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{ABSTRACT) 

This study investigates the effect on high school students• atti-

tude toward school, on their academic achievement, on their attendance, 

and on their participation in extracurricular activities when they have 

been forced to transfer schools because of changes in school attendance 

zones. Four hundred four randomly selected high school students from 

four groups were surveyed in four of Virginia Beach's seven high 

schools. These four groups were divided as follows: 

Group I Students who were forced to transfer schools 

Group II Students who elected to choose junior/senior option in 
order to remain in their 1982-83 schools 

Group III Students who were not affected by the attendance zone 
changes and remained in their 1982-83 schools 

Group IV Students who transferred into Virginia Beach City 
Schools from outside the city 

To determine the effect on attitude, the students were administered 



an Attitude Toward School Survey. An analysis of variance between the 

mean scores of the four groups was utilized to determine significant 

differences among the groups. An Extracurricular Activities Participa-

tion Questionnaire was administered to students and an attendance and 

grade point average worksheet was completed by school personnel to 

measure the other effects. The results from these instruments were 

analyzed by the analysis of covariance procedure in order to determine 

significant differences. In those instances where significant dif-

ferences were found, the means of the groups were further analyzed by a 

multiple range test. 

Results indicated that no significant differences in student 

academic achievement, attendance, or participation in extracurricular 

activities were found among the four groups. There were significant 

differences, however, in attitude toward school among the various 

groups. The differences in this area resulted in those groups of stu-

dents who were forced to transfer schools, either from within or from 

outside of Virginia Beach, having a less positive attitude toward school 

than those groups of students who chose the junior/senior option plan or 

who were not affected by the attendance zone changes. 
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CHAPTER I 

Introduction 

The concept of the "neighborhood school" has been an important 

aspect of American education for many years. vlhile not everyone has 

embraced this concept, there was a time when it was a reasonable expec-

tation for each neighborhood of sufficient size to want at least an 

elementary school within walking distance of most of the children's 

homes. According to Wood and Boyd, "a neighborhood school meant a 

positive, proprietary attitude of local residents toward their school 

system; it meant greater safety for children and less anxiety for 

parents; and it meant a higher quality education."l Learning was 

enhanced because of stability in school and classroom composition and 

the relatively greater responsiveness of a local school to specific 

community needs and expectations. Also, the concept of the neighborhood 

school was a matter of morale. The school symbolized the identity of a 

community and the respect which the district as a whole was willing to 

pay to one of its individual parts. Hence, the school became more than 

a place for children, since it was valued for its own sake. 

Most administrators, school board members, and citizens agreed that 

neighborhood schools were a good thing. If there was a disagreement 

over which neighborhood was next to get a school, this was no fault of 

the overall plan. The problem was that some children were moved from 

1 Peter W. Wood and William L. Boyd, "Declining Enrollment and 
Suburban School Closings: The Problem of Neighborhoods and Neighborhood 
Schools," Educational Administration Quarterly, XVII, (Fall, 1981), 
98-119. 

1 
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one school to another as official attendance areas were redefined to 

accommodate a growing population. 

This particular problem was only the beginning of a more serious 

one. With declining school enrollments reaching the critical stage in 

the mid to late seventies, districts were forced to consolidate and/or 

close schools. With an official policy of maintaining "neighborhood 

schools," the concern over this problem had a ready-made ideological 

content. The decision to close or consolidate schools was read as an 

assault on the identity of a neighborhood. With all the conveniences 

lost, property values in jeopardy, the quality of education threatened, 

and the very mechanism that led to strong neighborhood sentiment elimi-

nated, the neighborhood was certain to rise up and defend itself. What 

made it difficult for educators to defend their decisions was that the 

neighborhood's verbal means of defense was, in most cases, the same 

rationalizations the educational community itself has promoted. There-

fore, the public response to closing schools or changing school 

attendance zones was negative and charged with much emotionalism. 

While, on the surface, it appears that movement from one school to 

another is detrimental to student achievement, mobility studies have not 

substantially confirmed this opinion. Despite the rhetoric concerning 

the negative aspects of pupils' changing schools, the movement of 

families from one area to another is an accepted part of modern life. 

As stated, the findings concerning the effect of movement between 

schools and overall student success in school are quite inconsistent. 

In Bourke and Naylor's literature review, as reported by Benson and 
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Weigel , 2 it was found that eleven previous studies reported no effect 

of mobility on academic achievement, while twelve studies found lower 

achievement, and, five studies found higher achievement associated with 

change of schools. Comparisons of other studies have shown similar 

inconsistencies. Goebel found that the rate of mobility was not a 

significant factor in determining either short or long range academic 

performance,3 while Abramson and Schaller both reported that mobile 

students had lower academic performance.4 

From the above discussion, it appears that further research is 

needed into how changes in school settings affect student success. It 

is intended that this additional research, which is being presented, 

might provide a contribution toward smoother school transitions as 

further closings and/or attendance zone changes are necessitated by an 

ever-changing school-age population. 

Statement of the Problem 

The problem to be investigated in this study is the effect on high 

school students' attitudes toward school, their academic achievement, 

their attendance, and their participation in extracurricular activities 

when they have been transferred to other schools because of the re-

drawing of achool attendance zones. 

2 Gerald P. Benson and Daniel J. vleigel, "Ninth Grade Adjustment 
and Achievement as Related to Mobility," Educational Research Quarterly, 
V, (Winter, 1980-81), 15-18. 

3 Ibid. 4 Ibid. 



4 

Purpose 

The purpose of this study was to investigate whether there was any 

effect on high school students' attitudes toward school, academic 

achievement, attendance, or participation in extracurricular activities 

when they have been forced to transfer schools. 

Research Questions 

The following questions were addressed in the study's major 

analysis: 

1. Are there significant differences in students' attitudes toward 
school when they have been transferred to other schools because 
of the redrawing of school attendance zones? 

2. Are there significant differences in students' academic 
achievement when they have been transferred to other schools 
because of the redrawing of school attendance zones? 

3. Are there significant differences in students' attendance when 
they have been transferred to other schools because of the 
redrawing of school attendance zones? 

4. Are there significant differences in students' participation in 
extracurricular activities when they have been transferred to 
other schools because of the redrawing of school attendance 
zones? 

Significance of the Study 

During the winter of 1982, the Virginia Beach City School Board was 

faced with the problem of changing school attendance zones. These 

changes were necessitated by the rapid population growth in the Kemps-

ville and West Kempsville sections of the city, while other areas of the 

city remained relatively stable or lost school-age population. As with 

previous attendance zone changes, many complaints were heard from 

parents and students affected by the change. The complaints were based 

largely on the issues of school loyalty, disruption of student routine, 
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and the maintenance of the "neighborhood" school. In general, students 

do not like to leave familiar schools, classmates, or faculty for a new 

environment to which they must adjust. Also, many claim to have loyali-

ties to the "old" school which could never be developed for the "new" 

school. Some students and parents voiced the beliefs that transfers to 

new schools, such as were necessitated by the attendance zone changes, 

are so traumatic that attitudes toward school, academic achievement, 

attendance, and participation in extracurricular activities become 

impaired. 

While there is an abundance of research in the area of student 

attitudes toward school, student achievement, student attendance, and 

student participation in extracurricular activities in general, there is 

very little research directly related to these areas for students who 

have been forced to transfer schools because of attendance zone changes. 

Since our population is constantly changing, necessitating the building 

or closing of schools, the changing of school attendance zones, and the 

general shifting of school-age children, this investigation might pro-

vide new insights for school administrators dealing with this educa-

tionally and politically sensitive problem. 

Description of the City of Virginia 
Beach and Its Public Schools 

The city of Virginia Beach was formed on January l, 1963, by the 

merger of Princess Anne County and the small oceanfront resort city of 

Virginia Beach. This relatively new city covers nearly 260 square miles 

of shoreline on the Atlantic Ocean and Chesapeake Bay. Virginia Beach 

is located in the southeast corner of the Commonwealth of Virginia; 
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along with the cities of Norfolk, Portsmouth, and Chesapeake, it is 

part of the populous Tidewater metropolitan area. 

The city has a council-manager form of government with an eleven-

member city council elected from the city's seven boroughs. The mayor 

is selected by the council from among its membership. 

The city has four major military installations that are located in 

the city, employing more than 20,000 persons and covering nearly 10,000 

acres. Virginia Beach has been and still is one of the fastest growing 

cities in the country. In the 1970 census, the city had a population 

of 172,000; in the 1980 census, the figure neared 262,000. The current 

estimate of population is over 292,000, making Virginia Beach the 

largest city in Virginia. 

The school system of the city of Virginia Beach consists of 62 

schools, all fully accredited by the Virginia State Department of Educa-

tion and the Southern Association of Colleges and Schools. In student 

population, the public education system is the second largest in 

Virginia. Over 57,000 students attend the schools, which are served by 

over 5,400 employees. Almost 42 percent of those students are federal 

employee dependents; minority groups comprise approximately 15 percent 

of the student population. 

Overall responsibility for the education of Virginia Beach children 

rests with the eleven-member school board, appointed by city council for 

overlapping three-year terms. The Virginia Beach school system and its 

school board are committed to excellence and have high expectations for 

its students. For the past two years, a thorough, comprehensive cur-

riculum study has been conducted which has resulted in the adoption by 
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the school board of curricular recommendations for meeting student needs 

of the future. 

