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Catrina Manigo 

ABSTRACT 

According to the United States Department of Education, approximately 4,172,347 four 

year olds are eligible to attend publicly funded preschool programs. Of this number, only 

1,709,607 of those eligible are enrolled in a publicly funded preschool program (U.S. 

Department of Education, 2014).  Because of a lack of quantitative and qualitative data regarding 

parents’ positive and negative attitudes and beliefs about preschool, misconceptions arise 

regarding parental decisions to support or not to support their child’s academic, social and 

emotional development prior to kindergarten.  In a large urban district in the southeastern part of 

the United States, this qualitative phenomenological study investigated the perceptions of 12 

parents, six of whom elected and six of whom did not elect to send their children to preschool, 

and the lived experiences that contributed to those decisions.  Unanswered questions linger about 

why so few children attend preschool. Further, the study examined the relationship between 

parent attitudes and beliefs about preschool and whether or not their lived experiences 

contributed to their perceptions of the values of preschool. 

The conceptual framework for this study was based on Glasser's (1998) concept of an 

individual's quality world.  Data were collected from initial and follow up interviews.  

Moustakas' (1994) modified van Kaam (2011) method was used to analyze the data, including 

listing and preliminary grouping, reduction and elimination, clustering and thematizing, and for a 

final identification of the invariant constituents and themes.  Findings from the study revealed 

that participants encountered both positive and negative experiences that contributed to their 

decisions about preschool.  Participants also believed that academic readiness skills, social 

emotional development, and parental involvement were values of preschool. 
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CHAPTER 1 

INTRODUCTION 

Background to the Study 

Current research reveals that preschool programs have made a positive impact on early 

literacy, social emotional learning, and academic success (Barnett, Carolan, Fitzgerald, & 

Squires, 2012; Cunningham, 2010; Duncan & Magnuson, 2013; Invernizzi, Landrum, Teichman, 

& Townsend, 2010; NIEER, 2015; U.S. Department of Education, 2014).  In 2004, the U.S. 

Department of Education conducted an Early Childhood Longitudinal Study that identified a 

60% school readiness gap between preschool aged children in the highest socioeconomic group 

and the lowest socioeconomic group, before entering kindergarten (Robin & Schulman, 2004).  

The National Institute of Early Education Research (2015) confirmed that students who start 

school prior to kindergarten are more likely to do well academically and socially throughout their 

educational career.  Don Owens, Director of Public Affairs for the National Association for the 

Education of Young Children (NAEYP) stated 

It's not the same kindergarten we went to.  It's not the same kindergarten it was ten years 

ago. Kindergarten used to be preparation for school, but now it is school. That's why 

school districts and boards of education are paying attention to what happens before the 

kids arrive at school. (2007, p. 1) 

The skills obtained from preschool attendance include pre-reading strategies, such as oral 

language and phonological awareness, and pre-writing skills.  Exposure to these skills and 

practice of them prior to kindergarten increased the possibility for students to have successful 

reading experiences in school (Barnett et al., 2012).  Educators agree that children between the 

ages of three and five are in vital phases of academic and social emotional development 

(Burchinal et al., 2010; Cunningham, 2010; Dearing et al., 2009).  Additional research supports 

the focus of preschool programs to include activities that are predictors of future school success 

(Barnett, 2008; Weber-Stratton, Reid, & Stoolmiller, 2008).  

Consequently, school leaders across Virginia are looking for ways to promote the 

importance of getting children ready to learn before entering kindergarten and are seeking 

parents who have preschool aged children with whom to share information about the benefits of 

preschool (Smart Beginnings, 2013; Williford, Downer, & Hamre 2014). Government officials, 
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research companies, school districts across the country, and professionals in many disciplines 

have collected a myriad of data to support or reject the importance of mandating preschool 

attendance for all children regardless of economic, social, or racial background (Cascio & 

Schanzenbach, 2013).  These data have been used to examine the impact preschool has on 

student achievement, both short and long term.  Additionally, in his 2014 State of the Union 

address, President Obama called for expanding “high-quality” preschools to improve the 

outcome of learning and academic success (2014).  Gordan et al. (2015) examined the benefits of 

attending several preschool programs and identified the following outcomes: improves social and 

emotional development, increases school readiness, and raises school performance.  Current 

research continues to suggest that the impact of preschool attendance on student achievement is 

significant and a priority for the United States of America to address. 

The No Child Left Behind (NCLB) legislation required that children be proficient in 

reading and math by 2014.  President George Bush’s early childhood education initiative, Good 

Start, Grow Smart, was developed “to help states and local communities strengthen early 

learning for young children” (U.S. Department of Education, 2004).  Preschool education was 

made an important part of NCLB and continues to be supported by Title I, a federal grant 

program used to fund educational programs for poverty-stricken students.  

Slaby, Loucks, and Stelwagon (2005) indicated that children who are at risk are targeted 

due to the educational attainment of the mother and family income level.  Additionally, Slaby 

et.al, noted that “practitioners and researchers alike contend that the enrichment of preschool 

makes a difference especially for children living in poverty” (p.53).  

Problem Statement 

According to the United States Department of Education (USDOE), there are 

approximately 4,172,347 four year olds who are eligible to attend publicly funded preschool 

programs. Of this, only 1,709,607 four year olds are enrolled in a publicly funded preschool 

program (USDOE, 2014).  The USDOE also indicated that it is likely that a significant portion of 

young children attend these types of programs, but no system exists to track enrollments in 

privately funded programs (USDOE, 2014).  Additional data suggests that there are 

approximately 2.5 million four year olds who are not enrolled in any type of preschool program.  

Current research indicates that parents feel there is a need for additional preschool programs that 
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will help prepare students for kindergarten (Camilli, Vargas, Ryan, & Barnett, 2010).  

Quantitative research has been conducted on the attitudes and beliefs of parents who have 

enrolled their children into preschool programs, revealing that a high quality preschool education 

impacts not only a child’s academic success, but enhances his or her social skills.   The 

perceptions parents have about preschool dictate attendance rates, future enrollments, and the 

likelihood of parent involvement during a child’s beginning years of learning. According to 

Rubin and Rubin (2005), “qualitative research is not simply learning about a topic, but also 

learning what is important to those being studied” (p. 15).  Few qualitative studies have explored 

and described the daily lived experiences of parents who chose not to enroll their children in pre-

school or how those lived experiences may have influenced their attitudes and beliefs regarding 

preschool.  Therefore, it is important to capture the major factors that impact parents’ decisions 

about preschool because research verifies that attending preschool helps create opportunites for 

academic success in kindergarten. 

Purpose of the Study 

The purpose of this qualitative, phenomenological study was to investigate the 

perceptions of parents who have or have not elected to send their children to preschool and the 

lived experiences that contributed to those decisions.  Further, the goal of this study is to explore 

the attitudes and beliefs of parents who did and did not enroll their child in a preschool program.  

Parental involvement must be an entrenched principle in the influence of classroom and home 

environment developmental skills of preschool children (DeMulder & Stribling, 2012).  This 

study is designed to capture the parents’ perceptions of preschool and to discover their reasons 

for sending or not sending their children to preschool school prior to entering kindergarten.  

Educators’ understanding of the perceptions, attitudes, and the role of parents is important in 

making decisions about future early learning literacy programs (Smart Beginnings, 2013).  This 

study is designed to collect data to assist preschool leaders and policy makers in their 

understanding of parents’ involvement in the academic and social emotional development of their 

3- or 4-year-old child(ren) enrolled or not enrolled in a preschool program. 
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Conceptual Framework 

The conceptual framework for this study is based on the work of Glasser (1998) in 

relation to choice theory. Duncan, Ludwig, and Magnuson (2007) found that educators and 

parents are key components in determining the academic outcomes of children who are enrolled 

in preschool programs. Additional research conducted by Fan and Williams (2010) noted that 

parents who are actively involved and inspire their children to excel in academics feel more 

connected and have a sense of parental fulfillment as it relates to their child’s educational 

journey.  Included in this concept is the parents’ ability to choose preschool because they don’t 

feel competent in their young child’s quality world, which for this qualitative phenomenological 

study is discussed as a preschool learning environment.  Glasser’s (1998) choice theory defines 

an individual’s quality world as a “small personal world which each person starts to create and 

re-created throughout life through a small group of specific pictures” (p. 45). Ultimately, these 

pictures fall into three major categories, including "the people [they] want to be with, the things 

[they] want to own or experience, and the ideas and beliefs that govern [their] behavior” (p. 45).  

According to Glasser, “building strong relationships with individuals can only foster the quality 

world of a person” (Allison, 2011, p.8).  Glasser's theory also concluded that individuals were 

responsible for their own views and actions.  Figure 1 depicts the concept that the parents’ 

attitudes and beliefs about preschool and the academic, social, and emotional development in 

their child(ren) lead to the decisions about preparing their children for kindergarten.   

The interlocking connection among parents’ experiences, attitudes, and beliefs also 

influences the choice of whether or not to send their child to preschool. In other words, as 

parents’ attitudes and beliefs about preschool influence their decision to send or not to send their 

child to preschool, the growth and development of their child’s school readiness skills also 

depend upon the parents’ actions simultaneously. 

Glasser’s (1998) concept of a quality world forms the conceptual framework of this study 

because Glasser’s theory suggests that individuals choose to develop attitudes and beliefs based 

on lived experiences.  Thus, parents’ attitudes and beliefs about preschool may be determined by 

their experiences with the teaching staff, the preschool curriculum, or even the way parents 

themselves were treated by preschool educators. Glasser’s (1998) concept of a quality world 

correlates to this study because the goal of this study is to understand how the lived experiences 

of parents influence their choices to allow their children to attend or not attend preschool. 
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Figure 1. Conceptual Framework. 

In summary, Glasser’s (1998) choice theory examined the following three conceptual 

constructs in relation to an individual’s quality world: (a) the people whom individuals want to 

be with, (b) the things that individuals want to own or experience, and (c) the ideas and beliefs 

that govern an individual’s behavior (pp.45-46).  Glasser noted that positive interpersonal and 

personal relationships foster the quality world of an individual (Glasser, 1998). Therefore, 

Glasser’s theory and other current research studies support the conceptual framework for this 

study because parents choose the people they want their children to be with and what they want 
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their children to experience during their preschool years.  Thus, attitudes and beliefs about 

preschool may be based upon their lived experiences.  

Research Questions 

1. What do parents believe are the values of preschool?  

2. Why do parents decide to send their children to preschool?  

3. Why do parents decide not to send their children to preschool? 

4. What lived experiences do parents indicate contributed to their attitudes and beliefs 

regarding preschool? 

5. Based upon their lived experiences, what intrinsic values do parents reflect upon 

when enrolling their child in a preschool? 

Nature of the Study 

Researchers gather data to search for the implications of attending preschool, the quality of 

early childhood educators, and the relationship between preschool attendance and student 

outcomes.  This phenomenological study explored the lived experiences of four parents who have 

children in preschool and four parents who have elected not to send their child(ren) to preschool 

how those lived experiences impacted their attitudes and beliefs about preschool.  

A more in-depth discussion of the methodology is addressed in chapter 3. 

Definitions 

For this study, the following definitions were used: 

The Achievement gap:  According to National Association of Education Policy (NAEP), 

an “achievement gap” is the disparity between two or more subgroups indicated by standardized 

testing (NAEP, 2004). 

Attitude: An individual’s degree of liking or disliking something. Attitudes can be either 

positive or negative towards a thing or event (Becker & Wiggins, 1992). 

Preschool:  An educational facility that serves children who are four years of age before 

they enter kindergarten (USDOE, 2004). 

Parent Involvement:  A parent’s role in educating his or her children at home and in 

school. (Christenson & Sheridan, 2001). 
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School Readiness:  A child’s ability to meet the academic, social, and emotional 

expectations of kindergarten, indicating whether or not a student can express his thoughts and 

feelings, is healthy, able to play and work with others, is interested in learning, and has acquired 

basic pre- reading, pre-writing, and pre-math skills (Magnuson, et al, 2004). 

Assumptions 

The goals of this phenomenological study are to examine the lived experiences of four 

parents who did not enroll their students in a preschool program and to describe the daily lived 

experiences of four parents who did enroll their child(ren) in a preschool program but who 

enrolled their child(ren) in a public school kindergarten classroom. The study is based on the 

assumption that all parents who agreed to participate were open-minded and honest with their 

responses to the interview questions and were active participants of the focus group.  

Additionally, I assume that they will represent their point of view with truth. 

Delimitations of the Study 

Twelve participants were asked to participate in this study and give their perceptions 

about preschool.  No teacher or educational leader input was sought because the researgher was 

only interested in the attitudes and perceptions of parents.  The targeted group is delimited 

because the participants were selected from the researcher’s church in the Southeastern area of 

Virginia.   

Limitations of the Study  

The study is limited to parents who attend church in the Southeastern part of Virginia.  

Thus, the study will not be generalizable to other populations.  Twelve parents who agreed to 

participate in one-on-one interviews with the researcher include six who elected to send their 

children to preschool and six who elected not to send their children to preschool, but eventually 

enrolled their child(ren) in a public kindergarten.  Creswell (2013) defined limitations of a study 

as anticipated limits that make it difficult to simplify the findings of the study because of 

possible weaknesses.  Validation of these findings may be limited because parents may be 

motivated by experiences of other parents who sent their children to preschool, or they may lack 

the knowledge of what defines “preschool”: additionally, parents may not provide the truth in 

their responses, or they might not respond fully or at all. 
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Significance of the Study 

Parent involvement (PI) in education is associated with positive outcomes for students; 

however, little is known about how parents decide to be involved in the early years of their 

children’s education, prior to kindergarten.  A lack of data exists among quantitative and 

qualitative data in regards to parents’ both positive and negative attitudes and beliefs about 

preschool, preschool attendance, and parental involvement that is reflective of parents’ lived 

experiences. 

Summary and Organization of the Study 

Chapter 1 provides an overview of the preschool experience and of the importance of 

parental input.  The absence of current research regarding parent perceptions about the benefits 

of preschool creates a need for this study.  Thus, the purpose of the study was to investigate the 

perceptions of parents who have or have not elected to send their children to preschool and the 

lived experiences that contributed to those decisions.  Further, the purpose was to examine the 

relationship between parent attitudes and beliefs about preschool and determine whether or not 

their lived experiences have contributed to their perceptions of the values of preschool. This 

study is significant in that it provides qualitative data that captures the perceptions of preschool 

parents as they relate to kindergarten readiness.  Chapter 2 includes a review of existing literature 

as it relates to historical background of preschool, supporting and opposing views of preschool 

programs, and parental positive and negative attitudes and beliefs regarding preschool education. 

Chapter 3 includes details about the methodology and instruments used to conduct interviews 

with parents who have chosen not to enroll their children in a preschool program and a collection 

of data from a parent focus group indicating their perceptions of preschool based on their lived 

experiences.   



9 

 

CHAPTER 2 

LITERATURE REVIEW 

This study focuses on the perceptions of why parents did not send their child(ren) to 

preschool.  This section will discuss the historical background of preschool education, supporting 

and opposing views of preschool programs, and positive and negative parental attitudes and 

beliefs regarding preschool education. 

A number of search strategies were used for this study. Scholarly books, peer-reviewed 

journal articles, and documents were located using various search engines, including EBSCO, 

Sage, ERIC, and Research Navigator.  The following key words were used to conduct this 

search:  preschool, preschool and parent involvement, attitudes and beliefs about preschool, 

quality of preschool, history of preschool, impact of preschool attendance, phenomenological 

research, qualitative studies in preschool, kindergarten readiness, school readiness, early 

literacy and language development.  

Historical Overview of Preschool Education 

Beatty (1997), an associate professor of education at Wellesley College, described the 

history of preschool from the Colonial Era to the present.  She determined that the history of 

preschool started in the early nineteenth century when parents began to question the role of mothers 

as teachers.  The belief that mothers were the best “teachers” to educate their young continued to 

be prevalent in the early twentieth century.  

In the 1965 Elementary and Secondary Education Act (ESEA), President Johnson’s 

“WAR on Poverty” provided additional funding for schools and funded the initial Head Start 

Program, an early intervention preschool program for economically disadvantaged students 

(USDOE, 2004).   President Johnson stated, “It will offer new hope to tens of thousands of 

youngsters who need attention before they ever enroll in the first grade” (USDOE, 2004, p. 2) 

In 1994, Congress supported Goals 2000 by increasing funding in an effort to support 

school readiness (Gallagher, Clifford, & Maxwell, 2004).  The goals for Early Intervention and 

Reading were as follows:   

1. All children in America will start school ready to learn,  

2. All students will leave grades 4, 8, and 12 having demonstrated competency in 

challenging subject matter,  
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3. High school graduation rates will increase to at least 90%,  

4. U. S. students will be first in the world in science & math, and  

5. Every school will promote partnerships with parents (Gallagher, Clifford, & 

Maxwell, 2004).   

However, those goals were not met.   

In 1994, the Commonwealth of Virginia established a preschool program for at-risk four-

year-olds based upon the recommendations of the Commission on Equity in Public Education to 

the General Assembly in 1994.  The Omnibus Education Act (HB2542) and the Appropriation 

Act secured the expansion of the Virginia Preschool Initiative (VPI).  In 2001, the No Child Left 

Behind Act (NCLB) mandated that all public school children should be proficient in reading by 

the end of the 2013-14 school year.  According to the U S Department of Education (2001), 

NCLB reading and early intervention programs are divided into the following areas:    

1. Title I-A- allows local education agencies (LEA’s) to improve preschool programs 

without non regulatory guidance from US Department of Education;  

2. Early Reading First - covers early intervention for preschool aged children;  

3. Reading First - a program that helps support kindergarten through third grade 

students with phonemic awareness, phonics and fluency;  

4. Reading is Fundamental - An inexpensive book distribution program, funded to help 

provide students with books to take home, provides parents with additional home 

support for reading practice; and  

5. Improving Literacy through Libraries - A community based program that provides 

material that promotes the importance of reading is sponsored by the NCLB library 

initiative. (USDOE, 2004, p.2) 

Barnett (2008), researcher for National Institute for Early Education Research (NIEER) at 

Rutgers University, conducted several studies and completed numerous reports on Early 

Childhood and preschool programs in America.  In one of his reports, Preschool Education and 

Its Lasting Effects: Research and Policy Implications, Barnett (2008) indicated that ten percent 

of the nation’s three and four-year-olds were enrolled in a preschool program in 1960.  The 

findings from this report suggest that ninety percent of children eligible to attend a preschool 

program did not attend.  Less than fifty years later, nearly seventy-five percent of children who 

were age four enrolled in preschool early learning programs.  Fifty percent of children who were 
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age three also enrolled in a preschool program.  Barnett (2008) explains that the growth in 

preschool attendance was caused by the “achievement gap.”  Barnett, Hustedt, Robin, and 

Schulman (2004) presented significant differences between those students who attended 

preschool and those who did not. 

Current trends in preschool early learning programs in the United States include the 

following:  Pre-K, Kindergarten & Extended Day Kindergarten, and Preschool Children “at 

risk.”  According to the USDOE (2011), all of these programs were developed as a result of the 

following initiatives that were passed by the federal government: HEAD START, Individuals 

with Disabilities Education Act (IDEA), Title I, No Child Left Behind (NCLB), Universal Pre-K, 

and Full-Day Kindergarten.  Barnett (2008) claimed, “These trends have been accompanied by 

growth in private preschool education and child care, state-funded pre-K, preschool special 

education, and the federal Head Start program” (p. 3).  

Over forty-five years ago, politicians were knowledgeable about the disparity between 

children from the middle class and children from low socio-economic backgrounds.  In 1965, 

President Lyndon Johnson used the Office of Economic Opportunity (OEO) to establish the 

Head Start program (Kagan, 2002).  This program served over 560,000 children across America.  

The administrations of President Nixon, President Carter and President Reagan supported the 

Head Start initiative and continued the upward battle toward expanding preschool programs.  In 

2003, The USDOE described Title 1 preschool as a program that served children under age five 

who suffered from poverty.  In 2004, NCLB forced state educational leaders to be accountable 

for meeting the needs of all students.  This act was instrumental in focusing public attention 

toward underachieving students in kindergarten and forcing school leaders to attend to the 

achievement gap.  Also, legislation required that children be proficient in reading and math by 

2014 (NCLB, 2004).  Arne Duncan (2013),  United States Secretary of Education, stated that 

Universal Preschool gives equal access to all three and four year olds in America (Duncan, 

2013). 

In 2013, President Barack Obama encouraged an increased focus be drawn to the 

investments in early intervention and high quality preschool programs for all.  In his State of the 

Union address, President Barack Obama stated, "I propose working with states to make high-

quality preschool available to every child in America... Let's do what works, and make sure none 

of our children start the race of life already behind. Let's give our kids that chance" (Obama, 
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2013, p.  3).  Many states agreed to implement President Obama’s “Preschool for All” initiatives 

and volunteered to participate in grant programs like The Race to the Top Challenge to support 

early learning by increasing the number and percentage of enrollment in high quality preschools.  

Awards for Race to the Top participants go to states that are ambitiously leading the way to 

developing plans for implementing coherent, compelling, and comprehensive early learning 

education reform efforts.   Forty states participated in the first phase of implementation and more 

states are seeking to join the early education reform programs (USDOE, 2009).  

The Every Student Succeeds Act (ESSA) was signed by President Obama on December 

10, 2015, and represents good news for our nation’s schools. This bipartisan measure 

reauthorizes the 50-year-old Elementary and Secondary Education Act (ESEA), the 

nation’s national education law and longstanding commitment to equal opportunity for all 

students. (USDOE, 2015) 

According to the USDOE, ESSA was designed to reauthorize the Elementary and Secondary 

Education Act of 1965 to ensure that every child achieves.  It also replaced the old NCLB by 

raising student outcomes and increasing educational opportunities for all, emphasizing actions to 

achieve high quality preschool in the United States.  Although other components of this act 

address equal access for all students, ESSA includes pre-K, as the NCLB’s revision in 2007 did 

not. (ESSA, 2015) 

From the history of preschool’s earliest origins to present expansion initiatives, multiple 

stakeholders debate the benefits and drawbacks of children attending preschool.  Federal and 

state officials, educators, and parents continue to examine the purpose and value of preschool 

both short and long term. Numerous data explain the importance of sending children to 

preschool.  Expansion of preschool initiatives have taken multiple pathways to help improve 

school readiness and academic success in a child’s educational future.  However, current 

research reveals that many children still are not enrolled.  Why are parents choosing not to send 

their children to preschool?  The lack of qualitative data to explore the reasons that parents 

choose not to send their children to preschool creates a gap in the research.  The role of parents is 

an important factor that could assist in making decisions about future early learning, literacy, and 

preschool programs (Zivotic, Tanasic, & Mikanovic, 2013).  Parents’ perceptions and beliefs 

about preschool, based upon their lived experience and outlined in this study, will provide an 

understanding of why parents did or did not choose to send their child(ren) to preschool. 
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Implications of Preschool  

According to the California Department of Education (2008) attending preschool 

provides three and four year olds with greater academic and social success throughout their 

schooling and adult life.  Also in 2008, the USDOE studied the effect of preschool curriculum on 

children’s academic and socio-emotional outcomes in kindergarten (Preschool Curriculum 

Evaluation Research Consortium, 2008).  This study indicated that the quality of care and 

academic achievement in preschool programs serve as indicators of learning.  However, parent 

interviews were not listed, and parent perceptions about preschool programs were not explored.   

According to Stebbins and Knitzer (2007), “At age 4, poor children are 18 months behind 

their more affluent peers” (p. 5).  This quantitative data indicates that the level of socioeconomic 

status impacts student achievement in the early years.  

