when appropriate.

NNN Ü Ü Ü Ü ÜÜÜÜÜÜÜÜ Ü
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Stage Three: Evaluation of Revised Unit

The revised unit was taught in the experimental design (see

chapter 4). An evaluation of the final product was requested from

teachers and students exposed to the revised unit. Their feedback

on the unit's worth, interest, and recommended future use was solicited

on the Teacher Questionnaire for Evaluating the Unit on Aging (Appendix

F) and the Student Questionnaire for Evaluating the Unit on Aging

(Appendix G). This input allowed the developer to determine if

students and teachers perceived improvements from field testing in

the revised unit.

Summary

This chapter outlined the processes of developing and evaluating

the instructional unit. A seven—step model was used in developing

the unit on aging. The seventh step focused on evaluating the

materials. An evaluation framework provided guidelines for revising

and improving these instructional materials.
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Chapter 4

THE INSTRUCTIONAL UNIT:

EFFECTIVENESS STUDY

Although the main purpose of this study was the development

and evaluation of secondary school instructional materials on aging,

input was desired concerning the effectiveness of materials in

facilitating increased knowledge about older people and increasingly

positive attitudes toward the elderly. These constituted major goals

of the unit and, therefore, were judged necessary for assessment. A

pre-, posttest, delayed posttest experimental design provided feedback

regarding materials' effectiveness.

Sample

Students utilized in the experimental design were also drawn

from the rural/suburban county in southwestern Virginia that was used

during field testing. Student characteristics paralleled those en-

countered in field testing: they were all eleventh and twelfth

graders from white middle class backgrounds; these students elected

to enroll in sociology or psychology classes; and they represented a

heterogeneous grouping of college and non—college bound students.

Unlike in field testing, all of these students were enrolled in second

semester sociology and psychology classes. This prevented duplicate

use of students in field testing and the experimental design.

54
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Subjects for the pre-, posttest and delayed posttest design were

enrolled in five intact sociology and psychology classes. Once again,

the sociology classes represented the total population of sociology

students in the county. The three sociology classes were offered in

three different high schools and were taught by the same teachers

utilized in field testing. The fourth county high school offered

psychology in lieu of sociology. Two sections of psychology were

taught by the same teacher, who cooperated in reviewing materials.

Random assignment of classes to experimental and control groups

was not possible due to one teacher's preference to serve as part of

the control group. In order to control for different instructional

emphasis encountered in sociology and psychology classes, one psy-

chology class was assigned to the experimental group and the other to

the control group.

Two sociology classes and a psychology class served as the ex-

perimental group. One sociology and the psychology class received

the instructional treatment with pre- and posttesting. The other

„ sociology class was administered the posttest only in order to assess

the pretest/treatment interaction effects.

The remaining sociology and psychology classes comprised the

control group. One control class was administered the pretest while

the other received the posttest only in an attempt to control for

pretest sensitivity.
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Research Design

Desired outcomes of this instructional unit included cognitive

and affective changes. Further input concerning the effectiveness of

these materials in promoting increased knowledge about aging and the

aged and in fostering positive attitudes toward the elderly was

obtained by comparing pre- and posttest data from experimental and

control groups.

Attempts to control for interactive effects between pretesting

and the experimental treatment existed in the Solomon four-group

I design (Ary et al., 1972). The short time span between pre- and

posttests (three weeks) along with the affective program component

required controls on pretest sensitivity. The Solomon four-group

design effectively controlled for pretest-treatment interaction

effects and, therefore, was selected as an appropriate design for

this study.

Table 3 illustrates an adaptation of the Solomon four—group

design (Ary et al., 1972, p. 247) used in this investigation. Due to

the availability of five classes, an additional class received the

treatment. The replication provided further input concerning the

unit's effectiveness.

This design allowed for several levels of comparison. Treatment

effectiveness was concluded if the posttest mean for group E was sig-

nificantly greater than the posttest mean for group Cl and if the

posttest mean for C2 was significantly greater than that of C3. The
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Table 3. The Experimental Design

Independent Delayed
Group Pretest Variable Posttest Posttest

El Yl X Y2 Y3

Cl Yl - Y2 Y3

C2 ·- X Y2 Y3



I

I

58

effects of treatment on a pretested group were determined by comparing

the pre-, posttest changes of groups E and Cl. Effects of treatment

without pretesting were ascertainable by comparing posttest means of

groups C2 and C3. Pretest sensitivity was assessed by comparing

posttest differences between E and Cl and C2 and C3. If E-Cl and
C2-C3 resulted in similar differences, pretesting did not significantly

interact with the treatment.

Three intact sociology classes and two psychology classes were

assigned to treatment and control. Since random assignment of

V
students to classes was not possible, control was exercised through

statistical procedures. Analysis of covariance, using contact with

older people as the covariable, provided adjusted means in order to

establish initial equivalence of groups. Field testing data revealed

that this covariable was significantly (p < .05) related to measured

attitudes toward old people.

Data analysis consisted of a two-way analysis of covariance.

The dependent variable was posttest scores, with pretest scores and

the treatment functioning as independent variables. Analysis provided

the following information: the main effect of the treatment; the main

effect of pretesting; and the interactive effect of pretesting and the

treatment. This information assisted the program developer in deter-

mining the effectiveness of the instructional materials.

Further effectiveness data was collected by administering a

delayed posttest to experimental and control groups approximately six

weeks after the unit was taught. This follow-up assessed the
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persistence of cognitive and affective changes. No prior studies

examined this important facet of instructional effectiveness.

Measurement Instruments

Students, in cooperation with their teachers, were assigned a

code number to use on all measurement instruments. Code numbers

indicated: experimental or control group membership, class membership,

1 and the individual.

>

Measurement instruments assessed cognitive and affective changes.

i
A demographic cover sheet provided information regarding sex, interest

1
in taking the course, quality and quantity of contact with older

people, residential contact with the elderly, and television viewing

habits (see Appendix H). This data provided a descriptive overview

of the subjects and enabled the developer to ascertain the validity

of the selected covariable.

The Older Americans instrument assessed students' knowledge of

older people (see Appendix I). It consisted of three open—ended

statements and twenty-four "true/false/I do not know" statements. The

statements focused on common ag&·Stere0typ€S resulting from insuffi-

cient information about the older population. Several statements were

adapted from Palmore's (1977) Facts on Aging quiz (numbers 5, 9, ll,

17, 18, 20, 22, and 26) and Cameron's (1978) Key Concepts and Issues

on Aging quiz (numbers 4, 10, 12, 14, 19 and 23).

Correct and incorrect statements were equally represented in the

instrument. The "I do not know" response category provided feedback
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concerning perceived knowledge gains following instruction. Scoring

consisted of: (1) noting the frequency of "I do not know" responses;

(2) totaling correct responses for statements 4-27 (the possible range

of correct responses was 0·24); and (3) noting mean responses and

ranges for statements 1-3 in both the experimental and control groups.

Field testing the Older Americans instrument provided data

necessary for computing its reliability. Since the instrument was

knowledge based and affected heavily by recall, the Kuder—Richardson

reliability method was applied. The computed reliability coefficient

I
was £_(l03) = .67. For purposes of evaluating group achievement,

this reliability coefficient met the recommended minimum reliability

of .50 (Helmstadter, 1964, p. 84).

Two instruments assessed student attitudes toward older people.

Multiple measures were used in an attempt to increase validity of

the findings (Popham, 1975). Both instruments sampled "elicited

verbal attitudes" (Jackson, 1967).

The Aging Semantic Differential (Rosencranz & McNevin, 1969)

consisted of thirty-two bipolar adjectives (see Appendix J). The

instrument contained three major dimensions: an Instrumental-

Ineffective (I—I) dimension; the Autonomous-Dependent (A—D) dimension;

and a Personal Acceptability—Unacceptability (PA-U) dimension. A

low score on the Instrumental-Ineffective dimension indicated that

older people were judged capable of actively pursuing their life goals

and adapting to change. This dimension included the following bipolar
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adjectives: progressive-old fashioned; productive-unproductive;

busy-idle; strong-weak; healthy-unhealthyg active-passive; expectant-

resigned; liberal-conservative; and aggressive-defensive.

A positive evaluation on the Autonomous-Dependent dimension

judged older people to contribute as much to the social system as

they derived from it. Adjectives in this dimension included: con-

sistent-inconsistent; independent-dependent; rich-poor; secure-insecure;

satisfied-dissatisfied; organized-disorganized; self-re1iant—dependent;

certain-uncertain; and decisive-indecisive.

The third dimension of Personal Acceptability-Unacceptability

examined attitudes toward socially acceptable behaviors of older

adults. The following adjectives comprised this dimension: generous-

selfish; handsome-ugly; cooperative-uncooperative; optimistic-

pessimistic; flexible-inflexibleg hopeful-dejected; happy-sad; friendly-

unfriendly; neat-untidy; trustful-suspicious; to1erant—intolerant;

pleasant-unpleasant; ordinary—eccentric; and exciting-dull.

The thirty-two scales were scored from 1-7, with a lower total

score indicating a more favorable attitude towards old people.

Scoring included a total score and a score for each of the dimensions.

Field testing data was used to determine the Kuder-Richardson reliability

coefficient. The calculated reliability for the Aging Semantic

Differential was_£ (102) = .88.

An adaptation of Kogan's (1961) Old Peop1e's Scale was also used

in assessing attitudes toward the aged (see Appendix K). This adapted

Likert scale contained fifteen matched positive and negative statements,
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providing some control over response sets. Six response categories

were utilized: "strongly disagree," "disagree," "slightly disagree,"

"slightly agree," "agree," and "strongly agree." These responses

were scored 1, 2, 3, 5, 6, and 7, respectively, with a 4 indicating

no response.

Item scores were sumed separately for positive and negative

statements. A high score on positive statements revealed a favorable

attitude [statements 2, 5, 6, 7, 9, 13, 14, 15, 16, 21, 22, 25, 27,

28, and 30]. A low score on the negative items indicated a favorable

I attitude towards old people [statements 1, 3, 4, 8, 10, 11, 12, 17,I 18, 19, 20, 23, 24, 26, and 29].

Kogan (1961) used three samples in computing odd-even

reliabilities for both scales. Reported reliabilities for the negative

scale were: .73, .83, and .76. Positive scale reliabilities were:

.66, .73 and .77. Similar reliabilities were found using Kuder-

Richardson procedures with data collected during the field testing

phase of this study. Positive and negative scale reliabilities

were_E (101) = .75 and_E (101) = .80, respectively.

Correlations between OP scores and nurturance [E's = .14-.21],

attitudes toward minorities [Eds = .21-.46], and attitudes toward

disabled individuals [Eds = .51-.60 for different disabilities] lent

support for validity of the instrument (Kogan, 1961).

The knowledge based instrument and the two attitude instruments

provided feedback regarding the effectiveness of the unit in promoting
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increased knowledge about older people and more favorable attitudes

toward aging and the aged.

Field Procedures

Copies of the revised instructional unit were distributed to

teachers two weeks prior to the scheduled date for teaching the unit.

This allowed ample time for teachers to take note of all revisions.

Furthermore, the developer discussed all changes in the unit with

each teacher in order to clarify these changes.

Teachers were instructed to cover all activities included in

each lesson, with flexibility to adapt the depth of coverage depending

on the needs of their students. All teachers were also requested to

follow the questioning strategies incorporated in the lessons. Three

weeks was the suggested length of the unit, although this time frame

was adaptable to teacher and student needs.

Prior to completing the knowledge and attitude assessment

instruments, students were informed that this information would be

confidential and would in no way affect their grades. They were asked

to respond to all questions as honestly as possible and were told that

this information would be used by the materials' developer to assess

the effectiveness of the instructional unit. The instruments were

distributed and completed during single class periods for pre-, POS;-,

and delayed posttesting.

l
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Summary

A secondary focus of this study was the assessment of the

unit's effectiveness in promoting knowledge gains and attitude

changes. This information was acquired through a pre-, posttest,

delayed posttest experimental design using five intact sociology and

psychology classes. This data enabled the materials' developer to

evaluate the effectiveness of the materials in achieving program goals.
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Chapter 5

FINDINGS

This study contained two focuses, the development and evaluation

of an instructional unit on aging and an experimental design that

assessed the unit's effectiveness. The process of refining the in-

structional unit included two levels of field testing. Feedback

acquired from field testing directed the revision of materials. The

effectiveness of the revised instructional unit was then assessed

Ü by comparing knowledge gains and attitude changes of experimental and

control groups immediately following the treatment and again after a

six week interval.

This chapter is divided into two main sections. The first sec-

tion reports revisions resulting from field testing and evaluations

of the unit's worth. This is followed by data concerning the effec-

tiveness of the unit in promoting increased knowledge about older

people and more positive attitudes toward the aged.

Evaluating and Revising the Instructional Unit

Evaluation and Revision of Individual Lessons

The first level of field testing incorporated teacher evaluation

of individual lessons (see Appendix C). Three teachers, who later

field tested the entire packet of materials, provided information con-

cerning several unit components. Readability of materials, the

65
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statement of objectives, teacher directions, background information,

lesson content and instructional method were evaluated. Each of these

components received a rating ranging from one to five, with a five

indicating "very suitable" and a one indicating "not suitable."

All of the teacher ratings exceeded the revision criterion of

three established in the evaluation guidelines (see Appendix L). Mean

ratings for all lessons ranged from 4.3 to 5.0, indicating a very

positive reaction to individual lessons. Similarly favorable re-

sponses were received from two content area experts who reviewed the

lessons.

A section of the questionnaire allowing for further coments led

to several suggestions for revisions. These recommended changes in-

cluded: reducing the number of hypotheses generated by students in

lessons one and two; describing the conditions necessary for meeting

lesson objectives; and clarifying teacher directions in lesson nine.

These revisions were implemented prior to the next phase of field

testing.

Evaluation and Revision of the Entire Unit

The next level of field testing involved teaching the entire

instructional unit in five sociology classes. Teachers, students and

various experts evaluated the materials. Their suggestions provided

the basis for further revisions.

Teacher evaluation. Responses to the "Teacher Questionnaire for

Evaluating the Unit on Aging" revealed a favorable evaluation of the
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instructional unit (see Appendix M). The mean ratings for all unit

components ranged from 4.0 to 5.0. Teachers judged the materials to

be appropriate and worthwhile.

Interviews with individual teachers generated several sugges-

tions for improving the materials. These suggestions focused on:

reducing the number of student handouts; discussing the terms stereo-

typing and age-stereotyping earlier in the unit; reducing the reading

difficulty of student handouts contained in lesson twelve; and includ-

ing additional projects in the "Older Americans: A Diverse Group of

Individuals" assignment (lesson three).

Student evaluation. Student responses to the "Questionnaire for

Evaluating the Unit on Aging" indicated a generally positive evalua-

tion (see Appendix N). All of the unit components received mean

ratings greater than the required rating of three. These mean ratings

ranged from 3.3 to 4.1. Both students and teachers judged the lessons

dealing with problems of the elderly and analyzing various forms of

media most favorably. Almost 55% of the students felt the materials

were more interesting than those used in other classes. Students

overwhelmingly viewed the unit as being worthwhile (84%). Although a

few students recommended the materials not be used again next year

(12.6%), almost one-third expressed that they were "unsure" about their

recommendations. Written comments on several questionnaires suggested

that this uncertainty was due to a hesitation to make content decisions

for next year's students.
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Expert evaluation. Content area experts and curriculum develop-

ers provided additional information on the instructional unit. Two

social gerontologists and the entire staff of the Virginia Office on

Aging reviewed the materials. They responded quite positively with a

few suggestions for improvement. Comments of the two curriculum

development specialists corresponded very closely to those made by

both teachers and content area experts.

Knowledge gains. Pre- and posttest data collected during this

phase of field testing gave some indication of the materials' effec-

tiveness. Table 4 summarizes the pre- and posttest means found on the

instrument assessing knowledge about older people. Only two of the

four open-ended statements revealed more accurate responses on the

posttest. '

An examination of pre- and posttest correct responses revealed

an average gain score of 2.7 responses out of a total possible score

of twenty-four. The number of "I do not know" responses decreased by

an average of one from the pretest to the posttest. This field testing

data proposed that the instructional unit promoted increased knowledge

about the older population.

An analysis of item responses on pre- and posttests of the Older

Americans instrument provided further input for revising the materials.

‘All questions with correct responses by fewer than 50% of the respon-

dents were reviewed. As indicated in Table 5, five questions fell into

this category. Revisions involved rewording questions, deleting
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Table 4. Older Americans Instrument: Field Test Results

__Pretest _Fosttest

i
X Response X Response

Area of Assessment Z Z

Estimate of the percentage of
U.S. population aged 65 and
over (11%) 35.0 31.7

Estimate of the percentage of
Z the elderly population aged

75 and over (38%) 22.5 20.7

Estimate of the percentage of
Z aged in long—stay institutions

(5%) 26.4 18.1

Estimate of the percentage of
elderly living alone (32%) 23.4 29.0

Raw Score Raw Score

Number of correct answers (24) ll.8 14.5

Number of "I do not know"
responses 5.7 4.7

Note. Correct percentages and the total possible raw score are
shown in parentheses.
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questions not directly treated in the materials, and inserting addi-

I tional information in the unit.
I
I

Attitude changes. Attitude assessment also suggested that the

I instructional unit facilitated the development of an increasingly

positive attitude towards older people. A comparison of pre- and

posttest responses on the Aging Semantic Differential showed shifts

in a positive direction on all three dimensions and on total scores.

Table 6 revealed a similar pattern for attitudes assessed on the Old

I

People's Scale.

I Evaluation of the Revised Unit on Aging
The unit on aging was revised during the two previously dis-

cussed stages of field testing. After incorporating suggestions for

improvement, the final version of the unit was taught in one psychology

and two sociology classes. Students and teachers in these classes

evaluated the revised instructional unit.

Teacher evaluation. Mean ratings of the revised unit on aging

components ranged from 4.3 to 5.0 (see Appendix O). These mean ratings

showed increases from the field testing assessment for eighteen of the

twenty-five evaluated unit components. Five unit components retained

their previous ratings and two revealed slight decreases in mean

ratings (from 5.0 to 4.7). Overall, teachers judged the revised unit

quite favorably.
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Table 6. Attitude Instruments: Field Test Results

_Pretest _Posttest
Attitude Measure X Response X Response

‘ Aging Semantic Differential Instrumentza

Instrumental——Ineffective Dimension 61.6 37.3

Autonomous——Dependent Dimension 35.6 33.1

Personal Acceptability——Unacceptability
Dimension 68.5 66.7

Total Score 125.5 117.1

_ Old Peop1e's Scale Instrument:

Positive Scoreb 70.5 73.6

Negative Scorec 69.8 66.7

aLower scores indicate a more positive attitude with 36 being
a neutral score on the first two dimensions and 56 the neutral score 7

for the third dimension.
bA higher score indicates a more positive evaluation.
CA lower score reveals a positive attitude towards older people.

Positive and negative scores of 60 reflect a neutral attitude.
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The teachers felt that all of the lessons appealed to their stu-

dents, particularly those accompanied by some form of audio-visual

presentation. Student participation was perceived as greater than

usual or about the same. All of the teachers expressed a great deal

of enthusiasm about teaching the unit on aging. This cooperation and

support was evidenced by teachers collecting supplementary materials

on the topic of aging, e.g., newspaper clippings, cartoons, and addi-

tional songs pertaining to the topic. These teachers enjoyed using

the materials and planned on teaching the unit again next year.

i Student evaluation. Students also rated the revised materials
·

very favorably (see Appendix P). Mean ratings increased from the

field testing on sixteen of the twenty-two evaluated unit components.

Three components received the same mean ratings and three decreased

slightly (decreases did not exceed two-tenths).

The instructional resources, e.g., film, slides, songs, handouts

revealed the highest mean ratings. Students felt these materials were

interesting and provocative. Two-thirds of the students indicated

they found the unit on aging more interesting than the materials used

in other classes.

Almost all of the students (92%) judged the materials to be

worthwhile. Several comented on the perceived value of the unit:

"The unit really helped to change my mind about a lot of things per-

taining to old people, e.g., stereotyping, etc."; "More people should

have this material on aging made known to them"; "The unit on aging
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helped me to better understand the concept of aging, the problems the

elderly share, and possible solutions to their problems. I enjoyed

this study and felt that many of the case studies were realistic."

Teachers noted that the five students who rated the materials

as "generally not worthwhile" were absent for a major portion of the

unit and, therefore, encountered difficulty in adequately evaluating

its content. These same students felt the materials were difficult

to understand and recommended that they not be used next year. Yet,

over two-thirds of the students recommended the unit be taught again.

Experimental Design: Posttest ResultsV
Demographic Data

All students in both the experimental and control groups answered

a set of questions regarding demographic characteristics, quality and

quantity of contact with older people, and media consumption habits.

This information was used to provide a descriptive portrayal of the

sample and to select a valid covariate. Table 7 sumarizes the infor—

mation acquired from the demographic cover sheet.

Q2;. Approximately three-fourths of the subjects were females.

This pattern of enrollment in sociology and psychology classes held

true across teachers and schools. Since these classes were electives,

students appeared to be in them due to interest. Over 90% of the stu-

dents enrolled in these classes expressed a moderate to very strong

interest in taking the courses.

ur
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Interest in course. Interest in taking the course was signifi-

cantly related to student attitudes toward old people as assessed on

the Aging Semantic Differential and positive and negative scores of

the Old People's Scale, pfs (99) = .25, .36, .27, p_< .01, respec-

tively. A two-way analysis of covariance on posttest scores control-

ling for interest confirmed that interest in taking the course sig-

nificantly affected these expressed attitudes. In order, the_§

statistics for the Aging Semantic Differential and the positive and

negative scores of the Old People's Scale were: §_(l,99) = 7.76,

p_< .01; §_(1,99) = 14.75, p_< .001; and §_(1,99) = 9.73, p_< .01.

I Although interest in taking the course significantly affected the vari-

ance in assessed attitudes, controlling for interest did not influence

the main effects of treatment or pretesting. This was likely due to

the very small number of subjects not expressing an interest in the

course.

Contact with older people. Data on living older relatives and

nonrelatives presented information concerning students' contact with

older people. Only nine of the 103 subjects did not have at least

one living grandparent with less than one-fifth of the students having

a living great-grandparent. Two-thirds of the students never lived

with an older person. Of the remaining one—third, most indicated that

their living experience with a person 65 or older was for less than

six months.

The majority of students (57.2%) had frequent contact with older

relatives, varying in frequency from daily to twice a month. At the
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same time, over two—thirds of these students felt their relationships

with older relatives were intimate. About 10% of the students had

limited contact with older relatives but still felt close to them.

A greater number of students (66%) indicated coming into fre-

quent contact with older nonrelated people. Although students en-

countered older nonrelatives more frequently than relatives, over

three-fourths of the students judged this contact to be impersonal.

Much of this contact probably occurred in structured settings, e.g.,

school personnel, store personnel. These settings provide few oppor-

tunities for social interaction and, thus, do not facilitate the1 .development of close relationships.

Media consumption habits. Data concerning students' media

consumption habits were collected in order to examine the possible

influence of media on attitudes toward older people. First, tele-

vision viewing habits were assessed as one indicator of media's

influence. The same percentage of students (h0.8%) watched an average

of 0-5 hours of television each week as watched 5-15 hours. Approxi-

mately one-sixth of the subjects viewed 15 to 30 hours of weekly

television.

These figures are below similar statistics for young people's

television viewing habits (Harris & Feinberg, 1977). This discrepancy

may be an effect of the few daily leisure hours available to the stu-

dents in this study. The majority of the subjects worked part time

allowing little time for television viewing. These current television

viewing patterns do not preclude the likelihood that these same

1
1 _ _ _l
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students watched considerably more television during their pre-working

and highly impressionable younger years.

Students were asked to specify where they usually got most of

their news about what is going on in the world today. Newspapers and

radio constituted the two main news sources. Over one—fourth of the

students acquired this information from watching television or talking

to people. Different media--newspapers, radio, television, and

magazines--were relied on by over 85% of the students for their news

of current affairs.

In an attempt to assess how critically students consumed media

V information, their appraisals of television portrayals of older people

were solicited. Students circled three words describing the way

people over 65 were generally depicted on major television shows.

The word list contained six positive adjectives and six negative

adjectives (see Table 8). Students selected "old fashioned" most

frequently followed by the word "wise." Negatively phrased terms

were chosen more often (57.2%) than positive descriptors but only by

a slight margin. Overall, the students judged television portrayals

of older people more positively than previous analyses of these treat-

ments warrant (Aronoff, 1974; Northcott, 1975).

Cognitive Gains

As discussed earlier in chapter 4, the Older Americans instru-

ment measured cognitive gains. Questions focused on demographic and

social characteristics of older people and common myths about aging

V
L _,
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Table 8. Words Depicting TV Portrayals of People Over 65

Word Frequency of Relative
Selection Frequency Z

Ridiculous ll 3.8

wich-ic 10 3 . 4

Childish 12 4.1

Dignified 14 4.7

Cranky 41 13.9

Old Fashioned 68 22.9

Mature 26 8.8

Wise 50 16.8

Lively 16 5.4

Decrepit 4 1.1

Moody 34 11.4

Tender ll 3.7

Note. Each subject selected three words.
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and the aged (see Appendix I). These questions paralleled the content

of the instructional unit.

Table 9 summarizes the comparative performance of the experi-

mental and control groups on the Older Americans instrument. The

experimental group responded more accurately on two of the three

open-ended statements. The first statement requested an estimate of

the percentage of the U.S. population aged 65 and over. Both groups

overestimated this figure but the experimental group was considerably

closer to the actual percentage (11%). This tendency to overestimate

suggests that younger people believe there are more older people

than exist in actuality. Since judgments of "oldness" tend to be

relative, perhaps youth find it difficult to discriminate age amongst

older adults, e.g., those over fifty.

The second statement asked students to estimate the percentage

of the elderly population aged 75 and over. All subjects under-

estimated this percentage particularly those in the experimental

group. Since most of the information presented in the unit dealt

with the single age classification of age 65 and over, this might

have interfered with the experimental group's response to this item.

The final open-ended statement called for an estimate of the

percentage of aged in long-stay institutions. Unlike the two pre-

vious statements which dealt with demographic changes, this one

focused on a common age—stereotype.

The general public tends to believe that a sizable proportion

of the older population resides in institutional settings. Associated
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Table 9. Older Americans Instrument: Descriptive Posttest Results ’

Experimental Group Control Group
Mean Mean

Area of Assessment % Z

Estimate of the percentage of
U.S. population aged 65 and
over (11%) 26.9 40.4

Estimate of the percentage of
the elderly population aged
75 and over (38%) 16.6 24.4

Estimate of the percentage of
aged in 1ong—stay institutions
(5%) 15.8 31.2

Raw Score Raw Score

Number of correct answers (24) 17.8 14.4

Number of "I do not know"
responses 3.3 5.3

Note. Correct percentages and the total possible raw score are
shown in parentheses.
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with this comon myth about aging are several negative stereotypes.

These include judging older people to be less independent, less

bright, and more infirm than they view themselves (Harris, 1975).

Students receiving aging instruction were able to provide fairly

accurate estimates of institutionalized elderly. Increasing the ac-

curacy of this belief is a first step towards modifying the negative

age-stereotypes associated with institutionalization.

An important criterion of program effectiveness was deter-

mining the comparative cognitive gains of the experimental and con-

trol groups. The research hypothesis stated:

(1) Students receiving instruction on aging will
score significantly higher on the Qldgr
Americans instrument compared to students
not receiving instruction.

A two—way analysis of covariance controlling for contact with

older people on the Older Americans instrument posttest scores pro-

vided information regarding the materials' effectiveness (see Appen-

dix Q). Students receiving aging instruction scored significantly

higher on this instrument than those not receiving instruction,

IE (1,101) = 31.256, p_< .001. The experimental group also indicated

significantly fewer "I do not know" responses, §_(l,10l) = 22.742,

p_< .001. These findings suggested that instruction increased

students' actual and perceived knowledge about older people.

The Solomon four-group design also supplied information regard-

ing the effect of pretesting and interactions between pretesting and

the treatment. Inspection of Table 10 showed no major differences in

posttest means between the pretested and nonpretested groups. This
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Table 10. Posttest Means and Standard Deviations for the Older

Americans Instrument by Independent Variables

Experimental Control

Pretested 17.89a 14.62b 16.85 [16.67]
(3.11) (2.20) (3.23)

Not
Pretested 17.58C 13.89d 15.78 [16.14]

(2.34) (3.68) (3.55)

17.80 [17.81] 14.28 [14.33]
(2.89) (2.96)

Note. Standard deviations are shown in parentheses and adjusted
row and column means are contained in brackets.

an- = 45. b_1}_ = 21.

9n_= 19. @g_= 18.
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lack of significant pretesting sensitization or interactions with the

treatment was confirmed by a two-way analysis of covariance con-

trolling for contact with older people (see Appendix Q).

Aging instruction produced significant knowledge gains. These

actual gains were accompanied by perceived increases in knowledge

about older adults as evidenced by the number of "I do not know"

answers. Furthermore, using the Older Americans instrument on a

pretest/posttest basis for evaluating student progress appeared to

be a valid approach to classroom assessment.

Attitude Changes

The Aging Semantic Differential and the Old People's Scale were

used in assessing attitude changes. The Aging Semantic Differential

examined general perceptions about older people while the Old People's

Scale focused on comon age-stereotypes. A comparison of experimen-

tal and control groups' posttest means on these instruments revealed

similar results on all except the negative score of the Old People's

Scale (see Table ll).

Aging Semantic Differential. The research hypothesis stated:

(3) Students receiving aging instruction will rate
older people significantly more favorably on the
Rosencranz and McNevin Aging Semantic Differential
compared to students not receiving instruction.

The Aging Semantic Differential consisted of thirty-two bipolar adjec-

tives that were divided into three dimensions: (l) the Instrumental-

Ineffective dimension, (2) the Autonomous-Dependent dimension, and

(3) the Personal Acceptability-Unacceptability dimension. A separate
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T
score was computed for each dimension and a total score. A two-way

analysis of covariance controlling for contact with older people

revealed no significant differences on posttest scores between the

experimental and control groups and no significant pretesting sensi-

tization (see Appendix R).

