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Chapter I 

INTRODUCTION TO THE STUDY 

For many years the supervisor has been a familiar person in 

public educational institutions, but the role of supervisor has 

evolved through the years. "Changing educational objectives, socio-

economic conditions, educational background of teachers, changing 

student populations, increasing numbers of supervisors, and other 

factors have been part of the evolution. 111 This evolution has gone 

through five major periods between the late- 1800's and the present 

time: periods of "Administrative Inspection," "Supervision by 

Specialist," "Scientific Supervision," "Supervision as Democratic 

Human Relations," and "Supervision Through Reason and Practical In-

telligence.112 Although each period was characterized by somewhat 

different supervisory roles, all were known for widespread varia-

tions and perceived task functions. 

Even though these periods were designated for general super-

vision, they no doubt have application for supervision in the area 

1Gloria Ann Bohler, "A Questionnaire Survey of Social 
Studies Supervisor's Job Characteristics," Dissertation Abstracts, 
XXIV (January, 1974), 4051-52-A. 

2william H. Lucio and John D. McNeil, Supervision: A Syn-
thesis of Thought and Action (2nd ed.; New York: McGraw Hill Book 
Company, 1969), p. 12. 

1 
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of social studies education. Social studies supervision was specif-

ically reported as a separate field first in 1929, 3 during the period 

classified as "Scientific Supervision." Since that time and up 

through the present the role has included many and varied respon-

sibilities. 

With the evolution of supervision between the period of the 

late 1800's and the present has come the development of considerable 

material relative to the role function of supervisors as a vehicle for 

improving education. A consensus with respect to the methods to be 

utilized in achieving such improvements in education has not been evi-

dent. Recognized leaders in the field of education have recommended 

that additional supervisors be employed to assist teachers in im-

proving education for students. Harris stated: "Supervision is one 

of the essential functions for the operation of good schools . .. 4 

Harris further explained as follows: "Supervision is directed toward 

both maintaining and improving the teaching-learning processes of the 

school. 115 On the other hand, many persons have considered supervisory 

jobs to be positions of luxury or frills that could be eliminated 

3National Education Association, Current Problems of Super-
visors: An Analysis of the Status of Supervision in American Public 
Schools in 1929, Third Yearbook of the Department of Supervisors and 
Directors of Instruction of the National Education Association (New 
York: Bureau of Publications, Teachers College, Columbia University, 
1930), p. 190. 

4 Ben M. Harris, Supervisory Behavior of Education (New Jersey: 
Prentice-Hall, Inc., 1975), p. 2. 

5Ibid., p. 11. 
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without harm to instructional programs. "It is not news in educa-

tional circles," wrote Unruh, "that budget-related cutting of profes-

sional positions usually affects supervisory positions first. 116 

Crosby cited in the statement that follows, views held largely by 

the public regarding the lack of necessity for supervision: 

During the depression years of the 1930's, many 
school systems, faced with the need for drastic budget-
cutting, seized upon the elimination of supervision 
as an economy measure. In such times, when retrench-
ment is the order of the day, those services considered 
non-essential or 7dispensable are naturally the first to 
be abandoned •••• 

Despite the positive and negative views of supervision during 

its evolution, it appears that the perceptions held by instructional 

supervisors, teachers, and administrators regarding the role of the 

supervisor have been crucial to the success of the instructional 

supervisor. Although teachers, administrators, and supervisors must 

work together for the instructional program to be successful, what 

has been expected of each party has been unclear in many instances. 

A lack of congruence between the actual and ideal role of su-

pervisor as perceived by supervisors has been reported as conclusions 

6Glenys G. Unruh, "Instructional Supervision: Issues and 
Trends," Educational Leadership, XXIV (May, 1977), p. 563. 

7Muriel Crosby, Supervision as Cooperative Action (New York: 
Appleton-Century-Crafts, 1957), p. 7. 
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8 9 10 . 11 in studies by Esposito and Bohler. McGowan and Neville con-

cluded that supervisors were not performing effectively in certain 

tasks of supervision expected by teachers. 12 Further, Carlton and 

Smith 13 concluded that few similarities existed between what was 

considered to be the actual role and ideal role of a supervisor. 

The literature supports the rationale that instructional 

supervisors need a clear self-perception of their role. "The role 

of the supervisor," maintained Goens and Lange, "is contingent upon 

the establishment of a 'helping relationship,' a necessary ingredient 

in any growth-oriented interaction between people." 14 Esposito and 

Burbach stated the following: 

8James P. Esposito, "Task Preferences of Instructional Super-
visors and The Disbelief-Belief System," Dissertation Abstracts, 
XXIII (January, 1970), 3031-34-A. 

9 Bohler, op. cit., p. 174. 

10 Gerald Robert McGowan, "A Study of Perceptions of Supervisory 
Tasks and Processes," Dissertation Abstracts, XXIV (November, 1971), 
2305-41-A. 

11Richard F. Neville, "The Supervisor We Need," Educational 
Leadership, XXIII (May, 1966), p. 639. 

12cecil G. Carlton, Jr., "Role of Instructional Supervisors As 
Perceived by Teachers and Principals in Selected Florida Elementary 
Schools," (Unpublished Doctoral Dissertation, Florida State Univer-
sity, 1970), p. 43. 

13Gary Smith, "Teachers' Perceptions of Supervision in Vir-
ginia," Dissertation Abstracts, XXIV (December, 1975), 3041-42-A. 

14George Goens and Ronald W. Lange, "Supervision As Instruc-
tional Analysis," The National Association of Secondary School Prin-
cipals Bulletin, LX (September, 1976), p. 19. 
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New research and long-standing criticism indicate 
that the practice of educational supervision has been 
impeded by the lack of a clear-cut role conceptualiza-
tion. This ambiguity and the resultant dysfunction 
have fostered negative attitudes among teachers which 
have crystallized into doubty about the effectiveness 
and worth of supervision •••• 5 

Additionally, literature in the area of supervision indicates 

that the instructional supervisor also needs to know whether or not 

the recipients of the supervisory services - teachers and building 

principals - perceive supervisors to be performing services con-

sidered important in assisting them in fulfilling their responsi-

bilities. Agreement among supervisors, teachers, and building 

principals about what the role of the supervisor is and what it 

should be is essential if acceptance of the supervisor as an impor-

tant and contributing member of the instructional team is to take 

place. 

From the perspective of the supervisory staff of the Social 

Studies Service, Virginia Department of Education, local supervisors 

of the social studies perform many vital services. 16 However, there 

has been no effort made to determine whether or not responsibilities 

actually performed by local supervisors of social studies have been 

consistent with the responsibilities that supervisors would have 

15James P. Esposito and Harold J. Burbach, A Role Study: The 
Supervisor in Virginia (Richmond: Virginia Association for Super-
vision and Curriculum Development, 1974), p. 41. 

16Based on a Listing of Suggested Services Performed by Local 
Social Studies Supervisors Contained in the Publication, "A Handbook 
for Social Studies Supervisory Personnel in Local School Divisions," 
(Richmond: Virginia Department of Education, Commonwealth of Vir-
ginia, February, 1976), p. 12. 
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preferred to perform. Likewise, there has been no effort made to 

determine whether or not the social studies education teachers and 

administrators received services that they perceived to be useful or 
~ 

desirable. This study was designed to determine the extent to which 

such relationships exist between the actual and ideal role of local 

supervisors of social studies as perceived by the social studies 

supervisors, the teachers who are recipients of the services and 

building principals who, as instructional leaders, are responsible 

for social studies instruction in a given school. 

PURPOSE AND OBJECTIVES OF THE STUDY 

The purpose of this study was to assess the extent to which 

relationships exist between the perceptions of secondary local super-

visors of social studies and the perceptions of social studies teach-

ers and building principals relative to the role of local supervisors 

of social studies education. Specifically, the research objectives 

of the study were to determine: 

1. the frequency rate at which local supervisors of social 

studies reported performing forty-two selected supervisory activities; 

2. the frequency rate at which local supervisors of social 

studies believed that they should perform forty-two selected super-

visory activities; 

3. whether or not there were differences between the actual 

frequency of performance and the ideal frequency of performance of 

forty-two selected supervisory activities, as perceived by local 
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supervisors of social studies; 

4. the frequency rate at which social studies teachers be-

lieved that supervisors performed forty-two selected supervisory ac-

tivities; 

5. the frequency rate at which social studies teachers pre-

ferred that supervisors perform forty-two selected supervisory ac-

tivities; 

6. whether or not there were differences between the actual 

frequency of performance and the ideal frequency of performance of 

forty-two selected supervisory activities as perceived by social 

studies teachers; 

7. the frequency rate at which building principals believed 

supervisors performed forty-two selected supervisory activities; 

8. the frequency rate at which building principals preferred 

that supervisors perform forty-two selected supervisory activities; 

9. whether or not there were differences between the actual 

frequency of performance and the ideal frequency of performance of 

forty-two selected supervisory activities as perceived by building 

principals; 

10. whether or not there were differences among the percep-

tions of local supervisors of social studies education, the percep-

tions of social studies teachers, and the perceptions of building 

principals concerning the actual frequency of performance of forty-

two selected supervisory activities; and 

11. whether or not there were differences among the percep-

tions of local supervisors of social studies education, the perceptions 
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of social studies teachers, and the perceptions of building principals 

concerning the ideal frequency of performance of forty-two selected 

supervisory activities . 

. JUSTIFICATION AND NEED FOR THE STUDY 

It is clear from the literature that reactions are mixed among 

educational leaders regarding the impact that supervision has on im-

proving the quality of education in the school. Several studies have 

been done regarding general supervisors with some focusing on subject 

areas. However, few such studies have been done in the area of social 

studies and none relative to social studies supervision in Virginia. 

One study has been done regarding the role function of social 

studies supervisors, but the study focused on national rather than 

local supervisory personnel. The purpose of the study was to define 

the characteristics and describe the job of social studies super-

visors in selected states; however, many of the participants in the 

study were without services of a local supervisor of social studies. 17 

Supervisors of social studies education on a local level in 

Virginia were relatively new additions to supervisory education teams. 

It was not until the 1959-60 school year that the first local super-

visor of social studies was employed in the Arlington County school 

system. In September 1981, twenty-six local secondary full-time 

supervisors of social studies were employed in seventeen school 

17Bohler, op. cit., p. 8. 
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systems. The seventeen schoo~ systems employed a total of one thou-

sand eight hundred and fifty-three teachers and one hundred and 

ninety-seven building principals. The review of the literature did 

not reveal any writing or research relative to supervisory role per-

ceptions in the area of social studies education in Virginia. 

The fact that a large percentage of social studies teachers 

and building principals utilized the services of local supervisors, 

coupled with the fact that most school systems have assigned the 

area of social studies to general central office personnel, serves 

to justify the need for a study of this nature. Further, the need 

for this type of research has been expressed by nationally recog-

nized authorities. Among the statements supporting this type of 

research are conclusions suggesting that findings might be helpful 

in designing more effective preparatory programs, inservice activ-

ities, certification standards, increasing supervisory efficiency 

by more precise role definitions, and relating professional litera-

h d f h . 1118 ture tote nee so t e supervisor. 

This study afforded social studies teachers and building 

principals the opportunity to suggest to social studies supervisors 

the frequency of performance of those activities they would prefer 

18Harold T. Shaver, "Introduction," The Supervisor: New De-
mands New Dimensions, ed. William H. Lucio (Washington, D.C.: Asso-
ciation for Supervision and Curriculum Development, 1969), pp. xiii-
xvii and C. Taylor Whittier, "The Setting and New Challenges," The 
Supervisor: New Demands New Dimensions, ed. William H. Lucio (Wash-
ington, D.C.: Association for Supervision and Curriculum Develop-
ment, 1969), pp. 8-17. 
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as means of improving classroom instruction. It also provided local 

social studies supervisors an opportunity to view themselves as they 

actually perform selected supervisory activities and to determine how 

frequently they would prefer to perform such tasks. The results of 

this study may contribute to increased understanding of the role of 

local supervisor of social studies education and to increased effec-

tiveness of the supervisory process. They should also enhance the 

limited research that is now available regarding the perceptions held 

by supervisors, teachers, and building principals relative to the 

role of local supervisors of social studies education. 

In summary, participation in this study by local supervisors 

of social studies provided them with the opportunity to analyze their 

effectiveness and to identify incongruencies that might exist between 

what they do and what is preferred, in an effort to meet the needs of 

the teachers and building principals they are employed to serve. 

Further, this study will aid staff members of the Social Studies 

Service, Virginia Department of Education, in designing statewide 

inservice activities that will assist local social studies supervi-

sors in fulfilling their responsibilities to improve social studies 

instruction as well as to foster stronger relationships with those 

served. The results of the study could be the basis for a new alli-

ance among building principals, teachers, and supervisors. Such an 

alliance could lead to improved understandings of the role function 

of the social studies supervisor and could enhance the development 

of a supervisory team approach for the improvement of social studies 

instruction. 
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LIMITATIONS OF THE STUDY 

The study was limited in empirical generalization to local 

supervisors of social studies, teachers, and building principals in 

seventeen school systems in Virginia which have full-time local super-

visors of social studies for grades seven through twelve. As such, 

the findings could not be used to generalize about supervisors, teach-

ers, or principals who are members of other populations. Attempting 

to generalize from the one specific population studied to other pop-

ulations not studied may have given rise to error. 

The mail questionnaire technique was utilized in this study. 

Typical weaknesses of questionnaire surveys, including the problem 

of misinterpretation by the respondents and the rate in which the 

survey questionnaires were returned by individuals in the sample, 

placed additional limitations on the study. Further, the study was 

limited in that it was subject to sampling error at the selected 
~ 

probability level of .05. Therefore, the probability that the ob-

served relationships were attributable to chance was five in one 

hundred. 

DEFINITION OF TERMS 

Throughout the study certain terms were used. The terms were 

used in the context of the following definitions: 

Local Supervisor of Social Studies Education 

The term "local supervisor of social studies education" refers 
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to those individuals employed full-time in seventeen local school 

divisions to supervise social studies education programs in grades 

seven through twelve. 

Social Studies Teachers 

The term "social studies teachers" refers to those teachers 

in public schools, grades seven through twelve, who were teaching so-

cial studies courses in one of the seventeen school systems in which 

a local supervisor of social studies education was employed. 

Building Principals 

The term "building principals" refers to those building prin-

cipals in public schools, grades seven through twelve, who served in 

school systems in which local supervisors of social studies were em-

ployed. 

Supervisory Activities 

The term "supervisory activities" refers to activities se-

lected to inclusion in the list of tasks which local social studies 

supervisors, teachers, and building principals rated with respect to 

frequency of performance and preferred frequency of performance. 

Actual Task Performance 

The term "actual task performance" has the same definition as 

given by Smith! " •.. the perceptions of teachers, building principals, 

and/or supervisors of the frequency of performance of supervisors 

in ..• selected tasks." 19 

19smith, op. cit., p. 17. 
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Ideal Task Performance 

The term "ideal task performance" has the same definition as 

given by Smith: " ••• the preferred frequency of performance in se-
" 

lected supervisory activities as perceived by teachers, building 

principals and/or supervisors. 1120 

Supervisory Role Function 

The term "supervisory role function" refers to the tasks most 

frequently performed by supervisors from among those activities se-

lected for inclusion in the list of tasks by local social studies 

supervisors, teachers, and building principals and then rated for 

frequency of performance and preferred frequency of performance. 

SUMMARY AND ORGANIZATION OF THE STUDY 

The study included a questionnaire survey sample of social 

studies teachers, building principals, and social studies supervisors 

in those Virginia school divisions with full-time secondary social 

studies supervisors during the 1980-81 school year. The question-

naires were designed to furnish the data needed to accomplish the 

purpose and objectives of the study. The descriptive-survey method 

was used as a means of collecting data and testing empirically the 

extent to which relationships existed between the perceptions of the 

actual and the ideal performance of local secondary supervisors of 

social studies as perceived by local secondary supervisors of social 

ZOibid. 
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studies, teachers, and building principals. 

As no previous study of this type in social studies education 

in Virginia has been identified, the results of this effort should 

assist the Social Studies Service, Virginia Department of Education, 

in designing statewide programs and activities that will aid local 

social studies supervisors in fulfilling their responsibilities to 

improve social studies instruction. Also, this study could provide 

guidance to school personnel in local school systems interested in 

analyzing and re-evaluating the role of the social studies super-

visor so as to assure greater effectiveness. 

The study includes five chapters. An introduction, purpose 

and objectives, justification and need, limitations, definition of 

terms, and summary and organization of the study were a part of 

chapter I. Chapter II includes a review of selected related litera-

ture. This includes both theoretical literature and selected re-

search studies in social studies education. 

Chapter III provides a description of the methods and pro-

cedures used in the study. Specific topics include research method, 

population and samples, instrumentation, data collection, and re-

search objectives, hypotheses, and analyses of data. 

Chapter IV includes a reporting and analysis of the data. 

Summmary and conclusions based on the research findings are the major 

components of chapter V. 



Chapter II 

REVIEW OF SELECTED RELATED LITERATURE 

The purpose of this chapter was to present a review of se-

lected literature related to the study. This literature is presented 

in four sections: (1) general perceptions of supervision and the 

supervisory role, (2) studies of social studies supervisors, (3) su-

pervisory tasks and activities, and (4) summary. 

GENERAL PERCEPTIONS OF SUPERVISION AND THE SUPERVISORY ROLE 

The literature reviewed that pertained to supervision was 

utilized in both theoretical and empirical studies. Harris presented 

thirteen propositions about supervision which could be loosely in-

terpreted as a tentative theory. The propositions are related to: 

(1) definition of supervision, (2) supervisory tasks, (3) differ-

entiated activities, (4) social change, (5) increasing knowledge, 

(6) dynamic and tractive supervision, (7) rate and direction of 

change, (8) quality of change, (9) desirability of change, (10) ac-

tivities influencing change, (11) supervisory skills and processes, 

(12) positions, and (13) distinguishing characteristics of super-

. 1 visors. 

1Harris, op. cit., pp. 32-36 passim. 

15 
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Wiles developed what he referred to as a theory, but warned 

that any theory must be inferred and that previous research attempts 

to evaluate the effectiveness of supervisory theories had proved in-

conclusive. Some similarities to Harris' propositions, as well as 

some differences, can be noted in selected assumptions and inferred 

hypotheses included in his theory. 

Assumptions 

I. Supervision exists to produce change in the 
curriculum and instruction of the schools. 

II. The difference between supervisor and teacher 
is more one of function than education and 
experience. 

III. Teachers are professionals with a code of 
ethics, specialized education, and a desire 
to be self-directing. 

IV. Supervisors are employed to provide leader-
ship and competency in the process of develop-
ing an organization and a working environment 
that facilitates the constant improvement of 
curriculum and instruction. 

V. The most valuable sources of concepts to be 
used in the development of an organization 
and a strategy for change are the behavioral 
sciences: psychology (with emphasis on lead-
ership, group development, and human relations), 
sociology (with emphasis on community power 
structure), and communication. 

VI. Concepts from each field that seem to have 
relevance to the formation of a strategy of 
change should be selected and utilized as the 
basis for the formulation of a theory of 
supervision.2 

2Kimball Wiles, Supervision for Better Schools (New Jersey: 
Prentice-Hall, Inc., 1967), p. ix. 
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Inferred Hypotheses 

A. Supervision is the name given to the activities 
that contribute to the improvement of the in-
struction and program of a school system. 

B. Supervision is a function of the organization. 

C. Many people contribute to the function of im-
provement - some have an official responsibility 
for contribution to improved instruction, and 
others contribute by their actions. 

D. Supervision operates in an organization struc-
ture. 

E. Qualities of the organization that affect the 
supervisory function are: rigidity, norms, goals, 
role perceptions, patterns, communication, use 
of authority, morale, and cohesiveness. 

F. The effectiveness of the supervision is in-
creased when: the organizational structure 
includes a change-inducing agent and is flex-
ible enough to accommodate experimentation 
and innovation; the norms permit innovation, 
experimentation, acceptance of diversity, and 
change; the role of perceptions enables each 
to value the other, to expect to obtain help 
from the others, to see authority used to hold 
the group together to make decisions, and to 
implement those decisions made; communication 
channels are opened horizontally as well as 
vertically, upward as well as downward, and 
for formulating and evaluating as well as im-
plementing and rating. 

G. The persons officially responsible for the 
function of improvement of instruction ... have 
the task of creating within the organizational 
structure an intellectual and emotional en-
vironment which provides: acceptance and sup-
port so satisfying that each teacher feels 
that he belongs and is encouraged to develop 
his unique potentialities; many stimuli from 
which each teacher will choose those that have 
the greatest meaning and motivation for him; 
opportunity for each teacher to grow at his 
own rate and stage of readiness; curriculum 
development programs and inservice education 
that permit each teacher to work in terms of 
his state of development; a procedure for 
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selecting and distributing materials of in-
struction that enables teachers to devote full 
energy to improving the instruction process; 
evaluation conducted in such a manner that 
evidence is collected concerning the attainment 
of goals, and each individual involved becomes 
more self-directing and establishes higher goals 
for himself; a means of communication where each 
feels free to reveal his needs, concerns, and 
value, wants to discover the purpose and per-
ceptions of others, and has access to the data 
that will enable him to make increasingly in-
telligent decisions. 

H. Other staff members ••• affect improvement of in-
struction by their attitude, method of opera-
tion, interaction pattern, and decisions. 3 

Further, Wiles listed the _behavioral science concepts relevant 

to formulating a supervision theory. These included six from mental 

health, counseling, and therapy; six from learning; twelve from group 

development; twelve from leadership; four from human relations; fif-

4 teen from communication; and three from community power structure. 

McKean and Mills listed nine principles of supervision, less 

detailed, but similar to those offered by Wiles. The principles were 

regarded as a guide to action and equally important as an evaluation 

approach to the supervisory procedures. Emphasis was placed on im-

proved instruction, cooperative participation, utilization of total 

talents and strengths, flexibility, evaluation, and satisfaction. 5 

3 rbid., pp. xiii-xiv. 

4rbid., pp. ix-xiii. 

5Robert C. McKean and H. H. Mills, The Supervisor (Washington, 
D.C.: The Center for Applied Research in Education, Inc., 1964), 
pp. 10-11. 
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Lucio and McNeil have explained some of the difficulties re-

lated to formulating a workable theory. Diversities in supervisory 

duties, titles, certification requirements, job requirements, and 

attitudes minimized the usefulness of attempted theories. However, 

they stressed the importance of not allowing past failures to deter 

future efforts. Their advice was to use efforts to provide a valu-

able framework for future efforts by delineating weaknesses and areas 

6 for specific research. 

Many years of work and study have been devoted to the general 

concern of improving supervision and instructional leadership by the 

Association for Supervision and Curriculum Development. A symposium 

in 1976 publicized the efforts of leading professionals in the field. 

Agreement was reached that the major focus for the future should in-

clude: (1) continued study in theory and role definition for super-

vision, (2) improved ways of recruiting and selecting supervisory 

personnel, (3) planning more comprehensive and effective preparatory 

programs, (4) identifying simple, but more effective, certification 

standards and procedures, and (5) developing concepts for continued 

7 professional development. 

Whittier maintained that defining and redefining the role of 

the supervisor is a priority item. Until this has been done the 

supervisor is placed in the uncomfortable position of not knowing 

6Lucio and McNeil, op .. cit., pp. 3-77 passim. 

7 . Harold T. Shafer, "Introduction," The Supervisor: New De-
mands New Dimensions, ed. William H. Lucio (Washington, D.C.: Asso-
ciation for Supervision and Curriculum Development, 1969), pp. xiii-
xvii. 
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tl h f . 8 exac y ow to unction. Klopf agreed with the need for role defi-

nition, but primarily for the purpose of helping teachers perform 

their tasks more effectively. 9 Hasting~ believed the role must in-

clude evaluation of the learning activities which necessitate the 

d f k ·11 d . · h d · · 1· lO nee ors i e supervisors ~n eac iscip ine. The need for com-

petent supervisors in each discipline has been stressed by Denemark 

with the rationale that more supervision is required for the chang-

ing trends within the disciplines and a general supervisor cannot 

h h 1 1 . 11 d. . 1 · h · d d l1 reac t e competency eve in a iscip ines tat is nee e • 

Both Lucio and Frymier stressed the need for more clearly defined 

. 1 b d h f · d · 12 supervisory roes, ase on researc in ings. 

8c. Taylor Whittier, "The Setting and New Challenges," The 
Supervisor: New Demands New Dimensions, ed. William H. Lucio 
(Washington, D.C.: Association for Supervision and Curriculum De-
velopment, 1969), pp. 13-14. 

9Gordon J. Klopf, "Helping Adults Change," The Supervisor: 
New Demands New Dimensions, ed. William H. Lucio (Washington, D.C.: 
Association for Supervision and Curriculum Development, 1969), pp. 
20-21. 

10J. Thomas Hastings, "Assessment of Learning Outcomes," The 
Supervisor: New Demands New Dimensions, ed. William H. Lucio 
(Washington, D.C.: Association for Supervision and Curriculum De-
velopment, 1969), pp. 48-50. 

11 George W. Denemark, "Coordinating the Team," The Supervisor: 
New Demands New Dimensions, ed. William H. Lucio (Washington, D.C.: 
Association for Supervision and Curriculum Development, 1969), pp. 
65-70. 

12william H. Lucio, "Implications for Career Development," The 
Supervisor: New Demands New Dimensions, ed. William H. Lucio (Wash-
ington, D.C.: Association for Supervision and Curriculum Develop-
ment, 1969),·pp. 74-82 passim; and Jack R. Frymier, "The Supervisor 
and His Professional Identity," The Supervisor: New Demands New Di-
mensions, ed. William H. Lucio (Washington, D.C.: Association for 
Supervision and Curriculum Development, 1969), pp. 84-102 passim. 
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Crosby reviewed sixty articles published in Educational Lead-

ership related to supervision. Her analysis revealed that: 

1. Supervision received only modest attention from 
the Association for Supervision and Curriculum 
Development during the period between 1960-68. 

2. More than half the literature was contributed 
by professors. The literature had been related 
to supervision as others saw it rather than as 
supervisors perceived or performed the role. 

3. There was an alarming scarcity of research re-
lated to supervision. Articles related to re-
search had stressed the need for research rather 
than reporting research. Supervisors have a 
tendency to avoid being the subjects of research. 

4. Supervisors were contributing little to the 
literature related to supervision. 

5. Supervision should be a team process involving 
teacher, principal, and supervisor. 

6. Only a small percent of the theory or philosophy 
had been illustrated with examples of usage. 

7. Little attention had been given to professional 
knowledge and competencies needed by the supervisor. 

8. The greatest emphasis had been placed on the human 
aspects of supervision and the qualities needed in 
working with people. 

9. There had been little agreement on the role and 
functions of supervisors.13 

Two specific needs were determined by the analysis. One 

was for the development of a theory of supervision and the other was 

for research. Each was viewed as supportive of the other, and only 

13Muriel Crosby, "The New Supervisor: Caring, Coping, Be-
coming," Changing Supervision for Changing Times, ed. Robert R. 
Leeper (Washington, D.C.: Association for Supervision and Curricu-
lum Development, 1969), pp. 48-61 passim. 
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in this way could supervision make the greatest contribution to edu-
. 14 cation. 

Qualities needed by the supervisor have been stated in various 

ways. Granite listed nine necessary for the supervisor to function 

as a stimulator, facilitator, leader, and helper. These included the 

ability to win respect and confidence, empathy and sensitivity, en-

thusiasm, a, feeling of adequacy, originality, sense of humor, sense 

of relative value, and resourcefulness. Despite the need for these 

qualities it has been stressed that the supervisor must have clearly 

d f . d 0 b·1· . f · ff · 15 e ine responsi i ities or maximum e ectiveness. 

Although there is not complete agreement about what has been 

viewed as the role of the instructional supervisor, review of the 

literature revealed that many changes had occurred in the perceptions 

that people held regarding what the role should be. Willower and 

others suggested in the following statement that the role of the 

supervisor was unclear: 

..• given the marginality of the supervisory role 
and the. common absence of specific and detailed 
prescriptions for the role, we contend that its 
performance regularly fulfills the latent function 
of translating communications across the boundary 
of organizational subsystems, specifically the 
boundary between the technical (teaching) and man-
agerial (administrative) subsystems. 

14Ibid., p. 61. 

15Harvey Granite, "Supervising Supervisors in An Urban School 
District,".Educational Leadership, XXVI No. 4 (January, 1969), pp. 
382-388. 
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In the downward flow of influence, for instance, 
the supervisory role often fulfills the latent 
functions of legitimatizing certain administrative 
decisions, especially in connection with issues 
like faculty retention. Compliance with adminis-
trative decisions on such matters is furthered by 
teachers acceptance of the legitimate authority 
and technical competence of the supervisor to 
critically review and evaluate teacher performance 
and to recommend administrative action .••. 16 

Lonsdale indicated what the role of supervision had been in the past 

and also gave indications of what the role would be in the future 

when he stated the following: 

Supervision will never go back to inspection 
and demonstration. Through the thinking, action, 
and language, both spoken and silent, of dedicated 
educators its new role has emerged. Supervision 
will continue to improve instructi~n. The future 
greatness of our country will be built through 
the quality of education made available to every 
individual who is a part of this nation,17 

Ogletree expressed his view of the role of supervision as follows: 

To be sure, supervision is not what it used to 
be. What it will become in the future is anyone's 
guess. Yet one thing is certain, it will become 
that which supervisors do in terms of the. roles 
they seek and the services they deliver in their 
school organizations as they respond to present 
demands. 