To seek causal effects of maintaining positive preschool outcomes, Ramey et al. (2011) 

conducted a study that evaluated the impact preschool teachers have on the effectiveness of 

preschool.  He and his colleagues discovered that professional development for preschool 

teachers is essential to ensure that quality instruction takes place in the classroom and to 

consistently support children's success in school, both academically and behaviorally. 

Preschool programs.  Risley and Hart (2006) reviewed experimental and quasi-

experimental studies about early childhood interventions and identified the following four 

essential components of quality preschool programs that have lasting benefits for children who 

attend: a) rate of attendance per week, per day, and per year, b) the timing principle which 

includes the earliest age of attending preschool and continuing to show more gains, c) the 

principle of academic language  development related to “daily learning experiences that directly 

alter a child’s learning and produce greater effects than those indirect routes that primarily 

depend on parent education or family supports to change children’s development” (p.312), and 

d) the principal of continuity of educational supports for children who receive educational 

enrichment prior to entering public school.   

Ramey et al., 2004; Ramey & Ramey, 2004; Ramey et al., 2009) also replicated 

numerous studies that aligned to the findings of Risley and Hart (2006).  The Ramey et al. (2009) 

quasi experimental study also found that the longer children attend preschool, the greater the 

gains children will have in kindergarten. 
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Tanner (2008) conducted a causal-comparative study, which involved 242 preschool age 

children, in a rural county in Tennessee.  The data revealed that children who attended a private 

preschool program scored higher on standardized tests than their public preschool counterparts.  

Five different preschool experiences revealed that students who attended private preschool 

(87.910) and day care center preschools (85.409) scored the highest. Head Start (83.591) ranked 

third on the screening, public preschool (75.924) ranked fourth, and home care preschool 

(64.583) scored the lowest.  There was a statistically significant difference between the mean 

scores of the following:  

1. children who attended private preschool compared to students who attend public 

preschool,  

2. children who stayed at home with their parent or babysitter compared to children who 

attended public preschool,  

3. children who attended private school and children who stayed at home, and  

4. children who attended Head Start and children who stayed home.   

There was no statistically significant difference between the mean scores of children who 

attended private preschool and children who attended Head Start, or children who attended Head 

Start and children who attended day care.  There was a statistically significant difference 

between mean scores of females who attended preschool and females who did not.  Tanner’s 

findings revealed that children who attended either a public or private preschool program tended 

to be more academically and socially competent upon their entrance into kindergarten.  

Although, Tanner’s study revealed the benefits of preschool education, he neither interviewed 

nor conducted focus groups with the participant’s parents to discover why they chose to enroll 

their child(ren) into a preschool program.  

According to the U. S. Department of Health and Human Services (DHHS) and the 

Office of Head Start (OHS) (2014), Head Start programs in the state of Virginia employed and 

contracted 239,000 staff, 24 percent of which were parents of current or former students of 

Head Start programs.  The follow indicators from OHS (2014) provide an overview of staffing 

requirements and intervention that took place in Head Start preschools of Virginia: 

 About 116,000 staff members provided child development services to children, 

including teachers, assistant teachers, home visitors, and family child care 

providers. 



15 

 

 Among child development staff, 30 percent were proficient in a language other 

than English. 

 Seventy-one percent of all Head Start center-based preschool teachers had a 

baccalaureate degree or higher in early childhood education or in a related field 

with experience. The Head Start Act specifies that 50 percent of center-based 

preschool teachers nationwide should have had these credentials by 2013. (DHHS, 

OHS, Fact Sheet, 2014) 

In response to these data, Paulsell et al. (2015) conducted a qualitative study on Early Head Start 

preschools that included researchers, administrators, and practitioners.  The study was designed 

“to understand whether these partnerships provide continuity of care; meet families’ needs for 

child care; and improve outcomes for providers, families, and children” (p. 15). The study found 

that all stakeholders have an integral part in helping preschool students be successful in school.   

School readiness. “School readiness means supporting and protecting the developing 

brain in such a way that the brain creates a strong physical foundation for learning” (Petersen, 

2012, p.10).  Leary (2007) suggested that preschool programs can support early learners by 

providing students with “school readiness” skills needed in order for them to gain equal access to 

kindergarten curriculum.  According to Konerza in 2012, “kindergarten readiness is a complex 

and multidimensional construct influenced by many early childhood experiences” (p.14).   Klein 

and Knitzer (2007), researchers for the National Center for Children in Poverty (NCCP), found 

that early childhood is an opportune time to use resources to promote healthy childhood 

development and school readiness in young children.  In an effort to close the achievement gap, 

renewed emphasis has been placed on preschool programs (Klein & Knitzer, 2007, p. 2)   The 

National Center of Children in Poverty (NCCP) study of early intervention programs indicated 

that preschool is key to closing the achievement gap (2005).  This national set of data revealed 

that age four children who attend preschool succeed better in kindergarten and 1st grade than 

those who do not attend preschool.  Additionally, this report indicated that preschool had a 

significant impact on pre-reading and pre-writing development and the growth of phonological 

skills.  However, data from both NCCP reports failed to include why parents decided not to send 

their children to preschool, nor did the research explore qualitative methods to support 

interviewing parents about the achievement gap. 
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Literacy development.  Preschool programs tend to focus on the valuable concepts of 

shared reading and the development of phonological sensitivity and oral language development 

(Burgess, 2002).  Burgess discovered that many students’ literacy development starts before 

kindergarten.  Slaby, Loucks and Stelwagon (2005); Dickerson et al. (2006); Hoff (2006); 

Cunningham (2010); Williford, Downer, and Hamre (2014) agreed that the literacy achievement 

gap begins before students attend kindergarten and that many reading deficiencies can be 

prevented in preschool and the early grades.  These studies also note that providing children with 

access to preschool programs positively impacts their literacy development. In addition, the U. S. 

Department of Health and Human services, along with the Office of Head Start, sought to 

revamp the academic outcomes from Head Start framework (2010) to include a comprehensive 

body of research. 

According to the Office of Head Start (OHS) and the U.S. Department of Health and 

Human Services (HHS), Head Start Resource Center (2015), by 60 months, a child should be 

able to meet the following literacy expectations: 

 Retells or acts out a story that was read, putting events in the appropriate sequence, 

and demonstrating more sophisticated understanding of how event relate, such as 

cause and effect relationships. 

 Tells fictional or personal stories using a sequence of at least two or three connected 

events 

 Identifies characters and main events in books and stories 

 Answers questions about details of a story with increasingly specific information, 

such as when asked, “Who was Mary?” responds, “She was the girl who was riding 

the horse and then got hurt.” 

 Answers increasingly complex inferential questions that require making predictions 

based on multiple pieces of information from the story, inferring characters’ feelings 

or intentions, or providing evaluations of judgments that are grounded in the text 

 Provides a summary of a story highlighting a number of the key ideas in the story and 

how they relate 

 Provides one or more words that rhyme with a single given target, such as “What 

rhymes with log?” (HHS & OHS, pp. 46-49) 
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The literacy components listed in the Head Start Framework (2015) were created to outline 

foundational learning experiences for all young children and prepare them to be ready for school 

(Center for Parent Information and Resources, 2015).  

Achievement gap.  The economic disparity between children from low socio-economic 

backgrounds and students from average income families is much greater than that of the racial 

gaps (US Department of Education, 2004).   In 2004, the U.S. Department of Education 

conducted an Early Childhood Longitudinal Study that identified a 60% school readiness gap 

between preschool aged children in the highest socioeconomic group and the lowest 

socioeconomic group before entering kindergarten (Barnett, & Hustedt,1996; Robin, & 

Schulman, 2004).    

 

Figure 2. Achievement Gap as Children Begin Kindergarten. 

These data indicate that a small number of children who were living in poverty and who 

attended preschool were ready to learn.  Leary (2007) stated, “In order to close the achievement 

gap that exists when students start kindergarten, at-risk students must be on a level playing field 

when they begin kindergarten,” (p. 88). Leary (2007) also indicated that early intervention 

programs, such as preschools, have had lasting results on literacy skills and reading 

competencies.  From this study, though, little is known about how parents feel about the 

achievement gap and economic disparity between children and their experiences prior to entering 
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kindergarten.  In addition, Hart and Risley (1995) indicated that learning gaps do exist prior to 

children entering kindergarten.  Another “achievement gap” was exposed through their study 

including preschool aged children, language development, and the disparity among three 

different socio-economic families.  The quality of language in professional families, working-

class families, and welfare families was described in a report on Meaningful Differences in the 

Everyday Experiences of Young American (Hart & Risley, 1995).  These results indicated that 

during a period of one year, the exposure to words among the families and their children showed 

a discernible difference within the interaction, as measured and compared in minute intervals 

(Hart & Risley, 1995).  Within the professional family, twice as much time was spent 

communicating with children as opposed to time spent by families living in poverty.  According 

to Hart and Risley (1995), eleven million words were heard in the homes of professional 

families, six million words were heard in the homes of working-class families, and only three 

million words were heard in the homes of welfare families (Hart & Risley, 1995).  A child 

residing in a professional family hears approximately five times the number of words that a child 

residing in a welfare family hears.  This report suggested that the amount of dialogue that takes 

place in preschool programs enhances vocabulary skills and oral language development. 

The graph reveals the correlation between vocabulary development and three categories 

of family interaction.  However, more empirical data is needed to uncover parents’ perceptions 

about preschool and prevention. 

Social emotional development.  DeMulder and Stribling’s (2012) qualitative case study 

examined nine parents with low income and their involvement with their child’s preschool 

program.  Data from the study included parents’ perceptions of their child’s social and emotional 

development in regards to preschool attendance and its impact on the family.  Positive outcomes 

identified the following themes: affiliation, increased self-confidence, development of skills to 

support self- sufficiency and goal setting, and empowering children through positive parenting.  

The findings suggested that the effects of children attending preschool improved the family unit 

by supporting relationships and building positive feelings about self-pride and imagery.  

According to DeMulder and Stribling (2012), these attributes support a child’s success in school.  

Although this study found significant themes that revealed parents’ perceptions about how 

preschool impacts family relationships, little information is known about why these parents 

chose to send their children to preschool.  Additionally, OHS (2015) stated, “Positive social  
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Figure 3. The Achievement Gap Starts Early.  Source, (2013).  Meaningful Differences in the 

Everyday Experience of Young, American Children. Betty Hart and Todd R. Risley. Brookes 

Publishing, 1995.  

and emotional development in the early years provides a critical foundation for lifelong 

development and learning” (p. 22).  Head Start Early Learning Outcomes Framework (2015) 

outlined the following social emotional indicators that a child who is 60 months or five years of 

age should have before entering kindergarten: 

● Goal P-SE 1. Child engages in and maintains positive relationships and 

interactions with adults. 

a. Interacts readily with trusted adults.  

b. Engages in some positive interactions with less familiar adults, such as parent 

volunteers.  

c. Shows affection and preference for adults who interact with him or her on a 

regular basis.  

d. Seeks help from adults when needed.  

 Goal P-SE 2. Child engages in prosocial and cooperative behavior with adults. 
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a. Engages in prosocial behaviors with adults, such as using respectful language or 

greetings.  

b. Attends to an adult when asked.  

c. Follows adult guidelines and expectations for appropriate behavior.  

d. Asks or waits for adult permission before doing something when he or she is 

unsure.  

● Goal P-SE 4. Child engages in cooperative play with other children. 

a. Engages in joint play (such as using coordinated goals, planning, roles, and games 

with rules) with at least one other child at a time.  

b. Demonstrates willingness to include others’ ideas during interactions and play.  

c. Shows enjoyment of play with other children, such as through verbal exchanges, 

smiles, and laughter.  

d. Engages in reflection and conversation about past play experiences.  

 Goal P-SE 5. Child uses basic problem-solving skills to resolve conflicts with    

other children. 

a. Identifies problems in books or pictures, such as both children wanting the same 

toy, and during interactions with other children, such as “Why do you think your 

friend might be sad?”  

b. Uses basic strategies for dealing with common conflicts, such as sharing, taking 

turns, and compromising.  

c. Expresses feelings, needs, and opinions in conflict situations.  

d. Seeks adult help when needed to resolve conflicts.  

 Goal P-SE 6. Child expresses a broad range of emotions and recognizes these 

emotions in self and others. 

a. Recognizes and labels basic emotions in books or photographs.  

b. Uses words to describe own feelings.  

c. Uses words to describe the feelings of adults or other children  

● Goal P-SE 7. Child expresses care and concern toward others. 

a. Makes empathetic statements to adults or other children.  

b. Offers support to adults or other children who are distressed. 

 Goal P-SE 8. Child manages emotions with increasing independence. 
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a. Expresses feelings in ways that are appropriate to the situation.  

b. Looks for adult assistance when feelings are most intense.  

c. Uses a range of coping strategies to manage emotions with the support of an 

adult, such as using words or taking a deep breath.  

 Goal P-SE 9. Child recognizes self as a unique individual having own abilities, 

characteristics, emotions, and interests.  

a. Describes self using several different characteristics.  

b. Demonstrates knowledge of uniqueness of self, such as talents, interests, 

preferences, or culture  

 Goal P-SE 10. Child expresses confidence in own skills and positive feelings 

about self. 

a. Shows satisfaction or seeks acknowledgment when completing a task or solving a 

problem.  

b. Expresses own ideas or beliefs in group contexts or in interactions with others.  

c. Uses positive words to describe self, such as “kind” or “hard-worker.” 

 Goal P-SE 11. Child has sense of belonging to family, community, and other 

groups. 

a. Identifies self as being a part of different groups, such as family, community, 

culture, faith, or preschool.  

b. Relates personal stories about being a part of different groups.  

c. Identifies similarities and differences about self across familiar environments and 

settings. (p. 23-26)  

Thus, social emotional development involves a plethora of skills that support academic 

development through self-awareness, accountability, and communication with others.  All of 

these characteristics are dependent upon exposure and opportunities to practice these skills in a 

variety of ways. 

Parental involvement.  Parental involvement influences positive educational outcomes 

(Arnold et al., 2008; Topor, Keane, Shelton, & Calkins, 2010).  Additional researchers found that 

children, from birth to age five, have an essential need for their parents to be a part of their 

physical, social, emotional, and academic development to help prepare them for kindergarten 

(Fielding, 2009; Fielding et al., 2004; Weiss, Caspe, & Lopez, 2006). 
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Murray, McFarland-Piazza, and Harrison (2015), studied the impact of parent 

involvement in their children’s preschool and child care settings on the parent-educator 

communication and educational activities.  This qualitative study provided nationally 

representative information from parents, children, and educators in Australia in relation to the 

effectiveness of parental involvement during preschool in comparison to school years.  

Interviews and questionnaires were used to collect data.  According to Murray, McFarland-

Piazza, and Harrison (2015), socio-economic status, ethnicity, and home educational activities 

were predictors of effectiveness of parent involvement and of communication strategies for 

families with children who attended preschool.  They also found that English-speaking families 

communicated most often with educators, that parental involvement decreased as the child(ren) 

entered school, and that parents who were more involved in home activities with their children 

were more involved in their child’s preschool education.   

Parent Attitudes and Beliefs about Preschool Education 

Davis-Kean. P. (2005) found that parents’ beliefs and expectations of their children’s 

academic achievement was related to the level of education parents had achieved as well as 

socio-economic factors.   Across the globe, researchers gathered data to determine parents’ views 

and beliefs about preschool.  In Turkey, Şahin, Sak, and Şahin (2013) interviewed 35 parents 

whose children attended private preschool institutions to seek their views about preschool 

education.  Four themes emerged: (a) the importance of preschool, (b) age of preschool, (c) 

characteristics of preschool institutions, and (d) the expectations of parents. Şahin et al. (2013) 

concluded that the majority of the parents believed preschool improved their child’s social skills 

and understood the characteristics of preschool programs.  They did not find a consistent view of 

the age at which a child should start preschool.  In addition, data from this study suggested that 

further research is needed to determine parent views about both private and public preschool 

programs.   

Baroody & Diamond’s (2011) qualitative study examined the relationship between parent 

and child characteristics, such as the parents’ level of education as it related to children's literacy 

interest.  Parents in this study indicated they wanted their children to succeed in school and to 

exhibit positive social behaviors.  Parents of 61 preschoolers from predominately low-income 

families who were enrolled in local preschool completed questionnaires reporting their 
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expectations of preschool. Parents' expectation of their child's achievement in school was 

significantly correlated with their child’s literacy interest. Saçkes et al. (2015) suggested that 

parental beliefs about children's literacy motivation are associated with their literacy practices at 

home. A sample of 315 parents of preschool-aged children participated in this qualitative study.  

The results revealed that parental perceptions of their children's literacy motivation was 

significantly related to their home literacy practices (Saçkes et al., 2015).   

Opposing Views of Preschool Education 

Huang et al. (2011) investigated the differential and persistent effects of a state-funded 

preschool program.  The study was conducted to determine whether or not preschool program 

Virginia Preschool Initiative (VPI) participants have a differential effect and whether or not the 

effect persist over time.  A longitudinal sample-cohort of over 60,000 students in 1000 schools 

from the beginning of Kindergarten through the end of 1st grade was included in the study.  Two 

level hierarchical logistical regression models revealed that attending preschool was beneficial.  

Students who attended preschool had a lower likelihood of repeating kindergarten.  The largest 

benefit of attending preschool was measured in the first half of the school year.  However, Huang 

et al. (2011) also found that “by the end of first grade, the effects’ sizes in all ethnical subgroups 

were relatively smaller than those measured in the beginning of Kindergarten” (p. 42).  This data 

suggests that over time, the effects of preschool begin to decrease and are not sustained. These 

researchers used the term “fading out” to label the claim that preschool has no measurable effect 

on children’s academic performance later on (Magnuson, Ruhn, & Waldfrogel, 2007a).  We 

conclude from both studies that long term effects of preschool appear to dwindle as children 

grow older.  Neither of these reports, however, points to parents’ beliefs regarding the effects of 

preschool on long-term achievement.  Qualitative research has not addressed what parents 

believe about their child’s academic future as a result of preschool.  

Parents Who Did Not Enroll their Children in Preschool 

School law does not impose a federal mandate to hold parents accountable for not 

sending their child(ren) to preschool.  Cascio (2009) said that little significant evidence exists to 

determine long-lasting effects of preschool.  Her empirical approach to the study included 

information from four decennial Censuses collected from the years of 1979 to 2000, an event-
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study model that compared the high school drop-out rate of white and black students and the 

vector which included a series of dummy variables for five year olds in each year the initiative 

was implemented (p. 8).  She concluded that the current preschool programs do not produce 

gains that are long lasting.  Additionally, Cascio (2009) affirmed, “There is little empirical 

evidence to date of the benefits of early education, particularly over the long term” (p.1).  Her 

study revealed that short-term benefits measured significantly in primary grades.  

Kocyigit (2015) conducted a qualitative study that examined parent’s perceptions of 

preschool in relation to problems with and solutions for preschool programs and family 

involvement.  Her findings revealed that parents’ perceptions of family involvement with 

preschool activities were affected by time, cost, interaction, transportation, technology, school 

facilities, security, control, requirement, and participation size.  In addition, data from this study 

indicated that poor child attendance and family participation was caused by the unpleasant 

interruption of surprise home visits and the negative attitudes of preschool teachers and/or 

administration.  According to Kocyigit (2015), encouraging parents to ask for help, improving 

parent-teacher-administrator communication, planning for time, and increasing participation 

were observed as solutions to the problems identified in her study. 

Choice Theory  

As indicated in Chapter 1, the conceptual framework for this study is based on Glasser's 

(1998) choice theory.  Just as research indicates that parents’ roles and decisions about preschool 

are critical to the success of their children, understanding the quality world of these parents is 

also important.  When an individual’s quality world is interrupted, Glasser (1998) argued, 

frustrations and chaos may occur.  Choice theory explores the concept of an individual’s quality 

world, which Glasser (1998) argued is the “reason why [individuals] perceive reality different 

from others” (p. 44).  Glasser (1998) noted that individuals create pictures or beliefs related to 

the following three categories: (a) who people want to be with, (b) their desire to own and 

experience things, and (c) ideas or systems of beliefs that govern behavior. 

Desire to own or experience things.  When children are born, parents immediately take 

possession of their children and become part of the experiences they choose to explore with their 

children.  When parents are required to share their involvement with preschool programs, 

Glasser (1998) notes that feelings of invasion and the need to adapt to a new situation may “go 
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against the basic wants and needs” (p. 51).  In a preschool situation, parents must be involved in 

their child’s education, create a home environment conducive to learning, lose their learned 

behaviors, and partner with educators to whom they may not want to expose their educational 

shortfalls.  In other words, feelings are perceived emotions that are stimulated by experiences 

that toggle between needs and wants.  Therefore, the experiences of parents and their impact on 

decisions about preschool attendance add depth to the literature by disclosing why parents desire 

a preschool program for their child or not.  

Beliefs that govern behavior.  Glasser (1998) notes that an individual’s belief system 

governs who and what a person will or will not tolerate in his or her quality world “core of life” 

(p. 53).  According to Glasser (1998), a person is more willing to believe and adapt to a situation 

when there is established benefit for the individual.  Otherwise, the person will reject the belief 

and abandon any behavior that will interrupt his or her quality world.  

Summary 

The review of literature began with identifying the historical background of preschool in 

America and how federal policies and early childhood initiatives have shaped the quality and the 

expansion of preschool programs over time.  The call for examining the benefits of short and 

long term outcomes of preschool are also enclosed in the literature and reflections from school 

leaders, educators, government officials, parents, and researchers across diverse disciplines.  

Next, the literature uncovered the disparity in reading achievement outcomes between children 

who are at risk of educational failure and those who are less likely to read below grade level.  In 

addition, coverage of national and state reports was included in the literature to explain how 

achievement gaps exist before students enter kindergarten.   

The relationship between attending a preschool program and early literacy development 

revealed statistically significant implications for students who attend and who do not attend 

preschool programs.  Predictors for future school success were also identified in the 

literature.  Language acquisition, preschool experiences, achievement gaps in reading, and 

language impact student performance and reveal that early intervention is essential to future 

student achievement.  According to the literature, children who are exposed to pre-reading and 

pre-writing skills early significantly improve their chances to succeed in school over those who 

do not.  Also, parents’ perceptions, attitudes, and beliefs about preschool surfaced in the 
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literature.  The literature review concluded by considering the research that addresses the effects 

of parent perceptions and experiences on school readiness, social emotional development of 

children, and parental involvement and briefly described the impact of socioeconomics on 

parental involvement and language development. 

It is clear that early intervention and preschool programs have some impact on student 

learning based on quantitative studies, longitudinal data, and qualitative research presented in 

this literature review.  Conclusions from the literature determined that there is a relationship 

between preschool attendance and school readiness, parental involvement and child 

development, and federal policy and preschool expansion.  However, the literature only briefly 

describes parents’ perceptions and decisions about preschool.   

The reasons that parents send or do not send their children to preschool were explored 

through the lived experiences of parents in this study, and the data collected will add to the 

literature to inform school leaders of new or supporting themes that may help with the 

advancement of preschool programs and the improvement of parental involvement programs for 

parents of preschool aged children. 
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CHAPTER 3 

METHODOLOGY 

Purpose of the Study 

Presented in this chapter are methodologies and procedures that were used to explore 

parents’ attitudes and beliefs about preschool education.  The purpose of my study was to 

investigate the perceptions of parents who have or have not elected to send their children to 

preschool and the lived experiences that contributed to those decisions.  Further, the purpose was 

to examine the relationship between parent attitudes and beliefs about preschool and determine 

whether or not their lived experiences contributed to how much or little they value preschool. 