Although the instructional unit did not significantly affect

attitudes toward older people as measured by the Aging Semantic Dif-

ferential, the posttest scores provided insight into students' atti-

tudinal patterns. An examination of Table l2 showed that students in

both the experimental and control groups judged older people similarly

i on the Instrumental-Ineffective dimension. This dimension contained
”

descriptors reflecting older people's ability to actively pursue life

goals and cope with change. Posttest scores indicated that all sub-

jects tended to judge older adults in a neutral or slightly negative

direction (a score of thirty-six reflected a "neutral" evaluation).

Thus, young people felt older people were either unable to actively

participate in society or that this was not an important consideration.

The Autonomous-Dependent dimension reflected judgments regarding

older people's contributions to society, whether they were viewed as

burdens or resources. Posttest scores on this dimension for stu-

dents receiving the treatment and those not receiving aging instruc-

tion were in a positive direction. Thus, these students felt that

older people had something to offer society.

The third dimension of Personal Acceptability-Unacceptability

examined attitudes toward socially acceptable behaviors of older
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Table 12. Poattest Neana and Standard Deviations for the Aging Semantic Differential by Inde-

pendent Variablen

1nstrument—1neffective Dimension

Experimental Control

Precested 35.34‘ 36.62b 35.75 [35.83]
(7.49) (7.05) (7.32)

Not Pretested 39.00° 36.894 37.97 [37.85]
(5.77) (6.71) (6.25)

36.44 [36.69] 36.74 [36.35]
(7.17) (6.80)

Autonomous-Deggndent Dimension

Experimental Control

Pretested 32.55 33.00 32.69 [32.68]
(6.90) (7.98) (7.20)

Not Pretested 33.11 32.78 32.95 [32.95]
(5.86) (4.81) (5.30)

32.71 [32.70] 32.90 [32.91]
(6.56) (6.62) .

Personal Accegtab111tZ·U¤accegtabil1:v Dimension

° Experimental Control

Preteered 45.34 43.67 44.80 [44.95]
(11.42) (10.12) (10.97)

Not Preteeted 43.16 „ 45.61 44.35 [44.10]
(7.77) (8.34) (8.04)

44.68 [44.87] 44.56 [33.27]
(10.44) (9.27)

V Total Scores
Experimental Control

Pretested 113.23 113.29 113.25 [113.60]
(24.01) (23.00 (23.512

Not Pretested 115.26 115.28 115.27 [114.89]
(17.16) (15.11) (15.97)

113.84 [114.42] 114.21 [113.51]
(22.05) (19.54)

Note. Standard deviationa are shown in parenthesea and adjusted row and column eans are
contained Ln brackets.

aa • 44. bi
· 21.

E-B. ä-B.
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adults. The mean posttest scores on this dimension for the experi-

mental and control groups were both similar and positive, with a

"neutral" rating being a score of fifty—six. Students in this sample

judged older peop1e's social and personal characteristics very favor-

ably.

Total posttest scores on the Aging Semantic Differential like-

wise revealed this tendency for students to judge the elderly in a

positive direction (see Table 12). The experimental and control

groups' posttest means were considerably below the neutral total score

of 128.

Old People's Scale. The research hypothesis stated:

(2) Students receiving instruction on aging will
rate older people significantly more favorably
on Kogan's Old People's Scale compared to
dents not receiving instruction.

The Old People's Scale contained fifteen matched positive and nega-

tive statements. Scoring included separate scores for the positively

and negatively phrased items. Examination of Table 13 showed that

significant differences in posttest scores between the experimental

and control groups occurred on the negative scores, but not on the

positive scores.

This finding was confirmed by a two—way analysis of covariance

on the positive and negative posttest scores (see Appendix S).

Students receiving aging instruction disagreed with negatively stated

items significantly more than students not receiving aging instruc-

tion, §_(l,l00) = 5.647, p_< .01. The treatment appeared to modify
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Table 13. Posttest Means and Standard Deviations for the Old Peop1e's

Scale by Independent Variables

Positive Score
Experimental Control

Pretested 73.12a 72.62b 72.95 [72.46]
(9.21) (8.07) (8.79)

Not 75.21C 71.11d 73.22 [74.07]
Pretested (8.59) (11.19) (10.02)

73.76 [73.25] 71.92 [72.74]
(9.01) (9.53)

Negative Score

Experimental Control

Pretested 45.47 48.48 46.45 [46.92]
(11.34) (10.32) (11.03)

Not 41.58 52.06 46.68 [45.86]
Pretested (9.22) (12.12) (11.83)

44.27 [44.40] 50.13 [49.91]
(10.81) (11.18)

Note. Standard deviations are shown in parentheses and adjusted
row and column means are contained in brackets.

an_= 43. bg_= 21.
Cn_= 19. gn = 18.
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negative feelings about the older population while having no apparent

effect on positive feelings.

All subjects displayed attitudes in a positive direction on

both the negatively and positively phrased statements (positive and

negative scores of sixty would indicate a "neutral" attitude). This

concurred with posttest findings on the Aging Semantic Differential,

indicating that these students tended to view older people favorably.

Analysis of the Old People's Scale positive posttest scores

}
showed that contact with older people significantly influenced these

scores, §_(l,l00) = 13.518, p_< .001. This finding suggested that

intergenerational contact increased positive feelings about older

people.

Assessment of attitudinal changes resulting from aging in-

struction revealed that: all students in this population tended to

judge older people favorably regardless of instruction on aging;

positive feelings about the elderly were influenced by contact with

older people; pretesting did not significantly affect posttest scores;

and aging instruction significantly modified negative feelings toward

the aged.

Experimental Design: Delayed Posttest Results

An additional source of feedback regarding the unit's effective-

ness was the administration of a delayed posttest. The delayed post-

test was given to students six weeks after completion of the unit. A
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1 six-week interval was the maximum time available to the material's

developer due to attrition of the sample through graduation.

This data provided some insight concerning the persistence of

knowledge gains and attitude changes.

Cognitive Gains °

The research hypothesis stated:

(4) Students receiving aging instruction will4 score significantly higher on the six-week
, follow-up of the Older Americans instrument

compared to students not receiving instruc-
tion.

t The persistence of knowledge gains was assessed by using the

Older Americans instrument. A comparison of the number of correct

answers in Tables 14 and 15 revealed that the experimental group

scored considerably higher than the control group. A two-way analysis

of covariance confirmed the significance of this difference,

E_(l,92) = 20.673, p_< .001 (see Appendix T). Both groups maintained

fairly stable mean scores, with the treatment and control groups

experiencing an average decrease in mean scores from posttesting of

three-tenths of a point.

The number of "I do not know" responses also corresponded with

the posttest findings. The group receiving aging instruction checked

the "I do not know" response category significantly fewer times than

the group not receiving this instruction, §_(l,92) = 33.250, p_< .001.

In fact, the gap between these groups widened by a margin of five-

tenths in favor of the experimental group.
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Table 14. Older Americans Instrument: Descriptive Delayed Posttest

I Results
' Experimental Group Control Group

Mean Mean
Area of Assessment Z Z

Estimate of the percentage of
U.S. population aged 65 and
over (11%) 21.3 37.1

Estimate of the percentage of
the elderly population aged
75 and over (38%) 14.9 22.2

i Estimate of the percentage of
aged in long-stay institutions
(5%) 12.7 32.4

Raw Score Raw Score

Number of correct answers (24) 17.5 14.1

Number of "I do not know"
responses 2.1 5.6

Note. Correct percentages and the total possible raw score are
shown in parentheses.
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Table 15. Delayed Posttest Means and Standard Deviations for the

Older Americans Instrument by Independent Variables

Experimental Control

Pretested 17.408 14.38b 16.41 [16.16]
(4.07) (2.25) (3.83)

Not
Pretested 17.62C 13.65d 15.40 [15.86]

(3.40) (2.94) (3.70)

17.46 [17.47] 14.05 [14.02]
(3.89) (2.57)

Note. Standard deviations are shown in parentheses and ad-
justed row and column means are contained in brackets.

ég = 43. bg_= 21.

8n_= 13. 8g = 17.



I

I
97

An examination of estimates given for the three open-ended state-

ments (see Table 14) paralleled the posttest results. The group

receiving aging instruction supplied fairly accurate estimates of the

percentage of the U.S. population aged 65 and over and of the per-

centage of institutionalized elderly. Both of these estimates were

more accurate than those given on the posttest. The control group

continued to provide extremely overestimated percentages for these

questions. The experimental group once again underestimated the pro-

portion of old-old.

These delayed posttest findings showed a high level of consis-

tency with posttest results. Improvements in percentage estimates by

the experimental group on two of the open-ended statements was pos-

sibly the result of increased saliency of these items due to exposure

through aging instruction. Thus, these findings supported the con-

tention that aging instruction improved the accuracy of beliefs

regarding older people.

Attitude Changes

The research hypotheses stated:

(5) Students receiving aging instruction will rate
older people significantly more favorly on the
six-week follow-up of Kogan's Old People's Scale
compared to students not receiving instruction.

(6) Students receiving aging instruction will rate
older people significantly more favorably on the
six-week follow-up of the Rosencranz and McNevin
Aging Semantic Differential compared to students
not receiving instruction.
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Posttest data indicated only one significant attitude change.

The experimental group evaluated older people significantly more

favorably on the negative statements of the Old People's Scale com-

pared to the control group. The delayed posttest findings corre-

sponded with the earlier results on all measures except the negative

score of the Old Peop1e's Scale. There was no significant differ-

ence between experimental and control groups on the negative score

(see Appendix V).

All delayed posttest means on attitude measures except the

positive score of the Old People's Scale shifted slightly in a nega-

tive direction. In spite of this directional change all assessed

attitudes were well above the "neutra1" scores for these instruments.

Thus, students continued to judge older people favorably regardless

of exposure to aging instruction.

Coments by teachers offered a possible explanation for the

slight decrease in positive attitudes. Students in three of the five

classes responded to the measurement instruments on three separate

occasions: (1) prior to instruction, (2) immediately following in-

struction, and (3) again after a six—week interval. These students

expressed dissatisfaction at completing the instruments the third

time. The attitude shifts may actually be an artifact of the experi-

mental design.

Support for this explanation was provided by examining Tables

16 and 17. Delayed posttest means adjusted for contact with older

people on the Aging Semantic Differential and the positive and negative
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Table 16. Delayed Posttest Mean: and Standard Deviations for the Aging Semantic Differential by

Independent variables

Instrumental·Ineffective Dlmnsion

Experimntal Control

Pretestad 36.07 38.86 36.98 [37.13]
(7.32) (5.81) (6.94)

Not Preteeted 38.46 — 38.29 38.36 [38.15]
(5.47) (6.97) (6.29)

36.63 [36.72] 38.59 [38.54]
I (6.97)

” (6.29)

Autonomous·Deg=ndent Dimnaion

Experimental Control

Ptetestad 33.16 34.52 33.61 [33.62]
(6.01) (7.03) (6.34)

Pretested 32.92 32.78 32.84 [32.37]
(5.69) (6.97) (6.36)

33.11 [32.95]
A 33.72 [33.61]

(5.89) (6.96)

‘ Personal Acceotabilitv-Unacceotabi1it·r Dimension

Experimental Control

Pretested 48.61 46.10 47.78 [47.97]
(11.37) (9.71) (10.84)

Not Preteeted 43.15 44.17 43.74 [43.34]
(9.16) (9.56) (9.25)

47.34 [47.34] 45.21 [45.23]
(11.06) (9.56)

Total Scores
Experimental Control .

Pretested 117.84 119.48 118.34 [118.75]
(22.82) (20.04) (21.80)

Yo: Pretested 114.54 115.22 114.94 [114.15]
(16.48) (21.48) (19.24)

117.07 [117.03] 117.51 [117.57]
(21.42) (20.55)

Note. Standard deviations are shown in parenthesee and adjusted row and colun means are
ccnralned in brackets.

I
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Table 17. Delayed Posttest Means and Standard Deviations for the

Old Peop1e's Scale by Independent Variables

Positive Score

Experimental Control

Pretested 72.49 72.10 72.36 [71.88]
(9.11) (9.25) (9.09)

Not 74.85 70.67 72.42 [73.41]
Pretested (7.80) (9.76) (9.09)

73.04 [73.69] 71.44 [71.93]‘ (8.81) (9.39)

Negative Score

Experimental Control

Pretested 50.91 49.76 50.53 [50.98]
(13.62) (9.73) (12.41)

Not 43.39 50.94 47.77 [46.84]
Pretested (7.29) (13.01) (11.47)

49.16 [49.19] 50.31 [50.26]
(12.79) (11.22)

Note. Standard deviations are shown in parentheses and adjusted
row and column means are contained in brackets.
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scores of the Old People's Scale revealed differences between the

pretested and nonpretested groups. Students not taking the pretests

consistently evaluated older people more positively on these three

measures.

This difference approached significance on the Personal

Acceptability-Unacceptability dimension of the Aging Semantic Differ-

ential (see Appendix U). The negative score of the Old People's

Scale also revealed the strong influence of pretesting on delayed

posttest means. Students not having taken pretests scored an aver-

age of 4.14 points higher on this measure. This finding suggested

that the lack of significant differences on delayed posttest means

for the negative score of the Old People's Scale was a reaction to

excessive testing.

Sumary

Two levels of field testing provided suggestions for improving

the instructional unit. Evaluation of the revised unit by teachers,

students and various experts indicated very favorable reactions to

the materials. The unit on aging was generally perceived as interest-

ing, worthwhile, and appropriate for future classroom use.

A pre-posttest, delayed posttest experimental design assessed

the unit's effectiveness in promoting cognitive gains and attitude

changes. Posttest and delayed posttest findings on the knowledge

instrument revealed that students receiving instruction scored signi-

ficantly higher on this measure than students not receiving instruction.
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Scores on the attitude assessment instruments indicated that all

students tended to evaluate older people in a positive direction re-

gardless of aging instruction. The treatment significantly affected

students' negative feelings about the aged as measured on the post-

test negative scores of the Old People's Scale, but this significant

finding was not encountered on the delayed posttest scores of the

same instrument. An examination of the influence of pretesting sug-

gested that this attitudinal shift was an artifact of the design.

lt 01 _



Chapter 6

DISCUSSION OF THE IMELICATIONS

OF THE STUDY

Introduction

This study focused on developing a unit on aging for use in

secondary social studies classes. Secondary level instructional

materials were selected because of the paucity of such materials and

because efforts were underway to develop resources geared to the

elementary school level (Jantz et al., 1977). The end product was

a three-week unit on aging in America that examined prevalent age-

stereotypes in an attempt to reduce inaccurate beliefs regarding

older adults and to promote increasingly positive attitudes toward

older people.

Discussion of the findings and implications of this study is

divided into four sections. The first section examines the impli-
ß

cations of this study for aging education. This is followed by a

discussion of the development and revision of materials, focusing on

the utilization of evaluation in curriculum development. Next, data

regarding the effectiveness of the unit in facilitating cognitive

gains and attitude changes is analyzed. The final section presents

recommendations for further research. 1

103
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Teaching About Aging

The existence of pervasive myths and negative attitudes toward

aging prompted this study. Educational intervention was viewed as

a means for modifying inaccurate beliefs about older people and

facilitating the development of increasingly positive attitudes toward

the elderly. Although aging instruction cannot accept the sole

responsibility for addressing these tasks, it can begin to sensitize

young people to all aspects of the aging process. It can assist

young people towards viewing old age as a natural part of the life

cycle, a time of life to be lived and not feared.

Approaches to making aging education a viable and effective

part of the curriculum are discussed in this section.

Integrating Aging Instruction
into the Curriculum

Although this study developed secondary instructional materials

on aging, a single three—week unit cannot address all of the important

issues related to the topic. This study's findings also suggest that

attitude modification requires more than a single exposure to aging

instruction. Attitudinal development theory holds that attitudes

are learned, that this learning begins at an early age, and that by

young adulthood attitudes become "relatively stable and enduring"

(Shaw & Wright, 1967, p. 9). Thus, if fostering positive attitudes

toward aging and the aged is accepted by schools as a viable goal, in-

structional intervention needs to begin early and continue throughout

the public school curriculum.

i
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Further support for integrating aging instruction into the 1

curriculum is derived from the population access it provides. Waiting

until the latter high school years to focus on aging education

reduces the audience exposed to this instruction. An examination

of the sample employed in this study confirms this limitation.

Approximately 75% of the students participating in the study were

females. They chose to enroll in sociology and psychology classes

where instruction occurred. This pattern of enrollment in elective

social studies classes was comparable to that found in the Feltman

(1974) and Olmsted (1976) studies.

The restrictive nature of the present sample becomes more

evident when examining some of the data suggesting sex differences

in attitudes toward older people. Although findings are conflicting,

several studies report that females tend to judge the elderly more

positively than males (Feltman, 1974; Lane, 1964; Perril, 1963;

Silverman, 1966; Thomas & Yamamoto, 1975). The tendency to rate

older people positively in this investigation lends support to

attitudinal sex differences. Furthermore, it underscores the need

to begin aging instruction at the elementary school level where the

population is sexually representative.

Approaches to Aging Instruction

Aging instruction should begin at the onset of a student's

formal education. This instruction needs to focus on the total life

cycle, integrating these concepts into the curriculum. Individuals
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active in the field of aging education recomend a less formal and

more integrative approach at the elementary school level while at the

secondary school level they suggest a more formalized approach,

". . . as in a special unit on aging incorporated in any one of a

variety of courses" (Jacobs, Mason & Kauffman, 1970).

Content of aging instruction. Effective aging instruction

stresses the normality, universality, and diversity of the aging

process. All living beings age, yet rates and manifestations of

, the process vary. A summary of concepts central to aging instruction,

developed by E. J. Niederfrank, is presented.

Aging is universal.
Aging is normal.
Aging is variable. The way in which each person

ages is unique.
Dying is normal and inevitable.
Aging and illness are not necessarily coincidental.
Older people represent three generations. It is

necessary to recognize that the characteristics
of the younger-older groups may be different
from the middle-older and/or the older-older
groups.

Older people can and do learn.
Older people can and do change.
Older people want to remain self-directing.
Older people are vital human beings.

(Speulda, 1973, pp. 16-17)

These concepts offer a framework for studying about aging. A basic

understanding of this phenomenon is enhanced by exploring its socio-

logical, biological, psychological, and economic aspects.

An understanding of aging in our society also requires an

examination of the broader social issues related to the topic. These

issues include: the increasing cost of providing social services to



é
107 éE

the elderly; the roles and responsibilities of the government in

providing these services; mandatory retirement; and the rising impact

of "gray power." The pragmatic concerns resulting from a growing

older population need to be explored in terms of their political,

economical and emotional implications. As aging members of society,

students have an important stake in exploring these issues.

Aging instruction includes knowledge and understanding of the

process as well as an affective component. Feelings about growing old

and about older people need to be expressed and examined. Recognition

of these feelings and their sources is necessary before attitudes

can be changed. Students' present feelings about aging will affect

their future adaptations to old age. Thus, effective aging education

should assist students in examining their attitudes toward aging

and the aged.

Instructional strategies. Both content and presentation are

important in optimizing the impact of aging education. This study

and others that preceded it offer suggestions for incorporating

instructional strategies that facilitate the development of increased

awareness of and concern for older people.
7 ~

Fostering positive attitudes toward the elderly may be facili-

tated by promoting intergenerational contact, as evidenced by the

influence of contact with older people on the positive score of the

Old Peop1e's Scale. Most meaningful contact with older people is

restricted to relatives (Jantz et al., 1977). Youth view the elderly
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dichotomously as "relatives" (possessing desirable and good character-

istics) and "other old people" (reflecting negative and stereotypic

characteristics). Promoting increased intergenerational contact may

result in students judging older people as individuals and, thus, more

positively (Weinberger & Millham, 1975).

Provisions for contact with older people take many forms.

Senior citizens can interact with students as tutors, classroom

aides, guest speakers, resource people, or in informal friendly

gatherings. The effectiveness of such intervention was confirmed by

Paranya (1971). Students participating in a unit on aging evaluated

the "rap sessions" with senior citizens as the most effective part

of the unit.

Another study more closely examined the effects of contact

with older people on attitudinal changes. Speulda (1973) reported

the findings of an aging instruction program that was implemented

in grades four, eight and twelve. At the fourth grade level one group

interacted with older people as part of the ten-day unit, while the

other fourth graders received only instruction. Students experiencing

contact with senior citizens showed positive attitude changes on the

seven dimensions of the "0pinions About People" questionnaire. Fourth

graders without this contact demonstrated positive attitude shifts on

only five of the seven dimensions. These results further supported

the inclusion of contact with older people as a component of aging

instruction.
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Interacting with older people in classroom settings expands

students' aging frame of reference. This interaction on a one-to-

one basis exposes young people to the diversity and productivity of

older Americans, while serving to dispel stereotypic judgments and

facilitating the development of increasingly positive attitudes

toward older people.

In addition to promoting intergenerational contact, aging

instruction needs to address the accuracy of current images of older

people as conveyed through media. Until contact patterns reach a

relatively stable and frequent level of interaction, youth will turn

to other accessible sources for their images of older people, e.g.,

media. As discussed earlier, media portrayals tend to reflect the

broader society's neglect and stereotypic beliefs about aging and the

aged. Yet, students in this study did not judge television portrayals

of older people as particularly negative. This might have been due

to the fact that they tended to watch less television than their age

cohorts and/or they did not possess critical viewing skills. Students

who are trained as critical media consumers will be able to more

accurately appraise media portrayals of older people. Thus, critical

media consumption skills should be incorporated into an aging

instruction program.

This investigation and those prior to it offer a clearer

direction for aging edu¤a:1¤§ to pursue. Major considerations include:

(1) integrating aging instruction into the elementary school curriculum,

with a more formalized approach at the secondary level; (2) focusing
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on the total life cycle, including the later years of life; (3)

providing for contact with older people in the classroom; and (4)

incorporating critical media consumption skills in the program.

Preparing Teachers to
Teach About Aging

If aging instruction is to become a viable component of the

elementary and Secondary school curriculum, the potential purveyors

of this instruction must be convinced of its value. The importance

of teaching about aging is beginning to be accepted in the realm of

public education as evidenced by its treatment in professional teaching

journals and the growing availability of instructional materials,

particularly at the elementary school level. Increasing the avail-

ability of aging resources increases the likelihood that the topic

will be taught.

Accessibility of teaching materials will not ensure the inclusion

of aging instruction in classrooms. Teachers need to be sensitized

and oriented to the topic. Inservice workshops and preservice

training are vehicles for accomplishing this goal. The availability

of these services is increasing: Ball State University exposes all

of their teacher education candidates to basic concepts of aging

instruction; the University of Maryland offers a summer institute

that prepares teachers to facilitate intergenerational contacts; and

the National Council for the Social Studies disseminates ideas for

incorporating aging instruction in the classroom.



lll

Teachers, as well as all "aging" individuals, have a stake in

promoting an accepting and positive milieu within which to age. As

the teacher surplus creates a body of older pedagogues, interest in

the topic of aging may increase. Furthermore, teachers serve as

models of varying generations for students. This provides a ripe

opportunity for demonstrating the diversity within different age

groups. f

Development of the Instructional Unit

The development of materials followed a systematic seven step

approach with the seventh step involving evaluation and revision of

the unit. The first six steps developed and organized a packet of

instructional materials.

Initial development of the unit on aging was followed by efforts

to improve the unit. Ideas from teachers, students and curriculum

and gerontology specialists guided the revision of these materials.

Their comments offered guidelines for future efforts in curriculum

development and are discussed in the following sections.

Teacher Evaluation

Throughout the process of material development and revision

the teachers involved in this study demonstrated cooperation and

enthusiasm. Their positive reactions to the project made its ultimate

completion possible. This high level of support appeared to be the

result of two main factors: first, all of the teachers perceived a ,

need for secondary materials on aging and felt that the topic was g
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vitally important; and secondly, they were actively involved in the

materials' development from the onset allowing them to be influential

participants in the process. As active contributors to the unit on

aging they developed a commitment to the topic and its conveyance.

All of the teachers felt the topic was worthwhile and intended

to formally include it in their future classes. Acceptance of the

topic was facilitated by including teacher background information

in the materials. This information served as the substantive "training"

for teaching the topic. Thus, since all teachers are not likely to

attend workshops preparing them to teach about aging, materials need

to include an adequate amount of background information for teachers.

Teacher input was first requested in evaluating the general

unit objectives derived from the literature. These objectives were

fully supported. This initial unquestioning acceptance of the general

unit objectives possibly reflected teachers' limited backgrounds

in the area. As the objectives evolved into more structured teaching

plans, the instructors felt more willing and competent to offer

_ constructive criticism.

Teachers reviewed the unit on aging three times: as individual

lessons in the early development phase; after the first field testing

in classroom settings; and finally, as the revised unit in the

experimental design. As might be anticipated, teachers' suggestions

for revision after reviewing the individual lessons revolved around

pedagogical concerns, e.g., clarifying teacher directions and lesson

objectives. Coments given after the field testing in classes and
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the experimental design focused more on student reactions to the

materials, e.g., the reading difficulty of some of the handouts,

the number of student handouts, and the range of choices on a student

project. Once teachers had taught the unit they were very willing

to offer specific suggestions for improvement. The fact that these

suggestions were implemented at every revision stage seemed to in-

crease their cooperation.

Mean ratings of the various unit components increased accompanied

by a decrease in the range of ratings from the first classroom tryout

of the unit to the final teaching of the materials in the experimental

design. Both these data and teachers' comments revealed that

they perceived the revised unit to be an improved product. Teachers

also felt their questioning strategies were more effective the second

time they taught the unit as evidenced by increased levels of student

participation. This finding suggested that curriculum development

efforts might maximize their effectiveness by employing more than

one tryout of materials with a selected group of teachers, thus,
4 allowing instructors to familiarize themselves with the content.

Observations of teachers involved in this study led to the

following suggestions for optimizing curriculum development endeavors:

(l) establishment of a need for the materials with teachers; (2)

active involvemement of the conveyors of instruction in all phases of

curriculum development; (3) utilization of teacher ideas in instruc-

tional development; (4) provisions for inservice training of teachers

in use of the materials or establishing a base of necessary background
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information; (5) inclusion of classroom tryouts of materials; and

(6) provisions for continued use of materials.

Student Evaluation

Student suggestions were solicited twice, after the first

classroom field testing and after the experimental design. Since

different groups of students were utilized during each of these

phases, many students had the opportunity to evaluate the materials.

Student mean ratings of unit components also demonstrated increases

from the first classroom tryout to the final teaching of the revised

unit. This was likely attributable to both improvements in the unit

and to teachers' increased familiarity with its content.

A few students commented that they felt the revised unit still

contained too many handouts. Yet, an examination of the mean rating

for "Student handouts" indicated that this unit component consistently

received one of the highest ratings. Students commenting on excessive

handouts might be indicating a problem extraneous to the unit,

difficulty in reading.

A heavy reliance on student handouts was purposely chosen by

the materials' developer for the following reasons: (1) students

did not have access to an accompanying collection of readings or a

textbook; (2) student handouts were used as the main transmitters of

information since teachers had limited backgrounds on the topic; and

(3) use of student handouts assured some consistency of information

presented across teachers and schools.



115 I

Other student comments noted difficulty interpreting tables found

in three of the lessons. An attempt was made to only use easily

interpreted tabular data in the materials. Teacher comments suggested

that this difficulty might reflect a general skill deficiency.

Students most enjoyed the case studies, the analysis of examples

of age stereotypes found in media, and the audio-visual materials.

They felt the case studies provided a "realistic" portrayal of older

people. The audio—visual materials included the film, "What Do You

Want To Be When You Grow Old?," a series of slides depicting inanimate

objects of varying ages, and two songs dealing with the topic of aging.

One student located several other songs on growing old and shared

them with the class. This positive evaluation of audio—visual materials

was also noted by Olmsted (1976).

As mentioned earlier in chapter 5, several students were absent

for a large portion of the unit. These students tended to evaluate

the unit less favorably than their classmates. Since the materials

relied heavily on teacher questioning patterns to assist students in

interpreting data, absent students were left to draw these conclusions

on their own. As is often the case at the senior high school level,

students with high absentee rates are those least motivated and who

experience the greatest difficulty with academic work. Assuming this

was the case with students participating in the unit on aging, their

frustration at not being able to "make sense" of student handouts

likely resulted in a negative reaction to the unit.



116E
Overall, students found the unit interesting and worthwhile. •

Several students comented that the unit increased both their awareness

of older people and their perceptions about aging. One student wrote,

"I look at old people differently now. I observe them more, also."

Another commented, "I thought this unit dealt more directly with

things that will affect us in life." Student reactions to the unit

on aging revealed that this topic was perceived as relevant and

important.

Student comments point towards the following curriculum develop-

ment considerations: (l) materials requiring certain skills, e.g.,

table interpretation, need to either make provisions within the

materials for remediation of these skills if they are deficient or

alert teachers to this possible need; (2) materials relying on teacher

presentation for conveyance, e.g., teacher questioning patterns being

necessary for interpretation of data, should adapt these materials

for independent use by students (e.g., print questions for interpreting

data on student handouts); (3) include case studies and audio-visual

aides in materials dealing with human issues that are removed from

students' immediate frame of reference in order to make these issues

relevant and realistic; and (4) make provisions for student evaluation

when developing materials directed toward this population.

Expert Evaluation

Two sources of expert evaluation were employed, those involved

in curriculum development and individuals active in the field of (
gerontology. Their input was requested to validate the accuracy, g
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comprehensiveness, and structuring of the materials. Responses from

these sources paralleled comments made by teachers with the addition

of some suggested topics for inclusion.

These experts felt two topics were neglected in the materials,

the range of living circumstances of older people and sexual behavior

of the elderly. Both of these topics reflected common myths about the

older population. The first myth was the belief that a large pro-

portion of older people resided in institutional settings and the second

was the assumption that older adults were neither capable nor interested

I in continuing earlier patterns of sexual activity. Since the unit

focused on prevalent age-stereotypes, both topics were judged appro-

priate for inclusion.

