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The Leadership Factor: Identifying Skills and Characteristics Essential for Student Achievement 

in High Poverty Elementary Schools in the Commonwealth of Virginia. 

A Delphi Study 

Anita Owens 

ABSTRACT 

The success of a school is primarily dependent upon leadership (Marzano, McNulty, & 

Waters, 2005).  A principal’s skills greatly impact teaching and learning; thus, the degree to 

which a school is successful depends on an effective leader with a vision for transforming a 

school. Research from the early 2000s until now suggests that a challenge exists for schools as 

they seek to decrease the achievement gap and attain success for all students, especially those in 

low-income areas (Brock & Groth 2003). In the Commonwealth of Virginia, Title I Schools are 

classified as “highly distinguished,” “distinguished,” “focus,” or “priority,” schools, based on 

standardized test performance. Highly distinguished and distinguished schools are identified as 

meeting or exceeding state and federal accountability measures, while focus and priority schools 

are schools with large gaps in student achievement between subgroups. The performance of the 

principal in schools identified as priority or focus is often at the center of school improvement. 

Principals are required to develop comprehensive school improvement plans and in some cases 

may be replaced or demoted if academic improvement is not achieved. The question at the center 

of this study is, what makes some high poverty schools more successful than others? 

The purpose of this study was to identify the skills and characteristics critically essential 

for principals tasked with leading Title I schools to high levels of achievement. Through a three 

round Delphi method, a panel of experts, to include college instructors, supervisors of principals 

and Title I school principals, reached consensus at 80% or higher identifying 12 skills and 8 

characteristics deemed critically essential for Title I school principals leading students to 

academic success. Establishing a culture of high expectations, demonstrating knowledge of 

curriculum, instruction and assessment best practices, establishing a safe, caring and positive 

climate, and leading by example were among the top skills and characteristics identified by the 

expert panel.  
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The skills and characteristics identified in this study support current research regarding 

effective school leaders. The findings and implementations could potentially serve as guidelines 

for human resources personnel, superintendents, supervisors, practitioners, and leadership 

preparation programs as they look to improve principal leadership in high poverty schools. 
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CHAPTER 1 

INTRODUCTION 

“Education is the most powerful weapon which you can use to change the world.” These 

words of Nelson Mandela have set the framework for the urgency of improving failing schools.  

Jennings (2012) argued that over the last fifty years, numerous approaches have been 

implemented, aimed at increasing student achievement by improving schools.  Reform efforts 

include The Elementary and Secondary Act (ESEA), Goals 2000, No Child Left Behind (NCLB) 

and most recently, Race to the Top (RTT).  Britz (2007) emphasized that fundamental to these 

efforts is the role of the principal.  School principals are held responsible for leading school 

improvement efforts, as they are looked upon as being instrumental in fostering high-quality 

education (Leithwood & Riehl, 2003a).   

For over a decade, The Wallace Foundation has been dedicated to improving public 

education.  A report entitled Four Big Lessons From a Decade of Work, addressing four lessons 

from a decade of work of the Wallace Foundation, outlined actions aimed at strengthening school 

leadership in an era of accountability. The actions included 1) the harmonious work of state and 

district education leadership, 2) the need for district leaders to support strong principal leadership, 

3) the hiring of the “best” principals and 4) effectively preparing principals through leadership 

preparation programs (The Wallace Foundation, 2008). 

In order to address the challenges facing schools today, building principals must be able to 

demonstrate effective operational and instructional leadership competencies (Fullan, 2005).  

High–stakes leadership involves the ability to turn around low-performing schools.  The 

turnaround principal is tasked with decreasing the number of school dropouts, improving staff 

morale, minimizing the achievement gap across subgroups and providing quality professional 

development, all in an effort to improve student achievement (Duke, 2004).   

The success of a school is primarily dependent upon leadership (Marzano, McNulty, & 

Waters, 2005).  A principal’s knowledge, skills and disposition greatly impact teaching and 

learning: thus, the degree to which a school is successful depends on an effective leader with a 

vision for transforming a school.  What does effective leadership look like?  Smith and Andrews 

(1989) noted the following: 
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The principal who is a strong leader functions as a forceful and dynamic professional 

through a variety of personal characteristics, including high energy, assertiveness, ability 

to assume the initiative, openness to new ideas, tolerance for ambiguity, a sense of 

humor, analytic ability, and a practical stance toward life. (p.8). 

School reform has been an area of concern for years and continues to drive policy and 

practice.  Although principals play a major role in school improvement, those tasked with hiring 

principals are instrumental as well in the selection, support, and creation of policies and practices 

implemented (Zavadsky, 2012). 

Background of the Study 

Principals are the focus of the movement to transform schools from failing to achieving 

(Church, 2005).  In highlighting accountability measures and reform efforts, Fullan (2006) 

declares, “standards, even when well implemented, can take us only part way to successful large 

scale reform; it is only leadership that can take us all the way” (p. 16). In the book Turnaround 

Leadership, Fullan (2006), provides insight and ideas as to how school leaders can effectively 

transform schools and impact student achievement and school success. He contends that school 

improvement is achieved by focusing on the following ten strategies: 

1. Define closing the gap as the overarching goal. 

2. Attend initially to the three basics (literacy, numeracy, student well being). 

3. Be driven by tapping into people’s dignity and sense of respect.  

4. Ensure that the best people are working on the problem. 

5. Recognize that all successful strategies are socially based and action oriented-change 

by doing rather than change by elaborate planning. 

6. Assume that lack of capacity is the initial problem and work on it continuously.  

7. Stay the course through continuity of good direction by leveraging leadership. 

8. Build internal accountability linked to external accountability. 

9. Establish conditions for the evolution of positive pressure. 

10.  Use the previous nine strategies to build public confidence (pp.44-45)  

The increased pressures placed on school districts and divisions as a result of the No Child Left 

Behind (NCLB) Act of 2001, and the efforts to ensure quality education for students, magnify 

the need for quality school principals.  NCLB mandates accountability for the achievement of all 
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children.  States, districts, divisions and schools are accountable for all children mastering high 

standards, despite disadvantages.  Schools receiving resources from the federal government must 

adhere to the mandates set forth or risk sanctions being levied.  Mandates include decreasing the 

achievement gap among all sub-groups, meeting annual measurable objectives, ensuring students 

are taught by highly qualified teachers in all core subject areas and ensuring all students graduate 

from high school (U.S. Department of Education, 2002).   

In 2009, President Obama’s Race to the Top (RttT) Educational Grants garnered the 

attention of many school divisions.  Grants were awarded to states that agreed to address their 

lowest performing schools through innovative reform efforts with the intention being that states 

receiving grants and implementing successful reform initiatives would serve as models for other 

districts (U. S. Department of Education, 2010). 

Statement of the Problem 

The increased pressures placed on school divisions as a result of the No Child Left 

Behind (NCLB) Act of 2001 and more recently Race to the Top (RttT) to ensure quality 

education for students and meet annual measurable objectives (AMO) for reducing achievement 

gaps between students, magnify the need for quality school principals. The basic premise of No 

Child Left Behind (NCLB) was that all students would be proficient in reading and math by 

2014. While NCLB faced reauthorization in 2007, this did not occur. States remained bound by 

its mandates and continued to seek means of improvement (U.S. Department of Education, 

2014).   

 In December of 2015 the Every Student Succeeds Act (ESSA) was signed into law. 

States will be held accountable for transitioning to ESSA during the 2016-2017 school year.   

President Obama (2015) asserts “with this bill, we reaffirm that fundamentally American ideal-

that every child, regardless of race, income, background, the zip code where they live, deserves 

the chance to make their lives what they will” (p.1). Annual assessments, student performance 

and accountability measures are continued priorities under ESSA, keeping school principals at 

the center of creating school environments conducive to ensuring success for all students (U.S 

Department of Education, 2015).   
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Under No Child Left Behind (NCLB) the Commonwealth of Virginia began to classify 

Title I schools based on performance measures as “distinguished,” “highly distinguished,” 

“focus” or “priority schools.”   

Distinguished and Highly Distinguished schools are Title I schools identified as high-

achieving or improving schools by meeting or exceeding state and federal accountability 

benchmarks for two consecutive years.  These schools demonstrate outstanding student 

achievement or growth overall and within subgroups. Focus schools are Title I schools with the 

largest gaps between subgroups or subgroups with low achievement in one or more proficiency 

gap groups. Virginia currently identifies seventy-three schools as focus schools (2014-2015). 

These schools are required to enlist the assistance of a state-approved coach to help develop and 

monitor a plan for improved student achievement.   

Priority schools are schools falling in the lowest five percent of Title I schools in the state 

based on proficiency results on state assessments.  Virginia had thirty-seven schools identified as 

priority schools during the 2014-2015 school year. These schools were required to select a 

turnaround model aimed at improving student achievement.  One of the interventions required of 

priority schools aimed at improving student achievement is providing strong leadership. This 

involves reviewing the performance of the principal and in some cases replacing the principal 

with a more effective leader, with a track record of improving student achievement (Virginia 

Department of Education, 2014a).   

A meta-analysis conducted by Marzano, Waters, and McNulty (2005b), involved 

researching literature on school leadership and the relationship to student achievement over a 

period of twenty-three years. A total of sixty-nine studies of 2,802 K-12 schools revealed a 

statistically significant relationship between school leadership and student achievement 

(Marzano, Waters, & McNulty, 2005c).  According to O’Donnell (2005), “Although numerous 

studies have investigated the relationship between the instructional leadership behaviors of 

principals and student achievement, most have not been conducted in an environment as 

politically driven as the current assessment-based educational system” (p.56).  

Significance of the Study 

Raising the achievement levels of low performing schools is a relatively new concept 

with a limited body of research.  At the center of many academic improvement efforts is the 
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school principal. In this era of accountability, the principal is expected to possess an 

encompassing knowledge of teaching and learning and to design and implement educational 

programs that promote academic rigor and excellence (Murphy, 2002a). Zavadsky (2012b, p. 25) 

suggests “almost every research study or article on turnaround points to leader as the main 

catalyst for changing what happens in chronically low-performing schools.”  Brock and Groth 

(2003b) suggest that a challenge exists for schools as they seek to decrease the achievement gap 

and attain success for all students, especially those in low-income areas.  Examining the 

leadership practices of successful principals in Title I schools is crucial as states seek to identify 

plans of action to increase the academic success rates of all students, regardless of their 

socioeconomic status.  

This study will add to current research on the effective skills and characteristics of 

principals in Title I schools. This study may also assist in guiding human resources practices as 

related to recruiting, selecting and retaining school principals with demonstrated skills and 

characteristics parallel to meeting the academic needs of students from various socioeconomic 

backgrounds. Colleges, universities, and school districts may use the findings to gain insight into 

the criteria deemed essential for a principal tasked with leading Title I schools, with a goal of 

improved student achievement. Principal preparation programs and professional development 

focused on the findings may increase principal effectiveness, recruitment and retention, and may 

improve student achievement.  

Purpose of the Study  

The purpose of this study was to identify the skills and characteristics essential for 

principals tasked with effectively leading Title I schools, by examining the intersection of 

perspectives of relevant stakeholders - namely, principals leading schools that have been 

recognized as highly distinguished or distinguished, division supervisors and coordinators of 

Title I schools, and university professors. These perspectives were collected, evaluated, and 

compared with the goal of achieving consensus of opinion regarding essential skills and 

characteristics of effective Title I principals, which could potentially serve as guidelines for 

human resources personnel, superintendents, supervisors, directors, practitioners, and leadership 

preparation programs.  
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The Conceptual Framework 

The conceptual framework for this study is based on a review of literature  

detailing leadership behaviors and characteristics essential in effective school principals as well 

as the effective schools movement.  The effective schools movement, led by Ronald Edmonds 

evolved in response to the release of the 1966 Coleman Report, which inferred that student 

background, as opposed to schools was the determining factor of student achievement. The 

report concluded that low socioeconomic backgrounds and educational levels of parents hindered 

student academic abilities, despite the quality of instruction received (Lezotte, 2001). The 

Coleman report sparked extensive studies, which examined schools with high poverty and 

minority populations. The studies supported the belief that all students can achieve academic 

success and that schools significantly impact student achievement. The effective schools 

movement began by analyzing schools where students from all ethnic backgrounds and varying 

levels of family income demonstrated academic success. The common characteristics of these 

schools revealed strong leadership, a focused mission, a safe and orderly environment, high 

expectations and the monitoring of student progress as instrumental in achieving student success.  

In Figure 1 the greater context of accountability, standards and effective schools research 

identify effective school leadership as essential to increasing student outcomes and ensuring 

academic achievement. In order to accomplish this, division leaders and human resource 

personnel must identify the essential characteristics of successful principals and hire them with 

the expectation of attaining high levels of academic achievement for all students. 
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Figure 1.  Effective school leadership. 

Research Questions 

This study will compare what research indicates are the characteristics of principals 

tasked with leading low performing schools to the characteristics supervisors, principals and 

university professors identify as essential in leading Title I schools. The study will specifically 

address: 

1. What specific leadership skills would an expert panel identify as critically essential 

for principals leading high poverty schools to high achievement?  

2. What specific characteristics would an expert panel identify as critically essential for 

principals leading high poverty schools to high achievement? 

3. What questions would an expert panel pose to prospective principal candidates, to 

glean the extent to which they may embody identified skills and characteristics? 

Definition of Terms 

Accountability according to Friedman (2004) is “the concept of holding schools, districts, 

teachers, and students responsible for academic achievement.”  

Student Achievement

ISSLC Effective Schools Research Accountability

Effective Leadership

Skills and Characteristics
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Annual Measurable Objectives are student performance benchmarks for monitoring changes in 

student achievement that states, school districts, and schools must reach yearly. 

Characteristics are features or qualities belonging typically to a person, place or thing to identify 

it. 

Common Core State Standards (CCSS) are identified, as a set of academic standards that outline 

what student should know by the end of a grade level.  

Delphi Study is a research methodology involving repeated rounds of isolated questioning with 

individuals identified as experts in an attempt to reach conscious on a topic.  

Expert refers to having or showing special skill or knowledge because of what you have been 

taught or what you have experienced. 

Focus Schools are Title I one schools with the largest gaps between subgroups or subgroups with 

low achievement in one or more proficiency gap groups.  

Leadership is having the ability to mobilize and work with others to articulate and achieve 

shared intentions (Leithwood & Riehl, 2003).  

NCLB is an acronym used to represent the No Child Left Behind law. NCLB calls upon states to 

set annual measurable objectives for improving student achievement (Virginia Department of 

Education, 2014b). 

Principal is the chief administrator of a school, responsible for all aspects of the school to 

include instruction, staffing, safety, communication with all stakeholders, and staff evaluation.  

Priority Schools are schools identified as among the lowest performing five percent of Title I 

schools in the state over a three-year period.  

Race to the Top (RttT) refers to The American Recovery and Reinvestment Act of 2009 (ARRA) 

which sets the foundation for education and reform by providing competitive grant funds to 

states to implement comprehensive educational reform (U.S. Department of Education, 2010b).  
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School District is defined as an area or region containing the schools that are managed and 

supervised by the school board. 

School Division is defined as a geographic division over which a school board has jurisdiction. 

The term school division may be used interchangeably with the term school district.  

Skills refer to the ability coming from ones knowledge, practices aptitude, etc. to do something 

well 

Standards of Learning identifies learning and achievement expectations for Virginia Public 

School students for all core subjects (Virginia Department of Education, 2014c).  

Supervisors of Principals for the purpose of this study are those responsible for the evaluation 

and support of elementary school principals. This includes elementary supervisors as well as 

Title I coordinators, or directors.  

Turnaround is defined as a documented, quick, dramatic, and sustained change in the 

performance of an organization in one to three years (Kowal et.at., 2009).  

Turnaround Principal for the purpose of this study is a principal hired or placed in a low 

performing school with the task of improving student achievement.  

Title I is a federal program that provides additional funds for students who are identified as 

economically disadvantaged.  A part of the Title I Act of 1965, it is intended to provide all 

students an equal opportunity to high-quality education.  

Title I schools are defined as those with a high percentage of students identified as economically 

disadvantaged. Students in these schools are often identified as academically at risk.  

Title I Highly Distinguished schools are identified as schools that have exceeded all state and 

federal accountability benchmarks for two years with pass rates at or above 85% on the English 

and Math Standards of Learning (SOL) test. 
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Title I Distinguished schools are identified as schools meeting all state and federal accountability 

standards for two consecutive years, with pass rates of 60% or higher on the reading and math 

Standards of Learning (SOL) test (VDOE, 2014b).  

Delimitations and Limitations  

Delimitations and limitations define the boundaries of a study. Delimitations identify 

factors within the researcher’s control, whereas limitations identify weaknesses outside of the 

researcher’s control (Locke, Spirduso, & Silverman, 2000).  Delimitations of the study include: 

● Participants for this study were selected from one geographic  

area, the Commonwealth of Virginia.  

● Findings of this study are representative of the perceptions of elementary supervisors 

of Title I School principals, Title I principals and university professors in Virginia 

and cannot be generalized to other populations. 

● The research does not address the level of effectiveness of principals in low 

performing schools, only the characteristics perceived by participants in their 

capacities as educational leaders.  

● The researcher chose not to address the perceptions of others who may be 

instrumental in the preparation, hiring or placement of principals in low-performing 

schools.  

● The researcher focused only on public schools. 

● The researcher focused on high achieving Title I Schools and those who have shown 

marked improvement as indicated by their recognition status of highly distinguished 

or distinguished by the Virginia Department of Education.  

Limitations of the study include: 

● The study is limited to the honesty with which participants respond to the open-ended 

questions 

●  This study is limited by participants’ depth of understanding of issues, as their 

responses may be based solely on experiences and may not include characteristics 

that may be beneficial to the position.  
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Organization of the Study 

This study is presented in five chapters. Chapter 1 includes an introduction, followed by 

an overview of the problem, statement of the problem, significance, research questions, 

definitions, delimitations and limitation of the study. Chapter 2 provides a review of related 

literature to the study. Chapter 3 includes an overview of the research design, the Delphi 

technique, sample selections and procedures for data collection. Chapter 4 consists of data 

collection and analysis, followed by a summary of findings, implications and recommendations 

for future studies included in Chapter 5.  
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CHAPTER 2 

LITERATURE REVIEW 

Introduction 

Literature related to school leadership consistently identifies the roles and responsibilities 

of building principals. Educational accountability and school reform efforts highlight the need 

for strong and effective school leadership as essential elements for improving student 

achievement. Current accountability standards outlined in No Child Left Behind (NCLB), place 

sanctions on schools and districts that fail to meet state accountability standards. Schools in 

Virginia must also meet Annual Measurable Objectives (AMO) or risk punitive sanctions, which 

could include replacing the school principal and staff if necessary.  

Understanding principal leadership in the twenty-first century is essential to identifying 

the characteristics effective school principals should possess in this era of accountability. 

“Leadership is an essential ingredient for ensuring that all children in America get the education 

they need to succeed” (Wallace Foundation, 2007b p. 2).  

Themes investigated in this literature review include a historical look at the principalship, 

reform efforts, an examination of Title I, high poverty schools student achievement, principal 

leadership, and characteristics of effective principals. Leithwood and Riehl, (2004) suggest, that 

leadership has a direct impact on student learning and is second only to classroom instruction.  

A number of databases were used to examine principal leadership and characteristics of 

effective principals. Peer-reviewed studies were located through the use of electronic databases 

to include Summon, ERIC and Dissertation Abstracts.  In addition, professional magazines, 

books, and peer-reviewed –journals were utilized to provide a foundation of principal 

leadership.  

Historical Perspective 

The role of the school principal has evolved over the years from managerial to 

instructional to transformational (Levin, 2005).  From the 1920s until the 1960s, principals were 

primarily seen as administrative managers, responsible for overseeing the daily operations of the 

school, to include the ordering of supplies, monitoring hallways and meal preparation and 

ensuring the servicing and operation of busses.  
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The 1960s and 1970s added yet another dimension to the managerial role of the leader. 

Principals took on a more prominent role of overseeing federally funded programs such as 

special education, compensatory programs, and bilingual education.   “During the 1970s 

principals did not allocate a significant portion of their time to managing instructional activities.  

Instead most of their workday was spent in managerial tasks” (Hallinger, 1985, p. 219).   

Instructional leadership evolved during the 1980s. An article written by Ron Edmonds 

focused attention on the need for principals to play a more significant role in leading the school’s 

instructional program. No longer was it deemed appropriate for building principals to serve as 

school mangers. The expectation was one in which the principal served as the nucleus of the 

instructional program, offering advice to teachers, monitoring classroom instruction, and 

ensuring student progress (Edmonds, 1979).  

The principal as instructional leader was the educational expert in the building (Hallinger, 

1992).  The principal was primarily responsible for supervising the school and enhancing the 

instruction and learning in the building (Leithwood, 1994  

In an effort to include various stakeholders to include parents and teachers in the 

decision-making process, and in response to A Nation at Risk, a new leadership philosophy 

emerged in the 1990s called Transformational Leadership.  According to Hallinger (2003a), 

transformational leadership involves empowering the staff, creating distributed or shared 

leadership, and enacting organizational change.  During the period of Transformational 

Leadership, schools became decentralized.   No longer were decisions related to curriculum and 

instruction made by the state or school district. Instead decision-making was made at the school 

level.  The principal became the primary facilitator of the building, with student achievement 

being the end goal (Hallinger, 1992b).  

In recent years school accountability and standards have been raised too much higher 

levels, once again changing the role of administrators. The principal is expected to possess an 

encompassing knowledge of teaching and learning and to design and implement educational 

programs that promote academic rigor and excellence (Murphy, 2002b).  “A principal is not only 

required to be a good manager and leader, but also a psychologist, teacher, facilities manager, 

police officer, cheerleader, philosopher, diplomat, social worker, PR director, mentor and coach” 

(Trail, 2000 p. 4).  Effective leadership for today’s schools require administrators to be 

instructional leaders, have good management skills, be able to communicate, collaborate, build 
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community, have vision, be able to take risk, and to be change agents (Whitaker, 2003).  In this 

period of accountability, the role of the principal has and will continue to change, requiring 

administrators to develop essential leadership skills and address educational difficulties despite 

barriers.  

Sputnik.  After the Soviet Union’s launch of the first satellite; Sputnik, into space 

American Education was deemed less than effective in meeting the rigor Americans believed 

was necessary in order or the United States to remain a superpower in the world (Guillemette, 

2008). Increasing academic standards with a strong focus on mathematics, science and foreign 

language became a major focus (Ravitch, 2000a). 

The Elementary and Secondary Education Act of 1965. In response to President 

Lyndon B. Johnson’s “War on Poverty,” congress passed the Elementary and Secondary Act 

(ESEA). The act allowed for the allocation of funds through Title I to schools in an effort to 

provide more resources for students from low-income families. Title I funds were earmarked for 

materials to enhance learning, professional development, parent involvement, and to support 

educational programs. While ESEA emphasized equal educational access, it also increased the 

level of accountability for schools to decrease the achievement gap. President George W. Bush 

reauthorized ESEA as No Child Left Behind Act in 2002.  

The Coleman Report. The Coleman Report, also referred to as The equality of education 

opportunity study, (EEOS) was commissioned by the U.S. Department of Education to examine 

the correlation between school resources and student achievement. John Coleman and a team of 

researchers conducted the study revealing that socio-economic did in fact have an effect on 

student academic outcomes (Coleman, 1967). The report further inferred family income, 

background and education levels had the greatest impact on the academic achievement of 

students (Ravitch, 2000b).  This report was in direct contrast to President Johnson’s assertion 

that providing more money and resources through the Elementary and Secondary Education Act 

to those impoverished would improve learning opportunities.   

Effective Schools Movement. The late seventies presented a movement in direct contrast 

to the Coleman Report, which concluded that income and family background accounted for the 

greatest impact on student achievement. The Effective Schools Movement, led by Ron Edmonds 

along with a team of researchers explored the characteristics of “effective” schools (Lezotte, 

2001).  
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The studies evaluated schools where students demonstrated higher levels of achievement 

despite race, family background or gender (Edmonds, 1986; Levine & Lezotte, 1995). The 

findings linked the significance of an effective principal to the overall success of the school 

(Lezotte, 1994).  

A Nation at Risk. Educational standards continued to be a focal point during the 1980s 

under the leadership of President Ronald Reagan. During his presidential tenure, Americans were 

exposed to a report entitled A Nation at Risk. This report criticized the state of education, 

highlighting low standardized test scores, poor teacher preparation programs, a high percentage 

of illiterate adults and the number of students entering colleges ill prepared (National 

Commission on Excellence in Education, 1983). The Commission proposed changes in the areas 

of content, standards and expectations, instructional time, teaching, leadership and fiscal support.  

In addressing leadership, the commission identified the need for all school officials to 

include building principals and school superintendents to take accountability for providing strong 

guidance, leadership and direction (Goldberg, 1984). Many states began to develop task forces to 

address the areas outlined by the commission (Ravitch, 2000).  

