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(ABSTRACT)

I Currently over 13 million school age children are

living in single parent homes. 40 percent of children
B

from single parent homes earn grades of D and F compared

to 24 percent of children from two parent homes (Pines,

1982).

This descriptive field study was designed to

determine if different levels of parental participation in

homework completion influence academic success when

academic success is defined as grades that average A, B,

or C in the single parent family.

Four levels of parental participation were used, (l)

supplies materials and resources required for homework com

pletion; (2) directs student to do homework; (3) assuresB
that·homework is completed, visually views; and (4) assist

with homework during time child is working, content

teaching or correcting. The sample consisted of 58 fourth,



fifth and sixth grade students and their parents. The

parents and students were interviewed in their home

setting. Information on academic success was obtained

from public school records. The data were analyzed using

discriminate analysis statistical techniques to determine

group membership and to determine the strength of the four

levels or a combination of the four levels of parental

participation in homework completion in conjunction with

student participation.

The results indicate that parental assistance at

Levels 3 and 4 are predictors of student grades. However,

„ student time on homework in conjunction with parental

assistance at Level 3 was a stronger predictor of student

grades.
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‘Chapter 1

INTRODUCTION

Currently over 13 million school age children are

living in single parent homes. Seventy percent of these

children are from divorced families. If the current

divorce rate continues by 1990 over one—third of all

children will spend part of their childhood in a single

parent family. In addition to the soaring divorce rate

the number of unmarried parents is also rising, these

children make—up over ten percent of all single parent

° children. Figures released by the Bureau of the Census in

the summer of 1980 indicate that the largest majority of

children living in the single parent home are elementary

school age.

In a 1982 study, on school achievement, Burton Yale

Pines recorded in his book ggg; gg BASICS, that children

from single parent homes have greater academic and

disciplinary problems in school than children from two

parent homes. Forty percent of children from single

parent homes earn grades of D and F as compared to 24

percent of children from two parent homes. Hetherington,

·
(1981) in a review of fifty-eight studies on single parent

families noted that the differences in IQ between children

in single and two parent families is small. The

J 1
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difference, however, in grades earned by students from

single parent families do not positively correlate with

their IQ. This may suggest that other factors beyond

ability effect the school success of students from single

parent homes.

The value of homework and its effect on achievement

has been argued over a period of years. The research

findings have often been inconsistent, inconclusive and

negative (Goldstein, 1960, Friesen, 1979).

In spite of these findings, many schools systems,

A such as Norfolk, Hampton and Gloucester County, Virginia

have an administrative policy which requires homework. A

review of the literature indicates that many elementary

and secondary school teachers assign homework three or

four nights each week, and use homework grades as a small

percentage of the students overall course grade.

In a survey on homework and student compliance, ‘(N-

748), seventy-three percent of the middle school students

reported that they sometimes required help with their

homework and six percent reported always needing help.

There are several factors which cause many students, from

both single and two parent families, to have difficulty in

completing homework assignments. The factors include the

need for assistance with homework content, lack of

materials and home interruptions. The majority of the



students, seventy percent and greater, responded favorably

to homework indicating that it helped them get better

grades in English and mathematics (Kerzic,l966). Other

studies on homework completion indicate that in relation

to two parent families students from one parent families

have less efficient work or study habits (National

Association of Elementary School Principals, NAESP, 1980

Report). Students from single parent families are reported

to show lower achievement in school than do two parent

children (Evans, 1980). The results of extensive surveys

4 conducted in elementary schools showed that 38 percent of
U

the students from single parent families were classified

as low achievers (Evans, 1980).

Parental involvement in the child's education and the

school is very important and well documented. Parental

involvement is strongly encouraged in school programs that

are authorized under the Federal Title I law. Title I of

the Elementary and Secondary Education Act (ESEA) was

passed in 1965. Its purpose is to supplement and improve

the educational opportunities of educationally deprived

children.

The importance of parental involvement was also

indicated in studies concerned with student achievement at

elementary and secondary levels which suggested that
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parental attitudes toward education and their direct

involvement in education is associated with academic

success (Pomfret, 1972).

During the last century both educators and parents

have been concerned with the value of homework. Numerous

studies, Goldstein (1960), Friesen (1979), Paschal (1984),

have been conducted to determine the role, if any,

homework plays in academic achievement. Other studies have

also been conducted that focused on how homework is

accomplished in the single parent home, (McDermott,l984,

_ Van Cleve,1985) each of these studies focused on one

single parent family. However, the level of parental

involvement in assisting the child in homework completion

has not been studied extensively for the single parent

family.

Statement of the Problem

This study examined which levels of parental

participation, if any, in homework completion influence

the academic success of students from single parent

families.

Purpose of the Study

The purpose of this study was to determine if

different levels of parental participation in homework

. completion influences academic success for elementary
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school children in the single parent home when success is

defined in terms of semester grades A, B or C. Students

who obtain semester grades of D or F will be defined as

academically unsuccessful.

Significance of the Study

Approximately 19 percent of school age children are

living with one parent. There is overwhelming evidence

that thirty to forty percent of these children are

performing less well in school than children from two

parent homes. E
- This study provides educators and administrators

information on how homework is conducted in single parent

homes. This information can aid administrators in policy

development in reference to homework requirements. This

study identifies areas in which children and parents in

single parent settings need additional or alternative

programs to acquire equal academic standing with children

from two parent homes.

Research Questions .

By means of discriminant analysis, answers were

sought to the following questions:

° 1. Are there differences in how parents assist
students in completing homework?

2. Does any one of the four levels of parental
assistance in homework predict student’s grades?
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3. What combination of parental assistance, if any,
will best predict academic success for students?

4. Does the amount of time students and parents
spend on homework, in conjunction with the identified
levels of parental assistance predict students' grades?

5. Does student and parent satisfaction with grades
in conjunction with time spent on homework and level of
parental assistance predict students grades?

Demographic data, parents' age, sex, educational

level, current income, current occupation, number of

children in the home, sex, age and grade of students were

analyzed =@ ately.

A
Definition of Terms

The following definitions were appropriate for

purposes of this study:

l. Academic Success — Grades that average A, B, or C.

(4.00 — 2.00)

2. Academically Unsuccessful - Grades that average D or

F. (1.99 — 0)

3. Homework - work assigned by a teacher to be completed

outside the class room.

4. Single Parent - Any parent who is the sole in—house

‘
caretaker of a school age child.

Limitations

Any conclusions or implications made from this study are
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limited by the following factors:

l. Fourth, fifth and sixth grade students who have lived

in a single parent setting one year or longer.

2. This study was limited to the Public Schools in

Gloucester County, Gloucester, Virginia.

3. This study was limited to those students who are not

in Special Education Classes.

Organization of the Study

This study is organized into five chapters. Chapter

l includes the introduction, statement of the problem,
i

purpose of the study, research questions, definition of

terms, limitations and the organization of the study.

Chapter 2 is a review of the literature that deals with:

homework and school achievement, parental involvement and

school achievement and the status of students from single

parent families and school achievement. Chapter _ 3

describes the research methodology of the study. Chapter

4 analyzes the data collected and reports the findings. A

summary of the study with conclusions and recommendations

are contained the Chapter 5.



V ‘Chapter 2

REVIEW OF LITERATURE

Introduction

The review of literature presented in this chapter is

organized into three major categories: (l) a review of

homework and achievement; (2) studies concerned with

parental involvement and students academic achievement;

and (3) the current status of children residing in single

parent families and their academic achievement.

Homework and Achievement

Generally homework is work assigned to be completed

outside the classroom. Many school systems consider

homework to be an important extension of the instructions

received within the classroom. Its basic purpose is to

strengthen skills and extend knowledge. During the last

century, however, both educators and parents have

questioned the value of homework as a positive influence

on academic achievement.

Much of the literature is focused on "homework"

versus
”no

homework" and the effects of each condition

upon academic achievement. Extensive studies have been

conducted to determine what role, if any, homework plays

in academic achievement.
4
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One study conducted between 1927 and 1932 in El

Segundo, California investigated the effects of homework

versus no homework on the academic achievement of

elementary school students. The study ran for six years.

A11 students in grades five through eight were included in

the study. During the first three years all students were

assigned homework. During the last three years homework

was abolished. The students level of achievement was

measured on the New Stanford Achievement Test. During the

course of the study the test was given annually. The

· results based on the test scores showed a slight but non-

significant difference in the first 3 years favoring the 3

years of homework (Carmichael 1933).

Five years later, Carmichael (1937), in a follow up

evaluation found a decrease in achievement in high school

grades when compared to students who had progressed

through the elementary school prior to the abolishment of

homework. A positive difference in achievement was also

noted for students who had attended other schools that

required homework.

In a similar vain in 1935, Di Napoli conducted a

study in the New York public schools with fifth and

seventh grade students. Groups were formed based on

closely matched socioeconomic status, age and scores on
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the Metropolitan Achievement Test (MAT). The students,

(398 matched pairs), were grouped into compulsory—homework

and voluntary—homework classes. The voluntary-homework

groups were not assigned homework, if they chose to do

homework the teacher accepted it and commented

appropriately. The compulsory homework groups were

assigned homework at least one hour daily. The study ran

for one semester. At the end of the semester the groups

were again given the Metropolitan Achievement Test. The

results based on the MAT scores indicated a slight

difference favoring compulsory homework for fifth graders.

For fifth graders the scores showed a total average gain

(P<.05) in eight of the nine subjects tested. For seventh

graders the volunteer homework group was favored slightly

over the compulsory homework group (Di Napoli, 1937).

while neither the Di Napoli study nor the El Segundo

study present strong statistical evidence to support

continued compulsory homework there is an indication that

homework does have long range value and produces some

slight academic advantages.

In another study, students assigned homework showed

higher achievement gains in English, social studies and

mathematics. The students assigned to the" no homework"

group who were average or below average achieved
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significantly lower than similarly matched students in

the "homework" group (Anderson, 1946). These results

suggest that no homework may be more harmful to the

average and below average student than to the students who

are achieving at levels above average. Based on these

results it may be concluded that the abolishment of

homework negatively impacts on the achievement levels of

the students who are already at risk.

In regards to arithmetic computation homework, it

appeared to be academically valuable for students who

· participated in a ten week study which investigated

whether or not daily homework would increase achievement.

In addition to overall achievement, length of homework as
I

a predictor of achievement was also measured. The

subjects were three sixth grade classes in one Minneapolis

public school. The students used the same arithmetic

textbook and covered similar course content. All subjects

were pre and post tested on the Arithmetic Concepts and

Arithmetic Problem Solving sections of the Iowa Tests of

Basic Skills. Based on an analysis of variance of their

test scores on the California Test of Mental Maturity the
V

three groups did not differ significantly in IQ. The

groups were randomly assigned in the following manner:

No—h0mework, (N-30), 15 minutes of homework, (N-29), and
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30 minutes of homework (N—26). In the area of arithmetic

problem solving, the test results did not show a

significant increase in achievement. In the area of

arithmetic concepts, however, the results indicated a

significant difference in achievement between the groups

doing homework and the group doing no homework. The _30

minutes of homework group made substantial gains on the

bases of the different scores in arithmetic concepts which

is evident by the sizable mean differences. The no

homework group reported a mean difference of 2.267, the l5

· minute group reported a mean difference of 3.448 and the

30 minute group a mean difference of 8.577. The mean

differences between the 15 minute group and the 30 minute

group, 3.448 and 8.577 also indicates that length of time

spent on homework influences achievement in arithmetic

concepts (Koch, 1965).

In another study designed to measure the effects
tof

homework versus no homework and achievement, Foran and

Weber,(l939) conducted an experiment in seven parochial

schools with 292 seventh graders. Homework was curtailed

in all subjects except arithmetic. Arithmetic homework

was_ only given during one of the two terms under study.

The students in Group A had homework only during the

second term, Group B only during the first term. The

students were pre and post tested on the New Stanford
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Achievement Test. The results were noted in two areas,

problem—solving and computation skills. In problem

solving, both groups made greater achievement gains during

the time they were required to do homework. In

computation skills the gains were less notable but showed

the same tendency toward slight gains when homework is

mandatory (Foran and Weber 1939).