Supervisors and supervision will change during 
this era of change, .... 18 

16Donald Willower, Peter Cistone, and John Packard, "Some 
Functions of the Supervisory Role in Educational Organization," 
Education, XCII (February-March, 1972), p. 67. 

17 Bernard H. Lonsdale, "The 'Guese' of Supervision," Educa-
tional Leadership, XXI (November, 1963), p. 74. 

18 James R. Ogletree, "Changing Supervision In A Changing 
Era," Educational Leadership, XXIX (March, 1972), p. 510. 
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Eash's view of the role of supervision was expressed in the following 

statement: 

The supervisor's role, which has always been afflicted 
by vicissitudes in its halting progress toward professionali-
zation, now conceivably faces extinction. . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

Supervision, as we have known it, may be a dying role ••.• 
.•. the realignment of traditional relationships of 

classroom teacher and supervisor is extensive and indicates 
that the hallowed practice of direct face-to-face opera-
tion with classroom teachers in on the wane. 

The traditional techniques of supervision which in-
volved a defined relationship of superior and subordinate, 
the required classroom visits and conferences, the de-
tailed supervisory reports, and the requirements of at-
tendance at supervisor organized meetings, are constrained 
and circumscribed through contracts drawn up between school 
boards and classroom teachers.19 

"While no accurate crystal ball is at hand to predict what the 

supervisory function may be," stated Greene, "there is some basis for 

speculation that in a climate of change the function will be differ-

ent.1120 From the literature, indications were that supervisors today 

are more attuned to the needs of teachers than were their predeces-

sors. This contention was supported by Crossley in the following 

statement: 

· With an emphasis on opportunity, integrity, and per-
formance, the modern supervisor utilizes democratic 
supervisory practices. Such practices are perceived as 
offering more freedom for teachers and supervisory 
freedom that symbolized greater personal responsibility 

19Maurice J. Eash, "Supervisors:. A Vanishing Breed?" Educa-
tional Leadership, XXVI (October, 1968), p. 73-75. 

20John D. Greene, "Implications for Educational Practice," 
Supervision: Perspectives and Propositions (Washington, D.C.: 
Association for Supervision and Curriculum Development, 1967), p. 
50. 
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for taking advantages of opportunities~ for exemplifying 
integrity, and for performing the job. 1 

Harttnan indicated that individuals possessing democratic lead-

ership skills were needed. She further believed that training pro-

grams designed to produce individuals with democratic leadership abil-

ities would yield positive results for educational leaders and teach-
22 ers. 

Bishop and Firth expressed the view that the future held ex-

citing opportunities for persons in supervisory positions. They pre-

sented this viewpoint in the following statement: 

If instructional supervision is to flourish rather 
than merely exist, it must be associated with develop-
ment of programs soon to be phased in. Often subsumed 
under different guises, roles, and titles, supervisory 
missions are in fact increasing. The future will re-
quire expanded services from individuals with new 
skills, tasks, and technologies. Those who can anti-
cipate the emerging opportunities hold the key to 
success for supervision as a professional endeavor. 
They can change the tone from pessimism to optimism 
by their enlarged perception of the field. 23 

Harris also expressed optimism regarding supervision when he stated: 

"All across the country, I sense a growing conviction that super-

visors of instruction are essential in leading the nation's schools 

21Mattie R. Crossley, "New Conceptions of Supervision," Edu-
cational Leadership, XXXIV (May, 1977), p. 576. 

22catherine L. Hartman, "Democratic Leadership Doesn't Just 
Happen," The National Association of Secondary School Principals 
Bulletin, LXI (December, 1977), p. 41. 

23Leslee J. Bishop and Gerald Firth, "New Conceptions of 
Supervision," Educational Leadership, XXIV (May, 1977), p. 572. 
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toward better education. 1124 

The shift of emphasis in education from the class-
room process to the struggle for power evolves some in-
teresting and noteworthy side issues. A succession of 
errors in fact or in logic from a central issue to a 
peripheral matter may grant support to an argument far 
out of proportion. Among these topics is the demand 
that supervision of teachers is an irrelevant and ob-
structive process that should be discarded immediately. 
It is an argument that appeals to many teachers who 
fear the consequences of an administrator's yearly 
visit to a classroom and the evaluation that must 
follow. And it is a welcome argument to those ad-
ministrators who do not feel comfortable or competent 
in their supervisory roles. 25 

Markowitz explained the frustrations experienced by super-

visors as follows: 

The supervisor in the educational system is 
plagued by ambiguities. His or her position in the 
authority structure is ill-defined and quite often 
vulnerable. There is a lack of clarity in the 
definition of his or her role and a lack of agree- 26 
ment on the functions associated with supervision. 

Koehn and Goens, in support of the contention expressed by 

Markowitz,stated: "Supervisors' perceptions of people, organization, 

and their own roles vary considerably. 1127 

24 -Ben M. Harris, "Supervisor Competence and Strategies for 
Improving Instruction," Educational Leadership, XXX (February, 1976), 
p. 332. 

25 John F. Ohles, "Supervision: Essential and Beneficial," 
The Clearing House, XLIV (November, 1969), p. 134. 

26shirley Markowitz, "The Dilemma of Authority in Supervisory 
Behavior," Educational Leadership, XXXIII (February, 1976), p. 367. 

27John Koehn and George Goens, "The Talent We Nourish: A 
Word for Supervisors," Educational Leadership, XXXIV (May, 1977), p. 
585. 



27 

Newton expressed the belief that there are three dilemmas 

which prevented supervision from being effective in the improvement 

of instruction. The listing of the dilemmas was as follows: 

1. confusion between supervisory judgments based 
on process rather than outcomes, 

2. the tension between supervision as evaluation, 
and 

3. conflict between supervisor and teacher as-
sumptions on ideal teacher behavior.28 

Esposito and others concluded that confusion existed among 

supervisors and teachers because of incongruence between perceptions 

of the role and activities performed by supervisors. As a result of 

the incongruence and ambiguity of the role, negative attitudes have 

been created among the entire educational team regarding the effec-

· d h f · · 29 tiveness an wort o supervision. Blumberg concurred with views 

held that incongruence and ambiguity of the supervisory role existed, 

as stated in the following: 

·~·supervision tends, in the eyes of teachers, to 
be associated with evaluation even when the super-
visor's role or position is defined otherwise - a 
helping teacher, for example. Thus, what appears to 
take place, regardless of the good intentions of the 
supervisor, is that teachers try to put distance 
between that person and themselves ..•. 30 

28 Robert R. Newton, "Three Dilemmas of Supervision," The Na-
tional Association of Secondary School Principals Bulletin, LVI 
(December, 1972), p. 53. 

29 James P. Esposito, Gary E. Smith, and Harold J. Burbach, "A 
Delineation of the Supervisory Role," Education, XCVI (Fall, 1975), 
p. 63. 

30 Arthur Blumberg, "Supervision: What Is and What Might Be," 
Theory Into Practice, XV (October, 1976), p. 284. 
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Alphonso and others summarized in the following statement the 

predicament with which supervisors were faced: 

In all too many cases, supervisors have spoken 
with little authority. Unsure of their own esteem 
and organizational status, they have too often spoken 
timidly and behaved conservatively •••• The structure 
has often placed them in a 'power limbo' - neither 
line nor staff, neither administration nor faculty, 
but somewhere in between, with uncertain and greatly 
varying degrees of power and authority.31 

Guss clarified the importance of the perceptions that one has of a 

role when she stated the following: 

Psychological research and theory have indicated 
that an individual's behavior is determined largely 
by the individual's perception of himself and his role 
and that the expectations of others create, in part, 
this self-image which directs behavior .... 32 

Although the perceptions that supervisors hold regarding the 

role of supervisors are important, according to the literature, the 

perceptions of the recipients of supervisory endeavors also need to 

be considered. "The absence of the teacher in educational decision-

making has long been recognized," stated Drake, "but the teacher is 

no longer content to be absent from such deliberations. 1133 The in-

volvement of teachers in the planning of programs that affect them 

has proved to be valuable to supervisors and teachers. Bright stated 

31Robert J, Alphonso, Gerald R. Firth, and Richard F. Neville, 
Instructional Supervision (Boston: Allyn and Bacon, Inc., 1975), 
p. 342. 

32carolyn Guss, "How is Supervision Perceived?" Educational 
Leadership, XIX (November, 1961), p. 99. 

33Ruth Drake, "Leadership: The Teacher's Option," The Clear-
ing House, L (March, 1977), p. 292. 
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the following relative to this issue: 

•••• Being involved in planning will help teachers 
understand why certain decisions are made. And with-
out a doubt, people work harder and more sincerely to 
reach their own goals or those for which they have 
shared in the development.34 

Neville expressed in the following statement the importance of the 

other half of the supervisory team, the teachers: 

Where the intent of my actions are clear to me 
but held suspect by others the results of our pro-
fessional relationship will be limited. If I am 
aware of the disparity between my intentions and 
the 'reality' with which they are perceived, it 
may be possible to take steps to mediate the dif-
ference and slowly build the trust and mutual re- 35 
spect so necessary for instructional improvement ..•• 

Neville also cited the importance of knowing how teachers perceived 

supervision: " ••• since teachers are either the recipients of or 

partners in the supervisory process, what they perceive supervision 

to be is important data in building a sound program." 36 Combs and 

others provided additional support in the following statements for 

the contention that teachers should be consulted regarding their 

perceptions of supervision: 

A supervisor must recognize that his effec-
tiveness as judged by teachers will be based on 
the extent to which they perceive him as perform-
ing activities they feel to be essential. If a 
supervisor is concerned that teachers see his 
efforts as being ineffective, it is important that 
he direct his energies toward solving problems and 

34 Charles Bright, "Effective Supervision Leads to Teacher 
Growth," Business Education Forum, XXVII (May, 1973), p. 33. 

35Richard F. Neville, "The Supervisor We Need," Educational 
Leadership, XXIII (May, 1966), p. 636. 

36Ibid., pp. 636-637. 
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performing tasks that teachers see as vital for 
their own survival and well-being. Occasionally, 
in order to develop 'social capital,' a supervisor 
may need to give special attention to the functions 
teachers perceive as essential, rather than working 
exclusively on concerns of less consequence to 
teachers though of major importance to him.37 

In conjunction with this contention, Miles stated, "Whether or not 

supervision was effective or helpful was not as important as whether 

the teacher perceived supervision to be effective and helpful. 1138 

During 1975, Young and Heichberger conducted a study in rural 

and suburban New York in which eighty-two percent of the teachers 

surveyed believed there was a definite need for supervision and eval-

uation in the schools. Seventy-five percent of the teachers stated 

39 that the supervisor was often perceived as dangerous. A supervisor 

is perceived by teachers to be most effective, according to Harty and 

Ritz, when the supervisor performs as a subtle force moving people 

toward positive behavior modification rather than the remediation of 

d f . . . 40 e 1c1enc1es. 

37Arthur Combs, D. Avila, and W. Purkey, Helping Relation-
ships: Basic Concepts for the Helping Professions (Boston: Allyn 
and Bacon, Inc., 1971), pp. 69-70. 

38 Foster B. Miles, Jr., "An Analysis of the Perceptions of 
the Role of the Local Supervisor of Business Education," (Unpublished 
Doctoral Dissertation, University of Virginia, 1978), p. 40. 

39 James M. Young and Robert L. Heichberger, "Teachers' Per-
ceptions of an Effective School Supervision and Evaluation Program," 
Education, CXVI (Fall, 1975), p. 10. 

40 Harold Harty and William C. Ritz, "A Non-Evaluative Helping 
Relationship: An Approach to Classroom-Oriented Supervision," Educa-
tional Perspectives, (May, 1976), pp. 15-21. 



31 

A lack of congruence between ideal and actual roles of super-

visors as perceived by supervisors was indicated by the results of 

1 d . 41 severa stu ies. Krajewski concluded that actual roles of princi-

pals in secondary schools in Texas were not congruent with ideal 

42 roles. 

Incongruence also existed between behavior exhibited by super-

visors and the perceptions held by recipients of supervisory services. 

Blumberg stated that the possibility was great that discrepancies 

existed between behavior that was displayed and how the behavior was 

. d 43 perceive • Blumberg further commented that in many respects be-

havior that was exhibited by supervisors may not have been as impor-

h . h. h h b h · · d 44 tant as t e way in w ic t e e avior was perceive . Moreover he 

concludes, "A person's perceptions of another's behavior play a large 

part in his reaction to and feelings about that person. ,AS 

Bohler conducted a study in which the job of local social 

studies supervisors was described. Responses were received from 34 

states. Her findings included the following: 

41James P. Esposito, "Task Preferences of Instructional Su-
pervisors and the Disbelief-Belief System," (Unpublished Doctoral 
Dissertation, Florida State University, 1971), p. 25. 

42Robert J. Krajewski, "Texas Principals - Implications for 
Perceived Roles," The National Association of Secondary School Prin-
cipals Bulletin, XLI (December, 1977), p. 19. 

43 Arthur Blumberg, Supervisors and Teachers (California: 
Mccutchan Publishing Corporation, 1974), p. 42. 

44 Ibid., p. 43. 

45 rbid. 



32 

1. There was a significant difference between 
the "actual" and "desirable" role for sixty-
three of sixty-five activities; and 

2. The two activities in which there were no sig-
nificant differences between "actual" and 
"desirable" were answering telephones and 
calling meetings.46 

Gogan conducted a study of supervisory services and activ-

ities of selected secondary schools in six states. All schools sur-

veyed were in towns with populations of ten to twenty thousand. The 

purposes of Gogan's study were to survey the status of supervisory 

services and actiyities and to determine what was being offered, the 

effectiveness of the offerings, and the services and activities con-

sidered desirable by teachers and supervisors. Gogan's conclusions 

included the following: 

1. Teachers and supervisors were generally in favor 
of some type of supervisory program; 

2. Classroom visitations, consultant services, 
demonstration teaching and inter-school visita-
tions were ranked lowest by teachers when rank-
ing activities being used in their systems; 

3. A rating of "average" for supervisory programs 
was generally agreed upon by teachers and su-
pervisors; 

4. 

5. 

46 

Classroom visitations and teacher conferences 
were rated by supervisors as the most desirable 
supervisory activities; and 

Supervision of the "right" kind was desired by 
teachers. 47 

Bohler, op. cit., p. 163. 

47william L. Gogan, "A Study of Supervisory Services and Ac-
tivities for the Improvement of Instruction," (Unpublished Doctoral 
Dissertation, University of Nebraska, 1964), pp. 161-164. 
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In summary, no connnon definition of supervision exists. The 

general concept of the need for supervision involved the idea of a 

flhelping" relationship to improve instruction. Although there were 

some in the literature who maintained that the practice of super-

vision was unsuccessful and doomed, proponents indicated a belief 

that supervision was beneficial. 

RESEARCH STUDIES RELATIVE TO SOCIAL STUDIES SUPERVISORS 

Bohler has reported that despite the fact that few studies 

surveying local social studies supervisors had been identified, 

three could be of value to persons interested in social studies su-

. . 48 Th d. d d b A k. 49 S d 50 perv1s1on. ese stu 1es were con ucte y tins, aun ers, 

d P .k 51 an senc1 . 

Atkins designed his study to identify and evaluate selected 

aspects of inservice educational programs for secondary social studies 

teachers in twenty-three school systems throughout Tennessee. Basic 

48Gloria Ann Bohler, "A Questionnaire Survey of Social Studies 
Supervisor's Job Characteristics," (Unpublished Doctoral Disserta-
tion, University of Georgia, 1970), p. 47. 

49John P. Atkins, "Inservice Experiences for Secondary So-
cial Studies Teachers in Selected Public School Systems in Tennessee," 
(Unpublished Doctoral Dissertation, The University of Tennessee, 
1969), p. 53. 

50Margaret Catherine Saunders, "Contemporary Practices in 
Elementary School Social Studies Programs in Nebraska Schools Em-
ploying Curriculum Directors or Supervisors," (Unpublished Doctoral 
Dissertation, The University of Nebraska, 1969), pp. 42-43. 

511eroy F. Psencik, "The Role of the State Social Studies Spe-
cialist," Social Education, XXXIV No. 8 (December, 1970), pp. 909-914. 
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principles of inservice education were ascertained by reviewing the 

related literature. Thirty-two criteria were developed to guide the 

analysis of inservice education programs. Program planning and con-

tent criteria were related to the operational and substantive aspects 

of the inservice program. A questionnaire was used to gather in-

formation. Larger school systems were found to observe more of the 

criteria than smaller school systems. 

The ten content criteria showed that some inservice efforts 

were focused on improving instruction in economics, American history, 

and the treatment of basic issues. Specific recommendations for im-

proving inservice programs stressed better communication, clarifica-

52 tion of purpose, and social studies methods and content. 

Saunders' study investigated the contemporary practices in 

Nebraska's elementary school social studies program in districts em-

ploying a full-time curriculum director or supervisor and attempted 

to ascertain the extent to which the practices paralleled the recom-

mendations of recognized authorities of elementary social studies. 

Questionnaires were distributed to 216 teachers, grades one through 

six. Curriculum directors or supervisors in ten of the school dis-

tricts were interviewed to validate the questionnaire responses. 

Recommendations indicated that educational leaders should 

concentrate on providing workshops, institutes, and/or inservice pro-

grams which emphasize the neglected areas in social studies programs 

and that increased attention should be given to specific areas in the 

52A k. . 55 tins, op. cit., p. . 
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preservice courses offered by Nebraska colleges and universities. 53 

Psencik's study focused on social studies supervision at the 

state department of education level. A five-page questionn~~re was 

distributed during a meeting of the Council of State Social Studies 

Specialists and copies mailed to members not attending the meeting. 

Of special interest were the data concerning those local school dis-

tricts employing social studies supervisory personnel. Only forty 

states were represented in the responses, of which thirty-three re-

ported having local supervisors and seven reporting none. More than 

twenty of the thirty-three states reported having local supervisors 

in five percent or less of the school districts within their state. 

Only four states reported supervisors in more than twenty-five per-

f h d . . 54 cent o t e 1str1cts. · 

In sununary, most of the supervisors responding to studies in 

social studies education indicated that they had served in a super-

visory position for ten years or less, with the greatest increase 

of services as integral parts of the school system, but were fre-

quently the first to suffer budget reductions. There were few 

studies related to local social studies supervision. Both the lack 

of studies and the plea for such studies found in the literature 

further supported the need for this study, as described in the jus-

tification and need section of this study. 

53 Saunders, ·op. cit., p. 44. 

54P "k senc1, op. cit., p. 914. 
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SUPERVISORY TASKS AND ACTIVITIES 

A review of the literature on the duties performed by local 

supervisors was necessary to develop data for questionnaires used 

to pursue the purpose of this study. In compiling lists of tasks 

and/or activities performed by local supervisors, determinations 

were made as to whether or not certain activities were considered 

to be important to the improvement of instruction. Selected activ-

ities engaged in by supervisors that they believed to be important 

may not have been perceived to be important to the teacher. Like-

wise, activities that teachers perceived to be important may not 

have been performed as frequently by supervisors as teachers would 

have preferred. 

The "Standards of Quality and Objectives for Public Schools 

in Virginia," mandated the following regarding supervision: 

The superintendent and his staff shall provide 
an effective program of instructional supervision . 
and assistance to principals and teachers that is 55 
congruent with the objectives of the school system. 

The Virginia Department of Education defined the mandate as follows: 

The division superintendent and his staff are 
responsible for providing an effective program of 
instructional supervision. They also are charged 
with providing assistance to principals and teach-
ers that will help them achieve the objectives of 
the school division. No rigid formulas are given 
for achieving an effective program of instructional 

tives 
ginia: 

5511Manual for Implementing Standards of Quality and Objec-
for the Public Schools in Virginia, 1972-74," (Richmond, Vir-

State Department of Education, 1972), p. 70. 
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supervision and assistance; however, at least two 
responsibilities are implied: 

The superintendent and his staff must 
focus upon maintaining within a school 
division the level of instructional ef-
fectiveness already achieved; and each 
year, they must foster some activities 
which are focused on upgrading the level 
of instructional efficiency. 

These responsibilities require two types of super-
visory personnel: special or subject-matter super-
visors who concentrate on a thrust for change, and 
general supervisors who concentrate on instructional-
program maintenance. It is expected that someone at 
the central office level will be responsible for 
planning, or~anizing, implementing, and evaluating 
the program. 6 

The Virginia Department of Education recommended that, at a 

minimum, the following activities should be pursued in a program of 

supervision: 

1. Recommending textbooks and other instructional 
materials and media for adoption and use in the 
school division. 

2. Providing appropriate inservice educational pro-
grams for school division personnel including 
college-sponsored classes and local activities. 

J.,, Providing opportunities for involving teachers 
and principals in determining the objectives 
of the school division. 

4. Providing opportunities for involving principals 
and teachers in determining the most appropriate 
activities and courses of study that will help in 
achieving the objectives of the school division. 

5. Providing opportunities for principals and teach-
ers to determine the most appropriate organiza-
tion of the school day in each school. 

56virginia Department of Education, op. cit., pp. 70-71. 
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6. Providing teachers and principals with expert 
technical assistance concerning teaching 
methodology and subject matter content. 

7. Providing techniques and assistance for diag-
nosing the instructional needs of individual 
pupils and groups of pupils and prescribing 
ways to meet these needs. 

8. Providing opportunities for assisting teachers 
and principals in determining instructional 
strengths and weaknesses and recommending pro-
cedures for improvement. 

9. Fostering activities with wide involvement 
throughout the school division that would 
strengthen consensus with respect to resolving 
instructional issues in the school system. 

10. Fostering innovative educational programs on 
an experimental basis that may lead to improved 
teaching practices.57 

Inasmuch as supervision in educational organizations in Vir-

ginia was considered by advocates to be an optimal vehicle for the 

institution of an effective program, the further enumeration of op-

erational tasks was appropriate at this point in the study to pro-

vide a basis for the selection of tasks to be used in the survey. 

One of the most respected authors in the field of super-

vision, Ben M. Harris, delineated ten distinct tasks for instruc-

tional supervision which have received widespread support. They in-

clude, developing curriculum, organizing for instruction, staffing, 

providing facilities, providing materials, arranging for inservice 

education, o_rienting new staff members, relating special services, 

1 bl . 1 . d 1 . 58 deve oping pu 1c re ations, an eva uating. Other specific 

S 7v · · · D f Ed . . t 7 2 1rg1n1a epartment o ucation, op. ci ., p. . 

SSH . arris, op. cit., pp. 13-14. 
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activities could be subsumed under one of the tasks, according to 

Harris. 

Franseth divided the supervisory functions into five areas. 

Tasks were related to: (1) supervisory activities in the classroom; 

(2) individual conferences; (3) participation in group work; (4) help-

ing schools appraise progress; and (5) working with lay citizens. 59 

In the publication, Handbook of Educational Supervision: A 

Guide for the Practitioner, Marks, Stoops, and King-Stoops listed the 

tasks of educational supervision as follows: 

1. Help the professional staff see more clearly 
the goals of education, and for those working 
in supervision at each of the three levels of 
education (elementary, secondary, and higher), 
to. see the special role of the level in which 
the supervisor may find himself working in 
achieving these goals. 

2. Help teachers see more clearly the problems 
and needs of children and youth. 

3. Provide effective democratic leadership in pro-
moting the professional improvement of the 
school and its activities in fostering harmo-
nious and cooperative staff relations, in 
stimulating professional inservice education 
of teachers, and in enhancing school-community 
relations. 

4. Construct strong group morale, and unify teach-
ers into an effective team working to achieve 
the same general goals. 

5. Determine the work for which each teacher is 
best suited, assign him to such work, and en-
courage him to develop his capabilities •. 

59Jane Franseth, Supervision as Leadership (Evanston, Illinois: 
Row, Peterson and Company, 1961), pp. 96-97. 
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6. Assist the professional staff in the develop-
ment of greater competence in teaching. 

7. Assist teachers new to the school system. 

8. Evaluate the results of each teacher's efforts 
in terms of student growth toward predetermined 
goals. 

9. Aid teachers in the diagnosis and remediation 
of learning difficulties. 

10. Interpret the instructional program to the 
community. 

11. Protect the professional staff from unreason-
able demands and from unwarranted, negative 
criticism.60 

In a statewide study of supervision conducted in 1968, the 

Regional Curriculum Project of Atlanta, Georgia, which was funded 

under Title V of the Elementary and Secondary Education Act of 1965, 

synthesized twenty-three tasks of supervision from the literature. 

The twenty-three tasks selected for the survey, on which A Role Study: 

The County Level Supervisor in Florida was based, were considered to 

be those which were~performed by most supervisors. They were fairly 

inclusive, and most activities of supervisors were either character-

ized by one of the listed titles or could have been subsumed under 

it. As a result of their comprehensiveness, the list of twenty-

three tasks developed from the study was used a model for several 

60 James R. Marks, Emery Stoops, and Joyce King-Stoops, Hand-
book of Educational Supervision: A Guide for the Practitioner (Boston: 
Allyn and Bacon, Inc., 1971), p. 93. 
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. ·1 d" . h 61 s1mi ar stu 1es in at er states. Also many of the activities se-

lected for inclusion in the survey instruments used in this study 

came from that list of supervisory activities. The list of super-

visory activities developed was as follows: 

1. Perform routine administrative duties 

2. Participate in inservice education workshops 
and programs 

3. Plan and arrange inservice education programs 
and workshops 

4. Collect and disseminate current curriculum 
materials 

5. Engage in public relations 

6. Assist teachers in the location, selection, 
and interpretation of materials 

7. Assist in the orientation of new and begin-
ning teachers 

8. Coordinate instructional programs 

9. Participate in the formulation of policy 

10. Assist in the evaluation and appraisal of 
school programs 

11. Develop curricular designs, coordinate cur-
riculum improvement efforts 

12. Assist in the development of programs for 
federal funding 

13. Hold individual conferences with teachers 

61see James P. Esposito and Harold J. Burbach, A Role Study: 
The Supervisor in Virginia (Richmond: Virginia Association of Su-
pervision and Curriculum Development, 1974), pp. 13-25; and Harold 
E. Turner, Supervision in Missouri - 1970 (St. Louis: Missouri 
Association for Supervision and Curriculum Development, 1970), pp. 
9-11. 



14. 

15. 

"16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 
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Assist in the development of curriculum 
guides and other publications 

Visit and observe in the classroom 

Conduct research and evaluation studies re-
lated to your area of responsibility 

Participate in non-supervisory functions as 
requested 

Assist textbook selection committees 

Work with citizen or lay groups 

Develop and prepare new instructional media 

Arrange inter-system visitations to observe 
promising practices 

Arrange intra-system visitations to observe 
promising practices 

62 Teach demonstration lessons 

SUMMARY 

It was apparent in the review of selected literature relative 

to this study that the supervisory role was perceived differently by 

supervisors and teachers. Research indicated that discrepancies ex-

isted between supervisors' perceptions of actual and ideal perform-

ance of supervisors. 

It was suggested in the literature that there was a need to 

structure the role of the instructional supervisor in such a way that 

less discrepancy exists between the actual and the ideal frequency of 

62 Edward T. Brown, A Role Study: The County Level Supervisor 
in Florida (Atlanta, Georgia: Regional Curriculum Project, 1968) p. 15. 
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performance of supervisory activities. Such an accomplishment could 

further serve the purpose of supervision, the improvement of in-

struction. To arrive at the point at which steps could be taken to 

structure the role of the instructional supervisor and decrease dis-

crepancies, the specific tasks performed by local supervisors of 

social studies education had to be determined. The third section of 

the literature review was focused upon identifying those specific 

tasks. There were many lists and much writing about duties or tasks 

of the supervisor. Further, many lists of duties had been compiled. 

These duties performed by supervisors were many and varied. Although 

the lists of duties or tasks were not identical, there were strong 

similarities among the duties delineated. 



Chapter III 

METHODS AND PROCEDURES OF THE STUDY 

The purpose of this chapter was to describe the methods and 

procedures used in the study. The chapter is divided into five sec-

tions: (1) the research method used in the study; (2) description of 

the population and the samples used in the study; (3) the question-

naires; (4) description of procedures used in collecting the data; and 

(5) a statement of the research objectives and hypotheses. 

RESEARCH METHOD 

As previously stated, the purpose of this study was to deter-

mine the extent to which relationships exist between the perceptions 

of secondary local supervisors of social studies education and the 

perceptions of social studies classroom teachers and building prin-

cipals concerning the role of local supervisors of social studies 

education. The descriptive-survey method was used to accomplish the 

purpose of this study. Ary, Jacobs, and Razavich stated the follow-

ing with respect to descriptive research: 

Descriptive research studies are designed to obtain 
information concerning the current status of phenomena. 
They are directed toward determining the nature of the 
situation as it exists at the time of the study .... 
Their aim is to describe 'what exists' with respect to 

44 
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variables or conditions in a situation. 1 

Kerlinger maintained that survey research, unlike status sur-

veys, was considered to be a branch of social scientific research 

h ld b d 1 1 . h. 2 tat cou e use to revea re ations ips. Kerlinger further stated 

that psychological variables "included opinions and attitudes, on the 

one hand, and behavior, on the other. 113 

The use of the descriptive-survey method permitted the data 

to be collected and tested empirically to determine the extent to 

which relationships exist between perceptions of the actual and ideal 

performance of local supervisors of social studies education as per-

ceived by local supervisors of social studies, social studies class-

room teachers, and building principals. The mail questionnaire 

technique was utilized to obtain the following information: 

1. frequency ratings of the actual performance of forty-two 

selected supervisory activities by local supervisors of social 

studies education; 

2. frequency ratings of the ideal preferences of performance 

of forty-two selected supervisory activities by local supervisors of 

social studies education; 

3. frequency ratings of social studies teachers' perceptions 

1 Donald Ary, Lucy Cheper Jacobs, and Asghar Razavich, Intro-
duction to Research in Education (New York: Holt, Rinehart, and 
Winston, Inc., 1972), p. 286. 