This qualitative study used the qualitative research design to understand the meaning people 

have constructed; that is, how people make sense of their world and the experiences they have in 

the world (Merriam, 2009, p. 13).  A qualitative research design was selected for this study in 

order to describe the lived experiences of parents who had or currently have children in a 

preschool program and how those experiences impacted their decision to send or not to send 

their children to preschool.  Many quantitative studies capture the data of both teacher beliefs 

about preschool and how the impact of high quality preschool programs predict learning 

outcomes in children, and these studies exposed the impact that parental involvement has on 

children attending preschool (Barnett, et al., 2012; Cascio & Schanzenbach, 2013; Gordon, et al., 

2015; Kocyigit, 2015).   Further research is needed to describe the experiences of parents and 

how their attitudes and beliefs about preschool impact their decisions to send their children to 

preschool or not.  

Research Questions 

Specifically, this study explored the following primary questions: 

1. What do parents believe are the values of preschool? 

2. Why do parents decide to send their children to preschool?  

3. Why do parents decide not to send their children to preschool? 

4. What lived experiences do parents indicate contributed to their attitudes and beliefs 

regarding preschool? 
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5. Based upon their lived experiences, what intrinsic values do parents reflect upon 

when enrolling their child in a preschool?  

This chapter provides an explanation of the research design, why it was chosen for this 

study, and a depiction of the participants.  In addition, it includes the sampling technique used to 

select the participants.  The role of the researcher is described in the setting for which both the 

participants and the researcher will exchange data for the study.  The data collection is presented 

along with the plan for data analysis.  Validity and reliability of this study is also presented, and 

ethical issues in relation to this study are discussed. 

Research Approach and Design 

A qualitative research approach was followed for this study.  The theoretical perspective 

most often associated with qualitative researchers is phenomenology (Bodan & Biklen, 2007).  

In relation to the methodology of this qualitative study, the research design of phenomenology 

was selected as an appropriate method of inquiry because this research design emphasizes the 

exploration of human experience.  According to Moustakas (1994), phenomenology is “the 

science of describing what one perceives, senses, and knows in one’s immediate awareness and 

experience” (p. 26).  Therefore, during the data collection process, the researcher conducted an 

initial interview and follow-up interviews with twelve parents regarding their experiences related 

to preschool education.  

Following the phenomenological approach, the researcher sought to understand meaning 

in events and in human interactions (Creswell, 2013).   This approach required that the 

researcher attempt to achieve a sense of the meaning that others give to their own situation 

(Creswell, 2013).  The goal of qualitative research is to explore and interpret meaning (Merriam, 

2009).  A sample is chosen for this design based on the willingness and the proximity of the 

participants.    

Context of the Study 

The study took place in a community centrally located in a large urban school district.  

The participants were solicited from a church population of approximately 1200 that is located in 

the community. The Amen Church is the pseudonym that is used throughout the study to 

maintain the confidentiality of the church.   
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Sixty-two parents responded.  Of the parents who reported their willingness to participate 

in this study, 37 elected to send their child to preschool, while 25 parents elected not to send their 

child to preschool. 

According to Guest (2006), “studies with a high level of homogeneity among the 

population, a sample size of six interviews may be sufficient to enable the development of 

meaningful themes and useful interpretations” (p. 78).  Therefore, twelve participants were 

randomly selected from the returned consent forms to interview.  The researcher randomly 

selected six parents who sent their child to preschool and six parents who did not.   

Invitation to Participate  

Prior to the initial invitation to participate (see Appendix B), the researcher contacted the 

pastor of a local church located in the central location of an urban school district to gain 

permission to send survey requests in the weekly bulletin to solicit parent participation.  The 

researcher also asked for permission to place a flyer in the fellowship hall to highlight 

participation requirements.  This church was purposefully selected as the research site for three 

reasons: (a) participants were accessible because it is in a central location of the school district 

where the researcher has been employed as a teacher and administrator for over 18 years (b) the 

school district’s strategic plan included expanding preschool interventions in this community, 

with aims to close the literacy achievement gap between students who lack school readiness 

skills when entering kindergarten and those who are prepared to meet kindergarten expectations, 

thus prompting the need to understand these parents’ perceptions of preschool, and (c) because 

this was a local community area within the zone that offered preschool, it was appropriate to 

understand local issues regarding preschool attendance decisions.  After permission to conduct 

research was granted by Virginia Tech Institutional IRB Review Board on December 23, 2015 

(approval #15-1202), a letter of invitation was sent in church bulletin and placed on church 

bulletin board to solicit participants for the study (see Appendix A).  The letter provided criteria 

of participation, explanation of confidentiality and proposed instruments (initial and follow up 

interviews), and a description of voluntary consent.   
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Validity  

A draft copy of interview questions was reviewed by peers to make sure the interview 

questions were written to answer the research questions presented in the study.  After the peer 

review was completed, the interview questions were revised as necessary.  In addition, the 

interview questions were formatted in a way that allowed the participant to speak without being 

confined to “yes or no” statements.  The structure of the interviews included the following: 

protocol, a quiet and secure setting to maintain confidentiality of the participant, and back-up 

recording devices to eliminate the risk of losing data.  The researcher ensured that data collection 

and data analysis were reliable.   Coded responses and questioning were reviewed for 

consistency, and the member-checking process was used to avoid mistakes during transcriptions 

(Creswell, 2007).  Transcripts and notes from the interviews are stored in a secure, locked filing 

cabinet in the home office of the researcher for safety and to maintain confidentiality.  

Transcription data and notes will be destroyed after completion of the dissertation. 

Data Collection Procedures 

After the dissemination of invitations, the researcher purchased two accordion files, one 

green for parents who sent their kids to preschool and one blue accordion file for parents who did 

not send their children to preschool.    As the potential participants turned in consent forms, the 

researcher asked if their children attended preschool and noted their response on the back of the 

forms.  In a private room in the church, the researcher sorted the potential participant consent 

forms into two groups. The first group was labeled, “Parents who sent their child to preschool.”  

The second group was labeled, “Parents who did not send their child to preschool.”  From each 

group, the researcher randomly selected six participants to participate from each accordion file; 

two from the front, two from the middle and two from the back.   The selected participants were 

then contacted via phone and face-to-face to arrange the time and location for both the initial and 

follow up interviews.  An informed consent form was reviewed with each participant prior to 

conducting the interview to ensure that the participants understood the expectations, minimal 

risks, and purpose of the study.  
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Selection of Participants 

Purposeful sampling works when individuals studied represent people who have 

experienced the phenomenon (Creswell, 2013).  Participants in this phenomenological study 

were randomly selected from a group who meet the criteria.  Merriam (2009) suggested that 

good respondents are those who are able to express their feelings, clarify their thoughts, and give 

insight into their perspectives on the topic being studied. The letter of invitation asked parents to 

volunteer to be in a study that would explore their perceptions of preschool.  Each person who 

agreed to interview was asked to read and sign an informed consent form prior to participating 

and assure their complete anonymity (see Appendix C).  Participants in this study (a) are at least 

18 years of age and (b) have children who attended preschool or (c) have children who did not 

attend preschool. Twelve parents, six who did enroll their children in preschool and six who did 

not enroll their children in preschool, were randomly selected from the pool of consent forms 

that were completed and returned to the researcher.   

Further interviews were not conducted because saturation was reached after six 

interviews.  Saturation of that data means that the researcher can stop collected data when 

noticeable themes, findings, concepts or problems become repetitive (Creswell 2013).  All 

participants agreed, scheduled, and followed through with the initial and follow up interview 

processes.   Interviews were set up two hours apart at the convenience of the participant. The 

interviews took place in the participant’s home.   The protocol for the interviews was systematic 

with each participant (see Appendix D). 

Instrumentation 

The researcher is often the sole person responsible for data collection in 

phenomenological research and the design of the instrument that was used to collect the data 

(Creswell, 2013).  The wording or focus of the question determines what is primary in pursuing 

the topic and what data are collected (Moustakas, 1994).  Rubin and Rubin (2005) suggested the 

use of interview forms or conversational guidelines to help keep the “interview focused and on 

track” (p.147).  Qualitative interviewing “explores experiences and uncovers meaningful 

structures which can be obtained from participants by designing interview questions that are 

open ended” (Hatch, 2002, p. 86).  According to Weiss (1994), “interviewing is an especially 
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important means for data collection because interviewing gives us a window to the past” (p. 1). 

Therefore, both initial and follow-up interviews were conducted for this study. 

The interview questions that the researcher designed were based on the research 

questions, related to the conceptual framework, and aligned with the review of the research 

literature for this study.  The purpose of the questions was to uncover parents’ attitudes and 

beliefs about preschool through the exploration of their experiences and decisions to send or not 

to send their children to preschool.  A copy of the interview questions has been peer-reviewed 

and confirmed for having clarity to insure that the instrumentation was reliable. (see Appendix 

E).  

  The interview began by asking participants to state their age, ages of children, and name 

of school district their children are zoned to attend.  The school district was not used in the 

research but was identified so that the researcher could compare and look for similarities and/or 

differences in the experiences and perceptions of parents from different school districts.  All 

interviews were recorded using a digital and a back-up digital recorder.  All dialogues were 

transcribed into a written document.  

Initial Interview  

The initial interview began with the background questions related to the participant’s 

demographics of the family.  Nine of the initial interviews took place as scheduled.  Three of the 

initial interviews had to be rescheduled due to the participant’s personal emergency.  The time 

span of the initial interviews varied from 30 minutes to 1.5 hours.  Next, the researcher asked 

descriptive questions that had been designed to encourage participants to provide detailed 

information about their experiences.  Participants were asked 10 open-ended questions regarding 

their attitudes and beliefs towards preschool and reflections of how those lived experiences 

formed their attitudes and beliefs about their children attending preschool.  Open-ended 

questions were asked by the researcher in order to allow the participant to expand on his or her 

responses.  Also, these questions allowed the researcher to gather information that described the 

parents’ understanding of the phenomenon of preschool.  Then, the researcher asked questions 

that explored how the participants’ experiences formed their attitudes and beliefs about 

preschool.    All interview questions and responses were recorded using an audio device, backed 

up on flash drive, and transcribed.  The researcher kept a reflective journal to write notes after 
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each interview.  After completing the initial interview, participants were asked to schedule their 

follow-up interview within the following two weeks.   

Follow Up Interview  

The purpose of the follow-up interviews was to allow participants the opportunity to ask 

any additional questions related to the study, as well as to disclose any additional information 

that would support the study.  Questions for the follow-up interview allowed the participants to 

share additional information regarding their personal experiences with preschool education and 

the opportunity to confer any changes in their reflections about preschool (see Appendix F).  The 

time span of these interviews ranged from 10 to 20 minutes. The follow-up questions were 

recorded and transcribed into a written document in the participants’ “own words.”   Participants 

reviewed the transcriptions as a step in the member-checking process.   

Coding of the Data 

Field notes and transcripts were kept confidential, protected on a flash drive that was 

encrypted and password protected, and stored on an audio recording device.  Each transcription 

included the interview using ten initial interview questions, three follow-up interview questions 

that followed the interview protocol, and written field notes that were taken during and after the 

interviews.  Interviews were audio taped, and then transcribed resulting in 1167 lines of text.  All 

of the interviews were transcribed and assigned a continuous line number for reference.  The line 

numbers for each quotation that is directly cited or referenced can be located in the transcription 

using that line number and the first letter and number of the participant’s pseudonym.  The 

researcher coded each line in the transcriptions.  A coding system is provided for direct quotes 

from a participant and used when summary comments from the 12 participants are included.  The 

code for data retrieved from the interview transcript includes a capital P indicating the 

participant, a capital S noting that the parent sent his or her child to preschool or a capital D 

noting that the parent did not send his or her child to preschool, and the four-digit number 

identifying the participant’s pseudonym.  Next, the code includes the line number in the 

transcribed text.  For example, the transcription code (PS0004, ln23), or (PD0007, ln323) 

indicates that the data was cited using the transcription. 
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Data Analysis  

The interview questions served as the primary source for interpreting and analyzing data.  

According to Lincoln and Guba (1985), a member-check is one trustworthiness technique the 

researcher may use to ensure that data collected during a qualitative study is reliable.   Member-

checks occur when the “the final report or specific description or themes” are given back to the 

participants for review (Creswell, 2009, p. 191).  

Each participant had the opportunity to review his or her transcribed interview for 

accuracy before the researcher began to analyze the data.  This procedure provided the researcher 

the immediate opportunity to reflect and make necessary corrections and ensure that the 

participant’s words on the tape and transcript captured exactly what the participant wanted to 

convey to the researcher.  Member-checking forms (see Appendix G) were completed by the 

participant before the researcher analyzed the data from the transcriptions. 

During the data analysis phase, the researcher used a modification of the van Kaam method 

of analysis recommended by Moustakas (1994) for phenomenological data.  Prior to conducting 

the interviews, the researcher placed aside her own personal prejudgments and preconceptions 

about preschool, using a process described by Moustakas (1994) as bracketing, which would 

“assist in the development of universal structures based on what people experience and how” 

(p.34).  Using this method, the researcher described personal experiences.  The researcher also 

identified and listed every significant statement relevant to the topic and gave them equal value, 

known as horizontalization.  According to Seidmann (2006) a more conventional way of 

presenting and analyzing interview data is to organize excerpts from the transcripts into 

categories.  Therefore, the researcher searched for linking threads and patterns.  

The significant statements from the participants were clustered and organized into 

meaningful units and themes.  Next, the researcher described the themes in forms that were both 

textural and structural.  Finally, the researcher constructed a combined description of the 

meanings and the cruxes of the experiences.   

Timeline for Completion  

Once IRB approval was received, interviews were scheduled within two weeks.  In order 

to concentrate on the interview process and the data collected; the researcher completed the 

interviews within a two-week period.  The goal was to have all interviews and follow-up 
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interviews completed during the end of the fall break of 2015.  The results, analysis, findings, 

and recommendations (chapters four and five) were completed by early spring 2016 semester.  

The goal was to have the final defense completed during the spring semester of 2016. 

Methodology Summary 

The purpose of this study is to identify the perceptions of parents regarding the value of 

preschool and factors that influence their decision to send or not to send their children to 

preschool.  According to the current compulsory laws in America, parents have the choice to 

decide whether or not they should send their child(ren) to preschool because in many states, it is 

not mandatory for children to attend any school until they are five years of age (NCES, 2015).  

The goal for preschool programs is to help foster school readiness and expose children to social 

and academic development (USDOE, 2015).  Parents’ perceptions can be a valuable conduit for 

change (McEwan, 1998).  Parents’ perceptions of what preschool is or is not will inform 

educators and government officials about ways to support parental involvement prior to their 

children entering kindergarten and provide insight about why so many preschool aged children 

are currently not attending preschool.   

The first phase of data collection began with the selection of participants who met the 

criteria to participate in this study.  Data collected from initial interviews included answers to 

open-ended questions which addressed a description of parents’ lived experiences, attitudes, and 

beliefs about preschool. The second phase of the data collection included follow-up interviews, 

which involved asking the participant three questions.  The final stage of data collection 

provided participants with an opportunity to review the transcripts of their own words to verify 

accuracy and consistency through the “member-checking” process. 
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CHAPTER 4 

RESULTS 

Overview 

The purpose of this qualitative phenomenological study was to investigate the 

perceptions of parents who have or have not elected to send their children to preschool and the 

lived experiences that contributed to those decisions.  Further, the purpose was to examine the 

relationship between parent attitudes and beliefs about preschool and determine whether or not 

their lived experiences contributed to what they perceived as the values of preschool. In 

exploring the lived experiences of parents with preschool aged children, five research questions 

were posed:  

1. What do parents believe are the values of preschool?  

2. Why do parents decide to send their children to preschool?  

3. Why do parents decide not to send their children to preschool? 

4. What lived experiences do parents indicate contributed to their attitudes and beliefs 

regarding preschool? 

5. Based upon their lived experiences, what intrinsic values do parents reflect upon 

when enrolling their child in a preschool? 

The data in relation to these research questions were collected by conducting initial and 

follow-up interviews.  Results of the phenomenological analysis of the participant interviews are 

reflected in this chapter.  As noted by Gray (2014), there are several advantages to 

phenomenological research and data collection.  Those advantages include (a) thematic 

characteristics allow new information to emerge from more than one research question, (b) the 

interviewee is not confined to narrow answers, (c) and individual perceptions, beliefs, and lived 

experiences can be analyzed in more than one context. 

The lived experiences of parents become prominent in the context of this study because 

these experiences provide an understanding of what factors impact the decisions parents make 

about sending or not sending their child to preschool. 

Explanation of Data Findings 

The Moustakas’ (1994) modified van Kaam’s method of phenomenological analysis was 
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utilized which included the following: (a) listing and grouping, (b) reduction and elimination,   

(c) clustering and thermalizing, and (d) final identification of the invariant constituents and 

themes by application.  The researcher used transcribed interview data to list the participants’ 

responses relevant to the experience of parents and their perceptions, beliefs, and attitudes about 

preschool.  As recommended by Moustakas, each response statement was tested for two 

requirements:  

(a) "Does it contain a moment of the experience that is a necessary and sufficient 

constituent for understanding it?  

(b) Is it possible to abstract and label it?" (p. 121).   

Individual Textural-Structural Descriptions for Interview Data 

This section presents a summarized description of parents’ attitudes and beliefs about 

preschool and how their lived experiences impacted their attitudes and beliefs towards preschool 

attendance. Individual textural and structural descriptions provide the fundamental depictions for 

each participant’s perceptions in relation to the thematic categories that arise throughout the 

analysis of the participant interviews. The data are organized by participant.  

Parent 0001 (PS0001).  PS0001 is a Caucasian female, 25-year-old single parent, who 

struggled in school most of her life.  She did not go to preschool but was sure to send her 

daughter to preschool at age three.  PS0001 reported that she did not want her daughter to “be 

like her momma” (PS0001, ln61). PS0001’s personal life experience caused feelings of 

disappointment and embarrassment because she had such a hard time when she first started 

school (PS0001, ln52-52).  PS0001’s mother could not afford to send her to preschool because 

there was a lack of money in the home, lack of transportation, lack of parental education, and no 

time for her to work with her children at home.  She blamed her mother for not allowing her to 

attend preschool.    PS0001 felt she was inadequate when trying to teach educational things to 

her daughter (PS0001, ln37-38).  PS0001 praised the idea of sending her daughter to preschool 

and feels that sending her was the only reason she became successful in kindergarten (PS0001, 

ln60-63). 

Parent 0002 (PS0002).  PS0002 is an African-American female, a 36-year-old registered 

nurse, a single parent, and a very involved mother who “applauds children attending preschool” 

(PS0002, ln490).  She feels that the parent “is the first teacher” and should support learning at 
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home and in the school (PS0002, ln97-98). She encourages parents to get involved and be visible 

to help build trusting relationships.  PS0002 reports that she had an excellent preschool 

experience and wanted her son to gain socialization skills and learn in preschool the way she did.  

She reported that teachers were very positive and helpful but some were not prepared (PS0002, 

ln105-106).  Her disappointment with the instructional delivery from a few instructors and 

influence from other parents motivated her to support his needs, as well (PS0002, ln94-95).  

PS0002’s son was “very successful in kindergarten, reading on a second grade level, and doing 

fractions” (PS0002, ln105-107). 

Parent 0003 (PS0003).  PS0003 is an African-American female, 32-year-old parent, who 

is married, and who attended preschool.  She reported “having fond memories of preschool” and 

that she “wanted the same for her two children” (PS0003, ln236-238).  PS0003 spoke about 

“remembering the name of her preschool teacher because she was so kind” (PS0003, ln230-231).  

Also, she stated, “Preschool is definitely needed because it socializes the child “(PS0003, ln161-

162).    

Parent 0004 (PS0004).  PS0004 is a Bi-racial American female, a 40-year-old mother of 

three children, and a substitute teacher assistant at a middle school.  She was age 33 when her 

first child started preschool.  Although PS0004 did not attend preschool, she reported that her 

children attended and were successful (PS0004, ln276).  PS0004 indicated that she believes 

“preschool is a good thing for kids” (PS0004, ln260-261).  She also indicated that parents should 

be involved with their child’s learning, and parents should praise their children and nurture what 

their kids are interested in (PS0004, ln286-287).  PS0004 also stated that preschool is good for 

socialization (PS0004, ln269). 

Parent 0005 (PS0005).  PS0005 is an African-American female, a 38-year-old divorced 

mother of two children, who attended preschool.  She indicated that she worked as a teacher in a 

Head Start preschool for several years. PS0005 reported that because one of her children was 

sick a lot, she taught “preschool at home,” for a while (PS0005, ln308-310).  In addition, PS0005 

defined preschool as “foundational, nurturing, and the most important part of a child’s life” 

(PS0005, ln303, 307).  She indicated that a “Head Start preschool is good for impoverished 

students” and “for those parents who can’t afford to send their child to a private preschool.”  

PS0005 also stated, “Preschool helps nurture those elements that may be missing in a child’s 

life” (PS0005, ln338-339). 
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Parent 0006 (PS0006).  PS0006 is a married African-American female, a 28-year-old 

mother who reported that she was an assistant in kindergarten more than seven years.  PS0006 

did not attend preschool but stated that her mother, who was a homemaker, had “play school” at 

home (PS0006, ln360).  Also, PS0006 indicated that she was very pleased with the outcome of 

preschool for both of her children and stated that they both had an “awesome kindergarten 

experience” (PS0006, ln397-398).  

Parent 0007 (PD0007).  PD0007 is a 37-year-old African-American male single father, 

who did not attend preschool longer than three weeks.  His son did not attend preschool at all.  

He works from home as a computer engineer.  PD0007 indicated that his son outperformed all of 

the kids in his kindergarten class.   He reported that he learned all the basic skills before ever 

going to school and never really saw preschool as necessary (PD0007, ln443-446). In his 

opinion, parents should educate their child, first.  PD0007 stated that preschool should be 

“offered to the kids whose parents don’t have the time to spend with their child to acclimate 

them to school” (PD0007, ln458-459).  Also, PD0007 defined “school” as a “tool and not a 

place” (PD0007, ln981).     

Parent 0008 (PD00008).  PD0008 is a married 40-year-old African-American male, 

Captain in the military, who chose not to send his child to preschool.  His wife is a homemaker 

and supports the learning at home when he is absent.  He indicated that he does not believe that 

preschool is necessary (PD0008, ln490).  In addition, PD0008 stated, “Preschool is redundant” 

(PD0008, ln491).  His perception is that going to preschool creates problems when children learn 

the same thing in preschool and the same thing in kindergarten (PD0008, ln491-492).  PD0008 

indicated that teaching children how to focus, pay attention, and interact with others were key 

elements (PD0008, ln503-504). He also believed that parents should be responsible for preparing 

their children for elementary school (PD0008, ln480-482).  PD0008 did not go to preschool and 

was taught at home primarily by his mother; he was very successful throughout his educational 

career and his child performed well above peers his age (PD0008, ln509-514). 

Parent 0009 (PD0009).  PD0009 is an African American female, married 28-year-old 

mother who did not attend preschool.  She stated, “Preschool is optional because some families, 

like my own can do a good job instructing at home” (PD0009, ln526-527).  For this reason, 

PD0009 decided not to send her child to preschool.  However, PD0009 indicated that “preschool 

could benefit those children who don’t have exposure or family support” (PD0009, ln551-552).  
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Also, PD0009 reported that “some children become really sick while attending preschool centers 

and my children were much healthier, having not attended” (PD0009, ln560).   

Parent 0010 (PD0010).  PD0010 is an African American married female, 30 years old, 

who attended preschool for three weeks.  PD0010 shared her memories of crying because she did 

not want to go to preschool and told her mother, “All they do is play and color but I want learn” 

(PD0010, ln606). PD0010 reported that her mother took her out of preschool because she felt 

that the teachers were not teaching enough (PD0010, ln607).  Also, PD0010 indicated that she 

did not send her daughter to preschool because she believed, “Preschool was not necessary. It’s a 

babysitting service” (PD0010, ln605).  PD0010 stated, “Parents and the family are responsible 

for teaching things that your particular child needs” (PD0010, ln617-618).   