Hines (1957) conducted a study involving two classes

of students registered for plane geometry. Students were

matched by age, IQ, and grade point averages for the two

„ semester of beginning algebra. A total or nineteen
I

matched pairs were formed and randomly assigned to

classes. The experimental group received no homework,

while the control group received homework two or three

times weekly. Every one of the seventeen comparisons on

the co-operative achievement tests favored the group

receiving homework. The experimenter concludes that out

of class study increases achievement in plane geometry.

Steiner (1934) conducted and experiment involving the

thirty—nine pupils in a seventh grade. The experiment,

lasting for eighteen weeks, was designed to determine the

effect of home study upon the standard test scores of

students in arithmetic and English classes. Consistent,

but small, differences were found in favor of the group
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receiving homework. The author concluded that homework

assignments of a drill nature in arithmetic and English

tend to accelerate learning as measured by standardized

tests.

In homework focused on reading achievement, Singh

(1970), noted growth in achievement for 400 students. The

400 intermediate—level students from different

socioeconomic backgrounds were assessed for academic

ability and for factors existing in their individual home

environment and interest before homework was assigned.
”

The teachers then assigned the students homework based on

three factors: l) their ability, 2) the need for

enrichment and 3) relevant environmental factors. The

homework assignments had a positive effect on both reading

behavior and reading achievement.

The National Education Association conducted a poll

to measure the opinions of teachers toward howework for

students in the elementary grades. Eighty-three percent

of the elementary teachers and eighty-four percent of the

secondary teachers felt that elementary students should be

given homework assignments. Only twelve percent of the

elementary teachers and seven percent of the secondary

teachers felt that elementary students should not be given

homework. The remaining sample of teachers indicated they

were uncertain. When asked what the maximum time
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limitation upon homework per week should be, the sample of

both elementary and secondary teachers recommended a

limitation or three hours per week for grades one through

three, and five hours per week for grades four through

six. The responses of the elementary teachers included

recommendations which were somewhat lower. The elementary

teachers recommended a limitation of two and one half

hours per week for the primary grades one through three,

and four hours for the intermediate grades four through

six. Only twenty-seven percent of the elementary teachers

favoring homework stated that they did not believe ini
homework for grades one through three. No teachers

indicated they did not favor homework for the upper

grades. The teachers viewed homework as beneficial to

academic achievement (NEAJ,l961).

Goldstein (1960), in a review of the homework

research conducted and published between 1928 and 1959

concluded that fair assessments of the value of homework

has been hampered historically by weak and hazy designs,

unclear, limited and fragmentary data and most important

the reporting of conclusions and recommendations that are

not supported by the research findings. In addition, he

also concluded that authors of experimental research have

a tendency to present their conclusions in terms that
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favor preconceived notions about homework. This tendency

according to Goldstein has been perpetuated by other

authors and researchers who continue to cite these

unfavorable conclusions rather than the actual research

findings. Goldstein's overview of thirty years of

homework research resulted in his conclusion that

homework is a valued educational procedure in the

elementary school (Goldstein, 1960).

The National Commission on Excellence in Education in

its 1983 report, A Nation at Risk: the imperative for

A educational reform, was critical of homework practices in

U.S. high schools and recommended increasing homework

requirements as a means of improving student achievement.

This view was confirmed in a 1985 analysis of high school

seniors. The seniors were apart of the sample from the

first wave of the massive high school and beyond

longitudinal study conducted by the National Opinion

Research Center, 1980. A sample of over 58,000 sophomores

and seniors was selected from 1,000 high schools across

the nation. A path analysis was conducted to determine

the influence of homework time on grades. Other factors

' such as ability, race, and family background were also

entered into the analysis. The results showed the

strongest influence on grades was ability (path = .315).
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However, the second strongest influence was from homework

time (path = .192). In the analysis of the effects of

homework on achievement scores the results showed

ability having the strongest impact on achievement

(path = .625). Family background characteristics, (path =

.134) was the second strongest meaningful influence and

homework the third (path = .133). The researchers

concluded that for all analyses, homework had a

meaningful influence on achievement. They suggested that

homework be considered as a possible intervention, when

_ achievement is a concern. Additionally, they suggested

that a review of homework demands might be worthwhile for

children and adolescents, 4th grade and older referred for

low achievement (Keith and Page 1985).

Parental Involvement and Academic Achievement.

Interest in the home environment and parental

influences in school was greatly increased in the late

l960's after the much publicized and highly controversial

Coleman report. Much of the controversy surrounding the

Coleman report stems from the analytic method used to

interpret the data (Pedharur, 1982). The Coleman report,

Equality of Education Opportunity, claimed students

achievement could not be attributed to school factors, but

were more strongly related to factors attributable to the
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home environment. Coleman et al., (1966) in a broad study

of nearly 600,000 children in elementary through high

school, concluded that achievement is largely determined

by the home environment. The Coleman report strongly

suggests that the school's influence on achievement is

secondary to the home environment.

Compensatory parent involvement programs grew from

the results of the Coleman report and other sociological

research that supported a correlation between school

achievement and home environment. In 1971 the United

_ States Commissioner of Education, Sidney P. Morland, Jr.,
(

indicated that parental involvement was essential to the

success of Title I of the ESEA of 1965 (Wallat, 1979).

During the same time frame, other studies also indicated

the importance of parental involvement (Pomfet, 1972). In
‘ a study concerned with student achievement at elementary

and secondary levels, Pomfet concluded that parental

attitudes toward education and their direct involvement in

education is associated with academic success. ·

In one Title I school in Montgomery County, Maryland

a reading program was developed titled "Reading at Home."

The program required parental participation. When

evaluated, the program involving parents showed the

students had increased word recognition on the Botel Word
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Recognition Test and showed an overall increased interest

and enthusiasm for reading. Parental participation proved

to be invaluable. The overall conclusion derived by the

program managers is that when parents are involved in

their children' studies the influence is long term

(Brieling, 1976).

The results of a longitudinal evaluation and review

of preschool programs that required parental participation

and offered parents assistance in teaching their children

at home, Bonfenhrenner (1974) noted the following:

_ 1.) gains made by children in home based
programs hold up for three to four years after the
program terminates.

2.) children continue to benefit from parent
involvement through grade six.

His overall conclusions confirm the need for parental

involvement in the education of young children. Also

supportive of parental involvement, Walberg (1983) suggest

that even small Variation in parental support can have

large effects not only on verbal subject such as reading

but also science and mathematics. Measures of home

stimulations, according to Walberg, account for as much as

.fifty percent of the variance in school achievement. He

states that, "since parents are responsible for

supervising about 85 percent of the potentially educative

time for the first eighteen years of their children's
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lives, even moderate improvements in parents'

effectiveness in encouraging their children, and in

supervising and discussing their television viewing, seem

likely to bring about substantial long—term effects on

literacy". Other research on the amount of television

viewing at home and achievement, Walberg 1979, suggest

that achievement would be raised considerably if homework

and other educational activities replace the hours of

television watched each day in typical American homes.

The following studies are field case studies designed

_ to investigate parental involvement in homework completion

and the school achievement of students: McDermott(l984),

conducted a study of two families to investigate the ways

in which homework is accomplished in the home setting.

Participant—observations, interviews and videotape of the

two families were used to gather the data. The

observations were conducted during the time homework was

attempted by the child. One two—parent family, conducted

the homework process as a matter of their daily routine.

The mother provided the largest degree of assistance to

the child, however she continued to converse with the

father, watch television and attend to a younger child

during the process. The child would complete sections of

the assignment, present the completed sections to the
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mother and wait for the mother's approval. The mother

would ask questions and make corrections and give the

papers back to the child for additional work, if needed.

Both the child's teacher and mother reported that the

child was making satisfactory progress in school.

The other family, a single parent family, managed

homework completion in a formal setting. The child and

mother were removed from the family setting, they worked

in a location designed to provide privacy. The mother sat

with the child doing most of the time allowed for

. homework. Numerous corrections were made by the mother

during the process. In this formal, school like setting,

homework completion appeared to be difficult and painful

for both the mother and the child. Both the mother and

the child's teacher agreed that this child was behind his

peers in most subjects.

In a case study of one academically successful single

parent family, Van Cleve (1985), noted that the mother was

definitely a participator in the child's growth at school

and in less formal learning at home. While homework

completion was conducted in a casual manner, the mother

· did monitor the child's study. In the area of learning

and completing school assignments there was definite

structure with broad parameters. The mother initiated pep

talks about school and encouraged the child to listen to
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the teacher. This child was reported as achieving at a

high level academically and was enrolled in a gifted

children's program.

while parental participation has been noted as

important, observations by these three families indicate

that the manner in which the parent helps the child may

also be important. This suggests that some parents need

guidance in how to assist their children in study

activities at home as well as in determining to what

degree they should help in homework completion.

. In one study a set of characteristics were used to

construct an index of an educational home environment.

The index included: language models, the quality of

parents' language and the standards they expect in the

child's language, work habits in the family, the degree of

routine in home management, the preference of educational
”

activities and academic guidance, the availability ‘and

quality of educational guidance provided in the home.

This index of educational environment correlated very

highly with forth—grade achievement test score (r. = .80).

The correlation between the achievement test and social

status was lower (r. = .50). Based on the conclusion of

this study the relationship between the socioeconomic

status of the parents and the educational achievement of
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their children is mediated by the existence of favorable

educational environment in the home (Dave 1963). Dave

1963, found that parents' aspiration for the child and for

themselves, their interest in, knowledge of, and standards

of rewards for the child's educational achievement are

correlated highly with grade achievement test scores.

Moore (1954), found evidence that parental activities

provide an environment which affects children's

educational achievement. She concluded that parents of

high school dropouts are less likely to participate in

- school activities than are parents of children who have
~

completed high school. Dropouts less often report having

reference books, newspapers, or a quiet room for study at

home than do graduates.

Two studies conducted prior to 1920 also confirm the

importance of the home environment and parental

involvement in the child's education process. Revis,

(1911) observed the study habits of five hundred

elementary.pupils throughout the entire school year, and

placed them into three classes according to their study

habits. The home environment was then measured from

three-hundred—ninety three homes and given a rating of I,

highest, II, or III lowest according to educational

interest, clothing, etc. This study showed a strong
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relationship between environment and study habits. A

large percentage of pupils doing home study came from

homes in ranks I and II according to the experimenter's

criteria for evaluation. Those students doing little or

no study at home were found to come primarily from ranks

II and III. Rank ll was found to be very evenly divided.

Brooks (1916), conducted a study designed to

determine whether the elimination of assistance of parents

is a desirable goal. He conducted the study in the

fourth, fifth and sixth grades of Durham, North Carolina,

. Public Schools. Home visits and parent consultations were

used to compare the achievement of the pupils with the

education and capabilities of the parents. He found that

children coming from homes in which parents were capable

of guiding the child, and in which they are also inclined

to supervise the home—study, were apt to succeed in

school. Students coming from homes with incapable or

disinterested parents made progress below that of the

students having capable and interested parents.

A survey conducted by Stallworth in 1981 was

administered to 1,550 principals and 2,000 teachers in

seven Southwestern states. The survey was based on

parental involvement in homework.These educators were

asked to assess levels of parental involvement. The
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following list was derived: attending school functions,

attending parent-teacher conferences, and assisting

children with school assignments at home.The majority of

the responses viewed parental participation as important.

Williams (1981), surveyed 5,500 educators. He

focused on the need for teachers to be trained in methods

designed to encourage parental participation. The results

indicated general agreement among professors of education,

principals, and teachers that parental participation is

essential in the child education. There was also
u

agreement that parent involvement training should focus

upon helping teachers to help parents work with their

children at home on learning activities.