Reform Efforts 

Goals 2000.  March of 1994 delivered yet another reform effort, as Goals 2000: Educate 

America Act (1996) was adopted. The national education goals established by congress focused 

on eight goals and increased the federal government’s involvement in education, as money was 

awarded to states committed to focusing on the goals.  

The basic premise was that by the year of 2000, states would implement increased 

educational standards outlining what students should know and be able to do. The goals included 

school readiness, increasing graduation rates, improving instruction, creating safe schools and 

increasing standards in math and science. Williams (2000) noted the absence of the role of the 

school principal in this reform effort, despite research and studies, which suggests the correlation 

of instructional leadership to effective schools. 

No Child Left Behind.  Signed into law by President Bush in 2001, the No Child Left 

Behind Act of 2001, the reauthorization of the Elementary and Secondary Act of 1965, focused 

reform in four basic areas: accountability for results, more flexibility and local control, expanded 

options of school choice for parents and emphasizing proven teaching methods.  
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Under NCLB, all states are held accountable for all students demonstrating proficiency 

on statewide assessments in all core areas by 2013-2014. Schools or districts failing to make 

adequate progress over a period of time are held accountable and those closing achievement gaps 

rewarded (U.S. Department of Education, 2002). President Bush compared No Child Left Behind 

to corporate returns believing that if money is invested in education, the expectation there should 

be a return on the investment (United States Office of the Press Secretary, 2008).  Accountability 

measures for schools failing to make adequate progress involve sanctions being placed, to 

include replacement of the principal and staff, making public school choice available, providing 

supplemental services and extending the school year or day (Educational Research Service, 

2003). Daresh (2006) explained NCLB as mirroring the “changes in society and their effect on 

the work of school leaders” (p. 3).  

Title I.  Title I, as defined by the U. S. Department of Education (2014) is a program that 

provides financial assistance through state educational agencies to local education agencies and 

schools with a high number or percentage of poor children.  According to Weckstein (2003) Title 

I programs are designed to assist schools in developing plans to enhance their academic 

programs, in an effort to provide quality education for disadvantaged students, enabling them to 

meet challenging academic standards.  

Originating in 1965 under The Elementary and Secondary Education Act, funding  

was intended to decrease the growing gap between disadvantaged students and those of the 

middle class (Jennings & Rentner, 2006). The term disadvantaged is associated with students 

who meet the criteria to receive free or reduced lunch or are identified by the U.S. Census 

Bureau. School systems with at least 40% of their students meeting the criteria are held obligated 

to spend Title I funds for attracting and retaining qualified staff, providing professional 

development, implementing parental involvement activities, and for assisting struggling students 

(VDOE, 2014c).  

Title I - Virginia Schools.  In the state of Virginia, annual measurable objectives (AMOs) 

in reading and math have been established to decrease the achievement gap among low and high 

performing schools (VDOE, 2014). Annual measurable objectives identify the percentage of 

students testing as well as the progress of students among sub-groups to include students 

identified as economically disadvantaged (Porter, Linn, & Trimble, 2005). “The benchmarks are 

set with the goal of reducing by half the proficiency gaps in reading and mathematics between 
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students in the lowest-performing and highest-performing schools within six years.” (VDOE, 

2014d).  

Title I schools failing to meet annual measurable objectives are classified as focus or 

priority schools. Focus schools are required to work with a coach to develop a plan aimed at 

addressing the needs of gap groups who did not meet the benchmarks set. Schools identified as 

priority schools must work in collaboration with a state-approved turnaround partner to develop 

a plan for improvement. (VDOE, 2014e). 

High Achieving Title I schools or those illustrating substantial improvement among sub-

groups are categorized as distinguished or highly distinguished schools. These schools are 

recognized for meeting or exceeding all state and federal benchmarks for two consecutive years 

(VDOE 2014f).  

Title I and Student Achievement 

The primary purpose of Title I as stated in legislation, is to “ensure that all children have 

a fair, equal and significant opportunity to obtain a high-quality education and reach, at a 

minimum, proficiency on challenging state and academic achievement standards and state 

academic assessments” U.S. Dept. of Education, 2014 p. 1) Research over the years has 

established a direct link between student achievement and higher levels of student poverty (Aste, 

2009; Bland-Washington 2009; Heir 2011). In 1966, James Coleman introduced a report, known 

as “The Coleman Report,” which suggested family background, as opposed to schools was a 

major factor in student achievement. To explain this theory, Coleman (1966) wrote, 

Schools bring little influence to bear on a child’s achievement that is independent of 

background and general social context; this very lack of independent effect means that 

the inequalities imposed on children by their home, neighborhood, and peer environment 

are carried along to become the inequalities with which they confront adult life. For 

quality of educational opportunities must imply a strong effect of schools that is 

independent of the child’s immediate environment, and that strong independent effect is 

not present in America schools (p. 325).  

It is reported that students from lower socio-economic backgrounds are at greater risk of 

academic failure, resulting in a limited ability to make positive contributions to society (Pagani, 

Boulerice, & Tremblay, 1997). According to (Barr & Parrett, 2007), without a quality education, 
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individuals have fewer job opportunities, lack adequate housing and health care, and are more 

susceptible to drug and crime involvement.   

With a goal of bridging the educational gap between students from lower and higher 

socio-economic backgrounds, President George Bush signed the No Child Left Behind Act into 

law in 2011. Researchers agree that this law explicitly set the expectation that school districts 

ensure all students are provided a high quality education or face consequences (Buchanan, 2007; 

Fuller, Gesiciki, & Kang, 2007). Despite accountability measures that accompanied NCLB, 

several studies conducted linking poverty to student achievement revealed a significant 

difference in the performance of students in non-Title I schools versus those in Title I schools on 

standardized achievement tests (Bland-Washington, 2011; Heir, 2011). Bland-Washington’s 

(2009) study compared the Georgia Criterion Referenced Competency Test Scores in reading 

and math of fourth grade students in Title I and non-Title I schools. The results revealed a 

statistically significant difference with students in Non-Title I schools outperforming their Title I 

peers in both subject areas. Bland-Washington (2011) noted no significant difference among 

groups when comparing only the economically disadvantaged students in both types of schools. 

Heir (2011) conducted a similar study to determine the impact of federal funds spent on Title I 

programs and whether these funds impact student achievement. Analyzing the reading and math 

scores of students in 21 elementary schools revealed a statistically significant difference in the 

mean scores between Title I and Non Title I schools.  The researcher also compared the scores of 

only the economically disadvantaged students in both Title I and Non Title I schools. It was 

affirmed that mean scores of economically disadvantaged students from both campuses revealed 

no difference, supporting the notion that Title I funds may have been instrumental in narrowing 

the achievement gap. Heir (2011) contends: 

this is implied because the data analyzed in the area of reading reported that 63.1% of the 

students tested in Title I schools were labeled economically disadvantaged and in the 

non-Title I schools 20.1% were labeled economically disadvantaged and yet there was no 

significant difference in scores. (p. 68) 

Although the above-mentioned studies identify poverty as a factor of lower student achievement, 

effective schools research, which began in 1979, contradicted this assertion, with research 

indicating that all students, regardless of socioeconomic status could achieve, given identified 

correlates existed in schools (Edmonds, 1979).  Effective schools research affirmed three major 
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concepts: First, there are identified schools where “poor and minority children” achieved 

academic success (ERS, 1983, p. 23). Second, there are essential characteristics associated with 

successful schools, and third, the distinguished characteristics of the successful schools can be 

used to improve other schools (ERS, 1983b). Edmonds (1979) introduced six basic 

characteristics of effective schools: strong principal leadership, high expectations, a disciplined 

environment, concentration on basic skills, the ability to effectively channel resources, and 

continuous pupil progress monitoring.  

While high-poverty schools appear to face a number of challenges, research indicates 

there are a number of schools with high levels of poverty ensuring student success (Schomoker, 

2001). To refute the poverty factor in relation to student achievement, a report released by the 

Los Angeles Unified School District in 2006, detailed the results of a study involving twelve 

Title I schools (Barela, 2006). The study compiled information collected through observations, 

interviews, and school documents from eight schools having received awards for academic 

achievement and four identified as “watch schools” as a result of inadequate academic progress. 

Findings revealed distinct differences between high-achieving Title I schools and those identified 

as “Watch List” schools. It was reported that the high achieving schools utilized Title I funds 

primarily for instructional purposes, had lower teacher turnover rates, and believed in immersing 

students in inquiry, discussion, and differentiated instruction as opposed to seat work and drill 

activities (Barela, 2006). Research conducted by Flesche, (2008) also challenges the premise of 

poverty dictating achievement. The researcher sought to identify the practices contributing to the 

academic success of fourteen Title I schools in California.   The research revealed a correlation 

between effective classroom instruction, aligned curriculum, and the academic success of the 

school. The findings of a study conducted by Harris (2011) are consistent with research as 

related to high-poverty high achieving schools. Harris (2011) examined school structures and 

practices that seemingly had a positive impact in a California school where 84% of the students 

received free or reduced lunch.  The researcher, using observations, interviews and document 

review to interpret data, used a qualitative approach to data analysis. Eleven members of the 

school staff, which included administrators, teachers, counselors and the secretary, participated 

in this study. Data analysis revealed consistent execution of sound structures and practices. 

These practices include using data to drive decisions, shared leadership, a climate of 

collaboration among students, staff, and parents, and creating a culture of learning. The result of 
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an environment where all stakeholders have a shared belief in the students and set high 

expectations is a school maintaining or improving the Academic Performance Index (API) for 

over three years.  

Educational Leadership Policy Standards (ISLLC) 

The growing demands for educational accountability and increased student achievement 

have led to states and districts examining the role of the school principal (The Wallace 

Foundation, 2013). Understanding that meeting the demands for improving schools will require 

effective leaders, the National Policy Board for Educational Administration (NPBEA), adopted 

the Interstate School Leaders Licensure Consortium (ISLLC), standards for education leadership.  

These standards outline skills, dispositions, knowledge and traits, expected of school and district 

leaders (2008).  The ISLLC standards serve as a blueprint for principals to assist in refining 

leadership skills and ensuring student success. Figure 1.1 describes these standards.  

When reviewing the literature on leadership and characteristics exhibited by principals, 

it was necessary to examine the principalship from various levels, as desirable qualities 

behaviors and skills may vary at different levels.  

Leadership Matters: Effects of Principal Leadership on Student Achievement 

According to Leithwood, Anderson, Mascall, Struss and Moore (2010), leadership has a 

direct impact on student achievement. Second only to classroom instruction, “the principal is the 

most potent factor in determining school climate and impacting achievement (2010, p. 4).  

Research conducted highlights the role of the principal as an instructional leader as having a 

positive impact on the academic achievement and success of students (Hallinger & Heck, 1998; 

Leithwood & Riehl, 2003; Marzano, 2005). Leithwood (2006, pp. 14-15b) contends “there is not 

a single documented case of a school successfully turning around its pupil achievement 

trajectory in the absence of talented leadership.”). Earlier research of Murphy (1990) noted that 

high achieving schools have strong leaders who impact teaching and learning both directly and 

indirectly, creating school climates that enhance learning. Collins (2001) provides a portrait of a 

leader as one who “builds enduring greatness through a paradoxical blend of personal humility  
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Standard   Description 

Standard 1 An education leader promotes the success of every student by facilitating 

the development, articulation, implementation, and stewardship of a 

vision of learning that is shared and supported by all stakeholders.  

Standard 2 An education leader promotes the success of every student by 

advocating, nurturing, and sustaining a school culture and instructional 

program conducive to student learning and staff professional growth.  

Standard 3 An education leader promotes the success of every student by ensuring 

management of the organization, operation, and resources for a safe, 

efficient, and effective learning environment. 

Standard 4 An education leader promotes the success of every student by 

collaborating with faculty and community members, responding to 

diverse community interests and needs, and mobilizing community 

resources.  

Standard 5 An education leader promotes the success of every student by acting 

with integrity, fairness, and in an ethical manner.  

Standard 6 An education leader promotes the success of every student by 

understanding, responding to, and influencing the political, social, 

economic, legal, and cultural context. (ISSLC, 2008) 

Figure 2.  ISLLC Standards. 

and professional will” (p. 20). The school leader is responsible for creating a trusting, caring 

atmosphere by fostering relationships built on trust (Tschannen-Moran, 2007).  

In 2003, The Task Force on Developing Research in Educational Leadership released a 

report entitled What we know about successful school leadership. This report outlined key 

finding by Leithwood and Riehl (2003) regarding school leadership and its effect on student 

learning. These findings offer insight into the leadership characteristics essential to student 

success. One finding presented indicates that “Leadership has significant effects on student 

learning, second only to the effects of the quality of curriculum and teachers’ instructions.”  

Multiple sources share this same belief, with studies identifying the importance of the role of the 

principal as an instructional leader on student achievement (Cotton, 2003; Harris, 2007; 

McEwin, 2003; Ross & Gray, 2006). According to the Wallace Foundation (2007 p. 2) 
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“Leadership is an essential ingredient for ensuring that all children in America get the education 

they need to succeed.” Hoy and Miskel (2008) are of the belief that leadership is vital to the 

functioning of an effective school.  A meta-analysis conducted by Marzano, Waters and 

McNulty (2005) sought to identify effective leadership practices which impact student 

achievement.  The study, which included the collection of qualitative and quantitative data 

covering thirty-five years of research revealed the following twenty-one principal leadership 

behaviors with a direct link to student achievement in rank order: 

1. Affirmation- celebrates the successes and also confronts areas of weakness 

2. Change Agent- seeks opportunities to make needed adjustments and changes 

3. Contingent Rewards- provides tailored motivation and positive reinforcement   

4. Communication- connects with staff verbally, in writing and through interactions 

5. Culture- develops shared norms, values and behaviors 

6. Discipline- protects instructional time by dealing with potential distractions 

7. Flexibility- demonstrates the ability to adapt to change  

8. Focus- keeps the vision and goals of the school at the center of organization 

9. Ideals/Beliefs- forms school culture and creates individuals who believe and follow 

10. Input- builds shared decision-making among staff 

11. Intellectual Stimulation- encourages growth through professional development 

12. Involvement in Curriculum, Instruction, and Assessment- actively involved in 

instruction and assessment practices 

13. Knowledge of Curriculum, Instruction, and Assessment- remains abreast of current 

research and best practices 

14. Monitoring/Evaluating- observes instructional practices and provides effective 

feedback 

15. Optimizer- provides positive support and motivation  

16. Order- develops procedures and practices to encourage efficiency and effectiveness 

17. Outreach- develops positive relationships with community stakeholders 

18. Relationships- establishes positive relationships with all stakeholders 

19. Resources- effectively provides and manages resources 

20. Situational Awareness- is aware of the feeling tone in the school 

21. Visibility- creates opportunities to remain present and accessible in the building 
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Sheldon (2009a) studied the relationship between the twenty-one principals’ behaviors 

and student achievement in his dissertation titled: “The Relationship Between the Leadership 

Responsibilities of Title I School Principals and Student Achievement.” Sheldon’s (2009b) study 

of principals examined the relationships between the 21 identified leadership responsibilities of 

Title I school principals and student achievement, and sought to determine the most influential of 

the 21 leadership responsibilities on student achievement in reading and math. Through the use 

of a questionnaire, with a four-point response format, data revealed a positive correlation 

between reading and math scores and fourteen of the leadership responsibilities:  

 Input 

 Situational Awareness 

 Change Agent 

 Involvement in Curriculum, Instruction and Assessment 

 Intellectual Stimulation 

 Visibility 

 Discipline 

 Knowledge of Curriculum, Instruction and Assessment 

 Resources 

 Relationships 

 Outreach 

 Order 

 Affirmation 

 Focus (83) 

Sheldon (2009c) determined that successful Title I school principals appeared to be 

proactive and motivated regarding leadership, which resulted in an increase of overall student 

achievement. Regarding the most influential of the leadership responsibilities, Sheldon (2009d) 

noted a positive correlation of all twenty-one responsibilities to successful student achievement 

in reading, with the highest being the visibility of the principal. Situational Awareness was the 

most influential of the leadership responsibilities related to math achievement. Additional 

research of Robinson, Lloyd and Rowe (2008) also supports the assertion that principals, who 

demonstrate a strong focus on instructional leadership, facilitate higher levels of student 

achievement. More recently studies linking leadership to student achievement conducted by 
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Branch, Hanushek, and Rivkin (2012), Coelli and Green (2012), and Grissom and Loeb (2012), 

have emerged. Branch, Hanushek, and Rivkin (2012) suggests that the best principals (those in 

the top quartile), will produce yearly student academic gains 0.05 standard deviations or higher 

above the average school-wide.  

In order to effectively impact achievement, a principal must embody leader 

competencies. Identifying a skill set of principal actions linked to student achievement was 

illustrated through the research of Grissom and Loeb (2012). The study revealed the need for 

principals to embody 1) instructional management, 2) organizational management, 3) internal 

relations, 4) external relations and 5) administrative duties in order to positively influence 

student gains.   

Another study, Minus (2009) examined the role of the principal in promoting student 

achievement in a study titled “Leading In The Middle: Leadership Behaviors of Middle Level 

Principals That Promote Student Achievement.” The aim of this research was to explore the 

relationship between the instructional leadership behaviors of middle level school principals and 

student achievement. The findings of Minus (2009) suggests that student achievement is 

influenced by the principals’ ability to positively shape the schools organization. This includes 

the protecting of instructional time, observation of instruction, and outlining clear school goals.  

Research conducted consistently identifies the school leader as having an impact on 

student achievement (Hattie, 2009). In the Commonwealth of Virginia, 40% of a building 

principal’s summative evaluation ratings are directly related to the academic progress students 

make each school year (VDOE, 2014). Angelo’s (2005), study conducted in the commonwealth 

of Virginia, “An Analysis of Principal Leadership Affecting Student Achievement in a High-

Performing, High-Poverty Middle School”, revealed a high level of respect for teachers, 

involving staff in the decision making process, high expectations for staff and students, strong 

instructional leadership and a belief in the children as being essential behaviors demonstrated by 

the school principal indirectly impacting student achievement.   

Characteristics of Effective School Principals 

A plethora of research on school effectiveness consistently connects principal leadership 

with student outcomes (Fullan, 2003; Leithwood & Riel, 2004; Marzano, Waters, & McNully, 

2005).  The strength of the school leader has been identified as one of the determining factors of 
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student outcomes and school success (Cotton, 2000; DuFour, 2004; Leithwood & Riehl, 2003). 

Gareis and Tschannen-Moran (2004) contend that schools cannot succeed without effective 

leadership, citing the principal as the core of a great school. To ensure school leaders are able to 

positively impact schools, it is important to identify the characteristics displayed of those who 

are effective.  

The question becomes, what exactly are the characteristics of school leaders with a 

demonstrated track record of success? Research conducted in the eighties and nineties, reveal the 

notion of effective principals articulating a vision, creating a positive climate, embracing change, 

involving all stakeholders in decision making and focusing on teachers and students as being 

instrumental in the success of a school (Barth, 1990; Blasé & Kirby, 1992; Goodlad, 1984)  

The above-mentioned characteristics are substantiated in the report What we know about 

successful school leadership (Leithwood & Riehl, 2003).  In this report the researchers share that 

“a core set of leadership practices form the basics of successful leadership and are valuable in 

almost all educational contexts” (p. 5). The researchers highlighted setting directions, to include, 

creating and sharing a vision, setting high expectations, monitoring performance and 

communication as being instrumental to leadership that impacts instruction.  Similar 

characteristics to include sharing a vision, effectively managing resources and addressing the 

many aspects of the job were reported in the research of (Baldwin-Nye, 2007; Stricherz, 2001).  

According to Bottoms and O’neill (2001) “state accountability systems are placing the 

burden of school success and individual student achievement squarely on the principal’s 

shoulders.” (pg.5) They contend that in order to lead schools with a goal of increased student 

outcomes, leaders must have a focused mission, set high expectations for students, possess a 

keen understanding of good instruction, create a caring learning environment, analyze data often 

and effectively facilitate change. Schanz (2007), conducted a study using descriptive research to 

identify strategies used by Title I principals in schools with increased student achievement. 

Through the use of interviews, and surveys, the data revealed traits personified by principals to 

include: (1) commitment, (2) student centered decision making, (3) supporting new initiatives, 

(4) having an understanding of effective schools research, (5) the setting of high expectations, (6) 

a focus on continuous improvement (7) data driven instruction and (8) creating a culture of 

collaboration. In the article The best from the best: Effective strategies of award-winning 

principals, Harris (2007) highlights leadership practices from National Distinguished Principals 
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that are aligned with the findings of Schanz (2007). The responses received from thirty-five 

award-winning principals were compiled into six major categories to include shaping culture, 

collaboration, communication, and creating effective instructional programs. Principals also 

acknowledge the importance of a shared vision and relationship building in creating high 

performing schools (Harris, 2007). 

The research of (Baldwin-Nye, 2007; Balse’ & Kirby, 1992; Bottoms, & O’neill 2001; 

Goodlad, 1984; Harris 2007; Leithwood & Riehl, 2003; Schanz, 2007; Stricherz, 2001) indicates 

that most successful school leaders exhibit to some degree the following 5 common 

characteristics: 

1.  A Clear and Shared Vision  

2. School Culture 

3. Change Agent 

4. Knowledge of Instruction 

5. Communication 

A clear and shared vision. “Without a vision, the people perish.” (Proverbs). 

Developing schools’ vision and mission are two essential qualities of an effective principal. 

Strong (2008) noted that principals are responsible for promoting and fostering the school’s 

vision. The goal of the effective principals is to provide direction, with all stakeholders 

embracing a shared vision, based on collective beliefs (Anagnostopoules & Rutledge, 2007; 

Jantzi, & Steinbach, 1999; Lambert, 2003; Leithwood, 1999; Stronge, 2008).  

DuFour and Eaker (1992) elaborated on the advantage of a focused vision. They contend 

that the vision serves as a guide for stakeholders, with a clear focus. Secondly, the vision 

motivates and empowers stakeholders, inspiring enthusiasm and lastly, the vision helps 

stakeholders set goals, and enables individuals to align their actions to what will be as opposed to 

what was. In the article Leadership strategies for effective schools, Neuman and Simmons (2001) 

highlight that the development of a shared vision in schools results in a positive impact on 

student achievement. They further contend that the lack of stakeholder involvement in the 

development of the vision, could adversely effect the achievement of students.  

The effective leader facilitates the development of the vision, modeling the focus of the 

vision, and ensuring stakeholders remain cognizant of the vision. Johnson and Uline (2005) 

posit, the belief that the effective leader must possess the ability to encourage others to promote 
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and foster a positive environment conducive to learning and articulate high expectations for all. 

The effective principal seeks to involve teachers, students, parents and the community in the 

creation of a shared vision (Fullan, 2006).  

School culture.  A school’s culture serves as a gauge of organizational strength. 

According to Watson (2001), if a school’s culture is not inviting, student achievement is 

diminished.  

It is not the teachers, or the central office people, or the university people who are really 

causing schools to be the way they are or changing the way they might be.  It is whoever 

lives in the principal’s office (Barth, 1976 p. 10). 

Principals essentially affect a school’s culture, which will ultimately effect student 

achievement (Barnett & McCormek, 2004). Short and Greer (2002) assert that school culture is 

best described as the norms, beliefs, values, traditions and policies understood by the school 

community.  Recognizing that teachers play a significant role in the achievement of students, the 

effective principal seeks to create a culture that inspires teachers, who will then inspire the 

students (Marzano, Waters, & McNulty, 2005). 

Research conducted by Thompson (2009) examined the perceptions of teachers regarding 

the leader’s impact on morale and the culture of the school. The research participants included 

forty-two teachers from an elementary school in Georgia identified through purposeful sampling. 

Participants were instructed to complete two surveys, providing responses to both open-ended 

and direct questions. The findings of the study revealed the belief of teachers that in order to 

impact morale and school culture, it was necessary for administrators to be cognizant of morale 

at all times. The research also revealed the desire of teachers to be recognized for their efforts, 

respected and treated fairly.  

In achieving the goal of building a culture of care and concern, it was suggested that 

administrators implore effective communication skills, consciously include teaches in the 

decision making process and protect instructional time (Thompson, 2009). Findings of this study 

would prove advantageous for administrators seeking opportunities to create a positive school 

culture, as 87% of respondents believed the leadership style of the principal greatly impact the 

school community.  

The highly effective principal begins to shape culture by first observing the surroundings 

to discover where improvement may be needed. As the Culture Builder, they work to develop a 
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culture of high expectations, genuine concern for students, accountability, and quality instruction 

(McEwan, 2003).  

Change agent.  Effective school leaders recognize that change is inevitable. Fullan 

(2004a) asserts “change is a double edged sword. Its relentless pace is difficult to adjust to yet, 

when things are unsettled, we can find new ways to move ahead and create breakthroughs that 

are not possible in stagnant societies” (p.1) In this era of accountability, the principal’s role as 

change agent is paramount (Fullan, 2004). 