2Fred N. Kerlinger, Foundations of Behavioral Research (New 
York: Holt, Rinehart, and Winston, Inc., 1973), p. 410. 

3Ibid., p. 411. 
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of the actual performance of forty-two selected supervisory activities 

by local supervisors of social studies education; 

4 •. frequency ratings of social studies teachers' perceptions 

of the ideal performance of forty-two selected supervisory activities 

by local supervisors of social studies education; 

5. frequency ratings of building principals' perceptions of 

the actual performance of forty-two selected supervisory activities 

by local supervisors of social studies education; and 

6. frequency ratings of building principals' perceptions of 

the ideal performance of forty-two selected supervisory activities 

by local supervisors of social studies education. 

POPULATION AND SAMPLES 

The Directory of Personnel - Social Studies Educators in Vir-

ginia revealed that during the 1980-81 school year, twenty full-time 

social studies supervisors were employed as instructional supervisors 

of social studies for grades seven through twelve in seventeen school 

d . . . 4 1v1s1ons. One thousand eight hundred and fifty-three social studies 

teachers and one hundred and ninety-seven principals were employed in 

those seventeen public school divisions at the same grade levels. 

The subjects of this study were the twenty full-time social studies 

supervisors, the one hundred and ninety-seven secondary school 

4nirectory of Personnel - Social Studies Educators in Virginia 
(Richmond: Department of Education, Commonwealth of Virginia, 1980-
81), pp. 1-3. 
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principals and a systematic random sample of secondary social studies 

teachers employed in the seventeen school divisions with full-time 

social studies supervisors. Twenty-five percent of the social studies 

teachers in each of the seventeen school divisions were utilized in 

the study. The use of this procedure assured the probability of 

equal percentage representation of social studies teachers in all 

local school divisions in which a local supervisor of social studies 

was employed. 

A Listing of Classroom Teachers - History and the Social Sci-

5 ences was utilized to obtain a list of all social studies education 

teachers in the state. All social studies teachers were listed in 

the publication in alphabetical order under the name of the schools 

in which the teachers were employed. From the publication the names 

of the seventeen school divisions and the listings of social studies 

teachers were taken out for randomized selection. Because a twenty-

five percent sample was desired, every fourth teacher in each of the 

seventeen school systems was included in the sample. To determine 

h f . h b 1 d h f' hb 1 h d ·1· d 6 t e irst teac er to e se ecte , t e is ow met o was uti ize . 

Using this procedure, every fourth teacher was chosen to be a partic-

ipant in the study. Four hundred and sixty of the eighteen hundred 

and fifty-three social studies education teachers were selected. 

5A Listing of Classroom Teachers - History and the Social Sci-
ences (Richmond: Department of Education, Commonwealth of Virginia, 
1980-81). 

6 Donald Ary, Lucy Cheser Jacobs, and Asghar Razavich, Intro-
duction to Research in Education (New York: Holt, Rinehart, and 
Winston, Inc., 1972), p. 133. 
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Building principals' names were derived from the Virginia 

7 Educational Directory - School Year 1980-81. To update and be 

certain of changes in administration since the release of the Edu-

cational Directory, a comparison was made between those principals 

listed in the directory and a print-out of middle/junior and second-

ary principals submitted by division superintendents in their pre-

liminary annual reports for 1980-81. 

INSTRUMENTATION 

Three questionnaires were constructed to collect the data 

needed to accomplish the purpose and objectives of this study. The 

initial questionnaires consisted of a list of fifty-seven selected 

supervisory activities performed by local supervisors. The list was 

developed following a review of the literature to determine activ-

ities performed by local supervisors. In compiling the list, exten-

sive utilization was made of the twenty-three tasks of supervision 

as delineated in the 1968 Regional Curriculum Project of Atlanta, 

Georgia, which was funded under Title V of the Elementary and Second-

ary Education Act of 1965. 8 Extensive use also was made of the list-

ing of minimum supervisory activities recommended by the Virginia 

Department of Education for implementing the Standards of Quality and 

7virginia Educational .Directory - School Year 1980-81 (Rich-
mond: Department of Education, Commonwealth of Virginia, 1980-81). 

8 Brown, op. cit., p. 16. 
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Objectives for Virginia's Public Schools 9 and Marks, Stoops, and 

King-Stoops listing of supervisory activities of educational super-

. . 10 
Vl.Sl.On. 

Prior to completing the questionnaires which were mailed to 

the local supervisor of social studies, teachers, and building prin-

cipals who were participants in the study, a copy was mailed to fif-

teen social studies teachers, eleven building principals and ten su-

pervisors of social studies. These individuals who piloted the in-

strument, but were not a part of the study population, were asked to 

complete the questionnaire based on the directions given; to indicate, 

after completing the instrument, any ambiguous items in vocabulary, 

directions, and format; and to indicate the approximate length of 

time required to complete the questionnaires. Based upon criticisms 

from the piloting teachers, principals, and supervisors, the prelim-

inary questionnaires were edited, and revisions made in accordance 

with suggestions. Based upon suggestions from the supervisors, the 

fifty-seven supervisory activities listed in the questionnaires were 

reduced to a forty-two item instrument. The pilot testing results 

from teachers did not result in any additional changes in the ques7 

tionnaire. They indicated that the approximate time required to com-

plete the instrument was fifteen minutes. Principals participating 

in the pilot testing indicated that the instrument was clear and 

presented no problems in the areas suggested for review. 

9v · · · D f Ed . . 7 0 7 1 1rg1n1a epartment o ucat1.on, op. cit., pp. - . 

10 Marks, op. cit., p. 93. 
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Table 1 shows the listing of supervisory activities used in 

the survey questionnaires for the study and their major source(s). 

On the questionnaire sent to supervisors of social studies, 

each was asked to indicate how frequently they engaged in each of 

the forty-two activities and how frequently they would prefer to en-

gage in the same activities. The questionnaire sent to social stud-

ies teachers and building principals requested that they indicate 

how frequently they believed local supervisors engaged in each of 

the forty-two activities and how frequently the teachers and prin-

cipals preferred that the supervisors perform the forty-two activ-

. . 11 ities. 

A Likert-type measurement scale with responses from 1-5 was 

provided. Participants were asked to write a numeral from 1-5 in 

the blank space at the left and right of each of the forty-two ac-

tivities to indicate their perceptions of the actual (left) and 

ideal (right) performance of the local supervisors of social studies 

education. The forced choice ratings were: 1 = never; 2 = rarely; 

3 = sometimes; 4 = often; and 5 = frequently. 

DATA COLLECTION 

A questionnaire printed on green paper with a cover letter 

ll h d · · · h · . . . 1 t th Te irections int e questionnaires were simi ar o ose 
used by Smith. See Gary Smith, "Teachers' Perceptions of Supervision 
in Virginia." (Unpublished Doctoral Dissertation, University of Vir-
ginia, 1975). 
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TABLE l 

LIST OF SUPERVISORY ACTIVITIES INCLUDED IN SURVEY QUESTIONNAIRES 
AND TI!EIR SOURCE(S) 

Activity 

l. Recommend and participate in che fomulation of local adminis-
trative policies that affect che operation of che social 
studies education program 

2. Interpret general administrative policies co social studies 
department chairpersons or teachers co obtain uniform under-
standing of policies 

3. 

4. 

s. 

6. 

Assume responsibility for seeing chat equipment is kept in 
operable condition 

Assume responsibility for keeping up-co-date inventories of 
equipment 

Prepare and update local annual and long range plans for so-
cial studies education as an integral part of che cotal educa-
tional program in your division 

Assist social studies teachers and principals in developing and 
implementing programs to meet che needs of various target groups 
including regular, disadvantaged, handicapped, gifted and 
talented, and students who have limited English-speaking abil-
ity 

7. Interpret and implement state or federal legislation chat af-
fect social studies education programs 

8. Prepare or assist in preparing reports concerning the status 
of local programs in social studies education as required by 
che state or local school administrators 

9. 

10. 

11. 

Assist personnel director(s) and principal(s) in the appoint-
ment and placement of social studies education teachers 

Assist principals in the selection of department heads for so-
cial studies departments 

Assist in che evaluation of social studies education teachers 

12. Assist supervising teachers in planning for and working with 
student teachers 

13. Confer with guidance counselors and school principals to in-
terpret the social studies education program 

14. 

IS. 

16. 

Provide for appropriate equipment, instructional materials, and 
supplies 

Review, evaluate, and recommend textbooks, supplementary books, 
films, filmstrips, recordings, and other aids co learning 
Assist in che planning of new and renovation of existing 
social studies education classroom facilities 

17. Visit social studies education classrooms in other school 
svstems for new and innovative ideas 

18. Perform routine administrative duties such as answering cor-
respondence and telephone inquiries 

19. Encourage integration of various history and social science 
club activities and projects as a co-curricular activity 

20. Assist in planning and conducting research projects in coop-
eration with local school personnel and with che state super-
visory staff 

*Source(s) 

2 

2 

l, 2 

l, 2, 3 

2 

2 

2 

l, 2, J 

l, 2, 3 

2 
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21. 

22. 
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TABLE l (continued) 

Activity 

Assist teachers in selecting and using effective instructional 
strategies 

Assist teachers in developing measurable goals and standards 
for all social studies education programs 

23. Conduct or arrange for demonstration teaching 

24. 

25. 

Visit social studies classrooms to observe teacher performance 
and classroom management skills 

Follow-up classroom visitations with teacher conferences, offer-
ing suggestions, if needed 

26. Arrange inter-system visitations by teachers to observe new or 
promising practices and techniques 

27. Arrange intra-system visitations by teachers to observe new or 
promising practices and techniques 

28. 

29. 

Assist in examining, revising, and developing courses of study 
and other curricular materials 

Maintain good morale among the social studies education teach-
ing staff 

30. Encourage and provide opportunities for teachers co attend 
local, regional, and state meetings and conferences 

31. Encourage and make provisions for teachers to share success-
ful projects or practices with other teachers 

32. Encourage teachers to join and participate in professional 
organizations in the area of social studies education 

33. Arrange for extension classes from teacher-education institu-
tions when a need is indicated 

34. Encourage teacher participation in teacher-education programs 
and work toward higher degrees 

35. Provide for and arrange in-service education programs and work-
shops in social studies education 

36. Hold individual conferences with teachers who need or request 
assiscance 

37. Plan and conduct orientation programs for teachers new to the 
system 

38. Attend local, state, regional, and national professional meet-
ings and conferences 

39. 

40. 

41. 

Encourage professional reading and provide up-to-date literature 
to be made available to teachers upon request 

Prepare bulletins and other communications designed to keep 
teachers informed 

Work cooperatively with the members of the Social Studies Serv-
ice, Department of Education, and other personnel of the Depart-
ment of Education 

*Source(s) 

l, 2, 3 

l, 2 

l, 2 

1, 2 

l, 3 

4 

l, 2 

4 

l, 2, 3 

4 

4 
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42. 

53 

TABLE 1 (continued) 

Activity 

Perform other administrative or supervisory tasks unrelated to 
social studies education programs 

*Source(s) 

4 

*Source(s) 

1. Brown, Edward T., A Role Study: The County Level Supervisor in Florida, 
(Regional Curriculum Project, Atlanta, Georgia), 1968. 

2. Marks, James R., Emery Stoops, anrl Joyce King-Stoops, Handbook of Educa-
tional Supervision: A Guide for the Practitioner (Boston: Allyn and 
Bacon, Inc.), 1971. 

3. Virginia Department of Education, "Manual for Implementing Standards of 
Quality and Objectives for Public Schools in Virginia" (Stace Depart-
ment of Education), 1980. 

4. Others - includes those activities listed in the survey questionniare as 
a result of the writer's experience as a state program supervisor. 
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and a stamped, self-addressed envelope were mailed to local super-

12 visors of social studies education on January 6, 1982. A ques-

tionnaire printed on blue paper with a cover letter and a stamped, 

self-addressed envelope were mailed to twenty-five percent of the 

social studies teachers employed in school divisions with full-time 

. 1 d' . 13 socia stu ies supervisors. A third questionnaire printed on 

yellow paper with a cover letter and a stamped, self-addressed en-

velope were mailed to building principals in school divisions where 

14 social studies supervisors were employed. Three different colors 

were used to permit easy differentiation of the respondents. Also, 

for follow-up purposes, each survey participant was assigned a con-

trol number. 

As of January 20, 1982, one hundred and sixty-eight teachers 

(thirty-six percent), one hundred and eleven building principals 

(fifty-six percent), and sixteen social studies supervisors (eighty 

percent) had returned the questionnaires. A follow-up letter was 

mailed on January 22, 1982 to all survey participants who had not 

15 responded. Responses were subsequently received from one hundred 

and fifty-seven additional teachers. This increased the response 

rate to approximately seventy-one percent. Forty additional re-

sponses were received from principals, thus increasing the response 

12see Appendix A, PP• 127-132. 

13s ee Appendix B, PP· 133-138. 

14see Appendix C, pp. 139-144. 

15s ee Appendix D, pp. 145-146. 
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rate to seventy-seven percent. Once the questionnaires from the four 

remaining social studies supervisors were received, the response rate 

from supervisors was one hundred percent. 

In order to test for any nonresponse bias, telephone inter-

views were conducted during the week of March 1-5, 1982, with a random 

sample of nonrespondents from the teacher and principal populations. 

The purpose of this follow-up procedure was to determine whether any 

systematic differences existed between the group that responded to 

the questionnaire and the group that did not. 

Utilizing ten percent of the nonrespondent group from the 

teacher and principal populations, fourteen teachers and five prin-

cipals were randomly selected and interviewed by telephone. This 

sample of nonrespondents was interviewed during the regular school 

day at a time previously suggested as convenient for responding to the 

same survey questionnaire that had been completed and returned by the 

mail questionnaire respondents. Responses from both groups were ana-

lyzed and compared. No systematic differences in responses were found 

between survey respondents and telephone respondents selected from 

the nonrespondent group. 

RESEARCH OBJECTIVES, HYPOTHESES, AND ANALYSES OF DATA 

The research objectives and major hypotheses appropriate to 

address the objectives of the study are listed below. Those objec-

tives which do not require statistical treatment, but rather descrip-

tive reporting, do not have null hypotheses. The alpha level selected 
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for determination of a statistical significance and rejection for all 

null hypotheses wasp ( .05. 

Research Objective 1: to determine the frequency rate at 

which local supervisors of social studies reported performing forty-

two selected supervisory activities. 

Research Objective 2: to determine the frequency rate at 

which local supervisors of social studies believed that they should 

perform forty-two selected supervisory activities. 

Research Objective 3: to determine whether or not there were 

differences between the actual frequency of performance and the ideal 

frequency of performance of forty-two selected supervisory activities 

as perceived by local supervisors of social studies; 

H01: There are no significant mean differences between the 

actual frequency of performance and ideal frequency of performance of 

forty-two selected supervisory activities as perceived by local su-

pervisors of social studies education. 

Research Objective 4: to determine the frequency rate at 

which social studies teachers believed that supervisors performed 

forty-two selected supervisory activities. 

Research Objective 5: to determine the frequency with which 

social studies teachers preferred that supervisors perform forty-two 

selected supervisory activities. 

Research Objective 6: to determine whether or not there were 

differences between the actual frequency of performance and the ideal 

frequency of performance of forty-two selected supervisory activities 

as perceived by social studies teachers; 
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H02 : there are no significant mean differences between the 

actual frequency of performance and the ideal frequency of perform-

ance of forty-two selected supervisory activities as perceived by 

social studies teachers. 

Research Objective 7: to determine the frequency rate at 

which building principals believed supervisors performed forty-two 

selected supervisory activities. 

Research Objective 8: to determine the frequency rate at 

which building principals preferred that supervisors perform forty-

two selected supervisory activities. 

Research Objective 9: to determine whether or not there were 

differences between the actual frequency of performance and the ideal 

frequency of performance of forty-two selected supervisory activities 

as perceived by building principals; 

H03 : there were no significant mean differences between the 

actual frequency of performance and the ideal frequency of perform-

ance of forty-two selected supervisory activities as perceived by 

building principals. 

Research Objective 10: to determine whether or not there were 

differences among the perceptions of local supervisors of social stud-

ies education, the perceptions of social studies teachers, and the 

perceptions of building principals concerning the actual frequency of 

performance of forty-two selected supervisory activities; 

H04 : there are no significant mean differences between the 

perceptions of local supervisors of social studies education and the 

perceptions of social studies education teachers concerning the actual 
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frequency of performance of forty-two selected supervisory activities. 

H05 : there are no significant mean differences between the 

perceptions of local supervisors of social studies education and the 
' 

perceptions of building principals concerning the actual frequency of 

performance of forty-two selected supervisory activities. 

Research Objective 11: to determine whether or not there were 

differences among the perceptions of local supervisors of social stud-

ies education, the perceptions of social studies teachers and the per-

ceptions of building principals concerning the ideal frequency of 

performance of forty-two selected supervisory activities; 

~0 6 : there are no significant mean differences between the 

perceptions of local supervisors of social studies education and the 

perceptions of social studies teachers concerning the ideal frequency 

of performance of forty-two selected supervisory activities. 

H07 : there are no significant mean differences between the 

perceptions of local supervisors of social studies education and the 

perceptions of building principals concerning the ideal frequency of 

performance of forty-two selected supervisory activities. 

Descriptive statistics, correlated t tests, uncorrelated t 

tests, and the Spearman rho (p) were used in analyzing the data. Re-

search objectives 1, 2, 4, 5, 7, and 8 were analyzed using descriptive 

statistics. Data were reported by means, frequencies, ranks, standard 

deviations, and percentages. To analyze the data within groups rela-

tive to research objectives 3, 6, and 9, the correlated t test was 

used. The uncorrelated t test was used to analyze the data between 

groups which dealt with research objectives 10 and 11. To determine 
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the relationship between the rank differences reported by the sample 

groups, the Spearman rho (p) correlation was computed. The formula 

for p was: 

P = 1 - N(N 2 - 1) 



Chapter IV 

PRESENTATION AND ANALYSES OF THE DATA 

The results of the analyses of the data collected through the 

mail survey questionnaire are presented and discussed in this chapter. 

The chapter is organized so that each research objective and stated 

hypothesis is presented and discussed. Hypotheses which were tested 

statistically were rejected or accepted for each of the forty-two 

supervisory activities rated by local supervisors of social studies, 

teachers, and building principals. The alpha level selected for de-

termination of statistical significance and rejection of null hypoth-

eses for the study was p <. 05. 

SUPERVISORY ACTIVITIES RATED BY LOCAL SUPERVISORS OF 
SOCIAL STUDIES EDUCATION, TEACHERS, AND BUILDING PRINCIPALS 

A list of forty-two activities which supervisors of social 

studies education performed with varying frequencies was included 

on the mail survey questionnaire forwarded to local supervisors of 

social studies education, teachers, and building principals. The 

local supervisors were to rate their actual and ideal frequencies 

of performance on each of the forty-two activities. Social studies 

teachers and building principals were to rate the frequencies with 

which they perceived local supervisors performed the activities and 

the frequencies with which they would prefer supervisors to perform 

60 
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the activities. 

A delineation of the activities as they appeared on the mail 

survey questionnaire is presented in Table 2. Thereafter the activ-

ities are not presented in tabular form, but instead are referred to 

by numbers assigned each survey item in the mail questionnaire. Ab-

solute frequencies and percentages of actual and ideal supervisory 

performance as reported by local supervisors, teachers, and princi-

pals on the mail questionnaires are reported in Appendix Eon pages 

147-153 of this study. 

PERCEPTIONS OF LOCAL SUPERVISORS OF SOCIAL STUDIES EDUCATION 
RELATIVE TO ACTUAL AND IDEAL SUPERVISORY PERFORMANCE 

In this section a presentation and analyses of data relative 

to Research Objectives 1, 2, and 3 are presented. Local supervisors 

of social studies education were to indicate actual frequencies of 

performance of each of the forty-two selected activities. Also they 

were to indicate the ideal frequencies they preferred to perform the 

same activities. Activities were to be rated as: 1 = never; 2 = 

rarely; 3 = sometimes; 4 = often; and 5 = frequently. A mean score 

within the range of 1.00-1.49 was assigned to never; 1.50-2.49 to 

rarely; 2.50-3.49 to sometimes; 3.50-4.49 to often; and 4.50-5.00 to 

frequently. 

Ratings of Actual Performance 

The purpose of Research Objective 1 was to determine the fre-

quency local supervisors of social studies education reported per-

forming forty-two selected supervisory activities. Hypothesis testing 



Activity 
Number 

1. 

2. 

3. 

4. 

s. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 
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TABLE 2 

A LISTING OF SUPERVISORY ACTIVITIES 
INCLUDED ON MAIL SURVEY QUESTIONNAIRE 

Activity 

Recommend and participate in the formulation of local administrative 
policies that affect the operation of the social studies education 
program 

Interpret general administrative policies to social studies depart-
ment chairpersons or teachers to obtain uniform understanding of 
policies 

Assume responsibility for seeing that equipment is kept in operable 
condition 

Assume responsibility for keeping up-to-date inventories in your 
division 

Prepare and update local annual and long range plans for social studies 
education as an integral part of the total educational program in your 
division 

Assist social studies teachers and principals in developing and implementing 
programs to meet the needs of various target groups including regular, dis-
advantaged, handicapped, gifted and talented, and students who have 
limited English-speaking ability 

Interpret and implement state or federal legislation that affect social 
studies education programs 

Prepare or assist in preparing reports concerning the status of local 
social studies education as required by the state or local school ad-
ministrators 

Assist personnel director(s) and prin~ipal(s) in the appointment and 
placement of social studies education teachers 

Assist principals in the selection of department heads for social studies 
departments 

Assist in the evaluation of social studies education teachers 

Assist supervising teachers in planning for and working with student 
teachers 

Confer with guidance counselors and school principals to interpret the 
social studies education program 

Provide for appropriate equipment, instructional materials and supplies 

Review, evaluate, and recommend textbooks, supplementary books, films, 
filmstrips, recordings, and other aids to learning 

Assist in the planning of new and renovation of existing social studies 
education classroom facilities 

Visit social studies education classrooms in other school systems 
for new and innovative ideas 



Activity 
~umber 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

32. 

33. 

34. 

35. 

36. 

37. 
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TABLE 2 (continued) 

Activity 

Perform routine administrative duties such as answering correspondence 
and telephone inquiries 

Encourage integration of various history and social science 
activities and projects as a co-curricular activity 

Assist in planning and conducting research projects in cooperation 
with local school personnel and with the state supervisory staff 

Assist teachers in selecting and using effective instructional 
strategies 

Assist teachers in developing measurable goals and standards for all 
social studies education programs . 

Conduct or arrange for demonstration teaching 

Visit social studies classrooms to observe teacher performance and class-
room management skills 

Follow-up classroom visitations with teacher conferences, offering 
suggestions, if needed 

Arrange inter-system visitations by teachers to observe new or promising 
practices and techniques 

Arrange intra-system visitations by teachers to observe new or promising 
practices and techniques 

Assist in examining, revising, and developing courses of study and other 
curricular materials 

Maintain good morale among the social studies education teaching staff 

Encourage and provide opportunities for teachers to attend local, re-
gional, and state meetings and conferences 

Encourage and make provisions for teachers to share successful proj-
ects or practices with other teachers 

Encourage teachers to join and participate in professional organizations 
in the area of social studies education 

Arrange for extension classes from teacher-education institutions 
when a need is indicated 

Encourage teacher participation in teacher-education programs and 
work toward higher degrees 

Provide for and arrange in-service education programs and workshops 
in social studies education 

Hold individual conferences with teachers who need or request assis-
tance 

Plan and conduct orientation programs for teachers new to the system 



Activity 
Number 

38. 

39. 

40. 

41. 

42. 
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TABLE 2 (continued) 

Activity 

Attend local, state, regional, and national professional meetings 
and conferences 

Encourage professional reading and provide up-co-date professional 
literature to be made available to teachers upon request 

Prepare bulletins and other communications designed to keep teachers 
informed 

Work cooperatively with the members of the Social Studies Service, 
Department of Education, and other personnel of the Department of 
Education 

Perform other administrative or supervisory tasks unrelated to social 
studies education programs 
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was not required for the objective. The mean frequencies for each of 

the forty-two activities generated by the twenty local supervisors of 

social studies education are reported in Table 3. Under the actual 

colunms, the mean and rank orders of the forty-two tasks are pre-

sented only. 

Of the forty-two activities listed, supervisors identified 

only one in the mean range of 4.50-5.00 which they were performing 

frequently. Twenty-one activities with means in the range of 3.50-

4.49 were reported to be performed often. Twelve activities with 

means in the range of 2.50-3.49 were reported as being performed 

sometimes. Only eight activities with means in the range of 1.50-

2.49 were reported as being performed rarely. According to the 

rankings of the top five activities supervisors perceived themselves 

to be performing most frequently, they tended to be related to coor-

dinating functions and routine administrative duties. Activities re-

lating directly to functions of interaction of supervisors and teach-
~ 

ers which foster a helping relationship were not rated highly. 

The top six ranked activities by supervisors were: 

1. Perform routine administrative duties such as answering 

correspondence and telephone inquiries - survey item number eighteen 

(X = 4.85); 

2. Assist in examining, revising, and developing courses of 

study and other curricular materials - survey item number twenty-

eight <x = 4.35); 

3. Review, evaluate, and recommend textbooks, supplementary 

books, films, filmstrips, recordings, and other aids to learning -



Activit:i:: 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 

p = .68 
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TABLE 3 

MEANS, RANKS, AND DIFFERENCES BETWEEN ACTUAL AND IDEAL 
PERFORMANCES AS REPORTED BY LOCAL SUPERVISORS OF SOCIAL STUDIES 

EDUCATION ON FORTY-TWO SELECTED SUPERVISORY ACTIVITIES 

Actual Ideal _Difference x ---Rank x --Rank X Rank 

4.00 12.5 4.70 4.5 .70 -8 
4.05 8.5 4.50 15 .5 .45 7 
2.05 41 2.15 42 .10 l 
2.35 36 2.55 41 .20 5 
4.10 5.5 4.53 14 .43 3.5 
3.75 18 4.65 8.5 .90 -9.5 
3.90 15.5 4.60 10.5 .70 -5 
4.00 12.5 4,35 22.5 ,35 10 
3.25 26.5 4,50 15. 5 1.25 -11 
3.10 31 4.55 12.5 1.45 -18.5 
3.15 29.5 3.50 37.5 ,35 8 
2.35 36 3.90 33.5 1.55 -2.5 
3.40 2':'I c; ~.J 4.45 18.5 1.05 -4 
3.70 19.5 4.25 27 .55 Ts 
4.30 3 4.70 4 < ,J .40 1.5 
2.20 38 3.90 33.5 1. 70 -4.5 
2.10 39.5 3.90 33.5 1.80 -0 
4.85 l 4.30 25 -.55 24 
2.40 36 3.30 39 .90 3 
2.65 34 3.50 37.5 .85 3.5 
4.00 12.5 4. 70 4.5 .70 -8 
3.50 22 4.40 21 .90 -1 
2.80 33 4.00 29.5 1.20 -3.5 
4.05 8.5 4.70 4.5 .65 -4 
4.05 8.5 4.80 1 .75 -7 .5 
2.10 39.5 3.90 D.5 1.80 -0 
2.00 42 3,75 36 1. 75 -6 
4.35 2 4.65 8.5 .30 6.5 
3.90 15.5 4.45 18.5 .55 3 
3.60 21 4.70 4.5 1.10 -16.5 
3.25 26.5 4.45 18.5 1.20 -8 
3.80 17 4.30 25 .50 8 
3.15 29.5 4.00 2°.5 .85 0 
3.25 26.5 3.95 31 .70 4.5 
4.10 5.5 4.70 4.5 .60 -1 
4.00 12.5 4.55 12.5 .55 0 
2.90 32 4.10 28 1.20 , -.. 
3.70 19.5 4.60 10.S . 90 -9 
3.25 26.S 4.35 2" s 1.10 -4 
3.40 22.5 4.30 25 .90 2.5 
4.05 8.5 4.45 18.S .40 10 
4 .15 4 2.90 40 -1.25 16 
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survey item number fifteen (X = 4.30); 

4. Perform other administrative or supervisot:ytasks unrelated 

to social studies education programs - survey item number forty-two 

(x = 4.15); 

5. Provide for and arrange inservice education programs and 

workshops in social studies education - survey item number thirty-

five (X = 4.10); and 

6. Prepare and update local annual and long range plans for 

social studies education as an integral part of the total educational 

program in your division - survey item number five (X = 4.10). 