Status of Children in Single Parent Families

Since the late l960's the percentage of children who

spend part of their childhood in single parent families

has increased dramatically. In 1976 it was estimated that

approximately forty percent of all children would live an

average of five years in a single parent family (Bane,

1976). Currently nineteen percent of all children are

living in a single parent home and according to a 1980

report (NAESP), a million more children are added to the

total each year.
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In most single parent families, nine out of ten are

headed by the mother who is also employed outside the

home. Among families headed by females with school age

children, over seventy percent are employed as compared

with fifty—nine percent of the mothers in two parent

families (Roddy,l984). The typical single family, headed

by a single mother, operates on just a little more than a

third of the average income of the typical four person

family headed by a father and mother. While estimates

vary wide ly, fifty to ninety percent of all single parent
u

homes headed by females are believed to fall below the

poverty line (Shreene,l985).

In a study of how economic disadvantages relates to

the school achievement and adjustment of fatherless

children, Deutsch (1960) compared the academic achievement

of lower—class black and white children in fourth, fifth

and sixth grades. All of the children scored lower that

the middle—class norm on standardized test. The black

children performed at lower levels that the white

children, at the same socioeconomic level. However all

the children in the study did less well scholastically

than children from intact families.

Cashion, (1982) reviewed the social psychological

research pertaining to female headed families published



‘
27

between 1970 and 1980. The review was designed to

evaluate the strengths and weaknesses of female-headed

families. The author concludes that the major problems in

these families stem from poverty and its stigma. Poverty

is associated with the mother's poor attitudes about her

status. It is also associated with problems in school and

juvenile delinquency. Based on her findings, Cashion,

' maintains that poor school performance is not to be blamed

on the fact that a parent is missing. The overall reason

for poor performance is that most single—parent households
U

are headed by mothers who are forced to live at poverty

level. The results of the review indicate that the

majority of single parent families, when not plagued by

poverty, are as successful as two parent families.

The results of a longitudinal study conducted by

Schlesinger (1985), designed to explore the interactions

between children's behavior and sociodemographic

characteristics of their parents, confirm previous

findings that suggest socioeconomic (SES) factors are the

major problem for female single parents. Twenty custodial

mothers and seven custodial fathers were interviewed to

collect the data. The first set of interviews was

conducted between 1978 and 1980, the second set was

conducted in the spring and summer of 1981. Of the twenty
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. mothers, ten were of lower-SES; ten were upper-middle

class. Of the seven fathers, one was of lower-SES, and

six were upper-middle class. At the time the first

interviews were conducted, the average age of the children

(N—72) was 10.8 years. when questioned about their

children's behavior, none of the seven fathers reported

any major problems. Five mothers described several minor

problems. Five mothers were entirely positive about their

children's behavior. Of the ten lower-SES mothers, only

two were positive. The other eight lower-SES mothers

_ reported problems which included truancy from school,
‘

disrespect for teachers, frequent absence from home late

into the night and failing in school. During the follow

up interviews the fathers, from both the low and upper-

middle class SES levels indicated that their children's

behavior had remained positive. The mothers of upper-

middle — class had experienced a more pleasant

relationship with their children than the lower-SES

mothers. In the lower-SES families several children,V

considered problematic (N=7) had voluntarily moved or been

removed from the home. The results of the study indicate

a close relation between child behavior, parental

adjustment and economic status.
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The mothers who were educated and had sufficient financial

resources benefited from a relatively high social status,

and reported less problems with their children as did the

fathers who were not experiencing financial hardships. On

the other hand, the lower-SES mothers, who have little

control over their existence have children who inherit

their low social status. Children of lower-SES mothers

have few material and social advantages and often end up

at the bottom of the scale academically in a school system

that rewards material possessions.

· In addition to surviving on limited finances the

single parent must also attempt to fill the role of both

parents. Perhaps children from single parent homes

receive less parental attention than their counterparts in

two parent families. Hetherington (1981) suggests that

the great disparity in grades between children from single

and two parent families may be due to the following:

l.) Conditions in the home that affect the
students' achievement, such as, the emotional strain of
having only one parent. For some children the conditions
surrounding separation and divorce may cause emotional
problems that prevent concentration

2.) single parent children have less time for
homework because of household and child-care
responsibilities

3.) teachers perceiving, as less competent, those
students who do not conform to school routines and
requirements.
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In a study conducted to evaluate socioeconomic status

(SES) and achievement (Smidchens,l978), found that SES had

a greater impact on students in lower ranges of the SES

scale. The sample consisted of 400 fifth graders in a

middle sized midwest city. Approximately twenty percent

of the children were from single parent homes. The

California Achievement Test (CAT) was used to determine

achievement levels. The results of the comparison

indicated that the family organization (two parent/one

parent) seemed to have a greater impact on students in

_ lower ranges of the SES scales. With only rare exceptions

students from two parent families scored higher than

students from one parent families regardless of the other

effects: income, race, educational level and sex of

parent. These results suggest that parents with high

level income and education are most apt to have time,

resources and experience which contribute to their

children's school achievement.

The conclusion drawn from a review of 54 studies on

the effects of father absence indicate that financial

hardship, high level of anxiety and low levels of parent-

children interaction cause poor academic performance among

children in one—parent families. The studies, reviewed by

Shinn (1978) measured the effects of father absence on

cognitive development, as measured by standardized IQ and
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achievement tests. The differences in cognitive

performance were considerable, from 0.2 to 0.9, standard

deviation units in IQ and aptitude.

In a study of 48 kindergarten through twelfth grade

children who lived in single parent (mother) settings,

that had been been referred to the school counselor, for

_ academic deficiencies, Rouman (1956), noted that

elementary school age children were referred more

frequently than older children to school counselors for

‘academic deficiencies. The children had problems in

. social adjustment and appeared deficient in motivation and

internalization of societal standards.

Studying junior—high school students with one or no

parent, Risen (1939), found that they tend to be older

than their classmates and had an increased chance of

being referred to the school counselor for academic and

behavior

difficulties. These one parent family children also had

less chance of becoming school leaders. Risen concluded:

1) that there appears to be some relation between

(retarded) school progress and the lack of a parent in the

‘ home and 2) that the lack of one or both parents seems to

affect every phase of school work unfavorably. Even if

the differences between the groups is not large, the

results always favor the group with two parents.
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Kelly and Wallenstein (1979) in their five—year

longitudinal study of 60 families and 131 children, noted

changes in the children's behavior during the early stages

following the parents separation or divorce. Their

interviews of teachers showed that two-thirds of the

children showed changes in their school behavior following

their parent's separation. The most common problems

identified in the school setting were lowered academic

achievement, restlessness, concentration difficulties and

increased daydreaming. The teachers also reported an
·

increase in attention seeking behaviors.

The difference in the effects of father absence on

boys and girls has been studied extensively. Some

researchers Santrack (1973, Sicara and Jantz (1974),

Chapman (1977), and Fowler and Richards (1978), contend

that father—absence diminishes both mathematical and

verbal performance, specifically in boys. In a study of

white low socioeconomics status boys and girls to

determine the relation of father absence to cognitive

development, Santrack (1973) found that on measures of

achievement father—absent boys consistently performed more

poorly than father-absent girls or father present boys.

Sicara and Jantz (1974) in a study of father absence and

its effects on the reading achievement of black children
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from low income families found that both male and female

father-absent fourth graders achieved lower reading scores

on IQ test than did their counterparts with a father

present in the home. Chapman (1977), found lower verbal

SAT scores among father-absent males than father-present

males. Chapman failed to find father-absence effects in

girls. In a study of black low socioeconomic status (SES)

children designed to predict academic deficits due to

early and continuing parental absence, Fowler and Richards

(1978) found that father—presence appears to facilitate

7 the mathematical achievement of girls more that boys.

In contrast with these studies an earlier study

conducted by Collins, (1969) found no significant

differences in performance between father present and

father absent children. Collins compared the arithmetic

and reading scores of 150 third-grade black, low SES

students from single parent families with 150 third-grade

student from two parent families. Collins did note that

for sixth-graders on teacher-rated achievement, father

absent students performed significantly lower in

arithmetic.

In attempts to answer the question, Can single

parenthood adversely affect children's school
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achievement?, a recent study was conducted (Shreeve,1985)

to measure achievement levels against grade point

averages. The subjects were two hundred and one middle

and high school students considered to be a homogeneous

- population. The students were administered the California

Achievement Test (CAT) with which their grade point

averages were compared. The findings regarding grade point

averages clearly indicated a difference between single

parent and two parent students. When ranked as high,

medium or low achievers by grade point averages, two

. parent students ranked higher in every instance. The

results of the CAT showed that a higher percentage of

students from two parent families scored at or above grade

level than did single parent students in reading, language

and mathematics. The mean grade point average for

students from single parent homes was 1.95 for two parent

student it was 2.37. Shreeve suggests that this study and

others (NAESP,l980), clearly indicate that the children of

single parent families need help in order to gain equal

school achievement.

A 1980 (NAESP) survey of twenty—six American schools

indicated that one-third of the children from single

parent families are achieving below average. The

conclusion that children from single parent families are

at risk is confirmed. They suggest that additional
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strategies are needed for the students from the single

parent family.

Summary

The review of the literature is organized into three

major categories: 1) a review of homework and achievement,

2) studies concerned with parental involvement and

students academic achievement and 3) the current status of

children residing in single parent families and their

academic achievement.

The studies on homework and achievement

. (Goldstein,l960; Friesen,l979; and Paschal,1984) reveals

the existance of controversy about the value of homework

as a positive influence on academic achievement. In spite

of the controversy about homework many school systems,

such as, Norfolk, Hampton and Gloucester County, Virginia

require homework and homework grades reflect a small

percentage of the overall course grades. The results of

other studies on homework and achievement (Carmichael,

1933, 1935; DiNapo1i,l937; Anderson,1946; Hines, 1957;

Koch,1965; Singh,1970; and Keith and Page,1985) noted

positive improvements in students academic achievement and

scores on standardized test. The differences in

achievement and test scores ranged from small and

insignificant to significant. Those studies focused on

parental involvement and academic achievement (Dave,1963; S
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Pomfet,1972; Bonfenhrenner,l974; and walberg, 1979, 1983)

strongly supported the need for parental involvement.

Other studies (McDermott,1984; and Van Cleve,l985) suggest

that parents may need guidance in how to assist their

children in study activities at home.

Children living in single parent families have been

reported to show lower achievement in school. Pines

(1982), reported that forty percent of children from

single parent families earn grades of D and F as compared

to 24 percent of children from two parent families who

~ achieve higher grades. Other studies (Shinn,1978;

Evans,l980; NAESP,1980; and Shreeve,1985) have also shown

that children from single parent families were classified

as low achievers. Studies that measured IQ and grades,

however, found that grades earned by students from single

parent families do not positively correlate with their

IQ's (Heatherington, 1985). These results suggest that

other factors beyond ability affect the achievement of

children from single parent families. Some of the factors

which affect school progress of children from single

parent families have been identified as conditions in the

home ranging from environmental distractions to having

less time for homework (Shinn, 1978; NAESP,( 1980; and

Hetherington, 1981). Some researchers (Santack,l973;

Sicara and Jantz ,1974; Chapman,l977; and Fowler and
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Richards, 1978) contend that father—absence diminishes

both mathmetical and verbal performance, specifically in

boys. Numerous studies (Deutsch, 1960; Shinn, 1978;

Smidchens,l978; Cashion,l982; Schlesinger,l985; and

Shreeve,l985) cited that the socioeconomic status of most

single parents negatively impacted on the chi1d's school

process.

The research cited in this chapter was of value in

determining the relationship between the variables

investigated, which were, the relationship between
‘

different levels of parental help and the academic success

of children from single parent families.
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METHODOLOGY

- Design

This study was a descriptive field study to determine

by discriminant analysis the relationship between four

levels of parental assistance with homework completion and

the academic success of the child in the single parent

family. Four measures of parental assistance were used as

predictor variables.

The predictor variables were: Level I, supplies

material and resources required for homework completion,
i

Level 2, directs student to do homework, Level 3, assures

that homework is completed, visually views completed work

and Level 4, assists with homework during the time the

child is working, content teaching or correcting. The

criterion variables were student grades. Students who

obtain semester grades of A, B, or C, (4.00 — 2.00) were

considered academically successful and were placed in

Group A. Students who obtain semester grades of D, or F,

(l.99 — 0) were considered academically unsuccessful and

were placed in Group B.