Parent 0011 (PD0011).  PD0011 is an African-American female, a married 35-year-old 

mother, who did not attend preschool.  She defined a child’s preschool years as being “the most 

important years of a child’s education” (PD0011, ln646-647).  PD0011 indicated that her son 

was very prepared for kindergarten because she “taught him all of the basic sounds, numbers, 

colors and everything” (PD0011, ln695).  PD0011 also reported that she did not send her son to 

preschool because she did not believe that preschool teachers were equipped to teach the 

children.  She believed that “preschool teachers only have a high school diploma or something 

equivalent and don’t have a drive to go to college and learn more” (PD0011, ln654-655).  

Although PD0011 reported that she believed preschool was good for “learning social skills,” she 

reported that preschool had been “unsuccessful for some kids whose teachers sweep things under 

the rug and don’t know how to address behavior problems” (PD0011, ln665-666).  PD0011 also 

reported that in a preschool center near her job, she learned that “some children who were 

attending were teachers’ kids or friends of staff members’ kids who enrolled students in the 

preschool” (PD0011, ln684).  She indicated her awareness of the requirements in order to be 

accepted in the preschool but in her opinion, “the children attending were not the ones who really 

needed to be there” (PD0011, ln683).   

Parent 0012 (PD0012).  PD0012 is an African American male, a 32-year-old married 

father, who did not attend preschool.  Although he did not send his daughter to preschool, 

PD0012 defined preschool as “a place where children get ready for school” (PD0012, ln755). He 

indicated that he spent time teaching his child the basic skills and was excited about her success 

in kindergarten. PD0012 did not send his daughter to preschool because he believed that 
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“preschool was repetitive and redundant” (PD0012, ln780).  He stated, “I was successful without 

it so I didn’t see the need to send her” (PD0012, ln761).  PD0012 shared the story of his mother 

and father teaching him at home and not sending him to preschool.  He indicated that because of 

the success he had with his parents, he “just makes sure that he and his wife do the same things” 

(PD0012, ln767-771).  In addition, PD0012 stated, “You can’t depend on the schools to do the 

work for you.  That’s our job.  The school just adds to what we do” (PD0012, ln1164-1166).   

Composite Textural-Structural Descriptions 

According to Moustakas’ (1994) modified van Kaam procedure, composite descriptions 

create the last level of representation of the data. When the findings of the textural structural 

descriptions are condensed into themes that mirror the participants lived experiences, composite 

textural-structural descriptions are developed.  These descriptions are raised in order to 

summarize the lived experiences of the participants, using data from the participant’s initial and 

follow-up interview transcriptions.  

The initial interview questions included the following: 

1. Based upon your experience, how do you define preschool? 

2. What is or has been your role as a parent of a preschool aged child? 

3. Based upon your experiences, do you feel that preschool teachers have the expertise 

necessary to work with students? Why do you feel this way? 

4. What amount of support do you feel is necessary for successfully preparing students 

to enter kindergarten? 

5. Describe a time when preschool was successful or unsuccessful. What key elements 

do you feel contributed to the outcome of the experiences?   

6. To what extent do you feel preschool has been successful and why? 

7. What has been your overall experience of involvement with your child’s academic 

and social development during their preschool years? 

8. How have these experiences played a role in relation to your feelings about 

preschool? 

9. What do you believe are the key elements to focus on when assisting a child with 

school readiness skills? 

10. How do you feel your child performed in public kindergarten in relation to their 
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attendance or non-attendance in a preschool program? 

The follow up questions included the following (F1, F2, F3): 

1. Since our last interview, have any of your perceptions about preschool changed? 

2. Based upon your experiences with preschool aged children, what suggestions would 

you give someone who has just discovered that he or she may have to make a 

decision to send their child to a preschool program? 

3. Is there anything else you would like to ask me? 

These interview questions applied to more than one research question, so the responses may be 

repeated in more than one research question area, or shared as they apply to a research question. 

Research Question 1: What do parents believe are the values of preschool?  To respond to 

this research question, participants were asked: 

 Based on your experience, how do you define preschool? 

 What amount of support do you feel is necessary for successfully preparing students 

to enter kindergarten? 

 To what extent has preschool been successful and why? 

 What has been your overall experience of involvement with your child’s academic   

and social development during their preschool years? 

 How have these experiences played a role in relation to your feelings about 

preschool? 

 What do you believe are the key points to focus on when assisting a child with school 

readiness skills? 
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Table 1 

Participants’ Comments on the Value of Preschool 

 

 

Participants 

1. Based on 

your 

experience, 

how do you 

define 

preschool? 

4. What 

amount of 

support do 

you feel is 

necessary 

for 

successfully 

preparing 

students to 

enter 

kindergarten 

6. To what 

extent do 

you feel 

preschool 

has been 

successful 

and why? 

7. What has 

been your 

overall 

experience of 

involvement 

with your 

child’s 

academic 

and social 

behaviors? 

8. How have 

these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to 

focus on 

when 

assisting a 

child with 

school 

readiness 

skills? 

PS0001 “In preschool, 

I think 

children tend 

to learn a 

lot…count, 

ABC’s, talk to 

other children” 

(ln9-10) 

“Parents 

don’t really 

need to do 

much…I 

think the 

teachers do a 

wonderful 

job!” (ln25) 

“If children 

don’t go to 

preschool, 

how will they 

have the 

‘know how’ 

with basic 

things they 

need to 

learn?” 

(ln41-42) 

“I talk to her 

when she 

comes home” 

(ln47) 

“If I would 

have gone to 

college…I 

would have 

been 

smarter…   

wouldn’t 

have had a 

hard time… 

feel better” 

(ln50-54) 

“Talk to the 

teacher, find 

out what you 

can do at 

home” (ln57) 

       

PS0002 “Prepares 

them for 

kindergarten… 

learn to read, 

to 

write…basic 

reading 

comprehension 

and sounds 

(ln84-86) 

 

“Helps them 

make a smooth 

transition to 

elementary 

school (ln86) 

“I say 110 

percent” 

(ln97) 

“It made the 

transition 

easier and he 

felt 

confident” 

(ln119) 

“He 

developed 

health 

friendships 

with the 

students in 

preschool” 

(Ln124) 

  

(continued) 
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Table 1 (cont.) 

 

 

Participants 

1. Based on 

your 

experience, 

how do you 

define 

preschool? 

4. What 

amount of 

support do 

you feel is 

necessary 

for 

successfully 

preparing 

students to 

enter 

kindergarten 

6. To what 

extent do 

you feel 

preschool 

has been 

successful 

and why? 

7. What has 

been your 

overall 

experience of 

involvement 

with your 

child’s 

academic 

and social 

behaviors? 

8. How have 

these 

experiences 

played a role 

in relation to 

your feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to 

focus on 

when 

assisting a 

child with 

school 

readiness 

skills? 

PS0003 “Preschool 

socializes 

the child” 

(ln163) 

 

“Preschool 

plays a role 

in 

learning… 

in educating 

the kids” 

(ln193,194-

195) 

“exposure to 

different 

things” 

(ln100-101) 

 

“ I think 

parents have 

to be very 

active” 

(ln190) 

“there were 

no challenges 

as he entered 

school…he 

understood 

the process” 

(ln116-117) 

and “It made 

the transition 

easier 

(ln119)” 

“teacher gave 

me chart 

paper to help 

my son 

practice 

writing 

things on a 

chart at home 

because he 

struggled 

with writing 

in class” 

(ln171-172).”   

“From 

preschool he 

has been a 

social 

butterfly”  

(ln222-223) 

“I can 

remember that 

I was very 

happy”  

(ln234) 

 

 

“Gave her 

confidence 

and a boost” 

(ln206-207) 

 

       

PS0004 “It is a good 

thing for 

kids to get 

them ready 

for school” 

(ln260-261) 

“Parents 

should be 

involved… 

helping 

children meet 

those around 

their same 

age…” 

(ln269-270) 

“fearful” 

(ln270) 

“Nervous” 

(ln283)  

“Learning 

both is so 

important” 

(ln280) 

“Fun…excited” 

(ln281) 

“be focused 

and being a 

keen listener 

in preschool 

is so 

important 

when the 

teacher gives 

instruction” 

(ln286-287) 

 

(continued)  
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Table 1 (cont.) 

 

 

Participants 

1. Based on 

your 

experience, 

how do you 

define 

preschool? 

4. What 

amount of 

support do 

you feel is 

necessary 

for 

successfully 

preparing 

students to 

enter 

kindergarten 

6. To what 

extent do 

you feel 

preschool 

has been 

successful 

and why? 

7. What has 

been your 

overall 

experience 

of 

involvement 

with your 

child’s 

academic 

and social 

behaviors? 

8. How have 

these 

experiences 

played a role 

in relation to 

your feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to focus 

on when 

assisting a 

child with 

school 

readiness 

skills? 

PS0005 “I define it 

as preparing 

kids to 

understand 

the 

foundation 

of 

education” 

(ln303-304) 

“Support 

from parents 

and 

community 

support so 

it’s like a full 

circle of 

support 

needed” 

(ln318-319) 

 “Exposure to 

different cultural 

experiences with 

others…different 

things” (ln329) 

 “Give them what 

they are missing 

in their family life 

like social and 

emotional skills” 

(ln339-340) 

       

PD0007 “A place 

where kids 

go to school 

before they 

go to 

regular 

school” 

(Ln409-

410) 

“Preschool 

should be a 

place where 

[they] 

interact or 

socialize 

with strange 

children” 

(ln421-422) 

 “How to get 

along with people 

and behave” 

(ln441) 

 

 “Communicating” 

(ln451) 

       

PD0008 “It or 1st 

grade.” 

(ln470) 

  “I was very 

involved in his 

social 

development” 

(ln494-495) 

“big 

school” 

(ln236 

and 

ln391) 

“prepares children 

for the 

academics” 

(ln507)   

       

(continued) 
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Table 1 (cont.) 

 

 

Participants 

1. Based on 

your 

experience, 

how do you 

define 

preschool? 

4. What 

amount of 

support do 

you feel is 

necessary for 

successfully 

preparing 

students to 

enter 

kindergarten 

6. To what 

extent do 

you feel 

preschool 

has been 

successful 

and why? 

7. What has 

been your 

overall 

experience of 

involvement 

with your 

child’s 

academic 

and social 

behaviors? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe are 

the key points 

to focus on 

when assisting 

a child with 

school 

readiness 

skills? 

PD0009 “They get 

exposure to 

school life 

before going, 

if parents 

don’t have 

time to teach 

them at 

home.” 

(ln525-526) 

 

“It’s optional 

for some 

families like 

my own, can 

do a good job 

instructing 

from home.” 

(ln526-527) 

  “It may help 

them learn how 

to share get 

along with 

others” (ln546-

547) 

 

“I teach them 

how to speak 

to others” 

(ln555) 

 

 “Communicating 

with your child 

verbally” 

(ln571) 

       

PD0010 “Preschool is 

supposed to 

prepare kids 

for 

elementary 

school.” 

(ln601-602) 

  “Family, 

grandparents, 

aunts and 

uncles have 

given her the 

tools to interact 

with others and 

to learn 

more...”(ln626-

627) 

 “Having play 

groups with 

other children” 

(ln631) 

       

PD0011 “Preschool is 

most 

important for 

a child’s 

social 

development” 

(ln646-647) 

  “We are very 

involved with 

helping him 

meet these 

goals” (ln677) 

 “Play with other 

children” 

(ln685) 

(continued) 

 



47 

 

Table 1 (cont.) 

 

 

Participants 

1. Based on 

your 

experience, 

how do you 

define 

preschool? 

4. What 

amount of 

support do 

you feel is 

necessary 

for 

successfully 

preparing 

students to 

enter 

kindergarten 

6. To what 

extent do you 

feel preschool 

has been 

successful and 

why? 

7. What has 

been your 

overall 

experience of 

involvement 

with your 

child’s 

academic 

and social 

behaviors? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to 

focus on 

when 

assisting a 

child with 

school 

readiness 

skills? 

PD0012 “I guess it 

helps get a 

child ready 

for school” 

(ln708-709) 

“knowing 

how to act 

when they go 

to school”  

(ln718) 

“only good for 

socialization…he 

parents who 

don’t have time 

to put into their 

kid’s education” 

(ln727-729) 

“It’s me and 

my wife’s 

responsibility 

to teach him 

how to 

socialize…” 

(ln730-731) 

  

 

In the participants’ responses to the interview questions associated with Research Question 1, 

they talked about their child’s social emotional development and their child’s preparedness for 

school.  The data gathered from the interview question related to this research question will be 

presented within those two broad areas. 

Social emotional development.  PS0002, PS0003, and PS0006 agreed that preschool 

helps children build “healthy friendships” (PS0002, ln124), “socializes the child” (PS0003, 

ln163), and helps students “enjoy being around other children” (PS0006, ln394), while PD0008, 

PD0009, and PD0012 felt that parents could teach of these skills (PD0008, ln494, PD0009, 

ln555, PD0012, ln730).  Participants PS0001, PS0002, PS0003, PS0004, PS0005, PS0006, 

PD0007, PD0008, PD0009, PD0010, PD0011, and PD0012 believed that socialization was a big 

part of preschool, although some of these participants did not send their children to preschool.  

Also, PS0003 named her child the “social butterfly” (ln223) because the child didn’t 

begin to speak until he attended preschool (PS0003, ln223).  PS0001, PS0004, PS0006, PD0007, 

PD0009, PD0010, PD0011, PD0012 noted the importance of being able to communicate with 

other preschool children their age.  PD0012 felt that preschool was “only good for socialization” 

(ln727-728), but made note that it would be good otherwise for “the parents who don’t have time 

to put into their kid’s education” (PD0012, ln728-729).  In addition, PS0004, valued the listening 

practice children are provided in a preschool when they are given directions to follow (PS0004, 

ln276-277).  PS0002 and PS0003 noted that their children gained a boost of confidence, and 
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PS0001, PS0004 and PS0006 agreed that it was important for children to feel good about 

themselves.  PS0003, PS0004, PS0005 and PS0006 spoke about the value of developing positive 

emotions or “happy” (PS0003, ln234) feelings towards preschool and preschool teachers because 

they leave good impressions on the children.  PS0003 stated that she could still remember her 

childhood preschool teacher and remembers the joy she felt while going to school (PS0003, 

ln231-236).  PS0003, PS0004, and PS0006 also stated that preschool helped decrease negative 

emotions of being “nervous” (PS 0004, ln283) or “fearful” (PS0004, ln270) about going to the 

“big school” (PS0003, ln236 and PS0006, ln391) or elementary school.  Again, PS0003, PS0004, 

and PS0006 attributed the decrease in children’s negative emotions about preschool to the 

exposure of attending a preschool environment (PD0003, ln234, PD0004, ln281, PD0006, 

ln394).  PS0006 stated, “My children were excited to go to school” (PS0006, ln382).  Table 2 

below presents a summary of the data about participants’ views on social emotional development 

as a value of preschool. 

Table 2  

Social Emotional Development as a Value of Preschool 

Categorical Variable # of Participants     % of Participants   

 

Get along/socialize/communicate with 

others  12 100% 

 

Develop positive emotions about school  9 75% 

 

Exposure helps ease feelings about 

transitions to kindergarten  7* 58% 

   

*6 of the 7 responses were from those parents who sent their children to preschool 

Preparedness for kindergarten.   PS0001, PS0002, PS0003, PS0004, PS0005, and 

PS0006, who sent their children to preschool, agreed that being prepared academically for 

kindergarten is the most important value of preschool (PS0001, ln41-42, PS0002, ln84-86, 

PS0003, ln193, PS0004, ln260, PS0005, ln303, PS0006, ln393).  PD0007, PD0008, PD0009, 

PD10, and PD0011 contended that preparing children academically for kindergarten is valued, 

but preparing children socially and emotionally for kindergarten was as important as the 
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academics.  For instance, PS0002 stated that preschool “prepares them for kindergarten… learn 

to read, to write…basic reading comprehension and sounds” (PS0002, ln84-86).  PD0007 stated, 

“Preschool should be a place where [they] interact or socialize with strange children” (PD0007, 

ln421-422).  Also, PD0011 stated, “Preschool is most important for a child’s social 

development” (PD0011, ln646-647).   PS0006, PD0007, PD0008, PD0009, PD0010, and 

PD0012, who did not send their children to preschool, agreed that knowing how to act when they 

go to school (PD0006, ln394 PD0007, ln441, PD0008, ln507, PD0009, ln446, PD0010, ln525, 

PD0012, ln718), and learning “how to share and get along with others” (PD0009, ln546-547) 

were important values of preschool which “prepares children for the academics” (PD0008, 

ln507).  PS0001, PS0002, and PS0003 noted that preschool valued children being able to 

transition from preschool to kindergarten with the appropriate skills.  PD0001 stated, “In 

preschool, I think children tend to learn a lot for kindergarten.  They learn how to count, do their 

ABC’s, talk to other children (PD0001, ln9-10).  PS0002 indicated that preschool “helps them 

make a smooth transition to elementary school” (PS0002, ln86).  PS0003 stated, “there were no 

challenges as he entered school…he understood the process” (PS0003ln116-117) and “it made 

the transition easier” (PS0003, ln119).  PS0003, PS0005, and PS0006 valued the opportunity to 

expose children to “new” (PS0006, ln90) and “different things” (PS0003, ln101, PS0005, ln329).  

PD0008 noted that preschool “prepares some children to go to school before transitioning 

smoothly to kindergarten” (PD0008, ln470).  PD0009 indicated that preschool offers “exposure 

to school life” (PD0009, ln525).  PS0006 stated that preschool taught her children what tools to 

use when transitioning from preschool to kindergarten, like “how to hold a pencil and cut with 

scissors” (PS0006, ln395).  PS0001, PS0003, PS0005, PS0006, who sent their children to 

preschool valued the provisions from and the partnerships they gained from preschool teachers to 

help them support their child’s learning at home (PS0001 noted that parents should, “Talk to the 

teacher, find out what you can do at home” (PS0001, ln57).  PS0003 stated that her son’s 

“teacher gave me chart paper to help my son practice writing things on a chart at home because 

he struggled with writing in class” (PS0003, ln171-172).  PS0003 valued the “partnership with 

the preschool teacher at the preschool because she identified strengths and weaknesses of my son 

so I could better prepare him at home” (PS0003, ln193-194).  PD0005 mentioned that “it takes 

support from parents and community, so it’s like a full circle of support needed” (PS0005, ln318-

319).  PS0006 stated, “Preschool teachers help us as parents help our kids” (PS0006, ln371).  
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PD0007, PD0008, PD0011, and PD0012 agreed that preparation for kindergarten was a value of 

preschool but that parents should prepare their own children for kindergarten at home.  PS0001, 

PS0002, PS0003, PS0004, PS0005, PS0006, PD0007, PD0008, PD0009, PD0010, PD0011, 

PD0012 agreed that parental support is essential to preparing children for kindergarten.  Table 3 

below presents a summary of the data about participants’ views on preparation for kindergarten 

as a value of preschool.  

Table 3 

Preparation for Kindergarten as a Value of Preschool  

Categorical Variable # of Participants     % of Participants   

 

Prepares children for academics   12 100% 

Teaches children how to behave  7* 58% 

Prepares kids to transition   8** 66% 

Parental Involvement in their child’s 

preparation for school  12 100% 

   

*5 of the 7 responses were from those parents who did not send their children to preschool. 

**6 of the 8 responses were from those parents who sent their children to preschool. 

Research Question 2 asked, why do parents send their children to preschool?  In response to 

research question 2, participants were asked: 

 Based upon your experience, how do you define preschool? 

 What is or has been your role as a parent of a preschool aged child? 

 Describe a time when preschool was successful or unsuccessful? What key elements do 

you feel contributed to the outcome of the experiences? 

 How have these experiences played a role in relation to your feelings about preschool?  

 What do you believe are the key points to focus on when assisting a child with school 

readiness? 

 Based on your experiences with preschool aged children, what suggestions would you 

give someone who has just discovered that he or she may have to make a decision to send 

their child to preschool? 
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Table 4 

Participants’ Comments on Why Parents Send their Children to Preschool 

Participants 1. Based upon 

your 

experience, 

how do you 

define 

preschool? 

2. What 

is or has 

been 

your role 

as a 

parent of 

a 

preschool 

aged 

parent? 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful? 

What key 

elements do you 

feel contributed 

to the outcome 

of these 

experiences? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to focus 

on when 

assisting a 

child with 

school 

readiness? 

F2. Based 

on your 

experiences 

with 

preschool 

aged 

children, 

what 

suggestions 

would you 

give 

someone 

who has 

just 

discovered 

that he or 

she may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PS0001 “In preschool, I 

think children 

tend to learn a 

lot…count, 

ABC’s, talk to 

other children” 

(ln9-10) 

 

“really good 

experience” 

(ln11)” 

 

   “I have to 

work.” 

(ln480) 

 

… “My 

baby went 

to Head 

start…, I 

wouldn’t 

have had 

such a hard 

time…like 

when I 

started 

school…”  

 

“…with 

assistance 

my child 

will get a 

quality 

education 

and be able 

to find a 

good 

job…” 

(ln50-54) 

 “I would say 

they should 

do that 

because it 

really helps 

their 

children” 

(ln817-818 

(continued)  



52 

 

Table 4 (cont.) 

Participants 1. Based upon 

your 

experience, 

how do you 

define 

preschool? 

2. What 

is or has 

been 

your role 

as a 

parent of 

a 

preschool 

aged 

parent? 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful? 

What key 

elements do you 

feel contributed 

to the outcome 

of these 

experiences? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to 

focus on 

when 

assisting a 

child with 

school 

readiness? 

F2. Based 

on your 

experiences 

with 

preschool 

aged 

children, 

what 

suggestions 

would you 

give 

someone 

who has just 

discovered 

that he or 

she may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PS0002 “Helps them to 

read, to write, 

some basic 

reading 

comprehension” 

(ln85) 

    “For the 

parent who 

doesn’t send 

their child… 

I would say 

for the 

parent who 

decides to 

send their 

child I’d say 

Bravo!” 

(ln845) 

       

PS0003 “Preschool 

socializes the 

child” (ln163) 

 

“Preschools 

play a role in 

learning… 

in educating the 

kids” 

(ln193,194-195 

“Teach 

what is to 

come like 

your 

ABC’s 

and your 

numbers” 

(ln192) 

“Taught him to 

read on a second 

grade level,…two 

foreign 

languages…doing 

fractions… when 

he attended 

preschool” 

(ln106-108) 

  “I would 

absolutely 

tell parents 

to send them 

to 

preschool”… 

(ln 865-869) 

(continued) 
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Table 4 (cont.) 

Participants 1. Based upon 

your 

experience, 

how do you 

define 

preschool? 

2. What 

is or has 

been 

your role 

as a 

parent of 

a 

preschool 

aged 

parent? 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful? 

What key 

elements do you 

feel contributed 

to the outcome 

of these 

experiences? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to focus 

on when 

assisting a 

child with 

school 

readiness? 

F2. Based 

on your 

experiences 

with 

preschool 

aged 

children, 

what 

suggestions 

would you 

give 

someone 

who has 

just 

discovered 

that he or 

she may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PS0004 “I think it is a 

good thing for 

the kids…” 

(ln260) 

    “They 

should send 

their child to 

preschool… 

be involved. 

Go to the 

meetings… 

find out 

what the 

child is 

going to 

learn 

about…read 

to the child 

every night” 

“Programs 

like head 

start helped 

me when I 

couldn’t 

afford to 

send my 

children to 

private 

school”        

(ln892-896) 

(continued) 
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Table 4 (cont.) 

Participants 1. Based upon 

your 

experience, 

how do you 

define 

preschool? 