According to Heck and Hallinger (2009), while data does not affirm a direct correlation 

between leadership and student achievement, the actions of the principal have a significant 

impact on school aspects associated with learning. The Change Agent, according to McEwan 

(2003) is described as one with a clear, consistent focus on ensuring students are successful. 

McEwan (2003) further suggests that the Change Agent understands the importance of 

respecting individuals who may be resistant to change, demonstrates the ability to anticipate 

what lies ahead and plan accordingly, and recognizes the significance of and value to the change 

process. 

For principals desiring to refine the pulse of the school environment, implementing 

change may present challenges and difficulties. The change process must be initiated based on 

building trust, creating a vision, ensuring consistent implementation and providing necessary 

supports (Bruckman, 2008). Gettemeir’s (2012), goal for implementing change was based on a 

review of discipline and achievement data from the previous school year, and a desire to 

positively impact student achievement, behavior, and the school climate. New policies and 

procedures were enacted during the school year and feedback would come in the form of 

conducting research. Teachers, students and parents were invited to participate in this study, 

which focused on whether changes implemented would affect student achievement, student 

behavior or the school climate. Data was gleaned through a mixed methodology approach 

utilizing student focus groups and staff and parent surveys. Findings revealed no significant 

difference in student academic achievement from one year to the next. The researcher sited 

misalignment of common assessment as a possible cause of the finding. Additional findings 

indicated no significant difference in student discipline and offered the short amount of time of 

implementation of rules as a possible cause. There was also no significant difference noted in the 

perception of the school climate. The researcher suggested a lack of student focus as a factor 
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impacting the results.  Despite the outcomes, the researcher implemented change following 

effective practices to include involving all stakeholders, surveying or observing what “was,” and 

understanding that change takes time. Lunenburg and Ornstein (2004) affirm the principal as 

being the leading agent in fostering school improvement, transformation and innovation. 

Gettemeir (2012) expressed confidence as leader, that the school culture and climate will 

improve over time, as positive relationships with students, staff and parents are fostered. 

Knowledge of instruction.  In reviewing studies of effective schools, the principal’s role 

as an instructional leader is consistently highlighted (Alig-Mielcareks, 2003; Chang, 2000; 

Lezotte, 2008; Marks & Printy, 2003). Instructional leadership as defined in research, 

emphasizes the principal’s ability to identify and model best practices, set high expectations for 

student academic progress, monitor instruction, provide effective feedback and support 

professional development (Day, 2011; Hallinger & Murphy; 1985; McEwan, 2003).  

Hoy and Hoy (2003) simplify the definition of the role of the instructional leader, as they 

posit, “above all, the principal must communicate a clear vision of instructional excellence and 

continuous professional development, consistent with the goal of the improvement of teaching 

and learning” (p. 2).  

Several researchers have identified instructional leadership as a contributing factor to 

cultivating school success. Chang (2000) studied the role of the principal as an instructional 

leader and identified strategies that promoted success of student literacy performance. The 

research revealed that monitoring classroom instruction and the execution of practices, and 

effective communication were instrumental roles of the administrator in improving performance 

literacy.  

Alig-Mielcarek’s (2003) research supports a similar conclusion regarding the role of the 

principal impacting student achievement. Alig-Mielcarek identified promoting school-wide 

professional development, monitoring and providing quality feedback related to instruction and 

communication as behaviors of principals, which indirectly supports academic achievement. A 

review of literature suggests that at the core of instructional leadership is the principal’s role in 

improving teacher instruction and student learning to ensure high student achievement.  

Communication.  Research conducted identifies communication as an essential skill for 

effective leadership (Cagle & Wiley, 2012; Horn, 2008; McEwan, 2003). McEwan (2003) 

theorized that principals communicate through their actions, interactions, speech, listening, 
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writing and attire. The findings of research conducted by Horn (2008) supports the role of 

effective communication as an essential skill in shaping a positive culture. The researcher further 

advises the need for school leaders to take responsibility in promoting student success by 

articulating this vision to all stakeholders.  

McEwan (2003) in the book Ten traits of highly effective principals: From good to great 

performance, describes the principal as: 

a communicator, a genuine and open human being with the capacity to listen, empathize, 

interact, and connect with individual students, parents, and teachers in productive, 

helping and helping ways, as well as the ability to teach, present, and motivate people in 

larger group setting (pg. 19). 

Research indicates that effective principals understand the importance of having a positive 

impact on teachers, recognizing the teachers are on the front lines of influencing student 

achievement. Washington (2007) studied the communication practices of principals to determine 

the effect on teacher morale and job satisfaction. The study was conducted in a southeast Texas 

high school with 126 teachers of various backgrounds serving as respondents. The researcher 

used two instruments for data collection. One instrument was intended to measure the Principal’s 

communication style and the other job satisfaction and morale of the teachers. Standard multiple 

regression conducted revealed a significant relationship between the communication style of the 

principal and work place fulfillment. Findings revealed that there was no-significant relationship 

noted among communication styles and the race or gender of the teacher. Washington’s (2007) 

studied supports the need for principals to recognize the importance of effective communication 

in creating school environments that promote learning.  

An atmosphere of trust is created when a principal consistently models communication 

with the school community, articulating clear expectations (Halawah, 2005). Keil (2005), asserts 

in the article Communicating for results (2005) that in order for administrators to move schools 

to high levels of achievement, they must not only identify practices that refine and promote 

communication, but also cultivate skills in communication essential and receptive to 

stakeholders.  Keil (2005) sums up the importance of communication by stating, 

“communication is the glue that holds a school and its community together” (pg. 31).  
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Summary of Research on Effective Characteristics  

A summary of research identifies specific, and similar beliefs regarding leadership 

characteristics of principals that positively impact student outcomes. The works of Marzano, 

Waters and McNully (2005) reports twenty-one leadership behaviors linked directly or indirectly 

to student achievement. Leithwood and Riehl’s (2003) work supports the above-mentioned 

leadership behaviors, outlining the importance of executing a compelling vision, monitoring 

instruction and student performance, and effective communication. (Baldwin-Nye 2009; 

Blendinger, 2000; Strichez, 2001) all describe the effective principal as one with a focus on 

instruction, creating an environment that promotes learning, setting high expectations, and 

implementing change when necessary. Research, indicates a need for universities, school 

divisions and schools to institute classes, workshops, and professional development opportunities 

gauged at enhancing the principal practices (Keil, 2005; Leithwood, 2005; The Wallace 

Foundation, 2007). Honing these skills and characteristics will assist principals in meeting the 

needs of the school community and impact student achievement.  
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CHAPTER 3 

METHODOLOGY 

Introduction 

Chapter 3 presents a detailed methodological plan to investigate the leadership 

characteristics necessary to impact student achievement in high poverty schools. This chapter 

includes the following sections: a review of the purpose of the study, research questions, research 

methodology, design, population and sampling, instrumentation, reliability, data collection, data 

analysis and a summary.  

Purpose of the Study 

The purpose of this study was to identify the skills, and characteristics critically essential 

for principals tasked with leading Title I schools, by examining the intersection of perspectives 

of relevant stakeholders - namely, Title I elementary principals, division supervisors of 

elementary Title I principals and university professors. These perspectives were collected, 

evaluated, and compared with the goal of achieving consensus of opinion regarding essential 

skills and characteristics of effective Title I principals, which could potentially serve as 

guidelines for human resources personnel, superintendents, supervisors, directors, practitioners, 

and leadership preparation programs.  

Research Questions 

This study addressed the following research questions: 

1. What specific leadership skills would an expert panel identify as critically essential 

for principals leading high poverty schools to high achievement?  

2. What specific characteristics would an expert panel identify as critically essential for 

principals leading high poverty schools to high achievement? 

3. What questions would an expert panel pose to prospective principal candidates, to 

glean the extent to which they may embody identified skills and characteristics? 

Research Design and Methodology 

The Delphi Technique was selected for this research. This technique was the ideal 

methodology to drive this inquiry, as it allowed for direct investigation of the research questions 
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through gathering opinions from a panel of experts regarding a particular topic (Hsu & Sandford, 

2007).  A questionnaire aimed at generating feedback from supervisors of Title I elementary 

principals, principals, and university professors of their perceptions regarding skills and 

characteristics essential for principals tasked with leading Title I schools was utilized.     

Research Design Justification 

The Delphi method originated from a number of studies conducted by the RAND 

Corporation in the 1950s aimed at seeking opinions to reach consensus (Dalkey & Helmer, 1968, 

p. 458). Delbecq, Van de Ven and Gustafson (1975) describe the Delphi technique as “a method 

for the systematic solicitation and collection of judgments on a particular topic through a set of 

carefully designed sequential questionnaires interspersed with summarized information and 

feedback of opinions derived from earlier responses” (p. 10).  Miller (2006) declares, that the 

Delphi technique seeks to identify what could or should be as opposed to what is. The Delphi 

technique will provide an opportunity to collect and analyze the opinions of a panel of experts 

through a series of questionnaires with results strengthened by researcher controlled opinion 

feedback from the expert panel (Wilhelm, 2001). Franklin and Hart contend,  

the Delphi Method is uniquely suited to studying topics with little historical evidence, 

related to rapidly changing events, and of great complexity in collecting the judgments of 

experts on a particular topic to (a) document and assess those judgments, (b) capture the 

areas of collective knowledge held by professionals which is not often verbalized and 

explored and (c) force new ideas to emerge about the topic (p. 238).  According to 

(Delbecq, Van de Ven, & Gustafson, 1975 pg. 11) Delphi studies may be used to: 

● Determine or develop a range of possible program alternatives 

● Explore or expose underlying assumptions or information leading to different 

judgments 

● Seek out information which may generate a consensus on the part of the 

respondent group 

● Correlate informed judgments on a topic spanning a wide range of disciplines 

● Educate the respondent group as to the diverse and interrelated aspects of the 

topic 
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Having the desire to seek consensus around the topic of essential, skills and 

characteristics of principals leading Title I schools, this researcher believed the Delphi technique 

would be most appropriate. The relative newness of the accountability movement and its 

associated labels and implications for struggling schools create interesting challenges for 

researchers; the body of literature is small, topics may be taboo, and true opinions may run 

counter to prevailing political opinions, and thus be risky to express in traditional avenues of 

investigation.  The Delphi technique supported the use of surveys and allowed the researcher to 

collect data from a panel of experts in the field of education (Hsu, Chien, & Sandford 2007).  

This methodology allowed the researcher to explore the skills and characteristics of 

principals tasked with leading low performing schools to improvement, by examining the 

intersection of perspectives of relevant stakeholders - namely, principals, division supervisors of 

Title I principals, and university instructors. These perspectives were collected, evaluated, and 

compared with the goal of achieving consensus of opinion regarding essential skills and 

characteristics of effective Title I principals, which could potentially serve as guidelines for 

human resources personnel, superintendents supervisors, directors practitioners, and preparation 

programs.  

Site Selection 

Participants for this study were selected from the Commonwealth of Virginia due to the 

commonwealth’s willingness to be innovative when it comes to education.  Virginia stands out 

as an innovator, being one of four states rejecting the adoption of Common Core Standards 

(CCSS). Despite this rejection, Virginia ranks ninth in the nation in education based on 

educational policy and performance (Education Week, 2014). Virginia has increased standards to 

ensure students are college and career ready, raised the bar on teacher licensure requirements, 

and implemented rigorous standards for principals through the principals’ evaluation tool with 

student academic achievement accounting for forty percent of the evaluation (VDOE, 2014e). 

With the study’s potential to assist Virginia colleges, universities and school districts in 

enhancing the practice and preparation of principals tasked with leading low-performing schools, 

thus continuing to move up in national rankings, the panel included experts in the field of 

teaching and educational administration in Virginia. Scheele (1975) describes an expert panel as 

one made up of “stakeholders, those who are or will be directly affected: experts, those who have 
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an applicable specialty or relevant experiences: and facilitators, those who have skills in 

clarifying, organizing, synthesizing, and stimulating” (p. 68). 

Permission to Conduct Research 

On July 27, 2015 an application was submitted to the Virginia Tech Institutional Review 

Board (IRB) for approval to conduct the study. Upon approval from the Virginia Tech IRB, July 

29, 2015, the researcher utilized school division/district websites to obtain contact information 

for twenty-five principals, and eighteen supervisors or directors of Title I Schools. (see Appendix 

A) The researcher also identified thirteen college and university instructors for a total of fifty-six 

experts. 

Selection of Expert Panel 

Through purposeful sampling, participants included experts from identified groups of 

principals, division supervisors or coordinators of Title I schools, and university professors. 

According to Merriam (2009) “purposeful sampling is based on the assumption that the 

investigator wants to discover, understand, and gain insight, and therefore must select a sample 

from which the most can be learned” (p.77).   

Principals from Title I schools recognized by the Virginia Board of Education as Title I 

Highly Distinguished or Title I Distinguished schools were invited to participate in this study. 

All principal participants have served in their highly distinguished or distinguished schools for 2- 

12 years. These recognitions may suggest the presence of effective principal leadership in 

schools where students are able to thrive academically, despite perceived challenges.  

At the time of this study, there were four Title I schools in the Commonwealth of 

Virginia recognized as Highly Distinguished. These schools excelled academically over a two-

year period, exceeding Virginia’s SOL requirements with pass rates of 85% or higher meeting all 

Annual Measurable Outcomes (VDOE, 2014f). Thirty-six schools in Virginia met criteria for a 

“Distinguished” Title I school. These schools met or exceeded AMO requirements over a two-

year period and achieved SOL pass rates of 60% or higher in reading and math (VDOE, 2014g).  
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Table 1 

Virginia’s Recognized High Achieving Title I Divisions and Schools 

Division Number of Schools Recognized  School 

 in Division School 2014-2015 

 

Amherst County   1   Temperance Elementary 

Arlington County   1   Henry Elementary 

Franklin County   2   Snow Creek Elementary 

        Callaway Elementary 

Isle of Wight County   1   Carrsville Elementary 

Alleghany County   1   Sharon Elementary 

Charlotte County   1   Eureka Elementary 

Danville    1   Forest Hills Elementary 

Hanover County   1   Mechanicsville Elementary 

Henry County    1   Rich Acres Elementary 

King George County   1   Potomac Elementary 

Lee County    1    St. Charles Elementary 

Manassas     1   George Carr Round Elementary 

Middlesex County   1   Middlesex Elementary 

Norfolk     2   Swells Point Elementary 

        Willoughby Elementary 

Page County    1   Springfield Elementary 

Pittsylvania County   1   Mount Airy Elementary 

Portsmouth    1   Portsmouth Primary 

        and Intermediate 

Powhatan County   1   Powhatan Elementary 

Prince George County   3   L. L. Beazley Elementary 

        South Elementary 

        William A. Walton Elementary 

Pulaski County    1   Pulaski Elementary 

Richmond    1   George W. Carver Elementary 

Roanoke County   1   Mount Pleasant Elementary 

Rockingham County   1   South River Elementary 

Scott County    1   Yuma Elementary 

Tazewell County   2   Abbs Valley-Boissevain Elementary 

        Tazewell Elementary 

Virginia Beach    1   Rosemont Elementary 

Washington County   2   Greendale Elementary 

        High Point Elementary 

West Point    1   West Point Elementary 

Wise County    4   Coeburn Primary 

        Powell Valley Primary 

        St. Paul Elementary 

        Wise Primary 

York County    2   Dare Elementary 

        Magruder Elementary 

Total     40 
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Supervisors or Directors of Title I schools were identified as expert panel members, as 

their primary focus is to coach mentor and support building principals in the area of instructional 

leadership. College and University instructors were also included in this expert group, as they are 

essentially the individuals who prepare candidates for careers in educational leadership. All 

instructors were identified from universities that partner with school districts instructing 

leadership cohorts.  

Informed Consent 

Initial contact with potential participants occured via telephone to provide a personal 

introduction, overview of the study and to answer any questions  from potential participants (see 

Appendex B) Each expert invited to participate in this Delphi Research  received an electronic 

statement of informed consent, outlinig the purpose of the research, procedures, and any risk 

factors. (see Appendix C) Consenting participants were asked to type their name and the date in 

identified spaces and return via electronic mail, confirming participation in the research. A total 

of 27 of the 56 experts contacted agreed to participate in the study. Upon receipt of informed 

consent documentation, each participant received an emailed informational packet which 

included the purpose of the research, directions for completion of Round I, individual participant 

codes and the expectation that all experts provide their honest opinions regarding beliefs about 

principals tasked with leading Title I Schools to high achievement. (see Appendix D)  

Instrument Design and Validation  

The Delphi method of repeated questionnaires was utilized for this study. Panel members 

with expertise in the area of educational leadership convened anonymously via technology, to 

come to consensus on the essential characteristics needed for principals leading Title I Schools to 

high levels of achievement.  Building principals in the researcher’s school division not 

participating in this study were asked to review the questionnaire for clarity and understanding of 

practitioners, prior to presenting it to the expert panel. In order to ensure researcher fidelity and 

critique the process used, a critical friend was solicited, “a trusted person who asks provocative 

questions, provides data to be examined through another lens, and offers critique of a person’s 

work as a friend” (Costin & Kallick, 1993, p. 50). This critical friend, a colleague with doctorate 
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degree and a background in research, planning and evaluation, followed each Delphi round, 

asking pertinent questions and providing essential feedback.  

Data Collection  

The Delphi procedures for this study allowed the researcher to interact with the panel 

members. Dalkey (1972), outlined the characteristics of the Delphi technique which included: 

1. Anonymity- Panel members are able to provide responses without pressure to 

conform to the responses of others. Participants are selected from various areas and 

communication with the researcher is exchanged through the use of personal emails, 

faxes, and online surveys.  

2. Controlled Feedback - Panel participants are given the opportunity to reassess, clarify 

or change their initial responses based on reviewing the responses of fellow 

participants. 

3. Statistical analysis of data - Allows for an impartial analysis and summarization of 

the collected data (Dalkey, 1972).  

The researcher proposed to seek consensus from a panel of experts in the area of 

educational leadership to include division supervisors, principals and college and university 

professors, regarding critically essential, skills and characteristics of principals tasked with 

leading in Title I schools.   

Delphi Round I. Panel participants received an electronically transmitted document 

detailing directions for completing round one of the Delphi technique. The first round consisted of 

two background questions and two open-ended questions. The background questions asked 

participants to indicate their position and the number of years served in that capacity. Open-ended 

questions were as follows: 

1. Based on your experiences and observations, what are the key descriptors, words or 

phrases that describe the skills of principals leading Title I schools to high- 

achievement? (Skills being the ability coming from ones knowledge, practices, or 

aptitude, to do something well).  

2 Based on your experiences and observations, what are the key descriptors, words or 

phrases that describe the characteristics of principals leading Title I schools to high-

achievement? (Characteristics being distinguishing traits or qualities). Participants 
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were asked to provide descriptions, words, or phrases based on their observations 

and/or experiences of specific, skills and characteristics they believe describe a 

principal tasked with leading Title I schools to high achievement. Panelists were 

encouraged to simply list rather than attempt to prioritize skills and characteristics of 

effective Title I principals during round one. In order to collect and analyze responses 

for Round II, participants were asked to return data no later than November 3, 2015.  

A reminder email was sent to participants on November 4, 2015, with all responses 

being received by November 9, 2015. (see Appendix E)  

Delphi Round II.  On December 7, 2015, panel participants received an electronically 

transmitted document detailing directions for completing round two of the Delphi technique. (see 

Appendix F)  During Round II of the Delphi process the expert panel was asked to review the 

compiled list of captured responses provided in Delphi I. Responses were organized into two 

categories: skills and characteristics.  Panel members were then asked to rate the responses in 

each category, identifying its’ significance using a four-point Likert scale where: 1 = not 

essential, 2 = moderately essential, 3 = highly essential, and 4 = critically essential for principals 

leading in high achieving Title I schools. Participants were asked to return questionnaires no later 

December 18, 2015. A reminder email was sent to participants on, December 21, 2015 with all 

responses being received by December 23, 2015. (see Appendix G) 

Delphi Round III.   On January 20, 2016, panel participants received an electronically 

transmitted document detailing directions for completing round three of the Delphi technique. 

(see Appendix H) Round III sought to finalize responses provided in Round II.  Using responses 

from Round II, the researcher provided the expert panel the final questionnaire, and statistics 

outlining group information to include (percentage of agreement for responses from Delphi II, 

mean median, standard deviation and the high/low responses). Participants also received their 

individual responses from Round II, to provide the opportunity to revise or justify their ratings of 

skills or characteristics falling outside of group consensus (80%). Additionally, participants were 

asked to provide one interview question for skills or characteristics they would pose to a potential 

candidate to determine the extent to which the candidate embodied one of the critically essential 

skills or characteristics identified of a promising Title I principal. Participants were asked to 

return questionnaires no later than January 28, 2016. A reminder email was sent to participants 

on, January 27, 2016 with all responses being received by February 2, 2016. (see Appendix I) 
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Data Analysis  

The researcher used a mixed methods approach, collecting and analyzing both 

quantitative and qualitative data. Once responses from Delphi I was returned, the researcher 

printed hard copies and compiled a list of all responses. The researcher identified recurring ideas, 

themes, phrases, and keywords from round one using the method of constant comparison 

(Creswell, 2009).  Upon receiving the results from Delphi II, the researcher analyzed responses 

using measures of central tendency. The mean, median, standard deviation and the final 

percentage reached on all rated skills and characteristics were calculated. Final consensus was 

sought during Delphi III. The Delphi process seeks to gain consensus among the participants' 

responses (Hsu & Sandford, 2007). For the purpose of this study, consensus was determined by 

calculating the number of responses in agreement indicating a particular skill or characteristic to 

be critically essential at 80% or higher and having a mean score of 3.80 or higher.  

Data Treatment/Management 

All data gathered was treated with respect to anonymity. Upon initial agreement to 

participate in this study, participants were assigned a code to use each time a questionnaire was 

completed. The codes assigned provided anonymity of panel participants to include, P- 

Principals, S- Supervisors and C- College professors.  Each participant also received a number to 

identify responses during round 3 of the Delphi process.  All collected data and identifying 

information to include email addresses, school names, telephone numbers, or school districts was 

transmitted via electronic mail and secured on the researchers password protected computer. The 

researcher was the only individual with access to the identifying information.  All information 

will be shredded upon completion of the dissertation defense.   

Methodology Summary 

Chapter 3 provided an overview the research design, sample selection and procedures for 

data collection for this study aimed at identifying what experts believe to be the critically essential 

skills, and characteristics of principals tasked with leading Title I schools to high achievement. 

For the purpose of this study, expert participants were identified as principals leading Title I 

schools, supervisors of principals and university professors teaching educational leadership 

courses. The chapter also outlined the Delphi Technique and how data would be managed and 
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analyzed. The Delphi technique enlists experts to provide feedback, evaluate aggregated feedback 

and arrive at consensus. Themes identified upon data collection and analyses are reported in 

subsequent chapters.  
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CHAPTER 4 

ANALYSIS OF DATA 

The purpose of this study was to determine the skills, and characteristics essential for 

principals tasked with leading Title I schools, by examining the intersection of perspectives of 

relevant stakeholders - namely, Title I elementary principals representing “highly distinguished” 

or “distinguished” schools, division supervisors or directors of elementary Title I principals and 

university professors teaching leadership courses. The researcher employed the Delphi technique 

to collect data from a total of twenty-seven of fifty-six experts contacted and consented to 

participate in this study. This chapter outlines the data gathered from each of the three Delphi 

Rounds, a discussion of the data, and presentation of the results in relation to the following 

research questions: 

1. What specific leadership skills would an expert panel identify as critically essential 

for principals leading high poverty schools to high achievement?  

2. What specific characteristics would an expert panel identify as critically essential for 

principals leading high poverty schools to high achievement? 

3. What questions would an expert panel pose to prospective principal candidates, to 

glean the extent to which they may embody identified skills and characteristics? 

The data and information gathered from the expert panel could potentially serve as  guidelines for 

human resource personnel, practitioners, and leadership preparation programs seeking to provide 

schools with highly qualified instructional leaders with the ability to lead students in high poverty 

schools to high achievement.  

Delphi I 

The Round I questionnaire was sent to twenty-seven participants who met the criteria of 

an expert in the field of education. The twenty-seven participants included principals currently 

leading in high-poverty, high- achieving Title I schools, supervisors or directors of Title I 

principals and university professors currently teaching educational leadership courses. The 

expert panel titles and number of participants are described in Table 2. 
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Table 2 

Delphi Panel Participants 

Groups Round 1 

University Instructors 9=33% 

Supervisor of Title I Principals 8=29.6% 

Title I Principals 10=37% 

Participation Percentage 27/27=100% 

 

Delphi I presented questions intended to capture qualitative data, and consisted of two 

background questions and two open-ended questions. The background questions required 

participants to indicate their position and the number of years served in that role. (see Appendix 

F) for information presented to the panel for completion of Delphi Round I. Open-ended 

questions were as follows: 

1. Based on your experiences and observations, what are the key descriptors, words or 

phrases that describe the skills of principals leading Title I schools to high-

achievement? (Skills being ones knowledge, practices, or aptitude, to do something 

well).  