Sample

The Gloucester County Schools identified l28 fourth,

fifth, and sixth grade students living in single parent

38
i
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families, 27 were identified as special education

students.

Of the remaining 101 families, 43 did not participate or

were excluded for the following reasons: 6 families were

living in a single family status less than one year, 3

parents remarried during the course of the study, 5

parents were living in settings similar to two parent

families, 2 families moved out of the school district

before the completion of the study, 3 families were

uncontactable, their letters were returned for incorrect

. addresses, attempts to secure correct addresses failed, 11.
U

families did not respond to three letters and did not have

telephones, l3 families refused when contacted. When

questioned as to why they did not wish to participate,

these families responded as follows: 3 parents felt the

study was an invasion of their privacy,. 2 families felt

the study would be harmful to their children, causing them

to refocus on their single parent family status or the

absence of their father, 1 parent did not wish to expend

time for the interview. 7 families refused to comment on

why they refused to participate. Fifty eight families,

(68% of the available population) agreed to participate

and were interviewed.

The group of responding families consisted of 14

fourth graders, 27 fifth graders, and 17 sixth graders, 32
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female students, 26 male students, 52 female parents and 6

male parents. Of the 52 female parents two were

grandmothers who were the legal guardian of the children.

The Setting

Gloucester County encompasses a 223 square miles

area and has a population of 26,400 (Gloucester County,

1987). Gloucester is primarily a rural residential area

with a work force commuting to other cities and counties.

The seafood, industry and farming are the main local

industries. The median family income was reported to
U

exceed 23,000 dollars in 1983, (University of Virginia,

1983). The public school system includes five elementary

schools. The teacher to student ratio, in the elementary

schools, is 24.5:1. Gloucester County Schools are

accredited by the Virginia State Department of Education.

Procedure

Individual interviews were conducted with each

participating parent and matching child in their home

setting. When responses on similar questions differed

significantly, consensus was sought and obtained from the

parent and child.

”School files were used to access student semester

grades. Student grades were obtained for two semesters,

and a mean average grade was derived for the following
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subjects: English, reading, spelling, science, social

studies and mathematics.

Instruments

The instruments used:

l.) Instrument A —Parent Interview Schedule (Appendix—A)

2.) Instrument B —Student Interview Schedule (Appendix—B)

Drafts of the parent and student interview schedules

were reviewed by a panel of graduate students and a member

of the dissertation committee during a course in Survey

_ Research Methods, Spring Quarter 1986, Virginia

Polytechnic Institute and State University. After

revisions of the parent and student interview schedules,

they were pre-tested on 23 single parents and 16 children.

The researcher's interview techniques were reviewed by a

panel of graduate students and a member of the

dissertation committee.

Data Collection

Written permission to conduct this study was

requested (Appendix D) and secured from the Gloucester

County Public School Board (Appendix B). Individual

meetings were held with each school principal to explain:

1.) uthe purpose of the study, 2.) the information to be

obtained, 3.) the procedures designed to obtain the

information, 4.) how the information would be used 5.)
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dates to access school files for needed data and 6.) the

need for their participation and cooperation. School

records provided information on the students' age, grade

level and grades.

Parents were contacted by letter (Appendix E) and

telephone to 1.) request participation in the study, 2.)

explain the information to be obtained, 3.) express the

need for their permission to review their child's academic

records (Appendix F) and 4.) request a date and time to

conduct the interviews. Each parent also received a copy

. of the letter from the Gloucester County Public Schools

granting permission for the conduct of the study (Appendix

D) and a stamped post card requesting a date and time for

the interviews (Appendix G) Each stamped post card was

coded to identify the family.

A modified form of the Dillman's, "Total Design

Method", (Dillman, 1974) was used to collect the data.

Letters were mailed to parents based on zip codes in sets

of 12, each week, letters were mailed on Tuesday to arrive

by Friday, each parent in that set, with a telephone was

contacted on Saturday. Nonresponses were called

‘ repeatedly, at different times, during the following week

until contact was obtained. Follow-up letters were mailed

the following Tuesday and again telephone contact was

attempted. This procedure was continued until all
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families had responded by telephone agreement or

disagreement, returned the post card or had received the

initial letter and two follow-up letters (lst Follow—Up

Appendix H), (2nd Fol1ow—Up Appendix I).

A total of 47 interviews were secured by telephone

contact, 6 parents returned the post card indicating their

agreement and 5 families agreed through contact with other

(already interviewed) families.

External validity

. The major threat to external validity when using

interviews to collect data is obtaining from the

respondents an accurate representation of past events.

While it is assumed that respondents are both willing and

able to report accurately, obtaining and checking

information (probing) is totally the responsibility of the

researcher. Schatzman and Strauss (1973) suggest that the

researcher suspend rather than terminate the interview

session allowing for the opportunity to check previous

information or to gather additional information.

According to Schatzman and Strauss, most important in

obtaining accurate information is communicating to the

interviewee that their responses are acceptable and

important.

Another consideration for external validity is
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interviewer variability. In a review of the literature on

interviewer effects on responses, Sudman and Bradburn

(1974) determined that, with a few exceptions, variation

in responses from interviewers is trivia. The exceptions

involve the interviewer characteristics of sex and race

and were related to the topics covered by the survey.

They concluded the review with the statement "the quality

of the survey depends on the interviewer's ability and not

the interviewer's characteristics”.

Data Analysis

_ Discriminate Analysis statistical techniques were
t

used to report the data. Students were classified into

criterion groups by the mean's of their semester grades.

Students mean average ranged from A to F (4.00 — 0).

Students with mean averages ranging A, B, or C (4.00 -

2.00) were placed in Group A. Students with mean

averages ranging D or F (1.99 — 0) were placed in Group

B.

In response to research question l.
A

Are there differences in how parents assist
students' in completing homework?

A frequency distribution was performed.

In response to research question 2.

Does any one of 'the four levels of parental
assistance in homework predict student's grades?

A univeriate analysis was performed.
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In response to research question 3.

What combination of parental assistance, if any, will
best predict academic success for students?

A stepwise selection was performed to determine

the contribution of each predictor variable.

In response to research question 4.

Does the amount of time students and parents spend on
homework, in conjunction with the identified levels of
parental assistance predict students grades?

A stepwise selection by exclusion was performed.

In response to research question 5.

Does student and parent satisfaction with grades, in
_ conjunction with time spent on homework and level of

parental assistance predict students grades?

A stepwise selection by exclusion was performed.

Demographic data.

The demographic factors were analyzed by cross

tabulation to determine their relationship with student

grades.

Additional Findings.

General information about the students and parents,

questions 1, 2, 3, 8, 9, 10, 11, 12, 13, and 14 (see

interview schedule Appendix A and B) were cross tabulated

across groups by student grades. Both the parent and

student interview included one open ended question focused

on what would help in the students school progress. (

Appendix A, question 15, Appendix B, question 12). These
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data were trended and presented under question topic

headings. The analyses were performed using Statistical

Analysis Package (StatPac) for the CP/M operating System

on a Kaypro 4 computer.



CHAPTER 4

FINDINGS

Introduction

The purpose of this study was to determine if

different levels of parental participation in homework

completion were predictors of academic success in the

single parent family. Four levels of parental

participation were used as predictor variables, student

grades were used as the dependent variable.

The purpose of this chapter is to present the findings

of the study. The data for this study were collected to

answer five research questions.

(l) Are there differences in how parents assist
students in completing homework?

(2) Does any one of the four levels of parental
assistance in homework predict students' grades?

(3) What combination of parental assistance,if
any will best predict academic success for students?

(4) Does the amount of time students and
parents spend on homework, in conjunction with the
identified levels of parental assistance predict students'
grades?

(5) Does student and parent satisfaction with
grades in conjunction with time spent on homework and
level of parental assistance predict students grades?

. In addition to the five research questions,

demographic data were collected to compare the differences

between student grades and these demographic factors:

47
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parents" age, sex, level of education, current income,

current occupation, number of children in the home, sex of

student, age of student and grade of student. Several

questions of general interest were asked and the

responses were cross tabulated across groups by student

grades. Parents were asked to respond to one open-ended

question concerning what one thing would help them in

assisting their children with school. Each student was

asked what would help with school work. The responses to

these questions were trended. The statistical analysis and

. findings are organized and presented under the research

questions and the demographic factors.

Table I (page 49) is a summary of the characteristics

of the families.

Research Question 1: Are there differences in how parents

assist students in completing homework?

A frequency distribution was performed to determine

how parents differ in assisting their children with

homework.

Parental assistance was defined as Level 1,

supplies materials and resources required for homework

completion; Level 2, directs student to do homework;

Level 3, assures that homework is completed, visually

views and Level 4, assists with homework during time child
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Table I

Characteristics of the Families

Number Percentages

Number of Families 58 _ 100

Parents
Female Parents 52 89.7
Male Parents 6 10.3

Age of Parents
Mean 36.9
Range 27 59
Standard Deviation 7.3

. Students
U

Female Students 33 56.9
Male Students 25 43.1

Age of Students
Mean 10.8 _
Range 9 13
Standard Deviation 0.8

Grade of Students
4th Grade 14 24.1
5th Grade . 27 46.6
6th Grade- 17 29.3

Sex by Grade
4th
Female 9 15.5
Male 5 8.6
5th
Female 17 29.3
Male 10 17.2
6th '
Female 7 12.2
Male 10 17.2

N=58



\
50

is working, content teaching or correcting.

Parents were asked to respond to four separate

questions, (Appendix A, questions 5,7,8,9) in order to

determine their assistance at each level, therefore each

level of assistance produced 58 responses.

Table 2 (page 5l) shows the distribution of the

parental assistance at each of the four levels

investigated. Ninety-one percent (N=53) of the parents

responded that they assisted at Level l, supplies

· materials and resources required for homework completion.
u

Seventy-four percent (N=43) responded that they assisted

at Level 2, directs students to do homework. Thirty—six

percent (N=2l) responded that they assisted at Level 3,

assures that homework is completed. Thirty—six percent

(N=2l) responded that they assisted at Level 4, assist

with homework during time child is working, content

teaching or correcting. There was a significant

difference in how parents assisted students across the

four levels. The largest differences were between Level l

where 9l percent (N=53) of the parents assisted and Levels

3 and 4 were only 36 percent (N=2l) of the parents

assisted.

Table 3 (page 52) presents the differences between

group A and group B at each level of parental assistance.
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· Table 2

Frequency of Parental Responses

Question 1. Are there differences in how parents assist in
completing homework?

Frequency and Percentaqe Total

Yes No

Level 1 53 5 58
91.4 8.6 100

. Level 2 43 15 58
74.1 25.9 100

Level 3 21 37 5836.2
63.8 100

Level 4 21 37 58
36.2 63.8 100

N=58
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Table 3

Difference Between Groups
Across Parent Level of Help

Academically Academically
Successful Unsuccessful

Group A (N=33) Group B (N=25)

Total Percentages Total Percentages

Level 1

Yes 32 97.0 21 84.0

_ No 1 3.0 4 16.0
A

Level 2

Yes 27 81.8 16 64.0

No 6 18.2 9 36.0

Level 3

Yes 19 57.6 2 8.0

No 14 42.4 23 92.0

Level 4

Yes 19 57.6 2 8.0

No 14 42.4 23 92.0



‘
53

Group A·consisted of thirty-three students. Ninety—seven

percent (N=32) of the students in group A (Academically

successful) received assistance at Level l, 8l.8 percent

(N-27) received assistance at Level 2 and 57.6 percent

(N=l9) received help at Levels 3 and 4. Group B consisted

of twenty-five students. Eighty-four percent (N=2l) of the

group B students (Academically unsuccessful) received

assistance at Level l, 64 percent, (N=l6) received

assistance at Level 2 and 8 percent (N=2) received

assistance at Levels 3 and 4. The largest differences

_ between assistance received across the groups were at

Levels 3 and 4, in which 57.6 percent (N=l9) of group A

students received assistance and only 8 percent (N=2) of

group B students received assistance.