Students in Virginia Beach City Schools have access to a wide range 

of competitive sports, intramural sports, and many and varied extra-

curricular activities. Additionally, most schools have active parent-

teacher organizations which work closely with the school 1 s administra-

tion. Virginia Beach schools also have a city-wide program, known as 

Volunteers-in-Education, which utilizes the talents of over 4,100 

individuals who assist the schools in any capacity in which they are 

needed.5 

Definition of Terms 

1) School Attendance Zones: The administrative assignment of a 

student to a particular school on the basis of the student's place of 

residence 

2) High School Students: For the purpose of this study, those 

students who are in the eleventh or twelfth grade 

3) Junior/Senior Option: The freedom of choice offered to rising 

eleventh or twelfth grade students to remain in their 1982-83 school, 

despite the fact that their residence is in another school's attendance 

zone (A proviso of the junior/senior option is that students who elect 

this option must provide their own transportation to and from school.) 

4) Extracurricular Activity: Any school-sponsored activity which 

carries no credit and which is primarily recreational, athletic, avoca-

5 A Guide to Virginia Beach Public Schools, 1983-84. 
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tional, or special interest (hobby) in nature. 6 

Limitations of the Study 

This study has certain limitations that should be recognized if the 

data presented are to be intelligently interpreted: 

1. The lack of control over isolating factors or extraneous 
variables other than the transferring of schools that may 
effect attitude, attendance, achievement, or participation 
in extracurricular activities 

2. The understanding that only eleventh and twelfth grade students 
in the Virginia Beach City Schools were surveyed for this 
study and, therefore, the study may not be generalizable to 
other populations 

Organization of the Study 

This study is organized into five chapters. Chapter I introduces 

the topic, states the problem and purpose of the investigation, discusses 

the significance of the study, and presents definitions of terms and 

limitations of the study. 

Chapter II presents an overview of relevant literature concerning 

the effect of changing school settings on attitudes toward school, 

academic achievement, attendance, and extracurricular activities. 

Chapter III presents the research design. This includes the 

methods employed in gathering and analyzing the data and a discussion 

of the populations, selection of subjects, and instrument<ltion. 

Chapter IV reports the research findings. 

Chapter V provides the summary, conclusions, and implications of 

6 Virginia State Superintendent's Memo No. 165, "Questions and 
Ansv;ers Dealing With Accreditation," (Nov., 1983). 
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the investigation, as well as recommendations for further study. 



CHAPTER II 

Review of Literature 

The purpose of this chapter is to present a review of the litera-

ture related to this study. The literature is presented in six sections: 

(1) introduction, (2) attitude toward school, (3) academic achievement, 

(4) attendance, (5) extracurricular participation, and (6) summary. 

Introduction 

In viewing public education in this country, Sarason has stated 

that "the public schools have always had a transactional relationship 

with their communities: affected by them and in turn affecting them."l 

Considering the modern development of the neighborhood school, some 

educators believe that his concept can accommodate the worthy principles 

of neighborhood participation as well as gaining the benefit of having a 

system of buildings in which demographic fluctuations across the dis-

trict can be balanced through attendance boundary adjustments. This, in 

fact, is the situation until an attempt to effect a significant change 

in the schools takes place. At this point, the transactional relation-

ship between the school and the community becomes negative, even though 

the educator, using his professional experience, is attempting to 

enhance the quality of education. The difficulty with changing bound-

aries in this situation, "lies in the tendency of school officials to 

assume that the neighborhoods evoked by schools will vanish as easily as 

1 Seymour Sarason. The Culture of the School and the Problems of 
Chang~ (2 ed: Boston: Allyn and Bacon, Inc., 1982), p. 2. 

10 



11 

they \vere created. 112 This, in most instances, is not the case since the 

neighborhood school becomes the focus of the neighborhood and not vice 

versa. 

Within recent history, public secondary schools, with the exception 

of specialized schools, have not allowed students to choose the school 

they wish to attend. The affiliation of students with their schools has 

generally been determined by two conditions: "the legal condition of 

compulsory attendance, typically encompassing the years from six to 

sixteen and the customary condition of administrative assignment to a 

particular school on the basis of the student's place of residence."3 

Literature on client-organization affiliation (Bidwell, 1970; Carlson, 

1964; Etzioni, 1961, 1964) contains concepts which address the relation-

ships between client affiliation or recruitment to an subsequent parti-

cipation in an organization. Kottkamp describes this theoretical 

argument as follows: clients who voluntarily join an organization are 

likely to behave according to the organization's expectations and 

require relatively small amounts of organizational energy in order to 

socialize them into expected role performance. Conversely, clients who 

are coerced into joining an organization are likely to be alienated from 

the organization and behave in ways which are counterproductive to the 

2 Peter W. Wood and \·Jilliam L. Boyd, "Declining Enrollments and 
Suburban School Closings: The Problem of Neighborhoods and Neighborhood 
Schools," Educational Administration Quarterly, XVIII, (Fall, 1981), 
98-119. 

3 Robert Kottkamp, "Student Choice and Denial in a Public School of 
Choice," (paper presented at the meeting of the American Educational 
Research Association, San Francisco, April, 1979), pp. 2-3. 
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organization. In this case, the organization may have to expend large 

amounts of energy to socialize participants into acceptable role per-

formance. This energy often detracts from the organization's primary 

goal achievement. 4 

As this argument relates to school organizations, the 1 iterature 

seems to indicate that the use of coercion (whether legal or parental) 

in affiliating students with schools is an inappropriate means of 

recruitment which simply reduces the chance that students will become 

involved and behave according to the schools' expectations. In fact, 

other literature suggests that forcing students to attend schools they 

do not wish to attend often results in such undesirable behavior as 

rebellion, manipulation, apathy, withdrawal, and protest. 

Nault5 demonstrated further support for client-organization 

affiliation theory in schools when he investigated four dimensions of 

commitment to Catholic schools by freshmen who were voluntarily 

attending their schools as opposed to those who were forced by their 

parents to attend their schools. The four dimensions of schooling 

explored were commitment to school as a formal organization, commitment 

to behavioral expectations, commitment to academic expectations, and 

commitment to extracurricular activities. In all areas, Nault found 

that the students who had voluntarily attended their schools were more 

committed than their counterparts who had been forced to attend. 

4 Ibid. 5 Ibid. 
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Attitude Toward School 

The concern with reviewing attitude toward school deals chiefly 

with the students' ability to adapt to new school situations. Students 

bring differences in competencies, in expectations, and in aspirations 

to school and the question of adaption is how students with these 

differences respond to the expectations, the demands, and the opportu-

nities of the school environment. Because neither the student nor the 

school is static, it is anticipated that there is change based on the 

realities of the particular situation. As stated by a number of 

authors, the feeling is that adaption readily lends itself to the size 

of the school. In the smaller schools, Newman and Newman see that a 

"greater need for students to run activities and to populate school 

events leads to greater student involvement and stronger commitment. 

Even students who are not heavily involved in school activities feel a 

strong sense of obligation to the small er school. 116 Adaption to school 

also depends on the quality and quantity of student-teacher and student-

student interaction. When this interaction is positive, agreement about 

perceived norms and values is greater than when it is negative. 7 Cox 

reports that "the main reasons given by pupils . for being happy 

were having friends, friendly and approachable teachers or interesting 

lessons ... and the reasons for being anything else were opposite to 

6 Barbara Newman and Philip Newman, An Introduction to the 
Psychology of Adolescence (Homewood, Ill.: The Dorsey Press), 
p. 298. 

7 Ibid. 



14 

these ... 118 

Despite the apparent simplicity of the relationship of attitude 

toward school and academic achievement, the research is still inconclu-

sive. McCandless has stated that, "insofar as the matter has been 

studied, attitudes toward school seem to have little relation for either 

boys or girls or to how well they achieve .... 119 Conversely, Horrocks 

believes that, "when an adolescent feels that he is an integral and 

contributing part of some enterprise his attitude will tend to be more 

favorable. 1110 

In support of the former argument, Jackson and Getzelsll pursued 

the problem of pupil adjustment by analyzing the factors responsible for 

satisfaction and dissatisfaction with the school. Studying two groups 

of students in a private school, they found that dissatisfied students 

do not differ from satisfied students either in school achievement or 

intelligence test scores. The satisfied students, however, exhibited 

better mental health as indicated by personality adjustment scores, 

while the dissatisfied students described themselves as bored, angry, 

restrained, and dull. In comparing males and females, the authors 

8 Theo Cox, "The Educational Attitudes and Views About School of a 
Sample of Disadvantaged Fifteen-year-olds," Educational Studies, 9 
(1983), 71-72. 

9 Boyd R. McCandless, Adolescents: Gehavior & Development 
(Hinsdale, Ill.: The Dryden Press, Inc., 1970), p. 274. 

10 John Horrocks, The Psychology of Adolescents, 4th ed. (Boston: 
Houghton-Mifflin Co., 1 "97b), p. 286. 

11 Philip W. Jackson and Jacob Getzels, "Psychological Health and 
Classroom Functioning: A Study of Dissatisfaction with School Among 
Adolescents," Journal of Educational Psychology, 50 (1959), 295. 
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reported that satisfied students, both male and female, received more 

favorable ratings by their teachers than the dissatisfied boys, but not 

more favorable than the dissatisfied girls. It is concluded, therefore, 

that females handle their dissatisfaction more inwardly than do males. 