2. What 

is or has 

been 

your role 

as a 

parent of 

a 

preschool 

aged 

parent? 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful? 

What key 

elements do you 

feel contributed 

to the outcome 

of these 

experiences? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to focus 

on when 

assisting a 

child with 

school 

readiness? 

F2. Based 

on your 

experiences 

with 

preschool 

aged 

children, 

what 

suggestions 

would you 

give 

someone 

who has 

just 

discovered 

that he or 

she may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PS0005 “I define it as 

preparing kids 

to understand 

the foundation 

of education” 

(ln303-304) 

 “State agency 

help” 

  “…They 

should send 

their child to 

preschool 

…because 

they will 

learn…and 

be around 

other 

children…” 

(ln 918-925) 

PS0006 “Preschool is a 

place where 

children learn 

to talk, how to 

sit, how to act 

and learn 

before 

kindergarten.” 

(ln359-360) 

  “I think 

preschool is 

a wonderful 

thing.”  

(ln388) 

 

“I applaud 

preschool… 

It allows 

children to 

explore new 

things and 

things that 

are 

interesting 

them…” 

(ln388-390)  

“…preschool… 

teach correct 

speech literacy, 

sight words, 

sounds… how 

to enjoy being 

around other 

children… 

Be open to new 

people new 

things…how to 

how to hold a 

pencil and cut 

with scissors” 

(ln393-395) 

“…how 

valuable…” 

(ln942-946) 

(table continued) 
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Table 4 (cont.) 

Participants 1. Based upon 

your 

experience, 

how do you 

define 

preschool? 

2. What 

is or has 

been 

your role 

as a 

parent of 

a 

preschool 

aged 

parent? 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful? 

What key 

elements do you 

feel contributed 

to the outcome 

of these 

experiences? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to focus 

on when 

assisting a 

child with 

school 

readiness? 

F2. Based 

on your 

experiences 

with 

preschool 

aged 

children, 

what 

suggestions 

would you 

give 

someone 

who has 

just 

discovered 

that he or 

she may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PS0007 “A place where 

kids go to 

school before 

they go to 

regular school” 

(Ln409-410) 

    “If you 

really don’t 

have the 

time to 

spend with 

your child to 

acclimate 

them to 

school then I 

think it 

would be a 

good 

suggestion” 

(ln973-975) 

(continued) 
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Table 4 (cont.) 

Participants 1. Based upon 

your 

experience, 

how do you 

define 

preschool? 

2. What 

is or has 

been 

your role 

as a 

parent of 

a 

preschool 

aged 

parent? 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful? 

What key 

elements do you 

feel contributed 

to the outcome 

of these 

experiences? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to focus 

on when 

assisting a 

child with 

school 

readiness? 

F2. Based 

on your 

experiences 

with 

preschool 

aged 

children, 

what 

suggestions 

would you 

give 

someone 

who has 

just 

discovered 

that he or 

she may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PD0008 “Preschool is 

preparatory for 

school” 

(ln469). 

 

“It prepares a 

child for before 

kindergarten 

and first grade 

so… I would 

say it was pre-

kindergarten 

where you 

would be able 

to get 

foundational 

skills…basic 

counting and 

the beginning 

of his ABC’s 

but basically 

preparing them 

for 1st grade 

(PD0008, 

ln470-471).” 

     

(continued) 
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Table 4 (cont.) 

Participants 1. Based upon 

your 

experience, 

how do you 

define 

preschool? 

2. What 

is or has 

been 

your role 

as a 

parent of 

a 

preschool 

aged 

parent? 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful? 

What key 

elements do you 

feel contributed 

to the outcome 

of these 

experiences? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to focus 

on when 

assisting a 

child with 

school 

readiness? 

F2. Based 

on your 

experiences 

with 

preschool 

aged 

children, 

what 

suggestions 

would you 

give 

someone 

who has 

just 

discovered 

that he or 

she may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PD0009 “get an 

understanding 

of how to count 

and read and 

write” (ln525) 

    “…I would 

tell parents 

who can’t 

afford to 

stay home 

with the 

child to send 

their child to 

preschool so 

they at least 

get 

something” 

(ln1059-

1060) 

       

PD0010 “Preschool is 

supposed to 

prepare kids for 

elementary 

school.” 

(ln601-602) 

     

       

(continued) 
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Table 4 (cont.) 

Participants 1. Based upon 

your 

experience, 

how do you 

define 

preschool? 

2. What 

is or has 

been 

your role 

as a 

parent of 

a 

preschool 

aged 

parent? 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful? 

What key 

elements do you 

feel contributed 

to the outcome 

of these 

experiences? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What do 

you believe 

are the key 

points to focus 

on when 

assisting a 

child with 

school 

readiness? 

F2. Based 

on your 

experiences 

with 

preschool 

aged 

children, 

what 

suggestions 

would you 

give 

someone 

who has 

just 

discovered 

that he or 

she may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PD0011 “…the most 

important years 

of a child’s 

foundational 

education 

(PD0011, 

ln646).” 

    “You can’t 

go wrong… 

preschool. 

They are 

going to 

benefit in 

some 

aspect…” 

(ln116-

117).” 

       

PD0012 “I guess it 

helps get a 

child ready for 

school” 

(ln708-709) 

     

 

In the participants’ responses to the interview questions associated with Research Question 2, 

they talked about the benefits of preschool, parents’ socioeconomic challenges, and parents’ 

feelings of not being prepared to teach their children. The data gathered from the interview 

questions related to this research question will be presented within those three broad areas. 

Participants’ views.  Some participants agreed that preschool is the foundation of a 

child’s education (PS0005, ln303-304, PD0011, ln646)) and that it provides children with 

academic readiness skills that prepare them for academic success in areas such as reading and 

writing PS0001, ln9-10, PS002, ln85, PS0003, ln192, PS0004, ln216, PS0006, ln393-395, and 
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PD0009, ln525).  PS0005 stated, “I define it as preparing kids to understand the foundation of 

education” (ln303-304).  PD0009 stated that preschool is where children can “get an 

understanding of how to count and read and write” (ln525). PS0001, PS0002 and PS0005, whose 

children attended a preschool, noted that preschool is a “really good experience” (PS001, ln11) 

and the “foundation for education” (PS0005, ln303-304).  Although PD0011 did not send his 

child to preschool, the participant contends that preschool is the “most important years of a 

child’s foundational education” (PD0011, ln646).  PS0004 and PS0006 commented that 

preschool is a really “good” (PS0004, ln260) and “wonderful thing” (PS0006, ln388) children 

should do before going to kindergarten.   PD0007, and PD0011, who did not send their children 

to preschool also contended that preschool is the “foundational education” (PD0011, ln646) and 

“a place where kids go to school before they go to regular school” (PD0007, ln409-410). 

PD0008 stated that “Preschool is preparatory for school” (PD0008, ln469).  PD0008 also stated, 

“It prepares a child for before kindergarten and first grade so… I would say it was pre-

kindergarten where you would be able to get foundational skills…basic counting and the 

beginning of his ABC’s but basically preparing them for kindergarten” (PD0008, ln470-471). 

PD0009 also agreed that children attend preschool to “get an understanding of how to count and 

read and write and [children] get exposure to school life before going if parents don’t have time 

to teach them at home” (PD0009, ln524-525).  From the follow up interviews, all participants 

noted their advice to parents who would be making a decision about sending their child to 

preschool.   

PS0001 stated, “Well from my experience, I would say that they should do that if they really 

need to send their children to public school…I think they should send them because it really 

helps their children” (PS0001, ln815-818).  

PS0002 offered the following advice to parents about preschool: 

For the person who has decided not to send their child I would suggest that they do some 

home schooling to help that child be prepared for school. The mind is open to learning at 

that time.  I believe it’s a good idea to utilize that time.  For the parent who decides to 

send their child to preschool, I’d say Bravo! (PS0002, ln841-845). 

PS0003 stated, “I would absolutely tell parents to send them to preschool…I think in the long 

run it will prepare them for the big school and their readiness to perform will definitely be in 

place” (PS0003, ln 865-869).   
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PS0004 stated, “They should send their child to preschool and be involved. Go to the meetings 

and find out what the child is going to learn about…read to the child every night” (PS0004, 

ln892-894).” 

PS0005 noted the following reasons why parents should send their child to preschool: 

They should send their child to preschool …because they will learn…and be around other 

children.  Sometimes you have kids who don’t have siblings.  You also have kids who are 

around adults all the time.  So you want them in an environment suitable for them.  Also, 

between ages one and five are the most important years in learning. So why not send your 

children? They will start on time. If you don’t, they will learn but they may not learn as 

fast (PS0005, ln918-925). 

PS0006 stated,  

I would tell them how valuable preschool is and the difference in makes.  It strengthens 

socialization skills, motivation to learn, vs sitting at home and not having anyone to chat 

with or read with.  Preschool is the way to go. It would help little people become big 

people and teach them to become independent (PS0006, ln 942-946).  

PD0007 contended,  

Well depending on the child. If you really don’t have the time to spend with your child to 

acclimate them to school, then I think it would be a good suggestion.  But if not, I feel 

that the parent should be the one to educate their child at first (PD0007, ln973-976).  

PD0011 stated, “You can’t go wrong with sending your child to preschool. They are going to 

benefit in some aspect…just by attending (PD0011, ln116-117).”   

PD0012 stated,  

Send your child to preschool if it is the last resort.  Parents should teach their own kids 

anyway.  If they can’t, ask for help so they can help the kids out. Teachers can’t do 

everything.  You know, you have to work with the kid too (PD0012, ln1163-1166). 

Therefore, PD0007, PD0009, PD0011, and PD0012 agreed that sending a child to preschool 

would be a good idea if the parents could not stay at home and teach them. 

Table 5 below presents a summary of the data about participants’ views on why parents decide to 

send their children to preschool.  
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Table 5 

Views of Why Parents Send their Children to Preschool 

Categorical Variable # of Participants     % of Participants   

 

Preschool is the foundation of learning 9 75% 

To prepare children for kindergarten 11 91% 

Parents should send children to preschool 

because it’s beneficial 9 75% 

   

Socioeconomic challenges.  PS0001, PS004, and PS0005, who sent their child to 

preschool noted that due to being single parents they “had to work hard” (PS0001, ln48) and 

“take care of two kids and teach them from home” (PS0005, ln308-312).  PS0004 stated, 

“Programs like Head Start helped me when I couldn’t afford to send my children to private 

school” (PS0004, ln895-896).   

PS0005 also stated,  

The reason why I took my kids out of Head Start and taught from home was for one, I 

was a single parent…I had two kids and they were one year apart but I had to work.  I 

worked at Head Start for several years as a teacher so I just decided to teach them from 

home… I didn’t know a lot of people to babysit at the time.  I just used assistance when I 

needed it and taught the kids more than nursery rhymes and riddles (PS0005, ln308-312). 

Additionally, PS0001, who is a single mother who did not go to preschool because her mom 

could not afford to send her, stated that she received state assistance which has helped her child 

get a quality education.  

I think preschool played a big role because if I would have gone to preschool, I probably 

would have gone to college. You know…I wouldn’t have had such a hard time.  My baby 

went to Head start preschool. Without assistance, my baby would have such a hard time 

like when I started school that was a major block for me. My baby went to Head start and 

with assistance, my child will get a quality education and be able to find a good job.  I 

would have been more active in my baby’s school life (PS0001, ln50-54).   

PS0005 noted that people who cannot afford to send their children to preschool can “get 

assistance.” PS0001 stated that to ensure that their children have “everything they need and want, 
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they have to work” (PS0001, ln52). PS0003, who is married contended that even though it is a 

“financial strain to send their children to a quality preschool program, it is worth the cost” 

(PS0003, ln135-136).  PS0003 also noted that they wanted their children to eventually grow up 

and obtain a better paying job than [they] have (PS0003, ln215).  In addition, PS0006, who is 

married, recalled reading about children who are successful in preschool usually do better in 

school and get better jobs (PS0006, ln400-401).  Table 6 summarizes the data noting the 

socioeconomic reasons why parents send their children to preschool.  

Table 6 

Socioeconomic Reasons Why Parents Send Children to Preschool 

Categorical Variable # of Participants    % of Participants   

 

Single Parent 3 50% 

 

Wanted better opportunities for  their 

children opportunities 3 50% 

   

Note: The N for this table is 6, as there were six parents who did send children to preschool, only 

indicated responses in this table.  

 

Parents unpreparedness.  PS0001, PS0002, PS0003, PS0004, four of the six 

participants, who did send their child to preschool, conceded that they did not possess the 

knowledge or skills to teach their preschool aged children.  PS0001 stated, “I don’t have the time 

to sit with her and teach her” (PS0001, ln31).  PS0001 also stated that, “teachers go to college 

because you don’t want to get anybody of the street like me to go in and teach the children 

because they wouldn’t learn a darn thing if you did that” (PS0001, ln38-39). PS0003 stated, “I 

didn’t know I needed to teach my daughter the rhymes and riddles” (PS0003, ln198).  PS0006 

stated that preschool teachers are “college educated and learn from experience to prepare 

children for kindergarten” (PS0006, ln364-365).  PS0003 and PS0004 conveyed that in their 

experiences, the preschool teachers are more knowledgeable about the new curriculum and 

strategies than they were (PS0003, ln106-107, PD0004, ln106-108).  PS0005 also agreed that 

preschool teachers today are teaching more than “nursery rhymes and riddles” (PS0005, ln312).  
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Table 7 summarizes the data noting unpreparedness as a reason parents send their children to 

preschool. 

Table 7 

Parents Unpreparedness: Why Parents Send their Children to Preschool 

Categorical Variable # of Participants   % of Participants  

 

Parents lack the knowledge or skills to teach 4 66% 

Preschool curriculum 

 

Preschool Teachers attend college and are more 3 50% 

trained to prepare children for kindergarten 

 

Note: The N for this table is 6, as there were six parents who did send children to preschool 

Research Question 3 asked, why do parents decide not to send their children to preschool? 

In response to research question 3, only the responses of the participants who did not send their 

children to preschool are shared in this section regarding the following interview questions.   

 What is or has been your role as a parent of a preschool aged child? 

 Based upon your experience, do you feel that preschool teachers have the expertise 

necessary to work with students? Why do you feel this way? 

 Describe a time when preschool was successful or unsuccessful. What key elements 

contributed to the outcome of the experience? 

 How have these experiences played a role in relation to your feelings about preschool? 

 What do you believe are the key points to focus on when assisting a child with school 

readiness? 

 How do you feel your child performed in a public kindergarten in relation to their 

attendance or non-attendance in a preschool program? 

 Based on your experiences with preschool aged children, what suggestions would you 

give someone who has just discovered that he or she may have to make a decision to send 

their child to preschool? 
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Table 8 

Participants’ Comments on Why Parents Decide Not to Send their Children to Preschool   

 

 

Participants 

2. What 

is or has 

been 

your role 

as a 

parent of 

a 

preschoo

l aged 

child? 

3. Based 

upon 

your 

experienc

es do you 

feel 

preschool 

teachers 

have the 

expertise 

necessary 

to work 

with 

students? 

Why do 

you feel 

this way? 

5. Describe 

a time when 

preschool 

was 

successful 

or 

unsuccessfu

l. What key 

elements 

contributed 

to the 

outcome of 

the 

experience? 

8. How 

have 

these 

experienc

es played 

a role in 

relation 

to your 

feelings 

about 

preschool

? 

9. What 

do you 

believe 

are key 

points 

to focus 

on… 

with 

school 

readine

ss 

skills? 

10. How do 

you feel your 

child 

performed in 

public 

kindergarten 

in relation to 

their 

attendance or 

non-

attendance in 

a preschool 

program? 

F2. Based 

on your 

experiences

…, what 

suggestions 

would you 

give 

someone… 

who… may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PD0007 “I teach 

more 

than what 

the actual 

school 

does...rea

ding, 

math…al

l those 

things.” 

(ln411-

412) 

 “What a 

child…learn

ed at home 

is not used 

the 

same…in 

the same 

atmosphere” 

(PD0007, 

ln426-427)  

 

“could pick 

up negative 

traits” 

(ln430). 

“bad habits 

as spitting, 

hitting, 

touching…y

ou know” 

(P0007, 

ln430-431).”   

“you learn 

the same 

thing in 

preschool

” (ln443) 

 “I took the 

responsibility 

of teaching 

my child. 

Preschool…T

hat for people 

who don’t 

have the 

time…”(ln458

-459)  

 

(continued) 
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Table 8 (cont.) 

 

 

Participants 

2. 

What 

is or 

has 

been 

your 

role as 

a 

parent 

of a 

presch

ool 

aged 

child? 

3. Based 

upon your 

experience

s do you 

feel 

preschool 

teachers 

have the 

expertise 

necessary 

to work 

with 

students? 

Why do 

you feel 

this way? 

5. Describe 

a time when 

preschool 

was 

successful 

or 

unsuccessfu

l. What key 

elements 

contributed 

to the 

outcome of 

the 

experience? 

8. How 

have these 

experience

s played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What 

do you 

believe 

are key 

points to 

focus 

on… 

with 

school 

readines

s skills? 

10. How do 

you feel 

your child 

performed 

in public 

kindergarte

n in relation 

to their 

attendance 

or non-

attendance 

in a 

preschool 

program? 

F2. Based on 

your 

experiences

…, what 

suggestions 

would you 

give 

someone… 

who… may 

have to make 

a decision to 

send their 

child to 

preschool?  

PD0008  “Preschool 

teachers 

are inept, 

some of 

them… 

have no 

rules in the 

class,  

(ln478) 

“don’t 

understand 

how to work 

with 

minority 

children and 

don’t have a 

desire to 

learn” 

(ln486-487) 

“you learn 

the same 

thing in 

preschool 

(ln499)” 

“parents 

are the 

ones 

who 

teach 

kids how 

to focus, 

to pay 

attention, 

and 

listen” 

(ln502-

503) 

  

        

PD0009 “My role 

has been to 

do 

everything. 

To be the 

first teacher, 

leader, 

respondent 

to my 

children.” 

(ln528-529 

     “Preschool 

is optional 

because 

some 

families 

like my 

own can do 

a good job 

instructing 

from 

home…  It 

doesn’t 

make sense 

not to get 

help if you 

need help” 

(PD0009, 

ln1058-

1061). 

(continued) 
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Table 8 (cont.) 

 

 

Participants 

2. What 

is or has 

been 

your 

role as a 

parent 

of a 

preschoo

l aged 

child? 

3. Based 

upon your 

experiences 

do you feel 

preschool 

teachers 

have the 

expertise 

necessary to 

work with 

students? 

Why do you 

feel this 

way? 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful. 

What key 

elements 

contributed to 

the outcome 

of the 

experience? 

8. How 

have 

these 

experien

ces 

played a 

role in 

relation 

to your 

feelings 

about 

preschoo

l? 

9. What 

do you 

believe 

are key 

points 

to focus 

on… 

with 

school 

readine

ss 

skills? 

10. How 

do you 

feel your 

child 

performe

d in 

public 

kindergar

ten in 

relation 

to their 

attendanc

e or non-

attendanc

e in a 

preschool 

program? 

F2. Based on 

your 

experiences

…, what 

suggestions 

would you 

give 

someone… 

who… may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PD0010  “Preschool is 

not a 

necessity as 

long as you 

have 

support… I 

am my 

child’s first 

teacher and 

disciplinaria

n” (ln 607-

611) 

     

PD0011 “I am the 

most 

important 

teacher” 

(ln648-

649) 

  “don’t have a 

high school 

diploma or an 

equivalent, in 

most cases” 

(ln654-655).    

 

“Preschool 

teachers don’t 

know what to do 

when the 

classroom gets 

out of control” 

(ln668).   

“preschool 

teachers aren’t 

trained to work 

with different 

children” 

(ln669) 

 “like saying 

bad words 

at home but 

coming to 

school”  

(ln691) 

  

(continued) 
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Table 8 (cont.)  

 

 

Participants 

2. What is 

or has 

been your 

role as a 

parent of 

a 

preschool 

aged 

child? 

3. Based 

upon 

your 

experien

ces do 

you feel 

preschoo

l teachers 

have the 

expertise 

necessar

y to work 

with 

students? 

Why do 

you feel 

this way? 

5. Describe 

a time 

when 

preschool 

was 

successful 

or 

unsuccessfu

l. What key 

elements 

contributed 

to the 

outcome of 

the 

experience? 

8. How 

have these 

experienc

es played 

a role in 

relation to 

your 

feelings 

about 

preschool

? 

9. What 

do you 

believe 

are key 

points 

to focus 

on… 

with 

school 

readines

s skills? 

10. How do 

you feel 

your child 

performed 

in public 

kindergarte

n in 

relation to 

their 

attendance 

or non-

attendance 

in a 

preschool 

program? 

F2. Based on 

your 

experiences

…, what 

suggestions 

would you 

give 

someone… 

who… may 

have to 

make a 

decision to 

send their 

child to 

preschool?  

PD0012  “I teach my 

daughter 

everything 

she needs to 

know. I 

mean, I’m 

her first 

teacher” 

(ln756-757) 

 

      

 

In reviewing the participant’s responses to the interview questions associated with Research 

Question 3, they talked about how parents want to teach their own children, parents want to 

prevent negative behavior that may be learned in preschool, parents feel that preschool teachers 

lack the expertise in instructional and behavioral strategies, and parents believe that preschool is 

repetitive to kindergarten.  The data gathered from the interview question related to this research 

question will be presented within those four broad areas. 

Parents want to teach and prepare their own children for school.  PD0007, PD0008, 

PD0009, PD0010, PD0011 and PD0012, all of whom did not send their children to preschool, 

agree that parents are the first teachers.  PD0009 stated, “My role has been to do everything; to 

be the first teacher, leader, respondent to my children” (ln528-529).  As indicated in Table 8, 

PD0007, PD0008, PD0009, PD0010, PD0011, and PD0012 also believe that it is the parents’ 

responsibility to teach their child.  PD0012 noted that he teaches his daughter everything she 

needs to know (PD0012, ln710).  PD0008 stated that “parents are the ones who teach kids how to 

focus, to pay attention, and listen” (PD0008, ln502-503). PD0008 advised parents to “do the 
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research so that it won’t be a waste of time…Don’t rely on someone else to do it for you. They 

are not going to have the same level of engagement that you would have” (PD0008, ln1001-

1004).  PD0009 agreed,  

Preschool is optional because some families like my own can do a good job instructing 

from home.  I would tell parents who can’t afford to stay home with the child to send 

their child to preschool so they at least get something.  It doesn’t make sense not to get 

help if you need help (PD0009, ln1058-1061). 

PD0010 mentioned that “learning has a lot to do with the parent because you are your child’s 

first teacher.  So you should want to teach your child everything…I would not send them” 

(PD0010, ln1083- 1085).  Table 9 below presents a summary of the data about participants’ 

deciding not to send their child to preschool because they want to prepare their own kids for 

school.  

Table 9 

Why Parents Who Did Not Send their Children to Preschool Want to Prepare their Own Kids for 

School 

Categorical Variable # of Participants     % of Participants   

 

Parents believe they are the “first” teachers 6 100% 

Parents feel responsible to teach own kids 6 100% 

Parents teach kids how to focus, sit, and  1 16% 

Listen   

   

Note: The N for this table is 6, as there were six parents who did not send children to preschool 

Parents want to prevent negative behaviors that may be learned in preschool.  PD0007, 

PD0008, PD0011, and PD0012 agreed with the decision of not sending their children to 

preschool because they might learn bad habits.  PD0007, who attended preschool as a student for 

one week, named some of those bad habits as “spitting, hitting, touching…you know” (P0007, 

ln430-431).  PD0007 also stated, “What a child…learned at home is not used the same…in the 

same atmosphere” (PD0007, ln426-427).  PD0007 also reported that he believes other children 

don’t have the same rules as his child who “could pick up negative traits” (PD0007, ln430).  