Research Question 2: — Does any one of the four levels of
parental assistance in homework predict student grades?

A univariate frequency analysis was performed.
V

4
Univariate frequency analysis is a descriptive

statistical technique used to analyze the' relationship

between one dependent variable and a set of independent or

predictor variables. It is used in this study to predict

the· relationship between the dependent variable (grades)

and four predictor variables (level of parental

assistance).
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Classification of Students into Criterion Groups

Two decision rules were used to sort students into

two exhaustive and mutually exclusive criterion groups on

the basis of the mean of their academic semester grades.

1. If a student obtained semester grades with a

mean of 4.00-2.00 (A,B, or C) he or she was classified as

academically successful.

2. If a student obtained semester grades with a

mean of 1.99-0 (D or F) he or she was classified as

academically unsuccessful. A
·_

Twenty—five students obtained a mean score of 1.99-0

and were classified as academically unsuccessful. Thirty-

three students obtained a mean score of 4.00-2.00 and were

classified as academically successful.

The group means or all predictor variables (Level l,

2, 3, 4) were examined to determinel if academically

successful students differed significantly from

academically unsuccessful students on the basis of

parental assistance. The results are presented in Table 4

(page 55). Group A had a overall mean, (all levels of

assistance) of 2.85 with a standard deviation of 0.65.

Group B had an overall mean, (all levels of assistance) of

1.19 with a standard deviation of 0.52, a difference of

1.66 which is greater than one and one half grade points.
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Table 4

Univariate Difference Between Group
on Grade Point Average

Academically Academically
Successful Unsuccessful
(N=33) (N=25)

Mean
MEAN SD MEAN SD Difference

All
Levels 2.85 0.65 1.19 0.52 1.66

A Level 1 2.87 0.67 1.24 0.48 1.63

Level 2 2.86 0.65 1.18 0.41 1.68

Level 3 2.90 0.69 1.19 0.56 1.71

Level 4 3.05 0.60 1.15 0.54 1.90
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Each group was bimodalz group A at 2.00 and 3.33 and group

B at 1.50 and 1.83. Of the four levels of assistance,

Level 4 showed the largest difference between the groups.

Group A had a mean of 3.05 and a standard deviation of

0.60 and group B had a mean of 1.15 and a standard

deviation of 0.54, which is a difference of 1.90, almost a

two grade point difference. The least amount of

difference was at Level 1, in which group A had a mean of

2.87 and a standard deviation of 0.67 and group B had a

mean of 1.24 and a standard deviation of 0.48. Across all

_ levels of assistance the differences in the means between

group A and B were greater than one and one half grade

points. Based on the differences it was determined that

group A and B do differ in respect to academic grades on

the basis of parental assistance at each level and the

differences produced a consistent difference of about one

and one half grade points.

A regression analysis procedure was done to determine

if any one of the four ways that parents assist students

complete homework would predict student grades. · The

results of the analysis, presented in Table 5 (page 57)

showed the most significant predictor of student grades to

be ·assistance at Level 3 and 4. Assistance at Level 3,

assures that homework is completed, obtained an r of (.51)
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Table 5

Single Regression Analysis

Question 2. Does any one of the four levels of parental
assistance in homework predict students grades?

Level l r=O.22 p=O.l

Level 2 r=O.20 p=O.l

Level 3 r=0.5l p=0.0
u

Level 4 r=0.5l p=0.0
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p = 0.0. Assistance at Level 4, assists with homework

during [time the child is working, content teaching or

correcting also obtained an r of (.5l) p=0.0. It should

be noted that the same number of parents responded

positively for assisting at Level 3 and Level 4. (see

Table 3) Level l obtained an r of (.22), p=O.l, and Level

2 obtained an r of (.20), p=O.l. Indicating that

assistance at these levels were weaker predictors of

student grades while assistance at Levels 3 and 4 were

stronger predictors.

Research Question 3: What combination of parental
_ assistance, if any, will best predict academic success for

students?

A stepwise discriminant analysis, forward inclusion

with backward elimination, was performed in which the

predictor variables (Levels of assistance) entered into

the analysis one by one on the basis of its ability to add

significantly to the discriminating power of the variables

already in the analysis. An important property of the

stepwise procedure is based on the fact that a variable

may be indicated to be significant in an early stage of

the analysis and thus enter the equation and after other

variables are added to the equation, the initial variable

[ may· be indicated to be insignificant. The results of

the analysis are presented in Table 6 (page 59). The

increase in R Square presented at Levels 3 and 4
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Table 6

Research Question 3: What combination of parental
assistance, if any will best predict academic success for
students?

Variable Step Multiple R Increase in
Selected Entered R Square R Square

Level 1 1 0.2288 0.0524 0.05

Level 2 2 0.2742 0.0752 0.02

Level 3 3 0.5450 0.2950 0.22

A
Level 4 4 0.7030 0.4943 0.20

Beta Weights F-Ratio _

Level 1 0.1032 1.012 - P = 0.3
Level 2 -0.1450 1.657 P = 0.2
Level 3 0.5165 22.416 P = 0.0
Level 4 0.4620 20.674 P = 0.0

Coefficient of Determination = .49
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indicate that a higher positive relationship existed

between these levels and student grades. Assistance at

Level 3 presented an increase in R Square of .22, which

indicates that 22 percent of the variance in grades may

be attributed to assistance at this level. Assistance at

Level 4 presented an increase in R Square of .20 which

indicated that 20 percent of variance in grades may be

attributed to Level 4 assistance. The two variables, in

combination, were indicated to predict grades by 42 percent.

Levels 3 and 4 acquired Beta Weights of 0.5165 and -
‘ 0.4620. Beta Weights are the standardized regression

coefficients and represent the relative importance of each

independent variable in predicting the dependent

variables. Level l and 2 acquired low Beta Weights of

0.1032 and 0.1450, and increases in R Square's of .05 and

.02. The analysis had a coefficient of multiple

determination of 0.49, which can be interpreted directly

as the proportion of the variance in the dependent

variable that can be accounted for by the combination of

the predictor variables. 42 percent of the variance is

accounted for by the combination of assistance at Levels 3

and_4, while only 7 percent is accounted for by assistance

at Level l and 2.

Research Question 4: Does the amount of time students and
parents spend on homework in conjunction with the
identified levels of parental assistance predict students
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grades?

A stepwise regression analysis was performed.

The results are presented in Table 7 (page 62). The

variables entered in the following order: Level l, Level

2, Level 3, Students' time on homework and Level 4.

Parent's time with homework did not significantly add to

the equation and was removed.

Students' time on homework, in conjunction with

parental assistance at all levels were indicated to be

predictors of student grades. Parental assistance at
‘ Level l, 2, and 4 had a increase in R Square that were of

relatively small magnitude, predicting a .05,.02, and .09

percent increase in grades, respectively. Assistance at

Level 3 and students' time on homework were stronger

predictors of student grades. Assistance at Level 3

presented an increase in R Square of .22, which indicated

that 22 percent of the variance in grades was attributed

to assistance at Level 3. Students' time on homework

presented an increase in R Square at .2l, which indicated

that students time on homework accounted for 2l percent of

the variance in students grades. The combination of

student time on homework and Level 3 assistance equals 43

percent of the variance in student grades.

Student time on homework acquired a Beta Weight of

-0.3773. Assistance at Level 3 acquired a Beta weight of
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Table 7

Stepwise Regression

Research Question 4. Does the amount of time students and
parents spend on homework in conjunction with the
identified level of parental assistance predict students
grades?

variables Step Multiple R increase in
Selected Entered Regression Square R Square

Level 1 l 0.2288 0.0524 0.05

Level 2 2 0.2742 0.0752 0.02
é

Level 3 3 0.5450 0.2970 0.22

Student
Time 4 0.7096 0.5036 0.21

Level 4 5 0.7674 0.5889 0.09

Beta
Weights F Ratio

Level 1 0.1084 1.347 P=0.2
Level 2 -0.1079 1.096 P=0.3
Level 3 0.3377 9.102 P=0.0
Student
Time -0.3773 11.968 P=0.0
Level 4 0.3290 10.792 P=0.0

Coefficient of Determination .59.
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0.3377. ·It should be noted that assistance at Level 4,

which prior to the introduction of parent time with

homework and student time on homework had an increase in R

Square of .20. The introduction of these additional

variables caused a decrease in the predictive power of

assistance at Level 4 by ll percent. In this equation, as

indicated in Table 7, (page 6l) assistance at Level 4 had

an increase in R Square of .09.

The overall analysis had a coefficient of multiple

determination of 0.59, which is the proportion of the

_ variance in the dependent variable (grades) that can be

accounted for by this combination of predictor variables.

Question 5: Does student and parent satisfaction with
grades, in conjunction with time spent on homework and
level of parental assistance predict student grades?

A stepwise regression analysis was performed.

The results are presented in Table 8 (page 64). The

variables entered the equation in the following order:

Level l, Level 2, Level 3, student time on homework and

Level 4, parent time with homework, parent satisfaction

with grades and student satisfaction with grades did not

significantly add to the equation and were removed.

Neither parent satisfaction nor student satisfaction were

predictors of student grades. Because of the lack of

predictive power of these two additional variables Table 8
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Table 8

Stepwise Regression Analysis

Research Question 5: Does students and parents
satisfaction with grades, in conjunction with time spent on
homework and level of parental assistance predict students
grades?

Variable Step Multiple R Increase in
Selected Entered Regression Square R Square

'·
Level l 1 0.2288 0.0524 0.05

Level 2 2 0.2742 0.0752 0.02

Level 3 3 0.5450 0.2970 0.22

Student
Time 4 0.7096 0.5036 0.20

Level 4 5 0.7674 0.5889 0.08

Beta F Ratio
Weights

Level 1 0.4084 1.347- P=O.2
Level 2 -0.1079 1.096 P=0.3
Level 3 0.3377 9.102 P=0.0
Student
Time -0.3773 11.968 P=0.0
Level 4 0.3290 10.792 P=0.0

Coefficient of Determination = .59
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is similar to Table 7, indicating the strong predictive

powers of parental assistance at Level 3 and student time

on homework.

Demographic Factors

The demographic factors used were: age of parents, sex

of parent, education level of parent, parent current

income, current occupation ,number of children in the

home, and the age, sex, and grade of students. A

comparison of the demographic factors between group A

(academically successful) and group B (academically
~

unsuccessful) are summarized in Table 9 (page 66 and 67),

Group A had 32 female parents and one male parent. Group

B had 20 female parents and 5 male parents. Female

students were present in group A (N=24) in some what

larger numbers than in group B, (N=9). There were almost

twice as many male students in group B (N=l6) compared to

group A, (N=9). The sample contained 33 female students

and 24 of the 33 were academically successful. There were

25 male students, l6 of the 25 were academically

unsuccessful.

The parents ages ranged from 27 to 5l years with a

mean of 36.9. The largest number of parents group A (N=l5)

group B (N=lO) were in the 3l to 35 year old range.

Education levels ranged from less than high school,
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Table 9

Comparison of the Demographic Characteristics
Between Group A and Group B.

