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(Abstract)

The Virginia Board of Educati on mandated that, by the
Fall of 1989, all public elementary schools in the
Commonweal th shoul d establish el enentary school gui dance
prograns and enpl oy an el enentary school guidance counsel or
for every 500 students.

Since that tinme, eight years have passed, and a review
of successful progranms was in order. The purpose of this
research was to describe exenplary elenmentary schoo
gui dance practices and prograns in Southwest Virginia.

Based on the recommendati ons of three counsel or
educators fromVirginia Tech, three elenentary school
divisions were identified for inclusion in the study.

Rural , urban and suburban school divisions were chosen, so



that the results would reflect a broader spectrum of
exenpl ary el enentary school gui dance practices and
progranms. Specific school sites were selected by the
school superintendent or gui dance supervi sor.

During the Spring of 1997, the process of collecting
data began. School counselors were asked to conplete a
gquestionnaire. Next, the researcher conducted site visits
to each school, during which tinme ten structured interviews
took place with those people who had interactions with the
el ementary school guidance program \Wiile on the site,
docunents related to the el enentary school gui dance program
were reviewed. Research results were presented in case
study fashi on.

The nost frequently cited exanpl es of exenplary
el ementary school guidance practices and prograns were
summari zed. Results showed that rural, urban, and suburban
el ementary school gui dance progranms had striking
commonalities. Al three elenentary school guidance
prograns reported strengths in fifteen areas, which were
grouped into three categories: (1) focus on student
devel opnent and achi evenent, (2) staff collaboration, and

(3) focus on parents and volunteers. A detailed



description and di scussion of each exenplary elenentary

school gui dance practice and program concl uded the study.
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CASE STUDIES OF EXEMPLARY ELEMENTARY SCHOOL GUIDANCE

PROGRAMS IN SOUTHWEST VIRGINIA

CHAPTER ONE
Introduction
The |l ast quarter of the twentieth century has been the

setting for nyriad societal trends: an increase in single-
parent and bl ended famlies, famlies living in poverty,
and teenage pregnancies, as well as an increase in drug
abuse and violent crines involving youth. Concurrent with
t hese social changes, the need for preventive prograns has
been enphasi zed in public education. |In response to
soci etal need, the nunber of conprehensive devel opnent al
gui dance prograns in public elenentary schools has grown
significantly in Virginia during this generation. The need

for school guidance prograns is summarized in A CGuide for

Pl anni ng and Devel opi ng Gui dance and Counsel i ng Prograns in

Virginia's Public School s:

"@ui dance and counseling prograns reflect a societal
expression of concern for the individual. These
prograns exist, and nust be provi ded, because young
peopl e need them Student success now, and in the
future, depends to a | arge degree upon the nature and
qual ity of educational experiences"

(Commonweal th of Virginia, 1989, p. 1).



Research has denonstrated that devel opnent al
el ementary school gui dance prograns are associated with
positive student results. Burgess (1991) identified three
beneficial student outcones, including, inproved: (1)
school attitude and work habits; (2) peer relationships and
communi cation skills; and (3) notivation, behavior, and
grades. A positive correlation has been found to exi st
bet ween t hese and ot her desirable outcones, including;

i nproved school attendance, increased nunbers of students
conpl eti ng school, the devel opnent of enploynent skills,
i nproved | earni ng, and achi evenent (Burgess, 1991).

The need for devel opnental el ementary school gui dance
prograns has been identified and the benefits of such
prograns have been described. However, the characteristics
and conditions associated wth exenplary el ementary school
gui dance progranms still seemto be undeterm ned. Before
taking a closer | ook at characteristics and conditions
associated wth exenplary el enentary school gui dance

prograns, a concise definition of "program' is needed.

Elementary School Guidance Program: Defined
A working definition of the term school guidance

programis offered by Myrick (1987). He defined school



gui dance program as a "generic set of personal devel opnent
services offered to students. Counseling is one of those
services. These services are provided through an organi zed
gui dance programw th specific objectives which focus on
the academ c, personal, social, and career devel opnent of
students" (Mrick, 1987, p. 6).

In Total Quality Counseling: A Conprehensive Manual

for El enmentary/ M ddl e School Counsel ors, Burgess descri bed

el ementary school guidance as "a program of [direct and
indirect] services [school counselors] provide to students,
parents, teachers, admnistrators, and community nenbers"
(Burgess, 1991, p. 6). Direct services refer to services
which are delivered directly to the student, such as
counsel i ng, classroom gui dance, and group gui dance.
I ndirect services refer to services which support student
| earni ng, such as consulting, career education projects,
peer hel per prograns, and coordinating functions (Burgess,
1991).

A review of literature of conprehensive schoo
gui dance progranms whi ch spans 30 years of enpirical
research served to enhance the definition of schoo
gui dance program Borders and Drury (1992) identified four

core principles. They found school guidance prograns to



be: (1) distinct and conprehensive; (2) integral to and
i ndependent of the total education program (3) based in
human devel opnment theories; and (4) of service to al
students equally.

In a national study, Gerstein and Lichtman (1990)
identified four general characteristics associated with
el ementary school gui dance prograns nom nated as exenpl ary.
Exenpl ary el ementary school gui dance progranms were found
to: (1) be devel opnental and preventive in nature and
available to all students; (2) pronote the devel opnent of a
realistic self-concept, decision-making and interpersonal
skills, and academ c devel opnent; (3) stress the
integration of the guidance programinto the total school
curriculum (4) enphasize the inportance of program

eval uati on.

Timely Question
Whet her exanpl es of exenplary el enentary school
gui dance progranms in Southwest Virginia could be described
is a tinely question because el enentary school gui dance
prograns are in jeopardy. On August 8, 1995, public
hearings were held by the Virginia State Board of Education

at five locations throughout the Commonweal th of Virginia.



These hearings allowed for public discussion of changes
whi ch had been proposed in school guidance regul ati ons.
Speakers included supporters of school guidance prograns
and those opposed to all, or certain aspects of this pupi
personnel service.

On January 18, 1996, the Virginia State Board of
Educati on adopted new regul ati ons for school guidance
prograns, based on the Board's belief that, "local school
boards are best equi pped to set policies involving the
scope of guidance services for the public schools in their
communities" (Sgro, personal comunication, January 29,
1996). The new policy required each |ocal school board in
Virginia to adopt a division-wde policy concerning their
school gui dance prograns. By July 1, 1996, each schoo
division in Virginia was required to develop: (1) an annual
witten notification to parents concerning the division's
gui dance prograns, and (2) a provision wth respect to
personal / soci al counseling, stating the procedures by which
parents may elect to have their child not participate in
t he gui dance program if they so desired. 1In a nore recent
Virginia State Board of Education decision, dated
Sept enber, 1997, school divisions were given the option to

hire either a reading specialist or an elenmentary school



gui dance counselor with funds which had previously been
earmarked for el enentary school guidance counsel ors.

Along with | egislative changes, school guidance
prograns in Virginia have experienced a decreased anount of
| eadership at the state level. On February 10, 1995, David
Bur gess, educational specialist in elenmentary guidance,
resigned his position of program supervisor for the
El ementary School Counseling Programwi th the State of
Virginia Departnment of Education. Don Ayers Ed.D.
educati onal specialist in secondary guidance retired on
June 30, 1995. Since that tinme, no new appoi ntnments have
been nmade to those positions. Rather, the Virginia
Depart ment of Education consolidated the supervision of
el emrentary, mddle, and secondary school gui dance prograns
with the Departnent of Special Education, under the
di rection of Doug Cox.

Taken together, changing State Board of Education
policies and the dispersion of professional |eadership,
all ow for changes in the structure of school guidance
progranms in school divisions in the state of Virginia. The
need for research institutions to take a |leadership role in
hel ping to identify and describe exenplary el enmentary

school guidance prograns at this tinme is apparent. W thout



research, the service provided to students by el enentary
gui dance prograns may find itself "at risk" of being

restricted in certain Virginia public elenmentary school s.

Problem Statement
Since the Virginia General Assenbly nmandated
el ementary school gui dance prograns and counsel ors starting
in the Fall of 1989, eight years have passed and a | ook at
exenpl ary prograns was in order. To date, exenplary
el ementary school gui dance prograns and practices in

Sout hwest Virginia have not been descri bed.

Statement of Purpose

A review of the literature shows that information is
general ly avail able on the topic of school guidance
prograns, particularly secondary prograns. Fewer studies,
however have explored el enentary school guidance (Cerstein
& Lichtman, 1990; Carroll, 1993; Mirse & Russell, 1988).
Ei ght years after the mandate to inplenent el enentary
school gui dance prograns in Virginia schools, it is
inportant to identify elenentary school gui dance prograns
perceived to be exenplary so that characteristics and

conditions associated with these prograns can be descri bed.



A case study review of exenplary elenentary school guidance
prograns in urban, suburban, and rural settings woul d:
(1) foster the sharing of innovative and best practices,
(2) challenge |l ess effective prograns and practices,
(3) encourage future self-exam nation of elenentary
school gui dance prograns, and
(4) serve as a showcase of el enentary school gui dance
prograns worthy of enul ation.

After characteristics and conditions associated with
exenpl ary el enentary school gui dance prograns are
identified and descri bed through case studies, the
resulting information could be shared statew de to foster
t he expansi on of exenplary el ementary school gui dance
practices, as well as encourage increased sel f-exam nation

of elenmentary school gui dance prograns.

Research Question
Nuner ous prograns have received recognition through
journal publications or as a result of counselors
presentations at professional conferences, while other
prograns have renmai ned decidedly less visible. Like the
popul ati ons they serve, elenentary school gui dance prograns

have their differences, as well as simlarities. | f



exenpl ary el enentary school gui dance prograns were
identified, what specific practices and prograns woul d be
observed?

This research proposes a two stage study: (1)
exenpl ary el enentary school gui dance prograns in Sout hwest
Virginia would be identified; and (2)exenplary elenentary
school gui dance practices and prograns i n Sout hwest
Virginia woul d be descri bed.

The purpose of this research is to:

STAGE ONE: Program ldentification
1. Identify which public elementary schools in
Sout hwest Virginia are perceived to have exenpl ary

el ementary school gui dance prograns.

STAGE TWO: Program Description
2. Describe what practices and prograns are
being inplemented in the public elenentary schools
percei ved to have exenplary elenentary schoo

gui dance prograns i n Southwest Virginia.

Limitations of the Study
Since the sanpling population was |limted to Sout hwest

Virginia, the research findings were not representative of



el emrentary school gui dance prograns perceived to be
exenplary statewide. In this research, another limtation
was that the case study nethod did not take a | ongitudinal
approach. Rather, it gave the affect of a "snap shot"”
picture of three elenmentary school gui dance prograns, as
t hey presently exist.

I ndi vi dual s’ varyi ng perception of exenplary
i nfluenced the findings reported in this research. For
exanpl e, counsel or educators identified specific school
divisions for inclusion in the study based on their
perceptions of exenplary. Also, those who responded to the
questionnaire and structured interview questions based
their answers on their perceptions of exenplary. Wen
identifying “nost effective practice” observed during the
site visit, the researcher based her observations on her

per ceptions of exenplary.

Significance of the Study
| ncreased knowl edge of exenplary el enentary school
gui dance practices and prograns carries with it the
potential for fostering the expansion of exenplary
practices throughout the state. As a result of this study,

experienced professionals, and those who are new to the

10



field, may benefit from a showase of exenplary program

nmodel s wort hy of enul ati on.

Definitions of Terms

Exemplary Public Elementary School Guidance Programs:

Virginia public el enmentary school gui dance prograns
wort hy of enul ation;

i ncludi ng grades K-8, or sone conbination of those
gr ades;

representing urban, suburban, and rural settings in

Sout hwest Virginia

Rural: a sparsely popul ated comunity with an econony
| argel y dependent on agriculture

Urban: A densely popul ated community with an econony
| argel y dependent on business and industry

Suburban: a residential comunity | ocated on or near the
outskirts of an urban area

School Guidance Program: refers to "a generic set of

personal devel opnent services offered to students.
Counseling is one of those services. These services are

provi ded t hrough an organi zed gui dance programw th

11



speci fic objectives which focus on the academ c, personal,
soci al, and career devel opnent of students" (Mrick, 1987,
p. 6). This study was focused on the elenentary school
gui dance programrather than the el enentary school

counsel or.