In a later study, concerning the same variables, Jackson and 

Lahaderne again hypothesized that attitude toward school and student 

satisfaction and success should be related. They believed that those 

students who were satisfied with school were expected to do well and be 

contented with their surrounding conditions, while those students who 

were not satisfied would not do well in school and would be discontented. 

The hypothesis, however, was not supported by the research. It was 

found that several conditions might account for this lack of relation-

ship between attitude toward school and success and satisfaction. These 

include the 

.. possibility that the range and intensity of student 
attitudes are not as great as responses to the questionnaire 
indicate .... Perhaps students do not either hate school or 
love it but, instead, feel rather neutral about their class-
room experience. Another possibility is that teachers and 
parents ... effectively weaken whatever natural connection 
might exist about attitudes and achievement. In most class-
rooms students are required to master the minimal curricular 
objectives whether they want to or not. Assignments are 
clearly defined, deadlines are set, and frequent checks are 
made by teachers and parents alike to determine whether the 
work is being completed as expected.12 

Thus, teachers, parents, and general classroom conditions may 

counteract the normal outcomes of differences in student attitudes. 

12 Philip W. Jackson and Henrietta M. Lahaderne, "Scholastic Success 
and Attitude Toward School in a Population of Sixth Graders," Journal of 
Educational Psychology, 58 (1967), 15-18. 
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Supporting the positive relationship between attitude toward school 

and achievement, Beelick found that 

... sources of satisfaction were achievement, recognition, 
school activities, and interesting schoolwork; and the sources 
of dissatisfaction were the teacher's behavior, interpersonal 
relations with peers, and school policy and administration. 
Satisfaction was found to have had a positive effect on students' 
school performance, personalities, attitudes toward school, and 
dissatisfaction was found to have had a negative effect on 
students' personalities and attitudes toward school .lJ 

Thus, his research tends to support Nault's findings concerning the 

effect of positive attitudes and success in school. 

Further, Horrocksl 4 reports that a 1968 study by Wicker which 

attempted to provide attitudinal accounts of school experiences, con-

cluded that participation in activities was high when students felt 

needed, challenged, and important. Most of the variations in experience 

were attributable to whether or not subjects held responsible positions 

in the activity. 

One final study concerning attitude toward school seems to overlap 

the two opposing viewpoints. Knivetonl5 in a study of boys and girls 

aged fourteen to fifteen, found that any child's attitude toward school 

is seldom unitary and can therefore impact in may different ways. 

Therefore, the specific effect of attitudes toward school is a highly 

individual one. 

13 Delbert B. Beelick, "Sources of Student Satisfaction and Dissat-
isfaction," The Journal of Educational Research, 67 (1973), 19-28. 

14 Horrocks, loc. cit. 

15 B. Kniveton, "An Investigation of the Attitudes of Adolescents to 
Aspects of Their Schooling," British Journal of Educational Psychology, 
39 (1969), 78-81. 
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Academic Achievement 

The research relating academic achievement to student mobility or 

transfer is quite inconclusive. As stated earlier, various studies have 

shown mobility to have had no effect on achievement, to have had a posi-

tive effect on achievement, and to have had a negative effect on achieve-

ment. Insofar as this particular study is concerned, the two variables 

that seem to impact most on academic achievement, generally, are school 

size and adaption. 

Academically, the effect of size of school is difficult to deter-

mine because of the influence of many other factors. Butel and Atkin-

sonl6 report on two studies that indicate the size of the school had no 

effect on the reading performance or mathematics performance of high 

school students. Further, Bakerl7 found no relationship between 

secondary-level school size and academic achievement although in his 

study, the largest schools surveyed were simply noted as having "more 

than 2,076 students," and no attempt was made to determine the popula-

tion density of individual schools. 

A second set of findings as reported by Kellyl 8 indicate, however, 

a clear negative relationship between school overcrowding and academic 

performance. In a study by Summers and Wolfe, the authors specifically 

16 J. H. Butel and G. B. S. Atkinson, "Secondary School Size and 
Cost," Educational Studies, 9 (1983), 155. 

17 J. F. Baker, "A Study of the Relationships and Educational 
Effectiveness of Upper Levels of School Size and Selected Student Charac-
teristics and Behavior," Dissertation Abstracts, (1971) 32A, 4403A. 

18 Edward J. Kelly, "Our Overcrowded Schools: Current Problems and 
Future Prospects," College Student Journal, 10 (1976), 153. 
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state that "increases in school population density were noted as a 

significant enough adverse determiner of secondary school academic per-

formance to justify a strong recommendation that high school population 

densities be drastically reduced .... 1119 

Conversely to the above findings. Butel and Atkinson again report 

that "an international study of mathematics achievement suggested that 

pupils in the largest schools obtained very high scores ... 1120 

they found that "very small secondary schools may have lower pupil 

achievement ... because teacher quality and poorer facilities, as 

indirect effects of school size, may be predisposing factors. 1121 

Also. 

In considering the effects classroom or social adjustment have on 

academic achievement, one must understand that a student must adjust not 

only to a different peer group, but also to new teachers, curricula, and 

instructional methodologies. Benson22 found a negative association 

between mobility and classroom adjustment as measured by teacher ratings. 

Wooster and Harris, 23 in studying military families, also indicated that 

among adolescent boys. adjustment was negatively related to transferring 

19 A. A. Summers and B. L. Wolfe, "Which School Resources Help 
Learning? Efficiency and Equity in Philadelphia's Public Schools," Busi-
ness Review. (Philadelphia: Federal Reserve Bank of Philadelphia, 19751". 
p. 20. 

20 Butel and Atkinson, loc. cit. 

2l Ibid. 

22 Gerald P. Benson and Daniel J. Wiegel. "Ninth Grade Adjustment 
and Achievement as Related to Mobility," Educational Research Quarterly, 
5 (Winter. 1980-81). 15-18. 

23 Ibid. 
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schools. Likewise, Schaller reported that "children moving two or more 

times had more difficulties relating to their school peers."24 

Further, Ligman reported on two studies that indicated a relation-

ship between social adaption and academic success. He found that 

Bishton had investigated differences in academic achievement among intel-

lectually superior eighth graders and that "factor analysis yielded the 

interpretation that close peer relationships and affinity for social 

activities are associated with high achievement. 1125 Layton, in a similar 

study concluded that "apparent poor social adjustment was related to 

academic failure at the ninth grade level. 1126 

From the above discussion it appears that transferring from school 

has a negative relationship with a student's adjustment in school, 

although studies by Nason and Griffiths tend to refute this argument. 

Nason "found no differences in social adjustment between high- and low-

achieving boys in junior high school 1127 while Griffiths, in a study of 

male college students, indicated that" ... men in school difficulties 

or on academic probation were not much inferior in personal-social 

24 Ibid. 

25 Bernard Loigman, "Relationship Between Social Adaptation and 
Academic Success of Tenth Grade Students in Two Senior High Schools," 
Diss., Rutgers University, 1970, p. 3. 

26 Loigman, op. cit., p. 4. 

27 L. J. Nason, "Academic Achievement of Gifted High School 
Students," University of Southern California Educational Monograph 
Series, 17 1958 . 
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adjustment scores to men of superior college ability .. 1128 

In summarizing, it is apparent that because of the many variables 

that affect academic achievement, the variations of a student's overall 

academic performance when he transfers schools is not clearly defined. 

Attendance 

In random surveys conducted by the National Association of Second-

ary School Principals during the years 1973-1976, student absenteeism 

was listed as a major problem for school administrators as its influence 

fell on the entire spectrum of education. From students whose education 

is affected, to teachers whose instruction is disrupted, to principals 

who must account for empty desks, to superintendents who must rely on 

attendance for state aid, to the various attendance officers, law 

enforcement officials, and judges who must locate and contact parents of 

absent children and to the merchants who complain of daytime financial 

losses because of adolescent loitering and misbehavior, school absen-

teeism is of utmost concern. Much effort has been made to determine 

such things as the number of absentee students, their characteristics, 

the reasons for their school absences, and the affect of absenteeism on 

achievement. Very little specific research connects the effect of 

transferring schools on student attendance. One researcher did discover 

some relationships concerning this topic. In a 1973 study conducted by 

28 G. R. Griffiths, "The Relationship Between Scholastic Achievement 
and Personality Adjustment of Male College Students," Journal of Applied 
Psychology, 29 (1945), 363. 
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Karweit29 in a 1,100 student, all-female senior high school, she re-

ported that 

1. students who said they attend a particular school for the 
special courses it offers were better attenders than 
those citing other reasons for attending the school, 

2. attending a school closest to home and travel time 
involved in getting to school were not significantly 
related to absenteeism, 

3. contacting parents about their children's attendance 
problems was not helpful in reducing absenteeism, 

4. more "visible" students (those who received special 
nonacademic honors and distinctions) were better 
attenders. 

Other findings in the same study indicated that absence from school 

was significantly greater 

5. on Mondays and Fridays (Monday absences were seen as 
related to external factors, such as problems at home, 
while Friday absences were caused by the school situation 
and students' attitudes toward school, grades, or teachers), 

6. on rainy days, 

7. at the end of the school year, 

8. for students riding the bus to school versus walking or 
driving, 

9. for students who receive lower grades. 