A lesson revolving around different living arrangements and

needs of the elderly was added to the unit. The topic of sexual be-

havior of older adults was only included in a cursory manner. This

decision resulted from political considerations in the school system

using the materials. The school system had recently experienced a

comunity backlash regarding their family living and development pro-

gram. Prudence suggested that the topic of "sex" be dealt with in

a limited manner.

All experts provided positive feedback concerning the develop-

ment of a unit on aging. They felt that such a unit helped fill a

void in this area. Furthermore, the development of materials on aging

complied with a recent recommendation from the Virginia Office on

Aging to the Governor and the 1979 Assembly: "Recommendation 8-4: A
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pilot program should be developed in one of Virginia's public school

systems whereby aging curricula would be incorporated into regular

curricula."

Staff members of the Virginia Office on Aging were excited

about the unit. Their comments included: "Well done and thorough,"

"exciting," and "very well geared toward that age group." They

suggested that population statistics and other statistics in the unit

be updated annually, but noted that the unit's format lent itself

easily to such revisions.

The involvement of experts was an important component of curri-

culum development for it helped assure that the topic was accurately

and comprehensively dealt with, a critical consideration when

materials were developed by a "nonexpert." It also served to provide

a great deal of external support for the project and potential avenues

for materials' dissemination.

Effectiveness of Aging Instruction

Once materials were developed and refined an attempt was made

to assess the effectiveness of the unit on aging in facilitating

knowledge gains and changing attitudes toward old people. The

Solomon four-group design allowed for this input while controlling

for pretest sensitivity. Additional information on the persistence

of these changes was acquired by administering a follow—up posttest

after a six-week interval.
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Dispelling Qyths about the Elderly

The Older Americans instrument measured knowledge gains. Both

the posttest and the delayed posttest findings indicated that students

receiving aging instruction scored significantly higher on this instru-

ment than students not receiving instruction. Students in the experi-

mental group checked significantly fewer "I do not know" responses

than those in the control group. This finding suggested that students

receiving aging instruction perceived they had more knowledge of older

people compared to students not receiving instruction. Delayed

[
posttest results supported this finding.

The Solomon four-group design also allowed the developer to

examine the effects of pretesting. Previous investigations in aging

education employed pre/posttest designs with no input on pretest

sensitization. Analysis of posttest and delayed posttest data on the

Older Americans instrument showed no significant pretesting effect

on later scores. This finding was interesting in light of the fact

this instrument assessed general knowledge about older people and,

thus, relied on recall. Apparently, exposure to pretest questions

did not sensitize students to this material in the unit.

A three—week unit on aging was effective in increasing the

accuracy of student beliefs about the elderly. This confirmed previous

findings that aging instruction was a viable approach for dispelling

common stereotypes associated with the aging process (Feltman, 1974;

Jantz et al., 1976a; Olmsted, 1976; Parayana, 1974; Speulda, 1973).

Furthermore, the consistency between posttest and delayed posttest

l t
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findings indicated that knowledge gains were retained. This suggested

that even limited exposure to aging education would promote a more

accurate and enduring portrayal of older people.

Students receiving instruction provided more accurate estimates

from posttest to delayed posttest of the percentage of the U.S.

population aged 65 and over and of the proportion of institutionalized

elderly. This raised the question of increased saliency of the topic.

More accurate responses were possibly caused by increased attention

to this topic in media during the six—week interval from posttesting

to delayed posttesting. A perusal of almost any daily newspaper demon-

strated the growing coverage given to senior citizens. Perhaps

students exposed to aging instruction became more attuned to these

information Sources, thus, accounting for their increasingly accurate

responses.

The receptivity of students to increased knowledge about the

elderly laid the groundwork for modifying attitudes. One's feelings

about a social object, e.g., older people, are intertwined with

beliefs about the object. An individual's beliefs (cognitive)

" . . . provide the basis for an evaluation" (Shaw & Wright, 1967,

p. 13).

Facilitating Positive Attitudes
Toward Older People

Two instruments assessed attitude changes, the Aging Semantic

Differential and the Old People's Scale. Posttest and delayed posttest

data indicated no significant differences between the experimental and
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control groups' evaluations of older people on the Aging Semantic

Differential. Similar results were encountered on the positive

score of the Old People's Scale.

In spite of insignificant differences on these measures between

experimental and control groups, posttest and delayed posttest adjusted

means revealed an interesting pattern. All students, regardless of

aging instruction, evaluated older people in a positive direction.

Posttest and delayed posttest adjusted means were considerably above

"neutra1" scores on all attitude measures. The initial high level of

positive assessment may have mitigated the influence of aging

instruction on attitudes.

One explanation for the positive evaluation of older people was

derived from methodological approaches. Previously discussed findings

found ambivalent adolescent attitudes toward older people. Youth

tended to judge physical traits of the elderly negatively while

positively evaluating personality and social characteristics (Britton

& Britton, 1970; Hickey, Hickey & Kalish, 1968; Jantz et al., 1976;

Thomas & Yamamoto, 1975). Yet, the Old People's Scale and the Aging

Semantic Differential included almost no assessment of physical

characteristics. The Old People's Scale evaluated living arrange—
l

ments, patterns of social interaction, and personality and social

traits of older people. The Aging Semantic Differential contained four

bipolar adjectives (out of a total of thirty—two) that dealt with

activity levels and physical characteristics of the elderly. Thus,
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attitude assessment perhaps reflected spurious findings due to insuf-

ficient evaluation of one dimension of attitudes toward older people.
Another explanation postulated that favorable evaluations of

older adults revealed attitudinal differences between rural and urban

settings. Two studies cited data supporting this conclusion. Ivester

and King (1977) found that rural adolescents tended to evaluate old

people positively. Youmans (1971) reported attitudinal differences

between rural and urban youth. These studies suggest that youth

from rural communities tend to evaluate older adults more positively

than their urban age cohorts. This may reflect greater interaction

patterns with older people in rural communities because of more

stable extended families (Ivester & King, 1977).

Slight declines in measured attitudes from posttesting to delayed

posttesting were also encountered on these attitude measures. Data

suggested that the declines were possibly affected by pretesting,

although the effect was not statistically significant. Another

1 explanation for these declines is found in attitudinal research.

This research found that the perceived credibility of the communicator

(in this case teachers), influenced the initial magnitude of attitudinal

change. Communicators who were viewed as credible facilitated

greater attitude changes than those judged as less credible. Yet, the

passage of time served to reduce the attitude changes of individuals

exposed to the trustworthy communicator while increasing the changes

resulting from the untrustworthy communicator (Halloran, 1967).
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Halloran (1967) explains this "sleeper effect."

There are . . . indications that changes stemming from
sources originally perceived as trustworthy decrease with
time. Briefly, the salience of the communicator, as
such, wanes with time. (p. 62)

Although no definite data on teacher credibility was collected,

personal observations, student comments, and expressed student interest

in these classes suggested that the teachers involved in this study

were judged as credible by their students. This may account for the

slight decreases in measured attitudes on the delayed posttests.

The experimental group's adjusted posttest mean on the negative

score of Kogan's Old People's Scale showed a significantly more

favorable attitude towards the elderly than demonstrated by the con-

trol group. Delayed posttest findings on this same measure revealed

no significant differences between the experimental and control groups.

A comparison of pretested and nonpretested groups' adjusted delayed

posttest means proffered that lack of significant findings on negative

scores were an artifact of the experimental design. Students in the

pretested group were administered the assessment instruments three

times. After completing the instruments the third time, several

students expressed dissatisfaction at what they perceived as excessive

testing. This testing fatigue was possibly accentuated on the Old

People's Scale because it was administered last.

Assuming that lack of significant findings on the delayed post-

test negative score of the Old People's Scale was an artifact of the I
design, the posttest findings indicated that a single exposure to aging P

P
instruction modified negative feelings toward old people with no I

P
P
I

P
P
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apparent effect on positive attitudes. Since the unit on aging

centered around negative age—stereotypes, perhaps this finding re-

flected the materia1s‘ focus. This finding may also indicate that

a single exposure to aging instruction can effectively reduce negative

feelings about older people, while the promotion of an increasingly

positive attitude perhaps requires an extended, long-term exposure

to aging education.

Data on attitudes toward older people gathered in this study

exemplify the complexity of these attitudes. Students' feelings

about older people are often conflicting and ambivalent. The very

nature of these attitudes makes it difficult to facilitate enduring

attitudinal changes.

The influence of a teacher is only one factor amongst many in

promoting attitude changes. These changes are influenced by the

individua1's personality, cognitive style, intelligence, media, and

peers (Halloran, 1967). Events extraneous to the classroom environment

Äconstantly exert conflicting pressures on the individual's expressed

attitudes. Thus, the promotion of an accepting, positive environment

for people to age in requires the combined efforts of many societal

forces. Although schools exert limited control over students'

attitudes, they can begin the change process by sensitizing youth to

the aging process and the older population.
11

1
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Recommendations for Further Research

The pursuit of this study and its findings suggested several

areas requiring further research. Recommendations for research on

aging education include the following topics:

l. There does not exist a systematic K—l2 model for aging
curriculum development. Since the integration of aging
instruction into the curriculum is recommended by many
in the field, such a model is a prerequisite for
designing instructional materials. Construction of a
model should be followed by attempts to develop and
evaluate a K-12 curriculum on aging.

i
2. The development of a K—l2 curriculum on aging should be

accompanied by a longitudinal study that examines the
long—term effects of aging education. Questions worth
investigating include: the comparative effectiveness of
a comprehensive K—l2 aging instruction program versus a
single exposure to aging education; knowledge retention
and persistence of attitude changes over an extended time
period; behavioral changes resulting from such a program;
and patterns of coping and adapting to old age employed
by individuals exposed to aging education.

3. Research is needed concerning the effect of teachers'
attitudes toward aging and the aged on students° attitudes.

4. Inclusion of contact with older people in aging instruction
also needs further investigation. In what ways does planned
intergenerational contact affect students' attitudes?

5. This study and others suggest that attitudinal differences
regarding older people exist between rural and urban youth.
Further research is necessary to confirm this hypothesis.

Conclusion

Our society often functions on contradictions. Perhaps these

contradictions are most evident in the treatment of older Americans.

Modern medical technology enables growing numbers of people to reach

old age while the permeating social climate exalts youthful vigor and
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beauty. Older people are described as dependent, unproductive burdens

while society denies them access to continued employment. Individual

rights and freedoms are posited as the foundations of this country

while senior citizens are amalgamated into stereotypic roles. Every-

one wants to live long, but no one wants to grow old.

These contradictions reflect deep seated ambivalent feelings

about aging and the aged. A11 sectors of society display this ambi-

valence, an ambivalence rooted in fear and inaccurate beliefs

about the aging process. The time has come to promote a social

milieu that ascribes status and dignity to aging Americans. It is

time to acknowledge the diversity and productivity of over eleven

million individuals.

Aging education cannot transform the role of aging in America

but it can begin to address and hopefully alleviate common myths about

growing old. It can begin to force young people to evaluate their

feelings about aging. It is a step--and without such steps no progress

can be made.
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INTRODUCTION

UNIT TOPIC: Aging in America: Facts, Fiction and Feelings

INSTRUCTIONAL LEVEL: Secondary

RATIONALE: The older segment of our population lives in
a social climate that questions their produc-
tivity and usefulness. Failure to acknowledge
the diversity of the older population relegates
them to stereotypic roles. The pervasiveness
of age·stereotyping and a growing elderly popu-
lation necessitate efforts to foster accurate

Y
perceptions of aging and the aged.

UNIT GOALS: l. To assist students in assessing their per-
ceptions of older people. What beliefs and
attitudes do students hold about older people?

2. To increase the knowledge adolescents have
about aging and the aged. Who are the elderly
and what are their needs and concerns?

3. To sensitize adolescents to societal sources
of age concept. What is it like to grow old
in America and how can these conditions be
improved?

VOCABULARY: The following terms are discussed in the unit, and should be understood by students.

demography stereotypes

roles ageism (age-stereotyping)

role conflict age-grading (age-
stratification)
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The unit is divided into 13 lessons. Each lesson is designed
to take approximately one day, although this should be adapted to
meet the needs of individual teachers and students. Each lesson
includes the following teacher directions (these are color coded
white): *

GOAL: This is a broad statement of the purpose and scope
of the lesson.

OBJECTIVES: These are specific statements expressed behaviorally
that describe desired student outcomes.

BACKGROUND This section briefly discusses information pertinent
INFORMATION: to the lesson‘s activities. It serves as a teacher

introduction to the topic and goes beyond informa-
· tion contained in student materials. If desired,

the teacher can use information found in this section
to expand upon student materials.

MATERIALS All materials needed to teach the lesson are listed
AND EQUIPMENT in this section. Copies of student handouts are

NEEDED: color coded yellow and follow each lesson.

PROCEDURES: This section provides directions on how to use the
materials. It includes "What did you find out?"

1 and "What do you think?" questions. These questions
l serve as guidelines for conducting follow-up

discussions. The questions are merely suggestive
and should be adapted to meet student needs and
interests. I

EVALUATION: Four separate evaluation forms are provided for
teachers to assess student progress towards meeting
unit goals. One instrument, "Older Americans,"
assesses students'knowledge regarding older people.

* The lesson format is adapted from Resource Material Development:
Population Dynamics in Eighth Grade American History(Tallahassee,
Florida: Florida State University, 1974).
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"Old People Scales" and "The Aging Semantic
Differential" assess attitudes toward the elderly.
These three instruments can be administered as
pre- and posttests for determining knowledge
gains and attitude changes. The two attitude
instruments should ngt be graded, but used merely
for informational purposes. The fourth in-
strument, "Aging in America: A Test of Concepts
and lssues," is designed as a sumative evaluation
instrument to be used upon completion of the °
unit. Any activities in the unit may also be used
for evaluative purposes. The evaluation in-
struments follow the lessons and are color coded
blue.
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Lesson 1: Feelings and Beliefs About Aging

Goal: To assess one's perceptions of older people.

Objectivesz -- To identify personal beliefs about the elderly
by analyzing descriptive terms.

-- To identify personal feelings toward growing old
and the elderly by responding to questions about
these attitudes.

-- To formulate five hypotheses regarding the older
population based on personal beliefs and feelings.

Backgroundylnformationz

A recent national Louis Harris poll (1975) examined attitudes
of old and young people toward aging. Over 4,000 individuals,
aged 18 and over were interviewed. Responses revealed a discrepancy
between the "expectations of old age and the reality."

Some of the discrepancies revealed by the poll included:
younger people citing more negative items in describing the "worst
things about being over 65" as compared to older respondents;
older people viewing themselves as more useful to the community
than perceived by young people; and the public underestimating
the mental acuity of people over sixty-five. The public under
sixty-five viewed the elderly as less bright, less open-minded,
and less capable of accomplishing things than did the over age
sixty-five group.

The findings of the Louis Harris poll underscore the exten-
siveness of age-stereotyping. Individuals in the 18-24 age cate-

1 gory held the most negative views of old people. Although this
poll did not investigate the feelings and beliefs of those under
18, other studies have reported the negative attitudes toward
old age and the elderly frequently held by youth.

This activity attempts to identify how students perceive the
elderly. What characteristics or stereotyped images are associated
with aging and the aged? No attempt is made in this activity to
verify students' perceptions, but merely to collect impressions.

Materials and Equipment Needed:
• Blackboard
•Student handout, "Feelings About Old Age"
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Procedures:

1. Direct students to brainstorm terms or characteristics
that they feel describe the aged. Record all words on the black-
board. For each term, ask students if it has a positive, negative
or neutral connotation. Place a "+" next to the term if it has
a positive connotation, a "-" if the connotation is negative,
or a "O" if the term appears neutral.

What did you find out?
1. What does this activity reveal about your attitudes

toward old people?
2. What factors helped shape your images of the elderly?

2, As a class activity, have students categorize the terms,
e.g. which terms refer to physical traits, mental abilities,
attitudes, etc. Rearrange all terms under the appropriate
category. What generalizations can be made regarding students'
beliefs and feelings about old people?

3. Direct students to make five hypotheses about old people
based upon the terms discussed (e.g. most old people are
physically infirm; old people enjoy talking about the "good
old days;" older people become senile; etc.) This can be
completed individually, in small groups or as a class activity.
Upon completion of the activity, instruct students to save
their lists of hypotheses for use the following day.

What do you think?
1. Do most old people conform to the descriptions con-

tained in your hypotheses?
2. Can you think of an older person(s) who does not fit

the description?
3. What further information is needed to test your

hypotheses?

, 4. Distribute copies of "Feelings About Old Age." *
Students can answer these questions in class or at home. Tell
students that these forms will not be collected or graded and
are for personal reference only.

* From Gary Smith's Comparative View of Aging(Denver: Center for
Teaching International Relations, University of Denver, 1976),
page 9. Reprinted with permission.
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FEELINGS ABOUT OLD AGE

l. Name 2 things that worry you about growing old.

2. Name 2 things that you feel would be "neat" about growing old.

3. Name 2 things that you dislike about old people.

4. Name 2 things that you like about old people.

1 .
5. To what age would you like to live?

11 „
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Lesson 2: Who are the elderly? Social and Demographie Characteristies I
I

Goal: To identify changing demographic and social characteristics
of older people in the United States.

Objectives: -— To apply table and graph interpretation skills in I
identifying demographic and social characteristics I
of the elderly. I

-· To identify demographic differences between older
men and women by interpreting statistical data.

-- To generate five hypotheses about the character-
istics of old people in the U.S. based on statis-
tical data.

I
-- To compare and contrast hypotheses about older

people based on personal feelings and beliefs with
those based on statistical data.

Background Information:

Who are the elderly? Myths and stereotyped images often com-
prise students' perceptions of the elderly. This activity establishes
a factual framework for studying about the aged. Census data is
examined in determining current population trends and characteris-
tics of the elderly.

Approximately one of every nine Americans is age 65 or older
(22.9 million men and women). The growth of the older population
is dramatized when compared to the three million elderly in 1900.

I Since 1900 the percentage of people over 65 has more than doubled.
Over one third (38%) of the older population is classified as
old-old, age 75 or older. Future population projections estimate
an older population of 31.8 million in the year 2000 (12.2% of
a projected population of 260 million people).

Three main factors contribute to this increasing older popu-
lation (Harris, 1978:8). I

•The high birth rate of the late 19th and early 20th I
centuries has served to augment dramatically the number I’ of persons who have reached the age of 65 in recent I
deeades. ·

• The high imigration rate prior to World War I I
served to further augment the number of individuals I
in this group.
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• Dramatic increases in life expectancy during the 20th
century served to increase the number of persons
reaching age 65 and those reaching the upper age
brackets.

Any factors that diminish the size of the younger population
serve to increase the proportion of older people. As birth rates
decline and fewer young people imigrate to the United States,
the proportion of older people increases. Fertility, mortality
and migration affect the size of all age groups.

It should be noted that the increase in life expectancy
occurs mainly at birth and not in the upper age categories.
More people are surviving to age 65, but life expectancy gainsfor those over 65 have remained relatively stable.

The elderly population is constantly changing in composi-
tion and characteristics. "Approximately 5,000 persons reach
their 65th birthdays daily; at the same time, 3,600 persons in
the same age group die"(Harris, 1978:8). Thus, education levels,
income, sex ratios and other social characteristics of older
people are not static. Census data on individuals born in
1935 reveals that when these people reach their 65th birthdays
in the year 2000, they will be better educated and more female
dominated than those presently in this age category. Noting ·the dynamic nature of the over age 65 group is critical to
understanding the diversity of the older population.

Materials and Eguipment Needed:

•Class copies of Tables l-5 (or overhead transparenciesI of the tables)
I •Students' lists of hypotheses from lesson lII

Procedures:

l. Distribute copies of tables l-5 to students. Using the
teacher’s discussion guide, interpret and analyze the tables.
This activity can be conducted by dividing students into groups
or as a class activity.

2. After viewing and discussing the statistical data, instruct
students to make five hypotheses regarding the older population
(e.g. the majority of elderly are women; most older people do not
have incomes below the federal poverty level; densely popula-
ted states tend to have large numbers of old people living there;
etc.). Students can formulate hypotheses individually, in small
groups, or as a class activity.
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What do you think?
l. Do all older people conform to the hypotheses generated

from the statistical data?
2. Can you think of an older person(s) who does not fit

the description?
3. What conclusions can you make about generalizing from

statistical data?

3. Instruct students to take out the hypotheses they gener-
ated in lesson one. Compare and contrast the hypotheses based on
initial feelings and beliefs with the hypotheses developed
from statistical data.

What did you find out?
· 1. How are they similar? Different?

2. Hypothesize on possible explanations for differences.
3. Where did you acquire inaccurate images of the elderly?

NOTE:

Distribute copies of the "Observer's Report Form" accompanying
lessons 7 and 8. See page 36 for directions.
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TEACHER'S DISCUSSION GUIDE TO TABLES 1-5

Table 1

How much did the aged population increase from 1900 to 1976?
What percentage increase does this represent? What trend is
revealed in Table l? What factors may be responsible for more
people living longer? What percent of the U.S, population was
65 and over in 1976? Is this percentage higher, lower or about
what you expected? Compare the number of aged men and women
from 1900 to 1976. What trend is revealed? Hypothesize why
women tend to live longer than men. What percentage of the
elderly were aged 75 and over in 1900? in l976? What trend does ·
this reveal? Why might more people be surviving to join the
ranks of the old-old(those 75 and over)?

Table 2

What percentage of the total elderly population is contained
within these seven states? (Compare the total with the figure
given in Table 1). Are these states densely or sparsely populated?
Why might such large numbers of older people live in these
states? (They are the most populated states, thus, logically
more old people would reside there). Why does Florida have a
large proportion of elderly people?

Table 3

Which group has the largest proportion of people over 65? What
might account for the shorter life expectancy of blacks and
Spanish?

Table 4

What is the marital status of most older men? of most older
women? What accounts for this difference? (Women tend to out-
live their husbands).

Table 5

What percentage of people over 65 have incomes below the poverty
level? Compare the proportion of elderly "poor" with the "poor"
of the population under age 65. What group reveals the lowest
income in Table 5? Can a person whose income is above the poverty
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level still be faced with economic problems? Explain. What
effect does inflation have on the expenditure patterns of an
elderly couple living on a fixed income? How does the income
level of older people affect other aspects of their lives,
e.g. housing, nutrition, transportation, health and general
quality of life?

1



1

152

WHO ARE THE ELDERLY?

Table 1 Older Population in the Twentieth Century (65+)

% of Total Ratio % of Elderly
Year Total Population Men Women Wm/Men 75 and Over

(000's) (000's) (000's) (old-old)

1900 3,080 4.1 1,555 1,525 98/100 29.0
1930 6,634 5.4 3,325 3,309 100/100 29.0
1970 19,972 9.8 8,367 11,605 139/100 37.8
1976 22,934 10.7 9,364 13,571 145/100 38.1
2000 31,822 12.2-12.9 12,717 19,105 150/100 -

Table 2 Estimated Population Aged 65+ for Selected States

State Population Over 65 % 65 and Over*

California 2,121,000 9.7
Florida 1,383,000 16.4
New York _ 2,068,000 11.2
Illinois 1,171,000 10.3

' Ohio 1,089,000 9.9
Pennsylvania 1,404,000 11.6
Texas 1,193,000 9.5

Total 10,429,000

· Table 3 Population 65 and Over by Race and Ethnic Origin

Race or Ethnic Group Proportion 65 and Over

White 11%
Blacks 8%
Spanish 4%

* Source: U.S. Bureau of the Census, Current Population Reports
Special Studies, Series P-23, No. 59, May 1976, p. 19.
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Table 4 Distribution of Older Persons by Marital Status, 1976

ÄEEEEE M€n(%) Women(Z)

Total........... 100 100

Married......... 79 39
Widowed......... 14 53

Single or Divorced 8 9

Source for Tables 1-4: Facts About Older Americans 1977
DHEW Pub. No. (OHD) 78-20006

E3QLg_§ Number and Proportion of Persons in Households with Incomes
Below the Poverty Level, A11 Ages and 65+, by Race and
Family Status, 1975 (numbers in thousands)

Race and Family All A es 65+.............E.........................._...Status Number ZNumberTotal,

all races....... 25,877 12.3 3,317 15.3
In families......... 20,789 10.9 1,192 8.0
Unrelated individuals 5,088 · 25.1 2,125 31.0

White................... 17,770 -9.7 2,634 13.4
In families......... 13,799 8.3 898 6.7
Unrelated individuals 3,972 22.7 1,736 28.0

Black................... 7,545 31.3 652 36.3

InUnrelated individuals 1,011 42.1 366 61.1

Source: Herman B. Brotman, "Income and Poverty in the Older Population E
in 1975," The Gerontologist, XVII, No. 1 (1977), 25, ,

quoting U,S, Bureau of the Census data. I

Z
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Lesson 3: Diversity of the Older Population II
Goal: To recognize the diversity of the older population.

Objectives: -- To identify the terms stereotype and age-stereotype
l

through a class discussion.

—- To investigate cultural contributions of older people
by conducting an independent study.

-- To conclude that aging and adaptation to old age
are highly individual processes revealing a great deal
of variation based on an independent activity, a film,
and other unit activities.

Ä Background Information: ‘

Stereotyping is the act of categorically assigning certain
attributes to a human group which level individual differences
and are based on insufficient knowledge. Ageism (age-stereotyping)
refers to a specific type of stereotyping, that is, stereotyping
based on a person's age. Like all forms of stereotyping, this leads
to overgeneralizations that level individual differences. People
reaching their 65th birthday often find themselves labeled unpro-
ductive and relegated to peripheral social roles. They become
viewed as "burdens" and not as resources. These views reflect
comon age-stereotypes found in our society.

Stereotypes can be either positive or negative. An example of
a positive age-stereotype is assuming that people become serene in
old age. A negative stereotype is found in the assumption that old
age inevitably leads to senility.

In reality, older people represent a diverse group of individuals.
Age does not act as a leveler of differences, but often intensifies
differences. Furthermore, studies investigating personality patterns
found that an individual's personality usually displays considerable
continuity throughout life. Thus, an active, extrovertive 45 year-
old will likely reveal these traits at age sixty-five.

Materials and Eguipment Needed:

•The film, "What Do You Want To Be When You Grow Old?"
(available from Pfizer Pharmaceutical Co.)

•Student copies of the "Older Americans: A Diverse Group
of Individuals" assignment

*
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Procedures:

l. Introduce the term stereotype. Inform students that the rest
of this unit will focus on common stereotypes about older people.
Conduct a discussion on the meaning of stereotyping and age-
stereotyping. The following questions serve as a discussion guide.

What do you think?
· 1. Cite the following examples of stereotypes:• Blacks can dance well because they have rhythm.

•Poor people are that way because they are too lazy
to do anything about it.

•Teenagers are disrespectful to their elders.
•Athletes tend to be all brawn and no brain.

Who is subject to stereotyping? (human groups)
2. Are these stereotypes true or false? Explain.
3. Why do we frequently stereotype other people?
4. In what ways is stereotyping harmful?
5. Can you think of any stereotypes that are based on a

person's age, e.g. children, teenagers, middle—aged
people, the elderly? (Inform students that stereotyping
based on one's age is referred to as age-stereotyping or
ageism).

2. Show the film, What Do You Want To Be When You Grow Old?"
(25 minutes) A synopsis of the film follows. Discuss the following
questions:

What did you find out?
1. How did people in the film adapt to growing old? ‘
2. Is there only one pattern of adapting to old age? Are

there patterns that were not shown in this film? If so,
what are they?

3. What age-stereotypes were_revealed?
What do you think?
1. What is meant by "successful adaptation" to old age?
2. Can you think of any people aged 65 or over that you

know personally? How have they adapted to growing old?
3. Discuss Dr. Robert Butler's statement that the increasing

older population "is not just a problem, it's a
triumph."

3. Distribute copies of the assignment, "0lder Americans: A
Diverse Group of Individua1s." Review the directions with students.
These projects are due at the end of the unit (approximately
1% weeks).
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"wHAT DO YOU WANT TO BE WHEN YOU GROW OLD?"
A SYNOPSIS *

This film emphasizes the positive aspects of aging -- as
expressed by older persons who have successfully dealt with the
process. Some of the individuals portrayed include:

-— a 92 year—old male lawyer who has enrolled in a
French class

-— an 86 year-old woman

-- Charles Harris (age 90), a piano player

-— Ira Chief (age 80) who coments: "You can live alone
if you make yourself live alone...if you learn to

I enjoy it....I enjoy life."

-- a former assistant postmaster (age 83 and widowed)
coments on trying to establish and maintain his
independence

—- a former school teacher who was forced toretireat
age 65 comments on her-reactions to forced

retirement

-- Carl Wallace (age 73) continues to work as an auto
mechanic despite his "retirement" and explains why

-- residents from the River Garden Nursing Home par-
ticipate in a play

-- members of a New York City Senior Community Center
are shown engaging in various activities

The film focuses on workable solutions rather than a re-
statement of the traditional problems. These solutions include
new medical approaches to both the physical and mental condi-
tions associated with aging, and concrete programs for coping
with specific social and economic problems.

Some of the stereotypes that are discussed include:

•Senility - many cases of senility are reversible (there
is no actual organic brain damage) but doctors often

* Partially excerpted from the Virginia Office on Aging's film list.
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neglect this problem by saying "it's just age" (imply-
ing that this condition is inevitable and irreversible ·
both myths).

• Frailty - over 80% of the elderly can participate in
their normal daily activities.

•Institutionalization — only 5% of the older population
is institutionalized, e.g. nursing homes, mental
institutions, homes for the aged, etc.

•Dependency — many old people successfully maintain
their independence.
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OLDER AMERICANS: A DIVERSE GROUP OF INDIVIDUALS

I How many older people do you know personally? what are their
hobbies, interests and opinions? How familiar are you with the
lives of notable senior citizens? To help you explore these
questions you are to select one of the activities listed below.
The completed project is to be turned in at the end of this
unit on aging.