The five activities ranked as being performed least frequently, 

three of which appear to involve direct supervisor-teacher interaction, 

were as follows: 

1. Arrange intra-system visitations by teachers to observe 

new or promising practices and techniques - survey item number twenty-

seven (X = 2.00); 

2. Assume responsibility for seeing that equipment is kept in 

operable condition - survey item number three (X = 2.05); 

3. Arrange inter-system visitations by teachers to observe 

new or promising practices and techniques - survey item number twenty-

six (X ~ 2.10); 

4. Visit social studies education classrooms in other school 

systems for new and innovative ideas - survey item number seventeen 

(X = 2.10); and 

5. Assist in the planning of new and renovation of existing 

social studies education classroom facilities - survey item number 
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sixteen (X = 2.20). 

Ratings of Ideal Performance 

Research Objective 2 was intended to determine the frequency 

with which local supervisors of social studies education believed 

that they should perform forty-two selected supervisory activities. 

Data for the objective are presented in Table 3. Under the Ideal 

column in Table 3, the means and rank order of the forty-two ac-

tivities are presented. 

Of the forty-two activities preferred to be performed by lo-

cal supervisors, sixteen with means in the range of 4.50-5.00 were 

preferred to be performed frequently. Twenty-two activities with 

means in the range of 3.50-4.49 were preferred to be performed 

often. Only four activities with means in the range of 2.50-3.49 

were preferred to be performed sometimes. According to the rankings, 

none of the five activities rated as least frequently performed was 

included in the top five that the supervisors preferred to perform. 

Differences in Actual and Ideal Ratings 

The purpose of Research Objective 3 was to determine whether 

or not there were differences between the actual and ideal frequency 

of performance of forty-two selected supervisory activities as per-

ceived by local supervisors of social studies education. Statistical 

testing was required for this objective. Utilizing the correlated.!:_ 

test, significant mean differences between the actual and ideal fre-

quencies of performance of forty-two selected supervisory activities 

as perceived by local supervisors of social studies education were 

determined. 
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There were significant mean differences between actual and 

ideal ratings for thirty-nine of the forty-two activities. Super-

visors would prefer to spend significantly more time in thirty-seven 

of those activities and significantly less time in only two. The two 

items that supervisors would prefer to spend significantly less time 

(items eighteen and forty-two) both dealt with routine administrative 

duties and functions. The null hypotheses for those thirty-nine ac-

tivities therefore, were rejected. 

Knowing that supervisors would prefer to spend significantly 

more time in thirty-seven of forty-two activities may be interesting 

but not necessarily useful. If one could assume that most supervisors 

are already fully occupied, the desire to increase the amount of time 

spent on many activities without decreasing the amount of time spent 

on a similar number of tasks is clearly not practical. Therefore, it 

became necessary to consider other ways of assessing the relative im-

portance of the activities listed. By using the mean scores for each 

activity, it was possible to rank the activities based upon current 

(actual) and desired (ideal) priorities. After ordering the rankings 

for actual and ideal, rank differences were computed and the Spearman 

rho formula applied to assess the extent to which supervisors would 

spend their time in an ideal setting compared with their reported cur-

rent utilization of time. 

This analysis yielded a p of .68, which suggests that although 

supervisors are not totally pleased with the way they currently spend 

their time, they likely would not make dramatic changes in their pri-

orities, given that opportunity. Data to support objective 3 and 
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related null hypothesis 1 are found in Table 4. 

PERCEPTIONS OF SOCIAL STUDIES EDUCATION TEACHERS 
RELATIVE TO ACTUAL AND IDEAL SUPERVISORY PERFORMANCE 

Data are presented in this section relative to Research Ob-

jectives 4, 5, and 6. Social studies education teachers were to rate 

the frequencies of performance of local supervisors of social studies 

in each of the forty-two selected supervisory activities. The ratings 

were to be done on the bases of how frequently they believed the local 

supervisor performed the task (actual) and how frequently they pre-

ferred supervisors to perform the task (ideal). The ratings were: 

1 = never; 2 = rarely; 3 = sometimes; 4 = often; and 5 = frequently. 

A mean score of 1.00-1.49 was assigned to the rating of never; 1.50-

2.49 to rarely; 2.50-3.49 to sometimes; 3.50-4.49 to often; and 4.50-

5.00 to frequently. 

Ratings of Actual Performance 

The purpose of Research Objective 4 was to determine the fre-

quency rate at which social studies education teachers believed local 

supervisors of social studies actually performed forty-two selected 

supervisory activities. The mean frequencies for each of the forty-

two activities as indicated by the teacher population are reported 

in Table 5. 

Under the actual column of Table 5, the means and rank order 

of the forty-two activities are presented. Of the forty-two activ-

ities social studies teachers perceived to be actually performed by 



Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
!iO 
"1 
42 

,',Not 
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TABLE 4 

DERIVED t VALUES COMPARING MEAN FREQUENCY RATINGS BY 
LOCAL SUPERVISORS OF SOCIAL STUDIES EDUCATION ON REPORTED ACTUAL 

AND IDEAL PERFORMANCE ON FORTY-TWO SELECTED SUPERVISORY ACTIVITIES 

Actual Ideal t x SD x SD Value Significance 

4.00 .92 4.70 .47 4.27 .0004 
4.05 .89 4.50 .69 2.93 .0086 
2.05 1.00 2.15 .93 .62 .5409* 
2.35 1.35 2.55 1.50 1.16 .2585* 
4,10 .91 4.53 .61 2.67 .0155 
3.75 1.02 4,65 ,59 4.72 .0001 
3.90 1.33 4.60 .60 3.20 .0047 
4.00 1.08 4.35 .87 2.67 .0153 
3.25 1. 25 4.50 .76 5.48 .0001 
3.10 1.25 4.55 ,51 5.44 .0001 
3.15 1.35 3.50 1.47 .92 .3672* 
2.35 1.09 3.90 1.02 7.81 .0001 
3.40 .99 4.45 .69 4.97 .0001 
3.70 1.26 4.25 1.07 2.98 .0077 
4.30 .73 4.70 .66 2.99 .0075 
2.20 1.11 3.90 .85 8,23 .0001 
2.10 .85 3.90 .97 8.01 .0001 
4.85 .37 4.30 .86 -2. 77 .0121 
2.40 1.19 3.30 1.13 4. 72 .0001 
2.65 .81 3.50 .83 4.68 .0002 
4.00 . 72 4.70 .47 3.91 .0009 
3.50 .88 4.40 .75 5.11 .0001 
2.80 . 77 4.00 1.02 5. 64 .0001 
4.05 .94 4.70 .66 2.80 .0115 
4.05 .94 4.80 .52 3.68 .0016 
2.10 .97 3.90 1.07 6.73 .0001 
2.00 .86 3.75 1.07 7.00 .0001 
4.35 .74 4.65 .59 2.35 .0298 
3.90 .97 4.45 .89 3.58 .0020 
3.60 1.09 4.70 .57 4.82 .0001 
3.25 . 72 4.45 .60 8.72 .0001 
3.80 1.06 4.30 .86 2.52 .0210 
3.15 1.04 4.00 .91 4.34 .0003 
3.25 1. 21 3.95 1.00 4. 77 .0001 
4.10 .91 4.70 .66 3.04 .0067 
4.00 .72 4.55 .69 3.24 .0043 
2.90 1. 37 4.10 1.12 4.19 .0005 
3.70 .80 4.60 .so 4.41 .0003 
3.25 .85 4.35 .67 5. 77 .0001 
3.40 1. 05 4.30 .80 6.28 .0001 
"· 05 1.00 4.45 .82 2.37 .0284 
4. 15 .88 2.90 1. 07 -5. 78 .0001 

significant at .OS level. 



Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
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TABLE 5 

MEANS, RANKS, AND DIFFERENCES BETWEEN ACTUAL AND IDEAL PERFORMANCE 
OF LOCAL SUPERVISORS OF SOCIAL STUDIES EDUCATION ON FORTY-TWO SELECTED 

SUPERVISORY ACTIVITIES AS PERCEIVED BY TEACHERS 

Actual Ideal Difference x Rank x Rank x Rank 

3.49 8 4.23 4 .74 -4 
3.43 10 4.21 6 .78 -4 
2.13 39 3.10 41 .97 2 
2.32 37.5 3 .13 40 .80 2.5 
3.58 4 4.31 2 • 73 -2 
2.86 23 4.09 10. 5 1. 23 -12.5 
3.09 16 3.99 16 .90 0 
3 .51 5.5 4.05 12 .54 6.5 
2.64 29 3.58 32 .94 3 
2.39 35 3.38 38 .99 1 
2.62 31 4.47 1 1.85 -30 
2.11 40 3 .52 36 1. 41 -4 
2.41 34 3.68 28 1.27 -6 
3.16 11 4 .14 8 .98 -3 
3.51 5.5 4.22 5 . 71 -.5 
2.54 33 3.70 27 1.16 -6 
2.59 32 3. 77 24.5 1.18 -7.5 
3.48 9 3.74 26 .26 17 
2.32 37.5 3.34 39 1.02 1. 5 
2.69 28 3.50 37 .81 9 
2.89 21.5 3.94 21 1.05 -.5 
3 .15 12.5 3.92 22 . 77 9.5 
2.36 36 3.57 34 1. 21 -2 
2. 77 26 3.55 35 .78 9 
2.63 30 3. 77 24.5 1.14 -5.5 
2.06 41 3.58 32 1. 52 _Q 

2.03 42 3.60 30 1. 57 -12 
3.50 7 4 .13 9 .63 2 
3.05 17 4.18 7 1.13 -10 
3 .15 12.5 4.00 15 . 85 2.5 
2.96 19 3.97 18 1. 01 -1 
2.82 25 3.58 32 . 76 7 
2.91 20 3.84 23 .93 3 
2. 71 27 3.63 29 .92 2 
3. 61 3 3. '.l7 18 .36 15 
3. 10 14.5 4.09 10.5 .99 -4 
2.89 21. 5 3.97 18 1. 08 -3. 5 
3.62 2 4.01 13.5 .39 11. 5 
2.99 18 3.95 :rn .96 2 
2.84 24 4.01 13. 5 l. 17 -10.5 
3.73 l 4.25 3 .52 2 
3 .10 14.5 3.07 42 -.03 '.:7. 5 

p = . 71 
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supervisors, seven with means in the range of 3.50-4.49 were per-

ceived to be performed often. Twenty-six activities with means in 

the range of 2.50-3.49 were perceived to be performed sometimes. 

Nine activities with means in the range of 1.50-2.49 were perceived 

to be performed rarely. 

There was considerable disparity in means between the highest 

ranked activity that teachers perceived supervisors to be performing 

(activity number forty-one - X = 3.73) and the lowest (activity num-

ber twenty-seven= X = 2.03). According to the ratings, the five ac-

tivities teachers perceived supervisors to be performing most fre-

quently were as follows: 

1. Work cooperatively with the members of the Social Studies 

Service, Department of Education,and other personnel of the Depart-

ment of Education - survey item number forty-one (X = 3.73); 

2. Attend local, state, regional, and national professional 

meetings and conferences - survey item number thirty-eight (X = 3.62); 

3. Provide for and arrange inservice education programs and 

workshops in social studies education - survey item number thirty-

five (X = 3.61); 

4. Prepare and update local annual and long range plans for 

social studies education as an integral part of the total educational 

program in your division - survey item number five (X = 3.58); and 

5. Prepare or assist in preparing reports concerning the 

status of local programs in social studies education as required by 

the state or local school administrators - survey item number eight 

ex= 3.51). 
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Of the top five activities that teachers perceived super-

visors to be performing most frequently, none appear to relate to 

interaction between the supervisor and the teacher. Only one of the 

activities (item thirty-five) was ranked in the top five by local 

supervisors as an activity that they actually performed. 

Of the five activities that teachers indicated that they be-

lieved supervisors performed least frequently, three tended to relate 

to classroom observations or activities involving direct supervisor-

teacher interaction. The six least frequently performed activities 

according to teachers were: 

1. Arrange intra-system visitations by teachers to observe 

new or promising practices and techniques - survey item number twenty-

seven (X = 2.03); 

2. Arrange inter-system visitations by teachers to observe 

new or promising practices and techniques - survey item number twenty-

six (X = 2.06); 

3. Assist supervising teachers in planning for and working 

with student teachers - survey item number twelve (X = 2.11); 

4. Assume responsibility for seeing that equipment is kept 

in operable condition - survey item number three (X = 2.13); 

5. Assume responsibility for keeping up-to-date inventories 

in your division - survey item number four (X = 2.32); and 

6. Encourage integration of various history and social sci-

ence activities and projects as a co-curricular activity - survey 

item number nineteen (X = 2.32). 
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Ratings of Ideal Performance 

The purpose of Research Objective 5 was to determine the fre-

quency rate at which social studies education teachers preferred that 

supervisors perform forty-two selected supervisory activities. Data 

for objective 5 are presented in Table 5. Under the ideal column, the 

means and rank order of the forty-two activities are presented. 

Of the forty-two activities surveyed, thirty-seven with means 

in the range of 3.50-4.49 were preferred by social studies teachers 

to be performed by supervisors often. Five activities with means in 

the range of 2.50-3.49 were preferred to be performed sometimes. Ac-

cording to the rankings of the top five activities that teachers pre-

ferred supervisors to perform most frequently, none was related di-

rectly to the interaction of supervisors and teachers that foster a 

helping relationship deemed necessary for improvement in the instruc-

tional program as noted in the literature. The activities tended to 

be more rel~ted to coordinating functions and administrative duties. 

The top five ranked activities preferred to be performed according 

to teachers were: 

1. Assist in the evaluation of social studies education 

teachers - survey item number eleven (X = 4.47); 

2. Prepare and update local annual and long range plans for 

social studies education as an integral part of the total educational 

program in your division - survey item number five (X = 4.31); 

3. Work cooperatively with the members of the Social Studies 

Service, Department of Education, and other personnel of the Depart-

ment of Education - survey item number forty-one (X = 4.25); 
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4. Recommend and participate in the formulation of local 

administrative policies that affect the operation of the social stud-

ies education program - survey item number one (X = 4.23); an~ 

5. Review, evaluate, and recommend textbooks, supplementary 

books, films, filmstrips, recordings, and other aids to learning -

survey item number fifteen (X = 4.22). 

Differences in Actual and Ideal Ratings 

The purpose of Research Objective 6 was to determine whether or 

not there were differences between the actual and ideal frequency of 

performance of forty-two selected supervisory activities as perceived 

by social studies education teachers. Through the use of a correlated 

.!_ test, it was determined whether or not there were significant mean 

differences between the actual and ideal frequency of performance as 

perceived by social studies education teachers. 

Data relative to objective 6 and related null hypothesis 2 

are presented in Table 6. There were significant mean differences 

between the actual and ideal mean ratings for all of the activities 

except for item forty-two. In all forty-one activities, teachers 

preferred that supervisors spend significantly more time than they 

are perceived to be spending currently. Although not significant, ac-

tivity forty-two which dealt with performing routine administrative 

or supervisory duties unrelated to social studies education was the 

only activity that was performed more frequently than teachers pre-

ferred it to be performed. The null hypotheses, except for item 

forty-two, were rejected for the entire series of activities. 

As in the case of supervisors, teachers suppo~ted the 



77 

TABLE 6 

DERIVED£ VALUES COMPARING MEAN FREQUENCY RATINGS BY SOCIAL STUDIES TEACHERS 
ON ACTUAL AND IDEAL PERFORMANCE OF LOCAL SUPERVISORS OF SOCIAL STUDIES 

EDUCATION ON FORTY-TWO SELECTED SUPERVISORY ACTIVITIES 

Activity Actual Ideal 
Number x SD x SD t Value 

1 3.49 1.02 4.23 .82 14.47 
2 3.43 1.11 4.21 .83 14.46 
3 2.13 1.12 3.10 1.29 14.89 
4 2.32 1.28 3.13 1. 37 12.20 
5 3.58 1.08 4.31 .73 14.58 
6 2.86 1.13 4.09 .82 18.93 
7 3.09 1.18 3.99 .91 14.64 
8 3 .51 1.65 4.05 .88 9.97 
9 2.64 1.16 3.58 1.21 14.08 

10 2.39 1.23 3.38 1.36 14.14 
11 2.62 1.29 4.47 1.28 12.28 
12 2.11 1.06 3.52 1.10 20.51 
13 2.41 1.04 3.68 .95 19.88 
14 3.16 1.21 4 .14 .96 15. 44 
15 3.51 1.18 4.22 .83 11. 71 
16 2.54 1.23 3.70 1. 03 18.17 
17 2.59 1.09 3. 77 .87 18.01 
18 3.48 1.15 3.74 1. 06 4.7, 
19 2.32 1.18 3.34 1.02 17.03 
20 2.69 1.10 3.50 1.00 14.50 
21 2.89 1.17 3.94 . 91 17.55 
22 3 .15 1.21 3.92 .99 13. 17 
23 2.36 1.10 3 .57 .90 18.29 
24 2. 77 1.18 3.55 .96 13.20 
25 2.63 1.27 3. 77 .99 16.25 
26 2.06 1. 03 3.58 .99 21.68 
27 2.03 1.21 3.60 1. 01 22.11 
28 3.50 1.08 4.13 .82 12.37 
29 3.05 1.26 4 .18 .87 16. 16 
30 3 .15 1.19 4.00 .81 13.42 
31 2.96 1. 18 3.97 .79 15.92 
32 2.82 1. 31 3.58 1.04 12.os-
33 2. 91 1. 34 3.84 .91 14.07 
34 2.71 1. 25 3 .63 1.01 15. OS 
35 3. 61 1.12 3.97 .86 5.85 
36 3.10 1.25 4.09 .88 14. 75 
37 2.89 1. 36 3.97 .97 14.58 
38 3.62 1.12 4.01 . 91 6.87 
39 2.99 1.17 3.95 .86 15. 26 
40 2.84 1. 30 4.01 .85 17. 14 
41 3.73 1. 00 4.25 .78 10.20 
42 3.10 1.23 3.07 1. 32 -0.48 

*Not significant at .05 level. 

Significance 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.6328* 
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allocation of additional time by the supervisor to nearly every ac-

tivity listed. In order to determine the extent to which teachers 

believed supervisors were allocating their time appropriately (actual 

versus ideal), the rank differences were computed and analyzed using 

the Spearman rho formula. A p of .71 suggests that teachers believe 

supervisors are actually spending (allocating) their time consistent 

with the priorities of teachers. They simply do not feel that there 

is sufficient time available to provide services at the level they 

would prefer. 

PERCEPTIONS OF BUILDING PRINCIPALS RELATIVE TO 
ACTUAL AND IDEAL SUPERVISORY PERFORMANCE 

Data are presented in this section relative to Research Ob-

jectives 7, 8, and 9. Building principals were to rate the fre-

quencies of performance of local supervisors of social studies edu-

cation on each of the forty-two selected supervisory activities. The 

ratings were to be done on the bases of how frequently they believed 

the local supervisor performed the task (actual) and how frequently 

they preferred supervisors to perform the task (ideal). The ratings 

were: 1 = never; 2 = rarely; 3 = sometimes; 4 = often; and 5 = fre-

quently. A mean score falling in the range of 1.00-1.49 for never; 

1.50-2.49 for rarely; 2.50-3.49 for sometimes; 3.50-4.49 for often; 

and 4.50-5.00 for frequently. 

Ratings of Actual Performance 

The purpose of Research Objective 7 was to determine the 
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frequency rate at which building principals believed local supervisors 

of social studies education actually performed forty-two selected su-

pervisory activities. The mean frequencies for each of the forty-two 

activities as indicated by the building principals are reported in 

Table 7. 

Under the actual column of Table 7, the means and rank order 

of the forty-two activities are presented. Of the forty-two activ-

ities building principals perceived to be actually performed by su-

pervisors, ten with means in the range of 3.50-4.49 were perceived 

to be performed often. Twenty-six activities with means in the range 

of 2.50-3.49 were perceived to be performed sometimes. Six activ-

ities with means in the range of 1.50-2.49 were perceived to be per-

formed rarely. 

According to the ratings of building principals, the five top 

activities frequently performed by supervisors were as follows: 

1. Review, evaluate, and recommend textbooks, supplementary 

books, films, filmstrips, recordings, and other aids to learning -

survey item number fifteen (X = 3.97); 

2. Prepare and update local annual and long range plans for 

social studies education as an integral part of the total educational 

program in your division - survey item number five (X = 3.68); 

3. Assist in examining, revising, and developing courses of 

study and other curricular materials - survey item number twenty-

eight (x = 3.64); 

4. Work cooperatively with the members of the Social Studies 

Service, Department of Education, and other personnel of the Department 
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TABLE 7 

MEANS, RANKS, AND DIFFERENCES BETWEEN ACTUAL AND IDEAL PERFORMANCE 
OF LOCAL SUPERVISORS OF SOCIAL STUDIES EDUCATION ON FORTY-TWO SELECTED 

SUPERVISORY ACTIVITIES AS PERCEIVED BY BUILDING PRINCIPALS 

Activity Actual Ideal Difference 
Number x Rank x Rank X Rank 

1 3.56 8.5 4.18 14 .62 5.5 
2 3.53 10 4.15 16 .62 6 
3 2.22 41 2.84 41 .62 0 
4 2.17 42 2.83 42 .66 0 
5 3.68 2 4.45 3 . 77 1 
6 3.14 21 4.27 8.5 1.13 -12.5 
7 3.19 19 3.98 23 .79 4 
8 3.57 7 4.09 19 .52 12 
9 3.02 25.5 3.64 31 .62 5.5 

10 2.76 30 3.28 39 .52 9 
11 2.75 31. 5 3. 71 30 .96 -1.5 
12 2.36 38.5 3.63 32.5 1. 27 -6 
13 2.75 31.5 3.84 27 1.09 -4.5 
14 3.33 13 4.03 21. 5 .70 8 •. 'i 
15 3.97 1 4.54 1 .57 0 
16 2.69 34 3.52 36 .83 2 
17 2.67 35 3.63 32,5 .96 -'LS 
18 3.59 5 3. 72 29 .13 24 
19 2.37 37 3.44 37 1.07 0 
20 2. 72 33 3.41 38 .69 5 
21 3. 27 14 4.32 5.5 1. 05 -8.5 
22 3.37 12 4.39 4 1.02 -8 
23 2.58 36 3.89 25 1. 31 -11 
24 2.99 27 4.14 17.5 1.15 -9.5 
25 3.24 16 4.29 7 1.05 -9 
26 2.36 38.5 3.62 34 1. 26 -4.5 
27 2.34 40 3.60 35 1.26 -5 
28 3.64 3 4.27 8.5 .63 5.5 
29 3.23 17 4.32 5.5 1.09 -11. 5 
30 3.21 18 4.47 0 1. 26 -16 
31 3.15 20 4.20 12 1. 05 -8 
32 3.11 22 3.95 24 .84 2 
33 2.97 28 3.80 28 .83 0 
34 2.86 29 3.86 zr. 1.00 -3 
35 3.56 3.5 4.23 11 .67 2.5 
36 3.41 11 4.27 10 .86 -1 
37 3.05 24 4.14 17.5 l. 09 -6.5 
38 3.58 6 4.03 21. 5 .45 15.5 
39 3.25 15 4.17 15 .92 0 
40 3.06 23 4.05 20 .99 -3 
41 3. (,3 4 4.19 13 .56 9 
42 3.02 25.5 3.05 40 .03 11'. 5 

p = . 77 
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of Education - survey item number forty-one (X = 3.63); and 

5. Perform routine administrative duties such as answering 

correspondence and telephone inquiries - survey item number eighteen 

ex= 3.59). 

Of the five activities that building principals indicated that 

they believed supervisors performed least frequently, three were re-

lated to classroom observations or activities involving direct super-

visor-teacher interaction. Further, these were the same activities 

identified by teachers as performed least frequently by supervisors. 

They were as follows: 

1. Assume responsibility for keeping up-to-date inventories 

of equipment - survey item number four (X = 2.17); 

2. Assume responsibility for seeing that equipment is kept 

in operable condition - survey item number three (X = 2.22); 

3. Arrange intra-system visitations by teachers to observe 

new or promising practices and techniques - survey item number twenty-

seven (X = 2.34); 

4. Assist supervising teachers in planning for and working 

with student teachers - survey item number twelve (X = 2.36); and 

5. Arrange inter-system visitations by teachers to observe 

new or promising practices and techniques - survey item number 

twenty-six (X = 2.36). 

Ratings of Ideal Performance 

The purpose of Research Objective 8 was to determine the 

frequency rate at which building principals preferred that supervisors 

perform forty-two selected supervisory activities. Data for objective 
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8 are presented in Table 7. Under the ideal column, the means and 

rank order of the forty-two activities are presented. 

Regarding the forty-two activities with means in the range of 

4.50-5.00, building principals preferred that supervisors perform one 

activity frequently. Thirty-five activities with means in the range 

of 3.50-4.49 were preferred to be performed often. Six activities 

with means in the range of 2.50-3.49 were preferred to be performed 

sometimes. Four of the five top activities ranked by building prin-

cipals tended to be more related to coordinating functions and ad-

ministrative duties. The one exception dealt with the perception 

by the building principals of the supervisor maintaining good morale 

among the social studies education teaching staff. The other four 

top ranked activities preferred to be performed according to princi-

pals were: 

1. Review, evaluate, and recommend textbooks, supplementary 

books, films, filmstrips, recordings, and other aids to learning -

survey item number fifteen (X = 4.54); 

2. Encourage and provide opportunities for teachers to at-

tend local, regional, and state meetings and conferences - survey 

item number thirty (X = 4.47); 

3. Prepare and update local annual and long range plans for 

social studies education as an integral part of the total educational 

program in your division - survey item number five (X = 4.45); and 

4. Assist teachers in developing measurable goals and stan-

dards for all social studies education programs - survey item number 

twenty-two (X = 4.39). 
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Differences in Actual and Ideal Ratings 

The purpose of Research Objective 9 was to determine whether 

or not there were differences between the actual and ideal frequency 

of performance of forty-two selected supervisory activities as per-

ceived by building principals. Through the use of a correlated!_ 

test, it was determined whether or not there were significant mean 

differences between the actual and ideal frequency of performance as 

perceived by building principals. 

Data regarding objective 9 and related null hypothesis 3 are 

presented in Table 8. There were significant mean differences between 

actual and ideal mean ratings for forty-one of the forty-two activ-

ities. The t value for activity forty-two was not significant and 

the null hypothesis was not rejected for that activity. In every 

other case, the mean for activities ranked for ideal performance 

differed significantly higher than those ranked for actual perform-

ance. 

Since princip"als indicated that supervisors should spend 

significantly more time in nearly every activity listed (as did 

supervisors and teachers), a rank order correlation was computed to 

determine whether principals perceived actual time commitment of su-

pervisors to be consistent with.ideal time commitment. The Spearman 

rho formula for the actual and ideal rank differences yielded a p of 

.77, a high positive correlation (see Table 7). It appeared as 

though principals like the other groups, desired additional services, 

but expressed little unhappiness with supervisors in their choice of 

priorities. 



Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
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TABLE 8 

DERIVED t VALUES COMPARING MEAN FREQUENCY RATINGS BY 
BUILDING PRINCIPALS ON ACTUAL AND IDEAL PERFORMANCE OF LOCAL 
SUPERVISORS OF SOCIAL STUDIES EDUCATION ON FORTY-TWO SELECTED 

SUPERVISORY ACTIVITIES 

Actual Ideal J; 
X SD x SD Value 

3.56 1.00 4.18 .78 9.21 
3.53 1.14 4.15 .96 7.57 
2.22 .98 2.84 1.18 8.16 
2.17 1.14 2.83 1.37 7.02 
3.68 .99 4.45 .67 10.00 
3.14 1.02 4.27 .79 11.69 
3.19 1.12 3.98 .91 9.19 
3.57 .98 4.09 .83 6.83 
3.02 1.24 3.64 1.12 7.28 
2.76 1.26 3.28 1. 25 6.81 
2.75 1. 21 3. 71 1.12 9.44 
2.36 1.01 3.63 .99 12.66 
2.75 1.02 3.84 .86 12.74 
3.33 .98 4.03 .87 8.78 
3.97 .92 4.54 .64 8.90 
2.69 1.12 3.52 LOO 10.45 
2.67 .92 3.63 .90 11.56 
3.59 1.06 3.72 .99 2.07 
2.37 1.05 3.44 .92 12.43 
2. 72 .88 3.41 .84 8.51 
3.27 1.05 4.32 .68 12.27 
3.37 1.07 4.39 .74 12.17 
2.58 1.01 3.89 .87 14.57 
2.99 1.02 4.14 .87 13.49 
3.24 1.24 4.29 .82 11.52 
2.36 .96 3.62 .87 13.44 
2.34 .95 3.60 .92 13.18 
3.64 .99 4.27 .78 8.96 
3.23 1.07 4.32 .81 12.17 
3.21 .96 4.47 .76 10.72 
3.15 1.03 4.20 .78 12.58 
3.11 1.02 3.95 .94 9.83 
2.97 1.04 3.80 .88 9.96 
2.86 .99 3.86 .89 11.41 
3.56 1.04 4.23 . 77 8.68 
3.41 1.10 4.27 .81 10.52 
3.05 1.16 4.14 .82 11. 56 
3.58 .94 4.03 .83 6.20 
3.25 .99 4.17 . 77 11. 50 
3.06 1.05 4.05 . 79 12.34 
3.63 .97 4.19 .73 7.36 
3.02 1.12 3.05 1.06 .16 

i<Not significant at .05 level. 