School Counseling: an individual or group "process through

whi ch a professionally trained counsel or enpl oys specific

counsel ing techniques to assist students in the foll ow ng:
under st andi ng sel f and ot hers;
gai ni ng knowl edge about education, work,
and | eisure; and
exploring alternative courses of action and nmaking
realistic decisions and plans" (Comonweal t h of
Virginia, 1989).

Program Characteristics: functions which are essential to

an effective school guidance program including:
(1) counseling (individual and small group);
(2) group gui dance;
(3) consultation
(4) coordination;
(5) information service;

(6) individual assessnent;

12



(7) (7) placenent; and

(8) evaluation (Comopnwealth of Virginia, 1989).

Program Conditions: distinguishing traits essential to an

ef fective school guidance program including:
(1) endorsed gui dance personnel;
(2) a specified student/counselor rati o;
(3) admnistrative support;
(4) appropriate guidance facilities;
(5) clerical assistance;
(6) teacher, parent, and community invol venent, and;
(7) supervisory consultation and assi stance

(Commonweal th of Virginia, 1989

Overview of the Study
In Chapter Two, a review of literature will describe
t he devel opnent of school counseling, particularly
el ementary school counseling. Characteristics and
conditions associated with exenplary K-12 and el enentary
school gui dance prograns will be discussed. Methodol ogi cal
reports involving exenplary school guidance progranms wl |

be revi ewed.

13



In Chapter Three, the qualitative nmethods used in this
two stage research project will be described. The first
stage of the research, which involves the identification of
exenpl ary el enentary school gui dance prograns, will be
di scussed. The second stage of the research project,
consisting of case study reports, wll also be descri bed.
Chapter Four will report the data collected from sel ected
ur ban, suburban, and rural elenentary school guidance
prograns in Southwest Virginia. Chapter Five wll
summari ze and interpret the data collected and make

recommendati ons for further studi es.

Summary
This research sought to describe exenplary el enentary
school gui dance prograns in urban, suburban, and rural
school divisions in Southwest Virginia. Exenplary
el ementary school guidance prograns were first identified
by reputational nethod and then described using case study
met hods, including; observation, interview, and docunent

revi ew.

14



CHAPTER TWO

REVIEW OF THE LITERATURE

Introduction
Chapter Two examines the literature on the topic of
el ementary school gui dance progranms. For conveni ence, the
di scussion was reported in three sections: (1) the
background and history of elenentary school guidance, (2) a
description of exenplary elenentary school gui dance program

nmodel s, and (3) related research-based studi es.

Background and History of Elementary

School Guidance

Those who work with el enmentary, mddle, and secondary
school gui dance prograns identify Frank Parsons the father
of the school counseling novenent. Parsons' book, Choosing
a Vocation (1909), is generally thought to be the
foundation for the guidance progranms known in public
school s today. Vocational guidance, once the focus of
school gui dance prograns, is currently thought to be one of
several inportant elenents in a conprehensive schoo

gui dance program

15



El enentary school gui dance was reported to be an
evol ving specialty in the counseling profession (Paisley &
Borders, 1995). Faust (1968b) identified three stages in
t he devel opnent of el enmentary school gui dance counsel or:
(1) the traditionalist; (2) the neotraditionalist, and; (3)
the devel opnentalist. Elenentary school gui dance prograns
first appeared in large urban areas in the 1920s, during
which tinme el enmentary school gui dance prograns imtated
their secondary forerunners (Myrick, 1987). Enphasis was
put on scheduling, advisenent, adm nistering and/or
interpreting test data, and duplicating the role and
function of a psychologist. During the traditionalist
period, the practice of one-on-one counseling predom nated
(Faust, 1968b) and the growth of elenentary school gui dance
prograns was insignificantly small (Mrick, 1987).

Books witten by WIIliam Burnham s during the
traditionalist period were influential to the future
devel opment of el enentary school guidance programs. |In The

Normal M nd (1924), G eat Teachers and Mental Health

(1926), and The Wol esone Personality (1932), Burnham

enphasi zed (1) preventive gui dance services for al
el ementary school -aged students, (2) a positive |earning

climate, and (3) nental health services for teachers.

16



Toward the end of the traditionalist period, elenentary
school guidance started taking on a | ess renedial | ook
(Lehman, 1990).

During the 1950s, the neotraditionalist emerged. Like
the traditionalist, the neotraditionalist was child crisis-
oriented, but was beginning to use an increasi ng nunber of
preventive approaches. During this stage, considerably
| ess enphasis was given to schedul i ng/advi senent, testing,
and career exploration, when conpared to the traditionalist
st age.

Faust (1968b) used the word "devel opnentalist” to
descri be the new el ementary school counselor. This stage,
whi ch energed during the 1960s, has been prevention-,
rather than crisis-oriented. Addressing the devel opnent al
requirenents of all children in the educative process has
been the primary focus for this nost recent group of
el ementary school counselors. Devel opnentalists have
supported the increase of small group counseling and have
expanded coordi nation and col |l aboration efforts (Faust,
1968b) .

Significant |egislation gave nourishnent to the
devel opi ng idea of elenentary school guidance. The

Nat i onal Defense Education Act of 1958 (Public Law 85-864)

17



aut hori zed nonies to be spent at state and | ocal |evels for
t he i nmprovenent of counsel or education and gui dance
services. An anendnent to the National Defense Education
Act (NDEA) made funds available specifically to elenentary
school gui dance prograns in 1964 (Kirk, 1990).

So inportant to el enentary school guidance, Faust
(1968b) |ikens the NDEA Amendnent of 1964 to Congress
signing the birth certificate of nodern el enentary schoo
gui dance. There were 3,837 elenentary school counselors in
48 states by 1967 (Lehman, 1990). By 1969, there were over
6, 000 el enmentary school counselors in all 50 states
(Lehman, 1990). From a snol dering enber of the 1920s,
el ementary school guidance caught fire in the 1960s.

During the decade of the sixties, Norris (1963)
addressed the occupational information needs of the
el ementary school student. Throughout el enentary school,
she proposed that students should: (1) devel op whol esone
attitudes toward work; (2) becone aware of a variety of
fields of work; (3) be given accurate information about
occupations; and (4) understand the various rewards of work
whi ch extend beyond salary. Norris' proposals have been
recogni zed as fundanental principles, integral to current

conprehensi ve el enmentary school gui dance prograns.

18



Pr of essi onal devel opnent of el enmentary school gui dance
has run parallel to state and national | egislative changes.
During a neeting of the American Personnel and CGui dance
Association in 1965, Don D nkneyer, Sr. volunteered to
serve as a "coordinating point" for those who wanted to
share informati on about an energi ng concept: elenentary
school guidance (D nkneyer, 1989). A newsletter called

El ementary School Gui dance News and Vi ews was established

for the sharing of programideas anong 392 subscri bers.
Before the end of that year, the newsletter had 575
subscri bers representing 46 states. After four volunes had

been published, News and Views was re-organi zed in 1966 as

a journal presently known as El enentary School Guidance &

Counseling. D nknmeyer was appointed the first editor of
the new journal by the Anmerican School Counseling

Associ ation, a division of the American Personnel and
Gui dance Associ ati on.

In 1966, a prelimnary statenent on the el enentary
school counsel or was made by a joint Association for
Counsel or Education and Supervi si on- Aneri can School
Counsel ors Associ ation commttee (ACES-ASCA, 1966). In
this statenent, nationally acclainmed professionals in the

field of counseling envisioned what would result in a state

19



mandate affecting Virginia public elenmentary schools
twenty-one years later. The commttee's vision about
devel opnental el enentary school gui dance enphasi zed t he
foll om ng prophetic statenents:
We believe that guidance for all children is an
essential conponent of the total educati onal

experience in the elenentary school.

We envision a "counselor" as a nenber of the staff of
each el enentary school

The "counselor” will have three nmajor

responsi bilities: counseling, consultation, and
coor di nati on( ACES- ASCA, 1966) .

El ementary school counselors were first hired on a

counsel or-teacher ratio, rather than counsel or-student

ratio (Myrick, 1987). Faust's book, Counsel or-Consul t ant

in the Elenentary School (1968a), gave support to the

i nportance of the consultant role, listing it first in a
heirarchy of roles, followed by group counseling and
i ndi vi dual counsel i ng.

During the 1970s and 1980s, the role of the elenentary
school gui dance programwas further clarified. The concern
over "why" elenentary school counselors should be hired
gave way to "how' el enmentary school counsel ors functioned
and acconplished their programgoals. The concept of an

el ementary school gui dance team approach energed whil e the
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el ementary school gui dance program devel oped visibility
outside of the guidance offices; at tines practiced in the
cl assroons, on playgrounds, in the cafeterias, and in the

hal | ways (Mrick, 1987).

History of Elementary School Guidance in Virginia

The Commonweal th of Virginia enployed it's first full-
time counselor in the public schools in 1936 (Kirk, 1990).
Wthin four years, the R chnond Consultation Service was
established for the purpose of advising out-of-school youth
and adults. Branches of this agency were established
across the state, and by 1947 it was renaned the State
Consul tation Service and placed under the supervision of
the Division of Secondary Education within the State
Departnent of Education (Kirk, 1990).

One year later, the Virginia State Departnent of
Educati on assunmed responsibility for guidance services in
the public schools and the State Consultation Service was
di sconti nued. One of the first recomendations fromthe
new y formed gui dance staff of the Virginia State
Departnent of Education was for gui dance services to be

provided fromgrades 1 through 12 (Kirk, 1990). This
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recommendati on mar ks one of the beginning points of
el ementary school guidance in Virginia.

Usi ng federal nonies, the first el enentary school
gui dance progranms in Virginia started in scattered rural
and urban school divisions during the early 1960s. \Wen
nei ghbori ng school divisions observed the benefits,
el ementary school gui dance prograns began to grow sl owy,
using federal and local funds to inplenent the new
prograns. At this time, not all school adm nistrators were
equally famliar with the benefits of inplenenting an
el ementary school gui dance program Proof was needed.

A pilot study of elenentary school gui dance prograns
in the Coomonweal th of Virginia was conducted by the
Virginia Departnent of Education from 1965 to 1969. Five
school divisions collaborated. As a result of this study,
adm ni strators, teachers, and parents reported support for
el ementary school guidance prograns. Wile interest in
i npl ementing el enentary school gui dance prograns was
growi ng during the late 1960s, federal funding was
begi nning to dimnish. Since state funding had not yet
been mandated, the actual growth in inplenmenting new

el ementary school gui dance prograns slowed: by 1985 the
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nunber of el ementary school counselors only nunbered 200
(Hof f man, 1989).

During 1979, the Virginia Elementary School Counselors
Associ ation (VESCA) State Legislative Commttee was forned.
Thi s group, which consisted of elenmentary school
counsel ors, counsel or educators, state and | ocal gui dance
supervisors, was concerned with maki ng el ementary schoo
gui dance available to all children in Virginia. To
acconplish this goal, the commttee established a support
network for a state mandate for el enmentary school gui dance
prograns, which included the Virginia Personnel and
Qui dance Association's (currently known as the Virginia
Counsel ors Associ ation) divisions and chapters (Hoffman,
1989) .