Group A Group B
Academically Academically
Successful Unsuccessful

(N=33) (N=25)

Number Percentage Number Percentage

Sex of Parent
Female 32 55 20 34.4
Male 1 1.7 5 8.5

Sex of Students
Female 24 72.7 9 36.0

* Male 9 27.3 16 64.0

Age of Parent
27 30 6 18.2 0 0
31 35 15 45.5 10 40.0
36 40 2 6.1 9 36.0
41 45 6 18.2 3 12.0
46 50 4 12.1 0 0
51 59 0 0 3 12.0

Age of Students
9 2 6.1 1 4.0
10 10 30.3 4 16.0
11 17 51.5 12 48.0
12 4 12.1 8 32.0
13

Education Level
Less than
High School 1 3.0 12 48.0
High School/GED 12 36.4 10 40.0
1 2_Years
of College 13 39.4 l 4.0
3-4 Years
of College 2 6.1 1 4.0
BA/BS 4 12.1 1 4.0
MA/MS 1 3.0 0 0
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Table 9 continued

Group A Group B
Academically Academically
Successful Unsuccessful
(N=33) (N=25)

Number Percentage Number Percentage

Socioeconomic Status*

Below Poverty 14- 42.4 18 72.0

Above Poverty 19 57.6 7 28.0

Current Occupation

Unemployed 7 21.2 9 36.0
Unskilled Labor 7 21.2 8 32.0

— Skilled Labor 10 30.3 3 12.0
Professional 7 21.2 4 16.0
Student 2 6.1 1 4.0

Number of Children
in Home

1 9 15.3 7 11.9
2 17 29.1 9 15.3
3 7 11.9 9 15.3

*Poverty Levels: 2 Persons S 6,762.00
3 Persons S 8,277.00
4 Persons $10,609.00

- (Bureau of The Census, 1984)
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group A (N=l), group B (N=l2) to the Master of Arts

degree, frequently represented with group A, (N=l2) and

group B (N=lO).

Socioeconomic status was divided into above and

below poverty levels based on the 1984 census. Group A

had the lowest number of families living below poverty

(N=l4) while group B was somewhat higher (N=l8). The

families living above poverty were present in group A in

much larger numbers (N=l9) than group B (N=7). The

difference between the groups living above poverty was 2

_ to 1. It should be noted that over half of the parents

(N=33) fell below the poverty level, such that

socioeconomic status did not discriminate well among

the subjects. The majority of the families were

. economically disadvantaged. Current occupations were

not vastly different across the groups. A total of 16

parents were unemployed, group A (N=7) and group B (N=9).

The most frequent level of employment was unskilled labor,

with group A (N=7) and group B (N=9). The number of

children in the home ranged from 1 to 3. The most

frequent number of children was two, group A (N=l7) and

group B (N=9).

Additional Findings

Information of general interest was collected and
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analyzed by cross tabulation to overview

differences between the two groups on variables not

addressed by the research questions.

Question: Do you enjoy school? (Table l0 page 76).

A total of 47 of the students responded that they

enjoyed school. Ninety—seven percent (N=32) of the group

A, (academically successful), students responded that they

enjoyed school, 3 percent (N=l) reported not liking

school. Sixty percent (N=l5) of the group B students,

(academically unsuccessful), reported enjoying school and

. 40 percent (N=lO) responded that they did not like school.
u

When questioned about what they did not enjoy about

school, 50 percent (N=5) of the group B students responded

that they did not understand the class work. Fifty

percent (N=5) of group B students and 3 percent (N=l) of

group A students responded that they "Just did not like

school".

Question: What subject do you like best? (Table ll
pag€7;cience

was the best liked subject of students in

group A, (N=ll) 33 percent. For group A, English was the

second best liked subject, 30.3 percent (N=lO). Only 4

percent (N=l) of group B students responded positive for

science. The largest percentage of group B students, 60

percent (N=l5) responded that they enjoyed non academic

activities, such as field trips, physical education and
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health, over the academic subjects, while only 18.2

(N=6) of group A students reported non academic activities

as their best liked subject.

Question: What subject do you like least? (Table 12 page78)

Both groups responded that math was the least liked

subject, group A at 36.4 percent and group B at 40 percent.

Question: How much time do you spend doing homework each

week? (Table 13 page 79).

Overall the students reported spending from one to

eight hours each week doing homework. Group B students

— spent the least amount of time on homework with 78 percent

(N=22) spending four hours or less each week. In contrast

with group B students, group A students, 75.7 percent

(N=25) reported spending five or more hours on homework

each week. Twenty—four point two percent (N=8) of the

group A students reported spending eight hours on homework

each week.

As indicated in research question 4, student time on

homework emerged as a predictor of student grades. To

further investigate the relationship between student time

on homework and student grades a Pearson product-moment

correlation was performed. The results (-.65) p=0.0

indicate a strong relation existed between student time on

homework and grades.

Questienz Parents were asked how much time each week they
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spent assisting with homework. (Table 14, page 80).

The responses ranged for no time to three hours.

Group B parents, 76 percent (N=l9) reported spending no

time assisting with homework. One hour per week was the

most frequent response across both groups with group A

parents, 48.5 percent (N=l6) and group B, 24 percent (N=6)

spending one hour assisting. None of the parents in group

B spent 2 or more hours, while 24.2 percent (N=8) of group

A parents spent two hours and 6.1 percent (N=3) spent

three hours assisting.

· Question: Where in the home is homework completed? (Table

15 page 81).

The majority of the students in both groups complete

homework in family rooms.

Question: Do you watch television or listen to the radio
u

while completing homework? (Table 15 page 82).

"Yes", was the most frequent response. Group A, 60.6

percent (N=20) and group B, 88 percent (N=22) reported

watching television most of the time they were working on

homework.

Question: Parents and students were asked if they were

satisfied with grades. (Table 16 page 83).

The largest percentage of dissatisfaction was

reported by group B parents, 84 percent (N=21). The group
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B students did not report dissatisfaction at the same

level as did their parents, only 40 percent (N=lO)

reported they were dissatisfied with their grades.

Question: Parents were asked if they had a conference with

a teacher and had attended a PTA meeting during the

current school year. (Table 17 page 83).

Sixty-three point six percent (N=21) of group A

parents reported having a conference with a teacher and

52 percent (N=l3) of the group B parents responded

positive. Across both groups, over 35 percent of the

. parents had not had a conference with a teacher.

A larger percentage of group A parents, 42.4 percent

(N=l4) reported attending at least one PTA meeting during

the current school year while only 20 percent (N=5) of

group B parents attended one PTA meeting. Across both

groups over 50 percent responded negatively toward PTA

attendance.

Summary of Open—Ended Questions.

Parents Question: What would help you in assisting your

child with homework and school projects?

Thirty-six percent of the parents, (N=2l), stated
‘

that they felt the school/teacher should do more for their

children. Their statements included: provide a tutor for

my child, give my child more individual attention, teach
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more or better, reduce the homework or explain homework to

the extent that my help is not required.

Nineteen percent (N=ll), stated that they realized

their help would make a difference but that lack of time

prevented them from helping their children. Four of these

parents worked evening hours and two worked night shift.

These six parents, five mothers and one father stated they

had very little time with their children.

Fourteen percent (N=8), stated they could help their

children more effectively if they had advanced notice or

. an understanding of what was expected of their children

around homework and school projects. One of these mothers

stated she did not understand any of the English or other

written assignments well enough to assist her child

primarily because she speaks English as a second language.

Eight percent, of the parents, (N=5) stated they

could help more if they had significant resources such as

reference books or encyclopedias. Two of these parents

stated they did not have transportation to get their

children to the library.

Eight percent, of the parents, (N=5) responded that

it was not their responsibility to assist their children

in school work. They saw this as the responsibility of

the child and the school.
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Fourteen percent (N=8) responded that they did not

need anything. The majority of these parents, four

mothers and one father express complete satisfaction with

their children's school progress.

Student Questions: What one thing would help you in

completing your homework assignments?

Twenty percent of the students, (N=l2) stated they

could do better if they had help with their homework.

Their responses included: having someone to call my

spelling words out to me, having someone to explain how to

_ do math problems and having someone around all the time to
l

tell me what to do.

Sixteen percent, (N=9) stated that objects, such as

computers or calculators, would help them in completing

their homework.
‘

Five percent (N=3) stated they needed more time to

. complete homework and to study for test and expressed that

they believed their grades would improve if they had more

time.

Five percent (N=3), stated they could do better if

they were not distracted while doing homework. The

distractions cited included noise in the home and watching

television.

Fourteen percent (N=8), of the students stated they
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did not do or complete their homework on a regular basis

and that simply doing it or completing it would improve

their work at school.

Twelve percent (N=7) requested less or no homework.

Two percent (N=l) stated that if his father were

around to help he would complete his homework.

Seven percent (N=7), stated they did not need anything

to complete their homework assignments.

Summary

Generally, the statistical tests conducted on the
l

parents and student's responses indicate that there were

differences in how parents assisted students in completing

homework and that parental assistance at different levels

appeared to produce differences in student grades.

Student time on homework in conjunction with parental

assistance by assuring that homework is completed was a

strong predictor of student grades. The difference

between the groups, those academically successful and

those academically unsuccessful, were numerous.

Academically unsuccessful students had the highest number

of parents (48 percent) with less than a high school

education. The most significant difference in reference

to student grades was student time on homework.
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Table 10

Frequency Count of Students' Responses

Question: Do you enjoy school?

Group A Group B
Academically Academically

Successful Unsuccessful
(N=33) (N=25)

Number Percentage Number Percentage

Yes 32 97.0 15 60.0

No 1 3.0 10 40.0



77

Table 11

Frequency Count of Students' Responses

Question: What subject do you like best?

Group A Group B
Academically Academically
Successful Unsuccessful

(N=35) (N=25)

Number Percentage Number Percentage

‘
English 10 30.3 2 8.0

Math 2 6.1 3 12.0

Science ll 33.3 1 4.0

Social Studies 4 12.1 4 16.0

Other, Non
Academic 6 18.2 15 60.0
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Table 12

Frequency Count of Students' Responses

Question: What subject do you like least?

Group A Group B
Academically Academically
Successful Unsuccessful

(N=33) (N=25)
n

Number Percentage Number Percentage

· English 8 24.2 5 20.0

Math 12 36.4 10 40.0

Science 3 9.0 8 32.0

Social Studies 9 27.3 2 8.0

Other, Non-
academic l 3.0 0 0.0
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Table 13

Frequency Count of Students' Responses

Question: How much time do you spend doing homework each
week?

Group A Group B
Academically Academically
Successful Unsuccessful

(N=33) (N=25)

Number Percentage Number Percentage

1 Hour 0 0 3 12.0

2 Hours 2 · 6.1 6 24.0

3 Hours 3 9.1 11 44.0

4 Hours 3 9.1 2 8.0

5 Hours 8 24.2 2 8.0

6 Hours 7 21.2 1
h

4.0

7 Hours 2 6.1 0 0

8 Hours 8 24.2 0 0
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Table 14

Frequency Count of Parents' Responses

Question: How much time do you spend helping with homework
each week?

IGroup A Group B
Academically Academically
Successful Unsuccessful

(N=33) (N=25)

Number Percentage Number Percentage

0 Hours 4 12.1 19 76.0

1 Hour 16 48.5 6 24.0

2 Hours 8 24.2 0 O

3 Hours 3 6.1 0 0
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Table 15

Frequency Count of Student's Responses

Question: Where in the home is homework completed?

Group A Group B
Academically Academically

Successful Unsuccessful
(N=33) (N=25)

Number Percentage Number Percentage

Students
Bed Room 12 36.0 1 4.0

Family
Room 13 39.4 20 80.0

Kitchen 8 24.2 4 16.0

TV or Radio While Doing Homework

Group A Group B
Academically Academically

Successful Unsuccessful
(N=33) (N=25)

Number Percentage Number Percentage
h

Yes 20 60.6 22 88.0

No 13 39.4 3 12.0
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Table 16

„ Frequency Count of Parent's and Students' Responses

Question: Are you satisfied with grades?

Group A Group B
Academically Academically
Successful Unsuccessful

(N=33) (N=25)

Number Percentage Number Percentage

Yes - Parent 21 63.6 4 16

No - Parent 12. 36.4 21 84

Yes - Student 30 90.9 15 60

No · Student 3 9.1 10 40
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Table 17

Frequency Count of Parents' Responses

Question: Have you had a conference with a teacher this
school year?

Group A Group B
Academically Academically

Successful Unsuccessful
(N=33) (N=25) _

Number Percentage Number Percentage

Yes 21 63.6 13 52.0

· No 12 36.4 12 48.0

Question: Do you attend PTA meetings?

Group A Group B
Academically Academically
Successful Unsuccessful

(N=33) (N=25)

Number Percentage Number Percentage

Yes 14 42.4 19 57.6

No
·

5 20.0 20 80.0



CHAPTER 5 2

SUMMARY, CONCLUSION, DISCUSSION AND RECOMMENDATIONS

The purpose of this study was to determine if

different levels of parental participation in homework

completion were predictors of academic success in the

single parent family. Four levels of parental

participation were used as predictor variables, student

grades were used as the dependent variable.