Significance 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0400 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.0001 

.8758* 
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PERCEPTIONS OF LOCAL SUPERVISORS OF SOCIAL STUDIES 
EDUCATION VERSUS PERCEPTIONS OF SOCIAL STUDIES TEACHERS AND 
BUILDING PRINCIPALS REGARDING ACTUAL SUPERVISORY PERFORMANCE 

The purpose of Research Objective 10 was to determine whether 

or not there were differences among the perceptions of local super-

visors of social studies education, the perceptions of social studies 

teachers, and the perceptions of building principals regarding the 

frequency of performance of forty-two selected supervisory activities. 

The uncorrelated t test was used to determine whether or not signif-

icant differences existed between the groups. 

Ratings of Actual Performance (Supervisors Vs. Teachers) 

Data pertaining to Research Objective 10 and related null 

hypothesis 4 are presented in Appendix Fon page 155. Significant 

differences were determined to exist between perceptions of local 

supervisors and teachers regarding activities actually performed by 

local supervisors on eighteen of the forty-two supervisory activities. 

The null hypotheses were rejected for those eighteen activities and 

not rejected for the remaining twenty-four. The eighteen activities 

in which there were significant differences are presented in Table 9. 

This table also illustrates the relationship between the means for 

supervisors and teachers relative to the actual frequency of perform-

ance of those eighteen activities. In each case, supervisors indi-

cated they spent more time on the eighteen activities than did the 

teachers. Teachers believed that supervisors spent less time on five 

items than did the supervisors although the differences noted were 

not significant (see Appendix F). 
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TABLE 9 

ANALYSIS OF MEAN DIFFERENCES OF ACTUAL FREQUENCIES 
BETWEEN SUPERVISORS AND TEACHERSa 

Activity ~pervi,sors Teachers t -Number X SD X SD Value 

1 4.00 0. 92 3.49 1.02 2.1742 

2 4.05 0.89 3.43 1.10 2.4466 

5 4.10 0.91 3.58 1.08 2.1002 

6 3.75 1.01 2.85 1.12 3.4555 

7 3.90 1.33 3.09 1.18 2.9404 

9 3.25 1.25 2.64 1.15 2.2661 

10 3.10 1.25 2.39 1.23 2.4978 

13 3.40 0.99 2.41 1.04 4.1249 

15 4.30 0.73 3.51 1.18 2.9446 

18 4.85 0.36 3.48 1.14 5.2957 

21 4.00 0. 72 2.89 1.17 4.1565 

24 4.05 0.94 2. 77 l. ll 5.0153 

25 4.05 0.94 2.62 1.27 4.9054 

28 4.36 0. 74 3.50 1.08 3.4582 
29 3.90 0.97 3.05 1.26 2.9481 

32 3.80 1.05 2.82 1. 31 3. 2610 

36 4.00 0. 72 3.10 1.25 3 .1726 

42 4.15 0.87 3.10 1.22 3.7618 

Significance 

0.0304 
0.0149 
0.0365 
0.0006 
0.0035 
0.0241 
0.0130 
0.0001 
0.0035 
0.0001 
0.0001 
0.0001 
0.0001 

0.0006 
0.0034 
0.0012 
0. 0017 
0.0002 

a Only activities with significant differences at .05 level were 
included. 
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There was high agreement between teachers and supervisors 

as to the order of priority placed on activities by the supervisors. 

The Spearman rho computation based on rank differences of actual 

time spent as perceived by supervisors and the teacher's perception 

of actual time spent was p = .80 (see Table 10). 

Ratings of Actual Performance (Supervisors Vs. Principals) 

Data pertaining to null hypothesis 5 are presented in Appendix 

Fon page 156. Significant differences were determined to exist be-

tween perceptions of local supervisors and principals regarding ac-

tual performances on fourteen of the forty-two activities. The null 

hypotheses were not rejected for the remaining twenty-eight activ-

ities. The fourteen activities in which there were significant dif-

ferences are presented in Table 11. 

Of the fourteen significantly different mean scores, super-

visors indicated they spent more time at thirteen activities than did 

the principals. Only in the case of activity seventeen - "visit so-

cial studies education classrooms in other school systems for new and 

innovative ideas," did principals indicate they believed the super-

visors spent more time than did the supervisors. In eight other ac-

tivities principals believed supervisors spent more time than did the 

supervisors but only in the case indicated above was the difference 

significant. 

Principals and supervisors were in close agreement however, as 

to the priority (ranking) of supervisor's actual use of time. A p of 

.85 was computed based upon rankings of the two groups relative to ac-

tual use of supervisors time (see Table 12). 



Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 

p = 

88 

TABLE 10 

MEANS, RANKS, AND DIFFERENCES BETWEEN ACTUAL RATINGS OF PERFORMANCE 
ON FORTY-TWO SELECTED SUPERVISORY ACTIVITIES AS REPORTED BY LOCAL 

SUPERVISORS OF SOCIAL STUDIES ~DUCATION AND SOCIAL STUDIES TEACHERS 

Supervisor's Teacher's 
Actual Actual Difference x Rank x Rank x Rank 

4.00 12.5 3.49 8 .51 4.5 
4.05 8.5 3.43 10 .62 1.5 
2.05 41 2.13 39 .08 2.0 
2.35 36 2.32 37.5 .03 1.5 
4 .10 5.5 3.58 4 .52 1.5 
3.75 18 2.86 23 .89 5.0 
3.90 15.5 3.09 16 .81 0.5 
4.00 12.5 3 .51 5.5 .49 7.0 
3.25 26.5 2.64 29 .61 2.5 
3.10 31 2.39 35 . 71 4.0 
3.15 29.5 2 .62 31 .53 1.5 
2.35 36 2.11 40 .24 4.0 
3.40 22.5 2.41 34 .99 11.5 
3.70 19.5 3.16 11 .54 8.5 
4.30 3 3 .51 5.5 .79 2.5 
2.20 38 2.54 33 .34 5.0 
2.10 39.5 2.59 32 .49 7.5 
4.85 1 3.48 9 1.37 8.0 
2.40 36 2.32 37.5 .08 1.5 
2.65 34 2.69 28 .04 6.0 
4.00 12.5 2.89 21. 5 1.11 9.0 
3.50 22 3 .15 12.5 .35 9.5 
2.80 33 2.36 36 .44 3.0 
4.05 8.5 2. 77 26 1.28 17.5 
4.05 8.5 2 .63 30 1.42 21.5 
2.10 39.5 2.06 41 .04 1.5 
2.00 42 2.03 42 .03 0 
4.35 2 3.50 7 .85 5.0 
3.90 15.5 3.05 17 .85 1.5 
3.60 21 3.15 12.5 .45 8.5 
3.25 26.5 2.96 19 .29 7.5 
3.80 17 2 .82 25 .98 8.0 
3. 15 29.5 2.91 20 .24 9.5 
3.25 26.5 3. 71 27 .54 0.5 
4 .10 5.5 3.61 3 .49 2.5 
4.00 12.5 3.10 14.5 .90 2.0 
2.90 32 2.89 21. 5 .01 10.5 
3.70 19.5 3.62 2 .08 17 .5 
3.25 26.5 2.99 18 .26 8.5 
3.40 22.5 2.84 24 .56 1.5 
4.05 8.5 3.73 1 .32 7.5 
4 .15 4 3.10 14.5 1.05 10.5 

80 
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TABLE 11 

.A.~ALYSIS OF MEAN DIFFERENCES OF ACTUAL FREQUENCIES 
BETWEEN SUPERVISORS AND PRINCIPALSa 

Activity Supervisors Principals t -Number X SD X SD Value 

6 3.75 1. 01 3.14 1.02 2.5049 

7 3.90 1. 33 2.18 1.11 2.6139 

13 3.40 0.99 2.75 1. 01 2.6778 

17 2.10 0.85 2.67 0.92 -2.6298 

18 4.85 0.36 3.59 1.05 5.2636 

21 4.00 0.72 3.27 1.05 2.9843 

24 4.05 0.94 2.99 1.02 4.3731 

25 4.05 0.94 3.24 1.23 2.8035 

28 4.35 0.74 3.64 0.98 3.0790 

29 3.90 0.97 3.22 1.06 2.6580 
32 3.80 1. 05 3.10 1.02 2.8248 

35 4.10 0.91 3.55 1. 04 2.2173 

36 4.00 0. 72 3.40 1.10 2.3128 

42 4.15 0.87 3.02 1.12 4.3232 

Significance 

0.0132 

0.0098 
0.0082 

0.0094 
0.0001 

0.0033 
0.0001 
0.0057 

0.0024 
0.0086 
0.0053 
0.0279 
0.0220 
0.0001 

aOnly activities with significant differences at .05 level were 
included. 
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TABLE 12 

MEANS, RANKS, AND DIFFERENCES BETWEEN ACTUAL RATINGS OF PERFORMANCE 
ON FORTY-TWO SELECTED SUPERVISORY ACTIVITIES AS REPORTED BY LOCAL 

SUPERVISORS OF SOCIAL STUDIES EDUCATION AND BUILDING PRINCIPALS 

Supervisor's Principal's 
Activity Actual Actual Difference 

Number x Rank x Rank x 

1 4.00 12.5 3.56 8.5 .44 
2 4.05 8.5 3.53 10 .52 
3 2.05 41 2.22 41 .17 

·4 2.35 36 2.17 42 .18 
5 4.00 5.5 3.68 2 .42 
6 3.75 18 3.14 21 .61 
7 3.90 15.5 3.19 19 . 71 
8 4.00 12.5 3 .57 7 .43 
9 3.25 26.5 3.02 25.5 .23 

10 3.10 31 2.76 30 .34 
11 3.15 29.5 2.75 31.5 .40 
12 2.35 36 2.36 38.5 .Ol 
13 3.40 22.5 2.75 31.5 .65 
14 3.70 19.5 3.33 13 .37 
15 4.30 3 3.97 1 .33 
16 2.20 38 2.69 34 .49 
17 2.10 39.5 2.67 35 .57 
18 4.85 1 3.59 5 1.26 
19 2.40 36 2.37 37 .03 
20 2.65 34 2. 72 33 .07 
21 4.00 12.5 3.27 14 .73 
22 3.50 22 3.37 12 .13 
23 2.80 33 2.58 36 .22 
24 4.05 8.5 2.99 27 1. 06 
25 4.05 8.5 3.24 16 .81 
26 2.10 39.5 2.36 38.5 .26 
27 2.00 42 2.34 40 .34 
28 4.35 2 3.64 3 • 71 
29 3.90 15.5 3.23 17 .67 
30 3.60 21 3.20 18 .39 
31 3.25 26.5 3 .15 20 .10 
32 3.80 17 3.11 22 .69 
33 3.15 29.5 2.97 28 .18 
34 3.25 26.5 2.86 29 .39 
35 4. 10 5.5 3.56 8.5 .54 
36 4.00 12.5 3.41 11 .59 
37 2.90 32 3.05 24 .15 
38 3.70 19.5 3.58 6 .12 
39 3.25 26.5 3.25 15 0 
40 3.40 22.5 3.06 23 .34 
4l 4.05 8.5 3.63 4 .42 
42 4.15 4 3.02 25.5 1. 13 

p = .85 

Rank 

4.0 
1.5 

0 
6.0 
3.5 
3.0 
3.5 
5.5 
1.0 
1.0 
2.0 
2.5 
9.0 
6.5 
2.0 
4.0 
4.5 
4.0 
1.0 
1. 0 
1. 5 

10.0 
3.0 

18.5 
7.5 
1. 0 
2.0 
1.0 
1. 5 
3.0 
6.5 
5.0 
1.5 
2.5 
3.0 
1. 5 
8.0 

13.5 
11. 5 
0.5 
4.5 

21.5 
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PERCEPTIONS OF LOCAL SUPERVISORS OF SOCIAL STUDIES 
EDUCATION VERSUS PERCEPTIONS OF SOCIAL STUDIES TEACHERS 

AND BUILDING PRINCIPALS REGARDING IDEAL SUPERVISORY PERFORMANCE 

The purpose of Research Objective 11 was to determine whether 

or not there were differences among the perceptions of local super-

visors of social studies education, the perceptions of social studies 

teachers, and the perceptions of building principals regarding the 

ideal frequency of performance of forty-two selected supervisory ac-

tivities. The uncorrelated t test was used to determine whether or 

not significant differences existed between the groups. 

Ratings of Ideal Performance (Supervisors Vs. Teachers) 

Data pertaining to Research Objective 11 and related null 

hypothesis 6 are presented in Appendix Fon page 157. Significant 

differences were determined to exist between perceptions of local su-

pervisors and teachers regarding ideal frequency of performance on 

twenty-two of the forty-two supervisory activities. The null hypoth-

eses were rejected for those twenty-two activities and not rejected 

for the remaining twenty. 

Of the twenty-two significantly different mean scores, super-

visors indicated that they spent more time at twenty-one activities 

than did the teachers. Only in the case of activity three - "assume 

responsibility for seeing that equipment is kept in operable condi-

tion," did teachers indicate that the supervisors should spend more 

time than did the supervisors themselves. In four activities teach-

ers believed supervisors should spend more time than did the super-

visors, but only in the case cited above was the difference 
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statistically significant. 

Teachers and supervisors were in moderate agreement relative 

to the setting of priorities for time utilization by supervisors 

across the forty-two activities. The Spearman rho computation based 

on rank differences (ideal) shown in Table 14 was p = 51. The 

twenty-two activities in which there were significant differences are 

presented in Table 13. Also, illustrated in this table is the rela-

tionship between the means for supervisors and teachers regarding the 

ideal frequency of performance by supervisors on those activities. 

Ratings of Ideal Performance (Supervisors Vs. Principals) 

Data pertaining to null hypothesis 7 are presented in Appendix 

Fon page 158. Significant differences were determined to exist be-

tween perceptions of local supervisors and principals regarding ideal 

frequency of performance on fifteen of the forty-two supervisory ac-

tivities. The null hypotheses were rejected for those fifteen activ-

ities and not rejected for the remaining twenty-seven activities. 

The fifteen activities for which there were significant differences 

are presented in Table 15. 

Of the fifteen significantly different mean scores, super-

visors indicated that they should spend more time at fourteen activ-

ities than did the principals. Only in the instance of activity two -

"interpret general administrative policies to social studies depart-

ment chairpersons and teachers to obtain uniform understanding of 

policies," did principals indicate that supervisors should spend more 

time than did the supervisors themselves. In six activities princi-

pals believed supervisors should spend more time than did the 
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TABLE 13 

A..~ALYSIS OF MEAN DIFFERENCES OF IDEAL FREQUENCIES 
BETWEEN SUPERVISORS AND TEACHERsa 

Activity S~Eervisors Teachers t 
Number X SD X SD Value 

1 4.70 0.47 4.22 0.82 2.5322 

3 2.15 0.93 3.10 1.28 -3.2527 

6 4.64 0.58 4.08 0.82 2. 9628 

7 4.60 0.59 3.99 0.91 2. 9257 

9 4.50 0.76 3.57 1.20 3.3633 
10 4.55 0.51 3.38 1.36 3.8002 
13 4.45 0.68 3.67 0.95 3.5575 

15 4. 70 0.65 4.22 0.83 2.5040 
18 4.30 0.86 3.73 1.05 2.3230 

21 4.70 0.47 3.94 0.91 3.6551 

22 4.40 0.75 3.92 0.99 2.1141 

23 4.00 1.02 3.56 0.89 2.0608 

24 4.70 0.65 3.55 0.95 5.2544 

25 4.80 0.52 3. 77 0.99 4.5710 
28 4.65 0.58 4.13 0.81 2.7688 

30 4.70 0.57 4.00 0.81 3.7553 

31 4.45 0.60 3.97 0.80 2.6576 

32 4.30 0.86 3.57 1.03 3.0392 

35 4.70 0.65 3.97 0.86 3.6980 

36 4.55 0.68 4.08 0.87 2.3196 

38 4.50 0.50 4.00 0.90 2.8781 

39 4.35 0.67 3.95 0.85 2.0127 

Significance 

0.0118 
0.0013 
0.0033 
0.0037 
0.0009 
0.0002 
0.0004 
0.0128 
0.0208 
0.0003 
0.0353 
0.0401 
0.0001 
0.0001 
0.0059 _ 
0.0002 
0.0083 
0.0026 
0.0003 
0. 0210 

0.0043 
0.0450 

a Only activities with significant differences at .05 level were 
included. 



Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
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TABLE 14 

MEANS, RANKS, AND DIFFERENCES BETWEEN IDEAL RATINGS OF PERFORMANCE 
ON FORTY-TWO SELECTED SUPERVISORY ACTIVITIES AS REPORTED BY LOCAL 

SUPERVISORS OF SOCIAL STUDIES EDUCATION AND SOCIAL STUDIES TEACHERS 

Supervisor's Teacher's 
Ideal Ideal Difference x Rank x Rank x 

4.70 4.5 4.23 4 .47 
4.50 15.5 4.21 6 .29 
2.15 42 3.10 41 .95 
2.55 41 3.13 40 .58 
4.53 14 4.31 2 .22 
4.65 8.5 4.09 10.5 .56 
4.60 10.5 3.99 16 .61 
4.35 22.5 4.05 12 .30 
4.50 15.5 3.58 32 .92 
4.55 12.5 3.38 38 1.17 
3.50 37.5 4.47 l .97 
3.90 33.5 3.52 36 .38 
4.45 18.5 3.68 28 . 77 
4.25 27 4 .14 8 • 11 
4.70 4.5 4.22 5 .48 
3.90 33.5 3.70 27 .20 
3.90 33.5 3.77 24.5 .13 
4.30 25 3.74 26 .56 
3.30 39 3.34 39 .04 
3.50 37.5 3.50 37 0 
4.70 4.5 3.94 21 .76 
4.40 21 3.92 22 .48 
4.00 29.5 3.57 34 .43 
4.70 4.5 3.55 35 1.15 
4.80 l 3.77 24.5 l. 03 
3.90 33.5 3.58 32 .32 
3.75 36 3.60 30 .15 
4.65 8.5 4 .13 9 .52 
4.45 18.5 4.18 7 .27 
4. 70 4.5 4.00 15 .70 
4.45 18.5 3.97 18 .48 
4.30 25 3.58 32 . 72 
4.00 29.5 3.84 23 .16 
3.95 31 3 .63 29 .32 
4.70 4.5 3.97 18 .73 
4.55 12.5 4.09 10.5 .46 
4 .10 28 3.97 18 . 13 
4.60 10.5 4.01 13.5 .59 
4.35 22.5 3.95 20 .40 
4.30 25 4.01 13.5 .29 
4.45 18.5 4.25 3 .20 
2.90 40 3.07 42 . 17 

p = . 5 l 

Rank 

0.5 
9.5 
1.0 
1.0 

12.0 
2.0 
5.5 

10.5 
16.5 
25.5 
36.5 

2.5 
9.5 

19.0 
0.5 
6.5 
9.0 
1.0 

0 
0.5 

16.5 
1.0 
4.5 

30.5 
23.5 

1.5 
6.0 
0.5 

11.5 
10.5 
0.5 
7.0 
6.5 
2.0 

13.5 
2.0 

10.0 
3.0 
2·. 5 

11.5 
15.5 

2.0 
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TABLE 15 

ANALYSIS OF MEAN DIFFERENCES OF IDEAL FREQUENCIES 
BETWEEN SUPERVISORS AND PRINCIPALSa 

Activity Supervisors Principals t -Number X SD X SD Value 

1 4.70 0.47 4 .18 0. 77 -2.8975 
2 2.15 0.93 2.83 1.18 2.4941 
6 4.65 0.58 4.27 0.78 -2. 0772 
7 4.60 0.59 3.98 0.90 -2. 9638 
9 4.50 0.76 3.63 l. ll -3. 34 77 

10 4.55 0.51 3.28 1.25 -4.4667 
13 4.45 0.68 3.84 0.85 -3.0140 

18 4.30 0.86 3. 72 0.98 -2.4839 
21 4.70 0.47 4.32 0.68 -2.4042 
24 4.70 0.65 4.14 0.87 -2. 7254 
25 4.80 0.52 4.29 0.81 -2.6829 
28 4.65 0.58 4.26 0. 77 -2. ll52 

30 4.70 0.57 4.04 0.75 -3. 7174 

35 4.70 0.65 4.23 o. 77 -2.5629 
38 4.60 0.50 4.02 0.83 -3.0lll 

Significance 

0.0043 
0.0136 
0.0393 
0.0035 
0. 0010 
0.0001 
0.0030 
0.0140 
0.0173 
0. 0071 
0.0080 
0.0359 
0.0003 
O.Oll3 
0.0030 

a Only activities with significant differences at .05 level were 
included. 
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supervisors but only in the case above was the difference significant. 

Principals and supervisors were in high agreement relative to 

the priorities (based on ideal rankings) for supervisors. The Spear-

man rho computation based on rank differences illustrated in Table 

16 was p = .78. 

SUMMARY 

There was a high positive correlation between teachers, prin-

cipals, and supervisors relative to how supervisors spent their time. 

Lower, but still moderate to high,positive correlations did exist with 

regard to how supervisors should spend their time. However, super-

visor-teacher correlations were lower than supervisor-principal cor-

relations. In summary, the findings are as follows: 

1. Supervisors, teachers, and principals agreed that super-

visors should spend more time on nearly all of the identified activ-

ities than they currently do. 

2. Each group surveyed agreed that the ideal performance of 

supervisors should be closely related to that group'sperceptions of 

what supervisors currently do. 

3. There was a high positive correlation between the super-

visors, teachers, and principals as to the allocation of priorities 

by supervisors. 

4. There was a moderate to high positive correlation across 

groups as to how supervisors should allocate their time. 



Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 

p ; .78 
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TABLE 16 

MEAN~, RANKS, AND DIFFERENCES BETWEEN IDEAL RATINGS OF PERFORMANCE 
ON FORTY-TWO SELECTED SUPERVISORY AGrIVITIES AS REPORTED BY LOCAL 

SUPERVISORS OF SOCIAL STUDIES EDUCATION AND BUILDING PRINCIPALS 

Supervisor's Principal's 
Ideal Ideal Difference x Rank x Rank x 

4.70 4.5 4 .18 14 .52 
4.50 15 .5 4 .15 16 .35 
2 .15 42 2.84 41 .69 
2 .55 41 2.83 42 .28 
4.53 14 4.45 3 .08 
4.65 8.5 4.27 8.5 .38 
4.60 10.5 3.98 23 .62 
4.35 22.5 4.09 19 .26 
4.50 15.5 3.64 31 .86 
4.55 12.5 3.28 39 1.27 
3.50 37.5 3. 71 30 .21 
3.90 33.5 3 .53 32.5 .27 
4.45 18.5 3.84 27 . 61 
4.25 27 4.03 21.5 .22 
4.70 4.5 4.54 1 .16 
3.90 33.5 3.52 36 .38 
3.90 33.5 3.63 32.5 .27 
4.30 25 3.72 29 .58 
3.30 39 3.44 37 .14 
3.50 37.5 3.41 38 .09 
4.70 4.5 4.32 5.5 .38 
4.40 21 4.39 4 .01 
4.00 29.5 3.89 25 .--11 
4.70 4.5 4 .14 17.5 .56 
4.80 1 4.29 7 .51 
3.90 33.5 3.62 34 .28 
3.75 36 3.60 35 .15 
4.65 8.5 4.27 8.5 .38 
4.45 18.5 4.32 5.5 .13 
4. 70 4.5 4.47 2 .23 
4.45 18.5 4.20 12 .25 
4. '30 25 3.95 24 .35 
4.00 29.5 3.80 28 .20 
3.95 31 3.86 26 .09 
4.70 4.5 4.23 11 .47 
4.55 12.5 4.27 10 .28 
4 .10 28 4 .14 17. 5 .04 
4.60 10.5 4.03 21.5 . 5 7 
4. 35 22.5 4 .17 15 .18 
4.30 25 4.05 20 .25 
4.45 18.5 4. 19 13 .26 
2.90 40 3.05 40 . 15 

Rank 

9.5 
0.5 
1.0 
1.0 

11.0 
0 

12.5 
3.5 

15.5 
26.5 

7.5 
1. 0 
8.5 
5.5 
3.5 
2.5 
1.0 
4.0 
2.0 
0.5 
1. 0 

17.0 
4.5 

13.0 
6.0 
0.5 
1. 0 

0 
13.0 
2.5 
6.5 
1.0 
1.5 
5.0 
6.5 
2.5 

10.5 
11.0 
7.5 
5.0 
5.5 

0 



Chapter V 

SUMMARY AND CONCLUDING STATEMENT 

The final chapter of this study is organized into four sec-

tions. A review of the purpose, objectives, and justifications for 

the study is the focus of the first section. This is followed with a 

summary of related literature, a review of methods and procedures, 

and a summary of findings and concluding statement and recommenda-

tions for further study. 

PURPOSE OF THE STUDY 

The purpose of this study was to determine the extent to which 

relationships exist among the perceptions of local supervisors of 

social studies education, the perceptions of social studies classroom 

teachers, and the perceptions of building principals regarding the 

role of local supervisors of social studies education. Specifically, 

the research objectives of the study were to determine: 

1. the frequency rate at which local supervisors of social 

studies reported performing forty-two selected supervisory activities; 

2. the frequency rate at which local supervisors of social 

studies believed that they should perform forty-two selected super-

visory activities; 

3. whether or not there were differences between the actual 

98 
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frequency of performance and the ideal frequency of performance of 

forty-two selected supervisory activities as perceived by local 

supervisors of social studies; 

4. the frequency rate at which social studies teachers be-

lieved that supervisors performed forty-two selected supervisory 

activities; 

5. the frequency rate at which social studies teachers pre-

ferred that supervisors perform forty-two selected supervisory ac-

tivities; 

6. whether or not there were differences between the actual 

frequency of performance and the ideal frequency of performance of 

forty-two selected supervisory activities as perceived by social 

studies teachers; 

7. the frequency rate at which building principals believed 

supervisors performed forty-two selected supervisory activities; 

8. the freq~ency rate at which building principals preferred 

that supervisors perform forty-two selected supervisory activities; 

9. whether or not there were differences between the actual 

frequency of performance and the ideal frequency of performance of 

forty-two selected supervisory activities as perceived by building 

principals; 

10. whether or not there were differences between the per-

ceptions of local supervisors of social studies education and the 

perceptions of social studies teachers and building principals con-

cerning the actual frequency of performance of forty-two selected 

supervisory activities; and 
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11. whether or not there were differences between the per-

ceptions of local supervisors of social studies education and the 

perceptions of social studies teachers and building principals con-

cerning the ideal frequency of performance of forty-two selected 

supervisory activities. 

Major null hypotheses for the study were as follows: 

H01 : there are no significant mean differences between the 

actual frequency of performance and ideal frequency of performance 

of forty-two selected supervisory activities as perceived by local 

supervisors of social studies education. 

H02 : there are no significant mean differences between the 

actual frequency of performance and the ideal frequency of perform-

ance of forty-two selected supervisory activities as perceived by 

social studies teachers. 

H03 : there are no significant mean differences between the 

actual frequency of performance and the ideal frequency of perform-

ance of forty-two selected supervisory activities as perceived by 

building principals. 

H04 : there are no significant mean differences between the 

perceptions of local supervisors of social studies education and the 

perceptions of social studies education teachers concerning the ac-

tual frequency of performance of forty-two selected supervisory ac-

tivities. 

H05 : there are no signtficant mean differences between the 

perceptions of local supervisors of social studies education and the 

perceptions of building principals concerning the actual frequency 
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of performance of forty-two selected supervisory activities. 

H06 : there are no significant mean differences between the 

perceptions of local supervisors of social studies education and the 

perceptions of social studies teachers concerning the ideal frequency 

of performance of forty-two selected supervisory activities. 

H07 : there are no significant mean differences between the 

perceptions of local supervisors of social studies education and the 

perceptions of building principals concerning the ideal frequency of 

performance of forty-two selected supervisory activities. 

In Virginia, there had been no effort made to determine the 

extent to which relationships existed between responsibilities ac-

tually performed and those ideally preferred to be performed by local 

supervisors of social studies. Likewise, there had been no effort 

made to determine whether or not the social studies teachers and 

building principals received services that they perceived to be 

desirable. This study was designed to determine whether or not there 

was congruence between the actual and ideal role of local supervisors 

of social studies as perceived by social studies supervisors, teach-

ers, and building principals. A clear perspective of this role is 

essential if acceptance of the supervisor as an important and con-

tributing member of the instructional team is to take place. Through 

this study, incongruencies between the perceptions of local super-

visors of social studies education and the perceptions of social 

studies teachers and principals relative to the actual and ideal per-

formance of local supervisors were identified. 

The fact that a large percentage of social studies teachers 
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and building principals utilize services of local supervisors coupled 

with the fact that many other school systems have assigned the area 

of social studies to general central office personnel, seems to give 

further justification to a study of this nature. Also, the need for 

this type of research has been expressed by nationally recognized 

authorities. Among the reasons given are statements of how the re-

search findings can be helpful in designing more effective prepara-

tory programs, inservice activities, and certification standards; in-

creasing supervisory efficiency by more precise role definitions; and 

relating professional literature to the needs of the supervisor. It 

was hoped that this study might help resolve these issues especially 

as they relate to social studies education. 