A @uide for Planning and Devel opi ng Gui dance and

Counseling Progranms in Virginia' s Public Schools was

devel oped in 1980 and published in 1983 by the Virginia
State Departnent of Education. Reprinted in 1989,this
publ i cation conbi ned guidelines for the devel opnment of
conpr ehensi ve school gui dance prograns, applicable to
el emrentary, mddle, and secondary settings. The guide

i ncl uded four sections:
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(1) the rationale of school guidance prograns and
expect ed educational, personal-social, and career
devel opnent out cones;

(2) school guidance program goals and objectives;

(3) a systematic approach to the devel opnent of
school gui dance prograns: planning, assessing
needs, designing, and evaluating the program and

(4) role descriptions of other personnel wth
responsibility for the gui dance program

Two supplenents to A GQuide for Planni ng and Devel opi ng

Qui dance and Counseling Prograns in Virginia's Public

School s were devel oped by the Virginia Departnent of

Education in the m d-1980s. Career Cuidance and Counsel i ng

appeared in 1984. This nonograph, as well as previous
research (Norris, 1963; Splete, 1982), gives support to the
i nportance of inplenenting a conprehensive K-12 career

devel opnent school gui dance program Counseling with

Handi capped Students, published in 1985, focused attention

on the devel opnental needs, educational goals, and
counsel i ng techni ques recomended for school counsel ors
working with students with disabilities.

A resol ution recommendi ng that el ementary school

gui dance progranms be included in all Virginia schools was
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presented by the Virginia State Board of Educati on on May
23, 1986. As aresult of a five year study by the Joint
Subconmm ttee Studying the Feasibility of Requiring Guidance
Counseling in the Public Elenentary Schools, a four-year
phase-in plan began in Septenber, 1986. By the 1986-1987
school year, elenentary school guidance prograns had been
established in 50 of the 139 school divisions in Virginia
(Lehman, 1990). By the 1992-1993 school year, elenentary
school counsel ors nunmbered 1,251 in Virginia public schools
(Murray, 1995).

An addi tional recommendati on was nade by the
subcomm ttee on el enentary gui dance: that school divisions
enpl oy one school counsel or per 500 el enentary school
students by the 1989-1990 school year (Commonweal th of

Virginia, 1986). The Standards for Accrediting Schools in

Virginia was nodified by the Virginia State Board of
Education on June 19, 1987 in accordance with the
subconm ttee's recomrendati ons, providing for the inclusion
of elenmentary school guidance prograns in Virginia public
school s (Lehman, 1990).

In an historical review of the devel opnent of
el ementary school gui dance prograns in Virginia, Hoffman

(1989) cites three significant research projects (Witlock
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& Duncan, 1983; Ryan, 1984; and Col | ege Entrance

Exam nation Board, 1986). In the first study, Whitlock and
Duncan (1983) investigated Virginia elenentary school

princi pals' perceptions of support personnel. In this
study, elenentary principals identified the elenentary
school counsel or the support professional who was
unavai l abl e, but deened nobst necessary.

The second study consisted of a 1982-1984 eval uation
of elenmentary school guidance prograns in three Virginia
school divisions (Ryan, 1984). Conducted by the Appal achi a
Educati onal Laboratory and the Virginia Departnent of
Education, this research involved 29 elenentary schools in
Augusta County, Richnmond Cty, and WIIliansburg-Janes City
County school divisions. Data showed el enentary school
gui dance prograns were being correctly adm ni stered and had
hi gh ratings fromparents, principals, and staff.

Keeping the Options Open (Coll ege Entrance Exam nation

Board, 1986) was a third study which gave support to

el enentary school gui dance counseling programin Virginia.
This national study of guidance prograns urged the

devel opnent and expansi on of elenentary and m ddl e school

gui dance progranms. School guidance prograns which support
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"at risk" students and inprove famly-school relations were
r ecomended.

The Virginia Departnent of Education Division of
Speci al Education and Pupil Personnel Services office al so
contributed to the devel opnent of conprehensive gui dance
prograns by devel opi ng position statenents about counseling
procedures. "Suggested School Counseling Activities",
dat ed Novenber 21, 1984, was a docunment used to define an
accrediting standard: requiring a school guidance staff to
devote 60 percent of its tine to counseling students
individually or in small groups (Commonwealth of Virginia,
1989). By 1987, the Virginia Board of Educati on amended
its position, requiring each nenber of the guidance staff
to conduct counseling activities 60 percent of the tine.

Procedures for Inplenenting the Sixty Percent Counseling

Accreditation Standard in the Public Schools in Virginia

was published in 1989, clarifying that the 60 percent
counsel ing requirenent and recommended docunentati on
procedures also applied to el enmentary school counsel ors

wor ki ng part-tinme (Commonweal th of Virginia, 1989).
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Description of Exemplary Elementary School Guidance

Program Models

Gysbers and Henderson (1994) and Myrick (1987) have
devel oped wel |l respected nodels for conprehensive school
gui dance progranms. By examning the witings of these
counsel or educators, insight can be gained into ideal
characteristics and conditions associated with
conpr ehensi ve school gui dance prograns.

Gysbers (1990) observed how school counseling has
evol ved from position statenments to program nodels. The
current conprehensive devel opmental school gui dance program
nmodel of the 1990s has envel oped the forner counsel or-
clinical-services nodel of school counseling. |In the
former nodel, "the focus was on the position (counselor)
and a process (counseling); not on the program (gui dance)"
(Gysbers, 1990, p. 1).

Fi ve program axi ons which formthe foundation for
current school guidance prograns identified by Gysbers
(1990) are:

(1) CGuidance is a program

(2) @uidance and counseling prograns are
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Devel opnment al and conprehensi ve.
(3) @uidance prograns focus on individuals'
conpetencies, not just their deficiencies.
(4) @uidance and counseling prograns are built on a
t eam approach
(5) Cuidance and counseling progranms mandate
articul ation.
Using the five axionms of school guidance prograns presented
by Gysbers (1990), characteristics and conditions of
exenpl ary school guidance prograns K-12 will be descri bed.
First, guidance is a program Like other educational
prograns, the gui dance program has certain recognizable
characteristics, including: (a) |earner
out cones/ conpetencies; (b) activities and processes to
assi st learners; (c) professionally certified personnel;
and (d) materials and resources. The gui dance program
targets key conpetencies, which include self-know edge and
i nterpersonal relations, decision nmaking and pl anni ng, and
knowl edge of life roles, life settings, and life events
(Gysbers, 1990).
Second, guidance and counseling prograns are
devel opnent al and conprehensive. A devel opnental school

gui dance program has regul arly planned gui dance activities
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to assist students in achieving | earner conpetencies. A
conpr ehensi ve school gui dance program provi des a w de range
of activities and services from assessnent, information,
counseling, consultations, referral, and placenent, to
fol | ow up.

Third, school guidance prograns focus on individuals'
conpetencies, not just their deficiencies. Rather than
focusi ng on obstacles and problens, the major enphasis in a
school gui dance program should focus on hel ping the
i ndi vi dual expand exi sting conpetencies and identify areas
for grow h.

Fourth, school guidance prograns are built on a team
approach. Wile the professional certified counselor is a
key el enent in an exenplary school guidance program it is
al so a basic assunption that every nenber of the schoo
staff has a responsibility to contribute to the
conpr ehensi ve, devel opnental school guidance program

Fifth, school guidance prograns mandate articul ation:
a sequenced devel opnental and conprehensive curricul um
whose goals are clearly described to parents, teachers,
adm ni strators, students, and community resources. To

assi st gui dance prograns in articulation, regular neetings
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i nvol ving the school division’ s guidance staff are
r ecomrended.

Using the five axionms proposed by Gysbers, a summary
of school gui dance program characteristics and conditions
foll ow

1. Expects |earner outcones

2. Provides activities and processes to assi st

| ear ner outcones

3. Staffed by professionally certified personnel

4. Uses specific materials and resources

5. Enphasi zes devel opnental and conprehensive

concepts

6. Focuses on student conpetencies rather than

defi ci enci es

7. Uses a collaborative approach including all staff

8. Aids students in making transitions

Myrick (1987) identified eight goals which
characterize nost devel opnental gui dance prograns. These
goals include: (1) understand the school environnent; (2)
understand self and others; (3) understand attitudes and
behavi or; (4) decision-making and probl em sol ving; (5)

i nterpersonal and comruni cation skills; (6) school success

skills; (7) career awareness and educational planning; and
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(8) comunity pride and invol venent.

The eight goals identified by Myrick can be broken
down into nore specific, age-appropriate objectives which
carry with them observabl e outcones. In addition to
gui dance program goals, Mrick (1987) al so descri bes seven
princi pals of devel opnental guidance prograns. The seven
principals described by Myrick can direct program
i npl enentati on and evaluation. The principals state that
devel opnent al guidance: (1) is for all students; (2) has an
organi zed and planned curriculum (3) is sequential and
flexible; (4) is an integrated part of the total education
process; (5) involves all school personnel; (6) helps
students learn nore effectively and efficiently; and (7)

i ncl udes counsel ors who provi de specialized counseling

services and interventions (Mrick, 1987, p. 42).

Virginia Department of Education Program Model
Certain characteristics and conditions associated with
school gui dance prograns have been identified by the

Virginia Departnment of Education. |In A Quide for Planning

and Devel opi ng Gui dance and Counseling Prograns in Virginia
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Public Schools (1989), it states, "An effective guidance

and counseling programrequires that certain conditions
exist and that all levels performa variety of functions”
(Commonweal th of Virginia, 1989, p. 15). Eight
characteristics of effective school guidance prograns
are described, which include the follow ng functions: (1)
counseling (individual and small group); (2) group
gui dance, (3) consultation; (4) coordination; (5)
information services; (6) individual assessnent; (7)
pl acenent; and (8) evaluation. 1In the follow ng section,
each of these eight characteristics will be exam ned.
1. Counseling (individual and small group)

Studi es show that students receiving school counseling
i nproved in academ cs (Cerler, Kinney, & Anderson, 1985),
attitudes (Gerler, 1985), and behaviors (Gerler, 1985;
Cerler, Kinney, & Anderson, 1985). Even though a vast
nunber of topics would be appropriate for discussion during
i ndi vi dual school counseling, there is one common
denom nator for this type of intervention: the goal
Myrick (1987) states that the goal of all school counseling
is to "foster students' educational progress” (Borders &

Drury, 1992, p. 491).
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Time limted, structured snmall group counseling has
been found to be an effective intervention for use with
el ementary school students (Myrick, 1985). Academc
persi stence and achi evenent, for exanple, have been shown
to increase anong el enmentary school students involved in
group counseling (Deffenbacher & Kenper, 1974; WNbrse,
1987). Advantages of this intervention include a variety
of benefits, including; positive feedback from students’
peers, appropriate challenges to negative patterns of
behavi or, thoughts, and attitudes, and the devel opnent of
coping strategies (Myrick, 1987).
2. Group Guidance

Group guidance is typically a "structured unit based

on common devel opnental needs and interests of students at
a particular level" (Borders & Drury, 1992, p. 492).
St udi es whi ch support the positive effects of group
gui dance i nclude those reporting inproved classroom
behavi or anmong fourth graders (Myrick, Merhill, and
Swanson, 1986), inproved behavior and attitudes towards
school (CGerler & Anderson, 1986), inproved final exam
grades anong | ow achi eving sixth graders (WIson, 1986),
and i nproved school attendance anong ki ndergarten and first

grade students (Gerler, 1980).



3. Consultation

Consultation is best described as a collaborative
effort on the part of the school counselor and consultee
(parent, teacher, admnistrator, or specialist) to help the
consultee inprove interactions with the student (Borders &
Drury, 1992). Enpirical studies which denonstrate the
benefit of consultation services by el enentary school
counsel ors, include studies show ng students' i nproved
academ c performance, classroom behaviors, notivation, and
sel f-concept (Borders & Drury, 1992; Bundy & Poppen, 1986).
An indirect service provided by the school counsel or,
consul tation can serve as an intervention, as well as

preventi on.