In determining these findings, no distinction was made between 

excused and unexcused absences. The data were drawn from the following 

sources: daily attendance figures from the school; a student question-

naire detailing information on student attitudes toward attendance, 

29 Nancy Karweit, "Rainy Days and Mondays: An Analysis of Factors 
Related to Absence from School," Report 162. Baltimore: Center for 
Social Organization of Schools, The Johns Hopkins University, 1973. 
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modes, and length of travel to school; in-depth interviews with fifty 

students; a questionnaire administered to teachers and staff detailing 

their attitudes toward student attendance; information on students' 

grades, previous attendance patterns, behavior, age, and curriculum; 

and the results of a daily weather log. 

In a more general report, the Educational Research Service deter-

mined that excessive absenteeism and truancy can be traced to the 

student's own personal and family life, his or her social and economic 

environment, and the atmosphere found at schoo 1 . A number of these 

reasons for absence are outlined as follows: 

1. In-school Factors 

A. Sta ff 

1. Unsatisfactory relations between the school staff and 
the student and his/her parent 

2. Personality conflicts with teachers 
3. Ineffective teaching 
4. Inadequate or poor staff direction and superv1s1on 
5. Unsound teacher/staff attitude toward attendance 

B. Instruction 

1. Poor learning environment 
2. Inadequate program selection 
3. Poor educational preparation 
4. Lack of personal achievement and responsibility 
5. Perceived inequity of school reward structure 
6. No personal identification with school assignments 
7. Task and subject repetitiveness 
8. Arbitrary and inappropriate curricula and standards 

C. Other 

1. Unclear school duties and responsibilities 
2. Ineffective attendance monitoring system 
3. Inappropriate student transfer policies and procedures 
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I I. Persona 1 and Fami 1 y Factors 

A. Personal 

1. Illness 
2. Accident 
3. Lack of motivation 
4. Poor self image 
5. Physical, mental, or emotional handicaps 
6. Learning disabilities 
7. Disregard for seriousness of unexcused absences 

B. Parental 

1. Marital problems in the home 
2. Unfavorable parental opinion toward school 
3. Erosion of parental control 

C. Social 

1. Race and ethnic group status 
2. Religious or ethnic holidays 
3. Over-ageness in grade 
4. Habits~drugs, alcohol, etc. 
5. Peer pressure 

D. Monetary 

1. Economic status 
2. Need to seek employment 

E. Other 

1. Household or parental duties 
2. Recreational activities 
3. Vacations 

III. General Environmental Factors 

1. Inadequate means of transportation 
2. Lack of facilities for child care 
3. Inclement weather conditions 
4. Strong competition from community events and out-of-

building educational opportunities30 

30 Paul J. Porwoll, "Student Absenteeism," Educational Research 
Service, Inc., Arlington, Va., 1977, pp. 4-5. 
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A 1976 study by Wright31 examined general factors related to school 

attendance in Virginia. Using information from both principals and 

superintendents, he found that certain relationships between school 

attendance and selected variables were significant at the .05 level of 

confidence. Attendance was associated positively with the percentage of 

state-required courses offered as "phase" electives and negatively 

associated with population density, school size, pupil-teacher ratio, 

scope of elective offerings, and number of elective offerings. Kelly 

also reported that "daily absentee rates covering both excused absences 

and truancies will increase as relative school population increases. 1132 

Of a more specific nature, ERS reported that other current studies 

related absenteeism to maternal employment, psychosomatic ailments, 

socioeconomic factors, and environmental factors. 

While it has not been the purpose of this study to relate attend-

ance to achievement, a major topic of discussion in the area of student 

attendance is its effect on achievement. Even though a majority of 

research appears to indicate that there is a correlation between attend-

ance and achievement, the results are still inconclusive. This situation 

is illustrated by an ERS report which points out that from 1923-1962, 

twelve major studies indicated significant relationships between school 

absence and grades while twelve others could find no relationships 

31 John S. Wright, "Factors in School Attendance," Phi Delta Kappan, 
58 (1976), 358. 

32 Edward J. Kelly, "Our Overcrowded Schools: Current Problems and 
Future Prospects," College Student Journal, 10 (1976), 155. 
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between these two variables. 33 In a major study by Rozelle which uti-

lized 12,330 grade and absence records of high school students, "the 

predominant casual direction was expected to be from prior absences to 

subsequent grades and not from prior grades to subsequent absences. The 

results were not conclusive in confirming or refuting the predictions 

made but tended to favor the former prediction. 1134 

A further study which tended to predict a relationship between 

attendance and achievement was conducted by Summers and Wolfe. In a 

production-function study attempting to isolate the school resources 

which help learning in the Philadelphia Public Schools, they found that, 

"unexcused absences have a negative effect on sixth grade, eighth grade, 

arid twelfth grade students. 1135 

On the other hand, Coldiron and Skiffington, 36 in an attempt to 

measure student progress toward ten goals of quality education in Penn-

sylvania, found that, at the elementary level, school attendance was not 

associated with achievement. They also found that higher attendance at 

the secondary level was related to a more responsible attitude, enjoy-

33 Po rwo l l , op . c i t . , p . 2 . 

34 Richard M. Rozelle, "The Relationship Between Absenteeism and 
Grades," Educational and Psychological Measurement, 28 (1968), 1156. 

35 A. A. Summers and B. L. Wolfe, "Which School Resources Help 
Learning? Efficiency and Equity in Philadelphia Public Schools," 
Business Review, (Philadelphia: Federal Reserve Bank of Philadelphia, 
1975). 

36 Robert J. Coldiron and Eugene W. Skiffington, "Condition Vari-
ables in Relation to Measured Student Performance: The Use of Indicators 
in Pennsylvania," Cooperative Accountability Project, Denver, Colorado, 
(1975), 1-86. 
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ment of school, and success in a school setting. The authors conclude 

that there may be two reasons for the discrepancy in the elementary and 

secondary scores. These are as follows: (1) students who show little 

interest in school and fail to master basic verbal and math skills may 

have dropped out of school by the time they reach high school; and (2) 

a more probable reason for this lack of a significant relationship at 

the elementary level may be the low variability in attendance at this 

level. 37 

Fianlly, Karweit,38 in a 1975 study using sixth and twelfth grade 

students concluded that attendance exerts only a minor effect on 

achievement, even though it was admitted that some of the measures used 

in the study may have been of "questionable reliability." 

Participation in Extracurricular 
Activities 

Student participation in extracurricular activities appears to be 

a neglected area of research. Despite the fact that only a few studies 

related to the effect of school transfer on student participation were 

found, a description of the various components that compose participa-

tion as well as a discussion of the importance of this topic are 

presented here. 

In determining what constitutes student involvement and participa-

tion, the term "participation" generally assumes a very broad connota-

37 Ibid. 

38 Nancy Karweit, "A Reanalysis of the Effect of Quantity of 
Schooling on Achievement," Sociology of Education, 49 (1976), 244. 
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tion and, therefore, its meaning often depends upon and reflects the 

context in which it is being used. While political scientists and 

sociologists use the term to reflect their concerns, Douglah39 has 

suggested that educators should use the term in reference to involvement 

in events, activities, or programs whose primary purpose is educational 

in nature. Whatever context the term is used in, however, there are 

certain universal properties that are included in the concept. These 

are as follow: 

1. The act of participation is both an individual and group 
phenomenon .... 

2. There is a quantitative dimension to participation. This could 
be the number of clubs a person belongs to, the number of 
events he attends ... 

3. There is a qualitative dimension to participation. This could 
be the types of activities a person participates in or the 
nature of the contributions he makes to the achievement of 
individual or group goals. 

4. The act of participation is usually a means to an end. It is a 
way of satisfying individual or group goals which are perceived 
to be desirable by participants.~O 

As shown, the concept of participation is multidimensional in 

nature. Douglah stated, "If we view participation from its broadest 

perspective, we can perhaps go as far as to say that there has never 

been a time in history when the significance of the notion of participa-

tion was more relevant to the existence and orderly maintenance of 

39 Mohammad Douglah, "Some Perspectives on the Phenomenon of 
Participation," Adult Education Journal, 29 (1970), 90. 

4o Ibid. 
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societies' institutions than it is at the present time . ..41 

Bosher, 42 in a study of motivational orientations of adult educa-

tion participants in academic and social education activities, suggested 

that to attain an understanding of the behaviors associated with the act 

of participation, one must look at needs and stimuli. If persons seek 

to maintain an equilibrium within their environments, their behaviors 

toward participation are aimed at ensuring a balance between those needs 

and stimuli. 

Further, Douglah, 43 using Maslow's need satisfaction model, con-

tended that all people have some basic needs which they must satisfy. 

Therefore, they tend to be attracted towards and feel more involved in 

activities which they see as having good chances of satisfying their 

needs. Thus a student's decision to participate or not to participate 

will depend upon whether a sponsoring agency such as the school, is able 

to provide opportunities which can be viewed as making a contribution 

towards satisfying one or more of his personal needs. 

Other studies in business and industry, in education, in community 

action, and other fields, as reported by Douglah, 44 have generated 

considerable evidence regarding the effects of participation on various 

41 Ibid. p. 89. 

42 R. Bosher, "Motivational Orientations of Adult Education Parti-
cipants: A Factor Analytic Exploration of Houle's Topology," Adult 
Education Journal, 21 (1971), 3-4. 

43 Douglah, op. cit., pp. 92-93. 
44 Ibid., p. 95. 
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aspects of human behavior. For example, such studies have shown that 

participation in decision-making usually resulted in such outcomes as 

higher rates of productivity, greater performance satisfaction, and 

higher levels of morale, more positive attitudes, a greater degree of 

commitment to action, and fewer symptoms of resistance and conflict. 