PD0011 believes if parents don’t send their child to preschool,  
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You won’t have to worry about those environmental factors that keep things in an 

uproar…like saying bad words at home but coming to school and thinking it’s not bad 

because you were allowed to say them at home (PD0011, ln690-693).   

Participant 0008 noted that preschool teachers have no rules in the classroom for children to 

follow (PD0008, ln478).  Table 10 summarizes the data that explains how parents decide not to 

send their children to preschool in order to prevent negative behaviors that may be learned in 

preschool.   

Table 10 

Why Parents Think Not Sending Children to Preschool Prevents Negative Behaviors  

Categorical Variable # of Participants     % of Participants   

 

Bad habits at school 5 83% 

Bad habits at home 1 16% 

   

Note: The N for this table is 6, as there were six parents who did not send children to preschool 

Preschool teachers lack expertise in instructional and behavioral strategies.  Participants 

who didn’t send their children to preschool felt that preschool teachers have difficulty meeting 

the needs of all children.  PD0007, PD0008, PD0009, PD0010 and PD0012 reported that they 

don’t send their children to preschool because “preschool teachers lack the knowledge” or 

expertise “to meet the needs of their children.”  PD0011 reported that preschool teachers aren’t 

trained to work with different children (PD0011, ln669).  In addition, participants feel that 

preschool teachers struggle to deal with minority students.  PD0008 stated, “Preschool teachers 

are inept, some of them” (PD0008, ln478).  In addition, PD0008 suggested that preschool 

teachers don’t understand how to work with minority children and don’t have a desire to learn 

(ln486-487), while PD0011 also indicated that some of [them] only “have a high school diploma 

or an equivalent, in most cases” (ln654-655).   PD0008, PD0009, PD0010, and PD0011 also 

believe preschool teachers have inadequate classroom behavioral management strategies.  

PD0011 stated, “Preschool teachers don’t know what to do when the classroom gets out of 

control” (PD0011, ln668).  Table 11 summarizes the data showing that parents decide not to send 

their child to preschool because preschool teachers lack the expertise to adequately prepare all 
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children for kindergarten.   

Table 11 

Preschool Teachers Lack Expertise in Instructional and Behavioral Strategies 

Categorical Variable # of Participants     % of Participants   

 

Difficulty meeting needs of all kids 6  100% 

Struggle to deal with minority children 1  16% 

Low requirements to be a preschool teacher 1  16% 

Inadequate behavioral management 4  66% 

   

Note: The N for this table is 6, as there were six parents who did not send children to preschool. 

Parents believe that preschool is repetitive and redundant.  Some participants do not 

send their children to preschool because they believe it is repetitive and redundant in comparison 

to what is taught and learned in kindergarten.  PD0007, PD0008 and PD0012, fathers who did 

not send their children to preschool, stated that they make time to teach their children all the 

basic skills at home.  PD0007, PD0008, and PD0011 indicated that parents teach their own kids 

the same basic skills as preschool.  However, PD0010, a mother who attended preschool for 

three weeks as a student, agreed that “preschool is not a necessity” (PD0010, ln607-608,).  

PD0007 and PD0008 also agreed that preschool is “unnecessary” (ln456)” and “redundant 

“(ln500) because they believe “you learn the same thing in preschool (ln443, 499)” and the 

“same thing in kindergarten (ln444, 491).”  PD0007 and PD0008 both agreed that children 

should start school in kindergarten.  PD0008 stated, “If the parents are working to prepare their 

child to go to kindergarten…your child doesn’t need to go to preschool. It’s repetitive” (PD0008, 

ln498-499).  Table 12 summarizes the data which explains how parents decide not to send their 

children to preschool because it is repetitive and redundant.  
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Table 12 

Parents Believe Preschool is Repetitive and Redundant 

Categorical Variable # of Participants  % of Participants 

 

Parents wanted to teach own kids  6 100% 

 

Preschool is the same as kindergarten 2 33% 

 

Children already know kindergarten skills 

before going to preschool 1 16% 

 

Preschool is not necessary 3 50% 

   

Note: The N for this table is six, as there were six parents who did not send children to 

preschool. 

Research Question 4 asked, what lived experiences do parents indicate contributed to their 

attitudes and beliefs regarding preschool?  In response to research question 4, all participants 

were asked:  

 Based upon your experience, how do you define preschool? 

 Based upon your experiences, do you feel that preschool teachers have the expertise 

necessary to work with students? Why do you feel this way? 

 Describe a time when preschool was successful or unsuccessful.  What key elements do 

feel contributed to the outcome of the experiences? 

 What has been your overall experience of involvement with your child’s academic and 

social development during their preschool years? 

 How have these experiences played a role in relation to your feelings about preschool? 

 How do you feel your child performed in public kindergarten in relation to their 

attendance in a preschool program? 
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Table 13 

Participants’ Comments on what Contributed to Parents’ Attitudes and Beliefs about Preschool 

 

 

Participants 

1. Based 

upon your 

experience, 

how do you 

define 

preschool? 

 

3. Based 

upon your 

experiences, 

do 

…preschool 

teachers 

have the 

expertise…t

o work with 

students? 

Why do you 

feel this 

way? 

5. Describe 

a time 

when 

preschool 

was 

successful 

or 

unsuccessf

ul. What 

key 

elements 

…contribu

ted to the 

outcome of 

the 

experience

s? 

7.  What has 

been your 

overall 

experience of 

involvement 

with your 

child’s 

academic 

and social 

development 

during their 

preschool 

years? 

8. How have 

these 

experiences 

played a role 

in relation to 

your feelings 

about 

preschool? 

10. How do you 

feel your child 

performed in 

public 

kindergarten in 

relation to their 

attendance in a 

preschool 

program? 

PS0001 “good 

experience

”  (ln11) 

“I think 

preschool 

teachers are 

just 

fantastic! 

They have 

all the 

experience 

in the world 

to teach my 

baby!” 

(ln15) 

  “So I thought it 

would be a 

really good 

experience” 

(ln11) 

“I think my child 

performed as well 

with other kids” 

(ln60) 

       

PS0002  “Talked to 

parents 

about 

preschool 

teachers an 

preschool 

references to 

find out 

what the 

strengths 

and 

weaknesses 

were” 

(PS0002, 

ln94-95) 

“I can’t 

think of a 

time 

preschool 

wasn’t 

successful 

for me” 

(ln110-

111) 

  “He was 

advanced” (ln135) 

(continued) 
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Table 13 (cont.) 

 

 

Participants 

1. Based 

upon your 

experience, 

how do you 

define 

preschool? 

 

3. Based 

upon your 

experiences, 

do 

…preschool 

teachers 

have the 

expertise… 

to work 

with 

students? 

Why do you 

feel this 

way? 

5. Describe 

a time 

when 

preschool 

was 

successful 

or 

unsuccessf

ul. What 

key 

elements 

…contribu

ted to the 

outcome of 

the 

experience

s? 

7.  What 

has been 

your 

overall 

experienc

e of 

involveme

nt with 

your 

child’s 

academic 

and social 

developm

ent 

during 

their 

preschool 

years? 

8. How have 

these 

experiences 

played a role in 

relation to your 

feelings about 

preschool? 

10. How do you 

feel your child 

performed in 

public 

kindergarten in 

relation to their 

attendance in a 

preschool 

program? 

PS0003     “I think, for 

myself, I wanted 

both of my kids 

to go to 

preschool…. 

very important 

to me when I 

was younger” 

(ln231-232” 

“My friends who 

did go to 

preschool…I 

don’t think they 

were as fond of 

school as I 

was…Those 

memories are 

dear to me and 

my kids” (ln233-

236).   

“I can remember 

my preschool 

graduation and 

how proud I 

was” (ln235) 

“My son was 

average…My 

daughter was 

above average” 

(ln246-247) 

PS0004 and “a good 

thing for 

kids” 

(ln260-261). 

  “I 

appreciate 

what they 

are 

learning in 

preschool” 

(ln280) 

 “They did not 

have to catch up” 

(ln290) 

(continued) 
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Table 13 (cont.) 

 

 

Participants 

1. Based upon 

your 

experience, 

how do you 

define 

preschool? 

 

3. Based 

upon your 

experiences, 

do 

…preschool 

teachers 

have the 

expertise… 

to work 

with 

students? 

Why do you 

feel this 

way? 

5. Describe 

a time 

when 

preschool 

was 

successful 

or 

unsuccessf

ul. What 

key 

elements 

…contribu

ted to the 

outcome of 

the 

experience

s? 

7.  What 

has been 

your 

overall 

experienc

e of 

involveme

nt with 

your 

child’s 

academic 

and social 

developm

ent 

during 

their 

preschool 

years? 

8. How have 

these 

experiences 

played a role in 

relation to your 

feelings about 

preschool? 

10. How do you 

feel your child 

performed in 

public 

kindergarten in 

relation to their 

attendance in a 

preschool 

program? 

PS0005     “Children who 

did attend Head 

Start had time to 

catch up” 

(ln334-335). 

“My child did 

good” (ln342) 

       

PS0006     “My child… 

able to pick up 

the language...  

teachers were 

interested in the 

children…excell

ent patience with 

them” (ln376-

378) 

“My child did 

awesome, 

wonderful 

kindergarten 

experience” 

(ln397-398) 

       

PD0007  “My child 

learns the 

majority of 

things from 

me” 

(PD0007, 

ln416). 

 “Mom 

taught me 

to read, 

write my 

name and 

how to 

count 10 

to 

20…every

thing” 

(ln446) 

 

“I remember 

being bored. I 

already knew the 

letters; I already 

knew how to 

count (ln446).”   

 “My mom felt 

like he wasn’t 

learning 

enough” (ln447) 

“My child 

performed beyond 

expectations” 

(ln453) 

(continued) 
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Table 13 (cont.) 

 

 

Participants 

1. Based 

upon your 

experience, 

how do you 

define 

preschool? 

 

3. Based 

upon your 

experiences, 

do 

…preschool 

teachers 

have the 

expertise… 

to work 

with 

students? 

Why do you 

feel this 

way? 

5. Describe 

a time 

when 

preschool 

was 

successful 

or 

unsuccessf

ul. What 

key 

elements 

… 

contribute

d to the 

outcome of 

the 

experience

s? 

7.  What 

has been 

your 

overall 

experienc

e of 

involveme

nt with 

your 

child’s 

academic 

and social 

developm

ent 

during 

their 

preschool 

years? 

8. How have 

these 

experiences 

played a role in 

relation to your 

feelings about 

preschool? 

10. How do you 

feel your child 

performed in 

public 

kindergarten in 

relation to their 

attendance in a 

preschool 

program? 

PD0008    “My mom 

taught me 

to count 

and how 

to read… 

My 

parents 

prepared 

me.  

Primarily 

my 

mother” 

(ln513-

514) 

 “Did fine”(ln509) 

       

PD0009    “I turned 

out very 

successful. 

I think that 

was 

because of 

the 

teaching 

and the 

push from 

my 

mother.” 

(ln562-

563) 

Dissatisfaction 

“children, who 

attend preschool, 

are sick more 

often that those 

who do not 

attend”(ln560-

561) 

“My child did 

really good in 

kindergarten” 

(ln575) 

 

“Children learn in 

an environment 

that is comfortable 

to 

them…home…wh

ere they can learn 

in their own space 

(PD0009, ln577-

578).” 

(continued 
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Table 13 (cont.) 

 

 

Participants 

1. Based 

upon your 

experience, 

how do you 

define 

preschool? 

 

3. Based 

upon your 

experiences, 

do 

…preschool 

teachers 

have the 

expertise… 

to work 

with 

students? 

Why do you 

feel this 

way? 

5. Describe 

a time 

when 

preschool 

was 

successful 

or 

unsuccessf

ul. What 

key 

elements 

…contribu

ted to the 

outcome of 

the 

experience

s? 

7.  What 

has been 

your 

overall 

experienc

e of 

involveme

nt with 

your 

child’s 

academic 

and social 

developm

ent 

during 

their 

preschool 

years? 

8. How have 

these 

experiences 

played a role in 

relation to your 

feelings about 

preschool? 

10. How do you 

feel your child 

performed in 

public 

kindergarten in 

relation to their 

attendance in a 

preschool 

program? 

PD0010  “My mom 

stayed home 

and taught 

me 

everything I 

needed to 

know” 

(ln607-608) 

“I stayed 

home from 

school 

because I 

was bored, 

the teacher 

was boring” 

(ln 605-606) 

   “I think she was 

smarter…(ln634)  

       

PD0011      “When my son 

went to 

kindergarten, he 

was very 

prepared” (ln695-

696) 

(continued) 
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Table 13 (cont.) 

 

 

Participants 

1. Based 

upon your 

experience, 

how do you 

define 

preschool? 

 

3. Based 

upon your 

experiences, 

do 

…preschool 

teachers 

have the 

expertise… 

to work 

with 

students? 

Why do you 

feel this 

way? 

5. Describe 

a time 

when 

preschool 

was 

successful 

or 

unsuccessf

ul. What 

key 

elements 

…contribu

ted to the 

outcome of 

the 

experience

s? 

7.  What 

has been 

your 

overall 

experienc

e of 

involveme

nt with 

your 

child’s 

academic 

and social 

developm

ent 

during 

their 

preschool 

years? 

8. How have 

these 

experiences 

played a role in 

relation to your 

feelings about 

preschool? 

10. How do you 

feel your child 

performed in 

public 

kindergarten in 

relation to their 

attendance in a 

preschool 

program? 

PD0012   “Her and 

my dad 

taught me 

from 

home…lear

ned about 

the 

business at 

early 

age…math 

was my 

strongest 

subject” 

(PD0012, 

ln768-769) 

  “No problems at 

all. She was 

always above 

average in her 

grades” (ln743-

744) 

 

In the participants’ responses to the interview questions associated with Research Question 4, 

they talked about the way the parents’ past experiences contributed to their belief about 

preschool, parents’ influences from others’ attitudes and beliefs about preschool, and parents’ 

satisfaction and/or disappointment in preschool/kindergarten outcomes.  The data gathered from 

the interview question related to this research question will be presented within those three broad 

areas. 

Past experiences of attending or not attending preschool as a child.  PS0002, PS0003, 

and PS0005 noted that they attended preschool and remembered having success in school and 

wanted the same for their children.  PS0002 stated, “I can’t think of a time preschool wasn’t 

successful for me” (PS0002, ln110-111).  PS0003 indicated, “I think, for myself, I wanted both 
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of my kids to go to preschool because I thought it was very important to me when I was 

younger” (PS0003, ln231-232). Although PS0001 and PS0004 did not attend preschool, they 

believed that sending their child to preschool would be a “good experience” (PS0001, ln11) and 

“a good thing for kids” (ln260-261).  On the other hand, PD0009 and PD0012 noted that they 

decided not to send their child to preschool because they believe that home is a better place for 

children to learn.  PD0009 stated that “children learn in an environment that is comfortable to 

them…home…where they can learn in their own space” (PD0009, ln577-578). PD0012 also 

stated, “Her and my dad taught me from home…learned about the business at early age…math 

was my strongest subject” (PD0012, ln768-769).   PD0007, PD0008, PD0009, PD0010 and 

PD0012 reported that their parents read to them or taught them how to identify letters and letter 

sounds.  PD0007, PD0009, and PD0010 also noted that their parents taught them everything they 

needed to know.  For example, PD0007 stated, “My child learns the majority of things from me” 

(PD0007, ln416).  PD0009 indicated, 

I didn’t attend preschool either and I turned out to be very successful and above average 

in most of my classes in early school and college.  I think it was because of the teaching I 

had from my mother.  She had never been to college to learn how to be a teacher but she 

always found time to read to me and teach me everything (PD0009, ln561-565). 

PD0010 also agreed, “My mom stayed home and taught me everything I needed to know” 

(PD0010, ln607-608).”  

All of the participants reported that their children had successful experiences in 

kindergarten.  PS0002, PS0003, PD0007, PD0010, and PD0012 indicated that their children 

exceeded expectations in kindergarten, whereas, PS0001, PS0004, PS006, PD0008, PD0009 

noted that their children performed well.  Table 14 summarizes the data which explains how 

parents lived experiences contribute to their attitudes and beliefs about preschool.   
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Table 14 

Participants Comments about Parents Past Experiences of Attending or Not Attending Preschool 

Categorical Variable # of Participants     % of Participants   

 

Personal success attending childhood 

preschool motivated parents’ decisions to 

send their child to preschool 4 33% 

 

Personal success not attending childhood 

preschool, parents taught them at home   6* 50% 

 

Did not attend childhood preschool but 

wanted child to attend 2 16% 

   

Parents’ past experiences influenced parents 

decisions about sending children to 

preschool 12 100% 

   

*6 of the 6 responses were from those parents who sent their children to preschool 

Influences from others’ attitudes and beliefs about preschool.  PS0002 indicated that 

she sought the advice of other parents who had children in preschool to determine if she should 

send her child to the same preschool (PS0002, ln94).  After speaking to other parents, PD0009 

indicated that she believes “children who attend preschool are sick more often that those who do 

not attend “(PD0009, ln560-561).  PS0003 reported that the attitude of her classmates who did 

not go preschool exposed a dislike of school while her personal experience encouraged her to 

love school (PS0003, ln233-234).  For this reason, she indicated that she sent her kids to 

preschool, as well.    Also, PD0007, PD0008, PD0009, PD0010, and PD0012, who did not attend 

preschool, reported that the support of parental involvement during their childhood, influenced 

their decision to take full responsibility for teaching readiness skills to their children at home.  

Table 15 summarizes the data which explains how parents decide not to send their children to 

preschool because of influences from others’ attitudes and beliefs about preschool.  Eight 

participants commented about the influences from others contributing to their decisions. 
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Table 15 

Participants Comments about Influences from Others Attitudes and Beliefs about Preschool 

Categorical Variable # of Participants     % of Participants   

   

Advice from other parents 3 25% 

 

Parental involvement during their own 

childhood 5* 42% 

   

Other people from the past or present 

influenced parents’ attitudes 12 100% 

   

*5 of the 12 responses were from parents who did not send children to preschool. 

Parents’ satisfaction and or disappointment with preschool/kindergarten outcomes.  

PS0002, PS0003, and PS0005 indicated how successful they were when they attended preschool.  

PS0001, PS0002, PS0003, PS0004, and PS0006 expressed how satisfied they were with the 

preschool programs and teachers who taught their children.    Although PS0005, did not send her 

child to a preschool center, she reported that the children who did attend Head Start had “time to 

catch up on the skills” (PS0005, ln334) they were weak in and became very prepared for 

kindergarten.  PS0005 also shared that preschool teachers, who work for Head Start, “have a lot 

of training and more paperwork” (PS0005, ln315). She indicated that training was a good thing.  

PS0001 did not have the privilege of attending preschool but stated, “I think preschool teachers 

are just fantastic! They have all the experience in the world to teach my baby” (PS0001, ln15). 

On the other hand, PD0007 and PD0010 experienced disappointment while attending preschool 

for a short time.  PD0007 stated, “I remember being bored. I already knew the letters, I already 

knew how to count” (PD0007, ln446).  PD0007 also indicated that his mother felt like he “wasn’t 

learning enough” (PD0007, ln447).   

I can remember begging my mom to let me stay home from school because I was bored, 

the teacher was boring…I distinctly remember telling her that all they did was play and 

color but I wanted to learn (PD0010, ln605-608).  

PD0007 and PD0010 reported that their parents took them out of preschool because of 

disappointment in preschool programs related to feelings of boredom in school.  While all the 

participants in this study expressed different reasons why they were satisfied with preschool or 
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experienced disappointment, all reported that their children were very successful in kindergarten.  

Table 16 summarizes the data which explains how parents decide not to send their children to 

preschool because of satisfaction or disappointment in preschool/kindergarten outcomes.  

Table 16 

Satisfaction or Disappointment in Preschool/Kindergarten Outcomes 

Categorical Variable # of Participants     % of Participants   

 

Parents’ success when they attended 

preschool 3 25% 

Parents’ satisfaction with teachers 6 50% 

Children were successful in preschool               6 50% 

Children were successful in kindergarten 12 100% 

Preschool is boring 2 16% 

   

 

Research Question 5 asked, based upon their lived experiences, what intrinsic values do 

parents reflect upon when enrolling their child in a preschool?  In response to research 

question 5, participants were asked:  

 Describe a time when preschool was successful or unsuccessful. What key elements do 

you feel contributed to the outcome of the experiences? 

 What has been your overall experience of involvement with your child’s academic and 

social development during their preschool years? 

 To what extent do you feel preschool has been successful and why? 

 How have these experiences played a role in relation to your feelings about preschool? 

 What do you believe are the key points to focus on when assisting a child with school 

readiness skills? 

 How do you feel your child performed in public kindergarten in relation to their 

attendance or non-attendance in a preschool program? 
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Table 17 

Participants’ Comments about Reflections on Intrinsic Values when Enrolling Children 

(continued) 

  

 

 

Participant 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful. 

What key 

elements do you 

feel contributed 

to the outcome 

of the 

experiences? 

6. To what 

extent do you 

feel preschool is 

successful and 

why? 

7. What has 

been your...  

involvemen

t with your 

child’s 

academic 

and social 

developmen

t during 

their 

preschool 

years? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What 

do you 

believe 

are the 

key 

points 

…when 

assisting 

a child 

with 

school 

readiness 

skills? 

10. How do 

you feel your 

child 

performed in 

public 

kindergarten 

in relation to 

their 

attendance or 

nonattendanc

e in a 

preschool 

program? 

PS0001 “The children 

are learning all 

of the alphabets” 

(ln29) 

 

“Children learn 

how to right 

their 

name….ABC’s

… 

numbers.” 

(ln42-43) 

   “She 

performed 

very well with 

other kids” 

(ln60) 

       

PS0002   “Reading to 

him daily” 

(ln130) 

 “support 

what I 

already 

believed 

preschool to 

be based on 

the great 

experience. 

I had going 

to pre-

school” 

(ln126-127) 

 “preschool 

helped make 

the transition 

to 

kindergarten 

smooth in a 

setting with 

children from 

15 to 18 and 

he was 

advanced” 

(PS0002, 

ln133-134) 

       

PS0003 “which is your 

ABC’s and 

numbers” 

(ln192) 

“teacher gave 

me chart paper 

to help my son 

practice writing 

things on a chart 

at home because 

he struggled 

with writing in 

class” (ln171-

172).”   

  “one key 

thing is 

reading to 

them” 

(ln243) 
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Table 17 (cont.) 

(continued) 

  

 

 

Participant 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful. 

What key 

elements do you 

feel contributed 

to the outcome 

of the 

experiences? 

6. To what 

extent do you 

feel preschool is 

successful and 

why? 

7. What has 

been your...  

involvemen

t with your 

child’s 

academic 

and social 

developmen

t during 

their 

preschool 

years? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What 

do you 

believe 

are the 

key 

points 

…when 

assisting 

a child 

with 

school 

readiness 

skills? 

10. How do 

you feel your 

child 

performed in 

public 

kindergarten 

in relation to 

their 

attendance or 

nonattendanc

e in a 

preschool 

program? 

PS0004 “Preschool is 

successful in 

allowing 

children to have 

a calming 

feeling about 

school” (ln276) 

   “Help 

them 

become a 

keen 

listener” 

(ln287) 

 

       

PS0005 “Preschool is a 

nurturing 

environment… 

fun… and not 

regimented” 

(ln321-323). 

     

       

PS0006 “They can tell 

me what they 

learned, read, 

colored” (ln374) 

 “Reading 

books 

together” 

(ln3860 

 “teach 

letter 

sounds, 

sight 

words, 

number 

colors, 

shapes” 

(ln393) 

 

“Being 

able to 

enjoy 

being 

around 

other 

children” 

ln394) 
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Table 17 (cont.) 