1. Prepare a report on the life of a famous older person. Some
examples are Pablo Picasso, Earl Warren, Pope John Paul II,
Arthur Fiedler, Golda Meir, Maggie Kuhn, Fred Astaire,
Margaret Mead, Helen Hayes, Claude Pepper. Research such
topics as their achievements in old age, the person's
attitude toward life, what the individual did in his/her
earlier years, etc.

k
2. Interview an older member of the comunity. Prior to the

interview formulate the questions you intend to ask. Some
potential topics include: their life experiences, opinions
on current issues, hobbies, interests, reflections on
aging, etc. A tape recorder may assist in gathering this
information. After completing the interview, write a
report containing your findings and your personal reaction
to the interview.

3. Design a questionnaire to be given to at least five older
people (or you can interview people from different age
groups, comparing their responses). The questionnaire
should be approved by your teacher before distributing
it. Questions might seek information concerning: age,
sex, residence, hobbies, career, how they spend their ·
leisure time, knowledge of available local services for
old people, opinions about youth, nursing homes, growing
old, concerns of older people, the most serious problems
facing the elderly, etc. Write a report summarizing your
findings and drawing any possible conclusions.

4. Create an album of old people. In it include pictures,
news clippings, etc. Report on the availability of
materials, how old people are portrayed and your reflections
and comments.

5. Design a bulletin board on aging. Contact your teacher
about setting up the bulletin board. Write a report describ-
ing the significance of your bulletin board design.

I
I
I
I
I

I I
I

_
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6. Collect information on local services for older people.
(Your local area agency on aging will be able to provide
you with considerable information). Compile this
information in a report and discuss what kinds of services
are available and what types of services are needed.

7. Create your own project. All such projects must first
be approved by your teacher. _
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Lesson 4: When is someone old?

Goal: To determine one's criteria for judging "oldness."

Objectives: -- To hypothesize on what makes something (someone)V both young and old.

—- To identify the characteristics of "oldness"
by examining several animate and inanimate
objects.

-· To identify the source of using age 65 as an
indicator of old age by reading an account.

Background Information:

Individuals reaching their sixty-fifth birthday often find
themselves suddenly labeled "old." Our society tends to focus
on chronological age as the chief indicator of old age. People
in this age category find themselves viewed as unproductive,
decreipt, and judged to have little to contribute to society.
These stereotyped judgments deny many people over age sixty-
five the opportunity to actively participate in society.

In reality, aging is a highly individual process. From
the moment a person is born they begin to age. Yet individuals
age at different rates and in different manners. One's
chronological age is only one factor in determining how "old"
a person is. Other forces that affect the aging process in-
clude:

• Biological - the body is in a constant state of aging,
although rates and manifestations of aging differ
between individuals.

•Psychological - sensory and motor functioning, learning,
memory, intelligence and creativity comprise the psy-
chological dimensions of aging. These factors influence
an individual‘s adjustment to old age and their mental
health.

• Societal - every society designates certain roles and
functions that are considered appropriate for different
age groups. These roles are reinforced through media
and tradition. Societal expectations play an important
role in determining how people behave and perceive
themselves.
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•Behavioral — the integration of the biological, psy-
chological and societal aspects of aging and how they
are manifested. An individua1's attitude toward aging
and life in general affects how he ages.

These aging factors will be examined in greater detail
in lessons that follow. The present lesson focuses on the
general concept of old - what does it mean and how do we
determine when someone is old.

Materials and Eguipment Needed:
• Slides depicting examples of old
•Student handout, "Is 65+ Old?"

Procedures:

1. Ask students the question: What makes someone (some-
thing) old? young? Record their responses on the blackboard.

2. Show students slides of several objects. After displaying
each picture ask: Is this object old? If so, what about this
object made you label it old?

What do you think?
1. What criteria did you use for judging an object to

be old?
2. Can these same criteria be applied to judging if

a person is old? Why or why not?
3. Are old objects valued or devalued by our society?

Name an old object that is valued; one that is devalued.

3. Read each of the accompanying case examples to students.
After reading each example ask: Is this person old? lf so,
what characteristics of this individual made you judge him/her
to be old?

What do you think?
1. What criteria did you use for judging a person to

· be old?

4. Distribute copies of "Is 65+ Old" to students. Direct
them to read the handout and then ask the following questions:

What did you find out?
1. Why was the chronological age of 65 chosen by

Bismarck?
2. What is meant by an "arbitrary age?"
3. What are the advantages of using age 65 as the defini-

tion of old age? the disadvantages?
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4. How is age 65 used to determine an individua1's
social roles?

5. Redirect students' attention to their original responses
(on the blackboard) for determining if someone (something)
is young or old. Ask them if they would revise these criteria
based upon information gained from the previous activities.

What do you think?
l. What makes someone old?
2. Do all people age at the same rate and in the same

way? Explain.
3. Is old age a mental and/or a physical condition?
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SLIDES FOR DEVELOPING THE CONCEPT OF "OLDNESS"

1. 1959 Dodge

2. 1974 Volkswagon

3. A young tree (about 5 years old)

4. Oak tree estimated to be 300 years old

5. New River — second oldest river in the world (the oldest
is the Nile; the New River existed before the mountains
it flows through)

6. Old grist mill

7. Covered bridge built in 1916

8. Modern new chair

9. Platform rocker (about 110 years old)

10. A log cabin built around 1920
1 11. A log cabin built around 1968

12. Freedman's school built right after the Civil War

13. Home built prior to the Civil War

14. House built in 1773

15. House built in 1977

16. House built in 1977

After students make a judgment regarding the "o1dness"
of the items in slides 6, 7 and 9 ask them if these items
are valued by society. Can they think of an old object
that is valued? One that is not valued? Why are some old
objects valued and others not?
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ARE THESE INDIVIDUALS OLD?

1. Maude Tull of Inglewood, California was 85 when she learned
to swim and 91 when she learned to drive. Now, at age
103, she still operates her own mortgage business from her
home.

2. At age 98, Phan Thi Ly lead 36 other refugees in an attempt
to flee from Vietnam. She and her crew spent three days
stranded at sea before being rescued by a U.S. Navy
frigate.

3. Eric DeReynier became a race-car driver at age 50 and took
up hang—gliding when he was 73.

4. Bill Kane, age 81, was selected as "Vaquero of the Year"
for defeating competitors from all over the U.S. in a
rodeo roping event. Mr. Kane said, "I expect to be around
for some time yet."

5. Every morning 81 year-old Hulda Crooks jogs a mile in order
to keep in shape for mountain climbing. She has climbed
Mount Whitney 16 times since her first climb at age 66.
Mrs. Crooks looks "for the good things in life and
practice(s) being grateful for all its blessings."
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IS 65+ OLD?

by
J. Myron Johnson

In 1889 Otto von Bismarck pushed an historic piece of
legislation through a hesitant Reichstag. The legislation was
known as the Old Age and Survivors Pension Act. Bismarck was
responding to political pressures exerted on him at the time
by the aggressive socialist movement in Germany. The legisla-
tion represented the first time a federal government in the
Western world assumed obligation for the financial support of
its older citizens. It was an idea whose time had arrived,
Great Britain passed similar legislation in 1908 and other
nations followed suit, with the United States introducing the

l
Social Security system in 1935.

Implicit in all of this legislation was the tenet that
"old age" had to be defined. While from a legal viewpoint
chronological age - an easily calculated, unambiguous figure -seemed a natural enough definition, the choice of the specific

„ age of 65 as the cutoff point for old age appears to have1 been a very arbitrary one. At the time of the Old Age and
Survivors Pension Act, Bismarck himself was a vigorous 74 in q
full control as first chancellor of the German Empire. The
number chosen could just as easily have been 62 or 79 or any
other plausible figure. The British Old Age Pension Act used
70 as the cutoff point and later reduced it to 65, which was
the number chosen by the United States Social Security Act.

Age 65 has become reasonably well institutionalized in
our society as the boundary line between so-called middle and
old age. Government statistical tables employing age as a
variable routinely use "65 and over" as a classification.
Technical articles written by social scientists as well as
natural scientists follow the same practice. Theaters and
transit companies offer special rates for people over 65;
banks and insurance companies attach special importance to
that age. The sixty-fifth birthday has become a special, often
traumatic event in most of our lives. And apparently, it all
goes back to a casual, little-considered decision made nearly
90 years ago in Germany!

Excerpted with permission from Social Policy 7 (Nov./Dec. 1976);
9. Published by Social Policy Corporation, New York, New York
10036. Copyright 1976 by Social Policy Corporation.
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Lesson 5: Attitudes Toward Aging

Goal: To determine what it is like to grow old in the United States.

Objectives: -- To examine data reflecting the role of aging in the
U.S. in order to draw conclusions concerning what it
is like to grow old in our society.

-- To identify one’s feelings toward growing old.

Background Information:

Aging is an inevitable, irreversible and universal process.
All participate in the process, with increasing numbers surviving
to reach the latter half of life. Yet, while more and more
Americans live extended lives, the status of old age declines.
Growing old in America often means being relegated to peripheral
social roles. Old age is denied a dignified participatory position
in society.

Prevalent stereotypes concerning old age serve to reinforce
these negative views of aging. Elderly assimilate these societal
views, thus, impeding successful adaptation to old age. A social
milieu emphasizing youth and disparaging growing old further
impedes this adaptation.

Reflections of society's youth orientation can be found in
literature, television, advertisements and popular songs. Attempts
to preserve a youthful appearance and offering the coment "You
don't look your age" as a compliment are further examples of society's
emphasis on youth. This youthful orientation fails to acknowledge
old age as a natural part of the life cycle - a time of life that
is not to be feared.

Youth derive their views of aging from the society in which
they live. The image that our society conveys relegates senior
citizens to peripheral and nonproductive roles. This activity and
the lessons that follow attempt to sensitize students to societal
sources of age concept. How is growing old viewed in the United
States? Attitudes toward aging, as expressed in songs and state-
ments, form the focus of this lesson.
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IMaterials and Eguipment Needed: ;
I• Student handout, "Views of Aging"

•Tape recordings of "When I’m
Sixty—Four" and "Hello in There"

•Student copies of the lyrics to these songs

Procedures:
I

1. Ask students how they developed their attitudes and beliefs
about old people. After discussing sources of these attitudes and
beliefs distribute copies of "Views of Aging." Discuss what
attitudes toward aging these quotations reflect.

What do you think?
1. What is the author's attitude toward growing old? Do

you agree with this attitude? Why or why not?
2. What would you conclude about growing old in our society

based on these quotations?
3. Do these quotations supply sufficient information to

conclude what it is like to grow old in the United States?
Where might you get further information?

2. Discuss how songs reflect the feelings of the times. Ask
students to provide examples of songs that reflect (or have reflected)
the times. Then play the songs "When I'm Sixty-Four" and "Hello in
There." Have students follow the lyrics on the printed handouts.

What do you think?
1. What attitude toward growing old is reflected in this

song? Does the author look forward to old age or fear it?
2. What might be reasons that people look forward to old

age? reasons for fearing old age?
3. Do you look forward to growing old? Why or why not?

3. Direct students to complete the following statement.
"Growing old is........." Collect student responses but do not
grade them.

I
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VIEWS OF AGING

1. It's natural to grow old. You have to become old. You just
can't stay young all your life. Growing old is just part
of the life cycle.
- Dewey Thom, Age 12 (Shanks, 1976, p.36)

2. When 1 grow old, l'd just like to be myself.— Anred, Age 11 (Shanks, 1976, p.38)

3. I kind of feel a little detached from all the old people I
know, a little scared of them. They're strange. They're
different.
- David, Age 11 (Shanks, 1976, p.38)

4. Youth is a gift of nature, age is a work of art. — Unknown

5. Our society doesn‘t take care of old people.
- Anthony Shanks, Age 16 (Shanks, 1976, p.72)

6. Aging is the neglected stepchild of the human life cycle.— Robert Butler

7. Old people are babied, they're not treated as equals.
- Alex, Age 11 (Shanks, 1976, p.38)

8. Let's look at this realistically. Old people have got to
accept that they're different. They're not as agile as they
once were. So they can't be treated like they always were.— Mark, Age ll (Shanks, 1976, p.39)

9. Old age is neither inherently miserable nor inherently sublime —
like every stage of life it has problems, joys, fears and
potentials.
- Robert Butler

10. To be 70 years young is sometimes more hopeful than to be
40 years old.
- Oliver Wendell Holmes
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WHEN 1'M sim?-Foua
by

John Lennon and Paul McCartney

When I get older, losing my hair,
Many years from now,
Will you still be sending me a Valentine,
Birthday greetings, bottle of wine? '
If I'd been out 'till quarter to three
Would you lock the door?
Will you still need me, will you still feed me,
When I'm sixty-four?
You'll be older, too,
And if you say the word,
I could stay with you.
I could be handy, mending a fuse
When your lights have gone.
You can knit a sweater by the fireside,
Sunday mornings go for a ride;
Doing the garden, digging the weeds,. Who could ask for more? .
Will you still need me, will you still feed me,
When I'm sixty-four?
Every summer we can rent a cottage,
In the Isle of Wight, if it's not too dear;
We shall scrimp and save.
Grandchildren on your knee,
Vera, Chuck & Dave.
Send me‘a postcard, drop me a line,
Stating point of view;
Indicate precisely what you mean to say.
Yours sincerely, wasting away;
Give me your answer, fill in a form,
Mine for evermore.
Will you still need me, will you still feed me,
When I'm sixty-four?

i"WHEN I'M SIXTY·FOUR"
(John Lennon and Paul McCartney) ÜCopyright ©)l967 Maclen Music Inc.* j
c/o ATV Music Corp., 6255 Sunset Blvd., Suite 723, :Los Angeles, California 90028 ·*For the U.S.A., Canada, Mexico and The Philippines:
Northern Songs Limited for the rest of the world. Ü
Used by permission. All rights reserved.

f
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HELLO IN THERE

by
John Prine

We had an apartment in the city, me and Loretta liked living there.
It'd been years since the kids had grown, a life of their own

'
and left us alone.

John and Linda live in Omaha, and Joe is somewhere on the road.
_We lost Davy in the Korean war, and I still don't know what for,

don't matter anymore.

Ya know that old trees just grow stronger, and old rivers grow
wilder ev’ry day.

Old people just grow lonesome waiting for someone to say,
"Hello in there, hello."

Me and Loretta, we don't talk much more, she sits and stares thruthe back door screen.
And all the news just repeats itself like some forgotten dream

that we've both seen.
Someday I'll go and call up Rudy, we worked together at the

factory.
But what could I say if he asks, "What's new?" Nothing, what's

with you? Nothing much to do.

So if you're walking down the street sometime and spot some
hollow ancient eyes, please don't just pass’em
by and stare as if you didn't care, say,
"Hello in there, hello."
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Goal: To identify the pervasiveness of age—grading in our society
and its effects on the lives of the elderly.

Objectives: -- To judge the appropriateness of various activities
for different age categories.

-· To define the term age—grading and provide an
example of age-grading.

-— To draw conclusions concerning the effects of
age—grading on old people based on background
information.

Background Information:

Age-grading (age-stratification) refers to the process of
judging certain behaviors as appropriate or inappropriate for
different age groups. Individuals of all ages encounter these
culturally determined expectations. For example, most people
would frown at a child of six smoking, while the same behavior
is socially acceptable for an adult.

Stereotyped images of older people are prevalent in our
society. These views shape the status and functions of older
people. A societal set of expectations restricts the aged to
a limited range of acceptable behavior. In effect, a double
standard exists for older and younger Americans.

In our society, "youth" is associated with physical
and mental vigor, bizarre dress, speed and beauty;
"old age," with decrement of physical and mental
powers, unattractiveness, reflection, conserva-
tion and inflexibility. Younger persons are ad-
judged to be on the "wild side"——a bit reckless,
boisterous, thoughtless, and irresponsible.
Older persons, on the other hand, are "expected"
to be reserved, quiet, dependable, and dignified,
with little interest in play and the "lighter side"
of things. It is "right" for youth to marry,
but still mostly "out of bounds," "improper," Ior perhaps even immoral for oldsters. Such a I
negativistic outlook places "aging" in a dam- I
agingly wrong perspective.
(Jacobs et a1., 1970:36)

I
I

I
I
I

I

_ _M___________________________________________________...........................---—-———#
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This activity has students examine their biases concerning
appropriate behaviors for older people. Why are certain behaviors
judged inappropriate? How do these expectations restrict the
elderly to a limited range of acceptable behaviors and what
affect does this restriction have on older people?

Materials and Eguipment Needed:

•Student handout, "Age Prejudice in America"
•Blackboard or bulletin board

Procedures:

1, Put a time line, listing infancyf early childhood, school
age, adolescence, young adulthood, adulthood, and mature age
on the blackboard. Make up a list of activities in which people
engage. You can supply the list or have students brainstorm
a list of activities. Ask students to place the activities
on the time line. Which of them are appropriate to only one
age? Which fit into many categories?*
(Due to overlap, you can choose to complete activity l and/
or activity 2)

2. Make a list of activities and discuss whether students
feel that these are appropriate to mature age.

playing tennis attending a rock concert
reading a book attending a classical concert
watching television going backpacking
falling in love sitting on the grass in the park
hugging and kissing going out dancing
wearing make-up changing hair color
swimming wearing bright colors

What do you think?
l. Do you feel this activity is appropriate for older

people? Why or why not?
2. Does it make you feel uncomfortable to see old

people doing some things? Why?
3J'Would you approve of a woman who wears a two—piece

bathing suit to the beach when she is l8? when she's
35? S5? What about a woman who decides to have
another child at 40? at 3S? at 30?'Kfrom Huyck,l974)

4. What is meant by age—grading? Provide an example
of age-grading. In what ways is it beneficial?
Harmful?

5. Are we products of society's expectations? What
happens when an individual ignores societal expec-
tations? (role conflict)
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Have students close their eyes and ponder with you for

a minute. How do you spend your free time? What are your
favorite activities? Now picture yourself at age 25. Would you
be engaged in these same activities? How would they be similar?
Different? What about at age 45? at 65? (Students are not to
respond aloud but to merely reflect upon these questions).

What did you find out?
1. Did you picture yourself doing the same things you

like to do now at older ages? Why or why not?
2. What factors might change the kinds of activities

you engage in as you grow older?

4. Distribute copies of "Age Prejudice in America" and
have students read the article.

What do you think?
l. How do social expectations affect the behaviors of

older people?
2. Are our images of old people stereotyped? If so,

what effect does this have on the lives of older
Americans?

_;.......__.._... I
* Activities l and 2 were developed by Adele Saxe at San Jose I

University and are contained in Views of Aging: A Teacher's Ä
Guide by Marcia J. Cameron (Institute of Gerontology, Univer- f
sity of Mich., 1976). Reprinted with permission. Z

I
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AGE PREJUDICE IN AMERICA

by
Alexander Comfort

Physical aging accounts for perhaps 25 percent of the pic-
ture of aging that we see in American society. Seventy-five
percent is accounted for by another type of aging, sociogenic
aging, which has no physical basis. It is the role which our
folklore, prejudices, and misconceptions about age impose on
"the old." It requires no scientific discoveries to abolish this
aspect of aging; simply a change of attitute...

If we insist that there is a group of people who, on a fixed
calendar basis, cease to be people and become unintelligent,I asexual, unemployable, and crazy, the people so designated will be
under pressure to be unintelligent, asexual, unemployable, and
crazy; the fact that no person who is not sick becomes any one
of those things by virtue of age alone is beside the point. The
fact that many, if not most, older people obstinately fail to be
as we describe them is beside the point. As they are well known
to be unemployable, we don't let them work; as they are known to
be asexual, and it is embarassing if they are not, we can herd
them into institutions which deny them elementary privacy. As
they are known to be liable to go crazy, symptoms due to infection
or overmedication, or simple exasperation with a society which
demeans the older citizen, are interpreted as senility. In fact,
rather fewer old people are crazy than at earlier ages: about nine
per thousand over 65 need psychiatric hospitalization, and that
includes chronic brain disease, alcoholism, the lot. Old people
become crazy for three reasons: because they were crazy when
young, because they have an illness, or because we drive them
crazy. Prejudice not only has a bad effect on its victims; in
this case it corrupts us all. Other victims of vulgar prejudice
suffer from it lifelong, but we all become old....We have a
lifetime of indoctrination with the idea of the difference and
inferiority of the old, and on reaching old age we may be
prejudiced against ourselves.

...The right way to handle the old is to stop treating
them as a problem when they are in fact a resource, and begin
treating them as people - the same people they were, which they are.

Excerpted with permission from Social Policy 7(Nov./Dec. 1976):4.
Published by Social Policy Corporation, New York, New York
10036. Copyright 1976 by Social Policy Corporation.
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Lessons 7 and 8: Mass Media and the Elderly

Goal: To recognize mass media as reinforcers of age-stereotypes.

Objective: -- To analyze different media's portrayals of older
people.

Background Information:

Approximately 75% of youth's leisure time is spent exposed
to various forms of media(Jacobs, 1970:382). Upon high school
graduation, the average individual has watched over 15,000 hours
of television and spent 11,000 hours in school. Continued ex-
posure to television's portrayal of older people inevitably

, influences one's concept of growing old. Such exposure is un-
avoidable and serves to reinforce societal age-stereotypes.

Studies of television's portrayal of older people found:
old people, particularly women, tend to be underrepresented;
older characters are generally portrayed in secondary roles;
the authority and esteem of male characters increased with age,
whereas, it deteriorated for female characters; few commercials
depicted older people and they were generally shown in a
humorous light or advertising products directed only to the
elderly.

Humor acts as another reinforcer of stereotypes. Analyses
of jokes revealed that over 50% of the jokes were negative in
their treatment of the aged and negative jokes focused on old
maids, mental ability, physical agility or appearance.

Television programs, newspapers, literature, advertisements,
jokes and other forms of media reflect culturally determined
age-graded role expectations. Media portray older people as
passive and peripheral, providing negative associations with
aging. Older characters suffer from neglect and superficial
treatment ·- a malady affecting the general older population.

This activity examines three different medium for their
portrayal of old people. Advertisements, television and jokes
are analyzed.
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Materials and Eguipment Needed:
• Newspapers and magazines (or use of these materials in

the school library)• Student handout, "Observer's Report Form"
. Student handouts, "Humor and Aging" and "Joke Analysis

Form"
•Blackboard

Procedures:

l. Approximately a week prior to this activity, distribute
copies of the "Observer's Report Form." Go over the form with
students to assure that they know how to use it. Direct students
to watch three or more television programs and comercials and“ to record their observations on the form. These completed forms
should be brought to class tomorrow.

2. In this activity students will analyze advertisements
found in newspapers and magazines. Students can be directed to
bring these items or the library's resources can be utilized.
Provide students with the following directions:*

l. Take a sheet of lined paper and divide it into seven ‘
vertical columns. Make the first column about two
inches wide, the next five columns about one-half
inch wide, and leave a wide column on the right.

2. At the head of the first column write "Product or
Service." Head the five narrow columns with these
abbreviations: "C" for child, "T" for teenager,
"Y" for young adult, "M" for middle—aged, and "E"
for elderly. At the top of the last column write
"Stereotypes."

3. Go through a magazine page by page and, for each
advertisement in which people are featured, list in
the first column the product or service advertised.
In the next five columns place a checkmark for each
group represented by the people featured in the
advertisement. In the right hand column list terms
that come to mind to describe any stereotypes of
age groups that you observe.

4. Study the results of your analysis, and on the back
of your sheet(s) list any conclusions you can draw

· from this activity about the use of age stereotypes
in advertising.

This completed activity is due the following day.

*This activity is from Teaching About Aging(Boulder, Colorado:
Social Science Education Consortium, Inc., 1977) by Francis E.
Pratt, pp.35—36.
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The following class day:

l. Conduct a follow—up discussion on student findings from
analyzing advertisements,

What did you find out?
l. Do you notice any patterns of stereotyping for the

examined age groups?
2. Which age groups appeared most frequently in the

advertisements? least frequently?
3. What general societal values are reflected in these

advertisements?

2. Draw the chart found on the following page on the black-
board. (NOTE: the examples are for teacher use only — do not put
them on the board). Ask students to take out their completed
"Observer's Report Form" and provide examples of their findingsl
for each age category. Record their findings on the blackboard.

What did you find out?
l. Do any general stereotypes emerge for the different

age groups?
2. Can you cite examples of TV characters who do not

conform to the stereotypes? examples of family members,
friends or acquaintances who do not fit the stereo-
types?

3. Are these stereotypes warranted? _

3, Distribute copies of "Humor and Aging" and the "Joke
Analysis Form." As a class, in groups or individually, analyze
each joke for its portrayal of old people.

What did you find out?
l. Did any patterns emerge from your analysis? Did you

encounter any stereotypes? If so, what were they?
2. How did you decide if a joke was positive, negative

. or ambivalent? Did everyone use these same criteria?
If not, how did the use of different criteria affect
people's findings?

3. Based on analyses of advertisements, television and
humor, what conclusions can be drawn regarding media's
portrayal of old people?

s\' E
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HUMOR AND AGING

1. It may be true life begins at 40 but everything else starts to
wear out, fall out, or spread out.
(READERS DIGEST, 1972)

2. The old man really goes in for athletics - rides horseback
every day, except for the last two weeks in August. That's
when the guy who puts him on and off takes his vacation. ‘
(Adams, 1968)

3. An elderly gentleman, wealthy and deaf, came into our shop‘ to purchase a much improved hearing aid. Two weeks later, he
returned to report that he could hear conversations quite
easily, even in the next room.

"Your friends and relatives must be very happy that you can
hear so much better," I said.

"Oh I haven't told them," he chuckled, "I've been sitting
around listening and do you know what? I have changed my will
three times!"
(Story by Kathryn Lyons. Reprinted with permission of
READERS DIGEST)

4. She was 18 and her husband 30 when they met. Now he's 60 so she
figures since he's twice as old as he was, then she must be 36.
(Safian, 1967)

5. Teacher: "Johnny, how old is a person who was born in l902?"
Johnny: "Man or woman?"

6. A woman was asked if she carried a momento of someone in her
locket. "Yes, it is a lock of my husband's hair," she replied.
"But your husband is still here," she was told. "Yes, but his
hair isn't."

7. A little girl going to bed was reminded by her mother to include
Grandma in her prayers and to pray that God should let her live
to be very, very old. "She‘s old enough," replied the little
girl. "I'd rather pray that God would make her young."

8. An old man was walking up a steep hill, carrying a heavy load.
Finally in complete weariness and disgust, he threw his burden I
down and cried, "I can't take it anymore. Let the Angel of I
Death come and take me!" At that, the Angel of Death appeared Ä
before him and said, "You ca1led?" The old man quickly re- Ä
plied, "Yes. Will you help me get this load back on my Ä
shou1ders?" Ä

I

I
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9. After interviewing the gentleman on his 99th birthday, the
reporter thanked him and added: "I hope I'l1 be around to
talk to you on your 100th birthday, next year."

"Why not? You look healthy enough to me."
(MODERN MATURITY, 1978)

10. The ones who usually manage to get the most out of old age
are the grandchildren.
(Reprinted with permission from THE SATURDAY EVENING POST
§)1960, The Curtis Publishing Company)

11. _,_
¤1._ j'

~
_-ijjji ii ·’·‘1;·„L;rLl;(„l.¥{#*;ÜfY¥Ü~„Ä* .
Äx

' / ,g· Ä ,·

3 4/1·A
Ä, l,7% Se ar,.

"Which age do you mean? My anatomic,
psychologic, physiologic, moral,
or chrono1ogic?"
Reprint permission granted by
A1 Ross 1978.

12.

the smcll society by BrickmcnMlaäläif Y, ,,65 ,OH AM
;pg.«A¢.g}_g.,¢ / \ ”i°~/~/ICE A6 A/-1JcH

_, .,
A6 MUCH MONEY-•·

E11; "}H[HHßVpnHHQj ‘
*•¢I—!U¤I•UI••¤!Il• UI.8-9(c)

Washington Star Syndicate, Inc. Permission
granted by King Features Syndicate, Inc. 1978.
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4 JOKE ANALYSIS FORM

Directions: Read each joke and analyze its treatment of old people. _
First, check the appropriate column to indicate the sex(es) of allthe featured characters. Next, check the column which indicatesif the joke tends to be positive, negative or mixed in its portrayalof older people. In the last column, briefly deacribe the themeof the joke. Did it deal with physical appearance, death, sex,hiding one's age, etc.? 4

44... 4...... al .. 64. ...4. 444..4.. .4.4umber Male Female4 4onspecified4 Positive4 Neg.4Ambivalent 4Subject _
E _ , 4. 4 4 I44 4 4 44 4

44 4 4 4 4 4 4 44 · 4 444 3 Ä 4 4 44 11 4 4 44 44 5 4 4 4 46 4 4 " 44 Ktij 44 4
4 -4 44

’ 4 4 44 4
4 4 44

4 44 4
Ö _ 44 4

44 XÄÄ- 4 44 4
ll 4 4 4 L 44 44124 44 4 4 44

:4 • 47 ,43 4 4 4 44 444 4 4 4 4 4 4 S4 44 4 4 4 4 44 4
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Lesson 9: Older People: Their Problems and Needs

Goal: To develop awareness regarding the concerns of older people.

Objectives: —— To generate five hypotheses about the needs and
problems of old people based on background in-
formation.

—- To test initial hypotheses by interpreting poll
data.

Background Information:

Many of the problems confronting old people are not due to age
alone but rather are determined by their life circumstances, e.g.
poverty, race and educational attainment. And since these life
circumstances vary greatly within the older population, so too do
their problems and needs vary. Despite the diversity of the aged,
the general population frequently ascribes a set of problems to
all individuals over age sixty-five.

The Harris poll (1975) showed that the general public tended
to view problems encountered by older people more seriously than
did the elderly. Areas revealing wide discrepancies included:
fear of crime, poor health, loneliness, and not feeling needed.
In discussing problems and needs of the elderly several points
should be kept in mind: old people do face many problems, but
these problems are not the same for all old people and they vary
according to life circumstances; old age is accompanied by a
decline in the five senses (hearing, smell, taste, sight, and
feeling) which can confound already existing problems or create
new ones; physical, social and emotional problems are inextricably
intertwined, with changes in one area often affecting needs in
another (e.g. severe arthritis may decrease one's mobility, which
may in turn increase one's fear of being vulnerable to attack
while outside, resulting in self-imposed isolation and 1oneliness);
physical, social and emotional problems experienced during youth
often carry over into all periods of an individual's life; and
"having a problem (should not) be confused with being a problem"
(NCOA, 1975:4).