Also, when viewed as a means to an end, participation can represent a 

desirability on the part of the individual to move beyond more associa-

tion, enrollment, or attendance as main criterion for participation. 

These conclusions, therefore, have broad implications for the overall 

adjustment of students to new school situations. 

In summary, the following statements can be made with regard to the 

nature of participation: 

1. The type of program the individual is expected to become 
involved in must satisfy and serve purposes that are based on 
the needs of the participant. 

2. The purpose of such programs and activities must rank high on 
the value scale of the individual. 

3. The benefits derived from participation must be sufficiently 
important to compete with the benefits that could be derived 
from alternative programs. 

4. Caution must be taken to insure that the structure and proce-
dures associated with the program or activity do not inhibit 
participation.45 

The importance of investigating students' participation in extra-

curricular activities is based on the questions of what are the effects 

of schools on students? and to what extent does education affect not 

45 Michael David Burton, 11A Study of the Relationship Between 
Personality Characteristics, Demographic Data, and Extracurricular 
Participation," Dissertation, Virginia Polytechnic Institute and State 
University, 1976, pp. 25-26. 
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only short-term academic achievement, but also long-term adult behavior? 

It appears that activities are important in the schooling process, 

whether they are used by adults to coerce students into maintaining 

established social structures or whether independent student behavior 

persists despite the efforts of adults to control it. The question of 

the effect of education on leisure, however, has remained relatively 

unexplored. According to Lindsay,46 the studies that do relate educa-

tion to leisure show that the total number of years of schooling are 

the best predictor of leisure behavior, and educational attainment is 

also the most important determinant of the development of "taste 

cultures" and "taste publics." 

As previously stated, very little definitive research has been 

found relating the effect of changing schools on participation in extra-

curricular activities. Kottkamp,47 did however show that in studying 

(participation in extracurricular activities) for voluntary and com-

pelled students in school settings, the voluntarily affiliated students 

as a group were more committed to extracurricular activity participation 

than compelled students. When the groups were broken down by gender and 

by type of school, however, no significant relationships were found. 

46 Paul Lindsay, "High School Size, Participation: Some Enduring 
Effects of Schooling," Educational Evaluation and Policy Analysis, 6 
( 1984), 7 4. 

47 Robert Kottkamp, "Student Choice and Denial in a Public School 
of Choice,1' (paper presented at the meeting of the American Educational 
Research Association, San Francisco, April, 1979), p. 27. · 
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Laxer, et. al. ,48 in a Canadian study, found no evidence of increases in 

"loners" when students chose schools. Loners were defined as those 

students who have no basis for interaction with other students and no 

sense of identification with school. Also, it was pointed out in this 

study that between-school differences were very slight in areas of social 

patterns and participation. 

Despite the lack of developing relationships between extracurricular 

participation and its effects on students, reliable information on 

representative samples of high school students in the United States, 

which shows the extent of their participation in extracurricular activi-

ties is beginning to accumulate. Studies indicate that little change 

took place in participation from 1972 to 1980, although women partici-

pated more than men in all activities except athletics and hobby clubs. 

The greatest participation for both sexes is in athletics. In 1972, 58 

percent of men and 32 percent of women seniors participated actively or 

as a leader in athletics. In 1980, the rates were 64 percent for men 

and 41 percent for women. Disregarding athletics, the participation 

rate for men in at least one activity was 67 percent in 1972 and 69 per-

cent in 1980. The comparable rates for women were 80 percent and 81 

percent. 49 

In determining levels of extracurricular participation in high 

48 Gordon Laxer, Ross E. Traub, & Katherine Wayne. Student Social 
Achievement Patterns as Related to Secondary School Organizational 
Structures (Toronto, Ontario: Ontario Institute for Studies in Educa-
tion), p. 5. 

49 Lindsay, op. cit., p. 75. 
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school and beyond, Lindsay51 has shown that there are four important 

individual characteristics that impact on the students. These are 

socioeconomic status of the family of origin, academic ability, gender, 

and sociability. The first three determinants have independent effects 

on student participation, with those students of higher socioeconomic 

status and higher academic ability being more likely to participate in 

most activities (exceptions being athletics and hobby clubs). The 

final determinant, sociability, or the individual's predisposition to 

participate in voluntary activities, obviously, affects participation in 

high school, especially in larger schools and is therefore included 

among these characteristics. With respect to sociability, Mueller5 2 

suggests that it is important to remember that the student must always 

be viewed first as a human being, as an individual worthy and important 

in his own right. Thus, his physical characteristics, vocational 

interests and aptitudes, aesthetic appreciation, moral and religious 

values, and emotional resources are all integral parts and involved 

inextricably in his development. 

Finally, the relationship of participation in extracurricular 

activities to the organization and process of schooling has only been 

occasionally explored in the literature. The consensus on this topic 

appears to be that "student participation is greater in smaller 

51 Lindsay, op. cit., pp. 71-77. 

52 K. H. Mueller, Student Personnel Work in Higher Education 
(Boston: Houghton-Mifflin Co., 1961), p. 30. 
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schools 1153 even though "larger schools obviously provide a much wider 

variety of activities."54 

Summary 

In the review of related literature for this study, it is evident 

that little research has been attempted in the areas of attitude toward 

school, academic achievement, attendance and participation in extra-

curricular activities and their influence on students who have been 

involuntarily transferred. The commonality apparent in the literature 

is the attempt to relate attitude, attendance, and participation to 

achievement, even though the effect on transfer students is not of major 

concern. Generally, the research supports the idea that satisfied, 

attending, participating students will be higher achievers than dissat-

isfied, non-attending, non-participating students. Whether transfer 

students fall into the former or latter category remains open to specu-

lation and few judgments concerning their status can be hypothesized. 

53 Lindsay, op. cit., p. 79. 

54 Ibid. 



CHAPTER 3 

Methods and Procedures of the Study 

The purpose of this chapter is to describe the methods and proce-

dures used in the study. The chapter is divided into five sections; 

(1) the research methods used in the study, (2) the description of the 

population and the sample used in the study, (3) the instrumentation, 

(4) the description of procedures used in collecting the data, and (5) 

a discussion of procedures used in the analysis of the data. 

Research Method 

As previously stated, the purpose of this study was to determine 

if there was any effect on high school students 1 attitudes toward 

school, academic achievement, attendance, or participation in extra-

curricular activities when they were forced to transfer schools. The 

study was based upon an analysis of data provided by students concern-

ing their current situations in their 1983-1984 high schools as 

compared to their situations in their 1982-1983 high schools. As a 

descriptive-survey study, the data were collected through the comple-

tion of an attitudinal survey and an extracurricular participation 

questionnaire by students as well as the completion of a grade and 

attendance information sheet by selected school personnel. 

In support of the utilization of the descriptive-survey method in 

this study, Ary, et. al., stated the following: 

Descriptive research studies are designed to obtain 
information concerning the current status of phenomena. They 
are directed toward determining the nature of the situation 
as it exists at the time of the study ... their aim is to 

34 



35 

describe "what exists" with respect to variables or conditions 
in a situation.1 

Kerlinger further maintained that survey research, unlike status 

surveys, was considered to be a branch of social scientific research 

that could be used to reveal relationships. He also stated that psycho-

logical variables "included opinions and attitudes, on the one hand, and 

behavior, on the other. 112 

Population and Sample 

The population of students used for this study included the junior 

and senior classes of four of the seven high schools in Virginia Beach, 

Virginia. These high schools are Bayside, Green Run, Kellam, and 

Princess Anne. Junior and senior students at Cox and First Colonial 

High Schools were used in field testing the survey and questionnaire 

instruments while the students at Kempsville High School were not 

involved in the study since they were not affected by the school attend-

ance zone changes. 

In order to determine if attendance zone changes affect students 1 

performance in school, the students included in the study were divided 

into four groups: 

Group I: 

Group I I : 

Students who were forced to transfer schools; 

Students who elected to choose junior/senior option 

1 Donald Ary, Lucy C. Jacobs, and Asher Razavich, Introduction 
to Research in Education, (New York: Holt, Rinehart, and Winston, 
Inc., 1972), p. 286. 

2 Fred N. Kerlinger, Foundations of Behavioral Research (New York: 
Holt, Rinehart, and Winston, Inc., 1973), pp. 410-411. 
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in order to remain in their 1982-83 schools; 

Group III: Students who were not affected by the attendance zone 
changes and remained in their 1982-1983 schools; and 

Group IV: Students who transferred into Virginia Beach City 
Schools from outside of the city. 

Students participating in the study were randomly selected, except 

in that instance where the entire population of a specific group could 

be surveyed. The random selection procedure involved generating a 

table of random numbers by means of the TRS 80 Advanced Statistical 

Ayalysis Random Sample Program. Those numbers generated were then 

matched within each school, by group, to the various alphabetical 

listings of students. Group sizes were originally balanced, but because 

of fluctuations in student population, the variations in the number of 

students surveyed were necessary. Additionally, Group I contained no 

students from Green Run High School since no students were forced to 

transfer to that school. 