4. Coordination

A @uide for Planning and Devel opi ng Gui dance and

Counseling Prograns in Virginia' s Public Schools describes

coordi nating as the "cl eari nghouse" or the organization of
"all the activities related to guidance and counseling into
a continuous and neani ngful sequence" (p. 18). Kaneen
(1985) states that "systematic coordination of guidance

prograns is paranount to effective delivery of services"

(Kaneen et al., 1985, p. 102). Coordination refers to a
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variety of direct and indirect services, which include;
facilitating referrals, participating in orientation and
transition prograns, and offering in-service prograns.
5. Information

One function of the school guidance programis to
col |l ect, evaluate, and provide students with personal,
educational, social, and career information so that the
students can make inforned decisions. Norris (1963)
descri bed the need for occupational and educati onal
information at the elementary school level. This need has
al so been expanded by Splete (1982), Hoffrman and MDani el s
(1991), through National GCccupational |nformation
Coordinating Commttee (NO CC) career devel opnent
gui delines (1989), and the Career Qi dance and Counseling
(1984) supplenent to A Guide for Planning and Devel opi ng
@Qui dance and Counseling Prograns in Virginia' s Public
School s (1989).
6. Individual Assessment

I ndi vi dual assessnent refers to the school guidance
service of providing know edge about student "needs,
characteristics, backgrounds, achievenents, and aspirations
- so that professional school personnel nay better assi st

themto gain self-know edge and self-direction”
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(Commonweal th of Virginia, 1989). Through individual
assessnment, students may receive assistance in using
educational and career information, identifying interests
and abilities, or academi c problens. At the elenentary
school level, an inportant aspect of individual assessnent
i ncl udes the school counselor's coordination of the school

testing program

7. Placement

At the elementary school level, placenent refers to
assi sting students to nove on to the next |evel of
education. This may involve transition activities from
el emrentary to m ddl e/ hi gh school, graduation cerenonies
fromthe highest elenentary school grade class, or planning
a program of study for successive grades. Wen planning a
program of study, the student's abilities, interests, and
educati onal / occupati onal goals are nost inportant
consi derati ons.
8. Evaluation

Eval uation refers to assessing the strengths and
weaknesses of a school gui dance program based on program
obj ectives, counsel or functions (determ ned by students'

needs), legislative mandates, and societal expectations
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(Commonweal th of Virginia, 1989). A Guide for Planning and

Devel opi ng Gui dance and Counseling Prograns in Virginia s

Publ i c School s recomrends using a conbi nati on of eval uative

techni ques for obtaining programdata, including; foll ow
up, enunerative data, opinionnaires/questionnaires, case
study techni ques, and experinental research designs.

The inportance of conducting a valid and reliable
program eval uation is paranount. Hoffman (persona
comruni cation, Cctober 31, 1995) sees gui dance program
evaluation as a key elenent in the identification of
exenpl ary el enentary school gui dance prograns, because
W t hout outcone data, evaluation, and program

identification is inpossible.
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Related Research-Based Studies
Gerstein and Lichtman Study
Cerstein & Lichtman (1990) focused their

nati onw de study of exenplary school guidance prograns on
el ementary schools. 1In their study, several conmmon
el emrents were found which applied to all elenentary schoo
gui dance prograns nom nated as exenplary. Al nom nated
prograns were descri bed as devel opnental, preventive, and
as serving all students. Also, all exenplary school
gui dance prograns nom nated for the study were currently
bei ng funded under regular district funds.

In the Gerstein & Lichtman study, ten exenplary
el enmentary gui dance prograns were chosen for closer
investigation. Strengths perceived and reported by these

exenpl ary el enentary school gui dance prograns foll ow

1. East Baton Rouge, Louisiana - positive comunication
wi th parents ("happygrans”), panphlet to parents describing
t he gui dance program age-appropriate suggestion lists to

parents, materials on self-esteem

39



2. San Antonio, Texas - devel opnental cl assroom gui dance
every week, individual planning fromfifth grade, smal
group counseling for academ cally unsuccessful, nonthly

meetings with counselors for purpose of sharing ideas

3. Roanoke County, Virginia - parent guidance conmttee in
each school, peer counseling, commtnment to research-based
staff devel opnent, counselors usually only serve at one

school

4. Eau Claire, Wisconsin - focus on devel opnent al

gui dance for all students, organized, planned curricul um
W th specified student conpetencies, guidance deened an
integrated part of total education process, involves al

school personnel

5. Wynne, Arkansas - supportive and cooperative staff and
adm ni stration, open to new i deas, "Student Host Progrant

trains students to assist new students

6. Orlando, Florida - enphasis on small group counseling,

cl assroom gui dance focus on sel f-awareness, positive habits

and attitudes, understandi ng human behavi or, and deci si on-
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maki ng skills, "Way-|ess" program for weight control, peer

facilitator program

7. La Porte, Indiana - peer facilitator program child
abuse unit taught in 2nd grade, transition programfrom
ki ndergarten to grade one, study skills program at al

| evel s, lunch groups with the counsel or

8. Amherst, Massachusetts - focus on consul tant nodel:

i ncl udi ng; individual and group counseling, consultation
wi th teachers, parent neetings, classroomvisits,

i nvol venent in referral to special education, in-service,
testing, orientation and transition, conmttee work,

speci al prograns, and crisis intervention

9. Rochester, Minnesota - strong parent education
conponent, crisis intervention, short-term counseling,
numer ous cl assroom gui dance activities, resource |ist

prepared by el enmentary counsel or on program area topics

10. Columbia, South Carolina - focus on devel opnent al

gui dance, structured parent education program nonthly
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parent newsletter, peer facilitator program resource
center for hel ping teachers plan | essons, special |essons

by counsel or, on request of the teacher.

Gerstein and Lichtman: Methodological Reports

Gerstein and Lichtman's study (1990) was a nati onal
search for exenplary el enmentary school guidance prograns,
funded by a Christa McAuliffe Research Fell owshi p.
Nom nations for exenplary el enentary school gui dance
prograns were sought froma variety of professiona
sources, including: the state supervisors of guidance in
the fifty states and District of Colunbia; professors at
uni versities with school counseling prograns; professional
| eaders (fromthe American School Counsel or Associ ati on,
t he Association of Counseling and Devel opnent, the National
Educati on Associ ation, and the National Association of
El enentary School Principals); professional journal
editors; and gui dance supervisors who had been
prof essionally active.

More than 200 nom nations were received. Nom nees
were asked to conplete a questionnaire concerning their
exenpl ary program The Del phi techni que was used. A

vari ed group of professionals were chosen to participate on
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t he panel including representatives fromthe field of
counsel i ng and educati on.

The object of this panel was to select ten outstanding
prograns which would be highlighted in the study. Using a
four-point Likert scale, panel nenbers rated the el enentary
school gui dance prograns for: objectives; strengths;
exenpl ary features; and innovative, unusual, or highly
effective practices. School counselors from sel ected
prograns were invited to make presentations at a conference
on exenplary el enentary school gui dance prograns at
Virginia Tech in the spring of 1988.

Gerstein and Lichtman summari zed data coll ected from
134 respondents by grouping the information into five
domai ns; cl assroom gui dance, small group gui dance,

i ndi vi dual counseling, consultation, and coordinating. A
matri x was used to help clarify outstandi ng features of
each exenplary el enentary school gui dance program whi ch was
nom nated for the study. Strong conprehensive and

devel opnent al el enentary school gui dance prograns were
described in a book by Gerstein and Lichtman called The
Best for Qur Kids: Exenplary El enentary Gui dance and

Counsel i ng Prograns (1990).
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Comprehensive Evaluation of Roanoke County
Elementary School Guidance
Lehman (1990) exam ned the overall effectiveness of

one of the earliest and nost conprehensive school gui dance
prograns in Virginia, Roanoke County. The need for such a
study seened apparent since an external, formal eval uation
of the program had not been done in fourteen years. To
determ ne program effectiveness, Lehman desi gned and
conducted a conprehensi ve eval uati on.

Lehman' s research addressed three questions:
(1) Are the program objectives being net?
(2) Are the student needs being nmet appropriately?
(3) What are the attitudes of program participants toward
t he progranf?

Lehman used di scussions with the gui dance supervi sor
and el ementary school counselors, as well as previous

eval uations, and the Roanoke County El enentary CGui dance &

Counseling Activities & Techni ques For Child Devel opnent

Handbook (R E. A.C.H. Manual) for help in determ ning

research goals. Three evaluation questions evolved after

t he goal s were determ ned:



(1) Are the program objectives stated in the
R E. A CH Mnual being net? (ten objectives
addr essed)
(2) What additional identified student needs can be
met by the elenmentary school gui dance progranf
(3) Do participants exhibit a favorable attitude
toward the progranf
All three evaluation questions were addressed by
gui dance counsel ors, teachers, principals, and students.
Parents were only asked questions about their attitudes
toward the el enentary school gui dance program
A variety of nethods were used to gather data. Focus
groups were held with school counselors. Questionnaires
were adm nistered to fourteen randonmy sel ected students.
Thirty-four teachers were randomy selected to participate
in a focus group and conplete Likert-type itens on
gquestionnaires. Three elenentary school principals were
randomy selected to participate in individual structured
interviews, while thirteen the remaining principals were
asked to conplete a questionnaire wiwth the sane itens found
on the teacher's questionnaire.
Two groups of parents were involved in data collection

in the formof a questionnaire. One group was randomy
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selected fromthe total population of parents of elenentary
school aged children attendi ng Roanoke County Schools. The
"sel ected" sanple parent group had participated in the

gui dance programin the year prior to Lehman's study.

Frequency distributions and percentages of responses
for questionnaire itens were cal cul ated using the SAS
Program Data was cross-tabulated to identify differences
whi ch were school -, sex-, or grade-specific. Open-ended
gquestions were categorized by program goal s which had been
identified during a previous program eval uation. The
categories were: (1) Self-Concepts Concerns; (2) Academ c
Concerns; and (3) Relationship Concerns.

Anal ysis of the data showed that program objectives
were being net and that no additional student needs could
be identified. Program participant attitudes were
favorabl e. Lehman nmade seven recomendati ons based on data
anal ysi s, which involved various topics; career infusion,
restructuring school counselors' managerial styles, hiring
of additional staff, inproving public relations with
parents, inproving staff devel opnent, addressing
relationship skills specific to internedi at e-aged students,
and scheduling systematic conprehensive program

eval uati ons.
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Model Development of an Elementary School Guidance Program

In her dissertation, Dodson (1977) devel oped a nodel
for an el enmentary school gui dance program using a case
study approach. Program devel opnent, inplenentation, and
eval uation procedures of the elenentary school gui dance
programin Norfolk, Virginia were observed. The targeted
popul ati on focused on di sadvantaged K-4 pupils enrolled in
a Title | instructional program I n her study, Dodson
sought to address the foll ow ng research questions:

(1) What was the conceptual framework for the

devel opnent of the progran

(2) What were the sequential steps in initiating the

pr ogr anf

(3) How was the programi npl enment ed?

(4) Fromthe analysis of the data, what indices were

derived as basic elenents of a nodel ?

Data were conpiled fromfive sources, including;
counselors' nonthly reports, teachers' opinionnaires,
student questionnaires, parent study group evaluation
forms, and case studies. Exam ning nonthly reports allowed
the researcher to identify counselors' use of tine.

Teachers fromeighteen Title | elenmentary schools answered
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a 34-itemopinionnaire to determne the extent to which
each program objective was acconplished. An open-ended
guestion concerni ng suggestions for inproving the basic

gui dance program was al so included on the teachers
opinionnaire. Title | students in grades 3 and 4 were asked
to conplete a 30-item questionnaire. Forty of ninety
parents who attended parent-study group sessions conpleted
an eight-itemevaluation instrunment. Forty-seven student
case studies submtted by nine el enentary school counsel ors
were also used in the analysis. As a result of her study,
Dodson synt hesi zed a nodel for an el enmentary schoo

gui dance program whi ch enconpassed program devel opnent and

i npl ementation, as well as eval uati on.