2 Based on your experiences and observations, what are the key descriptors, words or 

phrases that describe the characteristics of principals leading Title I schools to high-

achievement? (Characteristics being distinguishing traits or qualities).  

Participants were asked to provide descriptions, words, or phrases based on their 

observations and/or experiences of specific, skills and characteristics they believe describe a 

principal tasked with leading Title I schools to high achievement. Panelists were encouraged to 

simply list rather than attempt to prioritize skills and characteristics of effective Title I principals 

during Round I. Upon receiving all twenty-seven questionnaires, hard copies were printed and 

data were compiled, capturing responses by participants manually. Participants identified a total 

of 110 skills and 123 characteristics they believed described Title I school principals leading 

high-poverty, high-achieving schools.  Qualitative analysis was used as the researcher used chart 

paper and colored dots to code data, identifying recurring ideas, themes, phrases, and keywords 

from round one using the method of constant comparison (Creswell, 2009). Upon completion of 
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coding, common skills and characteristics emerged and information was transferred to a 

spreadsheet. In order to ensure researcher fidelity and critique the process used, a critical friend 

was solicited, a trusted person who asks provocative questions, provides data to be examined 

through another lens, and offers critique of a person’s work as a friend” (Costin & Kallick, 1993, 

p. 50). The critical friend reviewed the researchers work, ensuring all responses were captured 

and themes were accurate.  

In response to question 1, identifying skills essential for principals leading Title I schools; 

the 110 panel responses were reduced to 30 skills following the process of constant comparison.  

In response to question 2 identifying characteristics essential for principals leading Title I 

schools; 123 panel responses were reduced to 31 characteristics following the process of constant 

comparison.  

Schmidt, (1997, p. 769) contends that one of the primary responsibilities of the researcher 

conducting a Delphi study is to combine similar characteristics after the first round. In closing 

out Delphi Round I, the researcher carefully studied compiled responses, and created a 

questionnaire highlighting phrases and descriptors of essential leadership skills and 

characteristics. According to Keeney “the researcher should consider the nature and profile of the 

expert panel in deciding on how specific to keep the statements or on how rigorously to collapse 

them.” (2011, p. 85)  

Delphi Round II 

On December 15, 2015 participants received, a questionnaire highlighting the 30 skills 

and 31 characteristics identified by the panel as essential for Title I school principals during 

Round I. Seeking consensus of opinion at 80% or higher of items rated critically essential skills 

and characteristics; panel members were asked to rate the responses in each category, identifying 

its’ significance using a four-point Likert scale: 1 = not essential, 2 = moderately essential,  

3 = highly essential, and 4 = critically essentially for principals leading in high achieving Title I 

schools. Upon receipt of all 27 questionnaires, the researcher analyzed the responses.  

Statistical Analysis 

The researcher compiled data from all 27 responses received, calculating the percentage 

of respondents rating a skill or characteristic as not essential to critically essential for Title I 
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principals leading high poverty to schools to high levels of achievement using the 4-point Likert-

type scale as displayed in Tables 3 and 4.  Descriptive statistics were used to identify the mean, 

median, standard deviation and high/low responses for each essential skill and characteristic 

rated by participants. (see Tables 5 and 6)  The researcher used the mean, standard deviation and 

percentages of consensus (at 80% or higher) to determine the ranking of importance of skills and 

characteristics rated by the expert panel. Rated statements of critically essential skills ranged 

from a mean of 3.81-4.0. The data revealed a mean average of 3.88 for items reaching consensus. 

Standard deviation ranged from 0.39-0.62.  Rated statements of critically essential characteristics 

ranged from a mean of 3.81-3.96. Data revealed a mean average of 3.86 for items reaching 

consensus.  

 

Table 3 

Delphi II Panel Response by Question: Critically Essential Skills of Title I School Principals 

 1- Not Effective 2- Moderately Effective 3- Highly Effective 4- Critically Effective 

 

1. The effective Title I school principal demonstrates strong, expressive and receptive communication 

skills. 

  8% 44% 48% 

 

2. The effective Title I school principal demonstrates knowledge of curriculum, instruction and best 

practices.  

   4% 96% 

 

3. The effective Title I school principal displays strong interpersonal skills.  

   52% 48% 

 

4. The effective Title I school principal understands the concept of school improvement planning to 

address areas of weakness. 

   18% 82% 

 

5. The effective Title I school principal is skilled at understanding and the characteristics and 

addressing the needs of students living in poverty.   

   22% 78% 

 

6. The effective Title I school principal exhibits strong organizational skills.  

  11% 78% 11% 

(continued) 
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Table 3 (cont.) 

 1- Not Effective 2- Moderately Effective 3- Highly Effective 4- Critically Effective 

 

7. The effective Title I school principal is skilled at analyzing and using data to make instructional 

decisions.  

    18% 82% 

 

8. The effective Title I school principal possess the ability to engage in difficult conversations with 

staff and parents.  

    11% 89% 

 

9. The effective Title I school principal establishes positive relationships with students, staff, parents 

and community members. 

    15% 85% 

 

10. The effective Title I school principal demonstrates the ability to serve as an instructional resource 

for teachers.   

     11% 89% 

 

11. The effective Title I school principal develops a system of shared accountability for results.  

     44% 56% 

 

12. The effective Title I school principal creates job embedded professional learning opportunities for 

staff.  

     67% 33% 

 

13. The effective Title school principal builds capacity of staff. 

     48% 52% 

 

14. The effective Title I school principal facilitates and supports technology integration.  

    4% 85% 11% 

 

15. The effective Title I school principal exhibits neuroleadership skills (knows how the brain functions 

with regards to inspiration, motivation, relationships and adult learning theory).  

  11% 52% 33% 4% 

 

16. The effective Title I school principal regularly monitors instruction and provides ongoing, specific, 

feedback to teachers.  

     11% 89% 

 

17. The effective Title I school principal establishes and maintains a safe learning environment for 

students and staff.  

    22% 78% 

 

18. The effective Title I school principal implements a structured teacher observation process.  

    59% 41% 

(continued) 
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Table 3 (cont.) 

 1- Not Effective 2- Moderately Effective 3- Highly Effective 4- Critically Effective 

 

19. The effective Title I school principal is skilled at empowering and motivating others. 

    52% 48% 

 

20. The effective Title I school principal responds positively to challenges and opportunities.  

    74% 26% 

 

21. The effective Title I school principal demonstrates the ability to hire and effective teachers.  

    44% 56% 

 

22. The effective Title I school principal is skilled at resolving conflicts. 

    74% 26%. 

 

23. The effective Title I school principal develops leaders within the school.  

    78% 22% 

 

24. The effective Title I school principal works collaboratively to create a shared vision and core 

beliefs.  

    11% 89% 

 

25. The effective Title I school principal utilizes resources for school improvement.  

   7% 56% 37% 

 

26. The effective Title I school principal works collaboratively with stakeholders to create a 

comprehensive school improvement plan.  

    48% 52% 

 

27. The effective Title I school principal manages time to ensure a deliberate focus on teaching and 

learning.  

    22% 78% 

 

28. The effective Title I school principal demonstrates the ability to lead change.  

    41% 59% 

 

29. The effective Title I school principal exercises strong judgment and decision- making skills.  

    15% 85% 

 

30. The effective Title I school principal establishes a culture of clear, high expectations.  

      100% 
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Table 4 

Delphi II Panel Response by Question- Critically Essential Characteristics 

 1- Not Effective 2- Moderately Effective 3- Highly Effective 4- Critically Effective 

 

1. The effective Title I school principal is people focused. 

   3% 67% 30% 

 

2. The effective Title I school principal maintains high visibility. 

    56% 44% 

 

3. The effective Title I school principal displays a sense of humor. 

    59% 41% 

 

4. The effective Title I school principal is trustworthy. 

    18% 82% 

 

5. The effective Title I school principal believes all students can learn at high levels.   

    15% 85% 

 

6. The effective Title I school principal demonstrates an awareness of what is going on in the building.  

    18% 82% 

 

7. The effective Title I school principal is equipped with common sense judgments.  

    63% 37% 

 

8. The effective Title I school principal exhibits the ability to inspire others. 

    63% 37% 

 

9. The effective Title I school principal exhibits humility.  

   19% 70% 11% 

 

10. The effective Title I school principal is an encourager of others.  

    52% 48% 

 

11. The effective Title I school principal conveys a sense of spirituality.  

  56% 33% 4% 7% 

 

12. The effective Title I school principal embodies creativity.  

  11% 37% 48% 4% 

 

13. The effective Title I school principal exhibits patience.  

   22% 70% 8% 

 

14. The effective Title I school principal is energetic. 

    30%   

 44%   26% 

15. The effective Title I school principal incorporates “play” in each day.  

  19% 59% 19% 3% 

(continued)  
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Table 4 (cont.) 

 1- Not Effective 2- Moderately Effective 3- Highly Effective 4- Critically Effective 

 

16. The effective Title I school principal displays ethical behavior. 

    48% 52% 

 

17. The effective Title I school principal models school and division values. 

    44% 56% 

 

18. The effective Title I school principal protects instructional time. 

   18% 82% 

 

19. The effective Title I school principal is approachable. 

    56% 44% 

 

20. The effective Title I school principal leads by example. 

    7% 93% 

 

21. The effective Title I school principal has a sincere desire to work in a Title I school.  

    56% 44% 

 

22. The effective Title I school principal is willing to ask for help.  

   7% 52% 41% 

 

23. The effective Title I school principal displays a positive attitude.  

    41% 59% 

 

24. The effective Title I school principal is a forceful leader.  

   26% 56% 18% 

 

25. The effective Title I school principal is passionate about helping students succeed.  

    37% 63% 

 

26. The effective Title I school principal models being the chief instructional leader.  

    26% 74% 

 

27. The effective Title I school principal demonstrates an unwavering focus on student academic 

achievement.   15% 85% 

 

28. The effective Title I school principal promotes data driven practices to assess student growth.  

    52% 48% 

 

29. The effective Title I school principal displays a willingness to take risks.  

   11% 48% 41% 

 

30. The effective Title I school principal establishes a safe, caring and positive school climate.   

   4% 96 

(continued) 
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Table 4 (cont.) 

 1- Not Effective 2- Moderately Effective 3- Highly Effective 4- Critically Effective 

 

31. The effective Title I school principal engages in self-reflective practices and makes adjustments 

when needed.   67 33% 

Note. There were 27 participants (n=27). No missing data
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Table 5 

Round II Descriptive Statistics: Skills 

Descriptor Mean Mdn SD Percent Consensus 

1. The effective Title I school principal 

demonstrates strong, expressive and receptive 

communication skills. 

3.37 3.0 .62 44% No 

2. The effective Title I principal demonstrates 

knowledge of curriculum, instruction, and 

assessment best practices. 

3.92 4.0 .26 96% Yes 

3. The effective Title I principal displays strong 

interpersonal skills. 

3.48 3.0 .50 48% No 

4. The effective Title I principal understands the 

concept of school improvement planning to 

address areas of weakness. 

3.81 4.0 .39 82% Yes 

5. The effective Title I principal is skilled at 

understanding the characteristics and addressing 

the needs of students living in poverty. 

3.77 4.0 .42 78% No 

6. The effective Title I principal exhibits strong 

organizational skills. 

3.0 3.0 .48 11% No 

7. The effective Title I school principal is skilled at 

analyzing and using data to make instructional 

decisions. 

3.81 4.0 .39 82% Yes 

8. The effective Title I school principal possess the 

ability to engage in difficult conversations with 

staff and parents. 

3.88 4.0 .32 89% Yes 

(continued) 
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Table 5 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

9. The effective Title I school principal 

establishes positive relationships with 

students, staff, parents and community 

members. 

3.85 4.0 .36 85% Yes 

10. The effective Title I school principal 

demonstrates the ability to serve as an 

instructional resource for teachers. 

3.88 4.0 .32 89% Yes 

11. The effective Title I school principal 

develops a system of shared accountability 

for results. 

3.55 4.0 .50 56% No 

12. The effective Title I school principal creates 

job embedded professional learning 

opportunities for staff. 

3.33 3.0 .48 33% No 

13. The effective Title I school principal builds 

capacity of staff. 

3.51 4.0 .50 52% No 

14. The effective Title I school principal 

facilitates and supports technology 

integration. 

3.03 3.0 .33 7.4% No 

15. The effective Title I school principal exhibits 

neuroleadership skills (knows how the brain 

functions with regards to inspiration, 

motivation, relationships and adult learning 

theory. 

2.40 2.0 .74 7.4% No 

16. The effective Title I school principal 

regularly monitors instruction and provides 

ongoing, specific feedback to teachers. 

3.88 4.0 .32 89% Yes 

(continued) 
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Table 5 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

17. The effective Title I school principal 

establishes and maintains a safe learning 

environment for students and staff. 

3.77 4.0 .42 78%  No 

18. The effective Title I school principal 

implements a structured teacher observation 

process. 

3.40 3.0 .50 40% No 

19. The effective Title I school principal is 

skilled at empowering and motivating others. 

3.48 3.0 .50 48% No 

20. The effective Title I school principal 

responds positively to challenges and 

opportunities. 

3.25 3.0 .44 26% No 

21. The effective Title I school principal 

demonstrates the ability to hire and retain 

effective teachers. 

3.55 4.0 .50 56% No 

22. The effective Title I school principal is 

skilled at resolving conflicts. 

3.25 3.0 .44 26% No 

23. The effective Title I school principal 

develops leaders within the school. 

3.22 3.0 .42 22% No 

24. The effective Title I school principal works 

collaboratively to create a shared vision and 

core beliefs. 

3.88 4.0 .32 89% Yes 

(continued) 



 

 

54 

Table 5 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

25. The effective Title I school principal utilizes 

resources for school improvement. 

3.29 3.0 .60 37% No 

26. The effective Title I school principal works 

collaboratively with stakeholders to create a 

comprehensive school improvement plan. 

3.51 4.0 .50 52% No 

27. The effective Title I school principal 

manages time to ensure a deliberate focus on 

teaching and learning. 

3.77 4.0 .42 79%  No 

28. The effective Title I school principal 

demonstrates the ability to lead change. 

3.59 4.0 .50 59% No 

29. The effective Title I school principal 

exercises strong judgment and decision 

making skills. 

3.85 4.0 .36 85% Yes 

30. The effective Title I school principal 

establishes a culture of clear, high, 

expectations. 

4.0 4.0 ---- 100% Yes 
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Table 6 

Round II Descriptive Statistics: Characteristics  

Descriptor Mean Mdn SD Percent Consensus 

1. The effective Title I school principal is 

people focused. 

3.25 3 0.52 29% No 

2. The effective Title I school principal 

maintains high visibility. 

3.44 3 0.50 44% No 

3. The effective Title I school principal displays 

a sense of humor. 

2.25 2 0.59 33% No 

4. The effective Title I school principal is 

trustworthy. 

3.81 4 0.39 82% Yes 

5. The effective Title I school principal believes 

all students can learn at high levels. 

3.85 4 0.36 85% Yes 

6. The effective Title I school principal 

demonstrates an awareness of what is going 

on in the building. 

3.81 4 0.39 82% Yes 

7. The effective Title I school principal is 

equipped with common sense judgment. 

3.37 3 0.49 37% No 

8. The effective Title I school principal exhibits 

the ability to inspire others. 

3.37 3 0.49 37% No 

9. The effective Title I school principal exhibits 

humility. 

2.92 3 0.54 11% No 

(continued) 
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Table 6 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

10. The effective Title I school principal is an 

encourager of others. 

3.48 3 0.50 48% No 

11. The effective Title I school principal conveys 

a sense of spirituality. 

1.62 1 0.88 7% No 

12. The effective Title I school principal 

embodies creativity. 

2.44 3 0.75 3% NO 

13. The effective Title I school principal exhibits 

patience. 

2.85 3 0.53 7% No 

14. The effective Title I school principal is 

energetic. 

2.96 3 0.75 25% No 

15. The effective Title I school principal 

incorporates “play” in each day. 

2.07 2 0.72 3% No 

16. The effective Title I school principal displays 

ethical behavior. 

3.51 4 0.50 51% No 

17. The effective Title I school principal models 

school and division values. 

3.55 4 0.50 55% No 

18. The effective Title I school principal protects 

instructional time. 

3.81 4 0.39 82% Yes 

19. The effective Title I school principal is 

approachable. 

3.4 3 0.50 44% No 

(continued) 
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Table 6 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

20. The effective Title I school principal leads by 

example. 

3.92 4 0.26 93% Yes 

21. The effective Title I school principal has a 

sincere desire to work in a Title I school. 

3.44 3 0.50 44% No 

22. The effective Title I school principal is 

willing to ask for help. 

3.33 3 0.62 40% No 

23. The effective Title I school principal displays 

a positive attitude. 

3.59 4 0.50 59% No 

24. The effective Title I principal is a forceful 

leader. 

1.92 2 0.67 18% No 

25. The effective Title I school principal is 

passionate about helping students succeed. 

3.62 4 0.49 63% No 

26. The effective Title I school principal models 

being the chief instructional leader. 

3.74  4 0.44 74% No 

27. The effective Title I school principal 

demonstrates an unwavering focus on student 

academic achievement. 

3.88 4 0.32 89% Yes 

28. The effective Title I school principal 

promotes data driven practices to assess 

student growth. 

3.48 3 0.50 48% No 

(continued) 

  



 

 

58 

Table 6 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

29. The effective Title I school principal displays 

a willingness to take risks. 

3.29 3 0.66 40% No 

30. The effective Title I school principal 

establishes a safe, caring and positive school 

climate. 

3.96 4 0.19 96% Yes 

31. The effective Title I school principal engages 

in self-reflective practices and makes 

adjustments when needed. 

3.37 3 0.48 33% No 
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Figure 3.  Delphi II consensus- Critically essential skills and percentages. 

 

Consensus Statements 
 

 The highly effective Title I school principal establishes a 

culture of clear, high expectations.  100% 

 The effective Title I school principal demonstrates 

knowledge of curriculum, instruction, and assessment best 

practices. 96% 

 The effective Title I school principal possess the ability to 

engage in difficult conversation with staff and parents. 89% 

 The effective Title I school principal demonstrates the 

ability to serve as an instructional resource for teachers. 

89% 

 The effective Title I school principal regularly monitors 

instruction and provides ongoing, specific feedback to 

teachers. 89% 

 The effective Title I school principal works collaboratively 

to create a shared vision and core beliefs. 89% 

 The effective Title I school principal manages time to 

ensure a deliberate focus on teaching and learning. 89% 

 The effective Title I school principal establishes positive 

relationships with students, staff, parents and community 

members. 85% 

 The effective Title I school principal exercises strong 

judgment and decision- making skills. 85% 

 The effective Title I school principal understands the 

concept of school improvement planning to address areas of 

weakness. 82% 
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Figure 4.  Delphi II consensus- Critically essential characteristics and percentages. 

  

Consensus Statements 
 

 The effective Title I school principal establishes a safe, 

caring and positive school climate.  96% 

 The effective Title I school principal leads by example. 

93% 

 The effective Title I school principal demonstrates an 

unwavering focus on student academic achievement. 85% 

 The effective Title I school principal believes all students 

can learn at high levels. 85% 

 The effective Title I school principal is trustworthy. 82% 

 The effective Title I school principal demonstrates an 

awareness of what is going on in the building. 82% 

 The effective Title I school principal protects instructional 

time. 82% 
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Analysis Round II 

Data analysis of Round II (critically essential skills) revealed that initial consensus was 

reached on 10 (37%) of the 30 descriptors or skills deemed critically essential by the expert panel. 

The skill receiving the highest level of consensus with a mean rating of 4.0 and one hundred 

percent consensus as critically essential was the Title I school principal’s ability to establish a 

culture of clear, high, expectations. 

The expert panel identified the Title I school principal’s need to demonstrate knowledge 

of curriculum, instruction and best practices as the second skill of importance for Title I school 

principals.  The mean rating for this skill was 3.92 with ninety-six percent of rating of being 

critically essential to ensuring high student achievement. 

The next four skills identified were the ability to engage in difficult conversations, serve 

as an instructional resource for teachers, monitor instruction and provide ongoing, specific 

feedback and work collaboratively to create a shared vision and core beliefs, all shared a mean of 

3.88, and a standard deviation of 0.32.  There were twenty-four of the twenty-seven panel 

members, or eighty-nine percent, that rated these skills as critically essential for Title I school 

principals leading students to high levels of achievement.  

Skills seven and eight, establishing positive relationships and exercising strong judgment 

and decision making skills, garnered a mean of 3.85, with a standard deviation of 0.36.  More 

specifically, eighty-five percent of the panel considered these skills to be critically essential for 

school principals leading high-poverty schools to high achievement.  

The final skills deemed critically essential for principals in high poverty schools 

addressed principal’s having an understanding of the concept of school improvement and the 

ability to analyze and use data to make sound instructional decisions. Both skills received a mean 

score of 3.81 on a four-point Likert-type scale, with a standard deviation of 0.39.  There were 

eighty-two percent of the panel members that believed these skills to be critically essential for the 

school principal leading students to high levels of academic success in high poverty schools. 

Table 7 displays descriptive statistics in rank order according to the mean and standard deviation 

for the 10 items in Delphi II reaching consensus. 

Data analysis of Round II (critically essential characteristics) revealed that initial 

consensus was reached on 7 (23%) of the 31 descriptors or characteristics deemed critically 

essential by the expert panel. (see Table 8) The skill receiving the highest level of consensus with 
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a mean of 3.96, a standard deviation of 0.19 and ninety-six percent participant consensus was, the 

Title I school principal establishes a safe, caring and positive school climate.  

The expert panel identified the need for a Title I principal to lead by example as the next 

critically essential characteristic. The mean rating for this skill was 3.92 with a standard 

deviation of 0.26 and panel consensus at ninety-three percent. 

The third characteristic identified by the expert panel with a mean of 3.88 and standard 

deviation of 0.32 was, the Title I principal demonstrating an unwavering focus on student 

academic achievement. Eighty-nine percent of the expert panel reached consensus on this 

characteristic.  

Believing that all children can learn at high levels was the fourth characteristic identified 

as critically essential. The descriptor earned a mean rating of 3.85, a standard deviation of 0.36 

and consensus at eighty-five percent from the expert panel.  

The last three critically essential characteristics reaching consensus as determined by the 

mean of 3.81 and percentages at 80% consensus included the Title I principal being trustworthy, 

demonstrating an awareness of what is going on in the building, and protecting instructional 

time. Each descriptor received a mean rating of 3.81, a standard deviation of 0.39 and panel 

consensus at eighty-two percent 
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Table 7 

Round II Descriptive Statistics: Skills in Rank Order Based on Mean and Percent of Consensus 

Descriptor Mean Mdn SD Percent Consensus 

30. The effective Title I school principal 

establishes a culture of clear, high, 

expectations. 

4.0 4.0 - 100% Yes 

2. The effective Title I principal demonstrates 

knowledge of curriculum, instruction, and 

assessment best practices. 

3.92 4.0 0.26 96% Yes 

8. The effective Title I principal possess the 

ability to engage in difficult conversations 

with staff and parents. 

3.88 4.0 0.32 89% Yes 

10. The effective Title I principal demonstrates 

the ability to serve as an instructional 

resource for teachers. 

3.88 4.0 0.32 89% Yes 

16. The effective Title I principal regularly 

monitors instruction and provides ongoing, 

specific feedback to teachers.   

3.88 4.0 0.32 89% Yes 

24. The effective Title I principal works 

collaboratively to create a shared vision and 

core beliefs. 

3.88 4.0 0.32 89% Yes 

(continued) 
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Table 7 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

9. The effective Title I school principal 

establishes positive relationships with 

students, staff, parents and community 

members. 

3.85 4.0 0.36 85% Yes 

29. The effective Title I school principal 

exercises strong judgment and decision 

making skills. 

3.85 4.0 0.36 85% Yes 

30. The effective Title I school principal 

establishes a culture of clear, high, 

expectations. 

4.0 4.0 - 100% Yes 

4. The effective Title I school principal 

understands the concept of school 

improvement planning to address areas of 

weakness. 

3.81 4.0 0.39 82% Yes 

7. The effective Title I school principal is 

skilled at analyzing and using data to make 

instructional decisions. 

3.81 4.0 0.39 82% Yes 
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Table 8 

Round II Descriptive Statistics: Characteristics in Rank Order Based on Mean and Percent of Consensus 

Descriptor Mean Mdn SD Percent Consensus 

30. The effective Title I school principal 

establishes a safe, caring and positive school 

climate. 

3.96 4.0 0.19 96% Yes 

20. The effective Title I school principal leads by 

example. 

3.92 4.0 0.26 93% Yes 

27. The effective Title I school principal 

demonstrates an unwavering focus on student 

achievement. 

3.88 4 0.32 89% Yes 

5. The effective Title I school principal believes 

all students can learn at high levels. 