The previous activities provided students with background in-
formation on older people in the United States. This backgroundinformation enables students to hypothesize on the needs of old Ipeople. Examining the needs and concerns of the older popula- I
tion helps create a more complete picture of who the elderly are
in the United States. I

I
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Materials and Equipment Needed:

•Tables l-5 from lesson 2 (optional)
•Student handouts, " 'Very Serious' Problems for Public 65and Over"

Procedures:

1. Briefly have students review the background informationthey gained from tables 1-5 and prior discussions. Using thisinformation as a springboard, direct students to make fivehypotheses on the problems and needs of the aged. This activitycan be conducted individually, in small groups or as a class.What do you think?
1. Given the limited fixed income of many elderly, whatproblems might they encounter? (inability to absorb un-expected medical expenses; inflation forcing cutbacks

in expense areas, e.g. food, clothing; nutritional
problems due to insufficient funds; lack of mobility; etc.)2. What problems might living alone create for many olderpeople? (loneliness; forced institutionalization due toinability to maintain householdg increased vulnerabilityto crime)

3. Do your hypotheses apply to all old people? What furtherinformation is needed to test these hypotheses?
2, Distribute copies of the student handouts, " 'Very Serious'Problems for Public 65 and Over." Inform students that the infor-mation in these three tables was compiled from a national pollconducted in 1975. In examining the data presented in thesetables it is first necessary to ascertain that students are skilledin interpreting tables. How detailed or basic your questioningpattern will be depends on the skills of your students. Thequestions below serve as a guide.

Table 1. What did you find out?
1. What kind of information is presented in this table?2. Which income group views "fear of crime" most seriously?

Hypothesize as to why this income group expresses thegreatest fear of crime (e.g. low income individuals arelikely to live in central city areas where crime rates
are high). Which age group feared crime the most? Didyou expect this result? Why or why not? Does one's ageappear to be a key determinant in how much a person fearscrime?

3. Which income group expressed the greatest concern over
"poor housing?" Why might one expect this income groupto be most concerned about housing? Which age groupviewed poor housing most seriously? (NOTE: Pursue this
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line of questioning for the other problem areas.
4. After examining each of the five problem areas listed, do

you notice any patterns? (e.g. the lowest income group
perceived each of the five problems most seriously; the
over age 65 group seemed less dissatisfied with their
ability to make ends meet, to live in adequate housing
and to feel needed than the other age groups; etc.).

5. What appears to be the key factor in determining the
perceived seriousness of the problems listed? (income
level) Explain how all five problems can be inter-
related due to a person’s income, e.g. How does not
having enough money affect a person’s health, living
arrangements, social contacts, and their ability to
install security measures?

6. What other factors might affect how seriously an individual
perceives these problems? (race, sex, educational
attainment)

Table 2. What did you find out?
l. What kind of information is presented in this table? .
2. Which group of older people expressed greater concern over

crime? health? loneliness? Housing?
3. Which problem was viewed most seriously by older whites?

(fear of crime) By older blacks? (not having enough
money to live on)

4. What patterns or generalizations can be made from this
information? (e.g. older blacks face more serious
problems than older whites)

5. Why might older blacks have more serious problems than
older whites? What further information is needed to
confirm your guesses?

Table 3. What did you find out?
l. What information is presented in this table?
2. Which educational group finds "poor housing" to be a

serious problem? Which age group?
3. Which educational group expresses the greatest concern

over an inadequate income? Which age group?
4. Which educational group views poor health most seriously?

Which age group?
(NOTE: Pursue this line of questioning to the degree
you feel necessary).

5. What conclusions can be drawn from this information?
(e.g. one's level of education appears to be a more
important factor in determining the seriousness of these
problems than one's age).
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What do you think?
l. What factors appear to affect how seriously one perceives

problems?
2. How important is an individual's age in determining the

kinds of problems he is likely to face?
3. Can you think of any problems that are due mostly to

age?
. 4. Do all old people experience the same problems?
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Table 1 "VERY SERIOUS" PROBLEMS OF PUBLIC PERSONALLY (BY INCOM)

Total Public
65 and

Total 18-54 55-64 Over
Z Z Z X

Not having enough monex to
live on

Under $7,000 35 44 41 20
$7,000-$14,999 15 17 ll 5
$15,000 and over 8 8 6 1

Fear of crime
Under $7,000 25 27 24 24
$7,000-$14,999 15 14 18 21
$15,000 and over 9 9 9 17

Poor health
Under $7,000 24 18 35 26
$7,000-$14,999 8 7 15 9
$15,000 and over 7 6 11 11

Poor housing
Under $7,000 12 16 13 5
$7,000-$14,999 5 6 2 1
$15,000 and over 3 4 2 -

Not feeling needed
Under $7,000 10 10 13 9
$7,000-$14,999 4 4 3 4
$15,000 and over 4 4 6 2
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Table 2 "VERY SERIOUS" PROBLEMS FOR PUBLIC 65 AND OVER PERSONALLY
(BY RACE)

Public 65 and Over
§iéL9.*2

% Z
I

Fear of crime 21 4l

Poor health 20 35

Not having enough money to live on 12 43

Loneliness 11 23

Not enough medical care 8 26

Not enough education 6 7

Not enough to do to keep busy 5 12

Not enough friends 4 8

Not enough job opportunities 4 15

Poor housing 2 18

Not enough clothing 2 ll
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Table 3 "VERY SERIOUS" PROBLEMS OF PUBLIC PERSONALLY (BY EDUCATION)

Total Public
65 and

Total 18-54 55-64 Over
X Z % Z

Not having enough money to live on
Some high school or less 26 28 29 20
High school grad., some college 15 17 12 8
College graduate 8 9 10 3

Fear of crime
Some high school or less 21 18 25 25
High school grad., some college ll 14 11 23
College graduate 9 8 15 10

Poor health
Some high school or less 21 14 28 26
High school grad., some college 9 8 14 14
College graduate 4 3 17 9

Not enough education
Some high school or less 14 17 ll 12
High school grad., some college 4 5 2 2
College graduate 1 1 - 1

Loneliness
Some high school or less 12 10 15 15
High school grad., some college 6 6 9 9
College graduate 4 4 4 6

Poor housing
Some high school or less 9 13 7 5
High school grad., some college 6 6 5 2
College graduate 1 1 2 1

Not feeling needed
Some high school or less 8 8 9 9
High school grad., some college 5 4 7 5
College graduate 1 2 - 2

Tables 1-3 reprinted with permission from THE MYTH AND REALITY OF
AGING IN AMERICA, a study prepared by Louis Harris and Associates,
Inc. for the National Council on the Aging, Inc., Washington, D.C.
@11975.
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Lesson 10: Where to live? The Diverse Housing Needs of Older People

Goal: To recognize that due to different lifestyles, interests,
physical conditions, and financial circumstances, older
people need a diverse range of housing alternatives.

Objectivesz -— To identify the living arrangements of older people
by interpreting graphs.

-- To analyze the housing needs of older people given
a list of various changes that affect this population.I

-- To identify the diverse housing needs of older
people by examining two case studies.

-- To suggest alternatives to institutionalization for
older people based on background information.

Background Information:

The diversity of the older population is further reflected in
their broad range of housing needs and preferences. Like all sectors
of our population, the elderly live in a variety of housing arrange-
ments. Contrary to popular belief, less than five per cent of the
elderly reside in institutional settings. The majority of people
over 65 live in family settings with most of these settings being
two person households consisting of a husband and wife.

In describing the housing arrangements of older people, there
are some characteristics that distinguish them from other sectors
of the population. The Senate Special Comittee on Aging (1976)
reported that over 30% of the elderly live in substandard housing.
One possible indicator of "substandard" is the age of a house.
Over half of the owner-occupied households of older people were
built in l939 or earlier. The elderly spend one third of their
income on housing in comparison to the 25% spent by younger fam-
ilies. Any rent or tax increases greatly affect older people
living on fixed incomes.

Older people move less frequently than any other age group.
This lack of mobility is due to several reasons: the trauma of
leaving a familiar setting, loss of one's sense of security,
proximity to friends and family, and the expense of moving. Yet
studies reveal that with sufficient preparation time and a posi-
tive outlook, a move can enhance the life satisfaction and morale
of older people.
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The main housing alternatives available to older people are
briefly described below.

Owner-occupied dwellings:• 70% of the households headed by individuals 65 or older
are owned

Renter-occupied dwellings:• about 30% of the noninstitutionalized elderly live in
rented properties

Institutional dwellings:• institutions are both privately and publicly owned and
represent a broad range of living arrangements

• most elderly residing in institutions are white, female
and over age 75

• the four main types of institutional settings are:
l. Homes for Adults (domiciliary care homes) - they

provide a semi-independent sheltered living
arrangement for ambulatory older adults. Health
services are usually not provided.

2. Personal Care Homes (intermediate care) - these
homes "offer long-term nursing care for the
chronically ill or disabled who do not require
constant medical supervision"(Moss, 1975:62).

3. Skilled Nursing Facilities - around the clock
skilled nursing is provided for the residents of
these facilities.

4. Mental Institutions - it is estimated that per-
haps half of the elderly residing in mental in-
stitutions do not have irreversible organic
disorders, but there is no place else for them
to go.

Special housing:• retirement communities provide an intermediate living
arrangement. Social, medical, recreational, and com-
mercial services are often provided.

It is not sufficient to merely describe the living arrange-
ments of older people. The adequacy of such housing must also
be explored. This lesson introduces the student to both topics.

Materials and Eguipment Needed:
• Student handout, "Where do the elderly live?"• Student handout, "Housing Needs of Older People"• Student handouts, "Aunt Becky" and "Goodbye, Green Knolls"



193

Procedures:

1. Distribute copies of the student handout, "Where do the
elderly live?" Discuss the living arrangements of older people.

What did you find out? (Table 1}
l. What type of living arrangement is most prevalent for

older people?
2. What accounts for more older women than older men living

alone? (The women tend to outlive their husbands).
3. Which category has the highest rate of institutionaliza-

tion? (females over 75)
What do you think?
1. Is the proportion of institutionalized older people

larger, smaller or about what you expected?
2. What stereotype might this reflect?
What did you find out? (Table 2}
1. Do most elderly live in metropolitan or non—metropol-

itan areas?
2. In what part of the city do most elderly live?
What do you think?
l. Hypothesize on why many elderly live in central cities.
2. What problems are comonly found in central cities?

How might this affect the older residents?

2. Explain that aging is accompanied by many changes, physio-
logical, economic, and social changes. These changes create
different needs and affect the types of housing that are most
suitable for older people. Distribute copies of the student
handout, "Housing Needs of Older People." As a class, in small
groups, or individually, discuss some of the implications these
changes hold for housing for the elderly.

What do you think?
l. What kinds of housing improvements might assist older

people in coping with these changes? (e.g. brighter
lighting and colors, lowered cabinets and fixtures,
ramps, hand support fixtures, etc.)

2. Do all old people experience these changes at the same
rate, if at all? What implications does this have for
the housing needs of older people?

3. Distribute copies of "Goodbye, Green Knolls" and "Aunt
Becky" (tell students that this is a true case study). Discuss
how different interests, lifestyles, economic circumstances,
and physical conditions affect the housing needs of older people.

What do you think? (Goodbye, Green Knolls}
l.'Why did this couple decide to leave Green Knolls?
2. As far as we know, others, including the Simpsons, were

perfectly satisfied with Green Knolls. What do you
think made the difference?" (From Preparation for Retirement)
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What do you think? (Aunt Becky)
l. What problems did Aunt Becky face? How did she resolve

these problems?
2. What would you have done in a similar situation?
3. How typical do you think these problems are for old

people? (refer back to tables from the first part of
the lesson)

4. Is it ever necessary to live in an institution? If
so, when?

5. Why is entering an institution often seen as the„ least desirable housing alternative? (by both the
I elderly and people in general)

4. Inform students that 15-40% of the institutionalized elderly
could move back into the comunity if supportive services wereprovided (Hendricks and Hendricks, 1977:285). Direct students
to brainstorm a list of supportive services that might enable
older people to remain independent who would otherwise be
institutionalized (e.g. meals on wheels, transportation ser-
vices, day care centers, friendly visitors, homemakers, home
health aides, telephone reassurance, etc).

What do you think?
1. What are the advantages of assisting older people in

retaining their independence? (economic, social,
psychological)

2. Are any of these services available in your comunity?
If you do not know, where can you locate this infor-
mation?
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WHERB DO THE ELDERLY LIVE?

. TABLE 1
Living Arrangements af tten und Women 65 and Over: 1975

(By Perten:)

MALE FEMALE65-74

YBARS
Pamilg Alone Institutional- Femilv Alone Institution- *Lzed elized

85 12.1 2.9 64.6 32.9 2.5
OVER 75 YBARS

74.5 18.2 7.4 49.4 40.6 10.0

Sauce: 8.5. Bureau of the Census, Current Ponuletion Reoorts
Sgeciag Studies, Serien P-23, Na. 59, buy 1976, P«!+8•

. * Leu chen 51 of the papulation 65 and over Ls Lnetitutian-
elized et any one 9oi.¤t Ln time _

,_ I
Besidential Status Imr-E 2 65 & Older 1270 I

Im
I¤«·c•nn I
I I

' I
gu L? —-Ul‘¤II16!’•
¤¥§-8 I-¤ura•NonFam•
m E I tsv. I—

I
•• RUS FIN'! {Ve

II I=II'IIIIII'IIIII'I’°I‘ IIIIII II' I .wi E · I I_ „I II ·I I II
I

xT
I—Qu¤s¤ceCamra•ICi:¤es30’·’¤ I

I 1
I I
I

Sauce: Smux A uammv cnnaacn
avSacnuana Ecananne Pence. Sureeu av tte I

I Censua. Seotemoev W7!. I
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HOUSING NEEDS OF OLDER PEOPLE ·

Directions: The table below lists many changes commonly associated
with aging. These changes affect the housing needs of older people. -
Examine the changes listed in column two and then describe housing
features that might meet the needs created by these changes in
column three.

Dimensions Changes Implications for Housing

Physiological • decreased mobility
_ Changes in „physica1 limitations

People • less acute hearing
•less tolerance of

heat and cold
•less acute sight
•development of

physical ailments

Economic Changes •less income with
to People retirement

•changing economic
conditions

•increased cost of
utilities and services

Physiological • with less acute hear-
& Psychological ing and decreased

mobility one may have
more fear

§9Siäl • separation from former
Changes in and .
to People co1leagues(occupat1on)• loss of friends through

death• change in neighborhood• all-day presence of
retired spouses with-
in the home

Source: "Adequate Housing for Older People - What Is It?" By Helen
Wells and Joe Wysocki in Issues of Concern in Gerontology
(Virginia Polytechnic Institute & State University, 1977).
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GOODBYE, GREEN KNOLLS

He gripped the hatchet firmly and then brought it down at a
perfect angle. Helen, sitting in a canvas chair watching him,
smiled.

"You still haven't lost your knack, Mike."
He chuckled. "I've been looking forward to this for the past

three months. I just didn't have the guts to tell you."
Helen laughed too. "And I didn't have the courage to tell you.

Where are you going to put it?"
"Out front. Right in front of those . . . what do you call them?"
"Camellias?"
"Yep, those Florida flowers . . . "
They walked out front together. It was a neat little Florida

cottage, a white house with a pretty garden and a trim little picket
fence, part of a retirement village about six miles from the town,
only a mile from the ocean. There were about forty little houses
just like theirs, and Helen could remember clear as anything the day
they had driven down here two years ago, on their trip to look
Florida over.

"Say, how about that?" Mike had said, as they drove past the
little white houses, "it looks like a village of some sort. All
the houses are the same. What's the sign say?"

"Slow up, and I'll read it. Stop the car, Mike, I have to get
my glasses on. There . . . It says: Green Knolls——for older fobks
who like to live like young ones."

Mike laughed. "Say, now, that's pretty good. Sounds like a
description of us. Let's drive in and see what one of those houses
looks like close up. You think they have basements?"

"None of these Florida houses have basements, dear."
"Well, who needs a basement? I'm retiring next year . . . if

we had a basement all I'd do is fix leaks."
"Mike," she laughed, "you can't talk about buying the first

house you see . . ."
"Why can't I?"
But she knew he was kidding. They had come down to Florida to

sort of feel the place out. So many of their friends have raved about
it, that they had long promised themselves a trip. Now with Mike one
year away from retirement, it seemed the sensible thing to do. Move
to Florida. Get away from Michigan°s cold winters, the salt on the
streets that rusted the cars, the crazy fast pace of northern city life.
Get to a place where you could sit in the sun all day and go fishing.
Mike loved fishing.

So they investigated Green Knolls. And they both liked it right
away. It was a new village. Plenty of retired people from all over
the country lived there. They spent one more day driving around



l
198

Florida looking at houses, but they decided Green Knolls was for them,
and so they bought a small two—bedroom cottage there.

That was two years ago. They had just finished one year of Mike's
retirement and they were going to plant something in the front lawnthat was neither a bush or a bulb. -

Helen looked at the camellias. "Well, I will miss those," she
said.

"I like Michigan flowers better," Mike grunted. "This look likean OK spot to you?"
She nodded. It was a good spot. The trouble was there were

things she would miss. She would miss the flowers, and the warm
winters, and they had made some friends . . . but all in all the place
just wasn't for them. It had taken them three months for each of
them to admit this to the other. When they finally did, they both
had a good laugh at their expense. Up home, as Mike said one night,
the winters were hard; they chilled your bones, and the salt they
threw on the ice rusted your cars, but home was where you were from,
it was where your children and grandchildren were, your relatives,
your friends. Your past. Home was where you could live next door
to a young couple who had kids in diapers, or an adolescent boy
worrying about his skin condition and whether or not he would make
the high school basketball team. Home was where everyone wasn't the
same age and didn't have the same things so much in common it could
drive you crazy. Home was where life was and where you could be
part of it, and not a spectator from a retirement village six miles
awa .Y

"Well, here goes," Mike said, and with the blunt end of the
hatchet he knocked the FOR SALE sign firmly into the sandy Florida
earth. "End of an era," he said firmly.

Helen laughed and hooked her arm into his. "You know, you're
never too old to learn. I just wonder why we had to find out the
hard way. The Simpsons like it here, and we don't. Why couldn't

, we have found out ahead of time?"
"Look," Mike replied, grinning, "I used to think all I wanted to

do when I retired was sit in the sun all day and fish. How else was
I going to know it would drive me crazy until I had to do it."

"Nope," he said, patting her hand, "the important thing is that
we did find out."

He looked around at the neat white houses, the pretty green
lawns, the white picket fences, and behind them, the people their age
sitting out on lawn chairs. He looked around and shook his head
slowly . . .

Helen smiled, watching him.

Preparation for Retirement, Woodrow W. Hunter (Institute of
Gerontology, Univ. of Mich. 1976). Reprinted with permission.
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AUNT BECKY

"Listen, Aunt Becky," Rita said seriously. "I want you to think
about moving to another apartment. Your legs aren't getting any
better--you have to stop climbing three flights of stairs."

Becky Brown stirred impatiently. "Where will I move?" she
retorted with some anger. "Here I'm paying $65 a month for four rooms.
Where will I get such a 1ow—rent apartment? I can't afford to pay
any more than that. Besides your Uncle Bob wouldn't be happy anywhere
else. I know he'll give me a hard time if I say I want to move."

Rita sighed as she looked around the dingy, old apartment. Aunt
Becky had done her best to make it cheerful. Prints and pictures
rested, somewhat crookedly, against the dirty walls; magazines in gay
colors were stacked untidily on the bookshelves. Although she had no
children of her own, Aunt Becky had been a baby nurse. The house was
cluttered with snapshots of "her babies"——at all stages of their
development, from infancy to marriage. She had retained contact with
many of the families for whom she had worked. It had been a happy
job, helping the young mothers care for their newborn babies; teaching
them the small practical things that made mothering more fun, less
burdensome. Aunt Becky had taken no courses—·but she had brought the
folk lore and lessons of a lifetime of hard work. And she always had
a joke or story to drive the lessons home. Her apartment bore a happy,
lopsided grin——much like her own easy, hearty laughter.

But the window blinds were dusty . . . the windows streaked with
dirt . . . the paint peeling . . . the faded old curtains beginning to
tear. Aunt Becky's housekeeping was severely limited by her increasing
and numerous physical infirmities.

Becky followed her niece's eyes around the room. "I know," she
said, "it looks pretty rundown to you. But to Uncle Bob and me,
it's home."

"But-—Aunt Becky——."
Becky interrupted. "Okay, okay, my dear," she said, "I promise to

think about it."
Uncle Bob had retired years ago. That is, he had been retired.

They let him work until he was 80 years old. (How much longer, they
had said to him, did he think they'd be able to keep him?) He was almost
90 now. A thin, wiry man——he had kept up his own morale by the simple
expedient of refusing to alter his lifelong daily routine. He would
leave the house each morning to go "downtown"——even though he had no
job to go to. He spent his days in the public squares, the parks,
sometimes a library or a movie. He would dawdle over an occasional
beer--or a very long-lasting cup of coffee in the automat. Then, in
the late afternoon he'd return home, just as if he'd been to his job.

This suited Becky--for it left her free to continue her own busy,
active routines as housewife, club member, relative, and friend. Becky
had her capable hand in lots of things. Many people enjoyed her warm,
hearty company and counted on her kind help when it was needed. 0f
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course, now her activity was curtailed by her stubbornly painful
feet. She was able to go out less and less. She used the telephone
more and more. But she still commanded her own life--firmly, loudly,
and with humor.

That same evening, however, Bob was late. Becky waited nervously
for him . . . her anxiety increasing as afternoon grew into dusk and
then evening. There was nowhere to telephone. Nothing to do to ease
the nagging fear in her breast. She sat at the window, looking down
into the street.

The young policeman who knocked at the door made Becky feel very
old indeed. He had brought Bob home. Bob, who had wandered for hours,
having taken the wrong subway and lost his way. He'd been mugged,
rolled, robbed, and ridiculed——and he staggered into Becky's arms weep-
ing and cursing. The young policeman suggested politely that she
not let him out alone anymore. "You better watch him, ma'am," he told
her, "he might get hurt worse next time."

She calmed Bob, fed him, bathed him, and put him to bed like one
of her babies. But there was no sleep that night for Becky. She lay
awake thinking long and hard. If Bob couldn't find his way home here--
what would happen to him if they ever moved to a new house?

No, Becky decided, as the first fingers of dawn pushed her into
the next day, we're not moving from this house. Steps or no steps.
Feet or no feet. If I have to be dragged up on a pulley, we will
not move.

In vain Rita argued. In vain, she pointed out that if they would
move to a housing project with an older adult center, Becky and Bob
would both find friends . . . new things to do . . . Bob wouldn't feel
he had to go "downtown" each day.

"Apply now," Rita implored. "You may have to wait a year to
be placed."

But Becky had made her decision and nothing would change it.
Even though Bob became increasingly disoriented.
Even though her own legs sometimes refused to move another step.

(Sometimes, when no one was looking, Becky would sit her huge bulk on
the landing and gently slide down a few steps at a time--holding on to
the railing--just to avoid standing on her feet.)

She was very careful to take excellent care of herself, for she
knew Bob's life depended on her ability to function.

* * *When Rita was called to the hospital, she found that Aunt Becky
had broken a hip. Bob was devastated, Cousins and nieces rallied
around to help care for him while Aunt Becky stayed in the hospital
for the necessary surgery. When she was ready to be discharged, she ;
wouldn't hear of going to a rehabilitation center. She took the walker,
and went home to be with Bob. Rita never did know how she got up those
three terrible flights of stairs. Subsequently, however, when she was
sumoned by the doctor for follow—up visits at the hospital clinic, the
hospital social service department sent an ambulance with two men who
would carry her down, and then up again.
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She was indomitable. Day after day she sat in her living room,
leaning on the walker, issuing clear demanding orders to her various
helpers. She joked, she laughed, and she dictated.

Only at night, she wept. Wept and worried--for she knew Bob
had cancer, and that she herself wasn't well. What would become of
them?

Finally, her doctor told her that if she wanted to live and care
for Bob, she better undergo serious internal surgery. That was when
she reopened the discussion with Rita.

"What are my alternatives?" she asked. "I'm beginning to feel
that I can't manage our lives anymore. And I can't watch over Bob.
He‘s been losing his way . . . he's been mugged three times."

Rita hesitated. Things had become quite difficult by now.
Family members, themselves with home problems, were traveling from
all over the city to help. The Department of Social Service provided
a part—time domestic worker . . . but there were thousands of additional
small chores for which she had no time. Time was running out. It no
longer seemed reasonable to apply to housing . . . a year at this
point, seemed too long to wait.

Yet, it's pretty tough to tell your favorite aunt, who had helped
you with your own four babies . . . and shared your joys in their
growing up . . . to apply to an institution.

Becky spared her. With a deep sigh, she asked, "How long do
you think I'll have to wait if I apply to the home for the aged?"

Rita helped her with the forms, the telephone calls, the home
visits from the caseworker. The process lasted several months.
Finally, Mr. and Mrs. Brown received formal notice to report for an
interview with Mr. Johnson, an admitting social worker, and for their
physical and psychiatric examinations.

The Home for the Aged was a solid old building. It stood on a
hilltop overlooking what had once been a pocket of quiet in the growing
city, but was now the center of a noisy, crowded, very poor ghetto
community. On this gloomy day, the building looked like a monolithic
gray mass against the clouded sky. The indoor hallways were in tones
of gray——u¤réli€Ved today, by a single ray of sunshine. The building
was quiet. A few old people shuffled softly about in the lobby. White-
coated staff members walked about briskly, laughing and chatting with
each other, often in brittle rapid Spanish.

Rita, Becky and Bob were greeted by Mr. Johnson and ushered into
his tiny office. The interview went pleasantly. Mr. Johnson was gentle
with Uncle Bob, who, unthreatened, responded rather appropriately.
When they went upstairs for the physical and psychiatric exams, Rita
waited anxiously for them in the lounge. When Mr. Johnson returned
to sumon her, she knew by his look that they had hit a snag.

Back in the tiny office, the social worker turned to Aunt Becky.
"Mrs. Brown," he said, "the doctors have certified you for immediate
admission. We could have you here in residence within two weeks."

"And my husband?" Becky asked. "We are applying as a couple you
know. We don't want to be separated. Can he be admitted just as soon?"
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The social worker shock his head. "I‘m sorry," he said. "The
doctors will not admit him at all."

"But why?" she asked.
"He’s too disoriented. Our facility is not equipped to cope with

him," was his reply.
"But I'1l take care of him," she implored. "I'11 watch over him.

I won't let him get in anybody's way."
"We can't permit that. You see, you are here to be taken care of

yourself."
There was no recourse. The doctors had decided. Of course, Mr.

Brown could be referred to a private nursing home . . . they would be
glad to make a referral....

Aunt Becky stood up in the middle of his speech. Leaning on her
walker with one hand, gripping Uncle Bob's coat sleeve with the other,
she said, "I'm sorry we took up your time, Mr. Johnson. Thank you,
but no thanks."

Rita drove them both home and somehow managed to help them up-
stairs. Aunt Becky never said another word about the application,
about moving, or about any other kind of change. She went back to
her seat in the living room, back to the routine of giving orders to
anyone who could be pressed into service. Only she smiled less. And
laughed not at all. And the sunny beam had left her kindly face.

About six months later, Uncle Bob died after a short illness at
home. When her mourning period was over, Aunt Becky picked up the
telephone and called Mr. Johnson.

"My husband is dead now," she told him. Her voice was firm, ‘
unclouded by tears. "I can dispose of my household in about three
weeks. How soon can you admit me to your institution?"

Aging: An Album of People Growing Old, Shura Saul, Copyright 1974
John Wiley & Sons, Inc. Reprinted by permission of John Wiley &
Sons, Inc.
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Lesson ll: To Work or Not to Work: It's Impact on Older People

Goal: To examine the role of work in our society and assess its
impact on the older population.

Objectives: —- To describe how work roles have changed over the
past century based on background information.

L -- To identify the different needs which employment
L fulfills and other possible means of meeting these

needs.
—— To identify and evaluate the pros and cons of man-

datory retirement by examining both arguments.

-- To identify problems encountered during retirement
by reading several case studies.

Background Information:

An important issue facing older people is retirement. Our
society‘s emphasis on the Protestant work ethic places a high value
on work. An individua1's worth is often assessed by examining the
type of work he does and his income level. Work provides social
status and role descriptions. When someone asks who we are, we tend
to respond, "I am a teacher," etc. Working lends a certain degree
of stability and regularity to our lives, it keeps us in the
mainstream of activity. Thus, the cessation of work (retirement)
is often a period of difficult adjustment for many old people.

Retirement is not always selected by choice. The Harris poll
(1975) found that 2 of 5 retired individuals did not want to retire.
Up until 1978, mandatory retirement at age 65 was commonly practiced
by companies. The mandatory retirement age was changed to 70 for
employees in the private sector (public employees, e.g. teachers,
still face mandatory retirement at age 65). Yet, changing the age
to 70 does not remove the problem inherent in mandatory retire-
ment. Any arbitrary age cut off fails to acknowledge the diversity
of the older population.

Older people encounter many stereotypes in the world of work.
It takes older workers twice as long to locate new employment
compared to individuals 10-20 years younger than them. They are
often considered slow, difficult to train and subject to accidents.
Yet, data reveal that in reality (Harris, 1978:90):
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• As a group, older workers have fewer accidents and
less absenteeism than other workers.• The efficiency and productivity of older workers
equal and sometimes exceed the output of younger
workers in a wide variety of job situations.• Older workers can acquire new job skills and be
retrained to meet the demands of most work situa-
tions as readily as those who are younger, pro-
vided appropriate training is employed. t

An extended period of retirement is a relatively new phenomena.A People retiring today can anticipate spending an average of 20-25years in retirement, a longer period of time than infancy, child-hood and adolescence combined. In earlier times, farming was thechief occupation and people worked until they died or could nolonger function effectively. (NOTE: The average life span was
shorter). Industrialization, urbanization and a growing elderlypopulation have all contributed to decreasing employment amongpeople over age sixty-five.