Exemplary Career Development Programs
The National Center for Research in Vocationa
Education (NCRVE) and the U S. Departnent of Education
have col | aborated for three successive years to identify
and descri be exenpl ary career guidance prograns. Research-
based criteria was used by nationally recognized
professionals in the field to rank twenty exenpl ary

prograns which had conpl eted the application process.
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Based on the rankings, seven prograns received site
visits, at which tinme participants in the prograns were
interviewed. As a result of the site visit and interview
process, three career guidance prograns were validated as
exenpl ary and three others received an honorabl e nention by
the U S. Departnment of Education and National Center for
Research in Vocational Education

The search for exenplary career gui dance prograns,
coordi nated by Maddy-Bernstein (1997), focused on three
clusters of conponents to identify exenplary career
gui dance prograns: (1) career guidance and counseling
program plan; (2) collaboration, articulation, and
communi cation; and (3) institutional support, |eadership,

and program eval uati on.

School Counseling Programs Assessed Through External Review

Schm dt, professor of school counseling at East
Carolina University, designed and inplenented a nmethod for
assessi ng conprehensive K-12 school counseling prograns
(1995). In his external review of the school counseling
prograns in two school systens, a team of consultants nmade
site visits and conducted witten surveys of students,

parents, and teachers. Data gathering also included
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structured interviews with the principal, school counselor,
school superintendent, selected central office personnel,
and a group of teachers. The results of Schm dt’s study
showed that neither school system had a “well -defined

conpr ehensi ve school counseling progrant (Schmdt, 1995, p.
117), or a systematic approach to devel opi ng and eval uati ng
a conprehensive K-12 school gui dance program Since
nei t her school system had a job description for the school
counselor’s position, role confusion and inconsistent
services resulted. In one school system school counselors
were expected to performsuch a wide variety of duties that
counsel ors and principals reported that the counseling
responsibilities were not always nmet. |In both school
systens, one-on-one services and individual counseling were
per cei ved by the school counselor and principal to be the
nmost i nmportant services perfornmed by the school counsel or,
while clerical work, and coordinating the state testing
program were perceived to be the | east inportant services.
Bot h school systens were challenged by the reviewto
provide nore tinme in the school counselors’ schedule for

i ndi vi dual counseling and one-on-one services.
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Research on Counselor’s Time Use and
Counselor: Student Ratio
Research on el enentary school gui dance prograns has
i ncluded inportant information on the school counselor’s
use of time and counsel or:student ratio. The follow ng
section will describe the research on these two inportant

vari abl es.

1. School Counselor®"s Use of Time

Col e (1977) exam ned the per cent of tinme mddle
school counselors spent in specific roles, including;
counseling (individuals and groups), consultation,
coordinating, curriculumspecialist, as well as the per
cent of tinme spent alone. Dodson (1977) reported the
percent of tine elenentary school counsel ors spent
conducting gui dance activities, including; counseling
(i ndi vidual and group) group gui dance, consultation,
coordination, child study, career devel opnent, parent
groups, and reports. Gysbers and Henderson (1994) suggest
that a majority of school counselor's tinme should be spent
on providing direct services to students in a 80/20 or

75/ 25 ratio. The State Departnent of Education currently
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expects school counselors in Virginia to neet no | ess than
60% to 40% counseling to gui dance rati o.

The M ssouri Conprehensive Gui dance Program Mdel ,
field tested from 1984-1988 by school counsel ors and
adm nistrators in Mssouri, suggested the following tine
all ocations for elenentary school guidance prograns:

Guidance Curriculum 35-45%

Individual Planning 5-10%

Responsive Services 30-40%

System Support 10-15% (Starr & Gysbers, 1992).
These suggestions were nade as points of departure, since
the percent of tine spent by school counselors on the four
program conponents tends to vary with grade |evel, school,

and comunity needs (Gysbers & Henderson, 1994).

2. Student-Counselor Ratio

Large variations may be observed in student-counsel or
rati os in school guidance prograns. Fifteen of 134
el ementary school gui dance progranms in Cerstein and
Lichtman's study reported a student-counselor ratio of nore
than 1,000 students per counselor. Wile an urban

el ementary school programin San Diego reported 1,700
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students per school counselor, Cifton Park, New York
reported 45 students to one school counsel or.

In Virginia, the Standards for Accrediting Public
Schools in Virginia (Conmonweal th of Virginia, 1987)
requires, "that certified el enentary school counsel ors be
enployed in Virginia' s public elenentary schools at a
counsel or-pupil ratio of one per 500 by the 1989-90 school
year" (Hoffman, 1989, p. 36). For public elenentary
schools with an enrollnment smaller or larger than 500
pupils, the provision was made for an el enmentary school
counsel or to work one hour per day per 100 pupils, or major

fraction.

Summary
Thi s chapter exam ned the background and history of
el ementary school counseling outside and inside Virginia,
exam ned descriptions of exenplary elenmentary school
gui dance program nodels, and reviewed rel ated research-

based st udi es.
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CHAPTER THREE
METHODOLOGY
The purpose of this chapter was to: (1)describe
t he research nethodol ogy used in this study; (2) explain
the selection of the participants; (3) explain how the data
was col l ected; and (4) describe the nethod of anal ysis of

t he dat a.

Research Methodology
A two-stage process was used to identify and descri be
exenpl ary el enentary school gui dance prograns in Sout hwest
Virginia. First, the process of identifying exenplary
el ementary school gui dance prograns will be discussed.
Second, the description of exenplary el ementary school
gui dance prograns, using case study reviews, wll be

descri bed.

STAGE ONE:
Selection of the Participants
Sel ection of the participants constituted stage one of
the study. The participants included three elenentary
school gui dance school prograns with exenplary reputations

in the Sout hwest region of the Commonweal th of Virginia.



| ndi vi dual s who were knowl edgeabl e about el enentary

gui dance prograns in Southwest Virginia were asked to
nom nate the school divisions wth reputations for having
exenpl ary el enentary gui dance prograns. These nom nators
i ncluded three university faculty nenbers/counsel or
educators fromthe Bl acksburg canpus of Virginia Tech.
Each of the nom nators had nore than twenty years
experience in the field of school counseling.

Nom nators were asked to identify rural, urban, and
subur ban school divisions in Southwest Virginia which
denonstrated exenplary el enmentary school gui dance prograns.
A variety of settings were sought so that the findings of
the study would represent a wi der spectrum of el enentary
school gui dance prograns and practices. The criterion for
sel ection was that the school division nomnated had
established the reputation of having an exenpl ary
el ementary school gui dance program worthy of enul ation.

After three school divisions were identified by
counsel or educators for inclusion in the study, the
superintendents of selected school divisions were contacted
for perm ssion to conduct case studies of their elenentary
school gui dance prograns, during the 1996-97 school year

(Appendix G . Anonymty of the school systens was insured
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by the researcher. Perm ssion granted, the school division
superintendent or supervisor of guidance was then asked to
nom nate a specific elenentary school for participation in
the study. By this nmethod, the specific elenentary schools

participating in the study were identified.

STAGE TWO:
Program Description

Stage two of the study utilized questionnaires, site
visits, structured interviews, and docunent reviews to
address the research question: What practices and programs
are being implemented in the elementary schools perceived
to have exemplary elementary school guidance programs in
Southwest Virginia?

The resulting data were synthesized and reported in
narrative/ case study fashion (Stake, 1995). Speci al
enphasi s was given to exanples of exenplary el enentary
school gui dance practices and prograns cited by the
majority of respondents. Quantifiable data, such as a
conpari son of school counselors' tine allocations was al so
coll ected for each school site (Cole, 1977; Dodson, 1977;

and Gysbers & Henderson, 1994) and reported in Appendi x A
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The foll ow ng sections describe the data collection process

in nore detail.

Questionnaire

Three el ementary school counselors, nmenbers of the New
Ri ver Valley Chapter of the Virginia Counselor’s
Associ ation, were asked to field test a questionnaire
nodel ed after the one used by Gerstein and Lichtman in a
nati onw de study of exenplary el enentary school guidance
progranms (1990). Using their recomendations, needed
changes were nade.

After perm ssion was obtained by the school divisions
i nvol ved, the three elenentary school gui dance prograns
selected for the study were sent cover letters and the
school counsel ors were asked to conplete the questionnaire
(Appendi x C).

The questionnaire asked the three el enentary school
gui dance counsel ors associated with the nom nated prograns
to “descri be innovative, unusual, or highly effective
practices inplenented in your elenentary school guidance
progrant, and to give “specific exanples of effective
practices used with students, parents, teachers,

conbi nation of students, parents, and teachers, and
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volunteers”. Oher programrelated itens on the
questionnaire focused on publicity, use of comrunity
resources, funding, overcom ng obstacles, and the school
counsel or's use of tine.

Denographic informati on was al so gat hered through
items on the questionnaire; for exanple, one question
concerned the nunber of students participating in the
el enentary school guidance program This information was
used to better understand the scope of the student

popul ati on.

Conducting the Site Visits

Each of the schools involved in the study received one
site visit during the Spring of 1997. Four schools
received site visits, since one elenentary school gui dance
counsel or had a split appoi nt nent between two school s.
During the site visits, observations were nade of the best
el ementary school gui dance prograns and practices,
structured interviews took place (or arrangenents were nade
for telephone interviews to take place at a later tine),
and rel ated docunents were revi ewed.

The rationale for site visits was to:

(1) wverify research findings through observation; and
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(2) nore fully develop the profiles of the exenplary
el enentary school gui dance prograns in urban,
suburban, and rural public elenentary schools in

Sout hwest Vi rgini a.

Structured Interviews

School visits involved structured interviews,
patterned after structured interview questions used by
Schm dt (1995). A variety of people who could share their
observations about the strengths of the el enentary school
gui dance program participated, including central office
personnel, PTA president, a student, wth parental
perm ssion (Appendix G, a representative from Soci a
Services serving the locality, a regular education teacher,
a special education teacher, the nmedia specialist, and the
physi cal education teacher (Appendix D). Each respondent
was asked to, "Tal k about the overall strengths of the
el ementary school gui dance program’ by answering five
guestions. All interviews nmade in person were tape
recorded. In sone cases, however, arrangenents had to be

made for tel ephone interviews, which were not taped.
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Guidance Supervisor’s and Principal’s Interview

The el enmentary school principal and central office
were al so asked to respond to structured interview
questions (Appendi x D), however they responded to five
addi tional questions (Schmdt, 1995). Critical issues were
i ncl uded, such as:

the relationship of the counseling programto schoo

goal s;

how all students' needs were net by the counseling

pr ogr am

how t he el enentary school counsel or was supervi sed and

how t he gui dance program was eval uat ed,;

exanpl es of collaborative efforts;

parent invol venent;

the role of the principal in the exenplary el enentary
gui dance program and
the outl ook for future funding of the el enentary

school gui dance program

School Counselor®s Interview

The school counsel or responded to a different set of

ten structured interview questions (Schmdt, 1995). The
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school counsel or was asked to "tell about" the foll ow ng
i nportant issues:
the el enmentary school gui dance program s goals and
obj ecti ves;
counsel or supervision and program eval uati on;
how priorities were determ ned,
whi ch students utilized the elenmentary school gui dance
pr ogr am
what small counseling groups were offered;
adequacy of the elenentary school gui dance program
facilities;
adm ni strative support;
how t he el ementary school gui dance program was

publ i ci zed/ pronot ed (Appendi x E)

Document Review
During the site visit, critical docunents were
reviewed. Fromthis docunent review, certain data was
col l ected, including: school guidance budget, nunber of
school s served by the school counselor, witten elenmentary
school gui dance plan, | og/nonitor sheet assessing

counselor's tine allocation, denographics of the school
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communi ty, nunber of underprivil eged students receiving
free or reduced lunch, or Title | services, and the percent
of students in the school who had passed the Literacy

Passport Test in 1996 on the first attenpt.