Based upon the above discussion, Table 1 indicates the total 

eleventh and twelfth grade enrollments of the four schools involved in 

the study as well as a numberical breakdown of the various group popula-

tions and the number of students who were actually involved in the 

study. Once again, students from Cox, First Colonial, and Kempsville 

High Schools did not participate in the final survey. 
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Instrumentation 

An attitudinal survey, extracurricular activity participation 

questionnaire, and grade and attendance information sheet were con-

structed to yield the data needed to accomplish the objectives of this 

study (see Appendix). In preparation for the construction of the in-

struments, an investigation of current literature was conducted to study 

various techniques involved in attitude survey and questionnaire develop-

ment. In addition, an examination of various surveys and questionnaires 

were also made. Based upon the readings, the tentative attitudinal 

survey and the participation questionnaire were constructed. 

The attitudinal survey consisted of thirty-six items to be measured 

on a four point Likert-type scale with responses indicating strongly 

agree, agree, disagree, and strongly disagree. The thirty-six items 

focus on seven separate areas of school life, including attendance, 

school facilities, teachers, classmates, school/teacher policies, work 

load, and school loyalty. 

Prior to administering the survey at the four high schools in-

volved in the study, the attitudinal scale was field tested at Cox and 

First Colonial High Schools with 88 students to determine its reliabil-

ity. The Cronback Alpha reliability coefficient with all students 

included was .91. 

The extracurricular participation questionnaire measured the degree 

of involvement in eight areas of school life for each of the past two 

school years. In each of the areas of athletics, school spirit, per-

formance, honor societies, publications, clubs, student government, and 

vocational education, the students were asked to respond as follows: 
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did not participate, participated, participated actively, or partici-

pated as a leader/officer to specific activities. In order to tabulate 

the degree of school participation, a point count of 1-4, with 1 repre-

senting the lowest level of participation, was assigned to each item. 

As with the attitudinal survey, the extracurricular participation 

questionnaire was field tested at Cox and First Colonial High Schools 

to appraise it for clarity, terminology, order of items, and completion 

time. Based upon the results of the field tests, neither the attitu-

dinal survey nor the extracurricular participation questionnaire were 

altered. 

A worksheet to be completed by school personnel was developed to 

record the number of absences and the grade point average for each 

student involved in the final study. The worksheet contained space 

for 1982-83 as well as 1983-1984 information. 

Data Acquisition 

The attitudinal survey, as well as the extracurricular activities 

participation questionnaire, were field tested at both Cox and First 

Colonial High Schools in February, 1984. In May, 1984, the surveys were 

administered to students at Bayside, Green Run, Kellam, and Princess 

Anne High Schools. 

The worksheet comparing grade point average and attendance over 

the past two years was completed by school personnel in the summer of 

1984. 

Data Analysis 

In analyzing the effect of transferring schools on attitude toward 
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school, an analysis of variance between the means of the four groups 

was conducted. 

Because of initial differences in grades and factors affecting 

attendance and participation in extracurricular activities over which 

this researcher had no control, an analysis of covariance was conducted 

to determine the effect of transferring schools on these three items. 

In order to control for differences between the means in those three 

areas, the analysis of covariance was utilized because it is the 

statistical test which adjusts scores to remove the effects of the 

initial differences. 

In those instances where significant differences were found, the 

means of the groups were further analyzed by a multiple range test. 

This test allowed for single comparisons between groups in order to 

illustrate which groups differed significantly from the others. 



CHAPTER 4 

Analysis of Data 

Introduction 

As public schools deal with the challenge of altering school 

attendance zones in the face of constantly fluctuating shifts in enroll-

ment, parents often complain about the effects these changes have on the 

educational progress of their children. The children, themselves, 

complain about having to leave familiar schools, classmates, and teachers 

for entirely new situations. Despite the fact that these complaints 

appear to be valid, the research is far from conclusive as to the real 

effects of involuntary transfer of students to different schools. 

The purpose of this research was to investigate the effect, if 

any, on high school students 1 attitudes toward school, academic achieve-

ment, attendance, or participation in extracurricular activities when 

they were forced to transfer schools because of the redrawing of school 

attendance zones. Four hundred four randomly selected high school 

students from four classifications in regard to transfer were surveyed 

in four of Virginia Beach 1 s seven high schools. These four classifica-

tions were: 

Group I Students who were forced to transfer schools; 

Group II Students who elected to choose junior/senior option 
in order to remain in their 1982-1983 schools; 

Group III Students who were not affected by the attendance zone 
changes and remained in their 1982-1983 schools; and 

Group IV Students who transferred into Virginia Beach City 
Schools from outside the city. 
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An analysis of variance between the mean scores of the four groups 

was used to determine if there were significant differences in students' 

attitudes toward school when they were forced to transfer to other 

schools because of the redrawing of school attendance zones. In deter-

mining if there were significant differences in students' academic 

achievement, attendance, or participation in extracurricular activities 

when they were forced to transfer to other schools because of the re-

drawing of school attendance zones, an anlaysis of covariance between 

the means of the four groups was utilized. 

In those instances where significant differences were found, the 

means of the groups were further analyzed by a multiple range test. 

This test allowed for single comparisons between groups in order to 

illustrate which groups differed significantly from the others. 

Research Question #1 

Are there significant differences in students' attitudes toward 
school when they have been transferred to other schools because 
of the redrawing of school attendance zones? 

The mean scores for each group on the Attitude Toward School Survey 

were as follows: Group I - 97.34; Group II - 104.22; Group III - 106.09; 

and Group IV - 99.69. Based upon these means, the statistics presented 

in Table 2 suggest that there is a significant difference in attitude 

toward school between the various groups of students. 
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Table 2 

Analysis of Variance for Attitude Toward School 

Sum of Mean 
Source D.F. Squares Squares F Ratio F Prob. 

Between Groups 3 4824.46 1608.15 7. 73 0.00 

Within Groups 401 83399.89 207.98 

Total 404 88224.35 
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In further analyzing the data from the Attitude Toward School 

Survey, a multiple range test was utilized to identify which groups 

within the surveyed population were different. Based on the means as 

presented in Table 3, the attitudes of those students who transferred 

schools either from within or from outside of Virginia Beach were 

significantly less positive than those students who chose the junior/ 

senior option plan or were not affected by the attendance zone changes. 
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Table 3 

Multiple Range Test for Attitude Toward School 

Group Mean 

I 97.34 

II 104.22 

II I 106. 09 

IV 99.69 

Group I Group II Group III 

* 

* 

Group IV 

* 

* 

*Denotes pairs of groups significantly different at the 0.05 level. 
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Research Question #2 

Are there significant differences in students' academic achieve-
ment when they have been transferred to other schools because of 
the redrawing of school attendance zones? 

In order to determine any change in academic achievement for the 

sampled students, their final grade point averages for the 1982-1983 

and 1983-1984 school years were compared through analysis of covariance. 

The sampled population's mean score, as well as the mean scores of the 

specific groups, are presented in Table 4. As with the mean score on 

the Attitude Toward School Survey, those students who were not affected 

by the attendance zone changes and those students who chose the junior/ 

senior option plan scored higher than their peers who transferred 

schools. 
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Table 4 

Mean Final Grade Point Averages 

1982-1983 1983-1984 

Entire Population 2.0 1. 9 

Group I 1.8 1. 7 

Group II 2.0 1. 9 

Group I I I 2.2 2.1 

Group IV 1. 9 1. 7 
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Although groups II and III had higher mean averages than groups I 

and IV, the statistics presented in Table 5 suggest that there is no 

significant difference in academic achievement between the various 

groups at the .05 level of confidence. The analysis of covariance that 

was utilized tends to show that after controlling for initial differ-

ences, the group mean academic averages are not statistically signifi-

cant. 
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Table 5 

Analysis of Covariance for Academic Achievement 

Source of Sum of Mean Significance 
Variation Squares D .F. Squares F Ratio of F 

Covariates 164.31 1 164.31 431.26 0.000 

Main Effects 2.46 3 .83 2 .18 0.090 

Residual 152.02 399 .83 

Total 318.82 403 . 79 
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Research Question #3 

Are there significant differences in students' attendance when 
they have been transferred to other schools because of the 
redrawing of school attendance zones? 

In order to determine any change in attendance for the sampled 

students, their total absences for the 1982-1983 and 1983-1984 school 

years were compared through analysis of covariance. As shown in 

Table 6, no generalizations can be drawn from the specific group means. 
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Table 6 

Mean Daily Absence From School 

1982-1983 1983-1984 

Entire Population 9.4 11. 2 

Group I 9.5 11. 0 

Group II 9.4 11. 2 

Group I II 8.9 11. 3 

Group IV 9.8 11. 0 
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Based upon the presented means, an analysis of covariance, as 

shown in Table 7, suggests that there is no significant difference 

in school attendance among the various groups sampled at the .05 level 

of confidence. 
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Table 7 

Analysis of Covariance for Attendance 

Source of Sum of Mean Significance 
Variation Squares D.F. Squares F Ratio of F 

Covariates 10539.05 1 10539.05 396.43 0.000 

Main Effects 59.52 3 19.84 0.75 0.525 

Residual 10607.95 399 26.59 

Total 21207.10 403 52.62 
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Research Question #4 

Are there significant differences in students' participation in 
extracurricular activities when they have been transferred to 
other schools because of the redrawing of school attendance zones? 

In order to determine any change in participation in extracurricular 

activities for the sampled students, the mean scores on the Extra-

curricular Activities Participation Questionnaire as presented in 

Table 8 were to be compared through analysis of covariance. 
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Table 8 

Mean Rate of Extracurricular Activity Participation 

1982-1983 1983-1984 

Entire Population 1.07 1.05 

Group I 1.03 1.04 

Group I I 1. 06 1.05 

Group I I I 1.08 1.08 

Group IV 1.08 1.04 
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Based upon the presented means and the fact that Group III had a 

constant mean score over the two-year period, an analysis of covariance 

could not be calculated and, therefore, it is concluded that there was 

no significant difference in extracurricular activities participation 

among the various groups sampled. 