How one adjusts to retirement is dependent upon severalfactors, including life—long patterns of adaptation, interests,
income and health. Just as aging patterns vary, so too, do
attitudes toward retirement. Some individuals look forward to theirretirement years, while others dread the prospect. Although
retirement is highly individual, certain comon problems facemany retiring people. These include concern over income, healthand staying active.

Income decreases by half for most individuals upon retire-ment. Relied on pension plans cover only a small portion of theretiring work force. Only 5% of older people's income comes
from pension benefits with over one third of their income being
Social Security benefits.

The two previous lessons examined various problems encounteredby older people. This activity looks at the role of work in oursociety and how denial of this role can create conflicts for the
elderly.

Material and Equipment Needed:
• Student handouts,"The Case for and Against Mandatory

Retirement"• Student handouts, " A Cowboy Suit for Tad," "To Be Proud,
To Be Old," "Time: Friend or Foe," "It's Not Easy To
Sleep Late"

. Blackboard
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Procedures:

1. Write the following statistics on the blackboardz "ln 1900,two of three males 65 plus were employed; in 1950, less than onein two; and in 1975, one in five. In 1990, one in six is pro-jected"(Harris, 1978:71). Use this information as a springboard
in discussing why fewer old people are working - how have workroles changed over the last 100 years?

What do you think?
1. What kind of employment were most people (young and old)

involved in before l900? How has this changed since
l900?

2. What reasons might explain the decreasing number of
employed older people? Do you think this decreasing
rate of employment is by choice?

2. Discuss how work becomes an important role in the livesof most people. Have students brainstorm a list of different needswhich a job fulfills, e.g. a place to go, friends, income, feelingof importance. These can be listed on the blackboard. Next tothis list have students suggest ways these needs might be met
outside of a job, after retirement, e.g. part-time work, volun-
teer activities, social clubs, new hobbies, church activities, etc.*What do you think?

l. What percentage of a week's time does the average
person spend at work? (at the rate of 40 hours 8 Week,
about 25%)

2. Why is it often difficult to adjust to not working?
What is lost when a person stops working?

3. Explain that many people do not have the option of choosingto work or not work because of mandatory retirement policies.
Handout copies of "The Case For and Against Mandatory Retirement."
Instruct students to read the handouts and look for the prosand cons of mandatory retirement. When students finish reading,
have them identify arguments for and against mandatory retire-
ment. List these on the blackboard under "Pros" and "Cons."
(Or students can be divided into two groups - one to present thecase for mandatory retirement and the other group to present thecase against).

What do you think?
l. Do you see any fallacies or weaknesses in any of these

arguments?
2. Which side, pro or con, seems to present the stronger case?

* Adapted from Class Activity # l, pages 26-27, Views of Aging.Reprinted with permission of the Institute of Gerontology, TheUniversity of Michigan 1978.
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3. What do you think should be the basis for retiring people?4. What alternatives are there to mandatory retirement?

4. Tell students that retirement often confounds problems thatalready exist and sometimes creates new problems. Divide studentsinto four groups. Distribute copies of one of the following casestudies to each group: "To Be Proud, To Be Old," "A Cowboy Suitfor Tad," "Time: Friend or Foe," and "It's Not Easy To SleepLate." Have students read and discuss the cases in their groups.As a class, discuss problems encountered during retirement. **What do you think?
1. What prob1em(s) did these people encounter? How didthey resolve the prob1em(s)?
2. How would you have solved the problems?

O

** A11 four case studies are reprinted from Preparation for Retire-ment, Woodrow W. Hunter (Institute of Gerontology, The Universi-ty of Michigan, Rev. Ed. 1976). Reprinted with permission ofthe Institute of Gerontology, The University of Michigan 1978.
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THE CASE AGAINST MANDATORY RETIREMENT

by
Paul Woodring

The case against mandatory retirement on the basis of age rests
upon the facts of differential aging, the differing effects of
aging on various vocational skills, the waste of talent when men
and women who still can do their work are forced to disengage
from the work they do best, and the issue of human rights.

Although there is a considerable body of scientific data on
the subject, one does not need such evidence to know that people
do not suddenly become "aged" at sixty—five. They age gradually
over a lifetime, some more rapidly than others. It is a common
observation that some individuals are "older," both physically
and mentally, at sixty than others at seventy or eighty. There is
also a growing body of evidence that those engaged in intellectual
work age less rapidly than those whose activities are less stim-
ulating. Consequently, those who engage in intellectual pursuits
are able to carry on their work far beyond the age appropriate
for the retirement of those engaged in physical labor. Retirement
rules based on the Social Security age make no allowances for
these differences.

.... There is a growing body of evidence that the assumption that
intelligence declines sharply with age is largely false, based on
a fallacious comparison of test scores of older people with
limited schooling with a younger generation with much more
schooling. As a better-educated group moves into the older-age
bracket, the differences will decline. (Dr. K. Warner) Schaie says,
"If we had to select a chronologically meaningful retirement age
(today) it would have to be at least a decade later than would
have made sense twenty years ago."

There is also evidence that forced retirement accelerates the
aging process. The American Medical Association‘s Committee on Aging
reports that there is ample clinical evidence that physical and
emotional problems can be brought on or made worse by denial of
employment opportunities. lt charges that setting a chronological
age for retirement inflicts enforced idleness, which it character-
izes as a "disease or disability-producing condition that is no
less devasting than cancer, tuberculosis, or heart disease."

Reprinted with permission of SATURDAY REVIEW 1978.
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Mandatory retirement results in an enormous waste of human
talent. A 1974 Harris Poll revealed that nearly 40% of the 20
million Americans now retired would prefer to be actively engaged
in work that would allow them to contribute to the mainstream
of American society. Thus some 8 million individuals who could
continue to be productive members of society are forced by present
retirement rules to be nonproductive. As the number of older
people grows while the working—age population declines because of
the present low birthrate, the demand for increases in Social
Security and other pensions will place a heavy burden on younger
workers.

Finally, forced retirement, when based on a criterion that
ignores the individual’s ability to do the required work, is an
arbitrary denial of human rights without due process, which
appears to be in violation of the equal—protection clause of
the Fourteenth Amendment. Local courts in several states have
so ruled, and soon the issue will come before the U.S. Supreme
Court. If the courts fail to act, the legislative bodies may do so.

Forced retirement and hesitation in hiring older workers are
frequently the result of stereotyping. Older workers are often
considered slow, difficult to train and subject to accidents.
Yet, data reveal that in rea1ity(Harris, 1978:90):

• Older workers have fewer accidents and less
absenteeism than other workers.

V • The efficiency and productivity of older
workers equal and sometimes exceed the out-
put of younger workers in a wide variety of
job situations.• Older workers can acquire new job skills and
be retrained to meet the demands of most
work situations as readily as those who are
younger, provided appropriate training is
employed.

F
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A COWBOY SUIT FOR TAD

Henry Benz looked up as his wife came in the door loaded with
packages.

"Well, did they chase you out of the stores finally?"
Alice Benz laughed. She was a pretty woman, ten years

younger than her husband. "No, Henry, there were plenty of people
there when I left. Come here a minute. I want you to see the darling

l thing I bought little Tad."
"Can't I see it from here?"
"Henry, you're the laziest man I ever*met."
Henry Benz laughed. "That's what retirement's done for me. Home

four months now and I can't get out of a chair. Like I'm always
telling the boys: the pay is no good but the hours are just fine.
Good Heavens, what is it?"“A cowboy suit, with real buckskin."

"You bought him a cowboy suit last year."
"Well, children don't stand still, Henry. They do something

called growing. Feel the materia1.""I‘m
feeling the price tag. Eight bucks!"

"If you shopped you'd know you couldn°t get a good cowboy suit
for less."

"I don't want to get a cowboy suit for less," Henry Benz said,
trying not to sound the way he felt, trying to sound reasonable, "I
don't want a cowboy suit at all. Alice, I walked downtown to have
lunch with Tom and Dave so I could save us a quarter. You can't go
out and, poof, just like that, buy a cowboy suit for eight dollars."

"Not for Tad?"
"Not for Gene Autry or Tom Mix! Alice, our income's been cut

in half . . . now stop that, Alice, stop crying . . ."A
"Henry, I can't not buy him things. Feel the material. The

quality. Look at how it's made. Feel it, Henry . . ."
So he felt the material and it was good material because his wife

always bought the best things and hadn't he always said that cheap
stuff usually turned out to be expensive stuff in the end, and Tad
was their only grandson. So he soothed his wife and wiped away her
tears and she showed him some of the other things she bought for a
visit to their children up north.

"A pipe for Bill. I can't stand his old pipe. And this scarf
for Mary. Isn't it lovely? Look how well it will go with her hair.
And look at the designs on it, Henry . . ."

He looked at the designs. They were little music signs and as
Alice talked on about the crowded stores he thought how you could
pencil two vertical lines through the music signs and they would turn
into dollar signs.

Music signs he didn't know anything about, but he knew about
dollar signs. He°d been working for dollar signs all his life . . .
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since he was seventeen and held his first full time job. He had always
worked for a living. Dollar signs bought bread for your family and
kept a roof over your head. Dollar signs accumulated with overtime
and doubletime, by getting to work promptly and doing your job well . . .
dollar signs had put your son Bill through college and let the boy
get a good job with an insurance company . . .

As long as he had his health and two good arms, he had never been
afraid of not making money. He had always been a good provider.
Now, he still had his health, but he had accumulated something else
beside dollar signs: he had accumulated years . . . sixty—five of
them. Last January lst, he had retired and their income was cut
in half.

Yet, for the past three months they had gone on living the way
they had before. When was it going to catch up with them?

"I know what you're thinking, Henry," Alice said, watching him.
"What's that?" he asked, smiling.
"You're thinking I bought things for everyone except you."
"That's right," he forced a laugh.
"Well, I didn't forget you, Henry. Look . . ." She held out

a pair of leather slippers, hand stitched, he saw. "After going to work
all your life, I want you to feel comfortable around the house."

"Thank you, Alice," he said and kissed her, and took the slippers.
It was true that he needed a new pair of slippers. It was probably
true too that Tad needed a cowboy suit and Alice needed to buy things
for people she loved. Just because you retired and your income was
less than half of what it had been didn't mean you could change a
lifetime of habits overnight——but what were you going to do? Let
yourself go under? Some place along the line they had to stop and
figure things Out. Both of them, and soon}

Preparation for Retirement, Woodrow W. Hunter (Institute of
Gerontology, University of Mich. 1976). Reprinted with permission.
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TO BE PROUD, TO BE OLD

She was at the window because she wanted to see him coming.
She wanted to see him before he saw her.

In a few moments he came around Hammond's Grocery, and the way
he walked, his eyes on the ground, his shoulders slumped underneath
his work shirt, she knew they had turned him down.

She closed her eyes and sat down. God give me strength. Please
help me, she prayed.

When he opened the door, she had a smile on her face.
"Hello, Bert, I'll have dinner for you in just a few minutes."
"I'm not hungry," he grunted, and walked by her and went into

the bedroom and slamed the door.
"Bert, please," she said, "can't we talk about it?"
"There's nothing to talk about," he said curtly, "they turned

me down. They don't need an old man in their shop. They don't need
an old man in the gas station, they don't need an old man anywhere."

She opened the door quietly. He was standing there, facing
the wall, his hands clenched into fists.

"There's no place for men over sixty in this world, Mary. Look
at my muscles, look at me . . . do I look like I'm going to die
tomorrow . . . but they're not hiring men my age, as if we were some
sort of disease. I begged the guy at the gas station. I used to
grease cars.” Give me a break. I can put in a good four or five hours
work a day for you . . . 'Nothin' doing, Grampa,' he says, 'you might
slip on the grease and break a leg.'

"Me . . . slip on the grease? Damn it, what are they trying to do
to you? Put you in the grave before your time? I'm not ready to
die] I'm not ready to kick . . ."

"Bert, please . . . the neighbors . . . calm yourself, Bert, the
world's not coming to an end. Oh, I begged you not to go out looking
for work . . . Bert, come, let's eat dinner."

"I°m not hungry," he said in a whisper, and sat down on the bed
and buried his face in his hands.

This was the part she couldn't take. She closed the door and
stood outside, hoping against hope he wouldn't, the way it had
happened before. But in a moment she heard him. Bert Pavlik, sixty-
four years old, crying like a baby . . .

She walked into the kitchen and sat down at the table. Now what
was she going to do? Who could she turn to for help?

She went to the telephone and called the same person she had
called last time. Their family doctor . . . he was the only one she Fcould think of. Q

"Dr. Curtis," she said, trying not to cry herself, trying to keep g
calm, "this is Mary Pavlik, Bert's wife. You've got to come over and 1
help us, Doctor. Bert went looking for work again today. I tried to Q

l
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stop him. But he's a proud man. And they turned him down again,
and it's just like it was last May, only it can’t go on for two
months again this time because I can't take it. I just can't take
it again, Doctor."

The doctor spoke calmingly to her and told her he'd call a
prescription for a tranquilizer into the drug store. And when he
was done, she thanked him and hung up.

She sat there looking at the food. She wasn't hungry. She'd
lost her appetite. She got up and went to the bedroom. It was
deathly quiet in there. For a moment, panic swept her. She opened
the door quickly. He was still sitting there, his head in his hands.

"Bert, please come eat," she said softly. "Bert, we can't go
on like this. I love you, I need you, I want you . . ."

He looked up at her blankly, as if she were a stranger.
"What? What did you say?"
"Oh, Bert . . ." She burst into tears and ran to him and

cradled his head against her body. "Bert, Bert, Bert . . . these
were supposed to be the good years. The golden years. Bert, we
mustn't lose these years . . . we mustn't . . ."

She cried like a child too; sometimes it was so good to cry.

Preparation for Retirement, Woodrow W. Hunter (Institute of
Gerontology, University of Mich. 1976). Reprinted with permission.
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TIME: FRIEND OR FOE

Once there was a reporter, a young man, who was assigned to get
answers to the question: what's time?

This is what he found.
For a kid in summer, time is walking along with a fishing pole

over your shoulder, time is a long railroad track that goes on
and on. And it's all ahead of you.

For a man in his thirties with an alarm clock waking him up at
six and the cries of his kids greeting him at five, time's a pressure
cooker in which he's trying to keep his head above water: paying
bills, getting to work on time, painting the house, sanding away
rust spots on the car, worrying about the high cost of living,
getting in overtime, meeting payments . . . and setting the alarm for
the next morning.

For the man in his sixties . . . just retired: time can be
something else.

"You can't become a kid again," said one retired man to the
reporter. "Someone said retirement’s like being reborn again. Well,
it isn't. You know too much. You've been too much. You've been
useful all your life and suddenly you're useless. All your life
you°ve been wearing a harness, and then zingo, one morning the
harness is off. And you got time on your hands."

What could you do with time on your hands? Could you become a
kid again and go fishing all day and every day? Could you fill up
time with television programs? Could you do, would you want to do,
what one man found himself doing?

"I was driving my wife crazy hanging around the house watching
TV. I was driving myself crazy. 'Get out of the house,' she said to
me. So I got out. I didn't know where to go. I began walking. I
walked up one street and down another. It was crazy. It was no good."

Time is a friend or a foe. If you have to think about it, time
can turn into an enemy.

"I figured that 'time,' after I retired, would be like a great
big box which I had to fill up each day. So I began to make plans the
day after I retired. In the morning I'd fill my box with sleeping
late, then breakfast, then the morning paper, then a walk, then watch
some TV, then lunch, then a nap, then maybe go down to the park and
watch the kids play softball, then come home with the afternoon paper,
read it, then supper, then do the dishes with the wife, then some TV
and then to bed."

"So every day," said the retired machinist, "I filled my box with
that routine, but the trouble was that the box wouldn't fill . . . and
I got tired of what I was filling it with, so I gave up and just sat
on the old rocker and watched the world go by."

Yet, the reporter found out, there were retired workers for whom
time was no problem, something they didn't think about at all.
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"Mr," said one man, "I was a welder in the parts department of
an automobile factory. Now I'm welding for myself and my neighbors.
I make weather vanes, bird houses, rails for steps . . . I'm repairing
things all over the neighborhood. You know, I had to knock out the
side of my garage and make it twice as big for my workshop. I'm in
there at eight in the morning and out at eight at night. I'm teaching
some neighborhood kids about welding too. Time . . . there isn't
time enough."

Then there was the big heavy—set man who had been a shop
steward in an airplane factory for thirteen years.

T "I got no retirement problem because I'm not retired. The day
' I quit work I went down the block and spoke to this landlord and said:

'Look, your building is falling apart slowly because it doesn't pay
you to hire someone to keep it up. Well, it'll pay you to hire me to
spend two hours a day looking after it. Minor repairs. Little things.'

"I made that proposition to six landlords and three of them took
me up on it. A good idea . . . save money for them and make a little
for me, and keep me busy . . . six hours a day. My own boss . . . my
own pace. The way I see it, Mister, retirement is something you either
lick or it licks you. You got to get started on it right away. Maybe
even before right away. Maybe ten years before. Maybe when you're
fifty and it seems like it will never happen. The trouble with most
guys is that they take one thing at a time. They won’t think ahead . . .
they can't see it coming till it's in their lap."

The reporter met one man who had thought ahead. He had been a
lathe operator in a small factory in Chicago. This man had lived
in Chicago all his life. Born in the city, married in the city,
worked in the city. But his wife was from the country and she kept
talking about going back.

"It was to be an experiment," said the man. "You don't turn into
a farmer when you've been a city man all your life. But this land
was cheap; it was out past the suburbs. We bought an acre at a time,
starting when I was fifty--and now we got fourteen acres, and a small
two—bedroom house. I grow roses, orchids, Shasta daisies . . . whatever
I want to grow. Sometimes I sell the flowers, sometimes I don't, The
money helps, but we've got my pension and our Social Security.
If someone had told me that I would be bringing up daisies while I was
still alive and kicking, I would have told them they were nuts. No,
I don't think of it as a hobby . . . I just think of it as my new life.
No, I don't think about time . . . except when my wife calls me and
says its time to eat."

Time was a lot of things, thought the reporter, who was young,
and had years to go before he retired. Time was feeling useless or
useful, unwanted or wanted, undignified or dignified. Time was a
long railroad track, a pressure cooker, a rocking chair, a TV set, a
welding shop, older houses that needed older hands, an acre of roses
that sometimes you sold and sometimes you didn't, but from which
you always derived profit.
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Time, concluded the reporter, was the man himself, and what
he was willing to make of himself in the years ahead.

Time was planning ahead.
Time was Friend or Foe.

Preparation for Retirement, Woodrow W. Hunter (Institute of
Gerontology, University of Mich. 1976.) Reprinted with permission.
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IT'S NOT EASY TO SLEEP LATE

It was a very simple alarm clock. New, it had cost three dollars.
Today Fred supposed you couldn't buy it for ten. The fact was that
for thirty-seven years it had missed only once or twice. Monday
through Friday, often on Saturdays, each morning it had gone off with
a familiar old—fashioned c1ang—clang at 6:30 A.M.... ·

. . . and today, it had not sounded.
For a very good reason: he hadn't set it.
And yet, here he was at 6:30 A.M., wide awake, and staring at

the silent clock. The birds were making noise outside, gray light
was coming in their bedroom. By his side Millie was sleeping,
stirring restlessly from time to time.

The first Monday in thirty-seven years that the clock hadn't
gone off. And it was not beginning the way they'd pictured it. He
and Millie had talked a lot about this first morning, the morning
the old clock wouldn't sound. They would sleep till . . .

"tigm; ," said M11116;.
"Not on your life. Nine."
"Let's compromise on ten."
And they had laughed about that first Monday of Fred's retire-

ment. What would they do that first day?
Millie said they ought to go for a drive.
He thought maybe they ought to eat a big late breakfast and drop

into a movie.
Millie voted for shopping on Main Street in the middle of a

weekday. That would be a treat for him, Millie felt.
"How many things there'll be for us to do, Fred. Now that

you're home all the time."
But all along, beneath the laughter and the plans, he knew there

was something wrong——it might not work out that way. It was like
when you were a kid and staring into a beautiful store window and
thinking that all the stuff could be yours one day, and knowing in
your heart it was a pipe dream.

And so this morning had come and the alarm hadn't gone off, and
here he was wide awake, just as if he were ready to go to work. He
was ready too. He could work. They had no business retiring him.

He closed his eyes. There was no sense in going over that again.
Outside he heard Ned's old car go up the street. Ned worked as

a lathe operator in another town. He heard his neighbor Tony Spina
come out his side door, go into his garage, start the car, and then
leave it to warm up. Tony was five years from retirement. He and Tony
had worked together in a welding shop. Wally Morgan was closing his
windows across the street. Wally was part of a car pool going to
the plant. Milk bottles rattling, babies crying, cars beginning to
move up the street taking men to work, another day starting, the old
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world getting a move on . . . and here he was lying there, tryingto sleep, trying to enjoy his retirement.
I've got to sleep, he thought. I've got to sleep.
"Fred," Millie said quietly, "are you all right?"
Startled, he looked at her. She was looking at him with

concern.
"Did you . . . did you wake up too?"
"Yes."
"That°s silly. First morning in thirty—seven years you don't

have to cook a breakfast at 6:30, and you wake up."
"You woke up too," Millie said.
"Well, with me-—it's different."
"No," she said softly, "it's the same for us both. After

thirty—seven years, Fred, you can't change overnight. It isn't
easy to sleep late."

He nodded.
"I have a feeling, Fred, a lot of things aren't going to be easy.

It's not going to be easy to sit around the house and talk, or visit
the children, or go to a movie during the day. In thirty—seven yearsyou build a rhythm, and then, one day, you stop it."

Fred looked at her. Her cheeks were a little swollen from
sleep. But her eyes were clear——troub1ed, yes, but clear. She had
waked too, and she was listening to the sounds too, maybe to other
sounds, the sounds of women getting their men off to work. He hadn°t
thought Of it till just now, but as long as he had been working at
the plant——thirty—seven years, that long had he and Millie been
married. A wife and a job. One stopped, but the other one didn't.
The other one was still here, and that was the important thing. You
weren't alone in this retirement fix, you had a woman you could count
on, and who was counting on you.

No, Fred thought, looking at the ceiling, listening to Tony
Spina get in his car and crunch down the driveway to the street, there
were no easy answers, no short—cut solutions, but there were two
people who would face it squarely.

"You don't have to just stop a rhythm," he heard himself saying,
"you can change it too. You can make a new one."

He held her hand tightly and she held his. Outside Tony Spina
drove to work——in the old world. But he and Millie had something to
do too——build a new world for their later years.

Preparation for Retirement, Woodrow W. Hunter (Institute of
Gerontology, University of Mich. 1976). Reprinted with permission.
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Lesson 12: Age-Stereotypes: Accurate or Inaccurate?

Goal: To identify and test the validity of pervasive age-stereo-types.

Objectives: —- To define the term age-stereotype based on infor-mation acquired from previous activities.
—- To test·the validity of common age-stereotypes by

examining factual data.
-— To sumarize and categorize age-stereotypes en-

countered in the unit’s activities.

Background Information:

Stereotyping is the act of categorically assigning certainattributes to a human group which level individual differencesand are based on insufficient knowledge. Ageism(age-stereotyping)
refers to a specific type of stereotyping, that is, stereotypingbased on a person's age. Stereotypes can be either positive ornegative. An example of a positive age-stereotype is assuming _that people become serene in old age. A negative stereotype isfound in the assumption that old age inevitably leads to senility.

The harmful effects of stereotyping are numerous. Stereotypicmisrepresentations impede comunication between individuals. Theyresult in categorical judgments based on circumstance, notindividual merit. Stereotyping fails to acknowledge the diversityof the older population and the process of aging. It may affectthe older person's self-concept, their adaptation to aging andmay detrimentally influence the quality of care and servicesavailable to older people. Due to the prevalence of age-stereo-
typing, "older Americans are kept from participating actively --as wage earners, as volunteer workers, as neighbors, as sourcesof wisdom --in the mainstream of American life"(NCOA, ND:6).

Throughout this unit various stereotypes associated with
growing old have been presented. This activity summarizes andtests the validity of common age-stereotypes.

Materials and Equipment Needed:

. Student handouts, "Good News About Senility," "Senior
Syndromes," "The Myth of the Twilight Years," "Physical
Changes of Aging"

. Blackboard



I

220

Procedures:

1. Conduct a discussion on the meaning of age-stereotyping.
The following questions serve as a discussion guide.

What do you think?
1. What is a stereotype? Who is subject to stereotyping?
2. Can you think of any stereotypes about women? different

ethnic groups or races? any other groups?
3. Based on your general definition of stereotypes, what

do you think age—stereotyping means?
4. Can you think of any stereotypes referring to age

groups other than the elderly, e.g. children, teenagers,
midd1e·aged people?

5. Why do we frequently stereotype other people?
_ 6. In what ways can stereotyping be harmful?

2. Divide students into four groups. Tell them that each group
will examine a particular category of age—stereotyping in greater
detail in order to test the validity of comon stereotypes. Each
group should receive a different set of the listed handouts.
Direct students in each group to read the article and note any
information that dispels or confirms a common age—stereotype.
After groups have completed the task, sumarize their findings by
listing the age—stereotypes and next to them the faotual data
supporting or not supporting the stereotypes. For example:

Inevitable senility Small Z of elderly are
irreversibly senileg much
senility reversible

3. This activity is a follow-up to the previous activity. Ask
students if they can cite any other age-stereotypes based on other
unit activities or personal knowledge. List all identified
stereotypes on the blackboard (you can begin this process during
the previous activity). Then ask students to place the stereotypes
into categories, e.g. physical, mental, social, etc. (Have
students suggest their own categories).

What did you find out?
1. Which categories contain the most stereotypes? the least?
2. Are the stereotypes mostly positive or negative?
What do you think?
1. What do these stereotypes reveal about our society's

attitudes toward growing old and old people?
2. What can you do to help remove comon age-stereotypes?
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GOOD NEWS ABOUT SENILITY

BY ARTHUR S. FREESE

The latest medical and scientific knowledge can relieve one of
humankind's greatest fears--the dread of senility, of loss of mindand memory.

A survey of recent studies points up two facts:
l. A great deal of what gets labeled "senility" is now often

being reversed.
2. The belief that senility is as natural as wrinkles or grayhair is now seen as gross error.
Researchers reassure us too that memory loss is ggg a natural

aging effect, as long assumed.
America tends to view its elderly as a group of uniform all-

alikes. As a result, all aging is seen as a kind of senescence
invariably combined with senility, a state in which supposedly rapidly
dwindling mental powers cause intellectual confusion, lack of self-
care and personal hygiene, loss of contact with the world about one,
unpredicaable mood swings, etc.

In fact, this picture is a matter of taking the effects of a
rather rare, irreversible brain disease and seeing it as the natural
accompaniment of age. The truth is this:

Similar Symptoms are nearly as likely to appear in middle-aged
people as in those over 65. They are essentially the result of a
brain disease first described by Alois Alzheimer, a German neurologist,in a woman who died at age 5l from what has become known as Alzheimer's
Disease.

So the fact is that the aged have no reason statistically to
fear senility today any more than they fear other uncomon, destructive,
poorly understood diseases.

First, let's look at what senility actually is. Let's see how
much of what is called senility is not that at all but is both
preventable and curable, and how little danger it actually represents
to those over 65.

When people see an older person experiencing memory loss, however
slight, or showing signs of irritability or confusion, their nearly
automatic reaction is, "Aha--senile!"

But what does "senility" really mean?
Dr. Sinex insists: "I never use the word 'senile' because you

have to be more specific; I prefer to talk about 'd€m€¤tia'_“
"Dementia" is a medical term meaning deterioration in mental or

intellectual capacity and its symptoms are those usually ascribed
to senility. True senility_iä dementia, with its mental confusion,
alterations in consciousness, memory loss, difficulty in grasping
what is going on about one, etc.
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Dr. Butler is concerned because "senility is a very confusing
term with no real medical legitimacy. As used in an everyday
manner by doctors and public alike, it covers the waterfront. It
conveys such negative stereotypes as irreversibility, futility,
hopelessness. If I had my way, we wouldn't even use the word."

Dr. Libow says: "The word frightens everybody--a lay term, it
doesn't exist in medical literature. We can use 'senility' to mean
the mental decline that occurs in a small percentage of older people,
ngt in everyone."

The exact incidence of senility, or Alzheimer's Disease, is still
unknown; as NIA Director Butler explains it, "The proper data base
is Just HOC fh€f8•" However, a variety of sources indicate very
roughly the dimensions of the problem.

Dr. Sinex estimates that the risk at birth of becoming demented
in old age is small--"probably l.8 percent for males and 2.3 percent
for females."

There is also a condition Dr. Libow has named "pseudosenility,"
in which senilitylike symptoms are produced by a variety of physical
disorders and even depression. This false senility can be success-
fully treated and cured, so the difference between thE—two is vital.

Experts like Butler and Libow point out that barely 5 percent
of Americans over the age of 65 are in nursing homes--and only about
half of those are senile. (It°s likely that others with milder cases
are still living in the community, but no figures are available.)

As director of NIA, Dr. Butler is probably best situated to know
the latest figures. He says: "As an awfully rough guess,

it’s

possible that as many as maybe a million, or one out of every 23 older
Americans, may have some form of intellectual dysfunction that might
get labeled ‘senility.° However, one out of 23 is far fewer than
the pub1ic's general image."

Dr. Butler says other figures indicate that, of existing cases
of senility, "maybe 50 percent are not reversible."

The reversible senilities are what Dr. Libow calls pseudosenilities.
He uses the phrase, he says, "merely to point out to the physician
that when we see an older individual who looks disheveled, has some
impairment of memory, thought or orientation, who wanders off, and
the like-—it may not be senility; it may be something that looks like
senility but it is treatable and often reversible." Y

The causes of pseudosenility are many, as NIA Director Butler
points out:

"You can name 100 or more conditions that can cause it-—anemia,
dehydration, congestive heart failure, mild infections, heat. Drugs
are a very common cause and should be used with extraordinary care by
older persons."

Another frequent cause is depression. But whatever the cause,
it is essential, the experts say, that pseudosenility be diagnosed
and treated promptly. If it isn't, the changes that take place may
cause permanent injury to the brain.
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The lesson is clear. Any older person showing senilitylike
signs should be seen immediately by a competent physician.