3.85 4 0.36 85% Yes 

4. The effective Title I school principal is 

trustworthy.   

3.81 4 0.39 82% Yes 

6. The effective Title I school principal 

demonstrates an awareness of what is going 

on in the building. 

3.81 4 0.39 82% Yes 

18. The effective Title I school principal protects 

instructional time. 

3.81 4 0.39 82% Yes 
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Delphi Round III 

The expert panel began the final round of the Delphi technique on January 20, 2016.  

During Round III panel members received the identical survey from round II, their responses 

from round II, and statistical group information to include the mean, median, standard deviation 

and the percentage of agreement for each response.  Participants were provided the opportunity 

to revise, clarify or justify any of their responses outside of group consensus at 80%. The 

researcher did not ask participants to rank responses in order of importance, as that would be 

determined using mean scores and percentages of consensus. The expert panel members were 

also asked to provide a question they would pose to a potential principal candidate related to one 

of the skills or characteristics identified as critically essential for a Title I principal leading 

schools to high achievement. Participants were asked to return all questionnaire responses no 

later than January 28, 2016. A reminder email was sent on January 27, 2016 with all twenty-

seven responses being received by February 2, 2016. Upon receipt of all questionnaires, 

descriptive statistics was used to calculate final statistics relative to the essential skills and 

characteristics necessary for Title I principals to lead schools to high achievement. 

Statistical Analysis 

Data analysis of Round III responses of critically essential skills resulted in an increased 

mean average and percentage of consensus for descriptors five and twenty-seven, increasing the 

number of skills identified as critically essential to twelve (40%) (see Table 9).  Descriptor five, 

The effective Title I school principal understands the characteristics of students living in poverty, 

received an increase in rating by two panel members, from highly to critically essential.  The 

mean average increased from 3.77 to 3.85 with the standard deviation decreasing from 0.42 to 

0.36. These changes resulted in a consensus of eighty-five percent in agreement. In reviewing the 

data it was revealed that both panel members were university instructors. Feedback relative to 

changing this rating was provided by one panel member, who reported, “after discussion with 

colleagues, I believe it is of paramount importance for a Title I principal to understand the 

characteristics of students in poverty, in order that they may seek opportunities to level the 

playing field for those students, through creating a culture of hope, understanding and high 

expectations for all.” 



 

 

67 

Three panel members changed their responses to descriptor number twenty-seven, the 

Title I school principal manages time to ensure a deliberate focus on teaching and learning. The 

mean average for this descriptor increased from 3.77 to 3.88 with a decrease in the standard 

deviation from 0.42 to 0.32. The percentage of panel members rating this skill as critically 

essential increased from seventy-seven percent to eighty-nine percent. One rating was the result 

of a change made by a college instructor, and two were changes made by Title I Directors or 

supervisors of principals. Feedback regarding this change was provided by two of the 

participants. One panel member responded “in order for principals to assist teachers with 

improving instructional effectiveness, they must regularly focus their attention on instruction and 

student learning.” Another suggested, “you know what is important to principals by identifying 

where they spend most of their time.” Figure 3 displays the twelve consensus statements of 

critically essential skills.  

Data analysis of Round III critically essential characteristics resulted in an increase in 

consensus of one skill, increasing the total number of descriptors identified as critically essential 

to eight or 26% (see Table 10). Descriptor number twenty-six, the effective Title I principal 

models being the chief instructional leader, received a rating of critically essential from three 

panel members (one instructor, one director and one principal). The mean average increased 

from 3.74 to 3.85, the standard deviation decreased from 0.44 to 0.36 and the percentage of panel 

members rating this characteristic as critically essential increased to 85%. Panel members 

provided no justifications or feedback for this descriptor. Figure 4 displays the eight consensus 

statements of critically essential characteristics. 

Further analysis of data revealed varying levels of consensus amongst the three panel 

groups. Of the twelve skills identified as critically essential for principals in high poverty schools 

leading students to high levels of achievement, the supervisor and principal groups reached 

consensus at 80% or higher on all twelve of the skills, while the instructor’s group met consensus 

on seven of the twelve identified skills.  In analyzing data relative to critically essential 

characteristics of Title I principals, supervisors reached consensus at 80% or higher within their 

groups on each of the eight characteristics identified, principals reached consensus on seven of 

the eight characteristics and college instructors reached consensus on three of the eight 

characteristics.  Tables 11 and 12 display percentage of consensus reached on skills and 

characteristics identified as critically essential within each panel group. 
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Table 9 

Round III Descriptive Statistics: Skills 

Descriptor Mean Mdn SD Percent Consensus 

1. The effective Title I school principal 

demonstrates strong, expressive and 

receptive communication skills. 

3.37 3.0 .62 44% No 

2. The effective Title I principal demonstrates 

knowledge of curriculum, instruction, 

assessment and best practices. 

3.92 4.0 .26 96% Yes 

3. The effective Title I principal displays strong 

interpersonal skills. 

3.48 3.0 .50 48% No 

4. The effective Title I principal understands 

the concept of school improvement planning 

to address areas of weakness. 

3.81 4.0 .39 82% Yes 

5. The effective Title I principal is skilled at 

understanding the characteristics and 

addressing the needs of students living in 

poverty. 

3.88 4.0 .36 89% Yes 

6. The effective Title I principal exhibits strong 

organizational skills. 

3.0 3.0 .48 11% No 

(continued) 
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Table 9 (cont.) 

 

Descriptor Mean Mdn SD Percent Consensus 

 

7. The effective Title I school principal is 

skilled at analyzing and using data to make 

instructional decisions. 

3.81 4.0 .39 82% Yes 

8. The effective Title I school principal possess 

the ability to engage in difficult 

conversations with staff and parents. 

3.88 4.0 .32 89% Yes 

9. The effective Title I school principal 

establishes positive relationships with 

students, staff, parents and community 

members. 

3.85 4.0 .36 85% Yes 

10. The effective Title I school principal 

demonstrates the ability to serve as an 

instructional resource for teachers. 

3.88 4.0 .32 89% Yes 

11. The effective Title I school principal 

develops a system of shared accountability 

for results. 

3.55 4.0 .50 56% No 

12. The effective Title I school principal creates 

job embedded professional learning 

opportunities for staff. 

3.33 3.0 .48 33% No 

(continued) 
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Table 9 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

13. The effective Title I school principal builds 

capacity of staff. 

3.51 4.0 .50 52% No 

14. The effective Title I school principal 

facilitates and supports technology 

integration. 

3.03 3.0 .33 7% No 

15. The effective Title I school principal exhibits 

neuroleadership skills ( knows how the brain 

functions with regards to inspiration, 

motivation, relationships and adult learning 

theory. 

2.40 2.0 .74 7% No 

16. The effective Title I school principal 

regularly monitors instruction and provides 

ongoing, specific feedback to teachers. 

3.88 4.0 .32 89% Yes 

17. The effective Title I school principal 

establishes and maintains a safe learning 

environment for students and staff. 

3.77 4.0 .42 78% No 

18. The effective Title I school principal 

implements a structured teacher observation 

process. 

3.40 3.0 .50 40% No 

(continued)  
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Table 9 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

19. The effective Title I school principal is 

skilled at empowering and motivating others. 

3.48 3.0 .50 48% No 

20. The effective Title I school principal 

responds positively to challenges and 

opportunities. 

3.25 3.0 .44 26% No 

21. The effective Title I school principal 

demonstrates the ability to hire and retain 

effective teachers. 

3.55 4.0 .50 56% No 

22. The effective Title I school principal is 

skilled at resolving conflicts. 

3.25 3.0 .44 26% No 

23. The effective Title I school principal 

develops leaders within the school. 

3.22 3.0 .42 22% No 

24. The effective Title I school principal works 

collaboratively to create a shared vision and 

core beliefs. 

3.88 4.0 .32 89% Yes 

25. The effective Title I school principal utilizes 

resources for school improvement. 

3.29 3.0 .60 37% No 

26. The effective Title I school principal works 

collaboratively with stakeholders to create a 

comprehensive school improvement plan. 

3.51 4.0 .50 52% No 

(continued) 
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Table 9 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

27. The effective Title I school principal 

manages time to ensure a deliberate focus on 

teaching and learning 

3.88 4.0 .32 89% Yes 

28. The effective Title I school principal 

demonstrates the ability to lead change. 

3.59 4.0 .50 59% No 

29. The effective Title I school principal 

exercises strong judgment and decision 

making skills. 

3.85 4.0 .36 85% Yes 

30. The effective Title I school principal 

establishes a culture of clear, high, 

expectations. 

4.0 4.0 ---- 100% Yes 
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Table 10 

Round III Descriptive Statistics: Characteristics  

Descriptor Mean Mdn SD Percent Consensus 

1. The effective Title I school principal is 

people focused. 

3.25 3 0.52 29% No 

2. The effective Title I school principal 

maintains high visibility. 

3.44 3 0.50 44% No 

3. The effective Title I school principal displays 

a sense of humor. 

2.25 2 0.59 33% No 

4. The effective Title I school principal is 

trustworthy. 

3.81 4 0.39 82% Yes 

5. The effective Title I school principal believes 

all students can learn at high levels. 

3.85 4 0.36 85% Yes 

6. The effective Title I school principal 

demonstrates an awareness of what is going 

on in the building. 

3.81 4 0.39 82% Yes 

7. The effective Title I school principal is 

equipped with common sense judgment. 

3.37 3 0.49 37% No 

8. The effective Title I school principal exhibits 

the ability to inspire others. 

3.37 3 0.49 37% No 

9. The effective Title I school principal exhibits 

humility. 

2.92 3 0.54 11% No 

(continued) 
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Table 10 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

10. The effective Title I school principal is an 

encourager of others. 

3.48 3 0.50 48% No 

11. The effective Title I school principal conveys 

a sense of spirituality. 

1.62 1 0.88 7% No 

12. The effective Title I school principal 

embodies creativity. 

2.44 2 0.75 3% No 

13. The effective Title I school principal exhibits 

patience. 

2.85 3 0.53 7% No 

14. The effective Title I school principal is 

energetic. 

2.96 3 0.75 25% No 

15. The effective Title I school principal 

incorporates “play” in each day. 

2.07 2 0.72 3% No 

16. The effective Title I school principal displays 

ethical behavior. 

3.51 4 0.50 51% No 

17. The effective Title I school principal models 

school and division values. 

3.55 4 0.50 55% No 

18. The effective Title I school principal protects 

instructional time. 

3.81 4 0.39 82% Yes 

19. The effective Title I school principal is 

approachable. 

3.4 3 0.50 44% No 

(continued)  
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Table 10 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

20. The effective Title I school principal leads by 

example. 

3.92 4 0.26 93% Yes 

21. The effective Title I school principal has a 

sincere desire to work in a Title I school. 

3.44 3 0.50 44% No 

22. The effective Title I school principal is 

willing to ask for help. 

3.33 3 0.62 40% No 

23. The effective Title I school principal displays 

a positive attitude. 

3.59 4 0.50 59% No 

24. The effective Title I principal is a forceful 

leader. 

1.92 2 0.67 18% No 

25. The effective Title I school principal is 

passionate about helping students succeed. 

3.62 4 0.49 63% No 

26. The effective Title I school principal models 

being the chief instructional leader. 

3.85 4 0.36 85% Yes 

27. The effective Title I school principal 

demonstrates an unwavering focus on student 

academic achievement. 

3.88 4 0.32 89% Yes 

28. The effective Title I school principal promotes 

data driven practices to assess student growth. 

3.48 3 0.50 48% No 

29. The effective Title I school principal displays 

a willingness to take risks. 

3.29 3 0.66 40% No 

 (continued) 
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Table 10 (cont.) 

Descriptor Mean Mdn SD Percent Consensus 

30. The effective Title I school principal 

establishes a safe, caring and positive school 

climate. 

3.96 4 0.19 96% Yes 

31. The effective Title I school principal engages 

in self-reflective practices and makes 

adjustments when needed 

3.37 3 0.48 33% No 

 .



 

 

77 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5.  Delphi III consensus- Critically essential skills and percentages. 

 

 The highly effective Title I school principal establishes a 

culture of clear, high expectations.  100% 

 The effective Title I school principal demonstrates 

knowledge of curriculum, instruction, and assessment best 

practices. 96% 

 The effective Title I school principal possess the ability to 

engage in difficult conversation with staff and parents. 89% 

 The effective Title I school principal demonstrates the ability 

to serve as an instructional resource for teachers. 89% 

 The effective Title I school principal regularly monitors 

instruction and provides ongoing, specific feedback to 

teachers. 89% 

 The effective Title I school principal works collaboratively to 

create a shared vision and core beliefs. 89% 

 The effective Title I school principal manages time to ensure 

a deliberate focus on teaching and learning. 89% 

 The effective Title I school principal establishes positive 

relationships with students, staff, parents and community 

members.  85% 

 The effective Title I school principal is skilled at 

understanding the characteristics and addressing the needs of 

students living in poverty. 85% 

 The effective Title I school principal exercises strong 

judgment and decision- making skills. 85% 

 The effective Title I school principal understands the concept 

of school improvement planning to address areas of 

weakness. 82% 

 The effective Title I school principal is skilled at analyzing 

and using data to make instructional decisions. 82% 
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Figure 6.  Delphi III consensus- Critically essential characteristics and percentages. 

 

  

Consensus Statements 
 

 The effective Title I school principal establishes a 

safe, caring and positive school climate.  96% 

 The effective Title I school principal leads by 

example. 93% 

 The effective Title I school principal demonstrates an 

unwavering focus on student academic achievement. 

89% 

 The effective Title I school principal believes all 

students can learn at high levels. 85% 

 The effective Title I school principal models being the 

chief instructional leader. 85% 

 The effective Title I school principal is trustworthy. 

82% 

 The effective Title I school principal demonstrates an 

awareness of what is going on in the building. 82% 

 The effective Title I school principal protects 

instructional time. 82% 
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Table 11 

Level of Consensus Reached Within Each Sub-Group By Descriptor 

Descriptor 

# 

(Skills) All  

Panels 

Instructor Director Principal 

30 The highly effective Title I school 

principal establishes a culture of 

clear, high expectations. 

100% 100% 100% 100% 

2 The effective Title I school principal 

demonstrates knowledge of 

curriculum, instruction, and 

assessment best practices. 

96% 89% 100% 100% 

8 The effective Title I school principal 

possess the ability to engage in 

difficult conversation with staff and 

parents. 

89% 100% 87% 80% 

10 The effective Title I school principal 

demonstrates the ability to serve as 

an instructional resource for 

teachers. 

89% 100% 87% 80% 

16 The effective Title I school principal 

regularly monitors instruction and 

provides ongoing specific feedback 

to teachers. 

89% 78% 100% 90% 

24 The effective Title I school works 

collaboratively to create a shared 

vision and core beliefs. 

89% 78% 100% 90% 

27 The effective Title I principal 

manages school time to ensure a 

deliberate focus on teaching and 

learning. 

89% 78% 100% 90% 

9 The effective Title I Principal 

establishes positive relationships 

with students, staff, parents, and 

community members. 

85% 89% 87% 80% 

      

29 The effective Title I school principal 

exercises strong judgment and 

decision-making skills. 

85% 89% 87% 80% 

(continued) 
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Table 11 (cont.) 

 

Descriptor 

# 

(Skills) All  

Panels 

Instructor Director Principal 

5 The effective Title I school principal 

is skilled at understanding the 

characteristics and addressing the 

needs of students living in poverty. 

85% 78% 87% 90% 

4 The effective Title I school principal 

understands the concept of school 

improvement planning to address 

areas of weakness. 

 

85% 89% 87% 80% 

7 The effective Title I school principal 

is skilled at analyzing and using 

data to make instructional decisions. 

82% 78% 87% 80% 
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Table 12 

Level of Consensus Reached Within Each Sub-Group By Descriptor 

Descriptor 

# 

(Characteristics) All  

Panels 

Instructor Director Principal 

30 The effective Title I school 

principal establishes a safe, caring, 

and positive, school climate. 

96% 89% 100% 100% 

20 The effective Title I school 

principal leads by example. 

93% 78% 100% 100% 

27 The effective Title I school 

principal demonstrates an 

unwavering focus on student 

academic achievement. 

85% 66% 100% 90% 

5 The effective Title I school 

principal believes all students can 

learn at high levels. 

85% 89% 87% 80% 

26 The effective Title I school 

principal models being the chief 

instructional leader. 

85% 89% 87% 80% 

4 The effective Title I school 

principal is trustworthy. 

82% 66% 100% 80% 

6 The effective Title I school 

principal demonstrates an 

awareness of what is going on in 

the building. 

82% 78% 87% 80% 

18 The effective Title I school 

principal protects. 

82% 89% 87% 70% 

Leadership Matters 

A review of literature highlights studies identifying poverty as a factor of lower student 

achievement (Bland-Washington, 2011, Heir, 2011; Pagani, Boulericc, & Tremblay, 1997). 

While high-poverty schools appear to face a number of challenges, research indicates there are a 

number of schools with high levels of poverty ensuring student success (Schomoker, 2001).  The 

Effective Schools Movement, led by Ron Edmonds explored the characteristics of “effective” 

schools. The studies evaluated schools where students demonstrated higher levels of learning 
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despite race, family background or gender (Edmonds, 1986, Levine & Lezotte, 1995). The 

findings linked the significance of an effective principal to the overall success of the school 

(Lezotte, 1994).  

Students in high poverty schools are in need of high-quality principals. Research question 

number three directed candidates to provide interview questions they would ask to determine the 

extent to which a candidate embodied the skills and characteristics identified as critically essential 

for principals leading high poverty schools to high levels of achievement.  A total of thirty 

questions related to critically essential skills and fourteen related to critically essential 

characteristics were provided. Table 13 presents interview questions captured. 

Table13 

Delphi Study Round 3: Interview Questions Provided by Panelists Relative to Critically Essential 

Skills and Characteristics of Effective Title I School Principals 

Descriptors Critically Essential Skills 
Descriptor 30 The effective Title I school principal establishes a culture of clear, high, 

expectations. Consensus at 100%  
 
What strategies would you employ in creating a culture of high expectations 
for students?  Staff? 
 
What would be a primary area of focus for you in addressing high academic 
achievement and behavior for all students? 

  

Descriptor 2 The effective Title I school principal demonstrates knowledge of 
curriculum, instruction, assessment and best practices. Consensus at 
96% 
 
Highly effective principals have a direct impact on student achievement and 

outcomes. Identify 3 traits that highly effective principals exhibit and discuss 

how you exemplify these in your daily work. 

 
When you walk into a classroom what would you look for to determine whether 

quality instruction was taking place? 

 
How would you describe the principal’s role as an instructional leader? 

 
How would you determine the professional development needs of your staff? 

(continued) 
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Table13 (cont.) 

Descriptors Critically Essential Skills 

Descriptor 8 The effective Title I school principal possess the ability to engage in difficult 

conversations with staff and parents.  Consensus at 89% 
  

 A parent tells you that his child’s learning needs are not being met by the 

current teacher and wants to know what you are going to do to help the child.  

How will you handle this concern?  What specific steps will you  take? 

 

 Please provide examples of how you have communicated with challenging 

parents and staff members in the past 

  

Descriptor 10 The effective Title school principal demonstrates the ability to serve as an 

instructional resource for teachers. Consensus at 89%  

 

 How would you support teachers in their effort to increase student learning? 

  

 Share a time when you were tasked with helping a teacher improve classroom 

instruction. What process did you use and what was the outcome? 

  

 Please share one of your most effective professional development presentations. 

What made it so effective, and how did it impact student achievement? 

 

Descriptor 16 The effective Title I school principal regularly monitors instruction And 

provides ongoing, specific feedback to teachers. Consensus at 89% 

 

What process would you use to ensure teachers are meeting the needs of all 

students in their classrooms? 

 

How would you monitor the progress of your teachers? 

 

Describe what an ideal classroom looks like to you. 

 

What systematic process would you use to have a deliberate focus on instruction 

and how would you provide feedback to your teachers? 

 

What methods would you use to evaluate your staff? 

 

Descriptor 24 The effective Title I school principal works collaboratively to 

create a shared vision and core beliefs.  Consensus at 89% 

 

How can Title I principals create a culture of collaboration, and a shared vision, 

to ensure all students are successful. Please explain your answer in detail. 

 

What are some of the beliefs you feel should be included in a school’s shared 

vision and whom would you involve when creating that vision? 

(continued) 
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Table13 (cont.) 

Descriptors Critically Essential Skills 

Descriptor 27  The effective Title I school principal manages time to ensure a deliberate 

focus on teaching and leaning. Consensus at 89% 

 

What process would you use to effectively manage your time each day? 

 

Descriptor 9 The effective Title I school principal establishes positive relationships 
with students, staff, parents and community members. Consensus at 
85%  

  

 How would you establish positive relationships with staff, students, parents 
and community members? 

  

Descriptor 29 The effective Title I school principal exercises strong judgment and 

decision-making skills.  Consensus at 85% 

 

Tell about a time when you were faced with an opportunity to use strong 

judgment and decision-making skills. Be specific- what steps did you take in the 

process to arrive at a sound decision? 

 

What process do you use to make important decisions? 

 

Descriptor 5 The effective Title I school principal is skilled at understanding the 

characteristics and addressing the needs of students living in poverty.  

Consensus at 85%  

 

As a potential principal of a Title I school, explain why it is critical to have an 

understanding of the relationship between children living in poverty and 

improved student achievement? 

 

What do you feel are the greatest challenges for students living in poverty, and 

how would you address those challenges? 

 

Please share a successful experience or experiences you have had working with 

students in a high poverty school. 

 

What do you see as one of the greatest challenges of working in a Title I school, 

and what would be your plan to combat that challenge? 

 

Descriptor 4 The effective Title I School principal understands the concept of school 

improvement planning to address areas of weakness.  Consensus at 82% 

 

Describe the process you would follow to identify areas of focus for a school 

improvement plan and the steps you think are essential in school improvement 

planning. Please explain why you think these are important.  

(continued) 
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Table13 (cont.) 

Descriptors Critically Essential Skills 

Descriptor 7  The effective Title I school principal is skilled at analyzing and using data to 

make instructional decisions. Consensus at 82% 

 

Explain why it is important to use data as a measurement of student success and 

share specifically how you would use data to improve student achievement. 

 

What types of data do you feel should be collected and analyzed for student 

achievement and how would you share this with staff, students and families? 

 

Additional 
Questions 

How would you describe a high performing school? 

 

Please share how you have effectively utilized parts of a budget to assist with 

student achievement. 

 

Critically Essential Characteristics 

 

Descriptor 30 The effective Title I school principal establishes a safe, caring and positive 

school climate.  Consensus at 96% 

 

How you would involve students, staff and parents in creating a positive school 

climate? 

 

Descriptor 20 The effective Title I school principal leads by example. Consensus at 93% 

     

Explain how you would lead by example on a day-to-day basis in each of the 

following domains: curriculum, instruction and assessment. 

 

As the leader of a Title I school, what do you feel is one of the most important 

qualities you should exemplify and explain why? 

 

 

Descriptor 27 The effective Title I school principal demonstrates an unwavering focus on 

student academic achievement. Consensus at 85% 

 

As you reflect on your average week as a building administrator, what specific 

behaviors and activities do you believe reflect a focus on student academic 

achievement? 

 

If you had to create a school slogan that focused on student achievement, what 

would it be and why?  

 

Descriptor 5 The effective Title I school principal believes all students can learn at 
high levels. Consensus at 85% 

(continued) 

  



 

 

86 

 

Table13 (cont.) 

Descriptors Critically Essential Skills 

Descriptor 26 The effective Title I school principal models being the chief instructional 

leader. Consensus at 85% 

 

The school you are interviewing to lead in has failed to meet state accreditation 

benchmarks for the last three years. How do you create a culture of hope for 

students, staff and parents? 

 

What are 3-5 characteristics you believe are reflective of the principal modeling 

being the chief instructional leader of a school? 

 

Descriptor 4 The effective Title I school principal is trustworthy. Consensus at 82% 

 

How would you establish and maintain trust with stakeholders? 

 

Descriptor 6 The effective Title I school principal demonstrates an awareness of what is 

going on in the building. Consensus at 82% 

 

How would you maintain awareness of what is going on the school? 

 

Descriptor 18 The effective Title I school principal protects instructional time.  Consensus 

at 82%  

 

What does a school that values instructional time look like? 

 

Additional 

Questions 

What criteria would you use to measure your success as a principal at the end of 

the first semester?  School year? 

   

Why do you believe you would be an ideal candidate to lead in a Title I school?  

When would you find it necessary to involve students, staff and parents in the 

decision making process and what steps would you follow in doing so? 

 

How would you describe your leadership style? 

 

Summary 

The Delphi method of repeated questionnaires was employed for this study to identify 

skills and characteristics deemed critically essential for principals leading in high poverty 

schools.  A panel of experts in the field of education reached consensus on twelve (40%) of the 

thirty descriptors of critically essential skills of effective Title I principals, and eight (26%) of 

critically essential characteristics of effective Title I principals.  
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Skills identified as critically essential at 80% or higher in agreement were:   

 The highly effective Title I school principal establishes a culture of clear, high 

expectations.  