SUMMARY

. This descriptive field study was conducted to

investigate the influence of parental participation in

homework completion on student grades. The participants

were single parent families. Fifty—eight parents and

4 their matching children were interviewed to collect the

data.

The parental participation investigated were: Level

l, parents ability to acquire the necessary supplies for

homework completion, such as paper, pencils, resource

books, dictionaries or trips to the library; Level 2,

instructing the child to complete homework assignments,

Level 3, checking, visually to assure homework had been

completed and Level 4, assisting in the homework process,

during the time child is working, teaching content or

84
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correcting mistakes. Demographic data were also collected

and were compared to student grades. In addition to

collecting data on the parents participation, other

questions of general interest were asked and responses

were analyzed by cross tabulation across groups by student

grades to determine differences between the academically

successful and academically unsuccessful groups. One open

ended question concerning what would help in homework

completion was asked of each parent and matching child.

To analyze the data, descriptive statistics were used

. in the following manner:

Frequency Distribution to determine differences

in how parents assist students with homework (Research
I

Question 1). Univariate frequency analysis was employed

to determine which of the four identified ways that

parents assist students would best predict student grades

(Research Question 2). Stepwise regression analysis was

employed to determine what combination of parental

assistance, if any, would best predict academic success

(Research Question 3). Academic success, for the purpose

of this study was defined as semester grades that had a

mean of 4.00 — 2.00 (A, B or C). Semester grades that had

a mean of 1.99 — 0 (D or F) were considered academically

unsuccessful. Stepwise regression analysis was also

employed to determine if the amount of time students and
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parents spend on homework in conjunction with the levels

of parental assistance were a predictor of student grades

(Research Question 4). Stepwise selection was again

employed to determine if parent and student satisfaction

with grades in conjunction with both time and level of

parental assistance would predict student grades (Research

Question 5).
l

The demographic data collected were: parents' age,

sex, education level, socioeconomic status, current

occupation and number of children in the home. Sex, age

_ and grade of student were also calculated. The additional

finding results of general interest type question, were

cross tabulated across both groups with student grades.

Each parent and child were asked one opened ended question

concerning what would help with school process. Their

responses were trended.

Conclusion

Research Question l.

The first research was: Are there differences in how

parents assist students in completing homework? The

findings indicate that there are difference in how parentsU
assist. The most frequent method of assisting as

determined by frequency distribution was Level l,

supplying the materials and resources necessary for
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homework ‘completi0n. While, Level l, was the most
V

frequent assistance provided (N=53) 91 percent, it should

be noted that (N=43), 74 percent of the parents assisted

by instructing their children to do their homework. The

least frequent methods of helping were Level 3 and 4,

assuring that homework is completed and assisting by

content teaching or correcting which were (N=2l), 36

percent respectively. Therefore this study concluded that

there is a difference in how parents assist students

complete homework.

V
Research Question 2.

The second research question was: Does any one of

the four levels of parent assistance in homework predict

Vstudents' grades? Based on the results of the regression

analysis, this study concluded that assistance at both

Level 3 and Level 4 were predictors of student grades,

Assistance at both Level 3 and 4 presented strong

correlations of (.51), p=0.0. While assistance at Levels

1 and 2 produced weaker correlations of (.22), p=O.l, and

(.20), p=O.l, respectively. As noted in Table 3, (page

52) equal numbers of parents were assisting at Levels 3

and 4 for both the academically successful group, (N=l9),

and the academically unsuccessful group, (N=2). .

The univariate frequency analysis conducted on the



A
88

means of student grades to determine if academically

successful students differed significantly from

academically unsuccessful students on the basic of

parental assistance showed differences in student grades

at each level of assistance. The differences exceeded one

and one half grade points, with the most significant

differences resulting from assistance at Levels 3 and 4.

These results are similar to the findings of McDermott

(1984), and Van Cleve (1985), which indicate that the

manner in which parents assist students influence the

°' academic standing of the student.

Research Question 3.

The third research question was: What combination of

parental assistance, if any, would best predict academic

success for students. Based on the results of the

stepwise regression analysis this study concluded that

parental assistance at Levels 3 and 4 are the best

predictors of academic success. Forty two percent of the

variance in student grades is accounted for by assistance

at Levels 3 and 4. Assistance at Level 1 and 2 obtained

weak increases in R Square of .05 and .02, while

assistance at Level 3 obtained an increase of .22 and

assistance at Level 4 obtained an increase of .20.

Indicating that assistance at both Levels 3 and 4
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accounted for 42 percent of the variance in student grades

and are therefore the best combination of predictors of

student grades. These findings are consistent with the

results of the studies conducted by Pomfert, (1972) which

indicated that the direct involvement of parents in their

children's education is associated with academic success.

As mentioned previously McDermott (1984), and Van Cleve

(1985), found that the parents of the successful students

in their studies were assisting in ways similar to Levels

3 and 4.

- Research Question 4.

The fourth research question was: Does the amount of

time students and parents spend on homework in conjunction

with the identified levels of parental assistance predict

student grades? Based on the results of the stepwise

regression analysis this study concluded that the time

parents spent on homework was not a predictor of student

grades. However, student time on homework, in conjunction

with parental assistance, especially at Level 3 were

strong predictors of student grades.

When student time on homework entered into the

analysis it showed stronger predictive power than did

parental assistance at Level 4, assists with homework

during time child is working, content teaching or
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correcting. The combination of parental assistance at

Level 3, assures that homework is completed, visually

viewed and student time on homework accounted for .43

percent of the variance in student grades.

As noted in Table 14 (page 80), the academically

. successful students, spent more time on homework with 75.7

percent (N=25), spending 5 or more hours on homework each

week. In contrast with the academically unsuccessful

group, in which the largest percentage of the students,

78 percent, (N=22), spent less than 5 hours each week on

- homework. These findings are consistent with the results

of studies conducted by Koch (1965), and Keith and Page

(1985), who found that time spent on homework had a

positive influence on student grades and achievement.

Research Question 5.

The fifth research question was: Does student and

parent satisfaction with grades, in conjunction with time

spent on homework and level of parental assistance,

predict student grades? Based on the results of the

stepwise regression analysis this study concluded that

neither parent satisfaction nor student satisfaction are

predictors of student grades. Both variables, parent and

student satisfaction were removed from the equation

because they lacked significant predictive powers. When
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these variables were removed, once again student time

on homework and parental assistance at Level 3 were

strong predictors of student grades with a combined

increase in R Square of .42.

It should be noted that 36.4 percent (N=12) of the

parents who had students in the academically successful

group, expressed dissatisfaction with their children's

grades. Sixteen percent (N=4) of the parents who had

students in the academically unsuccessful group, expressed

satisfaction with their children's grades. Dave (1963),

. noted that parents' aspirations for their children were

correlated highly with grade achievement test scores.

Demographic Factors.

The demographic information collected; parents sex,

age, education level, income, current occupation, number

of children in the home, student age, sex and grade were

compared across student grades. Based on the results of

the comparison this study concludes that differences

existed. Group A (academically successful) had 32 female

and l male parent while group B (academically

° unsuccessful) had 5 male parents and 20 female parents.

The sample contained 33 female students and 25 male

students. Male students were present in the academically

unsuccessful group in some what larger numbers, (N=l6).
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Only 9 [of the 25 male students were in the academically

successful group.

These findings are compatible with the finding of

Santrack, (1973) and Chapman, (1977) who's studies

indicate that boys from father absent families achieve at

lower levels than do girls from similar family settings.

On the other hand these findings are inconsistent with the

finding of Collins (1969), who found no significant

differences between boys and girls from father absent

families. The difference noted by Collins was between
‘ teacher assigned grades for sixth grade boys. These

differences showed that father absent boys received lower

teacher assigned grades than did girls.

Age of parents did not show large differences across

the groups, the largest number of parents were in the 31

to 35 year old range. Age of students ranged from 9 to 12

years. Across both groups the largest number of students

were ll and 12 years old.

Group B students (academically unsuccessful) had the

highest number of parents (48 percent) with less than a

high school education. Group A students (academically

successful) had the highest number of parents (39 percent)

with one to two years of college.

The difference between the groups living above poverty

is in excess of 2 to 1. In group A 57.6 percent of the
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families were living above poverty level while only 28

percent of group B families lived at or above that level.

The majority of the families across both groups were

living below poverty level. Group A at 42.4 percent and

group B at 72.0 percent.

Current occupations were not vastly different across

the groups. Number of Children in the home was also

similar across the groups. The most frequent number of'

children was two.

Additional Findings.

· Based on the results of the cross tabulations of the
u

general interest questions across the groups; group A,

academically successful and group B, academically

unsuccessful, the following conclusions were drawn:

1. Successful students enjoyed school in higher numbers

than did unsuccessful students. Group A, 97 percent and

group B, 40 percent.

2. Successful students reported their best liked subject _

to be academic in higher numbers than did unsuccessful

students. Group A, 81.8 percent and group B, 40 percent.

3. Unsuccessful students reported their best liked

subject to be non—academic activities, such as field trips

and physical education classes in higher numbers than did

successful students. Group A, 18.2 percent and group B,

60 percent.
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4. Successful students spent more time on homework than

did unsuccessful students. Group A, 5 hours or more each

week, 75.7 percent and group B, 12 percent. As

previously mentioned these findings are consistent with

other studies Kock (1965), and Keith and Page (1985),

which indicated that student grades increased in relation

to time spent on homework.

5. Parents of successful students spent more time

assisting with homework than did parents of unsuccessful

students. Group A, one or more hours each week, 78.8
‘

percent, and group B, 24 percent. These findings are
V

consistent with those of Pomfert (1972), which indicates

the importance of parental involvement.

6. A larger percentage of unsuccessful students, 80

percent, completed their homework in family rooms than did

successful students, 39.4 percent. Completing homework in

family rooms may contribute to distraction as indicated by

Karzic (1966) and NAESP (1980), which showed less

efficient work or study habits among children from single

parent families.

7. Fewer successful students watched television or

listened to radio while completing homework than did

unsuccessful students. Group A, 60.6 percent and group B,

88 percent. These results are consistent with the theory
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and results of research by Walbert (1979), and Walberg

(1983), who advocated that achievement would be raised

considerably if watching television were replaced by

educational activities and homework completion.

8. Unsuccessful students reported dissatisfaction with

· their grades at higher percentages than did successful

students. Group B, 40 percent and Group A, 9.1 percent.

Parents of students in both groups reported

dissatisfaction with student grades, although, as

expected, at higher percentages for the unsuccessful

‘ students. Group B, 84 percent and group A, 36.4 percent.

9. A higher percentage of parents of successful students

attended PTA and conferred with teachers than did parents

of unsuccessful students. Group A parents, PTA 42.4

percent and conference with teacher, 63.6 percent. Group

B parents, PTA 20 percent and conference with teacher 52

percent.

Summary of Parents and Students Responses to Open Ended

Question.

Parents Question.

What would help you in assisting your child with homework

and_school projects?

The largest percentage of parents, 36 percent, felt

the school should do more for their children. Parents
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also indicated more of their time would help their

children, 19 percent. Fourteen percent of parents felt

they needed more notice and a clear understanding from the

school of what was expected of their children. Eight

percent felt they needed additional resources, such as

reference book, in the home for successful homework

completion. Eight percent felt that the responsibility for

academic work was the child's and the school systems.

Fourteen percent felt they had everything they needed to

assist their children.

I
Students Question.

What one thing would help you in completing your homework

assignments?

The largest percentage of students, twenty percent

stated that they needed help with their homework. Nineteen

percent stated they needed a better understanding of

assignments. Five percent stated that the lack of

distractions in the home would improve their ability to

complete homework. Nineteen percent stated that additional

resources, such as a computer would improve their ability

_ to complete homework. Five percent stated that additional

time for study would help. Fourteen percent stated that

just doing their homework would increase their grades.