SUMMARY OF SELECTED RELATED LITERATURE 

General perceptions of supervision and the supervisory role 

constituted the initial phase of the literature review section of 

this study. Early in this review it became clear that no common 

definition of supervision was available. Both theoretical and em-

pirical studies delineated characteristics or propositions relative 

to supervision, but stopped short of defining this position. How-

ever, it was generally agreed that the supervisory role should place 

emphasis on improved instruction, cooperative participation, utili-

zation of total talents and strengths, flexibility, evaluation, and 

satisfaction. Although there were some who maintained that the 

practice of supervision was unsuccessful and doomed, others indicated 
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that supervision was beneficial and would remain an integral part of 

the educational process, both in maintaining and improving instruc-

tional programs. 

Research studies specific to social studies supervision were 

few. In reviewing the three social studies-related studies cited in 

the literature section of the study, it was apparent that supervision 

in this discipline needed additional research to yield findings that 

would be helpful in designing more effective preparatory programs, 

inservice activities, certification standards, increased supervisory 

efficiency by more precise role definitions; and in relating pro-

fessional literature to the needs of the supervisor. 

Literature regarding duties or tasks of the local supervisor 

was reviewed. Specific activities performed by local supervisors 

of social studies were identified. Numerous lists and writings per-

taining to duties of local supervisors were available. These task 

listings determined by authorities in the field of supervision were 

used to construct the questionnaires used in this study. 

Apparent throughout the literature review section of this 

study was the idea that the supervisory role was perceived differently 

by supervisors, teachers, and principals. Researchers determined that 

there were discrepancies between supervisors' perceptions of activ-

ities they actually performed and perceptions of activities they pre-

ferred to perform. Discrepancies also were determined to exist be-

tween the perceptions teachers and principals held of the actual and 

ideal performance of supervisors. 
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SUMMARY OF METHODS AND PROCEDURES 

The descriptive-survey method was used to accomplish the pur-

pose of this study. This method was used as a means of collecting 

the data and testing empirically the extent to which relationships 

existed between perceptions of the actual and ideal performance of 

local supervisors of social studies education as perceived by super-

visors, teachers, and principals. The mail questionnaire technique 

was utilized to gather the data. 

The subjects of this study were the twenty full-time social 

studies supervisors employed in seventeen local school divisions in 

Virginia during the 1980-81 school year. Also included in the pop-

ulation sample of the study were the one hundred and ninety-seven 

principals employed in those seventeen school divisions and a 

twenty-five percent systematic random sample of social studies teach-

ers. The total population and sample, therefore, consisted of 

twenty local supervisors of social studies education, one hundred 

and ninety-seven principals, and four hundred and sixty teachers. 

The Directory of Personnel-Social Studies Educators in Vir-

ginia, A Listing of Classroom Teachers-History and the Social Sci-

ences, and the Virginia Educational Directory-School Year 1980-81 

were used to obtain the names of participants for the study. Through 

the use of the mail survey questionnaire, data was collected from 

survey participants. 

Pilot questionnaires were mailed to selected social studies 

supervisors, teachers, and principals prior to the printing of the 
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instruments. These individuals who piloted the instruments, but were 

not a part of the study population, were asked to complete the ques-

tionnaire based on the directions given; to indicate, after complet-

ing the instruments, any ambiguous items in vocabulary, directions, 

and format; and to indicate the approximate length of time required 

to complete the questionnaire. Comments from the piloting population 

provided suggestions used in editing and revising the survey instru-

ments used in the study. 

The questionnaire forwarded to social studies supervisors, 

asked them to indicate how frequently they engaged in each of the 

forty-two supervisory activities and how frequently they would pre-

fer to engage in the same activity. The questionnaires forwarded to 

social studies teachers and principals requested that they indicate 

how frequently they believed local supervisors of social studies en-

gaged in each of the forty-two activities and how frequently they 

preferred that the supervisors perform the forty-two activities. A 

Likert-type measurement scale with responses from 1-5 was provided. 

Participants were asked to write a numeral from 1-5 in the blank 

space at the left and right of each of the forty-two activities. The 

numbers on the left indicated actual performance while those on the 

right suggested ideal performance as perceived by the population 

sample. 

The response rate for supervisors involved in the study was 

one hundred percent. Teacher response rate was seventy-seven percent 

and principal response rate was seventy-one percent. A telephone 

nonresponse survey with ten percent of the nonrespondents was also 
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conducted. Following a comparative analysis of the data gathered in 

the nonresponse survey with the information received through the mail 

survey questionnaire, it was concluded that there were no significant 

differences between the two groups. 

Responses to the forty-two survey items on the questionnaires 

from supervisors, teachers, and principals were analyzed through the 

Statistical Analyze System (SAS). Descriptive statistics, correlated 

_! tests, and uncorrelated t tests were used in analyzing the data. 

Research objectives 1, 2, 4, 5, 7, and 8 were analyzed using descrip-

tive statistics. Data were reported by means, frequencies, ranks, 

standard deviations, and percentages. To analyze the data within the 

groups relative to research objectives 3, 6, and 9, the correlated t 

test was used. The uncorrelated t test was used to analyze the data 

between groups which dealt with research objectives 10 and 11. To 

determine the relationship between the rank differences reported by 

the sample groups, the Spearman rho (p) correlation was computed using 

formula 6 ~ d2 The alpha level of significance used 
p = I - N(N 2 - I) 

in the study wasp ( .05. 

SUMMARY OF FINDINGS 

The purpose of this study was to determine the extent to which 

relationships exist among the perceptions of supervisors, teachers, 

and principals regarding the role of local supervisors of social 

studies. To accomplish this purpose eleven research objectives were 
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delineated. The summary of findings were organized to coincide with 

the research objectives and the null hypotheses used in the study. 

Research Objective 1 was to determine the frequency rate at 

which local supervisors of social studies education reported perform-

ing forty-two selected supervisory activities. Of the forty-two 

activities supervisors perceived themselves to be performing, one 

was reported to be performed frequently, twenty-one activities were 

reported to be performed often, and twelve activities were reported 

as being performed sometimes. Only eight activities were reported as 

being performed rarely. Based upon a review of the type of things 

supervisors listed as consuming more of their time, it seemed as 

though supervisors performed activities of a routine or administrative 

nature more frequently than they performed activities involving direct 

interaction between teacher and supervisor. It appears that the local 

supervisors of social studies education in Virginia engage more fre-

quently in coordinating administrative duties and functions, rather 

than providing direct assistance to the teachers they serve. 

Research Objective 2 was intended to determine the frequency 

rate at which local supervisors believed that they should perform 

forty-two selected supervisory activities. Local supervisors per-

ferred to perform sixteen of the supervisory activities at the fre-

quent level. This represented fifteen more activities at the fre~ 

quent level than they actually reported performing. They reported 

that they preferred to perform twenty-two activities often and four 

sometimes. Within the activities reported as frequently and often 

preferred to be performed by supervisors, it was apparent that a 
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greater number of these activities dealt with a direct interaction 

relationship between supervisors, teachers, and principals. 

Research Objective 3 was designed to determine whether or not 

there were differences between the actual and ideal frequency of per-

formance of the forty-two selected supervisory activities as per-

ceived by local supervisors of social studies education. There were 

significant mean differences between actual and ideal ratings for 

thirty-nine of the forty-two activities. In most cases (thirty-seven 

of thirty-nine) in which there was a significant difference, the mean 

was higher for ideal than for actual. This was an indication that 

local supervisors preferred to perform those activities more fre-

quently than they actually performed them. There was however a high 

correlation between actual ranking of activities and ideal ranking of 

activities indicating supervisors are not totally unhappy with the 

way they currently allocate their time. They may, however, be con-

cerned that they have insufficient time to allocate. 

Research Objective 4 was to determine the frequency rate at 

which social studies teachers believed local supervisors actually 

performed forty-two selected supervisory activities. Of the forty-two 

activities, teachers perceived supervisors to be actually performing 

seven often, twenty-six sometimes, and nine rarely. Teachers believed 

that supervisors performed more frequently activities that appeared to 

be of a coordinating nature, rather than those involving direct inter-

action between supervisors and teachers. These findings were con-

sistent with the way supervisors believed they actually performed. 

Research Objective 5 was designed to determine the frequency 
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rate at which social studies teachers preferred that supervisors per-

form forty-two selected supervisory activities. Of the forty-two 

activities surveyed, teachers preferred that supervisors perform 

thirty-seven often and five sometimes. Among the major activities 

ranked consistently by teachers as preferred was one dealing with 

the provision for appropriate equipment, instructional materials, 

and teaching aids. It was apparent that teachers considered the 

provision of such materials as an important activity to be performed 

by supervisors. For whatever reasons, teachers appeared to rank 

direct instructional assistance activities lower than did supervisors. 

The purpose of Research Objective 6 was to determine whether 

or not there were significant differences between the actual and ideal 

frequency of performance of forty-two supervisory activities as per-

ceived by social studies teachers. There were significant mean dif-

ferences between actual and ideal mean ratings for forty-one of the 

forty-two activities. Although it was evident that teachers preferred 
.. 

that supervisors perform activities more frequently than they believed 

the activities were performed. Teachers generally believe that super-

visors should do more of essentially the same activities they cur-

rently engage in. 

Research Objective 7 was to determlne the frequency rate at 

which building principals believed local supervisors of social studies 

education actually performed forty-two supervisory activities. Of the 

forty-two activities principals perceived that ten were performed 

often, twenty-six sometimes, and six rarely by supervisors. The five 

top ranked activities by principals included tasks relating to review, 
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evaluation, and reconnnendation of teaching materials; updating annual 

plans for social studies; developing courses of study; working with 

the Department of Education; and performing routine administrative 

duties. Least frequently performed activities according to princi-

pals related to classroom observations or activities involving direct 

supervisor-teacher interaction. 

Research Objective 8 was to determine the frequency rate at 

which building principals preferred that supervisors perform forty-

two supervisory activities. Regarding the forty-two activities, prin-

cipals preferred that supervisors perform one activity frequently, 

thirty-five often, and six sometimes. The activities preferred by 

principals appeared to be fairly evenly distributed between direct 

support of instructional activities and administration/coordination 

program support functions. 

Research Objective 9 was to determine whether or not there 

were differences between the actual and ideal frequency of performance 

of forty-two supervisory activities as perceived by principals. It 

was determined that there were significant mean differences between 

the actual and ideal frequency of performance as perceived by prin-

cipals. There were significant mean differences between actual and 

ideal mean ratings for forty-one of the forty-two activities. 

Research Objectives 10 and 11 dealt with perceptions of local 

supervisors of social studies education versus perceptions of social 

studies teachers and principals regarding actual and ideal performance 

of supervisory activities. In a comparison of perceptions of local 

supervisors of social studies education versus perceptions of teachers 
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regarding actual performance of forty-two selected supervisory ac-

tivities, it was determined that significant differences existed with 

eighteen of the activities. In each case, supervisors indicated they 

spent more time on the eighteen activities than did the teachers. 

Teachers believed that supervisors spent less time on five items than 

did the supervisors although the differences noted were not signifi-

cant. There was a high agreement between teachers and supervisors 

as to the order of priority placed on activities by supervisors. The 

Spearman rho computation based on rank differences of actual time 

spent as perceived by supervisors and the teacher's perception of ac-

tual time spent yielded a high positive correlation. Regarding prin-

cipals, significant differences were determined to exist relative to 

actual performance on fourteen of the forty-two supervisory activi-

ties. Of the fourteen significantly different mean scores, super-

visors indicated they spent more time at thirteen activities than did 

the principals. Principals and supervisors were in close agreement, 

however, as to the priority of supervisor's actual use of time. A 

high positive correlation was found to exist based upon rankings of 

the two groups relative to actual use of supervisors' time. 

Significant differences were noted between the perceptions 

of local supervisors of social studies education and those of social 

studies teachers and building principals relative to ideal super-

visory performance. Significant differences between perceptions of 

local supervisors and those of teachers regarding ideal frequency of 

performance on twenty-two of the forty-two supervisory activities 

were also determined. Of the twenty-one significantly different 
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mean scores, supervisors indicated that they spent more time at 

twenty-one activities than did the teachers. 

Teachers and supervisors were in moderate agreement relative 

to the setting of priorities for time utilization by supervisors 

across the forty-two activities. The Spearman rho computation based 

on rank differences yielded a moderate positive correlation. 

Significant differences were determined to exist between per-

ceptions of local supervisors and principals regarding ideal frequency 

of performance on fifteen of the forty-two supervisory activities. Of 

the fifteen significantly different mean scores, supervisors indicated 

that they should spent more time at fourteen activities than did the 

principals. Principals and supervisors were in high agreement rela-

tive to the priorities based on ideal rankings for supervisors. The 

Spearman rho computation based on rank differences yielded a high 

positive correlation. 

Major findings of this research could be summarized as fol-

lows: 

1. Supervisors, teachers, and principals agreed that super-

visors should spend more time on nearly all of the identified activ-

ities than they currently do. 

2. Each group surveyed agreed that the ideal performance of 

supervisors should be closely related to that group's perceptions 

of what supervisors currently do. 

3. There was a high positive correlation between the super-

visors, teachers, and principals as to the allocation of priorities 

by supervisors. 
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4. There was a moderate to high positive correlation across 

groups as to how supervisors should allocate their time. 

CONCLUDING STATEMENT AND 
RECOMMENDATIONS FOR FURTHER STUDY 

Apparent in the findings of this study was the notion that 

supervisors, teachers, and principals wanted supervisors to perform 

more activities than they currently perceived that they were perform-

ing. It was reported in the study that supervisors would prefer to 

spend significantly more time on thirty-seven of the forty-two sur-

veyed activities. As in the case of supervisors, principals and 

teachers supported the allocation of additional time by the super-

visor to nearly every activity listed. Accepting this data, several 

options could be considered to solve the dilemma of allocation of 

time sufficient to meet the expectations of supervisors, teachers, 

and principals. 

First is the option of having supervisors do more than they 

are currently doing. The problem with this option is that according 

to the data from principals and teachers, supervisors are already 

engaged in many varied activities. Perhaps an analysis of time 

management on the part of supervisors or the shifting of some respon-

sibilities to other personnel may assist in the problem, but not 

necessarily solve it. The second option is to add additional super-

visors to assume some of the responsibility so that the allocation 

of time to the varied activities of the supervisor can be more evenly 

distributed. However, with the economic climate as it is today, 
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public school supervisory staff is being decreased instead of in-

creased. So, clearly the only reasonable approach is to look at 

what currently exists and make some decision about those activities 

that are essential to the improvement of instruction in social 

studies education. Once that decision is made, it then becomes the 

responsibility of the supervisor to work toward the accomplishment of 

those activities. 

If one wished to take direction from this study with regard 

to what supervisory activities teachers and principals wanted more or 

less of, it would appear that those activities which received almost 

or unanimous agreement in the ideally preferred and least frequently 

preferred categories among the sample populations should suggest 

areas of increased or decreased emphases. Therefore, it may be bene-

ficial to examine the top five supervisory activities ideally pre-

ferred by teachers, principals, and supervisors and to suggest those 

tasks that the groups would like to see performed more frequently. 

Likewise, an analysis of the five least frequently preferred activ-

ities may suggest those tasks that may be considered for deletion 

from the supervisors role so as to provide more time for preferred 

activities. 

Among the groups surveyed, unanimous agreement was determined 

to exist with respect to survey item fifteen. Supervisors, teachers, 

and principals ideally ranked the "review, evaluation, and recommenda-

tion of textbooks, supplementary books, films, and filmstrips, re-

cordings, and other aids to learning" among the social studies super-

visors top five supervisory responsibilities. Other activities 
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ranked in the top five by at least two of the three groups surveyed 

included: 

1. Recommend ~nd participate in the formulation of local 

administrative policies that affect the operation of the social 

studies education program (Supervisors and Teachers). 

2. Assist teachers in selecting and using e~fective instruc-

tional strategies (Supervisors and Principals). 

3. Encourage and provide opportunities for teachers to attend 

local, regional, and state meetings and conferences (Supervisors and 

Principals). 

4. Prepare and update local annual and long-range plans for 

social studies education as an integral part of the total educational 

program (Teachers and Principals). 

Among the five least preferred supervisory activities, unan-

imous agreement was determined to exist with respect to two of the 

surveyed items. They were survey items three and four which dealt 

with "assuming the responsibility for seeing to it that equipment is 

kept in operable condition and keeping up-to-date inventories in 

school divisions." 

Other activities ranked in the bottom five by at least two of 

the three groups surveyed included: 

1. Assist in planning and conducting research projects in 

cooperation with local school personnel and with the state supervisory 

staff (Supervisors and Principals). 

2. Assist principals in the selection of department heads for 

social studies departments (Teachers and Principals). 
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3. Perform other administrative or supervisory tasks unre-

lated to social studies education programs (Teachers and Principals). 

The examination of the top and bottom five supervisory ac-

tivities ideally preferred by teachers, principals, and supervisors 

would serve as a means of paralleling the supervisor's role expecta-

tions with that of the recipients of the service. Time would be 

allocated more directly toward those activities perceived as essen-

tial across groups. Also, activities considered non-essential could 

be deleted from the supervisor's functions. 

Another approach to gaining insight from this study that may 

provide direction for examining the role of the supervisors, is to 

examine the distribution of the surveyed activities along the con-

tinuum of supervisor as "helper" or administrator. If one were to 

place the activities surveyed on a continuum of supervisor as a 

"helper," as postulated by the literature, to supervisor as an ad-

ministrator, the items might be. distributed as illustrated in Table 

17. Of the twenty-one activities listed in Table 17, supervisors and 

principals ideally preferred five each, w~ile teachers only ideally 

preferred that supervisors engage frequently in the performance of 

one of the activities. Ideally teachers preferred seven of the 

supporting activities, supervisors preferred five and principals 

preferred four. In the area of administration, teachers ideally pre-

ferred three activities while principals preferred one and super-

visors none. Other activities included professional development ac-

tivities; both were ideally preferred by supervisors. 

Even though the literature in supervision strongly suggested 
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TABLE 17 

DISTRIBUTION OF SUPERVISOR ACTIVITIES ACROSS 
ASSISTING, SUPPORTING, ADMINISTERING, AND OTHER FUNCTIONSa 

N = 42 

Assisting Supporting Administering 
Activities Activities Activities Other 

21 1 2 17 
22 5 3 38 

23 6 4 
24 7 16 
25 8 18 
26 9 29 

27 10 41 
30 11 42 

31 12 

35 13 

36 14 
15 
19 
20 
28 
32 
33 
34 
37 
39 
40 

aA distribution of the forty-two supervisory activity item 
numbers used to survey the sample groups in this study. 
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the idea that the most effective role of the supervisor is to offer 

direct assistance to the teacher, an analysis across groups in this 

study, clearly placed the most frequent ideally preferred activities 

by teachers in the area of supporting rather than assisting functions. 

These functions dealt with activities such as program and policy 

formulation and interpretation instead of direct teacher-supervisor 

interaction functions. On the other hand, supervisors and principals, 

to a lesser degree, preferred ideally throughout the distribution of 

activities those that dealt with direct assistance to the teacher. 

This poses the eternal problem of role ambiguity in supervision. Such 

ambiguity, no doubt, was responsible for the differing expectations 

expressed by the groups in this study. By way of recommendation, it 

clearly supports the need for local school division superintendents 

to decide what is expected of the social studies supervisor and to 

make it explicit to all populations. This will require the need to 

engage, at the local level, in dialogue to the degree that all groups 

know what their expectations and priorities are. Such dialogue will 

strengthen the supervisor's role by: 

1. clarifying and making explicit to all groups the role of 

the local supervisor of social studies education; 

2. establishing greater congruency between activities per-

formed by local social studies supervisors and activities they would 

prefer to perform; and 

3. establishing greater congruency between activities per-

formed by social studies supervisors and activities preferred by the 

recipients of supervisory services. 
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RECOMMENDATIONS FOR FURTHER STUDY 

Recommendations for further research include suggested stud-

ies which focus on the following: 

1. Factors that contribute to discrepancies between the ac-

tual and ideal performance of social studies supervisors in school 

divisions with full-time supervisors; 

2. Factors responsible for bridging the gap between the ac-

tual and ideal discrepancies that exist among social studies super-

visors, teachers, and principals; 

3. Restraints prohibiting supervisors of social studies from 

performing more frequently activities that involve direct interaction 

between themselves, teachers, and principals; 

4. Reasons why teachers prefer that supervisors of social 

studies education engage more frequently in activities of a support-

ing rather than direct assisting role; 

5. In light of supervisors precarious political position, 

skills and abilities necessary to survive the profession; 

6. Variables related to educational experience and train-

ing that cause discrepancies between the perceptions of teachers, 

principals, and supervisors regarding the supervisory role; and 

7. Analysis of the social studies supervisory role between 

local school divisions with supervisors whose sole responsibility 

is in the area of social studies education versus supervisors with 

multiple supervisory responsibilities. 
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COMMONWEALTH of VIRGINIA 
DEPARTMENT OF EDUCATION 

P.O. Box 6Q 

Jamie H. Brown 
Coordinator of Social Studies 
Albemarle County Schools 
310 County Office Building 
Charlottesville, Virginia 22901 

Dear Jamie: 

RICHMONO 23216 

January 4, 1982 

Currently, I am pursuing doctoral studies at Virginia Tech, Blacksburg, 
Virginia in the area of supervision and administration. A final requirement 
of my doctoral work is the conception, development, and writing of a disserta-
tion. The topic I have chosen for this endeavor is "An Analysis of Perceptions 
of the Role of Local Supervisors of Social Studies Education in Virginia." 

The primary purpose of this study is to determine whether or not there 
are relationships between perceptions that local supervisors of social studies, 
junior high/middle/high school teachers of social studies, and buildinr. level 
principals hold concerning the role of local supervisors of social studies 
education. A study of this nature represents, for the first time in social 
studies in Virginia, an opportunity for supervisors, teachers, and building 
principals to provide input that may help to clarify the role function of super-
visors toward the end of creating a stronger partnership between this super-
visory team. 

As a full-time supervisor of social studies your participation is crucial 
to the successful completion of this study. I would greatly appreciate your 
taking about fifteen minutes to complete the attached survey. 

A 100% return rate is the goal of the supervisory population of this 
study. Please assist me in achieving this goal by completing and returning 
the questionnaire in the stamped self-addressed envelope on or before January 
15, 1982. Thank you for your assistance with this endeavor. 

TAE/r.,w 
Enclosure 

Sincerely, 

Thomas A. Elliott, Associate Director 
Social Studies Service 
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Control N'umber ----- Please rC!turn to: 

~ 
DESCRIPTIVE INFORMATION 

Thomas A. Elliott 
P. 0. Box 60 
Richmond, VA. 23216 

Directions: Please check the one answer for each of the following questions that best describes 
your situation. 

l. 

"· 

~y sex is 2. My age 

l. Male l. -- --2. Female 2. -- -- J. 
__ 4. 

5. --
The level of m,• educational preparation is 

l. Bache lo~' s Degree 
--., Bachelor's De,z.ree plus 3dd'l courses 
__ ). ~laster's Degree 
__ !I, ~taster's Degree plus add'l courses 

is 

26 O< 
27-35 
36-44 
45-54 
55 O< 

J. ~y race is 

younger -- l. Caucasian 
2. Black -- 3. [ndian -- 4. Oriental --older 5. Other --

Specialise (Slxch Yr. Pro~ram or Det?;ree) 
S{'lt?Ci.:tllsc rlu~ .1<ld'l CCHtr~C'S 
o~,ct!Jr;Hi.? 
Doctorate plus add' 1 courses 

5. The number of years (including this one) that I have served as a classroom teacher or as an 
administrator is 

l. 0-l 
--2. 2-5 =J. ,-10 

•. ll-20 
=5. more c.han ZO 

6. ~ly teaching level or level of administration is 

~!iddle/Junior H • .gh =2. Secondary 
3. Social Studies :Jepartment Chair;,erson (Please check if you have served or currenc.ly 

serve as a department chairt>erson.) 

ihe number of pupils in my school ~ is 

0 - 2,>99 
" 2,500 - 4,999 =J. ;,ooo - 14.999 

•. 15,000 - 24.999 
__ 5. 25 1 000 or more 

8. !h~ demographic situation of the majority of students in :ny school ~ can best be dascribcd 
•• 

~ural 3. Suburban 
2. Sr.:all ci cy or town 4. Urban 

9. Durin~ this i:last school year (incl:Jding the summer of 1981), approximate:lv how :?1any direct 
c:>nta.:ts < interactions) as an individual or member of a group have ::ou ~ad _,,,;ith the .suoer•:isor 
0f social studies for the express ;mrpose of the i:nprovement of instruction, learning, expla-
:1ation 0f school ;:>alicy, or teacher competence? Please resoond in !:oth categories. 

:ndividual Concact(s) 

; . 1-a ="· 9-to )- .. 11 or ~ore 

Group Contact(s) 

__ 2. 1-2 __ ]. )-.:. 

--'· ;-, 

5. i-3 
_6. ,-to 

il or ~ore 

10. :.:pr~ che :iumb~r ,Jf contac~s vou had with ::he social studies suoervisor adequate? 

!. • ·:·es 
::0 

Ll. · . .;ou.!d ·:r,u Like co :neet •.tith the social studies supervisor 

Abo•1t the same as now 
:..css 

:~ ,;~ner:11, ! -...ouid race my social studies -iuper•:isor' s overall -,erfcr=n.::i.nce 1s 

:-::~:-"l·: ~t'fecci•1e 
Ef-:"cct:·,e 
5orne1.Jhat ~ffecti•1e 

5o:newh3t !.:,effective 
__ s. lneffcc:1·:e 
__ '>. Hi2nly inet'fecti•:e 
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/\CTIVITIES /IND RESPONSIP.IL!TIES OF' 
LOCAL SUPERVISORS OF SOCIAL STUDIES EDUCATION 

Directions, Listed below are 42 activities which are generally 
considered to be performed by local supervisors of 
social studies education. Not all tasks are per-
formed by all supervisors, nor are they performed 
in the same frequency. Based upon your experience 
in working with local supervisors of social studies, 
please write the numeral in the blank in the LEFT 
COLUMN (Actual) beside each activity to indicate 
how frequently you think local supervisors of social 
studies perform each task according to the scale 
below. You may not know for sure whether or not 
local supervisors perform the task at all, or, if 
so, how often; however, your PERCEI'Tiotl of how fre-
quently local supervisors of social studies perform 
the tasks is what is important - so please rate 
each task on the basis of your best judgment. Like-
wise, in the blank in the RIC:HT COLllMU (Ich-.,ll, 
please r~, tc e.:ich t .'.lsk in tc:' rmt, o ( t tH~ rt ,•,1ul~ncy 

(Actual) 

you would prefer the task to be performed. 

Ex. 

~·l 
2 
3 
4 
s 

Never 
= Rarely 

Sometimes 
Often 
Frequently 

01. Arrange for teacher ~xchanges 
with community agencies 

02. Write news releases for schools 
c:ind area media 

*********** 

(Ideal) 

l. llecommend and participate in t.he formulation 
of local administr,itive policies that ., (feet 
the operation.of the social studies education 
program 

2. Interpret general adMinistrutive policies to 
social studies department chairpersons or 
teachers to obtain uniform understanding of 
policies 

3. Assume responsibility for seeing that equip-
ment is kept in operable condition 

4. ~ssu~e responsibility for keeping up-to-
date inventories of equipment 

S. Prepare and update local annual and long 
range plans for social studies education 
as an integral part of the total education-
al program in your division 

6. i\ssist soci.Jl studies tcachl~t·~ .11Hi ;.,r1n-
ci1,als in developing and 1mplement1ng 
programs to meet the needs of ?arious 
target groups including regular, disadvan-
toged, handicapped, gifted and talented, 
and students who have limited English-
speaking ability. 