Case Study Reviews

After collecting data from questionnaires, site
visits, structured interviews, and docunent reviews, the
information was witten in case study fashion (Stake, 1995;
Hanmel , 1993; Yin, 1993). Each school division was
descri bed separately. In a summary of all three schoo
divisions, simlarities and uni que features anong rural,
ur ban, and suburban el enmentary school gui dance prograns

were also identified.

Method of Analysis of the Data
After data collection was conpl eted, a synthesis of
the material took place. Questionnaire responses,
structured interviews, and information gained from docunent
reviews were summari zed. Exanples of exenplary el enentary
school gui dance practices and prograns nost frequently
cited by a mpgjority of the respondents were grouped into

three categories and described in detail.
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FLOW CHART

February, 1996
School Divisions ldentified

July, 1996
Field Test

February, 1997
Superintendents Contacted:
Permission Granted
Speciftic School Sites ldentified

February, 1997
School Counselors Sent Questionnaire
Site Visits Arranged by Phone

February/March, 1997
Site Visits and Data Collection

November, 1997
Data Synthesized and Reported
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Summary

In this study, the research question was addressed
through a two stage process: (1) exenplary el enentary
school gui dance prograns were identified, using a
reputational nethod, and (2) exenplary el enentary gui dance
prograns were described, using a narrative report.

Questionnaires, structured interviews, docunent
reviews, and site visits were utilized. (Qbservations of
best el ementary school gui dance prograns and practices were
made during site visits, synthesized, and reported using
case study nethods (Hanel, 1993; Stake, 1995; and Yin,
1993). Exenplary elenentary school guidance practices and
prograns which were reported by a nmajority of respondents
in all three school settings were described and summari zed.

The researcher sought to find simlarities and
differences in exenplary elenentary school guidance
progranms in rural, urban, and suburban settings. Results
fromboth stages of the research are reported in Chapter

Four and interpreted in Chapter Five.



CHAPTER FOUR

RESEARCH RESULTS

Introduction

This chapter reports results of research conducted
during the Spring of 1997, which focused on el enentary
school gui dance prograns perceived to be exenplary in
Sout hwest Virginia. The purpose of this chapter is to
descri be how the research was used to answer the research
guestion: What practices and programs are being implemented
in elementary schools perceived to have exemplary

elementary school guidance programs in Southwest Virginia?

Presentation of Data Collected From Three School Divisions
Questionnaire responses, site visit observations,
structured interview responses, and docunent reviews were
reported for each el enmentary school gui dance program For
clarity, data was presented one school setting at a tine,
beginning with the rural setting, progressing to a

di scussion of the urban, then the suburban settings.
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Rural Setting

Description of the Rural School

The rural elenmentary school gui dance program was
established in 1989, when the Virginia State Board of
Educati on mandate required that an el enentary school
counsel or be enployed for each el enentary school serving
500 students. Since 1989, the rural school had the sane
el enentary school counselor. During the Spring of 1997,
the el enmentary school counsel or served 360 el enentary and
shared the responsibility of counseling 112 m ddl e school
students with the high school counsel or. Denbgraphics
showed that 30 percent of the student popul ation received
free or reduced lunch, 18 percent of the students
participated in Title | activities, and 60 percent of the
6t h grade students passed the Virginia Passport Literacy
Test on the first attenpt in 1996.

According to the Virginia Statistical Abstract: 1996-

97, the per capita personal incone in the rural
jurisdiction was $15, 168, the popul ati on count was 4, 700,
and a total of 420 students were reported to be enrolled in

the K-7 elenmentary school program The rural |and area
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measured 330 square mles (Virginia Bureau of the Census,

1994) .

Data Collected from Rural Questionnaire Responses

A questionnaire concerning the elenmentary school
gui dance program was conpl eted by the school counsel or
(Appendi x C). (Open-ended questions were asked, such as,
“Gve three to five specific exanples of effective
practices used with: (a) students; (b) parents; (c)
teachers; (d) conbinations of students, parents, and
teachers; and (e) volunteers.” In the rural setting, the
school counsel or cited nunerous effective prograns and

practices. Ten exanples are described bel ow

1. Classroom Guidance Units

The school counsel or coordi nated the classroom
gui dance units with teachers and tailored her presentations
to individual classroomneeds. Teachers, in turn,
fol | owed-up on classroom gui dance thenes. 1In the primary
grades different puppets/nascots were used at different
grade | evel s.

The school counsel or taught a wi de variety of

cl assroom gui dance units, for exanple:
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(1) Friendship (1st and 2nd grades)
(2) CGoal-Setting (3rd grade)
(3) “CGood Student Hall of Fame” (4th grade)

(4) CGoal-Setting and Careers (5th and 6t h grades)

2. Individual and Small Group Counseling

Anot her effective practice nentioned in the rural
setting included the use of individual counseling and snal
counseling groups. The principal and the teachers
recomended students to the school counselor for
participation in individual counseling or small counseling
groups on topics such as coping with divorce/famly
changes, coping with death/loss, conflict resol ution/anger
control, friendship, conmmunication, goal-setting, and

pr obl em sol vi ng.

3. Career Day/Positive Pastime/Health-Wellness-Safety Day

Career Day/ Positive Pastinme Day/Health-Wll ness-Safety
Day was offered on a three-year rotating basis. It
gave students the opportunity to explore careers and

meet positive role nodels fromthe comunity.
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4. Use of Volunteers

Wil e not counseling, such as the use of volunteers
was a practice which served to aid the counseling program
Vol unt eers hel ped pl an special events, such as Career
Day/ Positive Pastinme Day/Health-Wll ness-Safety Day. They
made presentations and saw to it that things ran snoothly.
In addition to serving on planning conmttees, volunteers
al so contributed valuable tine |istening to students read,
reading to students, nonitoring students’ work, and hel ping

t eachers.

5. Parent Involvement

Parent involvenent was cited by the school counselor
as an inportant practice. The school counselor involved
parents by asking themto review guidance materials and
make suggestions concerning the el ementary school gui dance
program Parents were also involved in classroom gui dance
homewor k assi gnments. For exanple, parents verified when
4t h grade students had acconplished “Good Student Hall of
Fame” goals. Parents also contributed food and served a

formal nmeal to students who achieved all the goals.
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6. Good Communication

To facilitate good conmunication with the parents and
staff, the school counselor sent a letter honme to parents
at the beginning and end of each classroomunit which
described the goals of the unit which was studied. Letters
were al so sent hone to inform parents about snal
counsel i ng groups which were available to their children
The sane information was al so shared with the classroom

t eachers.

7. Parent Education

Wth another staff nmenber, the school counsel or taught
a series of parenting classes during the fall and spring.
Cl asses were held in the evening because that was the tinme
whi ch was nore conveni ent for working parents to attend.
Active Parenting materials were used to help facilitate the
di scussion groups. During the Spring, an additional class
was offered for parents of pre-school children in the Head
Start and pre-school handi capped prograns on the topic of
parenting skills and four parenting di scussion groups were
held on the topics of self-esteem responsibility, |ogical

di sci pline, and conmuni cati on/ probl em sol vi ng.
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8. Kindergarten Orientation

Anot her effective practice was kindergarten
orientation, held in the Spring. On this occasion, the
school counsel or net incom ng kindergartners and di scussed

school readiness with parents individually and as a group.

9. Guidance Folders

To facilitate a better understanding of the elenentary
school gui dance program the school counsel or provided
teachers wth a guidance fol der at the begi nning of the new
school year. The folder was entitled, “Gin” (“Quidance
Really Is Neat”). The guidance folder included referral
forms, outlines for guidance units taught, and suggestions
for possible groups. At the end of the year, the guidance
fol der was coll ected and updated for return during the

begi nni ng of the next school year.

10. Coordinated Referrals

In the rural setting, the school counsel or coordi nated
referrals, such as referrals for special services, special
education, and gifted prograns, as well as referrals to the

Fam |y Assessnment and Pl anni ng Team (FAPT). These
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referrals “require a | ot of working together,

clarification”, according to the school counsel or.

Most Effective Practice

When she responded to the questionnaire, the school
counsel or identified classroom gui dance as the nost
effective el enentary school guidance practice. She
described it as nost effective because cl assroom gui dance
“reached all students” and it focused on issues related to
devel opment and achi evenent, which were identified by the
school counsel or as el enentary school gui dance program
goal s.

The school counsel or al so added a comment about the
faculty and adm ni stration. She described them as being
“very supportive” of the elenentary school guidance

program al t hough no eval uative data were nade avail abl e.

Additional Data Gathered from the Questionnaire

How the Rural Elementary School Guidance Program is

Publicized/Promoted:

The program was publicized in several ways: a

description of programwas put in school handbook, guidance
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unit letters were sent hone to parents, newspaper articles
were witten, parent group advertisenents and flyers were
distributed, a presentation to PTA Open House was nade by
t he school counsel or, and gui dance materials were displayed

in the hall.

How the Rural Elementary School Guidance Program Works With
Community Resources:

The school counsel or reported that she col | aborated
w th many community resources, including the DARE officer,
Bl ue Ridge Conmmunity Services (Prevention Plus Services),
and the school prevention specialist. The school counsel or
al so made referrals and worked cooperatively with other
community resources, including Child and Adol escent
Qut pati ent Counseling Services, Social Services, and Court

Ser vi ces.

Major Obstacles Overcome in Conducting Rural Elementary
School Guidance Program:
bst acl es which were overcone in the rural setting
were reported by the school counselor to be: (1) inadequate
funding for consumabl e cl assroom gui dance materials, and

(2) inadequate space for housing parent resource materials.
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Words Which Best Describe the Program:
The school counsel or described the programas “focused
on students’ success and achi evenent in academ c and
personal / soci al concerns, well-supported by faculty,

adm ni stration, and parents”.

Evidence of Program Evaluations, Studies, Reports, or
Articles Concerning Your Rural Elementary School Guidance
Program Over the Past Five Years:

The school counselor reported that no program

eval uati ons had been nade over the past five years.

Data Collected from a Site Visit:

A site visit was nade to an el enentary school gui dance
programin a rural school division in Southwest Virginia in
February, 1997. During the visit, eight structured
interviews took place and two other interviews were
scheduled. Wthin several days of the site visit, the
remai ning interviews were conducted via tel ephone.

While visiting the rural site, the school counsel or

was observed conducting a Child Study neeting, teaching two
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cl assroom gui dance | essons, and presiding over a fourth
grade friendship group during |unch.

The gui dance office was used as a base of operations
and the school counselor was mgratory. \Wether in the
hall, in the cafeteria, or during the fire-drill, the
school counsel or was out and about throughout the day,
continually making informal contacts with students and
teachers in an apparent atnosphere where the welfare of the
students was a nutual concern.

The best practice in the rural setting observed by the
researcher was the school counselor’s ability to coordinate
activities. The rural elenentary school guidance program
exenplified the “cl earinghouse” or organi zation of “all the
activities related to guidance and counseling into a
conti nuous and neani ngful sequence” as described in A Guide
for Planning and Devel opi ng Gui dance and Counsel i ng
Prograns in Virginia s Public Schools (Commonweal th of

Virginia, 1989, p. 18).

Data Collected from Structured Interviews

When participants in the rural study were asked five

structured interview questions (Appendix D), three
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strengths of the program were nentioned nost often by a
maj ority of respondents:

(1) devel opnental classroom gui dance | essons,

(2) small group and individual counseling, and

(3) elenentary school guidance prograns which invol ved

parent and teacher participation.

These strengths will be described in sone detail in
the section to foll ow
1. Developmental Classroom Guidance

Twi ce a year, a six-week classroom gui dance unit was
offered to each grade | evel by the school counsel or, who
consulted closely with classroomteachers to determ ne
whi ch topics to cover during classroom gui dance | essons.
Wth teacher input, the school counsel or designed 40-m nute
| ong devel opnent al | y-appropriate classroom gui dance | essons
whi ch sought to address the goals and objectives for
el ementary school gui dance prograns identified by the
Virginia State Board of Education: “to aid children to
mast er the academ c, personal, and career devel opnent tasks
whi ch are essential for positive growth” (Commonweal th of
Virginia, 1989, p. 3). Parent received letters describing

the topics which were covered during each unit so that they
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can be infornmed and interact with their children about the
topi cs which were taught.