 The effective Title I school principal demonstrates knowledge of curriculum, 

instruction, and assessment best practices.  

 The effective Title I school principal possess the ability to engage in difficult 

conversation with staff and parents.  

 The effective Title I school principal demonstrates the ability to serve as an 

instructional resource for teachers.  

 The effective Title I school principal regularly monitors instruction and provides 

ongoing, specific feedback to teachers. 

 The effective Title I school principal works collaboratively to create a shared vision 

and core beliefs.  

 The effective Title I school principal manages time to ensure a deliberate focus on 

teaching and learning.  

 The effective Title I school principal establishes positive relationships with students, 

staff, parents and community members.  

 The effective Title I school principal exercises strong judgment and decision- making 

skills.  

 The effective Title I principal is skilled at understanding the characteristics and 

addressing the needs of students living in poverty.  

 The effective Title I school principal understands the concept of school improvement 

planning to address areas of weakness.  

 The effective Title I school principal is skilled at analyzing and using data to make 

instructional decisions. 

Characteristics identified as critically essential at 80% or higher in agreement were:  

 The effective Title I school principal establishes a safe, caring and positive school 

climate.   

 The effective Title I school principal leads by example.  
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 The effective Title I school principal demonstrates an unwavering focus on student 

academic achievement.  

 The effective Title I school principal believes all students can learn at high levels.  

 The effective Title I school principal models being the chief instructional leader.  

 The effective Title I school principal is trustworthy.  

 The effective Title I school principal demonstrates an awareness of what is going on 

in the building.  

 The effective Title I school principal protects instructional time. 

Panelist also provided a total of forty-four interview questions related to the identified 

skills and characteristics regarded as critically essential for individuals seeking appointment as a 

principal in a high poverty school. Chapter 5 will provide findings, implications and 

recommendations for further research.  
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CHAPTER 5 

FINDINGS, DISCUSSION AND RECOMMENDATIONS 

“A leader is one who knows the way, goes the way, and shows the way.” John C. Maxwell 

 

Chapter 5 presents an overview of the study and conclusions derived from the data 

presented in Chapter 4. In addition, a discussion of the findings, implications for action and 

recommendations for further research will be presented.   

Overview of the Problem 

The increased pressures placed on school divisions as a result of the No Child Left 

Behind (NCLB) Act of 2001 to ensure quality education for students and meet annual 

measurable objectives (AMO) for reducing achievement gaps between students, magnify the 

need for quality school principals. The basic premise of No Child Left Behind (NCLB) was that 

all students would be proficient in reading and math by 2014 (U.S. Department of Education, 

2014). While NCLB faced reauthorization in 2007, this did not occur; therefore states remained 

bound by its mandates and continued to seek means of improvement.  In December of 2015 the 

Every Student Succeeds Act (ESSA) was signed into law. President Obama (2015) asserts “with 

this bill, we reaffirm that fundamentally American ideal-that every child, regardless of race, 

income, background, the zip code where they live, deserves the chance to make their lives what 

they will.” Annual assessments, student performance and accountability measures are continued 

priorities under ESSA, keeping school principals at the center of creating school environments 

conducive to ensuring success for all students. Brock and Groth (2003b) suggest that a challenge 

exists for schools as they seek to decrease achievement gaps and attain success for all students, 

especially those in low-income areas.  Examining the leadership practices of successful 

principals in Title I schools is crucial as states seek to identify plans of action to increase the 

academic success rates of all students, regardless of their socioeconomic status.  

Purpose of the Study 

The purpose of this study was to identify the skills and characteristics deemed critically  

essential for principals tasked with effectively leading Title I schools, by examining the 

intersection of perspectives of relevant stakeholders - namely, principals leading schools that 

have been recognized as highly distinguished or distinguished, division supervisors and 
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coordinators of Title I schools, and university professors. The following research questions 

guided this study: 1) What specific leadership skills would an expert panel identify as critically 

essential for principals leading high poverty schools to high achievement? 2) What specific 

characteristics would an expert panel identify as critically essential for principals leading high 

poverty schools to high achievement and 3) What questions would an expert panel pose to 

prospective principal candidates, to glean the extent to which they embody identified skills and 

characteristics? 

Review of Methodology 

The Delphi Technique allows for direct investigation of research questions through 

gathering opinions from a panel of experts regarding a particular topic (Hsu & Sandford, 2007).  

The three primary characteristics of the Delphi include; anonymity, controlled feedback and 

impartial analysis of data (Dalkey, 1972).  Utilizing the Delphi method, the researcher engaged a 

panel of experts using an open-ended survey in identifying skills deemed critically essential for 

Title I principals leading students in high poverty to schools to high achievement.  Round I 

provided the opportunity for panel members to respond to open-ended questions to identify skills 

and characteristics of effective Title school principals. This round produced a total of 110 skills 

and 123 characteristics. Using the method of constant comparison the researcher created a survey 

highlighting descriptors of 30 skills and 31 characteristics of effective Title I school principals.  

During the second round panelists were asked to rate statements provided from the first round, in 

order to identify the level of consensus for each descriptor. The third and final round of the 

Delphi method provided expert panel members the opportunity to revise or justify any individual 

responses. 

Upon receiving survey results from rounds II and III, descriptive statistics were run using 

SPSS. The mean, median, standard deviation and the percentage of agreement reached on each 

rated skill and characteristic was calculated and reported out to panel members. For this study, 

consensus was reached when 80% of more of panel members rated a descriptor or statement as 

being critically essential. The mean score was used to determine the level of agreement among 

participants, with the standard deviation identifying the level of disagreement.  

Initial contact with panel members occurred via telephone to allow the researcher the 

opportunity to make a formal introduction, explain the purpose of the study and to answer any 
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questions potential participants had. All future communication with the panel members to 

include consent, informational packets for completion, surveys for each round follow-ups took 

place via electronic mail.  

Findings 

The findings of this study address the primary research questions posed in chapter one. 

An expert panel convened to come to consensus regarding skills and characteristics critically 

essential for principals leading high poverty schools to high levels of achievement. Panel 

members were also identified potential interview questions that may be used to evaluate the 

extent to which an aspiring principal may personify the identified skills and characteristics 

essential to maximizing student achievement.  

A primary goal of this study was to ascertain distinct leadership skills and characteristics 

critically essential for student achievement in high poverty schools. The expert panel rated a total 

of thirty descriptors or statements relative to critically essential skills and thirty-one 

characteristics of principals leading in high poverty schools.  

Finding 1.  Experts indicated that the highly effective Title I school principal 

establishes a culture of clear, high expectations. There was consensus during Round II and 

continuing into Round III at a level of 100% regarding the need for school principals to establish 

a culture of high expectations. The research of Barnette and McCormek (2004) supports this 

finding as it identified the principal as having the greatest affect on a school’s culture. Schanz 

(2007) identified strategies used by Title I principals in schools with increased student 

achievement and found the setting of high expectations to be a major factor in increasing student 

success. Articulating high expectations will result in students working to achieve goals set by 

and for them, thus positively impacting student achievement.  

Finding 2.  Experts indicated that the highly effective Title I school principal 

demonstrates knowledge of curriculum, instruction, and assessment best practices. The 

principal’s knowledge of curriculum, instruction and assessment best practices are of paramount 

importance in leading schools to high levels of achievement according to the expert panel. 

Consensus on this descriptor was reached at 96% in Delphi Round II and sustained in Round III.  

One panelist commented “teachers have confidence in a leader who can demonstrate knowledge 

of instruction.”  Another panel member responded, “principals must know what to look for in 
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order to help teachers improve.” Marzano, Waters & McNulty (2005) identified knowledge of 

curriculum, instruction and assessment as one of twenty-one leadership behaviors with a direct 

link to student achievement. In order to lead schools with a goal of increased student outcomes, 

leaders must possess a keen understanding of good instruction (Bottoms, & O’neill, 2001). 

Demonstrating knowledge of curriculum, instruction and assessment best practices, establishes a 

level of trust and buy-in from a school’s faculty and staff.  

Finding 3.  Experts indicated that the effective Title I school principal possesses the 

ability to engage in difficult conversation with staff and parents. Eighty-nine percent of panel 

participants identified having the ability to engage in difficult conversations as a critically 

essential skill for principals. While the literature review did not provide research germane to 

holding difficult conversations, it did definitively identify communication as an essential skill for 

effective leadership. McEwan (2003) describes the principal as an open human being, having the 

ability to communicate, listen and connect with all stakeholders.  Keil (2005) links 

communication to student achievement, asserting the need for principals to identify practices and 

cultivate skills in communication essential and receptive to stakeholders.  Keil sums up the 

importance of communication declaring, “communication is the glue that holds a school and its 

community together” (pg. 31).  

Finding 4.  Experts indicated that the effective Title I school principal demonstrates 

the ability to serve as an instructional resource for teachers. Panel responses from Delphi 

Rounds II and III addressed the importance of principals serving as an instructional resource for 

teachers. Consensus at 89 % was reached among panel members. Research conducted by 

Marzano, Waters & McNulty (2005) links twenty-one leadership behaviors to student 

achievement. Included on the list is the principal’s ability to effectively provide and manage 

resources.  Robinson, Lloyd and Rowe (2008) also support the assertion that principals, who 

demonstrate a strong focus instructional leadership, facilitate higher levels of student 

achievement. Serving as an instructional resource entails principals remaining abreast of current 

research on best practices, recognizing gaps in curriculum and instruction, providing 

instructional suggestions and strategies, modeling and providing support when necessary.  

Finding 5.  Experts indicated that the effective Title I school principal regularly 

monitors instruction and provides ongoing, specific feedback to teachers.  Panelist agreed at 

89% in Delphi Rounds II and III that monitoring student learning and providing feedback was a 
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critically essential skill for principals leading high poverty schools to high achievement.  This 

descriptor is supported through the researcher of Schanz (2007), Harrris (2007), Hoy and Hoy 

(2003) who have identified a direct link between instructional leadership and student success. 

Chang (2000) researched the role of the principals as instructional leaders and determined that 

monitoring classroom instruction and the execution of practices were instrumental roles of the 

administrator in improving student performance in literacy. Additionally, Alig-Mielcarek ‘s 

(2003) research identified promoting school-wide professional development and monitoring and 

providing quality feedback related to instruction as behaviors of principals, which indirectly 

supports academic achievement.  

Finding 6.  Experts indicated that the effective Title I school principal works 

collaboratively to create a shared vision and core beliefs. Another outcome of this study in 

alignment with the research highlights the principal working collaboratively with stakeholders in 

the development of a shared vision. Consensus among the panel members was reached at eighty-

nine percent, with the principal group reaching consensus at one hundred percent. Researchers 

DuFour and Eaker (1992) view the vision as serving as a guide for stakeholders, with a clear 

focus. The researchers contend that the vision motivates and empowers stakeholders, inspiring 

enthusiasm. Neuman and Simmons (2001) assert the development of the vision positively 

impacts student achievement. Citing the importance of stakeholder input in the creation of a 

vision, Fullan (2003), identifies the effective principal as one who involves teachers, students, 

parents and the community in the creation of a shared vision. Creating a shared vision is also 

outlined in Standard 1 of the Educational Leadership Policy Standards (ISLLC) declaring an 

education leader promotes the success of every student by facilitating the development, 

articulation, implementation and stewardship of a vision of learning that is shared and 

supported by all stakeholders.  

Finding 7.  Experts indicated that the effective Title I school principal manages time 

to ensure a deliberate focus on teaching and learning.  The mean average for this descriptor 

increased from 3.77 in Round I to 3.88 in Round II, with a decrease in the standard deviation 

from 0.42 to 0.32. The percentage of panel members rating this skill as critically essential 

increased from seventy-seven percent in Round II to eighty-nine percent in Round III. One 

college instructor, and two Title I Directors or supervisors of principals revised their responses 

during Round III. Feedback regarding this descriptor was provided by two of the participants. 
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One panel member responded, “In order for principals to assist teachers with improving 

instructional effectiveness, they must regularly focus their attention on instruction and student 

learning.” Another suggested, “You know what is important to principals by identifying where 

they spend most of their time.”  Finding 7 is supported through the research of Minus (2009), 

who suggests that student achievement is influenced by the principals’ ability to positively shape 

the schools organization. This includes the protecting of instructional time, observation of 

instruction, and outlining clear school goals. In the book Leverage Leadership, Paul Bambrick-

Santoyo (2012), contends that well-leveraged leadership is the key to quality instruction to 

ensure quality learning. He offers principals a detailed plan, which allows a laser focus on 

teaching and learning, resulting in a school culture of academic excellence. According to 

Bambrick-Santoyo, “by receiving weekly observations and feedback, a teacher develops as much 

in one year as most teachers do in twenty (p.61). 

Finding 8.  Experts indicated that the effective Title I school principal establishes 

positive relationships with students, staff, parents and community members.  Reaching 

consensus at 85% the expert panel identified building positive relationships as being of critical 

importance in addressing student achievement. This descriptor is supported by the findings of a 

meta-analysis conducted by Marzano, Waters & McNulty. (2005) The study included the 

collection of data over thirty-five years revealing twenty-one principal leadership behaviors with 

a direct link to student achievement. Establishing positive relationships with all stakeholders was 

identified and ranked eighteen of the twenty-one behaviors. Sheldon (2009) further confirmed 

the impact of building relationships through his study titled: “The Relationship Between the 

Leadership Responsibilities of Title I School Principals and the Student Achievement.”  Findings 

revealed a positive correlation between reading and math scores and fourteen leadership 

responsibilities, to include relationships. Additionally, Harris (2007) identified leadership 

practices from thirty-five National Distinguished Principals instrumental in enhancing student 

achievement.  The award-winning principals acknowledged relationship building as essential in 

creating high performing schools.  

Finding 9.  Experts indicated that the effective Title I school principal exercises 

strong judgment and decision- making skills. Consensus was reached at eighty-five percent 

among the group, with a mean rating of 3.85 regarding the principal exercising strong judgment 

and decision-making skills. One instructor commented during Round I, “the principal as the 
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building leader is faced with daily situations requiring astute judgment and decision-making 

skills”.  Principals’ comments included, “the leader must be able to quickly analyze information 

and, react”, and “principals must be able to make difficult decisions and own them.” Schanz 

(2007) opines that principals in Title I schools with increased student achievement, keep students 

welfare and achievement at the center of all decisions. 

Finding 10.  Experts indicated that the effective Title I principal is skilled at 

understanding the characteristics and addressing the needs of students living in poverty.  

The effective Title I school principal understands the characteristics of students living in poverty 

received an increase in rating by two panel members, from highly to critically essential during 

Delphi Round III.  Changes to this descriptor resulted in a consensus of eighty-five percent in 

agreement.  The mean average increased from 3.77 to 3.85 with the standard deviation 

decreasing from 0.42 to 0.36. Both panel members revising responses were university 

instructors. Feedback relative to changing this rating was provided by one panel member, who 

reported, “after discussion with colleagues, I do believe it is of paramount importance for a Title 

I principal to understand the characteristics of students in poverty, in order that they may seek 

opportunities to level the playing field for students, through creating a culture of hope, 

understanding and high expectations for all. Meeting the needs of students from high poverty 

homes continues to present concerns. There was limited research supporting this descriptor as 

being an essential skill for school principals, however Professional Standards for Educational 

Leaders (formerly known as ISSLC standards, developed new principal standards in 2015 

addressing equity and cultural responsiveness. The new standards speak specifically to leaders 

understanding institutional biases based on race and class and acting and responding with 

cultural competence (PSEL 2015). The research of Bland-Washington (2011), Heier (2011) and 

Aste (2009) established a correlation between student achievement and student poverty, noting 

that students from lower socio-economic backgrounds are at greater risk of academic failure. 

Barr and Parret (2007) purports that without a quality education, job opportunities are limited, 

housing and health care are inadequate, and the potential for drug and crime involvement 

increase. The No Child Left Behind Act was enacted as an attempt to bridge the gap between 

students from lower and higher socio-economic backgrounds. Despite accountability measures, 

significant differences in the performance of students in non-Title versus Title I schools on 
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standardized achievement tests exists, thus it is critically essential to identify leaders equipped 

with cultural competency skills.  

Finding 11.  Experts indicated that the effective Title I school principal understands 

the concept of school improvement planning to address areas of weakness.  There was 

consensus reached in Delphi Round II and sustained in Delphi Round III at a level of 82%.   In 

the commonwealth of Virginia, Title I schools failing to meet annual measurable objectives have 

been classified as focus or priority schools. Focus schools are required to work with a coach to 

develop a plan aimed at addressing the needs of gap groups who did not meet the benchmarks 

set. Schools identified as priority schools are required to work in collaboration with a state-

approved turnaround partner to develop a plan for improvement. Ratings of focus and priority 

schools speak to the importance of principals understanding school improvement planning.  

There was limited research addressing finding, however, Professional Standards for Educational 

Leaders (formerly known as ISSLC standards), developed new principal standards in 2015, 

which address the role of the principal in employing strategies aimed at promoting school 

improvement (PSEL 2015). 

Finding 12.  Experts indicated that the effective Title I school principal is skilled at 

analyzing and using data to make instructional decisions.  Consensus for this descriptor was 

reached in Delphi Round II and maintained in Delphi III at a level of 82%. This skill is supported 

through the research of Bottoms and O’neill (2001) who report, “state accountability systems are 

placing the burden of school success and individual student achievement squarely on the 

principal’s shoulders.” (pg.5) They contend principals must be skilled at analyzing data in order 

to lead schools with a goal of increased student outcomes. Schanz (2007) identifies data driven 

instruction as an effective instructional strategy observed in Title I National Distinguished 

Principals leading high achieving Title I schools. Additionally, principals must transfer data 

analysis skills to the creation of a plan for improvement.  

Finding 13. Experts indicated that the effective Title I school principal establishes a 

safe, caring and positive school climate.  Experts identified attributes during Round I 

generating characteristics relative to school climate to include, recognizing students and staff, 

establishing school policies and procedures, and articulating high expectations. Consensus was 

reached in Round II and remained consistent in Round III, at 96% regarding this characteristic. 

Current and past research supports the importance of principals creating positive learning 
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environments. According to Leithwood (2010), leadership has a direct impact on student 

achievement. Second only to classroom instruction, “the principal is the most potent factor in 

determining school climate” and impacting achievement (2010, p. 4). Earlier researcher of 

Murphy (1990) noted that high achieving schools have strong leaders who impact teaching and 

learning both directly and indirectly and create school climates that enhance learning. Creating a 

safe, caring and positive school climate is a prerequisite for student learning.  

Finding 14.  Experts indicated that the effective Title I school principal leads by 

example.  Consensus was reached and sustained at 95% in Delphi Rounds I and II regarding this 

descriptor.  Consensus was reached at 100% within supervisor and principal subgroups.  

Comments relative to this descriptor from panel members included, “people will do what they 

see you doing”, “the leader is always under surveillance,” “a principal must model what is 

expected” and “all eyes are on you, walk the walk and talk the talk.”  Research supports 

principal leading by example in order to build morale and increasing motivation. Bruce (2002), 

contends that leaders must lead by example in order to set the tone for performance.  In 

identifying effective leadership, Collins (2001) provides a portrait of a leader as one who “builds 

enduring greatness through a paradoxical blend of personal humility and professional will” (p. 

20).  A principal leading by example is the catalyst to a school’s success, as it builds trust and 

motivates others to follow.  

Finding 15.  Experts indicated that the effective Title I school principal 

demonstrates an unwavering focus on student academic achievement.  Group consensus was 

achieved and maintained during Delphi Rounds II and III at a level of 85%. Statements and 

terms provided by school principals and supervisors regarding a focus on student achievement “ 

the principal must focus efforts on the right things,” “student success is the ultimate goal,” 

improving teachers instruction will improve student achievement,” “instructional leadership is a 

must,” and “it’s all about the data.” Research indicates an effective principal has the ability to 

improve student’s achievement scores by 10 percentage points in one school year (Marzano, 

Waters & McNulty 2005). In order to accomplish such gains, an intentional focus must be on 

effectively managing time to monitor teaching and learning, analyze data, develop a plan for 

improvement, and communicate achievement goals to all stakeholders.   

Finding 16.  Experts indicated that the effective Title I school principal believe all 

students can learn at high levels.  The belief that all students can learn at high levels reached 
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consensus at 85% among panel members. This descriptor addresses the need for principals to 

hold high expectations for all. Although there are studies identifying poverty as a factor of lower 

student achievement, effective schools research, which began in 1979, contradicted this 

assertion, with research indicating that all students, regardless of socioeconomic status could 

achieve, given identified correlates existed in schools (Edmonds, 1979). The Education Trust has 

revealed “all children can achieve at high levels if they are taught at high levels” (Education 

Trust, 2003a, p. 2). In successful schools, principals and teachers believe in and take 

responsibility for student success (McKay, 2003). 

Harris (2011) examined school structures and practices that had a positive impact in a 

California school where 84% of the students received freed or reduced lunch. Data analysis 

revealed consistent execution of sound structures and practices. These practices include using 

data to drive decisions, shared leadership, a climate of collaboration among students, staff, and 

parents, and creating a culture of learning.  

Finding 17.  Experts indicated that the effective Title I school principal models being 

the chief instructional leader.  Consensus was not reached in Delphi Round II with only 74% 

of the experts rating this descriptor as critically essential. During Delphi Round III, consensus 

was reached at level of 85%. Three experts, an instructor, a supervisor and a principal, made 

revisions to responses. Panel members provided no justifications or feedback for this descriptor. 

Strong instructional leadership is essential for ensuring students have the opportunity to succeed. 

(The Wallace Foundation 2007). Prior research Chang, (2000), Alig-Mielcareks, (2003), Lezotte, 

(2008), and Marks and Printy, (2003) supports this descriptor and consistently highlights the 

principal’s role as an instructional leader. Hoy and Hoy (2003) simplify the definition of the role 

of the instructional leader, as they posit “above all, the principal must communicate a clear 

vision of instructional excellence and continuous professional development, consistent with the 

goal of the improvement of teaching and learning” (p.2).  Effective principals “emphasize 

research-based strategies to improve teaching and learning and initiate discussions about 

instructional approaches, both in teams and with individual teachers. They pursue these 

strategies, despite the preference of many teachers to be left alone” (The Wallace Foundation, 

2012).  

Finding 18.  Experts indicate that the effective Title I school principal is 

trustworthy.  Consensus at 82 % was reached in Delphi Round II and maintained in Delphi 



 

 

99 

 

Round III regarding the principal being viewed as trustworthy. Terms and comments used by the 

experts to indicate this include “credibility,” “a principal must follow through,” “transparency 

opens the door to building trust,” and “buy-in comes when teachers, parents and students trust 

you.”  Research supports the principal trait of trustworthiness.  According to Halawah, (2005) an 

atmosphere of trust is created when a principal consistently models communication with the 

school community articulating clear expectations.  The school leader is primarily responsible for 

creating a safe, caring atmosphere, by fostering relationships built on trust (Tschannen- Moran, 

2007).  

Finding 19.  Experts indicate that the effective Title I school principal demonstrates 

an awareness of what is going on in the building.   Consensus was reached during Delphi 

Round II and continued in Round III at a level of 82% regarding the need for Title I principals to 

demonstrate an awareness of what is going on in the building.  One panel member commented 

“the effective principal keeps a finger on the pulse of the building.” Research supporting this 

descriptor was minimal, primarily citing visibility as a means of awareness. Marzano, Waters & 

McNulty (2005) identified 21 responsibilities linked to higher student achievement included the 

visibility of the principal. Visibility leads to opportunities to interact with students, teachers and 

parents, open lines of communication, and gather input from stakeholders.  

Finding 20.  Experts indicate that the effective Title I school principal protects 

instructional time. Consensus was reached at a level of 82% in Round II and maintained in 

Round III at a regarding the effective Title I principal protecting instructional time. Developing 

the school learning climate program involves protecting instructional time, providing incentives 

for teachers, providing incentives for learning, promoting professional development, and 

maintaining high visibility. Research supporting protecting instructional time revolves around 

building a culture of care and concern. It was suggested that administrators implore effective 

communication skills, consciously include teaches in the decision making process and protect 

instructional time in building a culture of care and high expectations (Thompson, 2009). The 

findings of Minus (2009) suggests that student achievement is influenced by the principals’ 

ability to positively shape the schools organization. This includes the protecting of instructional 

time, observation of instruction, and outlining clear school goals.  

Finding 21.  A significant difference exists among the levels of consensus reached 

within expert subgroups relative to identifying skills and characteristics of Title I 
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principals leading schools to high achievement.  Consensus at 80% of higher was reached by 

both principal and supervisor subgroups related to the twelve skills identified as critically 

essential for principals in high poverty schools leading students to high levels of achievement. 