7. Interpret und 1mplemcnt state or fcd0ral 
le~islat1on that ~ffect social studies 
edUcation programs 

8. ?repare 0r assist in preparing report3 
concern1nq the status of local proqrams 
t~ sociul 5tudtes ~ducation as ~~~uired 
by the state or local school adm1nistrators 



(Actual) 

Scale: 
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l 2 Never 
2 = Rardy 
3 Sometimes 
4 = Often 
5 = Frequently 

9. Assist personnel director(s) and prin-
cipal(s) in the appointment and place-
ment of social studies education teachers 

( Ideal) 

10. Assist principals in the selection of 
department heads for social studies 
departments 

11. Assist in the evaluation of social studies 
education teachers 

12. Assist supervising teachers in planning 
for and working with student teachers 

13. Confer with guidance counselors und 
school principals to ir,tcrpr~t tl,e 
social studies education program 

14. Provide for appropriate equipment, instr-
uctional materials, and supplies 

15. Review, evaluate, and recommend textbooks, 
supplementary books, films, filmstrips, re-
cordings, and other aids to learning 

16. Assist in the planning of new and re-
novation of ex1st1ng social studies 
education classroom facilities 

17. Visit social studies education classrooms 
in other school systems for new and in-
novative ideas 

18. Perform routine admin1str.J.t1ve dut1es such 
as answering correspond~nce and telephone 
inquiries 

19. Encourage 1ntegrat1on of ~ar1ous history 
and social science club ~ctiv1ties and 
proJects as a co-curricular activity 

20. Assist 1n planning and conciuct1ng re-
search proJects in cooperation ~1th local 
school personnel and with the state sup-
ervisory staff 

21. 1\ss1st teachers 1n selecting .J.nd using 
effective instructional strategies 

22. Assist teachers 1n develooina measurable 
goals and stand.J.rds for ail ;ocial studies 
education programs 

23. Conduct or arrange for demonstration 
teaching 

24. V1s1t soc:al studies classrooms to ob-
serve teacher performance and classroom 
management skills 

25. Follow-up classroom v1s1t~t1ons ~1th 
teacher conferences, offering suggest-
ions, if needed 

26. Arrange inter-system ~is1tat1ons by 
teachers to obser·,~ new or prom1s1ng 
practices and techniques 

27. ~r~anqe intra-system ·11s1tat1on'.i b~· 
t~3chers to ~bservc new or prom1s1ng 
practices and techniques 



(Actual) 
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l • Never 
2 • Rarely 
3 • S0m1!times 
4 = Often 
5 Frequently 

28. ~ssist in examining, revising, and 
developing courses of study and other 
curricular materials 

29. Maintain good morale among the social 
studies education teaching staff 

30. Encourage and provide opportunities 
for teachers to attend local, regional, 
and state meetings and conferences 

31. Encourage and make provisions for teach-
ers to share successful projects or prac-
tices with other teachers 

32. Encouraqe teachers to j0ln and particip-
ate in professional organizations in the 
area of social studies education 

(Ideal) 

33. Arrange for extension classes from teach-
er-education institutions when a need is 
indicated 

34. Encourage teacher participation in teach-
er-education programs and work toward 
higher degrees 

35. Provide for and arrange in-service ed-
ucation programs and workshops in social 
studies education 

36. Hold individual conferences with teachers 
who need or request assistance 

37. Plan and conduct orientation programs for 
teachers new to the system 

38. Attend local, state, regional, and nation-
al professional meetings and conferences 

39. Encouragi professional reading and pro-
vide up-to-date professional literature 
to be made available to teachers upon re-
quest · 

40. Prepare bulletins and other communica-
tions designed to keep teachers informed 

41. Work cooperatively with the members of 
the Social Studies Service, Department 
of Education, and other personnel of 
the Department of Education 

42. Perform other administrative or super-
visory tasks unrelated to social studies 
education programs 

OTHER(SI - Please specify: 
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COMMONWEALTH of VIRGINIA 
DEPARTMENT OF EDUCATION 

P.O. Box 6Q 
RICHMONO 23216 

January 6, 1982 

Dear Social Studies Educator: 

Currently, I am pursuing doctoral studies at Virginia Tech, Blacksburg, Virginia in 
the area of supervision and administration. A final requirement of my doctoral work is 
the conception, development, and writing of a dissertation. The topic I hove chosen for 
this endeavor is "An Analysis of Perceptions of the Role of Local Supervisors of Social 
Studies Education in Virginia." 

The primary purpose of this study is to determine whether or not there ore 
relationships between perceptions that local supervisors of social studies, junior 
high/middle/high school teachers of social studies, and building lev.el principals hold 
concerning the role of local supervisors of social studies education. A study of this 
nature represents, for the first time in .social studies in Virginia, an opportunity for 
supervisors, teachers, and building principals to provide input that may help to clarify 
the role function of supervisors toward the end of creating a stronger partnership 
between this supervisory team. 

Using a systematic random sampling procedure of social studies teachers in local 
school divisions with full-time social studies supervisors, you were selected to 
participate in this study. I would greatly appreciate your taking about fifteen minutes 
to complete the attached survey. 

A high return rate is the goal of the teacher population of this study. Please 
assist me in achieving this goal by completing and returning the questionnaire in the 
stamped self-addressed envelope on or before January 20, 1982. Thank you for your 
assistance with this endeavor. 

T Ac./dc 
Enclosure 

Sincerely, 

Thomas A. Elliott, Associate Director 
Social Studies Service 
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Control Number -----

~ 
DESCRIPTIVE !NFORMATION 

Please return co: 
Thomas A. Elliott 
P. 0. Box 60 
Richmond, VA, 23216 

Directions: Please check the one answer for each of the following questions that best describes 
your situation. 

1. :1y sex is 

1. :1ale 
=2. Female 

The level of :ny educational 
l. 3achelor''s Degree 

2. My age 

l. -- 2. -- 3. .. -- 5. --
preparation is 

B.:tch~ lor' s De~rt?e plus .1dd 1 1 courses 
--) . ~laster':; Degree 
--~. ~taster's Degree plus add 1 1 courses 

is 

26 or younger 
27-35 
36-44 
45-54 
55 or older 

-- 5. Specialise 

-- 6. ~rt.~l; i.1 t 1 s c 
7. Dlll..'.(L'Lltl.! -- 8. Doctorate --

]. :-ty race is 

l. Caucasian -- 2. !Hack -- 3. Indian . . Oriental -- 5. Other --
(Sixth Yr. Program or Deg.ree) 
r tu~ :hid' l CC'ttrf-E'~ 

plus add' 1 courses 

5. The number of years (including this one) that I have served as a classroom teacher or as an 
administrator is 

l. 0-1 
2. 2-5 

--3. 6-10 

4. 11-20 
=5. more than 20 

6. ~ly teachin~ level or level of administration is 

~lidd le I Junior H. gh 
2. Secondary 

--3. Social Studies Jeparcment Chairperson (Please check if you have served or C\Jrrencly 
serve as a department chairperson.) 

7. The number of ;,upils in my school ~ is 

0 - 2.,99 
--,. 2,500 - 4,999 

3. 5.JOO - 14,999 

•. 15,000 - 24.999 
=5. 25,000 or more 

8. '!"he demographic situation of the maJoricy of ·scudents !.n my school ~ can best be Jescribed 
dS 

Rural 
):7;all c.itv or town 

) , Suburban =4. l.'rban 

Siun.ng ~his :iast school year (including the summer oi 1981), approximatel•, ho~ :nan? direct 
::ontacts fi:1teractions) as an individual or member 'Jf a grouo have ::ou '."lad ·,.ith the suoerv1sor 
)f social st:..idies for the express purpose of the imorovement ,Jf instt''.!Ctl.on, learning, exola-
:1.at1on ,Jf -;c~ool policy, or teacher compet2nce? P!.e3se resoond ~n joth caceoor1es. 

!:ndivtdual Concacc(s) 

)-8 

--"'· ?-10 
3. J-.. 11 or more 

)-;, 

Grouo Concacc(s) 

l. I) 
: 1-~ 
J. J-0 

S-6 

s. 1-a 
--6. 9-10 

11 -Jr more 

lO. ·:t?re :he :iumber oi contacts ·,ou had 1.11th :he 5ocial St'Jdies suoerv1sor 1de<luate? 

,:o 
11. ·..;o'....lld ·n,J like co -neet ·..rich che social studies suoervisor 

.. :..::iout :he same .=is no\J 
Less 

::i s-=ner.:i i, ·.Joule r.:i.ce ~v ;;oc1al studies suDerv1sor' s 0verall :Jerior~ance .1s 

,)me1Jlnt :.;1.effecc1ve 
j. ne ff ec t 1•:e 

S:cne•.Jhat ~i':ect1ve --7:. ignlv Lneffective 
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IICTIVITIES AND RCS PONS II' IT. I TIES OF' 
LOCAL SUPERVISORS OF SOCIAL STUDIES EDUCATION 

Directions: Listed below are 42 activities which are generally 
considered to be performed by local supervisors of 
social studies education. Not all tasks are per-
formed by all supervisors, nor are they performed 
in the same frequency. Based upon your experience 
in working with local supervisors of .social studies, 
please write the numeral in the blank in the LEFT 
COLUMN (Actual) beside each activity to indicate 
how frequently you think local supervisors of social 
studies perform each task according to the scale 
below. You may not know for sure whether or not 
local supervisors perform the task at all, or, if 
so, how often: however, ;·our PERCEPTIOfl of how fre-
quently local supervisors of social studies perform 
the tasks is what is important - so ple~se rate 
each task on the basis of yo-ur best judgment. Like-
wise, in the blank in the R!GllT COLUM!I (Irl<'ull, 
please r.:itc each tusk in terms of the ftl'qucncy 

(Actual) 

you would prefer the task to be performed. 

Ex. 

Scale: l 
2 
) 
4 
5 

Uever 
Rarely 
Sometimes 
Often 
Frequently 

01. Arrange for teacher exchanges 
with community agencies 

02. Write news releases for schools 
c1nd area media 

(Ideal) 

1. Recommend and participal:e in the formul.lt ion 
of local administrative policies that affect 
the operation of the social studies education 
program 

2. !nterpret general adnin1strative policies to 
social studies department chairpersons or 
teachers to obtain uniform understanding of 
policies 

). Assume responsibility for seeing that equip-
ment is kept in operable condition 

4. ~ssuMe responsibility for keeping up-to-
date 1nventories of equipment 

5. ?repare and update local dnnual and looq 
range plans for social studies educ~tion 
as an tntegral part of the total education-
al program in your division 

6. i\ssist socL.:il studies tcachen: .1nd 11r1.n-
c!pals 1.n developing and implemer1t1~g 
programs to meet the needs of ~arious 
target groups including requlor, d1sadvan-
taqed, handicapped, gifted and talented, 
and students who have limited English-
speaking ability. 

7. !nterpr~t and ~mplement state or federal 
le~islation ~hat affect social studies 
education programs 

8. ?repare 0r assist Ln prepari~g ~eport3 
concer~1n~ the status of :ocal programs 
~n scci~l 5tudies ~ducat:0n as r~~u1red 
oy ~he state or local school administrators 



(Actual) 
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~:l 
2 
3 
4 
5 

m Never 
s Rar<>ly 

Sometimes 
Often 

= Fre(!uently 

(Ideal) 

9. Assist personnel director(s) and prin-
cipal(s) in the appointment and place-
ment of social studies education teachers 

10. Assist principals in the selection of 
department heads for social studies 
departments 

ll. Assist in the evaluation of social studies 
education teachers 

12. Assist supervising teachers in planning 
for and working with student teachers 

13. Confer with guidance counsclorg 0nd 
school principals to ~11tcr1,rrt tl1c 
social studies education program 

14. Provide for appropriate equipment, instr-
uctional materials, and supplies 

15. Review, evaluate. and recommend textbooks, 
supplementary books, films, filmstrips, re-
cordings, and other aids to learning 

16. Assist in the planning of new and re-
novation of existing social studies 
education classroom facilities 

17. Visit social studies education classrooms 
in other school systems for new and in-
novative ideas 

18. Perform routine administrative duties such 
as answering correspcnd~nce and telephone 
inquiries 

19. Encourage integration of various history 
and social science club activities and 
projects as a co-curricular activity 

20. Assist in 9lanning and conducting re-
search prOJects in cooperation ~ith local 
scl1ool personnel and with the state sup-
ervisory staff 

21. Assist teachers in selecting ~11d using 
effective instructional strategies 

22. Assist teachers in developing measurable 
goals and standards for all social studies 
education programs 

2J. Conduct or arrange for demonstration 
teaching 

24. Visit social studies classrooms to ob-
serve teacher cerformance and classroom 
management skills 

25. Follow-up classroom v1s1tat1ons ~1th 
teacher conferences, offering suggest-
ions, if needed 

26. ,\rrnnqe inter-system 1Jis1tat1ons by 
teachers to 0bserve new or promising 
practices and techniques 

27. Arran~e 1ntra-s~·st0m v1s1tat:ons 
tcac~ers to observe new or prom1s1ng 
practices and techniques 



(Actual) 

138 

l • Never 
2 2 Rarely 
J :r Sorra~times 
4 2 Often 
5 • Frequently 

28. Assist in examining, revising, and 
developing courses of study and other 
curricular materials 

29. Maintain good morale among the social 
studies education teaching staff 

30. Encourage and provide opportunities 
for teachers to attend local, regional, 
and state meetings and conferences 

31. Encourage and make provisions for teach-
ers to share successful projects or prac-
tices with other teachers 

32. Encouraqc tcach~rs to j0i11 ~nd r~rticil,_ 
ate in professional orga111z~t1oi1s in the 
area of social studies education 

(Ideal) 

33. Arrange for extension classes from teach-
er-education institutions when a need is 
indicated 

34. Encourage teacher participation in teach-
er-education programs and work toward 
higher degrees 

JS. Provide for and arrange in-service ed-
ucation programs and workshops in social 
studies education 

36. Hold individual conferences with teachers 
who need or request assistance 

37, Plan and conduct orieniation programs for 
teachers new to the system 

JS. Attend local, state, regional, and nation-
al professional meetings and conferences 

39. Encourage professional reading and pro-
vide up-to-date professional literature 
to be made available to teachers upon re-
quest 

40. Prepare bulletins and other communica-
tions designed to keep teachers informed 

41. Work cooperatively with the members of 
the Social Studies Service, Department 
of Education, and other oersonnel of 
the Department of Education 

42. Perform other administrative 0r super-
visory tasks unrelated to social studies 
education programs 

OTHER(Sl - Please specify: 
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COMMONWEALTH of VIRGINIA 
DEPARTMENT OF EDUCATION 

P.O. Box 60 
RICHMOND 23216 

January 6, I 982 

Currently, I am pursuing doctoral studies at Virginia Tech, Blacksburg, Virginia in 
the area of supervision and administration. A final requirement of my doctoral work is 
the conception, development, and writing of a dissertation. The topic I have chosen for 
this endeavor is "An Analysis of Perceptions of the Role of Local Supervisors of Social 
Studies Education in Virginia." 

The primary purpose of this study is to determine whether or not there are 
relationships between perceptions that local supervisors of social studies, junior 
high/middle/high school teachers of social studies, and building level principals hold 
concerning the role of local supervisors :0f social studies education. A study of this 
nature represents, for the first time in social studies in Virginia, an opportunity for 
supervisors, teachers, and building principals to provide input that may help to clarify 
the role function of supervisors toward the end of creating a stronger partnership 
between this supervisory team. 

Using a systematic random sampling procedure of building principals in local 
school divisions with full-time social studies supervisors, you were selected to 
participate in this study. I would greatly appreciate your taking fifteen minutes to 
complete the attached survey. 

A high return rate is the goal of the principal population of this study. Please 
assist me in achieving this goal by completing and returning the questionnaire in the 
stamped self-addressed envelope on or before January 20, 1982. Thank you for your 
assistance with this endeavor. 

TAE/dc 
Enclosure 

Sincerely, 

Thomas A. Elliott, Associate Director 
Social Studies Service 
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PART [ 

DESCRIPTIVE ll/FORMAT!ON 

Pl1:ase return to: 
Thomas A. Elliott 
P. O. Box 60 
Richmond. VA. 23216 

Directions: Please check the one answer for each of the following questions that best describes 
your situacion. 

1. My sex is 

1. :-tale 
=2. Female 

2. !iy age 

1. -- 2. -- J. 
4. -- 5. --

preparation is 

is 

26 or 
27-)5 
)6-44 
45-54 
55 or 

) . My race is 

younger -- 1. Caucasian 
2. Black -- J. Cndian 
4. Oriental --older 5. Other --

~. The level of :ny educational 
1. Bachelor's Degree 5. 

--6. 
Specialist (Sixth Yr. Pro~ram or Degree) 

__ 2. Bachelor's De~ree plus add'l courses 
) . ~!as ce r's De~ree 
... :-taster's Degree plus add' l courses 

5. The :iumber of years (including this one) that 
administrator is 

l. 0-1 =2. 2-j 
l. 6-10 

__ L.. 11-20 
__ 5. more than 20 

[ 

6. ~!\' teaching level. or level of administration is 

~liddle/Junior H.gh 
J Secondarv 

-- 7. -- 8. --
have 

Speci.:1l1st plus add' l courses 
DL1ctoratc 
Doctorate plus add' l courses 

served as a classroom teacher or as an 

3. Social Studies Department Chairperson (Please check if '."OU have served or currently 
serve as a department chairperson.) 

The number at ;:,upils in my school ~ is 

l. ,') - 2,.'..99 
--~. 2,5()() - t,.,999 

]. ;,~00 - 14.999 

--"· 15,000 - 24,999 
5. 25,000 or more 

8. ~he demographic situation of the rnajority of.students in my school~ can best be described 
as 

~ura l. 
5::-:.,ll c!.tY or town 

3. Suburban 
__ :.. Urban 

9. Juri:1g this oast ~chool vear (including the summer of i.981). aoprox:irnatel:.· how ':lanv direct 
c::rntacts ( interactions) as an indi·1idual or member 1Ji a ~roup have \'Ou '"!ad ',Jith t'."le suoervisor 
of socia.!. 5tudies f::,r the express purpose of the i:nprc•,ement of instruction, lear-:1ing, exola-
:1ation 0f school ;,olicy, or teacher competence? Please respond in both categories. 

~:1c!i•1idual Contact ( s J 

7-8 
__ r:i. 9-10 

3---, ~ l or 'Tlore 
)-~ 

Grouo Contact(s) 

l. 5. 7 -8 
__ 6. '-1-10 

3. 3-~ 
:.i. 5-') 

Ll or more 

LO. 's'pr,~ :he :rn:!lber 'Jf contacts vou had :.tith the social studies suoerv1sor adequate? 

11. Wo'.!.:.d ·0 1 1 :Lke to :"Tleet •..1ith the social studies 3upervisor 

:-\.'re 
Atio,Jt the same as 

__ J. :...ess 

:~ .;;ener;:,l. ·..;oul::i rate ".lV social studies strnervisor' a; '.)Ve rail performance 3.;:; 

... . S0mewh:J t ~ ne if ec ti ve 
~:ieffect::'.•;e 

__ '). Hi~hl:: ir.effective 
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IICTIVITIES AND RCSPONSil'!LIT!CS OF 
LOCAL SUPERVISORS OF SOCIAL STUDIES EDUCATION 

Directions: Listed below are 42 activities which are generally 
considered to be performed by local supervisors of 
social s~udies education. Not all tasks are per-
formed by all supervisors, nor are they performed 
in the same frequency. Based upon your experience 
in working with local supervisors of social studies, 
please write the numeral in the blank in the LEFT 
COLUMN (Actual) beside each activity to indicate 
how frequently you think local supervisors of social 
studies perform each tusk according to the scale 
below. You may not know for sure whether or not 
local supervisors perform the task at all, or, if 
so, how often: however, your PERCE!'TIOtl of how fre-
quently local supervisors of social studies perform 
the tasks is what is important - so pleuse rate 
each task on the basis of your best judgment. Like-
wise, in the blank in the R!GIIT COLllMtl ( 1,i.,,1[ l, 
please r,1tc c-,,ch t.1sk i.n tc1·m!; of tlw (ti.•qucncy 

(Actual) 

you would prefer the task to be performed. 

Ex. 

Scale: 1 
2 
) 

4 
5 

Never 
Rarely 
Sometimes 
Often 
Frequently 

01. Arrange for teacher exchanges 
with community agencies 

02. Write news releases for schools 
u.nd area media 

(Ideal) 

1. Recommend ,1nd pc1rt1c1pa-tf: in the formuL1tion 
of local administr~tive policies that ~[feet 
the operation of the social studies education 
program 

2. Interpret general adMinistrative policies to 
social studies department chairpersons or 
teachers to obtain uniform understanding of 
policies 

3. Assume responsibility for seeing that equip-
ment is kept in operable condition 

4. ~ssuMe responsibility for keeping up-to-
date inventories of equipment 

5. ?rcpare and update local annual and lonq 
range plans for social studies education 
as an integral part of the total education-
al program in your division 

6. 1\ssist soci.:il studies tc.Jcllet·~ .,nd \it·in-
c:r1als in developing and 1mplement1ng 
programs to meet the ~eeds of various 
t.:irqet groups :ncluding requlur, di~advan-
taqed, handicapped, gifted and talented, 
and students who have limited English-
speaking ability. 

7. Interpret .:ind 1:nplcment state or :'cderal 
legislation that ~ffect social studies 
education programs 

8. rrepare 0r assist ~n prepar1ng r~port.3 
concerr1ng the status 0f local programs 
:n soc1nl s~udtes ~ducat1on as ~0~uired 
by the state er local school odministrators 
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(Actual) 

l '" Never 
2 • Rarely 
3 c Sometimes 
4 = Often 
5 = Frequently 

(Ideal) 

9. Assist personnel director(s) and prin-
cipal(s) in the appo±ntment and place-
ment of social studies education teachers 

10. Assist principals in the selection of 
department heads for social studies 
departments 

11. Assist in the evaluation of social studies 
education teachers 

12. Assist supervising teachers in planning 
for and working with student teachers 

lJ. Confer with guidance counselors ttnd 
school principals to i11tcr1,rrt tl1c 
social studies education program 

14. Provide for appropriate equipment, instr-
uctional materials, and supplies 

15. Review, evaluate, and recommend textbooks, 
supplementarJ books, films, filmstrips, re-
cordings, and other aids to learning 

16. Assist in the planning of new and re-
novation of existing social studies 
education classroom facilities 

17. Visit social studies education classrooms 
in other school systems for new and in-
novative ideas 

18. Perform routine administrative duties such 
as answering correspondence and telephone 
inquiries 

19. Encourage integration of various history 
and social science club activities and 
projects as a co-curricular activity 

20. Assist in planning and conducting re-
search projects in cooperation with local 
sc!1ool personnel and with the state sup-
ervisory staff 

21. Assist teachers in selecting and using 
effective instructional strategies 

22. Assist teachers in developing measurable 
goals and stand_ards for all social studies 
education programs 

23. Conduct or arrange for demonstration 
teaching 

24. Visit social studies classrooms to ob-
serve teacher performance and classroom 
management skills 

25. Follow-up classroom visitations ·,yi.th 
teacher conferences, offering suggest-
ions, if needed 

26. Arn1nqe inter-system •1isi tat ions by 
teachers to observe new or promising 
practices and techniques 

27. ~rrange intra-system 1:is1tat1ons b1 
teachers to observe new or promising 
practices and techniques 
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~: 1 • Never 
2 • Rarely 
3 • Sona• times 
4 • Often 
5 • Frequently 

(Actual) (Ideal) 

28. Assist in examining, revising, and 
developing courses of study and other 
curricular materials 

29. Maintain good morale among the social 
studies education teaching staff 

30. Encourage and provide opportunities 
for teachers to attend local, regional, 
and state meetings and conferences 

31. Encourage and make provisions for teach-
ers to share successful projects or prac-
tices with other teachers 

32. Encouraqe teachers to jnln and rarticir-
ate in professional organizations in the 
area of social studies education 

J3. Arrange for extension classes from teach-
er-education institutions when a need is 

-indicated 

34. Encourage teacher participation in teach-
er-education programs and work toward 
higher degrees 

JS. Provide for and arrange in-service ed-
ucation programs and workshops in social 
studies education 

36. Hold individual conferences with teachers 
who need or request assistance 

37. Plan and conduct orientation programs for 
teachers new to the system 

JS. Attend local, state, regional, and nation-
al professional meetings and conferences 

39. Encourage professional reading and pro-
vide up-to-date professional literature 
to be made available to teachers upon re-
quest 

40. Prepare bulletins and other communica-
tions designed to keep tear.hers informed 

41. Work cooperatively with the members of 
the Social Studies Service, Deoartment 
of Education, and other person~el of 
the Department of Education 

42. Perform oth~r administrative or super-
visory tasks unrelated to social studies 
education programs 

OTHER(S) - Please specify: 
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COMMONWEALTH of VIRGINIA 
DEPARTMENT OF EDUCATION 

P.O. Bo• 60 
RICHMOND 23216 

January 22, 1982 

Dear Survey Participant: 

On January 6, 1982, a copy of a survey instrument titled Activities 
and Responsibilities of Local Supervisors of Social Studies Education 
was forwarded to you with a return stamped self-addressed envelope. The 
letter accompanying the survey requested that you complete and return 
the questionnaire on or before January 20, 1982. As a high return rate 
is necessary for the successful completion of the study of which your 
survey data is a major part, it is essential to the study that I receive 
your completed questionnaire on or before January 29. 

For your convenience, another survey instrument and a stamped self-
addressed envelope for returning the questionnaire are enclosed. Please 
take fifteen minutes and complete~~ your survey~~ before 
January~-

The completed survey to be received free you will greatly assist me 
in completing a final requirement for the Doctor of Education degree at 
Virginia Tech. Further, the results of the study should assist social 
studies supervisory personnel in Virginia in clarifying the role function 
of supervisors toward the end of creating a stronger partnership between 
teachers, principals, and supervisors. 

I look forward to hearing from you on or before January 29. 

TAE/ch 
Enclosure 

Sincerely, 

Thomas A. 2lliott, Associate Director 
Social Studies Service 
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Activity 
Number 

l 

2 

3 

4 

5 

6 

7 
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APPENDIX E 

FREQUENCIES AND PERCENTAGES OF ACTUAL AND IDEAL SUPERVISORY PERFORMANCE 
ON FORTY-TWO SELECTED SUPERVISORY ACTIVITIES AS REPORTED BY 

SUPERVISORS, TEACHERS, AND PRINCIPALSa 

Performance Ranked by Never Rarely Sometimes Often Frequently 

Actual Supervisors 0(0) l (5) 5(25) 7(35) 7(35) 
Teachers 9(3) 46 (15) 94(30) 115(36) 52(16) 
Principals 4(3) 16 ( 11) 50(33) 51 (34) 28(19) 

Ideal Supervisors 0(0) 0(0) 0(0) 6(30) 14(70) 
Teachers 2(1) 8(3) 42(13) 126(40) 136(43) 
Principals 0(0) 6(4) 15(10) 72(49) 54(37) 

Actual Supervisors 0(0) 0(0) 7(35) 5(25) 8(40) 
Teachers 15 (5) 49 (15) 100(31) 92(29) 62(20) 
Principals 6(4) 21 (14) 49(32) 37(25) 37(25) 

Ideal Supervisors 0(0) 0(0) 2(10) 6 (30) 12(60) 
Teachers 3(1) 6(2) 46(14) 125(40) 134(43) 
Principals 2(1) 10(7) 16 (11) 56(37) 65(44) 

Actual Supervisors 7 (35) 7(35) 4(20) 2(10) 0(0) 
Teachers 115(37) 98 (31) 55(18) 35 (11) 10(3) 
Principals 37(25) 62(41) 35(23) 13(9) 3(2) 

Ideal Supervisors 6(30) 6(30) 7(35) 1(5) 0(0) 
Teachers 52 (17) 41( 13) 85(27) 87(28) 45 (15) 
Principals 20(13) 44(30) 39(26) 32(22) 14(9) 

Actual Supervisors 8(40) 3 (15) 4(20) 4(20) 1(5) 
Teachers 109(36) 78(25) 44 (14) 44 (14) 22(7) 
Principals 49 (33) 55 (37) 13(8) 13(8) 8(5) 

Ideal Supervisors 7(35) 4(20) 3(15) 3(15) 3(15) 
Teachers 61(20) 36 (12) 65 (21) 93 (30) 53 (17) 
Principals 33(22) 34(23) 27(18) 35 (24) 20 (13) 

Actual Supervisors 0(0) 1(5) 4(20) 7 (35) 8(40) 
Teachers 11 (4) 45 (14) 76(24) 116 ( 37) 67(21) 
Principals 4(3) 13(9) 42(28) 59(39) 32(21) 

Ideal Supervisors 0(0) 0(0) 1(5) 7(37) 11 (58) 
Teachers 0(0) 3(1) 41 (13) 124(40) 144(46) 
Principals 0(0) 2(1) 9 (6) 58(39) 80(54) 

Actual Supervisors 0(0) 2(10) 7(35) 5(25) 6(30) 
Teachers 41 (14) 72 (23) 120(38) 51 (16) 29(9) 
Principals 5 (3.) 37(25) 5 7 (38) 34 (23) 17(11) 

Ideal Supervisors 0(0) 0(0) 1(5) 5(25) 14(70) 
Teachers 3(1) 4(1) 62(20) 135(43) 109 (35) 
Principals 1 (1) 3(2) 16(11) 63(42) 65(44) 

Actual Supervisors 2 (10) 1 (5) 3(15) 5(25) 9(45) 
Teachers 32 (10) 65(21) 99(32) 71 (23) 43 (14) 
Principals 11 (7) 28 (19) 52(35) 38(26) 20 (13) 

Ideal Supervisors 0(0) 0(0) 1(5) 6 (30) 13(65) 
Teachers 4(1) 11 (3) 73(24) 117(38) 105 (34) 
Principals 1 (1) 8(5) 33(22) 59(39) 59(39) 

No.of 
Cases 

20 
316 
149 
20 

314 
147 

20 
318 
150 
20 

314 
149 

20 
313 
150 
20 

310 
149 

20 
307 
150 
20 

308 
149 

20 
315 
150 
20 

312 
149 

20 
313 
150 
20 

313 
148 

20 
310 
149 
20 

310 
150 



149 

APPENDIX E (continued) 

Activity No.of 
Number Performance Ranked by Never Rarely Sometimes Often Frequently Cases 

8 Actual Supervisors 0(0) 3(15) 2(10) 7(35) 8(40) 20 
Teachers 18(6) 46(15) 75(24) 99(32) 70(23) 308 
Principals 3(2) 17(11) 47(32) 54(37) 27 (18) 148 

Ideal Supervisors 0(0) 1(5) 2(10) 6(30) 11 (55) 20· 
Teachers 1 (1) 13(4) 67(22) 116 (37) 113(36) 310 
Principals 0(0) 6(4) 27(18) 63(42) 53(36) 149 

9 Actual Supervisors 2 (10) 3(15) 7 (35) 4(20) 4(20) 20 
Teachers 60(19) 86(28) 92(29) 56 (18) 19(6) 313 
Principals 16 (11) 41(28) 38(26) 30(20) 23(15) 148 