Twelve percent requested less or no homework. Two
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percent' requested the assistance of the absent parent and

seven percent stated they did not need assistance.

Summary of Conclusion.

Based on the data presented in this study it can be

concluded that:

l. There were differences in how parents assisted

students in completing homework and the differences ranged

from supplying the necessary resources to teaching and

correcting homework during the time the child was working.

2. Parental assistance by assuring that homework is

· completed and by teaching and correcting homework were

both predictors of student grades.

3. The combination of parental assistance that best

predicted academic success for students was assistance by

assuring that homework is completed and by teaching and

correcting homework during the time the child is working.

4. Students time on homework in conjunction with parent

assistance by assuring that homework is completed were

strong predictors of student grades.

5. Parent and student satisfaction with grades (student

progress) were not predictors of student grades.

6. _ The differences between the successful and

unsuccessful groups were numerous. The most significant

differences, in reference to grades were time spent on

homework and best liked subjects. Successful students
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spent more time on homework than did unsuccessful

students. Successful students chose academic subjects

over, nonacademic, while unsuccessful students chose non
academic activities as best liked. It should also be

noted that 40 percent of the unsuccessful students

disliked school.

Discussion of Overall conclusions.

The results of this study strongly supports the need

for parental involvement in homework completion. While

the results show that most parents assisted at Level 1,

· with supplies, materials and resources. The most

significant assistance based on the differences between

the groups on grade point averages and the regression

analysis, was assistance at Level 3 and 4,. assures that

homework is completed and assisting with homework during

the time the child is working.

Other significant conclusions were the predictive

powers of student time on homework in conjunction with °

parental assistance at Level 3, assures that homework is

completed. The results of the stepwise selections showed

student time on homework to have stronger predictive

powers than parental assistance at Level 4. Student time

on homework when analyzed by Pearson product-moment

correlation confirmed its strong relation to student
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grades with an r of (-.65), p=0.0.

The comparison of the demographic factors and

students grades showed that there are differences in the

education levels and socioeconomic status of successful

and unsuccessful students. Group B students (academically

unsuccessful) had a higher number of parents who had not

completed high school. Group B also had the highest

number of families living below poverty level. The

additional finding indicated numerous differences between

the academically successful group and the academically

· unsuccessful group. Student time on homework was the most

significant difference with the academically successful

group spending more time on homework than the academically

unsuccessful group.

Recommendations

This research project was a descriptive study

designed to determine if parental participation with

homework would predict academic success for the child in

the single parent home. As a result of the findings in

this study, it is apparent that the type of parental

assistance is a predicator of student grades.

_l. It is recommended that the importance of parental

participation in homework and children's academic success

be communicated to single parents by means of special
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workships and training programs. The workshops and

training programs should communicate to single parents the

best predictors of academic success. Especially parents

need to understand that their assistance by assuring that

homework is completed is a strong predictor of student

academic success. Parents need to understand that

teaching and correcting homework do not necessarily

predict academic success.

2. It is recommended that the positive benefits of

students' time spent on homework be communicated to
‘

parents.

3. It is recommended that school systems offer

alternative means such as in house study for students who

do not have parental assistance to earn the additional

homework points and to learn the additional content

material homework provides students.

4. It is recommended that students and parents be

given periodic written notice of homework and special

projects well in advance of the required turn in dates.

5.
”

It is recommended that school systems develop

methods to identify students from nontraditional families

in order to monitor their academic progress and provide

intervention at the earliest indication of academic

problems.
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Future Research.

The number of children from single parent families is

rising daily. The single parent family needs and deserves

research support which will provide both the parents and

school systems with information that will more effectively

address the particular difficulties of these children in

their education process.
f

Research alone is not enough for these families,

therefore it is recommended that future research be

focused on interventions. This researcher was surprised
‘

with the finding which indicated that parents teaching or

correcting homework (Level 4) was not a predictor of

academic success. This finding more than any other needs

to be followed by other research, not only to test these

results but to understand the reasons for such finding, if

they are valid.
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Q Research Commentary
Q Field research is considered justifiable because it

affords the researcher the opportunity to gather both

subjective and objective data. The objective data for
”

this study were presented in Chapters 4 and 5, the purpose

Q of this commentary is to provide for further field
1 researchers an overview of the pertinent issues, presented
Z

in the conduct of this study aside from the objective

collection of the data.

¤ u Generally, field research requires a greater degree
Q

of involvement with the sample population. In this study,

above and beyond obtaining permission from the institution

to conduct the study, the researchers' second major focus
· was toward gaining entry into the homes of the families.

,
Some parents expressed reluctance. However, when told

that the researcher desired to talk with them and their·

child, most agreed to a home visit.
·

It is interesting to note that once entry was

obtained many parents talked at length and freely about

their lives and the complexities of being single parents.
I

Some parents considered the researcher to be an "expert"

on children, education and single parentness and asked for

advice in these areas. In these instances the researcher

listened with empathy and when possible, referred them to
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appropriate local social services agencies. The parent

interviews were originally scheduled to last for 30

minutes, however most ran over one hour. In the interest

of maintaining the integrity of the interview while

attending to issues that were important to the parents,

the researcher allowed the parents and children to express

their thoughts and opinions prior to starting the

interviews. Therefore it is wise for future researchers

to allow significant time for socialization in addition to

the necessary time required for the interview.

q Other time considerations are the number of recalls.

In some cases parents were not available at the agreed

upon time and in other cases the child was not available.

Researchers should also add liberal amounts of travel and

waiting time to their overall planning schedules.

The cost of field research is difficult to determine

because each study varies, however some cost such as

stamps, and stationary are fixed. The major cost in this

study were the telephone calls and gasoline. Parents were

requested to call collect to discuss the study, while few

parents called several of the children did primarily to

satisfy their curiosity and to see if they were in trouble

at school. Because it is difficult to determine the total

cost at the onset of the study sufficient funds must be

available to meet the known and unknown expenses.
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The final pertinent issue is the researchers ability

to successfully interface with people of different life

styles and values without making judgements, and with _

minimal interference in their lives, focus on the goal

while maintaining the integrity of the study.
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APPENDIX A

PARENT INTERVIEW
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Instrument A

PARENT INTERVIEW

Code Child’s Code

l. Does your child usually enjoy school?

Why?

2. What subject your child enjoy best at school?

3. What subject your child like least at school?

4. Does your child usually have homework?

a. How much? H weekly _

Time

b. Which subjects?

5. Do you tell your child to do his/her homework?

6. Does your child need help with homework?

a. Which subjects?
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b. How much help (time)?-— over a period
of one week.

7. If help is given, how is it given?

a. Explain —·what to do

b. Teach / correct

8. Do you check your child's homework to see if it is
complete?

i.
9. When your child needs supplies, paper, books or

other resources (trip to library) to assist in completing

homework assignments, are you usually able to acquire the

materials in time for the homework turn in date?

10. Where, in the house, does he/she do homework?

ll. Does he/she watch TV or listen to a radio/stereo

while getting homework?

12. Are you satisfied with her/his grades?

13. Have you had a conference with the teacher this
school year?



Attention Patron: 

Pages 119 and 120 

omitted from numbering 



121

Instrument B

INTERVIEW (CHILD’S)

AGE GRADE SEX

CODE PARENT'S CODE

1. Do you enjoy school?

why?

2. What subject do you enjoy best at school?

Why?

3. What subject do you like least at school?

4. Do you usually have homework?

a. How much?
Time

b. Which subjects?

5. Do you usually need help with your homework?

a. Which subjects?
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B. How much help?
Time

4 6. Who helps you with your homework?

7. How does your mother/father help you?

8. Where in the house, do you do your homework?

9. Do you watch TV or listen to a radio/stereo‘ while getting your home work?

10. Do you usually complete your homework?

11. Are you satisfied with your school work?

12. What one thing would help you in completing your
homework assignments?
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APPENDIX C

REQUEST FOR PERMISSION

TO CONDUCT STUDY
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Dear Mr. Bush:

I am currently a doctoral candidate majoring in
Educational Administration at Virginia Polytechnic
Institute and State University. I am requesting permission
to conduct a study at Gloucester Public Schools.

‘
The purpose of the study is to determine if different

levels of parental participation in homework completion
influences the academic success of students from the single
parent family. In order to successful conduct the study I
need your permission and assistance in the following ways:

1.) your permission to send a request for
participation in the study to the single parents of fourth,
fifth and sixth grade students.

2.) a letter from the school acknowledging the
school's approval of the study, a copy of this letter will
be attached to my letter to parents requesting their
participation.

3.) your permission to review the academic records of
fourth,fifth and sixth grade students from single parent
families.

Enclosed is additional information that may be useful
in determining approval for the study. The enclosed items
are: _ the abstract of the study, a copy of the letter
requesting parental participation, copies of the parent and
student interviews.
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Your consideration and cooperation will be greatly
appreciated. I am thanking you in advance for your
attention to this request.

Sincerely,

'



126

APPENDIX D

PERMISS1ON TO CONDUCT STUDY
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APPENDIX E

PARENTS INITIAL LETTER
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March 9, 1987 '

Dear Parent,

I am currently a doctoral candidate at Virginia
Polytechnic Institute and State University, Blacksburg,
Virginia, interested in studying homework completion and
academic success of children in the single parent family.

Once completed, the results will be shared with you
and other single parents. It is my desire to present the
information collected in a manner which will be useful to
parents as they assist their children in the education
process.

~ In an effort to gather the information needed for the
study, I am asking single parent who have fourth, fifth and
sixth grade children in Gloucester Public Schools to
participate.

Your participation requires the following:

a) Parent Interview 30 minutes.
b) Child Interview 30 minutes.
c) Your permission to review your chi1d’s records to

determine academic progress.

Your individual responses will be held in the
strictest confidence. Information will be released only in
groups. No names will be used. I am requesting that you
and your family participate because your ideas and opinions
are important and essential to the results of this
research.

In respect for your time, I have attempted to keep the
interviews brief and concise. I would like to interview
you and your child during one home visit between 17 and 24
March 1987. I am available weekdays from 3 pm to 10 pm
and Saturday and Sunday from 10 am to 9 pm. I have
inclosed a stamped post card with this letter, please
return it, prior to March 16th, with dates and times
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APPENDIX F

PTERMISSION SLIP



V
132

PLEASE CHECK YOUR RESPONSE BELOW INDICATING YOUR
WILLINGNESS TO PARTICIPATE IN THE RESEARCH STUDY AND YOUR
AGREEMENT TO ALLOW ME TO REVIEW YOUR CHILD”S RECORDS.

YES, I WILL PARTICIPATE IN THE STUDY AND YOU HAVE
MY PERMISSION TO REVIEW MY CHILD’S RECORD FOR HIS/HER

ACADEMIC PROGRESS.

NO, PERMISSION IS DENIED.

PARENT’S SIGNATURE

CHILD”S NAME
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APPENDIX G

POST CARD
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Gloria J. B Broxie
39 Arline Drive

. newport News, V9 23602

C USPS IYBEÜ:

Dear Gloria: „

I am interested in the Homework Study. You may
talk: with me on: (Day) or W
between ('tiimé} and ___ j„°Q0__ßgg,____ .
Lommen t s : ____________________________________________________________

Name:
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APPENDIX H

FIRST FOLLOW·-UP LETTER

1

1
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Dear Parent of

The homework study is progressing nicely, however,
your ideas and opinions are just as important and valuable
as those of the parents I have already talked with and Iwould like to include them in the study.

The interviews have taken an average of 20 30
minutes. I will interview you at a time that is most

~

Thank you in advance for you time and consideration.

Sincerely,

I
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APPENDIX 1

SECOND FOLLOW*UP LETTER

\
E
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March 1, 1987

Dear Parent of

Two weeks ago I sent you a letter asking for your
participation in the Homework Research Study for children
attending Gloucester County Elementary Schools who live
with one parent. Your ideas and opinions are very
important both for the study and for children living with ·
one parent.

-
·

I deeply appreciate your willingness to contribute to
the study.

L Sincerely,

l Gloria J. B. Broxie