The instructor’s group met consensus at 805 or higher on only seven of the twelve identified 

skills. Regarding critically essential characteristics of Title I principals, supervisors reached 

consensus at 80% of higher within their subgroups on each of the eight characteristics identified, 

principals reached consensus on seven of the eight characteristics (87%) and college instructors 

reached consensus on three of the eight characteristics (37%). 

Research supports the recognition of the skills and characteristics reaching consensus by 

the supervisor and principal groups. According to (Levine, 2005) school principals as 

instructional leaders are primarily responsible for the success of the school.  Successful 

principals must have a focused mission, set high expectations for students, and possess a keen 

understanding of good instruction (Bottoms, & O’neill 2001). 

The current demands and accountability principal’s face, require effective principal 

preparation programs. Instructors failed to reach consensus at 80% on skills identified by the 

supervisor and principal subgroups, to include: regularly monitoring instruction and providing 

specific feedback, working collaboratively to create a shared vision and core beliefs, managing 

time to ensure a deliberate focus on teaching and learning and being skilled as understanding 

and addressing the needs of students living in poverty.  Characteristics failing to reach consensus 

among instructors included: leading by example, demonstrating an unwavering focus on student 

achievement, and demonstrating an awareness of what is going on in the building.  Research 

speaks to the need for colleges and universities to improve leadership programs. Historically, 

principal preparation programs have been grounded on theory with and very little practice. 

(Murphy, 2007). Murphy suggests an apparent disconnect between theory and practice. Hall 

(2006) stated, “We must bring theory and craft knowledge together in order to prepare leaders 

who have the skills needed in our schools today” (p. 524).  Levin (2005) analyzed data gathered 

from principals deans, chairs, faculty, and alumni, as well as case studies of 25 school leadership 

programs, and concluded that principal preparation programs were far removed from the realities 

of what principals must know to be successful. 

Finding 22.  Panel experts provided 45 interview questions that may be posed to 

potential principal candidates to glean the extent to which they may embody critically 
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essential skills and characteristics identified.  Research indicates that the strength of the school 

leader has been identified as one of the determining factors of student outcomes and school 

success (Cotton, 2000; DuFour, 2004; Leithwood & Riehl, 2003). Gareis and Tschannen-Moran 

(2004) contend that schools cannot succeed without effective leadership, citing the principal as 

the core of a great school. Selecting the most effective principal to lead students to high levels of 

achievement is of extreme importance. As noted by the Wallace Foundation (2008) “Pick the 

right school leader and great teachers will come and stay. Pick the wrong one and over time, 

good teachers leave, mediocre ones stay and the school gradually (or not so gradually) declines” 

(Christopher Cerf, p. 3.).  

 

Skills  

Descriptor 30 The effective Title I school principal establishes a culture of clear, high, 

expectations. Consensus at 100% 

 

What strategies would you employ in creating a culture of high expectations for 

students?  Staff? 

 

What would be a primary area of focus for you in addressing high academic 

achievement and behavior for all students?  

 

Descriptor 2 The effective Title I school principal demonstrates knowledge of curriculum, 

instruction, assessment and best practices. Consensus at 96% 

 

Highly effective principals have a direct impact on student achievement and 

outcomes. Identify 3 traits that highly effective principals exhibit and discuss how 

you exemplify these in your daily work. 

 

When you walk into a classroom what would you look for to determine whether 

quality instruction was taking place? 

 

How would you describe the principal’s role as an instructional leader? 

 

How would you determine the professional development needs of your staff? 

(continued) 

  



 

 

102 

 

Skills  

Descriptor 8 The effective Title I school principal possess the ability to engage in difficult 

conversations with staff and parents.  Consensus at 89% 

 

A parent tells you that his child’s learning needs are not being met by the current 

teacher and wants to know what you are going to do to help the child.  How will 

you handle this concern?  What specific steps will you take? 

 

Please provide examples of how you have communicated with challenging 

parents and staff members in the past. 

 

Descriptor 10 The effective Title school principal demonstrates the ability to serve as an 

instructional resource for teachers. Consensus at 89%  

 

How would you support teachers in their effort to increase student learning? 

 

Share a time when you were tasked with helping a teacher improve classroom 

instruction. What process did you use and what was the outcome? 

 

Please share one of your most effective professional development presentations. 

What made it so effective, and how did it impact student achievement? 

 

Descriptor 16 The effective Title I school principal regularly monitors instruction and 

provides ongoing, specific feedback to teachers. Consensus at 89% 

 

What process would you use to ensure teachers are meeting the needs of all 

students in their classrooms? 

 

How would you monitor the progress of your teachers? 

 

Describe what an ideal classroom looks like to you. 

 

What systematic process would you use to have a deliberate focus on instruction 

and how would you provide feedback to your teachers? 

 

What methods would you use to evaluate your staff? 

 

Descriptor 24 The effective Title I school principal works collaboratively to create a shared 

vision and core beliefs.  Consensus at 89% 

 

How can Title I principals create a culture of collaboration, and a shared vision, 

to ensure all students are successful. Please explain your answer in detail. 

 

What are some of the beliefs you feel should be included in a school’s shared 

vision and whom would you involve when creating that vision? 

 

Descriptor 27 The effective Title I school principal manages time to ensure a Deliberate 

focus on teaching and learning. Consensus at 89% 

 

What process would you use to effectively manage your time each day? 

(continued) 
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Skills  

Descriptor 9 The effective Title I school principal establishes positive relationships with 

students, staff, parents and community members. Consensus at 85%  

 

How would you establish positive relationships with staff, students, parents and 

community members? 

 

Descriptor 29 The effective Title I school principal exercises strong judgment and decision-

making skills.  Consensus at 85% 

 

Tell about a time when you were faced with an opportunity to use strong 

judgment and decision-making skills. Be specific- what steps did you take in the 

process to arrive at a sound decision? 

 

What process do you use to make important decisions? 

 

Descriptor 5 The effective Title I school principal is skilled at understanding the 

characteristics and addressing the needs of students living in poverty. 

Consensus at 85%  

 

As a potential principal of a Title I school, explain why it is critical to have an 

understanding of the relationship between children living in poverty and 

improved student achievement? 

 

What do you feel are the greatest challenges for students living in poverty, and 

how would you address those challenges? 

 

Please share a successful experience or experiences you have had working with 

students in a high poverty school. 

 

What do you see as one of the greatest challenges of working in a Title I school, 

and what would be your plan to combat that challenge? 

 

Descriptor 4  The effective Title I School principal understands the concept of school 

improvement planning to address areas of weakness.  Consensus at 82% 

 

Describe the process you would follow to identify areas of focus for a school 

improvement plan and the steps you think are essential in school mprovement 

planning. Please explain why you think these are important.   

 

Descriptor 7 The effective Title I school principal is skilled at analyzing and using data to 

make instructional decisions. Consensus at 82% 

 

Explain why it is important to use data as a measurement of student success and 

share specifically how you would use data to improve student achievement. 

 

What types of data do you feel should be collected and analyzed for student 

achievement and how would you share this with staff, students and families? 

(continued) 
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Skills  

Additional 

Questions 

How would you describe a high performing school?  

 

Please share how you have effectively utilized parts of a budget to assist with 

student achievement 

  

Critically Essential Characteristics 

Descriptor 30 The effective Title I school principal establishes a safe, caring and positive 

school climate.  Consensus at 96% 

 

How you would involve students, staff and parents in creating a positive school 

climate? 

  

Descriptor 20  The effective Title I school principal leads by example. Consensus at 93% 

 

Explain how you would lead by example on a day-to-day basis in each of the 

following domains: curriculum, instruction and assessment. 

 

As the leader of a Title I school, what do you feel is one of the most important 

qualities you should exemplify and explain why? 

 

Descriptor 27 The effective Title I school principal demonstrates an unwavering focus on 

student academic achievement. Consensus at 85% 

 

As you reflect on your average week as a building administrator, what specific 

behaviors and activities do you believe reflect a focus on student academic 

achievement? 

 

If you had to create a school slogan that focused on student achievement, what 

would it be and why?  

 

Descriptor 5 The effective Title I school principal believes all students can learn at high 

levels. Consensus at 85% 

  

Descriptor 26 The effective Title I school principal models being the chief instructional 

leader. Consensus at 85% 

 

The school you are interviewing to lead in has failed to meet state accreditation 

benchmarks for the last three years. How do you create a culture of hope for 

students, staff and parents? 

 

What are 3-5 characteristics you believe are reflective of the principal modeling 

being the chief instructional leader of a school? 

 

Descriptor 4 The effective Title I school principal is trustworthy.  Consensus at 82% 

 

How would you establish and maintain trust with stakeholders? 

(continued) 
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Critically Essential Characteristics 

Descriptor 6 The effective Title I school principal demonstrates an awareness of what is 

going on in the building. Consensus at 82% 

 

How would you maintain awareness of what is going on the school? 

 

Descriptor 18  The effective Title I school principal protects instructional time. Consensus 

at 82%  

 

What does a school that values instructional time look like? 

 

Additional 

Questions 

What criteria would you use to measure your success as a principal at the end of 

the first semester?  School year? 

 

Why do you believe you would be an ideal candidate to lead in a Title I school? 

 

When would you find it necessary to involve students, staff and parents in the 

decision making process and what steps would you follow in doing so? 

 

How would you describe your leadership style? 

Implications for Practice 

The growing demands for educational accountability and increased student achievement 

have led to states and districts examining the role of the school principal (The Wallace 

Foundation, 2013). The findings of this study indicate that in order to maximize student 

achievement in high poverty schools, the principal should be equipped with identified skills and 

characteristics in the areas of instructional leadership, culture and climate, supervision and 

professionalism. These implications could potentially serve as suggestions for practice for 

individuals leading in high poverty schools, or those affiliated with developing, hiring, and 

retaining, quality school leaders to lead high poverty schools to high levels of achievement.  

1. The principal should be equipped with identified skills and characteristics in the 

areas of instructional leadership, culture and climate, supervision and 

professionalism.  

2. Principals should demonstrate knowledge of curriculum, instruction and best 

practices and serve as an instructional resource for teachers.  

3. Principals should remain abreast of current educational research and best practices 

in order to lead schools to high levels of achievement.  
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4. Principals should solicit input from all stakeholders in developing a shared vision 

and core beliefs based on the creation of a safe, caring school environment with 

high expectations for all.  

5. Principals should monitor school climate throughout the year, utilizing surveys, 

observations and focus groups and make adjustments when necessary.  

6. Principals should effectively manage time to ensure a deliberate focus on 

monitoring instruction, in order to assist teaches in improving practices and increase 

opportunities for student achievement.   

7. Principals must make a concerted effort to protect instructional time by minimizing 

school disruptions and focusing on the work of enhancing teaching and learning.  

8. School districts should redefine roles with within the school aimed at decreasing 

principal’s managerial role and increasing opportunities for a laser focus on 

academic excellence.  

9. Principals must exhibit high levels of professionalism. 

10. School districts should align professional development to the newly adopted 

Professional Standards for Educational Leaders. 

11. School districts should develop incentives to retain principals exemplifying 

identified skills and characteristics and leading high poverty schools to high levels 

of achievement.  

12. School districts should investigate various methods to use during the selection 

process, in order to identify candidates exhibiting skills relative to the needs of 

specific schools.  

Suggestions for Future Research 

To further examine data on critically essential skills and characteristics of principals 

leading high poverty schools to high levels of achievement, it may be advantageous to: 

 conduct a case study of principals in high achieving Title I schools to observe in 

action the implementation of the identified skills and characteristics to gain an 

understanding of how the identified skills and characteristics are manifested.  
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 increase the expert panel to include teachers who work in high poverty, high 

achieving schools to glean their perceptions of the skills and characteristics of the 

principals who lead these schools.  

  replicate this study in 5 years in the Commonwealth of Virginia to determine if the 

critically essential skills and characteristics identified are consistent with the findings 

of this study. This study was conducted prior to full implementation of the Every 

Child Succeeds Act.  

  replicate this study using both Distinguished Title I elementary schools and Non-

distinguished Title I elementary schools in order to determine if these practices are 

consistent across schools.  

 replicate this study to include university and college instructors, supervisors or 

directors of principals, and principals in high poverty high achieving schools in other 

states. Further study would indicate if the critically essential skills and characteristics 

identified are effective in educational institutions across states. 

Conclusions 

In this era of accountability, the principal is primarily responsible for ensuring student 

success. The No Child Left Behind Act, and more recently The Every Student Succeeds Act, 

requires schools to meet measurable benchmarks or face sanctions. Today’s principal must 

possess an essential set of skills and characteristics in order to effectively lead schools to high 

achievement.  This study contributes to the body of research identifying skills and characteristics 

critically important for principals tasked with leading high poverty schools to high levels of 

achievement. The purpose of this study was to identify skills and characteristics essential for 

principals leading in high poverty schools. A summary of the findings reveals the following.  

1. Expert panel members identified leadership skills and characteristics critically 

essential for principals leading high poverty schools to high levels of achievement 

supported by previous literature and research.  

2. Establishing a culture of clear, high expectations, demonstrating knowledge of 

curriculum, instruction and assessment and possessing the ability to engage in 

difficult conversations with staff and parents were rated as the top three critically 
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essential skills for Title I principals leading high poverty schools to high levels of 

achievement.  

3. Creating a safe, caring and positive environment, leading by example and focusing on 

student achievement were rated as the top three critically essential characteristics for 

Title I principals leading high poverty schools to high levels of  achievement.  

4. A gap exists between the perceptions of university and college instructors teaching 

leadership courses and that of division leaders and building level principals regarding 

the critically essential skills and characteristics  

This study contributes to the body of research identifying skills and characteristics 

critically essential for principals tasked with leading high poverty schools to academic success. 

The quote of Mark Yarnell, “A leader is someone who demonstrates what’s possible,” 

summarizes the primary role of a principal using the verb demonstrate to illustrate the need for a 

leader to lead through actions.  Through exemplifying the critically essential skills and 

characteristics identified in this study, the principal creates a culture of high expectations, while 

creating a safe, positive and caring environment. The combined skills and characteristics are 

recipe for student success, regardless of socio-economic background.  
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APPENDIX A 

PERMISSION TO CONDUCT RESEARCH 
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APPENDIX B 

IRB APPROVAL CERTIFICATE 
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APPENDIX C 

TELEPHONE INTRODUCTION TO POTENTIAL PARTICIPANTS 

 

Initial Telephone Conversation 

With Potential Participants 

 

 

 

Good Afternoon Ms. /Mr.  ____________ 

 

 

My name is Anita Owens and I am currently a graduate student at Virginia Tech pursuing a 

doctoral degree in Educational Leadership and Policy Studies. I am asking for just a few minutes 

of your time to talk with you about my study and seek your verbal consent to participate.  

 

I am a former K-8 school principal and currently the Executive Director of School Leadership in 

Hampton, Virginia.  Because school leadership is an essential component of ensuring academic 

success for students, I am conducting a study to complete my dissertation involving identifying 

characteristics of effective principals leading in high poverty schools recognized by the 

Commonwealth of Virginia as “highly distinguished” or “distinguished, for meeting or 

exceeding state and federal benchmarks.  

 

I am reaching out to you as a potential participant in this study for one of the following reasons: 

1) your Title I school met or exceeded state and federal benchmarks during the 2014-2015 school 

year, 2) your are a supervisor of Title I principals or 3) you currently teach l educational 

leadership courses at a college or university.  

 

This study will implore the use of the Delphi Technique, a process where a panel of experts 

come to consensus, while interacting anonymously, on a given topic. The process will be 

completed in three rounds. Round one will include responding to an open-ended questionnaire (3 

questions). In round two, participants will have the opportunity to review and rate compiled 

responses. Round three affords participants the opportunity to review all responses rated 80% or 

higher by the group as being an essential skill or characteristic of Title I school principals, revise 

individual response not in group consensus, and to provide potential interview questions  

 

Recognizing that you time is valuable, each survey round should require no more than fifteen-

thirty minutes for completion. All information will be provided through electronic mail, with all 

participant personal information to include names, schools or divisions remaining anonymous. 

The study will identify all participants as principals, supervisors or instructors.  

 

I truly believe this study will benefit schools and divisions, as it will highlight effective 

leadership characteristics in high-poverty schools in the Commonwealth of Virginia, thus your 

consideration for participation in this study is greatly appreciated.  
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I know that the last thing you need right now is one more commitment, but I truly believe this 

study will have the potential to impact student achievement in elementary schools in the 

Commonwealth of Virginia.  

 

I will now entertain any questions you may have regarding this project. Is this a study you feel 

you would be able to contribute to?  Your consideration is greatly appreciated 

 

Anita Owens 
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APPENDIX D 

INFORMED CONSENT DOCUMENT 

 

VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 

Informed Consent for Participants 

in Research Projects Involving Human Subjects 

 

 

Title of Project: Examining Leadership Characteristics Essential For Student Achievement in 

Selected High Poverty Elementary Schools in the Commonwealth of Virginia: 

A Delphi Study 

 

Investigator(s):  Anita Owens   amowens@vt.edu/757-771-2316  

  Name    E-mail/Phone number  

 

 

I. Purpose of this Research Project 

 

The purpose of this study is to identify the skills, and characteristics essential for principals 

tasked with leading Title I schools, by examining the intersection of perspectives of 8-10 

relevant stakeholders –from each group to include, Title I elementary principals, division 

supervisors of elementary Title I principals and university professors throughout the 

Commonwealth of Virginia. These perspectives will be collected, evaluated, and compared with 

the goal of achieving consensus of opinion that could serve as guidelines for human resources 

personnel, superintendents, supervisors, directors, practitioners, and preparation programs.  

 

II. Procedures 

 

This study will implore the use of the Delphi Technique, a process where a panel of experts 

come to consensus, while interacting anonymously, on a given topic. The process will be 

completed in three rounds. Round one will include responding to an open-ended questionnaire (3 

questions). In round two, participants will have the opportunity to review all responses provided 

and rate them using a four point Likert scale ranging from 1 (not significant) to 4 (highly 

significant). Round three affords participants the opportunity to review a spreadsheet-

highlighting individual and group rated items from Delphi II. Participants will then be asked to 

rate only responses that met or exceeded 80% agreement based on Likert Scale results. 

Participants will also be asked to provide interview questions for potential Title I school 

prinicpal candidates.   

 

Recognizing that your time is valuable, should you agree to participate in this study,  each survey 

round should require no more than fifteen-thirty minutes for completion. All information will be 

provided through electronic mail, with all participant personal information to include names, 

schools or divisions remaining anonymous. 
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III. Risks 

 

This study will pose no known risk to participants. The study will refer to participants simply as 

principals, supervisors or instructors. No school division or individuals will be identified. 

 

IV. Benefits 

 

No promise or guarantee of benefits has been made to encourage you to participate. Participants 

will receive compensation. Indirect benefits may include the identification of effective principal 

skills and characteristics, which may impact principal preparation, professional development, 

hiring and ultimately student achievement. 

 

V. Extent of Anonymity and Confidentiality 

 

All data gathered will be treated with respect to anoymity. All participants will be assigned a 

code to use each time a questionanaire is completed. The codes assigned wil provide anoymity of 

panel participants to include; P-Principals,S-Supervisors and C-College/University Professors. 

Any identifying information to include email addresses, school names, telephone numbers, 

school distrcts or collected data will be stored on the researchers password protected computer 

and also on a Usb flash drive to be kept in a locked file box in the researchers home. All data will 

be shredded upon completion of the dissertation defense. At no time will the researchers release 

identifiable results of the study to anyone other than individuals working on the project without 

your written consent.  

 

The Virginia Tech (VT) Institutional Review Board (IRB) may view the study’s data for auditing 

purposes. The IRB is responsible for the oversight of the protection of human subjects involved 

in research. 

 

VI. Compensation 

 

You will not receive compensation for participating in this study.  

 

VII. Freedom to Withdraw 

 

It is important for you to know that you are free to withdraw from this study at any time without 

penalty. You are free not to answer any questions that you choose or respond to what is being 

asked of you without penalty.  

 

Please note that there may be circumstances under which the investigator may determine that a 

subject should not continue as a subject. 

 

Should you withdraw or otherwise discontinue participation, you will be compensated for the 

portion of the project completed in accordance with the Compensation section of this document. 
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VIII. Questions or Concerns 

 

Should you have any questions about this study, you may contact one of the research 

investigators whose contact information is included at the beginning of this document or Dr. 

Carol Cash at cash48@vt.edu.  

 

Should you have any questions or concerns about the study’s conduct or your rights as a research 

subject, or need to report a research-related injury or event, you may contact the VT IRB Chair, 

Dr. David M. Moore at moored@vt.edu or (540) 231-4991. 

 

IX. Subject's Consent 

 

I have read the Consent Form and conditions of this project. I have had all my questions 

answered. I hereby acknowledge the above and give my voluntary consent: 

 

 

_______________________________________________ Date__________ 

Subject signature 

 

 

_______________________________________________  

Subject printed name 

 

 

Upon your agreement to participate in this study, please sign and return this document by 

scanning and emailing the consent page to amowens@vt.edu.  

 

------------------------------------------------------------------------------------------------------------------ 

 

(Note: each subject must be provided a copy of this form. In addition, the IRB office may stamp 

its approval on the consent document(s) you submit and return the stamped version to you for 

use in consenting subjects; therefore, ensure each consent document you submit is ready to be 

read and signed by subjects.) 

  

mailto:cash48@vt.edu
mailto:moored@vt.edu
mailto:amowens@vt.edu
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APPENDIX E 

INFORMATIONAL PACKET ROUND DELPHI ROUND I 

 

DELPHI ROUND I 

 

Leadership For Student Success: Examining Leadership Characteristics Essential For 

Student Achievement in Selected Title I Schools in the Commonwealth of Virginia 

 

 

October 27, 2015 

 

 

Dear Participant, 

 

Thank you for agreeing to participate in this study. As stated earlier, The purpose of this study is 

to identify the skills, and characteristics essential for principals tasked with leading Title I 

schools, by examining the intersection of perspectives of relevant stakeholders to include, Title I 

elementary principals, division supervisors of elementary Title I principals and university 

professors throughout the Commonwealth of Virginia.  

 

 In the attached word document, you will find three questions. The first question simply seeks 

information regarding your years of experience in your current position. The last two questions 

are open-ended and provide an opportunity to share your opinion regarding leadership skills and 

characteristics.  

 

Please type all responses on the attached document and return it via electronic mail no later than 

November 2, 2015. Upon receiving all responses, I will analyze and organize them, identifying 

any commonalities. All participant responses will be provided for your review during round two.  

 

Again, thank you for taking time out of your busy schedule to participate in this significant 

study.  If you have any questions, please feel free to email me.  

 

Respectfully, 

 

 

Anita Owens 

amowens@vt.edu 
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Appendix E (cont.) 

 

Last  First Code 

  CI-1 

  CI-2 

  CI-3 

  CI-4 

  CI-5 

  CI-6 

  CI-7 

  CI-8 

  CI-9 

  S-10 

  S-11 

  S-12 

  S-13 

  S-14 

  S-15 

  S-16 

  S-17 

  P-18 

  P-19 

  P-20 

  P-21 

  P-22 

  P-23 

  P-24 

  P-25 

  P-26 

  P-27 
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Appendix E (cont.) 

 

 

DELPHI ROUND I QUESTIONNAIRE 

 

Please underline your current position 

 

Principal     P 

Supervisor   S 

College Instructor   C 

 

Number of Yeas in Current Position  _______ 

 

Please provide descriptions, words, or phrases based on your observations or experiences of 

specific skills and characteristics of principals tasked with leading high-poverty schools to high-

achievement. With skills identifying what they should be able to do, and characteristics defining 

“who they are.” 

 

 

1. What specific skills do you believe are essential to effectively lead in a Title I or high 

poverty school? 

 

 

 

 

 

 

 

 

 

 

 

2. What specific characteristics do you believe are essential to lead in a Title I or high 

poverty school? 

 

 

 

 

 

 

Please return to: 

amowens@vt.edu 

 

 

mailto:amowens@vt.edu
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APPENDIX F 

DELPHI ROUND I EMAIL REMINDER 

 
Round I Follow-Up 

 

Leadership for Student Success: Examining Leadership Characteristics Essential for 

Student Achievement in Selected Title I Schools in the Commonwealth of Virginia 

 
 

 

Dear Participant, 

 

Thank you for agreeing to be an expert panel member for the study of effective leadership 

characteristics. On, October 27, 2015, I sent you an email with directions for completing the first 

round of the Delphi Technique.  

 

I completely understand how busy you must be, but would really like to have your input 

regarding essential leadership skills and characteristics. I have attached the round one survey to 

this email. I would greatly appreciate it if you would complete the survey and return it to me via 

email no later than Friday, November 6, 2015.  I value your input and appreciate your time.  

 

Thank you again for your participation.  