Although there were no significant differences among groups across 

the two years of the study, there were significant differences among 

groups when the means were analyzed individually by year. 

As presented in Table 9, the results of the Extracurricular 

Activities Participation Questionnaire suggest that there were signifi-

cant differences in participation between the various groups of students 

for 1982-1983. 
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Table 9 

Analysis of Variance for 1982-83 Extracurricular 
Activities Participation 

Sum of Mean 
Source D.F. Squares Squares F Ratio 

Between Groups 3 0 .13 . 04 4.47 

Within Groups 401 3.76 .01 

Total 404 3.89 

F Ratio 

0.004 
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In further analyzing the data from the 1982-1983 Extracurricular 

Activities Participation Questionnaire, a multiple range test was 

utilized to identify which groups within the surveyed population were 

different. Based on the means of the groups presented in Table 10, 

the participation level of students who were not affected by the 

attendance zone changes and students who transferred into Virginia 

Beach City Schools from outside the city were significantly more active 

than those students who were forced to transfer schools. Those students 

who elected the junior/senior option plan did not vary from the other 

groups in their rate of participation. 



Group 

I 

I I 

II I 

IV 
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Table 10 

Multiple Range Test for 1982-83 Extracurricular 
Activities Participation 

Group I Group I I Group III 
Mean 

1.03 

1. 06 

1. 08 * 

1. 08 * 

Group IV 

*Denotes pairs of groups significantly different at the 0.05 level. 
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As in the analysis of extracurricular participation for 1982-1983, 

Table 11 suggests that there were significant differences in extra-

curricular participation for 1983-1984. 
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Table 11 

Analysis of Variance for 1983-84 Extracurricular 
Activities Participation 

Sum of Mean 
Source D.F. Squares Squares F Ratio 

Between Groups 3 0.14 0.05 6.44 

Within Groups 401 2.81 0.00 

Tota 1 404 2.95 

F Ratio 

0.0003 
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In further analyzing the data from the 1983-1984 Extracurricular 

Activities Participation Questionnaire, a multiple range test was 

utilized to identify which groups within the surveyed population were 

different. Based on the means of the groups presented in Table 12, the 

participation level of students who transferred schools because of the 

attendance zone changes, who chose the junior/senior option plan, and 

who transferred into Virginia Beach City Schools from outside the city, 

all were significantly less active than those students who were not 

affected by the attendance zone changes. 



Group 

I 

I I 

I I I 

IV 
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Table 12 

Multiple Range Test for 1983-84 Extracurricular 
Activities Participation 

Group I Group II Group III 
Mean 

1.04 

1.05 

1. 08 * * 
1.04 

Group IV 

* 

* Denotes pairs of groups significantly different at the 0.05 level. 
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Summary 

The results from an analysis of the research questions posed in 

this study indicate that the only significant differences found among 

the groups of students surveyed were in the area of attitude toward 

school. In the areas of academic achievement, attendance, and partici-

pation in extracurricular activities, no significant differences were 

found when comparing 1982-1983 means against 1983-1984 means. In the 

area of attitude toward school, the differences resulted in those 

groups of students who were forced to transfer schools, either from 

within or from outside of Virginia Beach, having a less positive 

attitude than those groups of students who chose the junior/senior 

option plan or who were not affected by the attendance zone changes. 



CHAPTER 5 

Summary, Conclusions, Implications, and Recommendations 

Summary 

Despite the fact that the American population is constantly chang-

ing, necessitating the building or closing of schools, the changing of 

school attendance zones, and the general shifting of school-age children, 

very little research directly related to the effect of these forced 

moves on children's education has been reported. The purpose of this 

study was to investigate the effect, if any, on high school students' 

attitudes toward school, academic achievement, attendance, or partici-

pation in extracurricular activities when they were forced to transfer 

schools because of the redrawing of school attendance zones. The know-

ledge gained from this investigation is designed to provide insights 

for school administrators who must deal with this educationally and 

politically sensitive problem. 

In conducting this study, the following research questions were 

addressed: 

1. Are there significant differences in students' attitudes toward 
schools when they have been transferred to other schools be-
cause of the redrawing of school attendance zones? 

2. Are there significant differences in students' academic achieve-
ment when they have been transferred to other schools because 
of the redrawing of school attendance zones? 

3. Are there significant differences in students' attendance when 
they have been transferred to other schools because of the 
redrawing of school attendance zones? 

4. Are there significant differences in students' participation 
in extracurricular activities when they have been transferred 
to other schools because of the redrawing of school attendance 
zones? 
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The population of students used for this study consisted of the 

junior and senior classes of four of the seven high schools in Virginia 

Beach, Virginia. From this population, four hundred four students from 

four groups in regard to transfer were randomly selected to be surveyed. 

The sampled students were divided into the following groups: 

Group I Students who were forced to transfer schools 

Group II Students who elected to choose junior/senior option 
in order to remain in their 1982-1983 schools 

Group III Students who were not affected by the attendance zone 
changes and remained in their 1982-1983 schools 

Group IV Students who transferred into Virginia Beach City 
Schools from outside the city 

Based on the results of an attitude toward school survey, an 

analysis of variance between the mean scores of the four groups was 

used to determine if there were significant differences in students' 

attitudes toward school because of the redrawing of school attendance 

zones. An extracurricular activities participation questionnaire was 

administered to students and an attendance and grade point average 

worksheet was completed by school personnel to measure the other 

effects. The results from these instruments were analyzed by the 

analysis of covariance procedure in order to determine significant 

differences. 

Findings 

The results of this study indicated that no significant differences 

in student academic achievement, attendance, or participation in extra-

curricula activities were found among the four groups of students sur-

veyed. There were significant differences, however, in attitude toward 
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school among the various groups. The differences in this area resulted 

in those groups of students who were forced to transfer schools, either 

from within or from outside of Virginia Beach, having a less positive 

attitude toward school than those groups of students who chose the 

junior/senior option plan or who were not affected by the attendance 

zone changes. 

Conclusions 

Based upon the findings of this study, it can be concluded that 

the involuntary transfer of students from one high school to another 

had very little, if any, effect on a student's educational program. 

Although transfer students appeared to have poorer attitudes toward 

school than those students who did not transfer, neither the grades, 

the attendance, nor the rate of participation in extracurricular acti-

vities of the former group seemed to suffer. In other words, the 

negative attitudes of the transfers were not, of themselves, poor 

enough to lower the students' desire to achieve. This finding is 

enlightening because it supports those mobility studies that found that 

movement from one school to another is not detrimental to student 

achievement, while it refutes some of the other research studies which 

suggest that satisfied students or those students with positive attitudes 

toward school will be higher achievers than dissatisfied students or 

those students with negative attitudes toward school. 

As for the findings concerning participation in extracurricular 

activities, the results were somewhat unpredictable. Based upon the 

literature review, it would appear that most students who were new to a 
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school would not participate at a level commensurate with their peers 

who had been at the same school for at least one year. There were any 

number of reasons responsible for this conclusion. Students could have 

had transportation problems in traveling to and from their new school, 

clubs and other activities may have organized prior to the arrival of 

the new students and, hence, these students were ignored by club members 

and club sponsors alike; or students who were forced to transfer schools 

possibly came to their new school with poor attitudes toward the change 

and did not want to volunteer their efforts in a school to which they 

had not developed any feelings of loyalty. Because of the homogeneous 

nature of the extracurricular activities in the Virginia Beach Public 

Schools, however, these factors seemed to have been somewhat negated so 

that the transfer students who wanted to involve themselves in school 

activities could do so with a minimum of difficulty. 

In analyzing the lack of significant differences in attendance 

between the four groups of students, it should be understood that all 

Virginia Beach secondary schools operate under a division-wide attend-

ance policy. Students who are absent more than thirty days from a 

course, do not receive academic credit for that course. Because of 

this policy and other factors, Virginia Beach secondary schools average 

approximately 93% daily attendance. With all schools maintaining a high 

attendance rate, it follows, therefore, that the students in each group 

would not vary greatly in their attendance patterns. 

As for the lack of significant differences in academic achievement, 

it should be understood that all Virginia Beach secondary schools offer 

the same curriculum and maintain a similar grading policy. Although 
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students might have transferred schools, the courses they were offered 

were the same; and while the students may have had to adjust to dif-

ferences in teaching styles and classroom atmosphere, textbook series, 

core curricula, etc., did not vary. Hence, the differences in 

academic averages were due mainly to differences in the original mean 

averages of the students and not to their transferring from one school 

to another. 

Implications 

Public school administrators should understand that parents and 

students will continue to voice complaints about proposed school attend-

ance zone changes. These complaints will be based on the issues of 

school loyalty, disruption of student routine, and the maintenance of 

"neighborhood" schools. While the above arguments may be difficult to 

refute, this research has shown that the transfers to new schools are 

not so traumatic as to affect the overall goal of public education, 

i.e., to produce a literate public. Even though attitude toward school 

may have been lowered because of changes in Virginia Beach's school 

attendance zones, the keys to success in school-attendance, and ulti-

mately, academic achievement-did not decline. Although no potential 

negative academic effects of transferring schools were found in this 

study, it appears to this writer that public school administrators 

involved in attendance zone changes should be accutely aware of the 

public's reluctance to change and should do everything possible to help 

new students adjust to their new and strange environments. These 

efforts should include such activities as providing in-service programs 
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for faculty members in order to make them aware of potential problems of 

transfer students and providing student/parent orientation programs for 

those new to the school in order to make them aware of the academic, 

athletic, and social activities available to them in their new schools. 