(continued) 

  

 

 

Participant 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful. 

What key 

elements do you 

feel contributed 

to the outcome 

of the 

experiences? 

6. To what 

extent do you 

feel preschool is 

successful and 

why? 

7. What has 

been your...  

involvemen

t with your 

child’s 

academic 

and social 

developmen

t during 

their 

preschool 

years? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What 

do you 

believe 

are the 

key 

points 

…when 

assisting 

a child 

with 

school 

readiness 

skills? 

10. How do 

you feel your 

child 

performed in 

public 

kindergarten 

in relation to 

their 

attendance or 

nonattendanc

e in a 

preschool 

program? 

PD0007   “Like 100 

percent 

involve-

ment… in  

everything” 

(ln438) 

 

“Reading to 

my child at 

night” 

(ln439) 

 

“Get along 

with other 

people and 

behave” 

(ln441) 

“reading, 

writing, 

and 

arithme-

tic 

are…wha

t children 

are going 

to 

need…”  

(ln450-

451). 

 

       

PD0008   “to focus 

…being able 

to interact 

with 

children in a 

good way” 

(ln504-505) 

  “Did fine. We 

did not depend 

on someone to 

prepare him 

for school.” 

(ln509-10) 

       

PD0009    

 

 

 “modelin

g how to 

read” 

(ln572) 

“How to 

listen and 

follow 

directions

” (ln572) 

“My child did 

very good 

because we 

taught her to 

be ready for 

kindergarten” 

(ln575-576) 
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Table 17 (cont.) 

In the participants’ responses to the interview questions associated with Research Question 5, 

they talked about  parents valued their children being successful in school, how parents valued 

 

 

Participant 

5. Describe a 

time when 

preschool was 

successful or 

unsuccessful. 

What key 

elements do you 

feel contributed 

to the outcome 

of the 

experiences? 

6. To what 

extent do you 

feel preschool is 

successful and 

why? 

7. What has 

been your...  

involvemen

t with your 

child’s 

academic 

and social 

developmen

t during 

their 

preschool 

years? 

8. How 

have these 

experiences 

played a 

role in 

relation to 

your 

feelings 

about 

preschool? 

9. What 

do you 

believe 

are the 

key 

points 

…when 

assisting 

a child 

with 

school 

readiness 

skills? 

10. How do 

you feel your 

child 

performed in 

public 

kindergarten 

in relation to 

their 

attendance or 

nonattendanc

e in a 

preschool 

program? 

PD0010  “But the parents 

and the family is 

Responsible for 

teaching things 

that your 

particular child 

needs” (ln617-

618) 

“My 

husband and 

I read to her 

every night 

(ln622) 

 

 “…have 

time to 

learn 

good 

behaviors

” (ln631-

632) 

 

       

PD0011 “The social 

aspect is 

good…teach 

them how to 

wait their turn 

and how to act 

around other 

children” (ln663-

664) 

“Learn how to 

interact with 

other children 

when parents 

don’t have time 

to teach at 

home” (ln673) 

   “Valuable life 

skills, and pre-

reading skills 

should be 

taught at home 

first. My son 

did very 

well.” (ln698-

699) 

       

PD0012    “Mom and 

my Dad…I 

can 

remember 

both…sittin

g me on 

their 

knees…  

reading 

counting 

with me” 

(ln724) “I 

made sure 

my wife and 

I do the 

same thing” 

(ln725) 
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taking ownership of preparing children for kindergarten, and how parents valued being able to 

trust preschool teachers/school leaders.  The data gathered from the interview question related to 

this research question will be presented within those three broad areas. 

Participants valued their children being successful in school.  Participants valued the 

importance of their child being successful in kindergarten.  PS0002, PS0003, PS0006, PD0007, 

PD0009, PD0010, PD0011, and PD0012 reported that they value reading to their child every 

day.  PS0001, PS0003, and PS0006 indicated that preschool helped their children be successful 

with letters, letter sounds, counting, and writing their name in kindergarten.  PD0007 agreed that 

“reading, writing, and arithmetic are basically what children are going to need throughout their 

educational career” (PD0007, ln450-451).  PS0002, noted that her child’s success in preschool 

helped make the transition to kindergarten smooth, both socially and academically (PS0002, 

ln133-134).   On the other hand, PD0007, PD0008, PD0009, PD0010, PD0011, and PD0012, 

who did not send their children to preschool valued the importance of their children knowing 

how to behave, socialize, and follow directions in school as most important.  PD0008 mentioned 

that the key elements to focus on would be to develop social skills and “being able to interact 

with children in a good way” (PD0008, ln504-505).  PS0001, PS0002, PS0003, PS0004, 

PS0005, and PS0006 also valued preschool because it prepared their children to be successful in 

kindergarten by exposing them to positive interactions with others and nurturing a child’s 

emotional development.  PS0005 indicated that “preschool is a nurturing environment…fun… 

and not regimented” (PS0005, ln321-323). Table 18 summarizes the data which explains what 

intrinsic values parents view as related to their child’s success in school.   

Table 18 

Views of Being Successful in School 

Categorical Variable # of Participants     % of Participants   

 

Reading to their child 9 75% 

Learning letters, counting, writing 3 25% 

Social emotional development  12 100% 
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Parents take ownership in the responsibility for preparing children for 

kindergarten.  PD0007, PD0008, PD0009, PD0010, PD0011, and PD0012, did not send their 

child to preschool because they valued the responsibility of teaching their child readiness skills at 

home.  PD0007, PD0008, PD0009 and PD0010 mentioned that parents are the ones who 

prepared the child for success in school.  PD0007 stated, “I took the responsibility of teaching 

my child.  Preschool, that’s like for people who don’t have the time to spend with their children 

because of work or they don’t know how to help them” (PD0007, ln458-459).  Also, PD0008 

stated, “My mom taught me to count and how to read… My parents prepared me.  It was 

primarily my mother “(PD0008, ln513-514).  PD0011 indicated that parents should support 

“one-hundred percent” (PD0011, ln657) of the learning to prepare their child for kindergarten.  

PS0006 stated, “Parents need to do all they can to help prepare their child for school…reading to 

them…making sure they are exposed to things…make them ready for leaving home and being 

around other children” (PS0006, ln368-371). 

While PS0001, PS0002, PS0003, PS0005, and PS0006 agree that parents should be 

involved in their child’s learning, they contend that parents should support preschool teachers 

100 percent by reviewing what the child has learned in school.  PS0004 added that parents 

should value the “invitation to visit” (PS0004, ln291) with the teacher to learn how to help 

prepare their child for kindergarten.  Table 19 summarizes the data which explains parents’ 

intrinsic values of ownership and responsibility for preparing their child for school. 

Table 19 

Parent’s intrinsic value of ownership and responsibility for preparing children 

Categorical Variable # of Participants     % of Participants   

   

Parents’ opinions regarding who was 

responsible for teaching their children 

during their preschool years reflected their 

decisions regarding accessing preschool  12 100% 

   

 

Parents being able to trust teachers and school leaders.  PS0001, PS0002, PS0003, 

PS0004, PS0005, and PS0006, sent their child to preschool, trusting preschool to prepare their 

children for kindergarten with the necessary readiness skills and practice provided by adequate 
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preschool teachers.  PS0004 stated, “I think preschool is successful in allowing the children to 

have a calming and trusting interest in their teachers” (PS0004, ln275-276).  Although the 

participants who did not send their child to preschool believed that attending preschool was 

redundant, they did value the opportunity preschool could provide to support social and 

emotional development of children.  PD0007, PD0008, PD0009, PD0010, PD0011, PD0012, 

who did send their child to preschool, also valued the exposure provided to children in preschool 

and trusted the role preschool could play in training children how to socialize and get along with 

others.  In addition, PS0003 indicated that preschool teachers identified her son’s delays in 

preschool and that she trusted their advice in assisting her with strategies she could use at home 

to help improve his academics (PS0003, ln170-173).  

My oldest son struggled…I asked for help with him…the teacher advised me to get a 

chalkboard at home and write out things…don’t spend so much time on things when he is 

frustrated…read more to him and talk to him (PS0003, ln172-173).  

PD0009 also trusted preschool teachers to identify speech concerns, behavior problems, and 

other developmental delays for those students who needed intervention before kindergarten 

(PD0009, ln537-538).  Table 20 summarizes the data which explains parents’ intrinsic values of 

ownership and responsibility for preparing their child for school. 

Table 20 

Parents’ Being Able to Trust Teachers and School Leaders 

Categorical Variable # of Participants     % of Participants   

 

Parents who sent children to preschool trust 

preschool to teach academic and social 

emotional, readiness skills 6 100% 

 

Parents who did not send children to 

preschool agree preschool can support 

social and emotional development  6 100% 

   

Note: The N for this table is six, as there were six parents who did not send children to preschool 

and six who did not. 
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Summary 

This chapter included an explanation of how the data were collected and structured for 

analysis and a description of how the data were coded and categorized, using the transcriptions 

from the semi-structured interviews from twelve participants who were parents of preschool aged 

children. The purpose of this chapter was to describe the lived experiences of 12 parents, six 

parents who have elected and six who have not elected to send their children to preschool, and to 

investigate their perceptions of their lived experiences that contributed to those decisions. 

Further, the purpose was to examine the relationship between parent attitudes and beliefs about 

preschool and determine whether or not their lived experiences have contributed to what they 

have determined are the values of preschool.  A modified version of the van Kaam 

phenomenological method was used to analyze the data and provide descriptions. The data were 

transcribed, coded, and analyzed through a process reduction and elimination in order to cluster 

the variables into thematic categories for each research question.  More specifically, the 

transcribed interviews were reviewed in order to create individual structural descriptions of the 

lived experiences of the participants in relation to preschool.  

Textural and structural descriptions were created to describe how the individual 

participants perceived the impact of their experiences on the attitudes and beliefs that they held 

toward preschool. The final step of Moustakas’ (1994) modified van Kaam method involved the 

creation of composite descriptions. These composite descriptions provided a summary of the 

meaning and essence of the participants’ perceptions about how their lived experiences shaped 

their attitudes and beliefs about preschool.  Based on the individual textural and structural 

descriptions, the final step of data analysis is to present a composite description of the meanings 

and essence of the experience for the group as a whole (Moustakas, 1994).  Therefore, analysis 

of the data across the initial and follow-up interviews are presented in response to the five 

research questions developed for this study.    

Chapter 5 will include the major findings, implications for practitioners, and 

recommendations for future research.   In addition, the researcher’s reflections about the 

phenomenological research process and the findings are shared. 
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CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Findings 

This section provides a brief overview of the study, the interpretations of findings in 

relation to the conceptual framework and literature review, implications, recommendations for 

further for study, and a reflection of the research process were presented.  The U.S. Department 

of Education, along with President Barack Obama’s “Preschool for All” initiatives, clearly state 

that children must be provided equal access to early intervention and quality preschools across 

America.  Grant programs, like The Race to the Top Challenge, encourage states to participate in 

early learning reform efforts by providing funding that will support the expansion of preschools. 

(U.S. Department of Education, 2009).  However, many children still do not attend. 

The purpose of this qualitative study was to investigate the perceptions of parents who 

have or have not elected to send their children to preschool and the lived experiences that 

contributed to those decisions.  Further, the purpose was to examine the relationship between 

parent attitudes and beliefs about preschool to determine whether or not their lived experiences 

have contributed to what they have determined are the value of preschool.  

The participants were six parents who elected to send their child to preschool and six 

parents who did not elect to send their child to preschool, but whose children did attend 

kindergarten.   

The age of the participants ranged from 25 to 40 years of age.  A qualitative research 

design was used to conduct this study.  Data were collected to answer the following research 

questions:  

1. What do parents believe are the value of preschool? 

2. Why do parents decide to send their children to preschool?  

3. Why do parents decide not to send their children to preschool? 

4. What lived experiences do parents indicate contributed to their attitudes and beliefs 

regarding preschool? 

5. Based upon their lived experiences, what intrinsic values do parents reflect upon 

when enrolling their child in a preschool?  
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Finding One.  Participants believe that “academic readiness skills” are benefits of 

preschool.  Ten out of twelve participants identified the following elements of academic 

readiness skills:  listening to reading, knowing how to write, and identifying letters and small 

words, like their name.  From interview question one, all twelve participants mentioned that 

preschool has the potential to develop some form of academic readiness skills in children, 

although six of the twelve participants did not send their children to preschool.  The other half of 

participants who did send their children to preschool, agreed that the foundation of early learning 

begins in preschool.  

Five of the six parents who did not send their child to preschool indicated that preschool 

had academic benefits for those students whose parents can’t afford to stay home and teach their 

children, whereas all of the participants who did not send their child to preschool agreed that 

preschool supports children in learning appropriate school behavior. 

From the follow up interview responses, nine participants suggested that parents should 

send their children to preschool to learn basic concepts.  Of those nine, six of the participants 

who did not send their children to preschool noted that parents should send their children to 

preschool only if they cannot afford to stay home and teach them.  Petersen (2012) found that 

school readiness creates a strong foundation for learning.     

Five of the six participants who did not send their children to preschool believed that the 

skills taught in preschool were redundant to the skills taught in kindergarten.  These parents 

referred to those skills as a child being able to identify their ABC’s and letter sounds, write their 

name, and count and identify numbers.   

To the contrary, current research (Barnett et al., 2012; USDOE, 2013; Paulsell et al., 

2015) revealed that there is far more skill development going on in today’s preschools and 

kindergarten classes than those mentioned in the participants’ interview responses.  Also, the 

Head Start framework (2015) lists over 50 indicators in the literacy domain of language, print 

knowledge, and writing that children who are 60 months of age should know before entering 

public school (DHHS&OHS, 2015).  Likewise, Gordan et al. (2015) identified quality preschool 

programs that utilize key elements for pre-reading, pre-writing, and pre-math development 

through the Early Childhood Environment Rating scales (ECERS-R).  

Finding Two.  Participants believed that preschool contributed to a child’s social and 

emotional development.  All of the parents who sent their children to preschool and half of the 
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parents who did not send their child to preschool agreed that children develop positive emotions 

about school.  Most of the participants also believed that because positive emotions about school 

were developed, preschool supports a child’s communication skills and the self-management of 

their emotions.  The participants in DeMulder and Stribling (2012) study identified the effects of 

social emotional development in the following themes: increased positive feelings, self- 

confidence and positive relationships.  This data was reflected in the responses from the 

participants in this study.  All parents who did not send their children to preschool noted that 

learning how to interact with others with positive emotions was the most important skill to learn 

in preschool.  At the opposite position, all parents who sent their children to preschool noted 

appropriate social interaction among children as a second value in preschool.  In fact, PS0006 

indicated that preschool is a place where children learn to talk to each other in addition to 

learning how to act around other children (PS0006369-370).  Deming (2015) researched the 

impact of social emotional development in preschool and its long term effect on academic 

success.  He concluded that social skills development in preschool was key to early childhood 

intervention because of the impact it has on the adults’ employment and earnings as they 

communicate with others in a respectful, effective manner.  Additionally, Demulder and 

Stribling (2012) reported that social and emotional development in children from low socio-

economic backgrounds, benefit the family by increasing their positive relationships and feelings 

in their home environment and transfer into the positive outcomes in preschool and kindergarten.  

Finally, all parents who sent their children to preschool believed that preschool helped their child 

transition to kindergarten.   

Finding Three. Participants identify either positive or negative effects preschool can have 

on children aligned to their decisions to send or not to send their children to preschool.  

Şahin et al. (2013) concluded that the majority of the parents believed preschool improved their 

child’s social skills and understood the characteristics of preschool programs. Most participants 

agreed that preschool is a place where children can attend to help prepare them with foundational 

skills for learning.  All of the participants who sent their children to preschool indicated that 

reading, writing, and math skills were benefits of attending preschool. All twelve participants 

agreed that preschool provides some form of exposure to reading/literacy skills which are 

essential to the development of academic readiness in children.  Slaby, Loucks, and Stelwagon 

(2005); Dickerson et al. (2006); Hoff (2006); Cunningham (2010); and Williford, Downer, and 
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Hamre (2014) also agree that access to preschool positively impacts literacy development and 

prevents reading deficiencies. 

Five of the six parents who did not send their child to preschool reported that children can 

pick up bad habits from preschool. All of the participants who did not send their children to 

preschool suggested that preschool teachers had difficulty meeting the behavioral and academic 

needs of all children.   

Finding Four.  Past experiences were predictors of parents’ attitudes, beliefs, and decisions 

about preschool.  All twelve participants indicated that their personal satisfaction and/or 

disappointment with preschool/ kindergarten outcomes had an impact on their attitudes and 

beliefs about preschool.  Although all twelve participants indicated that their children were 

successful in preschool and/or were prepared for kindergarten, six participants also identified 

disappointments with preschool as a result of negative past experiences with preschool teachers.  

Kocyigit’s (2015) study supports these findings as it reveals parents’ frustration with the bad 

habits and negative attitudes of preschool teachers and administrators, frustration that derived 

from the parents’ own lived experience.   

Using the conceptual framework, Glasser's Choice Theory discussed in Chapter Two the 

participants’ responses reflect Glasser’s idea that individuals create beliefs based on their 

perception of their quality world.  Data gathered in this study support Glasser’s assertion that 

people choose who they want to be with, desire to own or experience things, govern their 

behavior according to their lived experiences.  Glasser also affirmed that individuals who feel 

pressure to adapt to new experiences and/or relationships may react to situations in a variety of 

ways, as these experiences may "go against [their] basic wants and needs" (Glasser, 1998, p.51).   

Past experiences of attending or not attending preschool as a child do contribute to the 

decisions parents make about sending or not sending their own children to preschool.  Findings 

from this study suggest that feelings participants developed about preschool were based on prior 

experiences, influences from others, or negative preschool experiences affect their decision-

making.  PD0007 and PD0010 indicated that they started preschool for a short time but were 

pulled from the school in less than three weeks because their parents’ attitudes changed after 

seeing the inadequacies of their preschool teachers’ instruction and classroom management 

skills.  Eight of the twelve participants in this study indicated that they did not attend preschool.  

Four of the participants who attended preschool for at least a year, also sent their children to 
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preschool.  Four participants who had positive preschool experiences were receptive to sending 

their children to preschool.  To the contrary, PS0001, who chose to send her child to preschool, 

indicated that she did not go to preschool but recognized the benefits of preschool and decided to 

send her child.   

Although Glasser noted that individuals transfer their past positive or negative 

experiences into their current relationships, all twelve participants indicated that their lived 

experiences, with or without preschool, impacted their desire to accept or reject their decision to 

send their children to preschool.  Not surprisingly, Glasser (1998) concluded that past life 

experiences have a "great deal to do with who we are today" (p.34).   

Finding Five.  Participants believe that parental involvement is essential to their children’s 

successful kindergarten outcomes.  All twelve participants believe that parental involvement 

with their children’s growth and development at home contributed to their children’s successful 

kindergarten outcomes.  All twelve participants indicated that they read with their child.   Saçkes 

et al. (2015) suggested that parental beliefs about children's literacy motivation are associated 

with their literacy practices at home, like storybook reading. Six participants who did not send 

their children to preschool indicated they wanted to take full responsibility for preparing their 

children for kindergarten; however, six participants who did send their children to preschool 

indicated that responsibility for preparing children for school was shared with the preschool 

teacher.  Also, six participants who did not send their children to preschool indicated that 

parental involvement with their child’s development is what caused their children to have 

favorable outcomes in kindergarten, as well.  Current research has demonstrated a lack of 

understanding between parents and preschool leaders in regards to the values of preschool and 

knowing what key elements to focus on when trying to meet the needs of all preschool aged 

students, socially, emotionally, and academically (Feilding, 2009, Fielding et al., 2004, Weiss, 

Caspe, & Lopez, 2006). Research also supports the idea that relationships between the parent and 

the educator have an impact on a child’s successful progression in preschool (Murray, 

McFarland-Piazza, and Harrison, 2015). 

Since the implementation of the No Child Left Behind Act (2004) which focused 

attention toward early childhood education and the achievement gap among kindergarten 

students, school districts across the country have been urged to increase the rate of preschool 

attendance (USDOE, 2013).  These factors required state officials and school leaders to explore 
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ways to provide quality preschool programs for all students, expand their community outreach to 

parents of preschool aged children, gain parental support, and encourage parental involvement in 

their children’s learning before they enroll in kindergarten. 

Finding Six.  Most participants believed that parents’ trusting relationships with preschool 

teachers contributes to their beliefs about the value of preschool.  Seven out of twelve 

participants believed that partnerships with school leaders and teachers also supported their 

children’s achievement in school. Trustworthiness of teachers and school leaders also 

contributed to the decision of the participants to send their children to preschool.  PS0002, who 

elected to send her child to preschool and PD0008, who did not send his child to preschool, both 

believe that in order for early intervention to work, preschool teachers and school leaders must 

maintain open communication with parents and be willing to learn diverse ways of working with 

White and minority children who have with a variety of learning styles and behavioral 

backgrounds (Murray, McFarland-Piazza, & Harrison, 2015).  

Finding Seven. Participants who sent their children to preschool believe the following 

factors influenced their decision: (a) social skills, (b) money (c) time (d) parent knowledge 

of readiness skills.   Evidence-based research confirms that parents play an important role in 

making decisions about preschool and early intervention (Zivotic, Tanasic, & Mikanovic, 2013).  

Most of the participants indicated that they sent their children to preschool because of low socio-

economic challenges, which included the feeling of being poor, lack of time to work at home 

with their children, being a single parent with only one income, family health issues, and 

inadequate funding for daycare or preschool.  A Duncan and Magnuson (2007) study found that 

parents can reduce poverty in the family by sending their children to preschool.  Four of the six 

participants noted that they receive state assistance to help alleviate the financial strain within the 

family.  Half of the participants reported that they sent their children to preschool to prepare 

them for school and to provide them with the opportunity to get better jobs than their parents.  

Stebbins and Knitzer (2007) study revealed that children in poverty are at least 18 months behind 

their more affluent peers and need early intervention in order to be successful in school.  

Therefore, research supports the decisions that parents from low socio-economic backgrounds, 

are making to provide their children get an early start in school (Webster-Stratton, Jamelia-Reid, 

& Stoolmiller, 2008).   



96 

 

Participants in this study indicated that their lack of knowledge, in regards to preparing 

their children for kindergarten, contributed to their decision to send their children to preschool.  

Four of twelve participants noted that they did not have adequate skills to teach and support their 

children’s learning.  Hence, the participants sent their children to preschool in hopes of getting 

them ready for school.   PS0003 noted that she was embarrassed that her daughter was not 

exposed to nursery rhymes and had a difficult time hearing and matching the ending sounds in 

words (PS0003, ln198).  This parent revealed that she wasn’t told that reading rhymes and 

riddles at home could have assisted her child’s development of language (Hart & Risley, 1995).  

Five of the twelve participants agreed that preschool teachers are trained to prepare children for 

kindergarten and are more knowledgeable about new instructional strategies.  These data indicate 

that parents feel less prepared to meet the needs of their children than preschool teachers.   

Finding Eight.  Participants who chose not to send their children to preschool were able to 

stay home and teach their children because they indicated they were a) college educated b) 

could work from home and, c) both parents resided in the home.  Baroody and Diamond 

(2011) revealed that parents' years of schooling was found to be an important socioeconomic 

factor to consider when looking at the education of young children.  

Finding Nine. Participants, who did not send their children to preschool, disagreed with the 

idea that preschool teachers are skilled with adequate training to meet the needs of all 

students.  Four of these six participants reported that preschool teachers lack the intervention 

strategies required to support students who struggle with academics and behavior.  Also, one of 

these six participants indicated that the requirements to be a preschool teacher are minimal.    