One exanmpl e of a classroom gui dance unit taught by the
school counsel or was the fourth grade unit called the "Good
Student Hall of Fame". In this unit, students noved toward
a clearly defined set of expectations, and progressed
toward a visible goal with tangible rewards. After
desi gni ng paper race cars, students noved their cars, by
m | eposts, along a wall in one of the fourth grade cl asses.
As they achieved each goal, the students progressed toward
the next mlepost. When all the expectations were net, the
students’ paper race cars progressed toward the goal, in
this case the teacher's door. Rewards for students who
achi eved the "Good Student Hall of Fanme" varied each nonth.
One festive occasion was a catered nmeal, served to the
students by parents dressed in formal attire. Students who
di d not achi eve the expectations set by the program were
of fered small group counseling to hel p them becone nore
successful at school.

One parent described the classroom gui dance | essons as
"age-appropriate"” and "relevant to the children". The
parent also explained that activities are varied and there

was "never a dull nonment"! For exanple, puppets were used
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to help teach cl assroom gui dance | essons in the primary
grades. Kindergarten students experienced DUSO t he dol phin
when devel opi ng under standi ng of thensel ves and ot hers.
First graders becone acquainted wth PAL when | earni ng good
study habits. Second graders got to know Barney Bear when
| earni ng nore about the behaviors expected of a good
student. Third graders studi ed a deci si on- nmaki ng
curriculumw th Danda Panda. This unit focused on the
concept that: "Decisions Are Necessary In Daily
Activities".

The puppets at the primary | evel were perceived to be
fun, as well as effective. Wen second graders
participating in a lunch group were asked what their grade
| evel puppet, Barney Bear, had taught them four boys and
one girl replied, "To pay attention", "Listen", "Try hard",
"Don't bother others", and that, "W choose what to do when
we have a problem”

In the upper elenentary grades, classroom gui dance
| essons continued to focus on devel opnental | y-appropriate
i ssues. At this age, decision-naking and goal -setting were
identified as | earning objectives. A series of videos

cal l ed, Big Changes, Big Choices, specifically designed for

students in grades 5-9, was used to supplenent the
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cl assroom gui dance | essons. This material seened to hold
the attention of an observed group of 6th grade students by
usi ng hunor, popular music, and testinonials by positive
rol e nodel s.

To reinforce the objective being taught, the school
counsel or left a suggested foll ow up classroomactivity
with the classroomteacher after each cl assroom gui dance
| esson was conpl eted. Students earned an English grade for

conpl eting the suggested activities.

2. Small Group and Individual Counseling

Smal | counseling groups were forned based on
students’ needs. Early during the school year, groups on
nmotivation were forned. These groups were based on “The
Achi evers’ Club,” a concept described by David Burgess, who
recently worked as program supervisor for the elenentary
school counseling programat the Virginia State Departnent
of Education. Oher groups were held throughout the year,
as needed, and included a variety of topics, such as coping
with divorce/famly changes, coping with death/l oss,
conflict resolution/anger control, friendship,
communi cati on, goal -setting, and probl em sol ving.

Approxi mately six peers with |like needs fornmed a group.
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The participants were required to have parental perm ssion
before they attended the |lunchtinme sessions. The duration
of nobst groups was six to eight weeks.

Teachers recomrended certain students to the school
counselor for small group counseling. The school counsel or
reported that teachers foll owed-up on counseling sessions
and tried to nake needed adjustnents. A special education
teacher who was interviewed felt that the small group
counseling for students in need was “inmediate”. A regul ar
education teacher also commented on the i medi acy factor,
saying that the school counselor “nakes tinme” for students.
In a simlar vein, a supervisor commented that the school
counsel or was “there for the kids right away”, and that
there was “no waiting list” because the school counsel or
"does priorities.”

When a site visit was made, a fourth grade student
| abel ed wth a “behavi or disorder” was observed. The
student was asked to choose peers to invite for lunch with
t he school counsel or once each week. This was “not a
counsel i ng session,” the school counsel or expl ained, but a
way for the counselor to devel op rapport, and an
opportunity for the student to devel op or strengthen

friendshi ps anong peers.
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When asked to identify the nost inportant el enmentary
school gui dance program provi ded, the nedia speciali st
commented on the availability of small group and indivi dual
counseling. She stated that the students knew the school
counsel or was there for themand that the counselor was “in
tune with what they are doing.” A regular education
teacher also comented that individual counseling was
needed quite often when a problem exists which didn't
require the help of the principal. The school counsel or
al so saw i ndividual and group counseling as the nost

i nportant service she provided, with crisis intervention

t aki ng hi ghest priority.

3. School Guidance Programs Involving Parents and Teachers
Those who responded to the structured interview
questions repeatedly nentioned three el enentary school
gui dance programinitiatives which involved parents and
t eachers:
(1) Career Day, (2) Positive Pastines Day, and
3) Health/ Wl |l ness/Safety Day were special events held
on a three-year rotation cycle. Parents were involved

in the planning, coordination, and inplenentation of
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t hese special days and sawto it that everything ran
snmoothly. These events “invol ve the whole conmunity”,
explained a child protective worker fromthe | oca
Soci al Services office. During the Positive Pastines
event, a CEO froma | ocal business was found

di splaying his coin collection, and grandparents
denonstrated the art of quilting, or weath-nmaking,

for exanple.

Parent education classes were reported to be an
inportant part of this elenentary school guidance
program Using Active Parenting materials as a
starting point, the school counselor offered parenting
classes twice during the year. Parents were invited
to attend through letters sent honme with report cards.
Parenting cl asses were offered to parents of children
in the pre-school handi capped and Head Start prograns.
Parenting discussion groups were also held on four
evenings in the Spring, which covered a variety of
topics, including self-esteem responsibility,

di sci pline, and conmmuni cati on/ probl em sol vi ng.

Teachers helped to identify parents who m ght benefit
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from parent education classes. The school counsel or
acted as co-facilitator of the groups with the help of
anot her faculty nmenber. Parenting groups were held in
t he eveni ngs because it was nore conveni ent for
wor ki ng parents and parents who had to travel a |ong
di stance to the school

Parent resource materials were displayed in prom nent
pl aces in the school. For exanple, materials were

pl aced on a cart, table, or display case in the foyer
of the school. The display was changed frequently by
t he school counsel or and was used as a | ending

library.

Data Collected From Interviews with Rural
Supervisor/ Principal
Al t hough the rural school did not have a gui dance

supervi sor, the Special Education Supervisor worked cl osely
with the el ementary school counselor, so structured
interview questions were directed to the Special Education
Supervi sor. The school principal and supervisor responded
to ten structured interview questions in all, while other

participants in the study responded to only five questions
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(Appendi x D).

Rel ati onship of Elementary School Gui dance Program Goals to

School Divi sion/ School Goal s

When asked to describe the elementary school’s
gui dance program s relationship to school division/school
goal s, both principal and supervisor responded that the
goals were “the sane”. The principal stated that both
goals were to “help the students becone better citizens”,
whi |l e the supervisor further explained that the “goal s of
t he program and school goals nmatch up very well” and that
t he school counsel or was student-focused and “here for the

student s”.

Supervi sion and Eval uati on of Rural Elenentary School

Qui dance Program

Bot h supervi sor and principal explained that the
school counsel or is supervised and eval uated by the
principal, who confers with the school superintendent.

Li ke cl assroom teachers, the school counselor was observed
by the principal once per senester and evaluated at the end
of the school year. The principal stated, evaluation and

supervi sion were an “on-going process” in this rural



setting, since the school counselor and principal nmet to

di scuss the progress of students on a regul ar basis.

I nteractions Between the Rural Elenentary School CGui dance

Program and O her Student Services Professionals

“Liaison” is the word the principal used when asked to
describe the kinds of interactions this elenentary school
gui dance program has with other student service
prof essionals, and gave the Fam |y Assessnent and Pl anni ng
Team (FAPT) and hi gh school transition as exanples. The
supervi sor al so gave nunerous exanples of interactions the
school counsel or had with other professionals, including
her representation on the: School Health Advisory Board,

G fted and Talented Comm ttee, FAPT, Mental Health
Associ ation, Community Services Board, in addition to
referrals the school counselor nmade to the Social Services

and Heal th Departnents.

Fut ure Funding of the Rural El enentary School

Qui dance Program

Bot h supervi sor and principal stated that there was no
addi tional noney fromthe school division available or

pl anned for the elenentary school guidance programin the
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future. At that time, however, the principal had heard “no
tal k about the elimnation of state support”. He explained
t hat because there have been enough “success stories” to
support the program the state funding would probably

conti nue.

School Leaders’ Involvenent in the Rural El ementary School

Gui dance Program

There was agreenent between principal and supervisor
when they responded to a question about their invol venent
in the elenentary school guidance program d ose
dai l y/ weekly contact wth the school counsel or was
stressed. In the case of the supervisor, nost contacts
stemmed from special education referrals. Wth the
princi pal, nost contacts devel oped fromreferrals he gave
t he school counselor, and he al so expl ai ned that the school

counsel or “deals with the situations | recomend”
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Data Collected From Interview With School Counselor

Rel ati onshi p Between El enentary School Gui dance

Program Goal s and School Coal s

Li ke the supervisor and principal, the school
counsel or described the el enentary school gui dance program
and school goals as “exactly the sane”. Not a witten,
separate program the elenentary school gui dance program
was based on the Virginia state goals and centered on

“student achi evenent”.

Supervi sion and Eval uati on of El enmentary School

Qui dance Program

The school counsel or expl ained that the principal was
responsi bl e for supervision and eval uation, since there was
no gui dance supervisor. Supervision and eval uation were
based on observation and cl assroom gui dance activities. As
needed, the principal recomrended students to the school
counselor to participate in small counseling groups.

No distinction was nmade between the school counselor’s

eval uation and the evaluation of the elementary school

gui dance program
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How El enentary School Gui dance Program

Priorities Are Determ ned

The Virginia State Departnment of Education’s
recomendati on whi ch proposed that school counsel ors use at
| east 60 percent of their time in counseling activities was
used as a guideline for establishing programpriorities in
the rural setting. “Crises” are given priority, as well,
according to the school counselor. The school counsel or
stressed that a cooperative approach was used to pl an
priorities using input fromthe principal, the teachers,

and parents.

El ementary School Gui dance Budget and Materials

The el enmentary school gui dance programin the rural
setting was all owed the sanme budget as classroomteachers,
an amount of $250.00 per year. Drug-Free School nobney was
al so available to the el enentary school gui dance program
when a need arose. In addition, nonies fromthe PTA and
general budget were avail abl e when the school counsel or
made a special request, such as materials to teach
parenting classes to parents of students in the pre-school

handi capped and Head Start prograns.
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Students Wio Uilize the Elenmentary Schoo

Gui dance Program

When asked which students get the nost out of the
el ementary school gui dance program (utilized services,
took nore of the school counselor’s tine), the school
counsel or responded that “all students in grades K-7" are
served equal ly through cl assroom gui dance activities. No
one in the rural setting had opted out of classroom
gui dance, but occasionally a parent had informally asked

that a child not participate in a snmall counseling group

Smal | G oup Counsel i ng

The school counsel or explained that small counseling
groups were driven by need. Exanples of small counseling
groups in the rural setting were those which focused on
friendship (6th grade), goal-setting (4th grade), divorce,

death/l1 oss, conflict resolution, and notivati on.

Effect of Virginia State Board of Education Regul ati ons

The school counsel or reported “no changes”, when asked
how the rural elenentary school gui dance program had been

affected by the Virginia State Board of Education
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regul ations of July, 1996 (which required | ocal school
divisions to inform parents about the guidance and
counsel i ng program and offer an opt-out procedure for
parents if they chose for their children not to participate
in the program). Wen given the choice, none of the
parents had formally chosen to opt out of the elenentary
school gui dance program

The Virginia State Board of Education regulations did
not represent a change in operating procedure in the rural
setting. Since the beginning of the rural elenentary
school gui dance programin 1989, the school counsel or had
made a practice of contacting parents before asking a
student to join a small counseling group and letters were
routinely sent honme to parents to communi cate objectives

bei ng covered during classroom gui dance units.