Recommendations for Further Study 

The purpose of this study was to determine the effect on high 

school students' attitude toward school, academic achievement, attend-

ance, and participation in extracurricular activities when they have 

been forced to transfer schools. Because of the scarcity of research 

in this area, other studies of a similar nature would be helpful to 

those public school administrators who are or will be involved in super-

vising the transition of students as shifts in school attendance zones 

are made. Suggestions for further study are as follows: 

1. Longitudinal replication of this study at different grade 

levels should be conducted in a different geographical loca-

tion, perhaps incorporating personal interviews as part of the 

research methodology. This would not only contribute to the 

body of literature on this topic, but would also be useful in 

validating the findings of this research. 

2. Since students who chose the junior/senior option plan actively 

worked to avoid being transferred to a new school, further 

research should be conducted to determine the reasons that 

these students did not perform better than their peers in the 

other research groups. 

3. Since parents were very vocal in their opposition to the 
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changes in Virginia Beach's school attendance zones, a study 

incorporating their views would add to the body of knowledge in 

this area. 

4. Future research should evaluate attempts to reduce the trepida-

tion and concern that students feel when they are involuntarily 

forced to transfer schools because of the redrawing of school 

attendance zones. 
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Student Number 

ATTITUDE TOWARD SCHOOL SURVEY 

This survey contains 36 statements concerning student attitudes 
toward school. You are to decide which of these statements are true for 
you, or for your school and which are not. 

If a statement is always true for you or your school, circle the 
number i for Strongly Agree. 

If a statement is generally true for you or your school, circle the 
number i for Agree. 

If a statement is generally false for you or your school, circle 
the number~ for Disagree. 

If a statement is always false for you or for your school, circle 
the number l for Strongly Disagree. 

1. I look forward to going 
to school 

2. Most extracurricular 
activities are a waste 
of time and money 

3. I like my subjects this 
year 

4. I do not care if my school 
wins in sports or other 
types of extracurricular 
activities 

5. I find it hard to adjust 
to my school 

6. Most of my courses are 
too hard 

7. I will be sorry to leave 
this school 

8. My teachers challenge me 
academically 

STRONGLY 
AGREE 

4 

4 

4 

4 

4 

4 

4 

4 

AGREE 

3 

3 

3 

3 

3 

3 

3 

3 

DISAGREE 

2 

2 

2 

2 

2 

2 

2 

2 

STRONGLY 
DISAGREE 

1 

1 

1 

1 

1 

1 

1 

1 



9. I like to stay home sick 

10. The students in my school 
get away with too much 

11. I take pride in the appear-
ance of my school 

12. I wish I could attend 
another school 

13. My teachers make learning 
enjoyable 

14. It is difficult to make 
friends at my school 

15. My teachers are easy to 
talk to 

16. It does not bother me to 
see others ruining the 
appearance of my school 
building 

17. I hate going to school 

18. I actively participate in 
extracurricular activities 

19. I get bored in school 

20. I enjoy attending school 
activities 

21. I am friendly with most 
of my classmates 

22. Most of my courses are too 
easy 

23. I wish I did not have to 
attend school 

24. The rules in my school 
are too strict 

79 

STRONGLY 
AGREE AGREE 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

STRONGLY 
DIShGREE DISAGREE 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 



25. I do many interesting 
projects in school 

26. My teachers do not care 
about me 

27. My friends enjoy going 
to this school 

28. My teachers are not 
very friendly 

29. I have too much homework 

30. Students at this school 
are friendly 

31. I do not get a 1 ong with 
most of my teachers 

32. The trip to and from 
school are too long 

33. The teachers in this 
school know how to explain 
things clearly 

34. I enjoy the trip to and 
from schoo 1 

35. What I am learning will 
be useful to me 

36. What I have to study is 
a waste of time 
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STRONGLY STRONGLY 
AGREE AGREE DISAGREE DISAGREE 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 
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STUDENT EXTRACURRICULAR PARTICIPATION QUESTIONNAIRE 

Student Number Grade 

Male Female Age ------

School Attended Last Year 

TO THE STUDENTS: These questions are about your extracurricular partic-
ipation in your school both for this year and last 
year. Please answer each one honestly. Follow the 
instructions for indicating your response. 

Have you participated in any of the following types of activities in 
school, either this year or last year? If so, circle the appropriate 
number for the highest level of participation for last year on the first 
set of activities of the questionnaire labeled 1982-83, and for this 
year on the second set of activities labeled 1983-84. 
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Activity 1982-1983 

Did not Participated Leader/ 
Participate Participated Actively Officer 

I. Athletics: 

Footba 11 1 2 3 4 
Basketball 1 2 3 4 
Baseball 1 2 3 4 
Wrestling 1 2 3 4 
Soccer 1 2 3 4 
Track 1 2 3 4 
Field Hockey 1 2 3 4 
Tennis 1 2 3 4 
Golf 1 2 3 4 
Monogram Club 1 2 3 4 
Intramurals 1 2 3 4 
Other 1 2 3 4 

I I. School Spirit: 

Cheerleaders 1 2 3 4 
Pep Squad 1 2 3 4 
Other 1 2 3 4 

I I I. Performance: 

Debate 1 2 3 4 
Drama 1 2 3 4 
Band 1 2 3 4 
Chorus 1 2 3 4 
Forensics 1 2 3 4 
Other 1 2 3 4 

IV. Honor Societies: 

National Honor Soc. 1 2 3 4 
Spanish Honor Soc. 1 2 3 4 
Other 1 2 3 4 

V. Publications: 

School Newspaper 1 2 3 4 
Literary Magazine 1 2 3 4 
Yearbook 1 2 3 4 
Other 1 2 3 4 
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Activity 1982-1983 

Did not Participated Leader/ 
Pa rt i c i pate Participated Actively Officer 

VI. Clubs: 

Science Club 1 2 3 4 
Art Club 1 2 3 4 
Spanish Club 1 2 3 4 
French Club 1 2 3 4 
German Club 1 2 3 4 
Key Club 1 2 3 4 
Ind. Arts Club 1 2 3 4 
Other 1 2 3 4 

VI I. Student Government: 

S.C.A. 1 2 3 4 
I. C. C. 1 2 3 4 
Senior Class 1 2 3 4 
Junior Class 1 2 3 4 
Sophomore Class 1 2 3 4 
Other 1 2 3 4 

VI I I. Vocational Educ.: 

F. H.A. 1 2 3 4 
F.B.L.A. 1 2 3 4 
D. E. 1 2 3 4 
V.I.C.A. 1 2 3 4 
Other 1 2 3 4 
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Activity 1983-1984 

Have not Pa rt i c i pated Leader/ 
Participated Participated Actively Officer 

I. Athletics: 

Footba 11 1 2 3 4 
Basketball 1 2 3 4 
Baseba 11 1 2 3 4 
Wrestling 1 2 3 4 
Soccer 1 2 3 4 
Track 1 2 3 4 
Field Hockey 1 2 3 4 
Tennis 1 2 3 4 
Golf 1 2 3 4 
Monogram Club 1 2 3 4 
Intramurals 1 2 3 4 
Other 1 2 3 4 

I I. School Spirit: 

Cheerleaders 1 2 3 4 
Pep Squad 1 2 3 4 
Other 1 2 3 4 

III. Performance: 

Debate 1 2 3 4 
Drama 1 2 3 4 
Band 1 2 3 4 
Chorus 1 2 3 4 
Forensics 1 2 3 4 
Other 1 2 3 4 

IV. Honor Societies: 

National Honor Soc. 1 2 3 4 
Spanish Honor Soc. 1 2 3 4 
Other 1 2 3 4 

V. Publications: 

School Newspaper 1 2 3 4 
Literary Magazine 1 2 3 4 
Yearbook 1 2 3 4 
Other 1 2 3 4 
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Activity 1983-1984 

Have not Pa rt i c i pated Leader/ 
Participated Participated Actively Officer 

VI. Clubs: 

Science Club 1 2 3 4 
Art Club 1 2 3 4 
Spanish Club 1 2 3 4 
French Club 1 2 3 4 
German Club 1 2 3 4 
Key Club 1 2 3 4 
Ind. Arts Club 1 2 3 4 
Other 1 2 3 4 

VI I. Student Government: 

S.C.A. 1 2 3 4 
I. C. C. 1 2 3 4 
Senior Class 1 2 3 4 
Junior Class 1 2 3 4 
Sophomore Cl ass 1 2 3 4 
Other 1 2 3 4 

VI I I. Vocational Educ.: 

F.H.A. 1 2 3 4 
F.B.L.A. 1 2 3 4 
D.E. 1 2 3 4 
V.I.C.A. 1 2 3 4 
Other 1 2 3 4 
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GRADES AND ATTENDANCE INFORMATION SHEET 

Student's Name 

Student's Group -------------------------

Grade Point Average 1982-83 -------------------

Grade Point Average 1983-84 -------------------

Number of Absences for 1982-83 

Number of Absences for 1983-84 ------------------

(To be completed by school personnel) 
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