Three of the six participants noted that attending preschool was not necessary because 

what they believe is taught in preschool is repetitive to what is taught in kindergarten.  However, 

five of the six participants who chose not to send their children to preschool indicated that they 

had to supplement their home instruction with opportunities outside of the home for their 

children to practice and learn how to socialize and communicate with other children their age. 

Finding Ten. All of the parents who did not send their children to preschool believed that 

parents are the first teachers and can best prepare their children with foundational skills at 

home.  Murray, McFarland-Piazza, and Harrison (2015) concluded that home educational 
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activities were predictors of effective parental involvement and communication strategies for 

families and are consistent with the academic and social behaviors valued in preschool.  

Implications 

This research permitted twelve parents to share both their positive and negative lived 

experiences and how those experiences led to their perceptions, beliefs, attitudes and decisions 

about preschool.  This study also revealed the importance of listening to the voice of parents 

regarding how they came to value a preschool experience and understanding why the parents 

who elected not to send their children to preschool have perceived preschool to be unnecessary 

or not useful.   

Implication One.  Preschool leaders should provide support for parents of preschool-aged 

children.  Parent support may also promote positive social change because parents may feel 

more comfortable with sharing the trials and successes of supporting their children at home with 

preschools that are welcoming and promoting parents to get involved in the schools (Virginia 

Department of Education, 2013).  Feedback from parents may assist school districts, private and 

public preschools, and community centers with the effective implementation parent programs 

that focus on essential “school readiness” skills.  Most importantly, Konerza (2012) found that 

parents’ perceptions of their child’s school readiness skills were not generally consistent with the 

expectations of preschool education programs and recommended support for parents to learn 

more about school readiness.   

The anticipated expansion of parent support programs could create positions within the 

school division for educators to become liaisons in the community.  These supports may help 

inform parents of the expectations of kindergarten in relation to a child’s social emotional 

development and their reading, writing, and math skills (Center for Parent Resources, 2015).   

Implication Two. Educational leaders should increase partnerships between parents and 

preschool teachers/leaders.  This study contributes to the field of educational leadership as the 

study sought to explore the lived experiences of parents who elected to send or not to send their 

children to preschool and how those experience led to their decisions.  Most decisions parents 

make not to send children to preschool are due to negative personal association with school.   

Ways to negate this obstacle would be to send personal invitations, openly value parents’ input, 
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and build on the strengths that are unique to each family.  The findings from this study revealed a 

need for educational leaders to provide resources for parents, so that parents are more equipped 

to help their children learn the key school readiness skills.   Paulsell et al. (2015) affirmed that 

successful preschool outcomes are evident when all stake-holders value increased parent access 

to services, continuity of caregiving for children, and parental involvement in children’s early 

learning. 

Although all of the participants in this study indicated that parental involvement was 

important, half of them noted a need for educational leaders to foster a preschool environment 

that encourages positive relationships between parents and preschool teachers/leaders, such as 

providing training for parents of toddler aged children (two and four years of age) to acquaint 

them with strategies and expectations of the necessary “readiness skills for all subjects” 

(Peterson, 2012).   This training may potentially support increased preschool attendance in all 

communities, regardless of their socio economic status.  

Implication Three.  Educational Leaders should provide professional development 

opportunities for preschool teachers and elementary school principals to enhance their 

skills in understanding and evaluating “best practices” for literacy and language and social 

skills development in young children.  Professional development opportunities for preschool 

teachers regarding appropriate behavioral and academic intervention for all children are critical 

to the successful implementation and expansion of preschools. Leary (2007) suggested that the 

achievement gap exists when students start kindergarten. Therefore, at-risk students must be 

placed on a level playing field in preschool.    

The Paulsell et al. (2015) study recommended “enhancing capacity to offer high quality 

service options, develop strong partnerships, and increase staff professionalism” (p. 15). The 

findings of this study can support local policy makers such as school boards, superintendents, 

and principals in the creation of preschool committees comprised of parents, community leaders, 

preschool teachers, kindergarten teachers, and elementary school administrators that focus on 

effective early intervention practices and trainings.  Elementary principals also play an important 

role in the success of kindergarten students during their first year of school.  Likewise, additional 

training may be provided to administrators to assist them in the guidance and evaluation of 

preschool and kindergarten teachers.  Professional development courses that provide 

differentiated practices for social, emotional, and academic intervention for preschool aged 
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children can promote social change, and these trainings may allow educators to feel more 

confident and prepared to assess and teach all children the necessary readiness skills and meet  

their diverse needs.  Current research (Ramey et al., 2011; DHHS & OHS, 2014; Paulsell et al., 

2015) supports these findings as educators agree that further training is needed for preschool 

teachers in order to develop and sustain quality preschool programs (Barnett et al., 2012; Duncan 

& Magnuson, 2013; USDOE, 2014; National Institute for Earl Education Research, 2015).  

Implication Four.  Elementary school leaders should increase data collection from parents 

and community members regarding the expectations of preschool and kindergarten 

through ongoing surveys and other feedback options.  Participants in the study noted that 

increased communication with and outreach toward parents and community groups are also 

essential to successful student outcomes in kindergarten.   Administering surveys to parents 

every year to find out what their needs and expectations are for their children may inform 

elementary school leaders of parents’ diverse needs in regards to their children’s education.   The 

Office of Planning, Research, and Evaluation (OPRE) in the Administration for Children and 

Families (ACF), U.S. Department of Health and Human Services (DHHS), also recommend 

collecting data from a range of respondents through surveys and qualitative interviews and focus 

groups (Paulsell et al., 2015).  With this information, preschool teachers and kindergarten 

teachers can participate in relevant training that will meet the diverse needs of parents and give 

parents strategies that can be used at home to support student learning (Gallagher, Clifford, & 

Maxwell, 2004).  These levels of support and communication may also minimize potential 

disappointments and conflicts among parents, teachers, and community members regarding their 

knowledge of preschool and kindergarten readiness, as well as their attitudes and beliefs towards 

preschool (Kocyigit, 2015).  These findings should be disseminated to community centers, 

family recreation centers, medical facilities, gyms, churches, and government resource facilities.   

Implication Five.  School leaders should distribute most current information about school 

readiness skills and school expectations to parents.  Although parents who chose to educate 

their own children, rather than send them to preschool, reported successful kindergarten 

outcomes, all of them mentioned teaching basic skills that included learning the alphabet, 

sounds, and number sense.  OHS clearly outlines the social emotional, and academic 

expectations for children who are 60 months of age revealing the need for parents to be aware of 
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the increased complexity of literacy, language, and emotionality of young children.   Therefore, 

additional information about what every preschool aged child must acquire before entering 

school should be easily accessible to all parents.  Sharing an overview of kindergarten 

curriculum/expectations and current research in regards to the impact of parental involvement 

may also be helpful to maintain smooth academic and social transitions into public school.   

Recommendations for Further Study 

Locally, findings from this study may encourage school leaders and early childhood 

policymakers to search for answers that may resolve the concern for children who do not attend 

preschool and come to kindergarten without the necessary readiness skills.  School divisions are 

experiencing significantly low attendance rates in preschool.  The following items require 

additional action: 

1. Research that expands to a larger population of parents may assist school leaders and 

policy makers in focusing efforts to define specific early childhood resources in each 

community.   

2. Additional research may include a more diverse population, as findings from this 

study were derived from a small number of parents who were predominately African 

American.  

3. Expanding research that seeks the parent’s perspective could be beneficial.  Although 

Barnett et al. (2012) disclosed the benefits of preschool and its impact on a child’s 

early exposure to readiness skills, social, and emotional development, ideas for 

sharing information with parents were not emphasized.   

4. Research related to the effectiveness of programs to meet the needs of preschool 

children could provide understanding or clarification of the concerns expressed by 

parents in this study.   

5. School leaders may want to study and enhance the variety and effectiveness of 

professional development opportunities provided to preschool teachers. 
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Researcher's Reflection 

Conducting this study provided me, as an administrator, the opportunity to seek answers 

to questions that would support closing the “achievement gap” before students come to school 

with deficits in reading.  Improving literacy rates have become top priority in our district.  This 

pivotal time in early childhood education, when federal government officials are insisting that 

states focus on improving instruction for early learners, fueled my curiosity to find out why so 

many children are still not attending preschool despite spite of the reported benefits.  Parents’ 

perceptions of the educational system are crucial to the development and sustainability of high 

quality preschool programs.  Therefore, the interview process was a perfect opportunity for me to 

hear the participants’ thoughts and feelings about preschool.   

Participants discussed their values, expectations, successes, failures, satisfaction, 

frustrations, and disappointments regarding how preschool has impacted their lives and the 

growth and development of their children.  Parents in this study were forthcoming and 

appreciative of having someone listen to their concerns and affirmations about preschool and 

kindergarten outcomes.   The motivational impact parents have on their child’s social, emotional, 

and academic development was evident in the experiences shared by all of the participants.  

These parents inspired me to continue my quest to find answers for school leaders regarding 

creating welcoming, informative, and incredible opportunities for parents and community leaders 

to work together and assist in closing the achievement gap among the youngest students in our 

school divisions.   

Conclusions 

Conclusively, all twelve participants agreed that their lived experiences shaped their 

attitudes and beliefs about preschool.  According to Glasser (1998) an individual's belief system 

determines whom and what an individual will allow into his or her quality world.  Glasser's 

concept in relation to the ideals or systems that govern behavior emerged in this study.  All of the 

participants who did not send their children to preschool opposed sending their children because 

they believed that preschool was redundant or not suitable due to their own disappointments and 

personal experiences.  On the other hand, participants who sent their children to preschool 

embraced the belief that preschool was essential to their children’s academic and social 

development due to affirmations and personal experiences.  Glasser's Choice Theory and his 
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concept of an individual's quality world are confirmed within the findings in this study as the 

participants acknowledged both positive and negative beliefs towards preschool based upon their 

experiences relating to the people they want to be with, their desire to own and experience 

things, and the ideas and beliefs that govern their behavior.  Moustakas (1994) explained that 

phenomenology is the “science of describing what one perceives, senses and knows in one’s 

immediate awareness and experiences” (p.26).  Through two sets of interviews, the researcher 

found the perceptions of parents who had or had not elected to send their children to preschool 

and the lived experiences that contributed to those decisions. Parents perceptions were based 

upon their lived experiences, their knowledge of school readiness skills, and their involvement 

with their child’s academic, social and emotional development. 

Based upon the data collected, 15 themes emerged to answer the five research questions 

presented in this study:  

(a) social and emotional development,  

(b) preparation for kindergarten,  

(c) reasons that parents send their children to preschool,  

(d) socioeconomic challenges,  

(e) parental ill-preparedness.   

(f) parents’ desire to teach and prepare their own children for school,  

(g) parents’ desire to prevent negative behaviors that may be learned from       

preschool,  

(h) preschool teachers’ lack of expertise,  

(i) parents’ belief that preschool is repetitive and redundant,  

(j) past experiences of attending or not attending preschool as a child,  

(k) influences from others’ attitudes and beliefs about preschool,  

(l) satisfaction and or disappointment with preschool/kindergarten outcomes,  

(m) being successful in school,  

(n) responsibility for preparing children for kindergarten, and  

(o) trust in teachers and school leaders. 

This study revealed that a combination of these factors aided in the participants’ attitudes 

and beliefs about preschool.  Data were analyzed and coded for the use of school leaders to aid in 

the development of professional development opportunities for preschool teachers and preschool 
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leaders, to expand community outreach for parents of preschool aged children, and to inform 

kindergarten teachers of parents’ perceptions and understanding of readiness skills.  

The purpose of this study was to investigate the perceptions of parents who have or have not 

elected to send their children to preschool and the lived experiences that contributed to those 

decisions.  Further, the purpose was to examine the relationship between parent attitudes and 

beliefs about preschool and determine whether or not their lived experiences have attributed 

to what they have determined are the values of preschool.  Findings from the study reveal that 

the participants have encountered both positive and negative experiences with preschool. 

Although some of their attitudes and beliefs differ about the benefits of preschool, all 

participants want their children to be successful in school and have made attempts to support 

their children’s growth and development, both at home and at school. 

Preschool is a phenomenon of study that continues to stimulate debates among educators, 

administrators, and policy makers since the 1800’s.  As current research reveals the implications 

of preschool, the findings from this study add to the existing body of research, which documents 

the successful outcomes that children obtain in kindergarten.  Additionally, these outcomes are 

attributed to learning the essential school readiness skills provided in preschool and in the homes 

where parents are actively involved in their child’s social, emotional, and academic 

development.  By developing supports for educators who teach preschool students and for 

parents of preschool aged children, leaders may increase preschool participation m as school 

districts strive to provide clear expectations of kindergarten benchmarks.  Additionally, by 

providing appropriate resources, educational leaders will supply parents and preschool teachers 

with the necessary skills to effectively prepare children for success in school.   

The findings in this study and current research support the idea that early intervention in 

preschool matters.  While no one place has been found in this study to prepare children for 

kindergarten, preschool does serve as an inclusive and consistent idea of schooling that links 

educational leaders, community members, educators, and parents.  In a joint effort to close the 

achievement gap, these stakeholders play significant roles in increasing parental involvement, 

improving school readiness skills, and nourishing social emotional development in young 

children.  By working together, children will not only be promised a great future, but also they 

will build an educational system where failure to read, write, and compute numbers in 

kindergarten will not be an option.  As data from this study and current research reveals, this idea 
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can become a reality with the support from a high quality preschool for all children and effective 

early intervention programs for parents to attend and learn more about school readiness. 
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APPENDIX A 

APPROVAL LETTER 
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APPENDIX B 

INVITATION TO PARTICIPATE 

 

Pastor Wall Street  

Amen Church 

7777 Highway to Heaven 

Eastern, Virginia 

 

Dear Members of Amen Church: 

 

I, Catrina Manigo, am a doctoral candidate at Virginia Polytechnic Institute and State University, 

an administrator in Virginia Beach City Public Schools, and a member of our church. You have 

been selected to participate in a doctoral study in educational leadership because our church is 

one of the largest growing congregations in the city, centrally located, and very diverse in age 

and gender. The study is specifically designed to collect information from parents to discover 

their beliefs and attitudes about preschool education, by conducting interviews. 

 

I understand that scheduling time for an interview can be difficult. I am willing to work with 

your schedules and hold interviews here at the church or your home.  Data collected from this 

study will provide school leaders and government officials with key information that may add to 

the improvement of preschool programs.  It may also support the development of parent 

programs that will help increase academic achievement and child development before their 

children enter kindergarten. 

 

Your participation in this study will be greatly appreciated by educators, parents, and children.  

Please consider participating in this study if you (a) are at least 18 years of age and (b) have 

children who attended preschool or (c) have children who did not attend preschool.  If you 

are interested, email me your contact information to set up the interview.  All information will 

remain confidential, names will not be reported in the data, and a copy of transcribed dialogue 

will be given to you before it is entered into the study.  I would be pleased to send you a 

summary of the results upon request. If you have questions about this doctoral study, please 

email me at catrinam@vt.edu or call me at 757-641-4449. 

Thank you for your assistance. 

 

Sincerely, 

 

 

Catrina Manigo 

Doctoral Student 

  

mailto:catrinam@vt.edu
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APPENDIX C 

CONSENT FORM 
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APPENDIX D 

INTERVIEW QUESTIONS 

 

Initial Interview Questions 
Parent’s Study ID Code___________________________       Gender of Parent_____________  

Date: _____________  

Did you attend Preschool?   Y/N 

Child 1-Age of Parent at time child was 4 years old: _____   Boy? ____Girl? ____ 

 

School Division Child is zoned for____________________ 

 

1. Based upon your experience, how do you define preschool?  

2. What is or has been your role as a parent of a preschool aged child? 

3. Based upon your experiences, do you feel that preschool teachers have the expertise 

necessary to work with students? Why do you feel this way? 

4. What amount of support do you feel is necessary for successfully preparing students to 

enter kindergarten? 

5. Describe a time when preschool was successful or unsuccessful. What key elements do 

you feel contributed to the outcome of the experiences?   

6. To what extent do you feel preschool has been successful and why? 

7. What has been your overall experience of involvement with your child’s academic and 

social development during their preschool years? 

8. How have these experiences played a role in relation to your feelings about preschool? 

9. What do you believe are the key elements to focus on when assisting a  child with school 

readiness skills? 

10. How do you feel your child performed in public kindergarten in relation to their 

attendance or non-attendance in a preschool program?  
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APPENDIX E 

FOLLOW UP QUESTIONS 

Follow Up Interview Questions 

Parent’s Name___________________________       Gender of Parent_____________  

Date: _____________  

Did you attend Preschool? 

Child 1-Age of Parent at time child was 4 years old: _____   Boy? ____Girl? ____ 

Child 2-Age of Parent at time child was 4 years old: _____   Boy? ____Girl? ____ 

Child 3-Age of Parent at time child was 4 years old: _____   Boy? ____Girl? ____ 

 

School Division Child is zoned for____________________ 

 

 

 

4. Since our last interview, have any of your perceptions about preschool changed? 

5. Based upon your experiences with preschool aged children, what suggestions would you 

give someone who has just discovered that he or she may have to make a decision to send 

their child to a preschool program? 

6. Is there anything else you would like to ask me? 
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APPENDIX F 

INTERVIEW PROTOCOL 

 

 

I. Introduction/Purpose 

a. Welcome and thank participant for volunteering. 

b. Provide participant with bottled water. 

c. Review the four primary purposes for the study with participant. 

II. Consent Procedures 

a. Provide the participant with the informed consent form and review the information 

contained in this form. 

b. Provide time for the participants to ask questions as needed. 

c. Obtain the signature of the participant on the informed consent form. 

d. Establish a pseudonym for the school and for the participant. 

III. Semi-structured Interview 

a. Begin interview discussion using the pseudonym selected throughout the 

interview. 

At the conclusion of the interview, thank the participant for their assistance with the study. 
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APPENDIX G 

MEMBER CHECKING FORM 

Dear Participant,  

 Thank you so much for participating in the study entitled: titled The Lived Experiences or 

Parents and Their perceptions about preschool. The purpose of member checking is to ensure 

that your responses were accurate and consistent. .If there are no objections, complete the 

member checking questions, sign this form and return it via e-mail. If you would like to add to 

your responses. Please sign this electronically or print and sign to validate your responses. Please 

send all electronic responses or questions to:catrinam@vt.edu. Thank you.  

 

Please indicate a response by checking yes or no.  

 

1. Is this transcription about your lived experiences complete? 

                _____ yes             ______ no 

 

2. Does the transcription accurately describe your attitudes and beliefs regarding preschool?  

                ______ yes           ______ no 

3. Is there anything in the transcription that has been misrepresented?  

                _____ yes             ______ no  

If so, please type corrections 

here:__________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

__________________________________________ 

 

 

Printed Name of 

Participant 

 

 

Participant’s Written or 

Electronic* Signature 

 

Researcher’s Written or 

Electronic* Signature 

Catrina Manigo or catrinam@vt.edu 
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APPENDIX H 

RESEARCH QUESTIONS AND INTERVIEW MATRIX 

 

 

 

 

 

 

 

 

 

 

Research Questions Interview Questions Follow Up Questions Themes 

1. What do parents 

believe are the values 

of preschool? 

1. Based upon your experience, how do you 

define preschool? 

4. What amount of support do you feel is 

necessary for successfully preparing 

students to enter kindergarten? 

6.  To what extend do you feel preschool 

has been successful? 

7. What has been your overall experience of 

involvement with your child’s academic   

and social development during their 

preschool years? 

8. How have these experiences played a role 

in relation to your feelings about preschool? 

9. What do you believe are the key points to 

focus on when assisting a child with school 

readiness skills? 

 Theme 1 

Socialization- 

share, get along 

with others, 

communication 

Theme 2 

Preparation for 

Kindergarten 

environment 

2.  Why do parents 

decide to send their 

children to preschool? 

1. Based upon your experience, how do you 

define preschool? 

2. What is or has been your role as a parent 

of a preschool aged child? 

5.  Describe a time when preschool was 

successful or unsuccessful. What key 

elements do you feel contributed to the 

outcome of the experiences? 

8. How have these experiences played a role 

in relation to your feelings about preschool? 

9. What do you believe are the key points to 

focus on when assisting a child with school 

readiness skills? 

F2. Based upon your 

experiences with 

preschool aged 

children, what 

suggestions would you 

give someone who has 

just discovered that he 

or she may have to 

make a decision to send 

their child to a 

preschool program? 

Theme 1 

Why parents 

send their 

children 

Theme 2 

Socio 

Economic 

Challenges 

Theme 3 

Parents Lack of 

knowledge/ 

expectations 

about school 

readiness 
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Research Questions Interview Questions Follow Up Questions Themes 

3.  Why do parents 

decide not to send their 

children to preschool? 

 

2. What is or has been your role as a parent 

of a preschool aged child? 

3. Based upon your experiences do you feel 

preschool teachers have the expertise 

necessary to work with students? Why do 

you feel this way? 

5.  Describe a time when preschool was 

successful or unsuccessful. What key 

elements do you feel contributed to the 

outcome of the experiences? 

8. How have these experiences played a role 

in relation to your feelings about preschool? 

9. What do you believe are the key points to 

focus on when assisting a child with school 

readiness skills? 

10. How do you feel your child performed 

in public kindergarten in relation to their 

attendance or non-attendance in a preschool 

program 

F2. Based upon your 

experiences with 

preschool aged 

children, what 

suggestions would you 

give someone who has 

just discovered that he 

or she may have to 

make a decision to send 

their child to a 

preschool program? 

 

Theme 1 

Parents want to 

teach and 

prepare own 

child for school 

Theme 2 

Parents want to 

prevent 

negative 

learned 

behaviors that 

may come from 

preschool 

Theme 3 

Preschool 

teachers lack 

expertise 

Theme 4 

Parents believe 

that preschool 

is repetitive 

4.  What lived 

experiences do parents 

indicate have impacted 

their attitudes and 

beliefs towards 

preschool? 

 

1. Based upon your experiences, do you feel 

that preschool teachers have the expertise 

necessary to work with students? Why do 

you feel this way? 

3. Based upon your experiences do you feel 

preschool teachers have the expertise 

necessary to work with students? Why do 

you feel this way? 

5. Describe a time when preschool was 

successful or unsuccessful. What key 

elements do you feel contributed to the 

outcome of the experiences? 

7. What has been your overall experience of 

involvement with your child’s academic and 

social development during their preschool 

years? 

8. How have these experiences played a role 

in relation to your feelings about preschool? 

10. How do you feel your child performed 

in public kindergarten in relation to their 

attendance or non-attendance in a preschool 

program? 

 Theme 1 

Past experience 

of attending or 

not attending 

Preschool as a 

child 

Theme 2 

Influences from 

others attitudes 

and beliefs 

about preschool 

Theme 3 

Disappointment 

and or 

Satisfaction 

with Preschool/ 

Kindergarten 

Outcomes 
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Research Questions Interview Questions Follow Up Questions Themes 

5. Based upon their 

lived experiences, what 

intrinsic morals do 

parents reflect upon 

when enrolling their 

child in a preschool? 

5. Describe a time when preschool was 

successful or unsuccessful. What key 

elements do you feel contributed to the 

outcome of the experiences? 

6.  To what extend do you feel preschool 

has been successful? 

7. What has been your overall experience of 

involvement with your child’s academic and 

social development during their preschool 

years? 

8. How have these experiences played a role 

in relation to your feelings about preschool? 

9. What do you believe are the key points to 

focus on when assisting a child with school 

readiness skills? 

10. How do you feel your child performed 

in public kindergarten in relation to their 

attendance or non-attendance in a preschool 

program? 

 Theme 1 

Being 

successful in 

school 

Theme 2 

Responsibility 

for preparing 

children for 

Kindergarten 

Theme 3 

Trust Teachers/ 

School Leaders 