 

 

Respectfully, 

 

Anita Owens 

amowens@vt.edu 

 

 

 

  

mailto:amowens@vt.edu
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APPENDIX G 

DELPHI ROUND II DIRECTIONS AND SURVEY 

 

DELPHI ROUND II 

 

Leadership For Student Success: Examining Leadership Characteristics Essential For 

Student Achievement in Selected Title I Schools in the Commonwealth of Virginia 

 

 

December 7, 2015 

 

Dear Participant, 

 

Thank you for your prompt response during round I of this Delphi Technique identifying Title I 

principal skills and characteristics essential for student success. A total of 233 collective 

responses were compiled and categorized as essential skills or characteristics.  Round II simply 

provides you an opportunity to rate each response. Using the attached word document, please 

respond to each statement applying a rating of 1-4 where 1 = (not essential), 2 = (moderately 

essential), 3 =  (highly essential) and 4 = (critically essential).  

 

 Please review the attached document and return no later than Friday, December 18, 2015. Your 

input is valued and your time is appreciated.  

 

Thank you again for your participation. Should you have any questions, please feel free to email 

me. 

 

Respectfully, 

 

Anita Owens 

amowens@vt.edu 

  

mailto:amowens@vt.edu
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Appendix G (cont.) 

 
The Leadership Factor: Examining Leadership Skills and Characteristics Essential For 

Student Achievement in Title I Schools in the Commonwealth of Virginia 

 

Delphi Study - Round 2 

 

According to Marzano, McNulty & Waters (2005), the success of a school is primarily 

dependent upon leadership. Please respond to the following statements below, by selecting the 

number of your level of agreement. Use the following scale as a basis for your responses related 

to the characteristics of Title I School Principals: 

 
 1 2 3 4 
  

 

Not Essential   Moderately Essential   Highly Essential   Critically Essential  

For Student Achievement  For Student Achievement  For Student Achievement  For Student Achievement 

 

 

1. The effective Title I school principal is people focused   

2. The effective Title I school principal maintains high visibility.   

3. The effective Title I school principal displays a sense of humor.   

4. The effective Title I school principal is trustworthy.   

5. The effective Title I school principal believes all students can learn at high 

levels. 

  

6. The effective Title I school principal demonstrates an awareness of what is 

going on in the building.  

  

7. The effective Title I school principal is equipped with common sense 

judgments. 

  

8. The effective Title I school principal exhibits the ability to inspire others.   

9. The effective Title I school principal exhibits humility.   

10. The effective Title I school principal is an encourager of others.    

11. The effective Title I school principal conveys a sense of spirituality.    

12. The effective Title I school principal embodies creativity.    

13. The effective Title I school principal exhibits patience.    
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14. The effective Title I school principal is energetic.    

15. The effective Title I school principal incorporates “play” in each day.    

16. The effective Title I school principal displays ethical behavior.    

17. The effective Title I school principal models school and division values.    

18. The effective Title I school principal protects instructional time.   

19. The effective Title I school principal is approachable.    

20. The effective Title I school principal leads by example.    

21. The effective Title I school principal has a sincere desire to work in a Title I 

school.  

  

22. The effective Title I school principal is willing to ask for help.    

23. The effective Title I school principal displays a positive attitude.    

24. The effective Title I school principal is a forceful leader.    

25. The effective Title I school principal is passionate about helping students 

succeed.  

  

26. The effective Title I school principal models being the chief instructional 

leader.  

  

27. The effective Title I school principal demonstrates an unwavering focus on 

student academic achievement.  

  

28. The effective Title I school principal promotes data driven practices to assess 

student growth. 

  

29. The effective Title I school principal displays a willingness to take risks.     

30. The effective Title I school principal establishes a safe, caring and positive 

school climate.  

  

31. The effective Title I school principal engages in self-reflective practices and 

make adjustments when needed.  
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Appendix G (cont.) 

 
The Leadership Factor: Examining Leadership Skills and Characteristics Essential For 

Student Achievement in Title I Schools in the Commonwealth of Virginia 

 

Delphi Study - Round 2 

 

According to Marzano, McNulty & Waters (2005), the success of a school is primarily 

dependent upon leadership. Please respond to the following statements below, by selecting the 

number of your level of agreement. Use the following scale as a basis for your responses related 

to the skills of Title I School Principals: 
 

 1 2 3 4 
  

 

Not Essential   Moderately Essential   Highly Essential   Critically Essential  

For Student Achievement  For Student Achievement  For Student Achievement  For Student Achievement   

        

        

1. The effective Title I school principal demonstrates strong, expressive and 

receptive communication skills. 

  

2. The effective Title I school principal demonstrates knowledge of curriculum, 

instruction, and assessment best practices. 

  

3. The effective Title I school principal displays strong interpersonal skills.   

4. The effective Title I school principal understands the concept of school 

improvement planning to address areas of weakness. 

  

5. The effective Title I school principal is skilled at understanding the 

characteristics and addressing the needs of students living in poverty.  

  

6. The effective Title I school principal exhibits strong organizational skills.    

7. The effective Title I school principal is skilled at analyzing and using data to 

make instructional decisions.   

  

8. The effective Title I school principal possess the ability to engage in difficult 

conversations with staff and parents.  

  

9. The effective Title I school principal establishes positive relationships with 

students, staff, parents and community members. 

  

10.  The effective Title I school principal demonstrates the ability to serve as an 

instructional resource for teachers.  
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11. The effective Title I school principal develops a system of shared 

accountability for results.  

  

12. The effective Title I school principal creates job embedded professional 

learning opportunities for staff.  

  

13. The effective Title I school principal builds capacity of staff.    

14. The effective Title I school principal facilitates and supports technology 

integration.  

  

15. The effective Title I school principal exhibits neuroleadership skills (knows 

how the brain functions with regards to inspiration, motivation, relationships 

and adult learning theory).  

  

16. The effective Title I school principal regularly monitors instruction and 

provides ongoing, specific feedback to teachers.  

  

17. The effective Title I school principal establishes and maintains a safe 

learning environment for students and staff.  

  

18. The effective Title I school principal implements a structured teacher 

observation process. 

  

19. The effective Title I school principal is skilled at empowering and 

motivating others. 

  

20. The effective Title I school principal responds positively to challenges and 

opportunities. 

  

21. The effective Title I school principal demonstrates the ability to hire and 

retain effective teacher 

  

22. The effective Title I school principal is skilled at resolving conflicts.   

23. The effective Title I school principal develops leaders within the school.    

24. The effective Title I school principal works collaboratively to create a shared 

vision and core beliefs.  

  

25. The effective Title I school principal utilizes resources for school 

improvement.  

  

26. The effective Title I school principal works collaboratively with stakeholders 

to create a comprehensive school improvement plan.  
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27. The effective Title I school principal manages time to ensure a deliberate 

focus on teaching and learning. 

  

28. The effective Title I school principal demonstrates the ability to lead change.   

29. The effective Title I school principal exercises strong judgment and 

decision- making skills.  

  

30. The effective Title I school principal establishes a culture of clear, high 

expectations. 
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APPENDIX H 

DELPHI ROUND II EMAIL REMINDER 

 

Follow-Up Round II 

 

 

Leadership For Student Success: Examining Leadership Characteristics Essential For 

Student Achievement in Selected Title I Schools in the Commonwealth of Virginia 

 

 

 

Dear Participant, 

 

Thank you for agreeing to be an expert panel member for the study of effective leadership 

characteristics. On December 7, 2015, I sent you an email with directions for completing the 

second round of the Delphi Technique.  

 

I completely understand how busy you must be, but would really like to have your input 

regarding essential leadership characteristics. I have attached the round two instructions to this 

email. I would greatly appreciate it if you would complete the survey and return it to me via 

email no later than December 23, 2015. I value your input and appreciate your time.  

 

Thank you again for your participation.  

 

 

Respectfully, 

 

Anita Owens 

amowens@vt.edu 

 

  

mailto:amowens@vt.edu
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APPENDIX I 

DELPHI ROUND III DIRECTIONS AND SURVEY 

 

 

 

DELPHI ROUND III 

 

Leadership for Student Success: Examining Leadership Characteristics Essential for 

Student Achievement in Selected Title I Schools in the Commonwealth of Virginia 

 

 

January 24, 2016 

 

 

Dear Participant, 

 

Your timeliness in responding to the questionnaire in Delphi II is greatly appreciated. Round III 

the final round affords participants the opportunity to review group responses, revise personal 

responses if desired and provide feedback or justification for ratings. This round will require no 

more than twenty-thirty minutes of your time  

 

You will also be asked to provide at least one interview question for each category provided, you 

would pose to a potential candidate related to one of the identified skills and characteristics of 

effective Title I principals.  

 

Please respond to the final survey questions and return via email no later than Sunday, January 

30, 2016.  Should you have any questions, please feel free to email me.  

 

Respectfully, 

 

Anita Owens 

amowens@vt.edu 
  

mailto:amowens@vt.edu
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Appendix I (cont.) 

 

Delphi - Round 3 

 

The 3rd and final round of this Delphi study provides you an opportunity to review group 

responses and revise any ratings which fell outside of the majority (80%) in agreement, 

regarding characteristics deemed essential for Title I school principals. Feel free to provide 

feedback or justification for responses you believe should remain outside the majority. 

(Optional) 

 
 1 2 3 4 
  

 

Not Essential   Moderately Essential   Highly Essential   Critically Essential  

For Student Achievement  For Student Achievement  For Student Achievement  For Student Achievement   

           

        

 Characteristics: Revised rating or justification if outside 

the majority (80%) in agreement.  

1. The effective Title I school principal is people 

focused 

Question 1 was rated by 30% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement.  

 

2. The effective Title I school principal maintains 

high visibility. 

Question 2 was rated by 44% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

3. The effective Title I school principal displays a 

sense of humor. 

Question 3 was rated by 0% of participants as 

critically essential for Title I principals 

leading students to high levels of achievement. 

 

4. The effective Title I school principal is 

trustworthy. 

Question 4 was rated by 82% of participants as 

critically essential for Title I principals 

leading students to high levels of achievement. 
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 Characteristics: Revised rating or justification if outside 

the majority (80%) in agreement.  

5. The effective Title I school principal believes 

all students can learn at high levels. 

Question 5 was rated by 85% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

6. The effective Title I school principal 

demonstrates an awareness of what is going on 

in the building. 

Question 6 was rated by 82% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement.   

 

7. The effective Title I school principal is 

equipped with common sense judgments. 

Question 7 was rated by 37% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

8. The effective Title I school principal exhibits 

the ability to inspire others. 

Question 8 was rated by 37% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

9. The effective Title I school principal exhibits 

humility. 

Question 9 was rated by 11% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

10. The effective Title I school principal is an 

encourager of others. 

Question 10 was rated by 48% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement.   

 

11. The effective Title I school principal conveys a 

sense of spirituality.  

Question 11 was rated by 7% of participants as 

critically essential for Title I principals leading 

students to high levels of achievement. 
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 Characteristics: Revised rating or justification if outside 

the majority (80%) in agreement.  

12. The effective Title I school principal embodies 

creativity.  

Question 12 was rated by 4% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

13. The effective Title I school principal exhibits 

patience.  

Question 13 was rated by 7% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

14. The effective Title I school principal is 

energetic.  

Question 14 was rated by 26% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

15. The effective Title I school principal 

incorporates “play” in each day.  

Question 15 was rated by 4% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

16. The effective Title I school principal displays 

ethical behavior.  

Question 16 was rated by 52% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

17. The effective Title I school principal models 

school and division values.  

Question 17 was rated by 56 of participants as 

critically essential for Title I principals 

leading students to high levels of achievement. 

 

18. The effective Title I school principal protects 

instructional time. 

Question 18 was rated by 82% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 
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 Characteristics: Revised rating or justification if outside 

the majority (80%) in agreement.  

19. The effective Title I school principal is 

approachable.  

Question 19 was rated by 44% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

20. The effective Title I school principal leads by 

example.  

Question 20 was rated by 93% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

21. The effective Title I school principal has a 

sincere desire to work in a Title I school.  

Question 21 was rated by 44% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

22. The effective Title I school principal is willing 

to ask for help.  

Question 22 was rated by 41% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

23. The effective Title I school principal displays a 

positive attitude.  

Question 23 was rated by 59% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

24. The effective Title I school principal is a 

forceful leader.  

Question 24 was rated by 0% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

25. The effective Title I school principal is 

passionate about helping students succeed. 

Question 25 was rated by 63% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement.   
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 Characteristics: Revised rating or justification if outside 

the majority (80%) in agreement.  

26. The effective Title I school principal models 

being the chief instructional leader.  

Question 26 was rated by 74% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

27. The effective Title I school principal 

demonstrates an unwavering focus on student 

academic achievement.  

Question 27 was rated by 85% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

28. The effective Title I school principal promotes 

data driven practices to assess student growth. 

Question 28 was rated by 48% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

29. The effective Title I school principal displays a 

willingness to take risks.   

Question 29 was rated by 41% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

30. The effective Title I school principal 

establishes a safe, caring and positive school 

climate.  

Question 30 was rated by 96% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

31. The effective Title I school principal engages in 

self-reflective practices and make adjustments 

when needed.  

Question 31 was rated by 33% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

 
Please provide one interview question you would pose to a potential principal candidate related to one 

of the characteristics identified as critically essential for Title I principals leading schools to high 

achievement.  

 
1. 
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Appendix I (cont.) 
 

Delphi - Round 3 Cont.  

 

The 3rd and final round of this Delphi study provides you an opportunity to review group 

responses and revise any ratings which fell outside of the majority (80%) in agreement, 

regarding skills deemed essential for Title I school principals. Feel free to provide feedback or 

justification for responses you believe should remain outside the majority. (Optional) 

 

 Essential Skills Revised rating or justification if outside 

the majority (80%) in agreement.  

1. The effective Title I school principal 

demonstrates strong, expressive and receptive 

communication skills. 

Question 1 was rated by 48% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

2. The effective Title I school principal 

demonstrates knowledge of curriculum, 

instruction, and assessment best practices. 

Question 2 was rated by 96% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

3. The effective Title I school principal displays 

strong interpersonal skills. 

Question 3 was rated by 48% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

4. The effective Title I school principal 

understands the concept of school 

improvement planning to address areas of 

weakness. 

Question 4 was rated by 82% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 
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 Essential Skills Revised rating or justification if outside 

the majority (80%) in agreement.  

5. The effective Title I school principal is skilled 

at understanding the characteristics and 

addressing the needs of students living in 

poverty. 

Question 5 was rated by 78% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

6. The effective Title I school principal exhibits 

strong organizational skills.  

Question 6 was rated by 11% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

7. The effective Title I school principal is skilled 

at analyzing and using data to make 

instructional decisions.  

Question 7 was rated by 44% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

8. The effective Title I school principal possess 

the ability to engage in difficult conversations 

with staff and parents.  

Question 8 was rated by 89% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

9. The effective Title I school principal 

establishes positive relationships with students, 

staff, parents and community members. 

Question 9 was rated by 85% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 
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 Essential Skills Revised rating or justification if outside 

the majority (80%) in agreement.  

10. The effective Title I school principal 

demonstrates the ability to serve as an 

instructional resource for teachers.  

Question 10 was rated by 89% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

11. The effective Title I school principal develops 

a system of shared accountability for results.  

Question 11 was rated by 56% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

12. The effective Title I school principal creates 

job embedded professional learning 

opportunities for staff.  

Question 12 was rated by 33% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

13. The effective Title I school principal builds 

capacity of staff.  

Question 13 was rated by 52% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

14. The effective Title I school principal facilitates 

and supports technology integration.  

Question 14 was rated by 11% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 
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 Essential Skills Revised rating or justification if outside 

the majority (80%) in agreement.  

15. The effective Title I school principal exhibits 

neuroleadership skills (knows how the brain 

functions with regards to inspiration, 

motivation, relationships and adult learning 

theory).  

Question 15 was rated by 4% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

16. The effective Title I school principal regularly 

monitors instruction and provides ongoing, 

specific feedback to teachers.  

Question 16 was rated by 89% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

17. The effective Title I school principal 

establishes and maintains a safe learning 

environment for students and staff.  

Question 17 was rated by 78% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

18. The effective Title I school principal 

implements a structured teacher observation 

process. 

Question 18 was rated by 41% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

19. The effective Title I school principal is skilled 

at empowering and motivating others. 

Question 19 was rated by 48% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 
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 Essential Skills Revised rating or justification if outside 

the majority (80%) in agreement.  

20. The effective Title I school principal responds 

positively to challenges and opportunities. 

Question 20 was rated by 26% of participants 

as critically essential for Title I principals 

leading students to high levels of achievement. 

 

21. The effective Title I school principal 

demonstrates the ability to hire and retain 

effective teachers. 

Question 21 was rated by 56% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

22. The effective Title I school principal is skilled 

at resolving conflicts. 

Question 22 was rated by 26% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

23. The effective Title I school principal develops 

leaders within the school.  

Question 23 was rated by 22% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

24. The effective Title I school principal works 

collaboratively to create a shared vision and 

core beliefs.  

Question 24 was rated by 89% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

25. The effective Title I school principal utilizes 

resources for school improvement.  

Question 26 was rated by 37% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 
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 Essential Skills Revised rating or justification if outside 

the majority (80%) in agreement.  

26. The effective Title I school principal works 

collaboratively with stakeholders to create a 

comprehensive school improvement plan.  

Question 26 was rated by 52% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

27. The effective Title I school principal manages 

time to ensure a deliberate focus on teaching 

and learning. 

Question 27 was rated by 78% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

28. The effective Title I school principal 

demonstrates the ability to lead change. 

Question 28 was rated by 59% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

29. The effective Title I school principal exercises 

strong judgment and decision- making skills.  

Question 29 was rated by 85% of participants 

as critically essential for Title I principals 

leading students to high levels of 

achievement. 

 

30. The effective Title I school principal 

establishes a culture of clear, high 

expectations. 

Question 30 was rated by 100% of 

participants as critically essential for Title I 

principals leading students to high levels of 

achievement. 

 

 

Please provide one interview question you would pose to a potential principal candidate related to one 

of the skills identified as critically essential for Title I principals leading schools to high achievement.  

 

1. 
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APPENDIX J 

DELPHI ROUND III EMAIL REMINDER 

 

Follow-Up Round III 

 

Leadership For Student Success: Examining Leadership Characteristics Essential For 

Student Achievement in Selected Title I Schools in the Commonwealth of Virginia 

 

Dear Panel Participant, 

 

Thank you for agreeing to participate in this study as an expert panel member. I am happy to say 

most questionnaires have been received and I am on my way to analyzing the data.  

 

This is just a friendly reminder that all responses for Delphi Round III are needed no later than 

January 30, 2015. I fully understand how busy you are, but would really like to have your final 

input. I value your opinion and appreciate your time.  

 

Should you have any questions regarding Round III, please feel free to email me.  

 

Respectfully, 

 

Anita Owens 

amowens@vt.edu 

 

 

  

mailto:amowens@vt.edu
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Table 14 

Round I Frequency Table of Responses Skills 

Descriptor Instructors Supervisors Principals Total 

1. Strong, expressive and receptive 

communication skills. 

6 8 7 21 

2. The effective Title I principal 

demonstrates knowledge of 

curriculum, instruction, and 

assessment best practices. 

8 8 10 26 

3. The effective Title I principal 

displays strong interpersonal skills. 

4 5 4 13 

4. The effective Title I principal 

understands the concept of school 

improvement planning to address 

areas of weakness. 

6 8 8 22 

5. The effective Title I principal is 

skilled at understanding the 

characteristics and addressing the 

needs of students living in poverty. 

7 6 7 20 

6. The effective Title I principal exhibits 

strong organizational skills 

8 8 9 25 

7. The effective Title I school principal 

is skilled at analyzing and using data 

to make instructional decisions 

6 9 10 25 

8. The effective Title I school principal 

possess the ability to engage in 

difficult conversations with staff and 

parents 

2 5 6 13 

9. The effective Title I school principal 

establishes positive relationships with 

students, staff, parents and 

community members. 

9 7 10 26 

10. The effective Title I school principal 

demonstrates knowledge of 

curriculum and instruction and serves 

as an instructional resource for 

teachers. 

7 5 5 17 

11. The effective Title I school principal 

develops a system of shared 

accountability for results. 

3 2 3 8 

(continued) 
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Table 14 (cont.) 

 

Descriptor Instructors Supervisors Principals Total 

12. The effective Title I school principal 

creates job embedded professional 

learning opportunities for staff. 

3 2 2 7 

13. The effective Title I school principal 

builds capacity of staff. 

4 6 2 12 

14. The effective Title I school principal 

facilitates and supports technology 

integration. 

7 7 8 22 

15. The effective Title I school principal 

exhibits neuroleadership skills 

(knows how the brain functions with 

regards to inspiration, motivation, 

relationships and adult learning 

theory). 

0 1 0 1 

16. The effective Title I school principal 

regularly monitors instruction and 

provides ongoing, specific feedback 

to teachers. 

4 7 9 20 

17. The effective Title I school principal 

establishes and maintains a safe 

learning environment for students and 

staff. 

9 8 10 27 

18. The effective Title I school principal 

implements a structured teacher 

observation process. 

    

19. The effective Title I school principal 

is skilled at empowering and 

motivating others. 

6 5 5 16 

20. The effective Title I school principal 

responds positively to challenges and 

opportunities. 

1 2 0 3 

21. The effective Title I school principal 

demonstrates the ability to hire and 

retain effective teachers. 

1 3 0 4 

22. The effective Title I school principal 

is skilled at resolving conflicts. 

2 1 2 5 

23. The effective Title I school principal 

develops leaders within the school. 

0 2 1 3 

(continued) 
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Table 14 (cont.) 

 

Descriptor Instructors Supervisors Principals Total 

24. The effective Title I school principal 

works collaboratively to create a 

shared vision and core beliefs. 

9 7 10 26 

25. The effective Title I school principal 

utilizes resources for school 

improvement. 

1 1 2 4 

26. The effective Title I school principal 

works collaboratively with 

stakeholders to create a 

comprehensive school improvement 

plan. 

0 0 1 1 

27. The effective Title I school principal 

manages time to ensure a deliberate 

focus on teaching and learning. 

3 7 9 19 

28. The effective Title I school principal 

demonstrates the ability to lead 

change. 

2 4 3 9 

29. The effective Title I school principal 

exercises strong judgment and 

decision making skills. 

6 7 7 20 

30. The effective Title I school principal 

establishes a culture of clear, high, 

expectations. 

7 8 10 25 
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Table 15 

Round I Frequency Table of Responses Characteristics  

Descriptor Instructors Supervisors Principals Total 

1. The effective Title I school principal 

is people focused. 

0 2 0 2 

2. The effective Title I school principal 

maintains high visibility. 

3 6 7 16 

3. The effective Title I school principal 

displays a sense of humor. 

0 1 0 1 

4. The effective Title I school principal 

is trustworthy. 

2 1 3 7 

5. The effective Title I school principal 

believes all students can learn at high 

levels. 

4 3 8 15 

6. The effective Title I school principal 

demonstrates an awareness of what is 

going on in the building. 

4 3 1 8 

7. The effective Title I school principal 

is equipped with common sense 

judgment. 

1 0 0 1 

8. The effective Title I school principal 

exhibits the ability to inspire others. 

2 1 5 8 

9. The effective Title I school principal 

exhibits humility. 

    

10. The effective Title I school principal 

is an encourager of others. 

1 4 1 4 

11. The effective Title I school principal 

conveys a sense of spirituality. 

0 1 9 1 

12. The effective Title I school principal 

embodies creativity. 

0 2 0 2 

13. The effective Title I school principal 

exhibits patience. 

0 0 1 1 

14. The effective Title I school principal 

is energetic. 

0 0 1 1 

15. The effective Title I school principal 

incorporates “play” in each day. 

1 1 0 1 

16. The effective Title I school principal 

displays ethical behavior. 

5 5 4 14 

17. The effective Title I school principal 

models school and division values. 

2 1 3 6 

18. The effective Title I school principal 

protects instructional time. 

    

(continued) 
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Table 15 (cont.) 

Descriptor Instructors Supervisors Principals Total 

19. The effective Title I school principal 

is approachable. 

0 1 1 2 

20. The effective Title I school principal 

leads by example. 

8 7 8 23 

21. The effective Title I school principal 

has a sincere desire to work in a Title 

I school. 

1 0 0 1 

22. The effective Title I school principal 

is willing to ask for help. 

0 1 0 1 

23. The effective Title I school principal 

displays a positive attitude. 

2 0 1 3 

24. The effective Title I principal is a 

forceful leader. 

1 0 0 1 

25. The effective Title I school principal 

is passionate about helping students 

succeed. 

2 1 4 7 

26. The effective Title I school principal 

models being the chief instructional 

leader. 

7 7 5 19 

27. The effective Title I school principal 

demonstrates an unwavering focus on 

student academic achievement. 

3 5 6 14 

28. The effective Title I school principal 

promotes data driven practices to 

assess student growth. 

3 4 6 13 

29. The effective Title I school principal 

displays a willingness to take risks. 

2 1 3 6 

30. The effective Title I school principal 

establishes a safe, caring and positive 

school climate. 

8 7 10 23 

31. The effective Title I school principal 

engages in self-reflective practices 

and makes adjustments when needed. 

2 1 0 3 

 