Gray hair is natural
part of aging:
memory loss is not

Now let's investigate the cause of senility. Dr. Libow explains

i it thus:
"Senility is ng£_a natural phenomenon, an inevitable aspect of

human aging like graying of the hair. Senility is a mysterious
disease and its origin is unknown. Not clearly related to hardening
of the arteries, it could be due to anything--a virus, a metabolic
error, a chemical defect. It occurs most frequently in the elderly
because there's something about being old that allows certain diseases
to manifest themselves; for example, a 40-year-old who falls isn't
likely to fracture a hip; that same person at 80 iss"There°s one more point to consider, and it's important:

In senility, the most ovbious and often the first symptom is
loss of memory--but not all forgetfulness in the elderly is senility.
Dr. Steven H. Zarit, professor of psychology at USC's Andrus Geron-
tology Center in Los Angeles, has been studying memory in healthy
older people and finds that old age does ng£_affect memory to a
significant degree:

"What happens is that when they forget something, many older
people say, 'I must be getting old.' The younger person who does the
same thing shrugs and ignores it."

What emerges from what Dr. Butler calls the "bits and pieces"
we are beginning to find out about senility?

Clearly, many medical puzzles still remain to be solved. But
from what we have learned so far, the news indeed is good- and it
promises to get better.

Reprinted with permission from MODERN MATURITY. Copyright 1978
by the American Association of Retired Persons.
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SENIOR SYNDROMES

MARGIE CASADY

If life for senior citizens
isn‘t

a downhill ride, then what is
it? After a lot of study, it appears difficult to say, except that

}
it isn't what we thought it was.

Margie Casady reports on the behavioral sciences from Del Mar,
California.

No matter what you call them, old people, old folks or senior
citizens, most labels conjure up images of senility, poor health,
loneliness and misery. Emerson spoke of the aged as "rags and relics,"
and Shakespeare was no more complimentary when he said the twilight
years usher in "a second childishness and mere oblivion. Sans teeth,
sans eyes, sans taste, sans everything." What Simone de Beauvoir
calls the "inescapable decline" is not a pretty sight, and most of
US dread our own impending deterioration. Researchers, however, are
finding that most of our fears are based on outdated beliefs that are
more fiction than fact.

Over the past decade, gerontology, the study of aging, has
received the attention of social scientists who are studying large,
representative groups of older persons. Their work provides the first
real insight into the aging process. Bernice L. Neugarten, a
psychologist and former chairperson of the Committee on Human Develop-
ment at the University of Chicago, says, "These studies go far toward
exploding some of our outmoded images. For example, old persons do
not become isolated and neglected by their families, are not
dumped into mental hospitals by cruel or indifferent children, are not
necessarily lonely or desolate if they live alone. Few of them ever
show overt signs of mental deterioration or senility, and only a small
proportion ever become mentally ill." Even retirement does not deserve
its bad name. According to Neugarten, more and more older people are
choosing to retire early. She points out that in one recent national
study, three out of four of the older persons were satisfied or very
satisfied with their lives since retirement.

The evidence is clear: life for senior citizens is not a down-
hill ride. But then what is it? Henry Maas and Joseph Kuypers of the
Institute of Human Development at the University of California in
Berkeley found that we can't really say. It's as difficult to buttonhole
lifestyles and personalities of older persons as to guess at those of
younger individuals.

The two psychologists came to this conclusion after analyzing
data from a longitudinal study initiated in the '30s when their Bay
Area subjects were young parents, and continued into the late '60s
when they were in their early 70s. Their most consistent finding
was diversity.
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In their book From Thirty to Seventy, the researchers describe
the wide variety of interests, capacities, needs, lifestyles and
personalities of these California septogenarians. Among their 142subjects, they found at least 10 different lifestyles and seven
personality types. The men fell into four lifestyle groups; the women,into six.

Almost half of the men were homebodies whose lives revolved around
wives, children and grandchildren. Other men also busied themselvesat home, but in solitary pursuits such as carpentry. The socially
active grandfathers were also politically active and concerned about
social issues. Eight ailing older men withdrew from life.

The primary life focus of one-fourth of the grandmothers was
their husbands, while others, mostly widows who had few interests
of their own, became involved in their adult childrens' activities.
A third group occupied themselves by visiting a large network of
friends and relatives. Twelve women who were still employed put work
first: ll were active in comunity groups; a dozen were sickly,
emotionally distraught individuals who, like their male counterparts,
withdrew from life. "The diversity of the l0 different lifestyles
seems limited only by the size and nature of our panel," report the
two psychologists.

Further, they found no relationship between personality type
and lifestyle. A woman who centered her life around her husband was
as apt to be dependent as independent, aggressive as passive, person-
oriented as socially retiring. And a conventional, conservative man
might center his life around his hobbies, his family or his job."If anything," says Kuypers, "we become more diverse as we age."

These findings have important implications for social planning.
Kuypers insists that basic policy must provide different alternatives
for different types of old people. Choices about retiring or tapering
off from work are essential. He believes a variety of living
arrangements should be available to older citizens. Interestingly,
not one of the individuals in the study chose to live in a high—rise
apartment complex or other age-segregated comunity, the type of
housing most often provided and built by government and private industry.

The most pertinent influence on life in old age appeared to be
lifestyle in early adulthood. Maas and Kuypers found that our lives
at 70 have a lot more to do with our lives at 30 than with the onset of
old age. "We don't lose our connection to the past and suddenly
become something or somebody else," says Kuypers. Women who were
depressed, fearful and unsure of themselves at 70 were similarly
afflicted at 30. Those who were outgoing, busy and cheerful in early
adulthood were happy, active septogenarians. And sickly older persons
also had ailments when they were younger.

Moreover, there was a strong relationship found between poor
physical health and emotional problems. In every case where an old
person withdrew from society, the researchers found that he or she
also had physical infirmities. "Being in good health was crucial to
allowiug Old people to lead the type of life they wanted," sayd Kuypers,
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adding, "early adult health care may pay multiple dividends for old
age--not only for health status, but also for aging personality
dispositions and aging lifestyles."

As previously mentioned, the best predictor of an elderly man's
lifestyle was his lifestyle as a young man. While changes in environ-
ment, usually made to accommodate the husband's needs, sometimes led
to radical changes in lifestyle for women, men's lifestyles remained
fairly constant.

Those who centered their lives around hobbies in old age
. had been dissatisfied with their lack of free time as young men.

For these men, marriage had never been central in their lives. Still
relatively uninvolved in their marriages as oldsters, and now
retired, they finally had the free time to pursue new activities--
alone and with vigor.

The central feature in the lives of older men whom Maas and Kuypers
called "unwell disengaged" was their poor health and social withdrawal.
At 30, they tended to be irritable men who fought with their wives
over religion and leisure activities. They were tense, nervous and
explosive. And they were sickly. They were much the same at 70.

The most successful young men, who were satisfied with their
social status, finances and jobs, were relaxed, controlled, removed,
interpersonally cool and the most affluent of the lot. As older
adults, they maintained their self-satisfaction and aloofness.
Although they always had a large network of friends, they had few
intimate relationships. In their old age, they continued to spend
little time with their wives. But there was no indication that these
couples were unhappy with their "separate" lives.

Older men who centered their lives around their families were
an enigma. There was little in their early adulthood to predict
their later family orientation. They were rich and not so rich, of
high social status and low, energetic or lazy, continued to work or
had retired early. The only traits that related to their lifestyle
in old age were personal ones. Since early adulthood, these men had
been more affectionate and demonstrative than the others. They were
less likely to withdraw from marital conflict, and their marriages
were more important to them than to the other men.

The idea that old age brings with it massive physical and
psychological decline and drastic changes in lifestyle simply doesn't
square with the facts. A majority of old people continue to lead
rewarding, interesting lives. Continuity, however, is not synonymous
with sameness. As men and women move from the work world into retire-
ment, as their children leave the nest to start their own families and
careers, older adults have the opportunity to travel, to pursue new
interests and hobbies. As Maas and Kuypers conclude, "Old age can pro-
vide a second and better chance at life." On life's merry-go—round,
the brass ring may take a long time coming around. When it does,
grab it.

Copyright 1976 HUMAN BEHAVIOR Magazine. Reprinted by permission.
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THE MYTH OF THE TWILIGHT YEARS

Paul B. Baltes and K. Warner Schaie

News reporters never tire of pointing out that Golda Meir works

20—hour days, yet is in her mid—70s, and a grandmother. Timg, in

a recent story on William O. Douglas, noted that the blue eyes of

the 75—year-old Justice "are as keen and alert as ever. So, too, is

[his] intellect." This sort of well-intended but patronizing

compliment betrays a widespread assumption that intelligence normally

declines in advanced adulthood and old age, and that people like Meir

and Douglas stand out as exceptions.

In our opinion, general intellectual decline in old age is

largely a myth. During the past lO years, we and our colleagues

(particularly G. V. Labouvie and J. R. Nesselroade) have worked

to gain a better understanding of intelligence in the aged. Our

findings challenge the stereotyped view, and promote a more optimistic

one. We have discovered that the old man's boast, "I'm just as good

as I ever was," may be true, after all.

THE DATA ON DECLINE. For a long time, the textbook view coincided

with the everyday notion that as far as intelligence is concerned,

what goes up must come down. The research that supported this view

was cross—sectional in nature. The investigator administered

intelligence tests to people of various ages at a given point in time,

and compared the performance levels of the different age groups.

Numerous studies of this type conducted during the '30s, '40s and '50s
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led researchers to believe that intelligence increases up to early

adulthood, reaches a plateau that lasts for about l0 years, and

begins to decline in a regular fashion around the fourth decade

of life.

The first doubts arose when the results of longitudinal studies

began to be available. In this type of study, the researcher ob-

serves a single group of subjects for a period of time, often

extending over many years, and examines their performance at different

ages. Early longitudinal studies suggested that intelligence during

maturity and old age did not decline as soon as people had originally

assumed.

As better intelligence tests became available, researchers

began to realize that different intellectual measures might show dif-

ferent rates of decline. On measures of vocabulary and other skills

reflecting educational experience, individuals seemed to maintain

their adult level of functioning into the sixth, and even the

seventh decade.

There is no strong age—related change in cognitive flexibility.

For the most important dimension, crystallized intelligence, and for

visualization as well, we see a systematic increase in scores for

the various age groups, right into old age. Even people over 70

improved from the first testing to the second.

INTELLECTUAL GENERATION GAP. In cross-sectional studies, people

who differ in age also differ in generation, since they were born in

different years. This means that any measured differences in
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intelligence could reflect either age or generation differences,

or both. Our study, however, allowed us to compare people from

different generations at the same ages, because we tested people

at two different points in time. For instance, we could compare

subjects·who were 50 in 1956 with subjects who were 50 in 1963. Our

statistical analysis revealed that the differences between scores

were due mainly to generational differences, not to chronological age.

In other words, the important factor was the year a subject was born,

rather than his age at the time of testing. Apparently, the measured

intelligence of the population is increasing. The earlier findings of

general intellectual decline over the individual life span were

largely an artifact of methodology. On at least some dimensions of

intelligence, particularly the crystallized type, people of average

health can expect to maintain or even increase their level of

performance into old age.

At present, we can only speculate about the reasons for genera-

tional differences in intelligence. We believe the answer lies in

the substance, method and length of education received by different

generations. When we consider the history of our educational insti-

tutions, and census data on the educational levels attained by

members of specific generations, it seems fair to assume that the

older people in our study were exposed to shorter periods of formal

education. Furthermore, their education probably relied more heavily

on principles of memorization, and less heavily on those of problem

solving.
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However, there are other possibilities that must be reckoned with
before we can offer a more definite interpretation. Members of

different generations may differ in their sophistication in test—taking
or their willingness to volunteer responses. They may differ in

the extent to which they have been encouraged to achieve intellectually.
And tests developed to measure the abilities of one generation may

be invalid for another.

AGED—BIASED IQ TESTS. The nature of the tests used to assess

intelligence may also contribute to the apparent decline that is

sometimes observed. Sidney L. Pressey (who now lives as an octo—

genarian in a home for the elderly and continues to make occasional

but insightful contributions to psychology) first pointed out that

the concept of intelligence, as well as the instruments to measure

it, are defined in terms of abilities most important during youth and

early adulthood. This is not really surprising, since IQ tests came

into existence for the purpose of predicting school performance. The

format and content of these tests may simply be inappropriate for

tapping the potential wisdom of the aged. For example, older people

tend to do relatively poorly on tests employing technical language

such as the terminology of physics or computer programing. Their

performance is better if items are worded in terms of everyday

experiences.

Another problem is the distinction between a person's competence

and his actual performance. Handicaps that have nothing to do with
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intrinsic ability may affect the way a person does on a test. For

instance, Baltes and Carol A. Furry recently demonstrated that the

aged are especially susceptible to the effects of fatigue; pretest

fatigue considerably lowered the scores of older subjects, but did
“ not affect the performance of younger ones.

i Recent work on age stereotypes indicates that some young people

hold a negative view of old age. These views may influence them to

withdraw reinforcements for competence in the elderly, or even to

punish such competence. Aging persons may in time come to accept

the stereotypes, view themselves as deficient, and put aside intel-

lectual performance as a personal goal. In the process, the in-

tellectual deficit becomes a self-fulfilling prophecy.

Reprinted from PSYCHOLOGY TODAY MAGAZINE.
Copyright C)l97& Ziff-Davis Publishing Company
Reprinted with permission.
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PHYSICAL CHANGES OF AGING *

The body begins to age almost as soon as it stops growing. The
visible signs of aging include the appearance of wrinkled, rough skin
with dark spots; dry, thin hair; and stooped or shortened posture
from compressed spinal discs.

‘ As one ages, the skin, blood vessels, tendons, and connective
p tissue lose their elasticity. This is the reason for the hardening
l of blood vessels and the stiffening of joints. A great many of the

physical problems associated with senescence ( the process of aging)
are the result of the general decline of the circulatory system. The
heart pumps less effectively, and reduced blood supply impairs mental
acuity, interferes with balance, and reduces the effectiveness of
the muscles and body organs. Worst of all, the probability of heart
attacks and strokes increases.

Circulatory problems aside, as one ages the muscles lose their
strength so that endurance and coordination become more difficult.
The lungs, kidneys, and other organs also decline. Brain functions
decline, though less dramatically. Happily, the degree to which
one's body loses its vitality over the years can be influenced by
the way one lives: People who have been physically and mentally active
throughout their lives remain more vigorous and alert in their later° years. It is not unusual for old people to remain mentally bright
right up to the ends of their lives.

The world looks, sounds and tastes different to the elderly. j
The yellowing lens in the eye filters out the blue, violet, and
green spectrum of colors, so that a room decorated in blues and
greens could seem drab and gray. It is easier to see the bright
colors - yellow, red, and orange. The lens also stiffens, making it
harder to focus the eye. Because only one·third as much light enters
the older person's eye, he needs brighter light to read and work by.

As senescence proceeds, hearing declines; higher frequencies
become inaudible. It takes only a mild deterioration in hearing
acuity to make speech difficult to interpret. Hearing difficulties
are the most prevalent disability among the elderly.

Food may not taste the same to the old person, either. With
only one-sixth as many taste buds as younger people, the elderly
tend to prefer more seasoned, tarter foods. Touch is less sensitive
too. ‘

The aging body is not an insensitive body, however. There is
still plenty of ability to enjoy life — if there is something to
enjoy. As Morton Puner observes: "Bifocals, hearing aids, canes
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and all - when away from the drabness of 'normal' old age, they
will be as excited and lively, and as noisy, as teen-agers on a
spree....An older pleasure seeker makes up for sensory loss by
greater emotional response, his appreciation heightened by maturity
and the fact that he knows his time is short and that there is so
much beauty and novelty still to be shared."

Sexuality is equated with youth. Sad jokes are made about the
presumed difficulties of sex among oldsters. Here again, the
difference is overstated. Masters and Johnson feel there is no
reason that mutually rewarding sexual activity cannot be enjoyed‘ by elderly couples. The amount and kinds of sexual activity one enjoys
tend to stay the same throughout life. If sexual behavior declines,
it may be more for social than for physical reasons.

FAMILY AND COMMUNITY RELATIONSHIPS **
I

1. Most women are widows by age 65, but a majority of men are not
widowers until age 85.

2. Most older people are part of an extensive and complex semi-
extended family system. Only five percent have no surviving kin at all.

3. About 90 percent of older people live less than an hour's trip ·from at least one of their children. Contact is frequent.

4. A happy relationship between older parents and children depends
largely on the older person's ability to manage gracefully by himself.

_ 5. Relationships with brothers and sisters are often reactivated
in old age and take on new life.

6. Next to one's spouse, friends are the greatest source of compan-
ionship in old age. Friendship is a good index of the older person's
emotional and mental health.

7. In general, older people are disposed toward a high degree of
political participation. They are more likely to vote, to be informed
about issues, and to hold political opinions.

*Excerpted from Growing Old, Gordon Moss and Walter Moss, Eds.
New York: Pocket Books, 1975:30-33. Reprint permission granted by
Pocket Books 1978.

**Concepts and Issues in Aging, James D. Manney (Institute of Geron-
tology, University of Michigan). Reprinted with permission.
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Lesson 13: A Better Life for Older Americans in the Future?

Goal: To suggest methods for improving the quality of life for
older Americans.

Objectives: -- To hypothesize on the roles and conditions of the aged
in the future based on background information.

-— To suggest ways of improving the quality of life for _
older Americans in specified areas of concern.

-- To clarify one's feelings about growing older by
responding to a statement about aging.

Background Information:

Increased awareness regarding the plight of older Americans
should be followed by attempts to remediate the conditions which
make aging a difficult process. This lesson focuses on advocacy -how can the quality of life for older people be improved?

Materials and Equipment Needed: ‘

• Student handout, "Over 65 Set Growing 1,600 A Day in U,S,"
•Student handout, "The Aged of Tomorrow"

Procedures:

1. Distribute copies of "Over 65 Set Growing 1,600 A Day in U.S."
Direct students to read the article (perhaps even having students
read it orally) and use it as a springboard for the discussion.
Initiate the discussion by telling students that throughout the unit
we have concentrated on the plight of older Americans today. But
the older population is not static, it is constantly changing. So
too are the needs and characteristics of older people. By the year
2015, your students will join the ranks of the over sixty-five
age group. How do they forsee life in the future for the "new"
older Americans - themselves?

What do you think?_
1. Hypothesize on how the characteristics (e.g. economic,

health, educational attainment, etc.) and roles of older
people will be different in the year 2000.

2. How will increased numbers of older people in the future
affect their quality of life?
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3. What new problems do you forsee for older Americans in the
year ZOOO? what improvements?

2. Divide students into five or more groups. Inform each group
that they are to propose solutions for improving the quality of
life for older Americans in the area assigned. Encourage creativity
and innovative suggestions. Possible areas of concern include:
housing, transportation, health, employment, attitudes, economic
conditions and social activities. Direct each group to note
their proposals. After the groups have completed their task, have
each group share their ideas with the rest of the class.

What do you think?
1. How feasible (economically, politically, attitudinally,

etc.) is your proposal? How might it be implemented?
2. What can you do to improve the quality of life for

older Americans -- your future selves?

3. Distribute copies of the student handout, "The Aged of
Tomorrow." Direct students to write a response to this statement.
(Responses could be written in several different forms, e.g. a
letter to older people, a poem, stream of consciousness reflections,
etc,).
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OVER 65 SET
GROWING 1,600 A DAY IN U.S.

ANN BLACKMAN

WASHINGTON (AP)--Get ready for a shock, America: You're getting a

Ä little older every day. Soon you will need more hospital units for
the elderly, more doctors and nurses trained to care for them.

You will be under pressure to change your Social Security and
pension systems, to reconsider the way you force people to retire.

Your swelling population of old people will press you increasingly
to create new jobs for them, both private enterprise and government
programs that draw on the skills of retired professionals.

They will seek government programs to retrain them for new jobs
and will be banging increasingly on the doors of your colleges and
universities, even as the number of traditional college-age youth
drops off.

These are no idle predictions. They are based on headcounts
of people already born, plus predictions in present trends in births
and deaths.

Today there are 1,600 more Americans over 65 than there were
yesterday. Tomorrow the number will grow again, and by the year 2020--
when the post-World War II baby boom crop passes age 65--there will
be an estimated 43 million older Americans, almost twice as many
as there are now.

About one in 10 Americans is over 65 today. But if young people
continue their present taste for late marriage and small families,
the year 2020 will see at least one in six Americans over 65. If
advanced medical techniques conquer such killers as cancer, heart
attack and strokes, the ratio could reach one in five.

And because women probably will continue to live longer than men,
the 65 and older population of the future will be largely female, most
of them widows.

Strains on the Social Security system are among the most pressing
problems created by this "gray revo1ution."

Under the present system, benefits to retired people are paid
from the payroll taxes of those presently in the work force. That means
that today's young and middle-aged are putting money aside, not for
their own retirement, but for those now retired.

But who will pay the retirement benefits of the baby boom
generation?

Chances are it will still be the young and middle-aged, but it
may cost them twice as much as it does now. The Social Security
Administration estimates that in the year 2020, there will be 2.2 ·persons working for every one drawing retirement benefits. That Ä
compares to 3.2 workers for every beneficiary today. Ä

I
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Last year the administration estimated that by 2025, each worker
may have to contribute 10.2 percent of his salary to Social Security,
compared to the 5.4 percent he throws in today. Under present law,
the employer contributes the same amount to the system.

Such a move is likely to be unpopular with the working force.
But political pressure from pensioners, already strong, will increase
as their numbers grow.

Such conflicting pressures may increasingly pit the generations
against each other, said Dr. Robert N. Butler. His examination of
the status of today's elderly is outlined in his recently published
Prize-winning book, "Why Survive? Being Old in America."

Butler, who was recently appointed the first head of the new
National Institute on Aging within the National Institutes of Health,
advocates having the federal government contribute to the Social
Security system, something that has not been done in the past. This
would have the advantage of taking relatively more money from people
of higher income than is now the case, but would still be taxing the
productive sector of society to pay the pensions of the retired.

A more fundamental change, Butler Sugg€StS, would be to find ways
for older people to remain longer in the work force.

"What we are studying here," Butler said, "is not just older
people the way they are now, but older people as they can become.
We have to integrate them into the work force and keep them younger."

Because older people have more medical problems than the
population as a whole, more facilities will be needed to care for
the growing aging population, argues Dr. George Maddox, director of
the Duke University Center for the Aging in Durham, N.C.

"We have contrived a system of medicine that does magnificent
things for terrible problems but doesn't deal with chronic illness,"
Maddox said. "We require pitifully low standards for nursing
homes . . . The American medical system is geared to acute and
speciality medicine, and the biggest problems of old people aren't
characterized that way. We have no cleverness to deal with the medical
problems of late life."

For example, Maddox said the country spends much more money on
spectacular medical achievements like heart transplants and artificial
kidney treatment than it does on preventive care, especially for
older people.

"We don't care for them until they're sick enough to go to the
hospital," Maddox said, "and all that does is raise costs."

Maddox said that medical institutions must be encouraged to
include the physical and psychological problems of the elderly in
their courses, that doctors must be encouraged to study them, that
semiprofessional people must be trained to deliver health care inthe home. Ü

Besides changes in how it administers medical care to the elderly, Ü
the country will have to consider what kinds of housing its old people Ü
will live in, whether there will be more planned towns or if an effort j
will be made to integrate the elderly more into the community. There j
may be a demand for more one—level apartments.
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Experts on the elderly say comunities should draw more on the
professional skills of retired people, such as having retired lawyers
offer legal services to the aging, retired doctors and nurses offer
care in the home and retired teachers give courses in the schools.

Educators say that there will be more and more elderly signing
up for courses in the colleges and universities, that a semester of ·
French literature or a course in art history will become a recreational
as well as a learning experience.

I One must ask how all these changes will manifest themselves. One
I way will be in the political system. Voting records show that older
I pG!SOl'lS 8.!G II111Ch. HIOIG likGly to !GgiSCG! äfld VOCG Chau }’OL1I1gG! OIIGS.

Figures from the 1924 congressional elections show that about 70
pG!CGI'1C of ChOSG OVG! !GpO!CGd 1'GgiSCG!l.I1g 8.Ild VOCiI'1g, COII1p8.!Gd to
41 percent of those between 18 and 24.

"There is no complete agreement on ideas, but if there is a
large proportion of people with demands and dreams, they will have
political clout," said political analyst Richard Scamon.
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Copyright 1976 AP. Reprinted with permission.
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THE AGED OF TOMORROW

Directions: Read the following statement and then write a response.
Your response can be in narrative form, a letter
addressed to older people, a poem, random reflections
on the statement, or any other written form of your
choice.

l "When we ask for a chance to live our old age in comfort,
l creativity and usefulness, we ask it not for ourselves only,

but for you. We are not a special interest group. We are
your parents and grandparents. We are your roots. You are
our continuity. What we gain is your inheritance"(from
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4
AGING IN AMERICA:

A TEST OF CONCEPTS AND ISSUES

Use the table below to answer questions 1-3.

Table 1 Older Population in the Twentieth Century (65+)

Year Total Z of Total Men Women Ratio Women/Men
(00O's) Population (000is) (0O0's)

1900 3,080 4.1 1,555 1,525 98/100
1930 6,634 5.4 3,325 3,309 100/100
1970 19,972 9.8 8,367 11,605 139/100
1976 22,934 10.7 9.364 13,571 145/100
2000 31,822 12.2-12.9 12,717 19,105 150/100

T F 1. Since 1900, there have been more women over age 65
than men.

T F 2. The number and proportion of people over age 65 is
projected to decline before the end of the century.

T F 3. The proportion of people aged 65 and over has more
than doubled since 1900.

4. Why is the age 65 and over age category increasing in numbers?

Read the case study that follows and then answer questions 5-8.*

Now 81, Joseph Bartlett could look back on a long and
useful life. He was living in a dusty Oklahoma town where
he had lived since leaving farming and becoming a barber.
He had been present at the opening of Indian Territory to
white settlers and during the later oil boom. He had lost
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his wife and his only son ten years before. Since he had
been self—employed he had no Social Security and was forced
to turn to welfare. He was without transportation in the
rural village. There were no social services, and medical
care was inaccessible. His close friends and family had
died, and he was too proud to ask other townspeople for
the help he needed. He admitted to living in pain for a
number of years but declared he would never burden anyone--
"I will make do for myself."

4
*Excerpted from Robert Butler's Why Survive? p. 4.

5. What problems did Joseph Bartlett face?

6. Why did he not seek assistance?

7. What would you have done in a similar situation?

8. How typical do you think these problems are for old people?
Explain.

9. When is someone old? Explain.
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10. What are the advantages of using age 65 as the definition of
old age? What are the disadvantages?

ll. Do you agree or disagree with the following statement? Explain
your response.
"The role of oldness is not biologically fixed, it is something
prescribed by society, and our society prescribes it foully."

12. What is meant by age—grading or age—stratification? Provide
an example of age-grading.

13. Are you for or against mandatory retirement of people when they
reach a certain age? Present arguments to support your
position.

14. Define the term stereotype. Provide an example of a common stereo-
type about older people and present information that supports or does I
not support this stereotype. I

I
I
I

I

I

I
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OTHER TEACHER RESOURCES

1. Butler, Robert N. Whv Survive? Being Old in America. New York:
N.Y.: Harper & Row, Publishers, 1975.

An excellent Pulitzer prize winning account of growing
old in America. Each chapter deals with an important
concern of older people, e.g. senility, victimization,

I mandatory retirement, economic needs, pensions, etc. The
I appendices provide lists of programs, organizations and

literature dealing with the elderly.

2. Cameron, Marcia J. Views of Aging: A Teacher's Guide. Ann
Arbor, Michigan: Institute of Gerontology, 1978.

A helpful resource for teachers interested in teaching
about aging. It presents suggestions for teaching the topic
from a personal, environmental or societal perspective.
Interdisciplinary units and special aging topics are
included. The appendices contain a wide range of
teaching resources.

3. Hunter, Woodrow W. Preparation for Retirement. Ann Arbor,
Michigan: Institute of Gerontology, 1976.

This book is divided into two sections. The first
section discusses concerns pertinent to retirement. Part
two includes several short stories dealing with different
retirement problems.

4. Huyck, Margaret H. Growing Older: What You Need to Know About
Aging. Englewood Cliffs, New Jersey: Prentice-Hall, Inc.,
1974.

Discusses the aging process and problems related to
it. Informative and interesting.

5. Jacobs, H. Lee. Youth Looks at Aging. Iowa City, Iowa: Univer-
sity of Iowa, 1969.

A three week unit on aging designed for the secondary
level. The author presents 18 commonly asked questions about
aging and proceeds to suggest student activities designed to
seek the answers. A helpful bibliography is included.

6. Moss, Gordon and Moss, Walter, ed. Growing Old. New York, N.Y.:
Pocket Books, 1975.

A very informative collection of readings and discussions
on issues of aging. It discusses characteristics of the
elderly, problems and concerns of older people, and age-
stereotyping. Also a good student text or reference. I

I
I
I
III
I
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7. Harris, Charles. Fact Book on Aging: A Profile of America's
Older Population. Wash., D.C.: National Council on the
Aging, 1978.

The most up to date reference currently available.
Presents profiles of the elderly in the following areas:
demography, income, employment, physical health, mental
health, housing, transportation and criminal victimization.

8. Harris, Louis and Associates, Inc. The Eyth and Reality of Aging
in America. Wash., D.C.: National Council on the Aging,
Inc., 1975.

Reports the findings of a national poll assessing the
attitudes of different age groups toward growing old in
America. The most comprehensive collection of attitudinal
data available. Excellent.

9. Pratt, Francis E. Teaching About Aging. Boulder, Colorado:
Social Science Education Consortium, 1977.

The author discusses the rationale for teaching about
aging, how the topic fits into the social sciences and the
broader curriculum, and strategies for teaching about aging
at the secondary level.