Ideal Supervisors 0(0) 1(5) 0(0) 7(35) 12(60) 20 
Teachers 28(9) 23(7) 85 (27) 94(30) 83(27) 313 
Principals 5 (3) 21 (14) 36(24) 48(33) 39(26) 149 

10 Actual Supervisors 2(10) 5(25) 5(25) 5 (25) 3(15) 20 
Teachers 97(32) 74(24) 71(23) 45(15) 18(6) 305 
Principals 27 (18) 38 (26) 46 (31) 17(11) 20 (14) 148 

Ideal Supervisors 0(0) 0(0) 0(0) 9(45) 11 (55) 20 
Teachers 52 (17) 20(6) 70(23) 93(30) 75(24) 310 
Principals 17(11) 17(11) 53(36) 29 (20) 32(22) 148 

11 Actual Supervisors 2(10) 5(25) 6(30) 2(10) 5(25) 20 
Teachers 80(26) 71(23) 83(26) 47(15) 32 ( 10) 313 
Principals 27(18) 36(24) 48(32) 23(16) 15(10) 149 

Ideal Supervisors 3(15) 3(15) 1(5) 7(35) 6(30) 20 
Teachers 42 (14) 15(5) 85 (27) 93(30) 76(24) 311 
Principals 10(7) 6(4) 43(29) 48 (32) 42(28) 149 

12 Actual Supervisors 5 (25) 6(30) 7(25) 1(5) 1 (5) 20 
Teachers 109 (36) 89 (30) 71(24) 25(8) 7(2) 301 
Principals 32(22) 51 (35) 49(33) 11 (7) 5 (3) 148 

Ideal Supervisors 1(5) 0(0) 5 (25) 8(40) 6(30) 20 
Teachers 21 (7) 23(8) 95 (31) 106(35) 59(19) 304 
Principals 4(3) 13(9) 47(31) 55 (37) 30(20) 149 

13 Actual Supervisors 0(0) 4(20) 7(35) 6 (30) 3 (15) 20 
Teachers 67(22) 103(33) 95(31) 34 (11) 10(3) 309 
Prfo.cipals 16 (11) 43(29) 61(41) 20(13) 9 (6) 149 

Ideal Supervisors 0(0) 0(0) 2(10) 7(35) 11(55) 20 
Teachers 9(3) 17(5) 102 (33) 120(39) 63(20) 311 
Principals 1 (1) 7(5) 41(27) 65(44) 35(23) 149 

14 Actual Supervisors 1(5) 1(15) 4(20) 5(25) 7 (35) 20 
Teachers 35 (11) jj tl 7) 96(31) 79(25) 49(16) 314 
Principals 5 (4) 20(13) 64(43) 40 (27) 20 (13) 149 

Ideal Supervisors 1(5) 0(0) 3(15) 5(25) 11 (55) 20 
Teachers 9(3) 8(3) 48 (15) 113(36) 135(43) 313 
Principals 1 (1) 8(5) 24(16) 68(46) 48(32) 149 
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APPENDIX E ,(continued) 

Activity No.of 
Number Performance Ranked by Never Rarely Sometimes Often Frequently Cases 

15 Actual Supervisors 0(0) 0(0) 3(15) 8(40) 9(45) 20 
Teachers 19(6) 47(15) 79(25) 95 (30) 76(24) 316 
Principals 1 (1) 10(7) 30(20) 60(40) 48(32) 149 

Ideal Supervisors 0(0) 0(0) 2 (10) 2(10) 16(80) 20 
Teachers 2(10) 6(2) 52(16) 114(36) 140(45) 314 
Principals 0(0) 1 (1) 9 (6) 48(32) 91(61) 149 

16 Actual Supervisors 6(30) 8(40) 2 (10) 4(20) 0(0) 20 
Teachers 78(25) 77 (25) 88(29) 40 ( 13) 26(8) 309 
Principals 23(16) 42(29) 48(33) 23 (16) 10(6) 146 

Ideal Supervisors 0(0) 0(0) 8(40) 6(30) 6(30) 20 
Teachers 13(40) 14(5) 105(34) 100(32) 78(25) 310 
Principals 5 (3) 15 (10) so (34) 53(36) 25 (17) 148 

17 Actual Supervisors 5(25) 9(45) 5(25) 1 (15) 0(0) 20 
Teachers 51(17) 98 (32) 99(33) 37(12) 19(6) 304 
Principals 12(8) 51(35) 64(44) 13(9) 7(4) 147 

Ideal Supervisors 0(0) 1(5) 7(35) 5(25) 7 (35) 20 
Teachers 3(1) 8(3) 119 (38) 105 (34) 74(24) 309 
Principals 2 ( 1) 6(4) 67(46) 43(29) 30(20) 148 

18 Actual Supervisors 0(0) 0(0) 0(0) 3(15) 17(85) 20 
Teachers 20(6) 36 (12) 93 (30) 91 (30) 67(22) 307 
Principals 6 (4) 13(9) 51 (34) 45(30) 34(23) 149 

Ideal Supervisors 0(0) 1(5) 2 (10) 7(35) 10(50) 20 
Teachers 8(3) 29(9) 86(28) 95(31) 88(29) 306 
Principals 4 (3) 8(5) so ( 34) 49(33) 37(25) 148 

19 Actual Supervisors 4(20) 10(50) 1(5) 4(20) 1(5) 20 
Teachers 90(29) 98 (32) 67(22) 33(11) 19(6) 307 
Principals 32(22) 54 (36) 44 (30) 11 (7) 7(5) 148 

Ideal Supervisors 2(10) 2 (10) 6 (30) 8(40) 2 (10) 20 
Teachers 18(6) 30 (10) 128(42) 88(29) 41(13) 305 
Principals 2 (1) 19(13) 60(40) 48 (32) 20 (14) 149 

20 Actual Supervisors 2 ( 10) 5(25) 11(55) 2 (10) 0(0) 20 
Teachers 43 (14) 95(31) 97(32) 48(16) 20(7) 303 
Principals 10(7) 48 (33) 62(43) 22 (15) 3(2) 145 

Ideal Supervisors 1(5) 0(0) 8(40) 10(50) 1 (S) 20 
Teachers 14 ( 5) 20(6) 122(40) 98(32) 51(17) 305 
Principals 2 (1) 11 (7) 76(52) 41(28) 17(12) 147 

21 Actual Supervisors 0(0) 0(0) 5(25) 10 (SO) 5(25) 20 
Teachers 40 (13) 80(25) 104(33) 57(18) 35 (11) 316 
Principals 6(4) 2 7 (18) 58(39) 36(24) 22 (15) 149 

Ideal Supervisors 0(0) 0(0) 0(0) 6(30) 14 (70) 20 
Teachers 8(3) 3 (1) 82(26) 124(40) 95(30) 312 
Principals 0(0) l (1) 15(10) 68(46) 65(43) 149 
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APPENDIX E (continued) 

Activity No.of 
Number Performance Ranked by Never Rarely Sometimes Often Frequently Cases 

22 Actual Supervisors 0(0) 3(15) 6 (30) 9(45) 2 (10) 20 
Teachers 33 (11) 57(18) 107(34) 64(20) 54 (17) 315 
Principals 7(5) 21(14) 55 (37) 41 (27) 25 (17) 149 

Ideal Supervisors 0(0) 0(0) 3(15) 6 (30) 11(55) 20 
Teachers 10(3) 8(3) 81(26) 109(35) 103(33) 311 
Principals 1 (1) 1 (1) 14 (9) 55(37) 78(52) 149 

23 Actual Supervisors 0(0) 7(35) 11 (55) 1(5) 1(5) 20 
Teachers 82 (27) 92(29) 95 (30) 29(9) 14 (5) 313 
Principals 21 (14) 50(33) 55 (37) 16(11) 7(5) 149 

Ideal Supervisors 0(0) 2 (10) 4(20) 6(30) 8(40) 20 
Teachers 7 (3) 15 (5) 134(43) 104 (33) 51 (16) 311 
Principals 2(1) 5 (3) 38(26) 66(44) 38(26) 149 

24 Actual Supervisors 0(0) 0(0) 8(40) 3 (15) 9(45) 20 
Teachers 39 (12) 94(30) 113(36) 39 (12) 30 (10) 315 
Principals 8(5) 38(26) 66(44) 21 (14) 16(11) 149 

Ideal Supervisors 0(0) 0(0) 2(10) 2(10) 16(80) 20 
Teachers 10(3) 17(5) 131(42) 98(31) 57(18) 313 
Principals 1 (1) 4 (3) 29 (19) 53(35) 62(42) 151 

25 Actual Supervisors 0(0) 0(0) 8(40) 3 (15) 9(45) 20 
Teachers 70(22) 88(28) 80(26) 39 (12) 30 (10) 315 
Principals 10(7) 35(24) 46 ( 31) 23 (15) 34 (23) 149 

Ideal Supervisors 0(0) 0(0) 1(5) 2(10) 17(85) 20 
Teachers 9(3) 14 (5) 100(32) 104(33) 85 (27) 312 
Principals 1 (1) 3(2) 19(13) 54(36) 72 (48) 149 

26 Actual Supervisors 6 (30) 8(40) 4(20) 2(10) 0(0) 20 
Teachers 116 (37) 93(30) 75(24) 20(7) 7(2) 311 
Principals 24 (16) 66(45) 43(29) 8(6) 6 ( 4) 147 

Ideal Supervisors 0(0) 2(10) 6(30) 4(20) 8(40) 20 
Teachers 9(3) 19(6) 134(43) 82(26) 69(22) 313 
Principals 2 (1) 9(6) 57(38) 57(38) 24 (17) 149 

27 Actual Supervisors 6 (30) 9(45) 4(20) 1 ( 5) 0(0) 20 
Teachers 127(41) 91 (30) 56 (18) 19(6) 14 (5) 307 
Principals 25 (17) 66(45) 44(30) 7(4) 6 (4) 148 

Ideal Supervisors 0(0) 2 (10) 8(40) 3 (15) 7(35) 20 
Teachers 12 (4) 17(6) 121(39) 90(29) 68(22) 308 
Principals 3(2) 9(6) 60(40) 50(34) 27(18) 149 

28 Actual Supervisors 0(0) 0(0) 3(15) 7 (35) 10(50) 20 
Teachers 14(4) 43(14) 90(28) 109 (35) 60(19) 316 
Principals 3(2) 16(11) 42(28) 58 (39) 30(20) 149 

Ideal Supervisors 0(0) 0(0) 1(5) 5(25) 14 (70) 20 
Teachers 2 (1) 3(1) 65(21) 123(39) 119(38) 312 
Principals 0(0) 4(3) 18(12) 61 (41) 66(44) 149 
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APPENDIX E (continued) 

Activity " No.of 
Number Performance Ranked by Never Rarely Sometimes Often Frequently Cases 

29 Actual Supervisors 0(0) 2(10) 4(20) 8(40) 6(30) 20 
Teachers 41(13) 64(20) 99(32) 57 (18) 53(17) 314 
Principals 7(4) 26(18) 65(44) 26(18) 24(16) 148 

Ideal Supervisors 0(0) 1(5) 2(10) 4(20) 13(65) 20 
Teachers 3(1) 8(3) 54 (17) 114(36) 135(43) 314 
Principals 0(0) 4(3) 21 (14) 47(31) 77 (52) 149 

30 Actual Supervisors 0(0) 3(15) 8(40) 3(15) 6(30) 20 
Teachers 28(9) 70(22) 90(29) 80(25) 47 (15) 315 
Principals 5 (3) 26(17) 65(44) 38(26) 15 (10) 149 

Ideal Supervisors 0(0) 0(0) 1(5) 4(20) 15 (75) 20 
Teachers 1 (10) 6(2) 77 (25) 132(43) 94(30) 310 
Principals 0(0) 4(3) 27(18) 76(51) 42(28) 149 

31 Actual Supervisors 0(0) 2(10) 12(60) 5(25) 1(5) 20 
Teachers 38(12) 71 (23) 113(36) 52(16) 41(13) 315 
Principals 5(3) 32(22) 64(46) 21 (14) 22(15) 149 

Ideal Supervisors 0(0) 0(0) 1(5) 9(45) 10(50) 20 
Teachers 0(0) 6 (2) _86 (28) 133(42) 88(28) 313 
Principals 0(0) 2(1) 27 (18) 59(40) 61(41) 149 

32 Actual Supervisors 1 (5) 2(10) 1(5) 12(60) 4(20) 20 
Teachers 63(20) 77 (24) 69(22) 69(22) 39 (12) 317 
Principals 6(4) 39(26) 49(33) 41(28) 13(9) 148 

Ideal Supervisors 0(0) 1 (5) 2(10) 7(35) 10(50) 20 
Teachers 15(5) 22(7) 106(34) 108(34) 63(20) 314 
Principals 3(2) 7(5) 30(20) 63(42) 46 (31) 149 

33 Actual Supervisors 1(5) 4(20) 8(40) 5(25) 2(10) 20 
Teachers 60(19) 64 (21) 78(25) 59 (19) 48 ( 16) 309 
Principals 10(7) 38(25) 64(42) 24 (16) 15 (10) 149 

Ideal Supervisors 0(0) 1(5) 5(25) 7(35) 7(35) 20 
Teachers 4(1) 12(4) 99(32) 111 (36) 85 (27) 311 
Principals 0(0) 7(5) 54(36) so (34) 38(26) 151 

34 Actual Supervisors 2 (10) 2(10) 9 (45) 3(15) 4(20) 20 
Teachers 69(22) 69(22) 94 (30) 53 (17) 31(9) 316 
Principals 9(6) 45 (30) 64(43) 19(13) 12 (8) 149 

Ideal Supervisors 0(0) 2(10) 4(20) 7 (35) 7(35) 20 
Teachers 13(4) 16(5) 111 (36) 104 (30) 68(22) 312 
Principals 1 (1) 7(5) 44(29) 5 7 (38) 40(27) 149 

35 Actual Supervisors 0(0) 1(5) 4(20) 7(35) 8(40) 20 
Teachers 15 (5) 35 (11) 87(27) 100(32) 80(25) 317 
Principals 6(4) 14(9) 50(34) 49(33) 30(20) 149 

Ideal Supervisors 0(0) 0(0) 2(10) 2 (10) 16(80) 20 
Teachers 1 (1) 11 (4) 82(26) 120(38) 98 ( 31) 312 
Principals 0(0) 0(0) 31(21) 52 (35) 66(44) 149 
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APPENDIX E (continued) 

Activity No.of 
Number Performance Ranked by Never Rarely Sometimes Often Frequently Cases 

36 Actual Supervisors 0(0) 0(0) 5(25) 10(50) 5(25) 20 
Teachers 35 (11) 74(24) 76(25) 75(24) 50(16) 310 
Principals 7(5) 23 (15) so (34) 40(27) 29 (19) 149 

Ideal Supervisors 0(0) 0(0) 2 ( 10) 5(25) 13(65) 20 
Teachers 2(1) 7(2) 74(24) 108(34) 121 (39) 312 
Principals 1 (1) 2 (1) 22(15) 54(36) 70(4 7) 149 

37 Actual Supervisors 4(20) 4(20) 5(25) 4(20) 3(15) 20 
Teachers 63{20) 67(22) 67(22) 62(20) 49(16) 308 
Principals 16 (11) 29(20) 54 (36) 30(20) 19(13) 148 

Ideal Supervisors 1(5) 1(5) 2 (10) 7(35) 9(45) 20 
Teachers 7(2) 13(4) 68(22) 114 (37) 108 (35) 310 
Principals 1 (1) 2(1) 29(20) 60(40) 57 (38) 149 

38 Actual Supervisors 0(0) 1(5) 7 (35) 9(45) 3(15) 20 
Teachers 14(5) 30(10) 94 (31) 81 (27) 82 (27) 301 
Principals 2(2) 13(9) 58 (39) 4 7 (32) 28 (19) 148 

Ideal Supervisors 0(0) 0(0) 0(0) 8(40) 12(60) 20 
Teachers 7 (3) 7(2) 79(26) 108(35) 108 (35) 309 
Principals 1 (1) 3(2) 34 (23) 64(43) 47(30) 149 

39 Actual Supervisors 0(0) 4(20) 8(40) 7(35) 1(5) 20 
Teachers 41(13) 62(20) 104(33) 76 (24) 33 (10) 316 
Principals 6 (4) 24 (16) 62(42) 40 (27) 17(11) 149 

Ideal Supervisors 0(0) 0(0) 2 (10) 9(45) 9(45) 20 
Teachers 3 (1) 7 (2) 84 (2 7) 127(40) 93(30) 314 
Principals 0(0) 3 (2) 24(16) 66(44) 56(38) 149 

40 Actual Supervisors 1(5) 2(10) 8(40) 6 (30) 3 (15) 20 
Teachers 62(20) 64(20) 95 (30) 51 (16) 44(14) 316 
Principals 10(7) 32(21) 62(42) 29 (19) 16(11) 149 

Ideal Supervisors 0(0) 1(5) 1 ( 5) 9(45) 9(45) 20 
Teachers 2 ( 1) 8(3) 77 (24) 125(40) 102(32) 314 
Principals 1 (1) 2 (1) 31(21) 69(46) 46 (31) 149 

41 Actual Supervisors 0(0) 2 (10) 3(15) 7 (35) 8(40) 20 
Teachers 13(4) 14(5) 84(28) 122(40) 69(23) 302 
Principals 4 (3) 11 (7) 49(33) 55(37) 29(20) 148 

Ideal Supervisors 0(0) 0(0) 4(20) 3 (15) 13(65) 20 
Teachers 2 (1) 2 (1) 4 7 (15) 124(40) 134(43) 309 
Principals 0(0) 1 (1) 25 (17) 67(45) 56 ( 3 7) 149 

42 Actual Supervisors 0(0) 1(5) 3(15) 8(40) 8(40) 20 
Teachers 40(14) 45(15) 94 ( 32) 72(25) 41(14) 292 
Principals 12(8) 33(23) 60(41) 20(14) 20 (14) 145 

Ideal Supervisors 2 (10) 5(25) 7(35) 5(25) l C 5) 20 
Teachers 45 (15) 57(19) 86(29) 51(17) 58(20) 297 
Principals 7(5) 37(26) 60(42) 20(14) 19(13) 143 

aNumbers in parentheses are percentages and are rounded to the nearest whole 
number. 
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Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 

,,significant at 

155 

APPENDIX F 
COMPARISON OF ACTUAL FREQUENCIES BETWEEN 

SUPERVISORS AND TEACHERS 

t Value df 

2.1742 334.0 
2.4466 336.0 

-0.3017 331.0 
0.0926 325.0 
2.1002 333.0 
3.4555 331.0 
2.9404 328.0 
1.8309 326.0 
2.2661 331.0 
2.4978 323.0 
1. 786 7 331.0 
0.9772 319.0 
4. 1249 327.0 
1. 9043 332.0 
2.9446 334.0 

-1.2145 327.0 
-1. 9559 322.0 

5.2957 325.0 
0.2722 325.0 

-0 .1717 321.0 
4.1565 334.0 
1.2489 333.0 
1.7637 331.0 
5 .1053 333.0 
4.9054 331. 0 
0.1499 329.0 

-0.1147 325.0 
3.4582 334.0 
2.9481 332.0 
1.6418 333.0 
1. 0887 333.0 
3.2610 335.0 
0.7985 327.0 
1.8756 334.0 
1.8990 335.0 
3 .1726 328.0 
0.0226 326.0 
0.3080 319.0 
0. 9602 334.0 
l. 8722 334.0 
l. 386 7 320.0 
3.7618 310.0 

. OS level. 

Significance 

0.0304* 
0.0149* 
0.7631 
0.9263 
0.0365* 
0.0006* 
0.0035* 
0.0680 
0.0241* 
0.0130* 
0.0749 
0.3292 
0.0001* 
0.0577 
0.0035* 
0.2254 
0.0513 
0.0001* 
0.7856 
0.8638 
0.0001* 
0.2126 
0.0787 
0.0001* 
0.0001* 
0.8809 
0.9088 
0.0006* 
0.0034* 
0.1016 
0.2771 
0.0012* 
0.4252 
0.0616 
0.0584 
0.0017* 
0.9819 
0.7583 
0. 33 77 
0.0621 
0.1665 
0.0002* 



Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
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APPENDIX F (continued) 

COMPARISON OF ACTUAL FREQUENCIES BETWEEN 
SUPERVISORS AND PRINCIPALS 

~ Value df 

-1.8726 167.0 
-1.9741 168.0 

0.7257 168.0 
-0.6370 168.0 
-1. 7943 168.0 
-2.5049 168.0 
-2.6139 167.0 
-1. 7966 166.0 
-0.7755 166.0 
-1.1189 166.0 
-1. 3606 167.0 

0.0611 166.0 
-2.6778 167.0 
-1.5017 167.0 
-1.5463 16 7. 0 

1.8389 164.0 
2.6298 165.0 

-5.2636 16 7 .0 
-0. 1115 166.0 

0.3571 163.0 
-2.9843 167.0 
-0. 4968 167.0 
-0.9174 167.0 
-4. 3 731 16 7. 0 
-2.8035 166.0 

1.1401 165.0 
1.5349 166.0 

-3.0790 16 7. 0 
-2.6580 166.0 
-1.6531 16 7 .0 
-0.4014 16 7. 0 
-2.8248 166.0 
-0. 7105 167.0 
-1.5849 167.0 
-2.2173 167.0 
-2.3128 167.0 

0.5202 166.0 
-0.5393 166.0 

0.0216 16 7. 0 
-1.3539 167.0 
-1.7892 166.0 
-4. 3232 163.0 

,~significant at .05 leve 1. 

,Significance 

0.0629 
0.0500 
0.4690 
0.5250 
0.0746 
0.0132* 
0.0098* 
0.0742 
0.4392 
0.2648 
0.1755 
0.9513 
0.0082* 
0. 1351 
0. 1239 
0.0677 
0.0094* 
0.0001* 
0.9113 
0.7215 
0.0033* 
0.6200 
0.3602 
0.0001* 
0.0057* 
0.2559 
0.1267 
0.0024* 
0.0086* 
0.1002 
0.6887 
0.0053* 
0.4784 
0.1149 
0.0279* 
0.0220* 
0.6036 
0.5904 
0.9828 
0. 1776 
0.0754 
0.0001* 



Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
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APPENDIX F (continued) 

COMPARISON OF IDEAL FREQUENCIES BETWEEN 
SUPERVISORS AND TEACHERS 

t Value df 

2.5322 332.0 
1.5074 332.0 

-3.2527 328.0 
-1.8287 326.0 

1. 2551 329.0 
2.9628 331.0 
2.9257 328.0 
1. 4521 328.0 
3.3633 331.0 
3.8002 328.0 
0.1022 329.0 
1. 4922 322.0 
3.5575 329.0 
0.4890 331.0 
2. 5040 332.0 
0.8636 328.0 
0.6223 327.0 
2.3230 324.0 

-0.1724 323.0 
0.0072 323.0 
3.6551 330.0 
2. 1141 329.0 
2.0608 329.0 
5.2544 331. 0 
4.5710 330.0 
1. 3 7 39 331.0 
0.6360 326.0 
2.7688 330.0 
1.3495 332.0 
3.7553 328.0 
2.6576 331.0 
3. 0392 332.0 
0.7610 329.0 
1.3524 330.0 
3.6980 330.0 
2.3196 330.0 
0.5425 328.0 
2.8781 324.0 
2.0127 332.0 
1. 4 777 332.0 
1. 1107 327.0 

-0.5530 315.0 

;',Significant at . 05 leve 1. 

Significance 

0.0118* 
0.1327 
0.0013* 
0.0684 
0.2103 
0.0033* 
0.0037* 
0.1474 
0.0009* 
0.0002* 
0.9187 
0.1366 
0.0004* 
0.6252 
0.0128* 
0.3885 
0.5342 
0.0208* 
0.8633 
0.9943 
0.0003* 
0.0353* 
0.0401* 
0.0001* 
0.0001* 
0.1704 
0.5252 
0.0059* 
0.1781 
0.0002* 
0.0083* 
0.0026* 
0.4472 
0. 1772 
0.0003* 
0.0210* 
0.5879 
0.0043* 
0.0450* 
0. 1404 
0.2675 
0.5806 



Activity 
Number 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
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APPENDIX F (continued) 

COMPARISON OF IDEAL FREQUENCIES BETWEEN 
SUPERVISORS AND PRINCIPALS 

.E_ Value df 

-2.8975 165.0 
-1.5606 167.0 

2.4941 167.0 
0.8564 167.0 

-0.4725 166.0 
-2.0772 166.0 
-2.9638 168.0 
-1.2832 167. 0 
-3. 3477 167.0 
-4.4667 166.0 

0.7604 167.0 
-1.1387 167.0 
-3.0140 167.0 
-1.0124 167.0 
-1.0635 167.0 
-1.5912 166. 0 
-1. 2580 166. 0 
-2.4839 166.0 

0.6020 16 7. 0 
-0.4586 165.0 
-2.4042 167.0 
-0.0227 167.0 
-0.5066 167.0 
-2. 7254 167.0 
-2.6829 167.0 
-1.3197 16 7. 0 
-0.6820 167.0 
-2 .1152 167.0 
-0.6513 167.0 
-3.7174 167.0 
-1.3707 167.0 
-1.5644 167.0 
-0.9584 16 7. 0 
-0.4216 167.0 
-2.5629 167.0 
-1.4440 16 7. 0 

0. 1996 16 7. 0 
-3.0111 167.0 
-0. 9719 167.0 
-1.2996 167.0 
-1.4424 167. 0 

0.5861 161. 0 

''Significant at .OS leve 1. 

Significance 

0.0043* 
0. 1205 
0.0136* 
0.3930 
0.6372 
0.0393* 
0.0035* 
0.2012 
0.0010* 
0.0001* 
0.4481 
0.2565 
0.0030* 
0.3128 
0.2891 
0.1135 
0.2102 
0.0140* 
0.5480 
0.6472 
0.0173* 
0.9819 
0.6131 
0.0071* 
0.0080* 
0.1888 
0.4962 
0.0359* 
0.5158 
0.0003* 
0. 1723 
0.1196 
0.3392 
0.6738 
0.0113* 
0.1506 
0.8420 
0. 0030'' 
0.3325 
0.1955 
0. 1511 
0.5586 
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A SURVEY STUDY OF AN ANALYSIS OF PERCEPTIONS OF THE 

ROLE OF LOCAL SUPERVISORS OF SOCIAL STUDIES 

EDUCATION IN VIRGINIA 

by 

Thomas A. Elliott 

(Abstract) 

The purpose of this study was to assess the extent to which 

relationships exist between the perceptions of local supervisors of 

social studies, social studies teachers, and building principals rela-

tive to the role of the local supervisor of social studies education. 

Data were gathered to determine the perceptions of supervisors, 

teachers, and principals regarding actual and ideal performance on 

forty-two selected supervisory activities. 

The descriptive-survey method was utilized in the study. 

Population sample included twenty local social studies supervisors, 

one hundred and ninety-seven building principals, and four hundred 

and sixty social studies teachers. The four hundred and sixty social 

studies teachers (twenty-five percent) and one hundred and ninety-

seven building principals represented employees in each school divi-

sion in Vlrginia during the 1980-81 school year where local super-

visors of social studies education were employed full-time. 

Mail questionnaires were developed, piloted, and forwarded to 

the selected sample population. Usable responses were received from 



three hundred and twenty-five teachers (seventy-one percent), one 

hundred and fifty-one building principals (seventy-seven percent), 

and twenty local supervisors of social studies (one hundred percent). 

The alpha level selected for determination of statistical 

significance and rejection of the seven null hypotheses wasp(. .05. 

Descriptive statistics, correlated~ tests, uncorrelated~ tests, and 

the Spearman rho (p) were used in analyzing the data. Data were re-

ported by means, frequencies, ranks, standard deviations, and per-

centages. To analyze data within groups the correlated~ test was 

used. The uncorrelated t test was used to analyze the data between 

groups. To determine the relationship between the rank differences 

reported by the sample groups, Spearman rho (p) correlations were 
6~ d2 

computed using the formula p = l - N(N 2 _ l) 

In a comparison of perceptions of local supervisors of social 

studies education versus perceptions of teachers regarding actual 

performance on forty-two selected supervisory activities, it was de-

termined that there was a high agreement between teachers and super-

visors as to the order of priority placed on activities.by supervi-

sors. The Spearman rho computation based on rank differences of ac-

tual time spent as perceived by supervisors and the teacher's per-

ceptions of actual time spent yielded a high positive correlation. 

Also, principals and supervisors were in close agreement as to the 

priority of supervisors' actual use of time. A high positive cor-

relation was found to exist based upon rankings of the two groups 

relative to actual use of supervisors' time. 

Significant differences were noted between the perceptions 



of local supervisors of social studies education and those of social 

studies teachers and building principals relative to ideal supervisory 

performance. Teachers and supervisors were in moderate agreement 

relative to the setting of priorities for time utilization by super-

visors across the forty-two activities. Principals and supervisors 

were in high agreement relative to the priorities based on ideal 

rankings for supervisors. 

Major findings of the study were as follows: 

1. Supervisors, teachers, and principals agreed that super-

visors should spend more time on nearly all of the identified activ-

ities than they currently do. 

2. Each group surveyed agreed that the ideal performance of 

supervisors should be closely related to that group'sperceptions of 

what supervisors currently do. 

3. There was a high positive correlation between the super-

visors, teachers, and principals as to the allocation of priorities by 

supervisors. 

4. There was a moderate to high positive correlation across 

groups as to how supervisors should allocate their time. 
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