10. Saul, Shura. Aging: An Album of People Growing Old. New York,
N.Y.: John Wiley & Sons, Inc., 1974.

A collection of 40 vignettes about growing old. All
are based on true cases and bridge the gap between theory
and practice in the field of social gerontology.

ll. Smith, Gary R. A Comparative View of Aging. Denver, Colorado:
Center for Teaching International Relations, N.D.

Presents a series of teaching activities aimed at
comparing aging in our society with aging in other cultures.
Lessons include extensive teacher directions and student
handouts. An excellent teacher's guide.
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STAGE TWO, PHASE ONE: EVALUATION AND REVISION
OF INDIVIDUAL LESSONS

Development Operationalized Data Collection Criteria
Goals Outcomes Format

>
Validity l) Content l) Review by l) Approval by

validity of content area experts
lesson expertsmaterials

Teacher Lesson Mean rating
Critigue of 3_3

2) Congruence of 2) Review by 2) Approval by
lesson objec- content area experts
tives and experts
test questions

Appropriate—
ness l) Readability l) Teacher l) Mean rating

of materials Lesson of 3_3
Critigue

2) Appealing 2) Teacher 2) Mean rating
format Lesson of_i 3, Critique

3) Clarity of 3) Teacher 3) Mean rating
objectives Lesson of Z_3

4) Suitability 4) Teacher 4) Mean rating
of instruc— Lesson of :_3
tional Critique
strategy

5) Clarity of 5) Teacher 5) Mean rating
teacher Lesson of Z_3
directions Critigue
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TEACHER LESSON CRITIQUE

Teachers Name

School Date

Name of lesson or activity

Directions: In an attempt to refine materials prior to actual use in
the classroom, your assistance is requested in evaluating individual
lessons. Please review the attached lesson and then respond to the
lesson critique. For each of the six areas listed below, rate them
according to their degree of suitability. A rating of 5 indicates
"very suitable," with a l indicating "not suitable," Circle the
number corresponding to your evaluation of each area.

l. Readability of materials l 2 3 4 5

2. Statement of objective(s) l 2 3 4 5

3. Teacher directions l 2 3 4 5

4. Lesson content l 2 3 4 5

5- Background information l 2 3 4 5

6. Instructional method l 2 3 4 5

Comments:
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STAGE TWO, PHASE TWO: EVALUATION AND
REVISION OF ENTIRE UNIT

Development Operationalized Data Collection Criteria
Goals Outcomes Format

+ Appropriate—
ness l) Readability l) Teacher l) Mean rating

of materials Question, of :_3

2) Difficulty 2) Teacher 2) Mean rating
of materials Question, of ;_3 ’

3) Suitability 3) Teacher 3) Mean rating
of content Question, of Z_3

Student Mean rating
Question, of Z_3

Review by Approval
Experts

4) Sequencing 4) Teacher 4) Mean rating
of materials Question, of :_3

Student Mean rating
Question, of Z_3

Review by Approval
Experts

5) Clarity of 5) Teacher 5) Mean rating
objectives Question, of_; 3

Review by Approval
Experts

6) Clarity of 6) Teacher 6) Mean rating
teacher Question, of Z_3
directions
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STAGE TWO, PHASE TWO: EVALUATION AND
REVISION OF ENTIRE UNIT (Cont.)

Development Operationalized Data Collection Criteria
Goaje Outcomes Format

7) Suitebility 7) Teacher 7) Mean rating
of instruc- Question, of_; 3
tional
strategy Student Mean rating

Question. of z_3

Review by Approval
Experts

8) Suitability 8) Teacher 8) Mean rating
of instruc- Question. of ;_3
tional
resources Student Mean rating

Question, of Z_3

Review by Approval
Experts

Effective-
ness l) Student par- l) Teacher l) Mean rating

ticipation Question, of Z_3
in lessons

2) Performance 2) Scores on 2) Gain scores
on cognitive Older from pre-
test Americans posttesting

instrument

3) Attitudes 3) Ratings of 3) Increase in
toward old old people on mean ratings
old people Aging Semantic

Differential
and Old
People's Scale

•
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STAGE TWO, PHASE TWO: EVALUATION AND
REVISION OF ENTIRE UNIT (Cont.)

D€V€l¤Pm@¤C Operationalized Data Collection Criteria
Goals Outcomes Format

Favorable
Attitude l) Interest level l) Student l) Majority

of materials Question, favorable

2) Worth of 2) Teacher 2) Judged worth-
materials Question, while

Student 75% judged
Question, favorable

3) Continued use 3) Teacher 3) Yes response
of materials Question, by all

Student 75% respond
Question, "yes"

_ _ I
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TEACHER QUESTIONNAIRE FOR EVALUATING THE UNIT ON AGING

Name School

Directions: Please rate the overall suitability of the unit on aging
in each of the areas listed below. A rating of 5 indicates "very
suitable," with a l indicating "not suitable." Circle the number
corresponding to your evaluation of the area.

l. Readability of materials (for students) l 2 3 4 5

2. Statement of objectives l 2 3 4 5

3. Teacher directions l 2 3 4 5

4. Sequencs of materials l 2 3 4 5

5. Difficulty of materials (student comprehension) l 2 3 4 5

6. Instructional method:

Lecture (if used) l 2 3 4 5

Class discussions l 2 3 4 5

Group activities l 2 3 4 5

Assignments l 2 3 4 5

7. Instructional resources:

Film l 2 3 4 5

Songs l 2 3 4 5

Slides l 2 3 4 5

Student handouts l 2 3 4 5

8. Content: (by topic)

Personal feelings about aging l 2 3 4 5

Demographic data (tables identifying
the elderly) l 2 3 4 5
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TEACHER QUESTIONNAIRE FOR EVALUATING THE UNIT ON AGING (Cont.)

Concept of oldness (slides and case studies) l 2 3 4 5

Diversity of the aged (film and assignment) l 2 3 4 5

Attitudes toward aging (songs, quotations) l 2 3 4 5

Age—grading (judging appropriateness of
activities) l 2 3 4 5

Analyzing mass media (jokes, TV shows, and
advertisements) l 2 3 4 5

Problems of the elderly (tables) l 2 3 4 5

Housing for the elderly (tables, case
studies, housing needs form) l 2 3 4 5

Role of work (case studies and
discussion of mandatory retirement) l 2 3 4 5

Age—stereotypes (identifying and
checking validity) l 2 3 4 5

Aged in the future (how improve conditions) l 2 3 4 5

9. Compared to the degree of student participation you normally have,
how much was there with these materials?

Much less
Somewhat less
About the same
Somewhat more
Much more

lO. Compared to other things students might learn in this course,
how worthwhile were the learnings from these materials?

Not at all worthwhile
Generally not worthwhile
Generally worthwhile
Much more worthwhile
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TEACHER QUESTIONNAIRE FOR EVALUATING THE UNIT ON AGING (Cont.)

ll. How much did you like using the materials?

Not at all
Little
Generally
Very much

12. If possible, would you use these materials next year?

Yes
l

No
Unsure

Coments:
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STUDENT QUESTIONNAIRE FOR EVALUATING THE UNIT ON AGING

Name of course Name of Teacher

Directions: Please rate the overall suitability of the unit on aging
in each of the areas listed below. A rating of 5 indicates "very
suitable," with a l indicating "not suitable," Circle the number
corresponding to your evaluation of the area.

l. Readability of materials (Were the
handouts understandable?) l 2 3 4 5

2. Sequence of materials (Did the order in
which information was presented assist
you in understanding the material?) l 2 3 4 5

3. Instructional method:

Lecture (if used) l 2 3 4 5

Class discussions l 2 3 4 5

Group activities l 2 3 4 5

Assignments l 2 3 4 5

4. Instructional resources:

Film l 2 3 4 5

Songs l 2 3 4 5

Slides l 2 3 4 5

Student handouts l 2 3 4 5

5. Content: (by topic)

Personal feelings about aging l 2 3 4 5

Demographic data (tables identifying
the elderly) l 2 3 4 5

Concept of oldness (slides and case
studies) l 2 3 4 5

Diversity of the aged (film and assignment) l 2 3 4 5
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STUDENT QUESTIONNAIRE FOR EVALUATING THE UNIT ON AGING (Cont.)

Attitudes toward aging (songs, quotations) l 2 3 4 5

Age-grading (judging the appropriateness
of activities) l 2 3 4 5

Analyzing mass media (jokes, TV shows, and
advertisements) l 2 3 4 5

Problems of the elderly (tables) l 2 3 4 5

Housing for the elderly (tables, case
studies, housing needs form) l 2 3 4 5

Role of work (case studies and discussion
of mandatory retirement) l 2 3 4 5

Age—stereotypes (identifying and
checking validity) l 2 3 4 5

Aged in the future (how improve conditions) l 2 3 4 5

6. Compared to what takes place in your other classes, how interesting
was this material? '

Quite a bit less interesting
Slightly less interesting
Slightly more interesting
Quite a bit more interesting

7. Compared to what you learn in your other classes, how worthwhile
was this material?

Not at all worthwhile
Generally not worthwhile4 Generally worthwhile
Quite a bit more worthwhile

8. Compared to other materials or classroom activities, was it
difficult to understand what you were doing?

Yes ”
No
Unsure
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STUDENT QUESTIONNAIRE FOR EVALUATING THE UNIT ON AGING (Cont.)

9. Do you recommend that this material be used in this course again
next year?YesNoUnsureComments :
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Please answer the following:

l. Sex: M F (Circle the correct response)

2. Number of living grandparents

3. Number of living great—grandparents

Circle the response which best applies to each question that follows:

4. My interest in taking this course is:

a. very strong
b. strong
c. moderate
d. weak
e. none

5. I have lived or am living in the same house with a person 65
or older for:

a. less than 6 months
b. 6 months-1 year
c. l-5 years
d. 5-10 years
e. over 10 years
f. never

6. I come in close contact with relatives 65 or older:

a. daily
b. weekly
c. about twice a month
d. several times a year
e. about once a year
f. never

7. My relationship with these older relatives is:

a. very close
b. close
c. somewhat close
d. not close
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8. I come in close contact with non—relatives 65 or older:

a. daily
b. weekly
c. about twice a month
d. several times a year
e. about once a year
f. never

9. My relationship with these old people is:

a. very close
b. close
c. somewhat close
d. not close

10. On the average, how many hours do you spend each week watching
television?

a. 0-5 hours
b. 5-15 hours
c. 15-30 hours
d. over 30 hours

11. Where do you usually get most of your news about what's going on
in the world today? (Circle only one)

a. newspapers
b. radio
c. television
d. magazines
e. talking to people

12. List two elderly television characters that are representative
of TV portrayals of older people.

0

b.

13. Circle three words from the list below that describe the way
people over 65 are generally depicted on major TV shows.

Ridiculous Mature With-it
Childish Dignified Cranky
Old fashioned Wise Lively
Decrepit Moody Tender
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OLDER AMERICANS

l. Estimate the percentage of the U.S. population that is 65 or
older Z.

2. Estimate the percentage of the elderly population that is 75
or older Z.

3. Estimate the percentage of aged in long—stay institutions (i.e.,
nursing homes, mental institutions, homes for the aged, etc.)

Z!

Below are a number of statements describing people 65 and over.
Following each statement are three boxes labeled as follows:

Tf¤& False I do nnt
.. __ know/_/ I /_/ /"/

You are to indicate whether you believe the statement to be true,
false or if you have no idea, check "I do not know." Check the box
which reflects what you believe to be true. Please read each state-
ment carefully, but do not spend too much time on any one statement.
Do not skip any items. The term "old people" refers to individuals
65 or over.

True False I do not
know

4. Old people are less likely to vote.(E) /:y /:y /:y

5. The health and socioeconomic status of
older people in the year 2000 will __ __ __
probably be about the same as now.(F) {_/ {_/ [_/

6. The majority of older men are married.(T) /:y /:y /:y

7. Older television characters are generally ___ __ __
portrayed in starring roles.(F) /_/ [_/ [_/ I

8. The majority of old people live alone.(F) /:/ /:/ /:/ I
I

9. The majority of old people are senile '
(i.e., defective memory, disoriented __ __ __ I
or demented). (F) /_/ /_/ /_/ „

— —
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OLDER AMERICANS (Cont.)

True False 1 do not
know

' 10. Upon reaching age 65, most people
experience a sharp decline in __ _ _
physical abilities.(p) /__/ /_/ /_/

ll. About 80% of the aged are healthy enough _ _ __
to carry out their normal activities.(T) /_/ /_/ /_/

12. Old people perform just as well as young
when they have adequate time to complete __ _ _
a mental task. (T) /__/ /_/ /_/

13. Older people are underrepresented in
prime time television compared to their _ _ __ _
actual proportion in society.('[‘) /_/ /__/ /_/

14. Aging is a disease.(F) /:/ /:/ /:/

15. Older workers encounter more difficulty
in obtaining new employment than _ _ __
younger workers. (T) /_/ /__/ /_/

16. The majority of older women are widowed.(T) /:/ /:/ /:/

17. The reaction time of most old peopletends to be slower than reaction time _ ____ _
of younger people. (*1*) /_/ /_/ /_/

18. All five senses tend to decline in _ _ _
old age. (T) /_/ /_/ /_/

19. About 907. of old people live less than
an hour's trip from at least one of _ _ _
their children. (T) /_/ /_/ /_/

20. Physical strength tends to decline in _ _ _
old age. (T) /_/ /__/ /_/

21. Most jokes about old people are _ _ _
positive. (F) /__/ /_/ /_/
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OLDER AMERICANS (Cont.)

True False I do not
know

22. The majority of older people have in-
comes below the poverty level (as _ _ _
defined by the federal government).(F) /_/ /__/ /_/

23. The majority of aged no longer have _ _ _
T any sexual desires or activites.(F) /_/ /___/ /_/

24. A higher proportion of whites survive
to age 65 than in other ethnic and __ _ __
racial groups. (T) /_/ /_/ /_/

25. Older workers have less absenteeism __ _ _
than younger workers. (I) /__/ /_/ /_/

26. Older workers have more accidents _ _ _
than younger workers. (F) /_/ /_/ /__/

27. More men survive to age 65 than women.(F) /:/ /:/ /:/
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THE AGING SEMANTIC DIFFERENTIAL

Instructions: You are asked to participate in a survey designed to
determine some of your feelings regarding older people. Below are
a series of polar adjectives. You are to place a circle along the
scale at a point which in your judgment best describes older
Americans. Make each item a separate and independent judgment. Do
not worry or puzzle over individual items. Do not try to remember
how you have marked earlier items even though they may seem to have
been similar. It is your first impression or imediate feeling about
each item that is wanted.

p "When I think of old people, I think of people who are . . ."
1

(I-I) Progressive 1 2 3 4 5 6 7 Old-fashioned
(A-D) Consistent . 2 3 4 5 6 7 Inconsistent
(A-D) Independent 1 2 3 4 5 6 7 Dependent
(AvD) Rich l 2 3 4 5 6 7 Poor
(PAeU) Generous 1 2 3 4 5 6 7 Selfish
(I-I) Productive 1 2 3 4 5 6 7 Unproductive
(1-1) Busy 1 2 3 4 5 6 7 Idle
(AeD) Secure 1 2 3 4 5 6 7 Insecure
(I·I) Strong 1 2 3 4 5 6 7 Weak
(I—I) Healthy 1 2 3 4 5 6 7 Unhealthy
(I-I) Active 1 2 3 4 5 6 7 Passive
(PAeU) Handsome 1 2 3 4 5 6 7 Ugly
(PAeU) Cooperative 1 2 3 4 5 6 7 Uncooperative
(PA-U) Optimistic 1 2 3 4 5 6 7 Pessimistic
(A—D) Satisfied 1 2 3 4 5 6 7 Dissatisfied
(I-I) Expectant 1 2 3 4 5 6 7 Resigned
(PA-U) Flexible 1 2 3 4 5 6 7 Inflexible
(PA~U) Hopeful 1 2 3 4 5 6 7 Dejected
(AvD) Organized 1 2 3 4 5 6 7 Disorganized
(PA-U) Happy 1 2 3 4 5 6 7 Sad
(PAeU) Friendly 1 2 3 4 5 6 7 Unfriendly
(PA-U) Neat 1 2 3 4 5 6 7 Untidy
(PA-U) Trustful 1 2 3 4 5 6 7 Suspicious
(AvD) Se1f—Reliant 1 2 3 4 5 6 7 Dependent
(I—I) Liberal l 2 3 4 5 6 7 Conservative
(A—D) Certain 1 2 3 4 5 6 7 Uncertain
(PA-U) Tolerant 1 2 3 4 5 6 7 Intolerant
(PA-U) Pleasant 1 2 3 4 5 6 7 Unpleasant
(PA-U) Ordinary 1 2 3 4 5 6 7 Eccentric
(I—I) Aggressive 1 2 3 4 5 6 7 Defensive
(PAeU) Exciting l 2 3 4 5 6 7 Dull
(AvD) Decisive l 2 3 4 5 6 7 Indecisive
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OLD PEOPLE SCALES

Below are a number of statements expressing opinions with which
you may or may not agree. Following each statement are six choices
labeled as follows:

Strongly Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree

I l 2 3 5 6 7
You are to indicate the degree to which you agree or disagree with

I each statement by circling the appropriate numbers. Please do not
. spend too much time on any one statement. Do not skip any items.

There are no "right" or "wrong" answers--the only correct responses
are those that are true for you.

S3 3 33 33 3 33oou u D ¤ B H H m,333 3 33 ·€„¤¤ ¤¤ Sw
¤ m m ~H m H 4 4 n 4
D-H -« rd DmQ Q r.nQ co co

l 2 3 5 6 7

l. It would probably be better if
most old people lived in resi— ,1 2 3 5 6 7
dential units with people their
own age. (N)

2. One of the most interesting
Iqualities of old people is ,1 2 3 5 6 7 _

their accounts of their past
experiences. (P)

3. Most old people spend too much
Itime prying into the affairs 1 .2 3 5 6 7

of others and in giving unsought '
I

advice. (N)

4. Most old people tend to let
their homes become shabby 1 2 3 5 6 . 7 6
and unattractive. (N)

I

I I
I I
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33 3 33 SQ Q SQm U U U U U Q Q ¤oQ
§3 3 33 äg Q 3;nä 2 :3 Es < ä<
mQ Q mQ m cn

1 2 3 5 6 7

5. Most old people are capable of
new adjustments when the situ- 1 2 .3 5 6 7
ation demands it. (P)

I
6. It would probably be better if I

most old people lived in resi— I I
I

I
dential units that also housed 1 I 2 73

I 5
I

6 7
younger people. (P)

I I I
7. It is evident that most old people I Iare very different from one l I 2 .3 I .5 6 7

another. (P)
I I8. Most old people are constantly I I

complaining about the behavior .1 I 2 3 I
5 I 6 7

of the younger generation. (N) I I E
II I I

9. You can count on finding a I I I _
nice residential neighborhood 1 I 2 3 ‘ 5 I 6 7
when there is a sizeable I

“ I’
I II '

number of old people in it. (P) I
I II ä

10. Most old people make excessive I I I I
demands for love and 1 I 2 3°

I 5 6 .7 I
reassurance. (N) I I I

I
ll. Most old people make one feel I . I . I I I

ill at ease. (N)
I

1 I 2 3 5' I 6 I T
I I ¥

12. Most old people are irritable, I I I I I
grouchy, and unpleasant. (N) I 1 I 2 3

I
5 I 6 I 7

I II I
13. Most old people are really no ‘

I I I I
different from anybody else; 1 I 2 3 I 5 I 6 I 7
they're as easy to understand I I

I
Ias younger people. (P) I

I
I I

14. When you think about it, old I I I I
people have the same faults as 1 I 2 3 [ 5 6 $ 7
anybody else. (P) I I I I II · I 2
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15. Most old people respect others'
privacy and give advice only 1, 2 3 5 6 .7
when asked. (P)

16. Most old people seem to be quite
clean and neat in their personal l 2 3 5 6 .7

1
appearance. (P)

17. If old people expect to be liked,
their first step is to try to get ‘

rid of their irritating faults. (N 1 2 3 5 5 7

18. Most old people get set in i 1
their ways and are unable to · 1 2 3 1 5 5 1 7change. (N) Q

19. It is foolish to claim that . .
wisdom comes with old age. (N) 1 2 3 5 ' 5 7

20. Most old people bore others 1
by their insisting on talking 1 2 1 3

‘
5 5 7

about the "good old days." (N) 1
21. Most old people need no more love [ 1

and reassurance than anyone 1 2 1 3 5 5 1 7
else. (P) 1

1
22. One seldom hears old people com- 1

plaining about the behavior of 1 Q 3 5 5 7 1
the younger generation. (P) 1

23. Most old people should be more 1
1

concerned with their personal 1 2 1 3 5 5 7
appearance; they are too ‘ 1‘

untidy. (N) 1

24. There are a few exceptions, but 1
in general most old people are 1 2 3 5 5 Ä7
pretty much alike. (N) 1



I

276 I

S3 23 EIS >‘
"con u u n ‘Ü

3 3 Zb3c ¤¤ ¤¤ .: ¤> ,¤ „ M ¤ „
Bä ä 33 -‘3?¤¤ ¤¤ Sw+:6 6 66 •—-I<: < +:‘¤
mm ca m¤ cr: cn
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25. Most old people can generally
be counted on to maintain a l 2 3 3 6 7
clean, attractive home. (P)

26. There's something different
about most old people; it's . .
hard to figure out what l 2 3 3 Ö 7
makes them tick. (N)

27. Most old people are very
relaxing to be with. (P) l 2 3 3 6 ’7

28. People grow wiser with the
coming of old age. (P) l 2 3 3 6 7

29. In order to maintain a nice
residential neighborhood, it l 2 3 3 6 7
would be best if too many old '
people did not live in it. (N)

30. Most old people are cheerful,
agreeable, and good .1 2 3 3- 6. 7-
humored. (P)
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TEACHZR LESSON CRITIQUE: SUMYARY OF HITIAL EVALUATION OF INDIVIDUAL LESSONS

Lesson Number
Uni: Component Teacher
Being Ehreluated Eveluating 1 2 3 4 5 6 7 8 9-10 11 12

Reedebility of 1 5 5 5 S 5 5 5 5 5 S 5meterieu 2 5 5 5 5 5 5 5 5 5 S 5
3 4 4 3 5 4 4 4 4 4 3 5

V
iketing 4.7 4.7 4.3 5.0 4.7 4.7 4.7 4.7 4.7 4.3 5.0

Statuen: of 1 5 5 5 S 5 S 5 5 5 5 5
objectives 2 4 5 S S 5 S 5 5 5 S 5

3 4 4 4 4 3 4 4 4 4 4 4

i•R1t1.¤g 4.3 4.7 4.7 4.7 4.3 4.7 4.7 4.7 4.7 4.7 4.7

Tucher 1 5 5 5 5 5 5 S 5 5 5 Sdirections 2 5 5 5 5 5 5 5 5 5 5 5
3 4 4 4 4 4 4 4 4 4 4 4

Ylieting 4.7 4.7 4.7 4.7 4.7 4.7 4.7 4.7 4.7 4.7 4.7

Leeeon 1 5 5 5 5 S 5 5 5
j

5 S Scontent 2 4 5 S 5 5 5 5 4 S 4 S3 4 5 4 4 3 S 4 5 4 4 4
iilating 4.3 5.0 4.7 4.7 4.3 5.0 4.7 4.7 4.7 4.3 4.7

Beckground 1 5 S 5 5 5 5 5 5 S 5 Sinformation 2 4 5 5 S 5 5 S 5 5 5 5
3 4 5 4 4 3 4 4 4 4 4 4

ihting 4.3 5.0 4.7 4.7 4.3 4.7 4.7 4.7 4.7 4.7 4.7

I¤etz·¤ct1o¤e1 1 S 5 S 5 5 5 5 5 5 5 Smethod 2 5 5 5 5 S S 5 4 5 4 5
3 4 4 4 4 4 5 4 4 4 5 4

‘§Ra:!.¤g 4.7 4.7 4.7 4.7 4.7 5.0 4.7 4.3 4.7 4.7 4.7



I

APPENDIX M

TEACHER QUEST IONNAIRE FOR EVALUATING THE
UNIT ON AGING: FIELD TESTING RESULTS

I
I
I

279 '
I
III

I



u

280
TEACHER QUESTIONNAIRE FOR EVALUATING THE UNIT ON AGING:

FIELD TESTING RESULTS

Unit Component __
Being Evaluated Teacher l Teacher 2 Teacher 3 X Rating

Readability of materials 4.0 5.0 4.0 4.3
Statement of objectives 5.0 5.0 4.0 4.7Teacher directions 4.0 5.0 4.0 4.3
Sequence of materials 4.0 5.0 3.0 4.0
Difficulty of materials 4.0 4.0 4.0 4.0

Instructional method:Lecture 5.0 —— 5.0 5.0Class discussions 5.0 4.0 5.0 4.7
Group activities 5.0 4.0 4.0 4.3
Assignments 5.0 5.0 4.0 4.7

Instruetional resources:Film 5.0 4.0 3.0 4.0
Songs 5.0 4.0 5.0 4.7Slides 5.0 5.0 3.0a 4.3Student handouts 5.0 4.0 4.0 4.3

Content: (by topic)
Demographie data 5.0 4.0 3.0 4.0
Diversity of aged 5.0 5.0 3.0 4.3
Problems of elderly 5.0 5.0 5.0 5.0
Concept of oldness 5.0 5.0 4.0 4.7
Roles of elderly 5.0 4.0 5.0 4.7
Age-grading 5.0 4.0 3.0 4.0Role of work 5.0 5.0 5.0 5.0
Analyzing mass media 5.0 5.0 5.0 5.0
Age-Stereotypes 5.0 4.0 4.0 4.3
Aged in future 5.0 4.0 5.0 4.7

Student participation:Much lessSomewhat lessAbout the same XSomewhat more X XMuch more
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Appendix M——Continued

Unit Component __
Being Evaluated Teacher l Teacher 2 Teacher 3 X Rating

Was the material worthwhile?
Not at all worthwhile
Generally not worthwhile
Generally worthwhile X X X
Much more worthwhile

Did you like using the materials?
Not at all
Little
Generally
Very Much X X X

Would you use next year?
Yes X X
No

bUnsure X

aThis teacher did not use the slides due to projector difficulties.

bThis teacher checked "unsure" due to uncertainty regarding her
teaching schedule for the next school year.
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STUDENT QUESTIONNAIRE FOR EVALUATING THE UNIT ON AGING:

FIELD TESTING RESULTS

Unit Component Class 1 Classes 2,3 Classes 4,5 X Rating
Being Evaluated

Readability of materials 4.1 4.1 4.1 4.1
Sequence of materials 3.7 3.7 3.8 3.7

Instructional method:
Lecture 3.3 3.4 3.2 3.3
Class discussions 3.5 3.9 4.0 3.9
Group activities 3.9 3.7 2.9 3.4
Assignments 3.5 3.7 3.1 3.4

Instructional resources:
Film 3.8 4.2 3.6a 3.7
Songs 3.9 3.6 3.2 3.3
Slides 3.5 3.8 b 3.7
Student handouts 3.8 3.5 3.9 3.7

Content: (by topic)
Demographic data 3.8 3.4 3.8 3.7
Diversity of aged 3.4 3.9 3.7 3.7
Problems of elderly 3.7 3.8 4.2 3.9
Concept of oldness 4.0 3.8 C 3.9
Attitudes 3.8 3.6 3.5 3.6
Age-grading 3.7 3.5 3.7 3.6
Role of work 3.2 3.7 3.6 3.6
Analyzing mass media 3.6 4.1 3.8 3.9
Age—stereotypes 3.6 4.0 3.5 3.7
Aged in future 3.7 3.6 3.3 3.5

Interest level of materials: Z Z Z Z
Quite a bit less interesting 14.3 11.4 5.1 9.5
Slightly less interesting 28.6 37.1 38.5 35.8
Slightly more interesting 38.1 45.7 41.0 42.1
Quite a bit more interesting 19.0 5.7 15.4 12.6

Was the material worthwhile?
Not at all worthwhile 9.5 2.9 0.0 3.2
Generally not worthwhile 4.8 14.3 15.4 12.6
Generally worthwhile 57.1 68.6 74.4 68.4
Quite a bit more worthwhile 28.6 14.3 10.3 15.8
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Appendix N-—Continued

Unit Component Class l Classes 2,3 Classes 4,5 Rating
Being Evaluated ('.p_= 21) (p_ = 35) (g_ = 39) (g_= 95)

Z Z Z Z
Were materials difficult?

Yes 14.3 2.9 0.0 4.2
No 66.7 80.0 90.0 81.1Unsure 19.0 17.1 10.0 14.7

1
Recommended use next year?

Yes 57.1 62.9 46.2 54.7
No 14.3 11.4 12.8 12.6
Unsure 22.9 28.6 41.0 31.6

aThis figure reflects student evaluations of the film designed to
be used with the materials and of a filmstrip that the teacher wanted
to preview.

bStudents in this group did not view the slides.

CThe teacher did not use this lesson's activities.

II
I
I
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THE DEVELOPMENT AND EVALUATION OF A SECONDARY
‘ SCHOOL INSTRUCTIONAL UNIT ON

AGING IN AMERICA

by
Mary Ann Strubbe

(ABSTRACT)

The major emphasis was the development and evaluation of a

secondary school unit on aging that focused on prevalent age—stereo-

types. The systematic development of materials was followed by field

testing of the instructional unit.

Two levels of field testing provided suggestions for improving

the unit. Evaluation of the revised unit by teachers, students and

various experts indicated very favorable reactions to the materials.
l

The unit on aging was generally perceived as interesting, worthwhile,

and appropriate for future classroom use.

A pre-, posttest, delayed posttest experimental design assessed

the unit's effectiveness in promoting more accurate beliefs about

l older people and increasingly positive attitudes toward the elderly.

A Posttest and delayed posttest findings on the knowledge instrument

revealed that students receiving instruction scored significantly

higher on this measure than students not receiving instruction.

Scores on the attitude assessment instruments indicated that

all students tended to evaluate older people in a positive direction

regardless of aging instruction. The treatment significantly



affected students' negative feelings abcut the aged, but this signifi-

cant finding was not encountered on the delayed posttest scores of

the same instrument. An examination of the influence of pretesting

suggested that this attitudinal shift was an artifact 0f the design.