Data Collected From Document Reviews:

Elementary School Guidance Budget:

The gui dance program budget was reported by the school
counselor to be part of the general budget, not a separate
line item Like teachers, the school counsel or was

allotted $250.00 annually. Sone funding for guidance

90



materials was derived fromthe Drug Free Schools Grants and

t he PTA

Is there a written elementary school guidance plan?

In the rural setting, there was no separate witten
el ementary school guidance plan; instead the Virginia
Departnent of Education guidelines for School Counseling

Prograns was used.

What type of log/monitor sheet i1s used?

The school counsel or used a one-page | og, incorporated
into the weekly planner to record counseling sessions. The
Virginia State Departnent of Education reconmendation that
at | east 60% of a school counselor’s tinme be spent in
counseling activities and no nore than 40% be spent in
gui dance activities was used as a guideline for tine use.
The rural school counselor’s use of tinme was varied
dependi ng on her cl assroom gui dance schedul e, whi ch changed
periodically. The rural school counselor estinated that
she spent 50 to 60 percent of her tinme in the counseling
role; wth 30 percent used in individual counseling and 20

percent used in group counseling.
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Describe the elementary school counselor’s schedule/duties:
The school counsel or’s schedul e/ duties included:

i ndi vi dual counseling, group counseling, classroom

gui dance, parent counseling, parenting cl asses,

coordi nation and consultation with outside agencies, Child

Study coordination, Famly Assessnent and Pl anning Team

(FAPT) Team nenbership, and G fted/ Tal ented testing and

coordi nati on.

Urban Setting
Description of the Urban School
The urban el enentary school guidance programwas in
exi stence before the 1989 Virginia State Board of Education
mandat e whi ch established el ementary school gui dance
progranms in Virginia s public elenmentary schools. The
school counsel or who participated in the study had a split-
appoi nt ment between two schools and served 273 primary and
238 internedi ate students. O this population, 59 percent
of the primary and 58 percent of the internmedi ate students
received free or reduced lunch, 19 percent of the primary
students and O percent of the internedi ate students

participated in the Title | program and 16 percent of the
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6t h grade students passed the Virginia Passport Literacy
Test on the first attenpt in 1996.

According to the Virginia Statistical Abstract: 1996-

97, the popul ation count for the urban jurisdiction was

96, 500, the per capita incone was $20, 642, and the
menbership in the K-7 elenentary programwas 8,550. The
Bureau of the Census (1994) reported the urban |l and area to

be 43 square m |l es.

Data Collected from Questionnaire Responses
When she responded to the questionnaire, the urban
school counselor identified several effective practices
used with students in the paired schools. These nine

prograns and practices will be described bel ow.

1. Classroom Guidance Units

Approxi mately ten classroom gui dance | essons were
taught by the school counselor to K-4 graders on the topic
of conflict resolution. Fifth graders received weekly
cl assroom gui dance | essons on a variety of topics, which
i ncl uded; deci sion-nmaki ng, peer pressure, career
expl oration, preparing for mddle school, and the Fam |y

Life Curricul um
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2. “Caught Being Good” Program

Students in the primary school participated in a
school -w de program call ed “Caught Being Good”. A nonthly
assenbly was held to recogni ze one student selected from
each classroom for good behavior. Fromthis group, one
student was selected to be student of the nonth, and was
invited to eat lunch with the principal at a |ocal buffet-

style restaurant.

3. Conflict Resolution and Peer Mediation Program

In the intermedi ate school, a conflict resolution
m ni - cour se was taught throughout the year on a weekly
basis to rotating small groups of students. Fifth graders
are sel ected, through application, and received intensive
training fromthe school counsel or before they served as
peer nmediators. The school counselor and internedi ate
school principal nade presentations to other urban
el ementary and m ddl e schools and principals to explain the
peer nediation program Parents were inforned about the
conflict resolution and peer nedi ati on program when the
school counsel or made a presentation during PTA Back to

School Ni ght.
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4. Parent Workshops

An exanple of an effective practice used in the urban
school with parents of K-3 students was the Parent
I nformati on Exchange (“P.1.E. ). These parent workshops
were held during both the day and evening, to accommbdate
parents who worked cl ose enough to the school to attend a
lunchtinme neeting, as well as those parents who could only
attend neetings at night. The goal of the parent workshops
was to teach parents good comrunication skills, to teach
about the difference between discipline and abuse, and to

hel p parents and children deal with violence on television.

5. Parent Resource Center and Workshops

Anot her effective practice cited by the urban school
counsel or was the establishnment of the Parent Resource
Center, which opened during the 1996-97 school year.

This project was devel oped by two teachers in the school,
but it served to extend the elenentary school guidance
program Through the Parent Resource Center, parents
borrowed needed resources and activities covering a variety
of devel opnental or crisis-related issues. Also, evening

wor kshops were provided through the Parent Resource Center
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on various topics, such as: “Firm But Fair D scipline,

ADHD, and Conmuni cati on.

6. Home Visits

When needed, the school counselor visited students’
homes. The purpose of a hone visit was to work with the
famly to enable an at-risk student beconme nore successful
in school. She also visited students when they were
hospitalized, or nmade visits to funeral hones, when a

student experienced a death in the famly.

7. Participation of School Counselor in Parent-Teacher

Conferences

One effective elenentary school guidance program
practice utilized with teachers in the urban setting was
t he school counselor’s participation in conferences held

wi th parents and teachers.

8. Use of Volunteers

This el enentary school guidance counsel or was hi ghly
i nvol ved with volunteers. Wth the help of a co-
coordi nator, the school counselor trained and pl aced

volunteers: in classroons, with teachers, with students,
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and at special events. At the end of the year, a
cel ebration was held when volunteers were recogni zed for

their contributions.

9. Participation in Committee Work

In the primary urban school, the elementary school
gui dance programinvol ved the school counselor in a great
nunber of commttees. These involvenents afforded
opportunities for effective practices used in conbination
wi th students, parents, and teachers. Two of the
commttees directly involved assistance to, and pl acenent
of students; including: (1) the educational assessnent, and
(2) eligibility/student support commttees. O her
comm ttee invol venent enabl ed the school counselor to act
as a facilitator and liaison. For exanple, she coordinated
the student/teacher recognition program acted as vol unteer
coordinator, chaired the crisis conmmttee, and acted as
medi a/ speci al events liaison. At both the primary and
internedi ate | evel, the school counselor was active in the
PTA. At the internediate school |evel, she was also a

menber of the site base council
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Most Effective Practice

When asked to identify the nost effective of all the
practices of the elenentary school guidance program the
school counsel or responded that the students “are the
primary focus”, therefore, those prograns which directly
“inmpact upon primary children” are nost effective (i.e.,
cl assroom gui dance units on conflict resolution and peer
medi ati on, “Caught Being Good” program conflict resolution
m ni -course, and peer nediation programj. She inmaged an
effective el enentary school gui dance program *“as
prevention and intervention to situations children are

exposed”.

Additional Data Gathered from Questionnaire

How the Program was Publicized/Promoted:

The urban el enmentary school gui dance program was
publicized through various kinds of newsletters, including:
the school newsletter, a nei ghborhood paper, and a school
di vision newsletter. |Individual notes and letters, and
personal contacts with parents were al so used as a neans of

publicity/ pronotion
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How the Program Worked with Community Resources:
The school counsel or col |l aborated with several

community resources, one being Community Service Board:
Prevention Services. This group worked to hel p students
wth disabilities in the classroomsetting. Another
community resource was a | ocal church, which provided
tutoring services to the students. The school counsel or
al so coll aborated with Project Self-Sufficient, which

pronoted wel fare i ndependency and housi ng concerns.

Major Obstacles Overcome:

Space and tine are two major constraints the school
counsel or cited as obstacles which she attenpted to
overcone when conducting her elenentary school gui dance
program Because this elenmentary school gui dance position
was a split assignnent between two paired schools, the
school counsel or reported herself as always “asking
students, teachers, everyone, to please just be on hold
until the day after tonmorrow’. She further expl ained that
there was “never enough tine to conplete everything”. In
bot h school s, the guidance office was shared with as nmany

as ten different specialists.
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Words Which Best Describe The Program:

The terns “conprehensive and devel opnental ” were used
by the school counselor to describe the program She al so
stated that “each grade level’s curriculumwas based on the
previous” year’s curriculum Her comments referred to the

use of sequenced, age-appropriate materials.

Evidence of Program Evaluations:

A School Safety Specialist fromthe Virginia State
Department of Education wote a letter of appreciation to
t he school counselor as a result of the school’s
participation in a peer nedi ators workshop denonstrati on.
Al so, two representatives fromthe Virginia House of
Del egates wote congratulatory letters to the school
counsel or when the primary school qualified for a second
year as one of the top 50 schools in the United States of

Arerica in the “Set A Good Exanpl e” conpetition.

Additional Comments About this Urban Elementary School
Guidance Program:
In her closing questionnaire remarks, the school
counsel or gave additional enphasis to the inportance of

prevention and intervention, saying, “Youth are exposed to
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so nmuch nore, that prevention is now nore crucial.” She
concl uded, “Any situation encountered by a teen or an adult
has been experienced or has inpacted an el enentary school -

age child.”

Data Collected From A Site Visit:

A site visit was nmade to the urban el enentary schoo
gui dance programon a Friday in March, 1997, when the
school counsel or divided her day between the primary and
i nternmedi ate schools. Three classroom gui dance | essons
wer e observed when conflict resolution was taught to first
and second graders. In addition to teaching classroom
gui dance | essons, the school counselor had [unch with
students who had recently experienced the death of a famly
menber, then consulted with the principal over a student’s
behavi or problem and made arrangenents for a volunteer to
work with a teacher.

The best practice observed by the researcher during
the site visit took place during the first grade classroom
gui dance | esson. Wen two students had a di sagreenent
bet ween t hensel ves, the school counsel or asked themto go
to the “Talk It Qut” corner. The students noved to an area

in the classroomw th uphol stered chairs and began tal ki ng
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quietly while the school counsel or continued her guidance

| esson. Due to teacher in-service training led by the
school counsel or, each classroom had a desi gnated place for
students to talk out their differences. The students’
appropriate response denonstrated the effectiveness of the

practice.

Data Collected from Structured Interviews:
Pronoting i nproved behavior, conflict resolution, and
peer nediation were reported by those interviewed to be the
primary goals of this elenentary school guidance program
Ef fective prograns nentioned nost often during the
structured interviews are described bel ow.
In the primary school (consisting of grades K-2) the
school counsel or taught classroom gui dance | essons on
the topic of conflict resolution. Using a program
called, “How To Talk It Qut”, the school counsel or
attenpted, in her words to, “expose young ones
earlier” to inportant problem solving techniques.
Cl assroom gui dance | essons were done weekly in fifteen
cl assroons. Cl assroomteachers received in-service in

the “How To Talk It Qut” curriculum and were
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encouraged to establish a corner in each classroom
where students practiced talking out their

di f f erences.

In the internedi ate school (grades 3 - 5), third grade
students studied conflict resolution in a 10-week

cl assroom gui dance unit, and used the “How To Talk It
Qut” curriculum Fourth graders were introduced to
peer nedi ation through a 10-week cl assroom gui dance
unit. At the end of fourth grade, peer nediators were
nom nated by classmates. Fromthose nom nat ed,
fifteen students were selected to serve as peer

medi ators during 5th grade. Students conpleted their
training by attending intensive small group sessions
during the summer. For tine spent serving as peer

medi ators, students earned points, which were
converted into currency called “mcro-dollars” which
were used to buy small gifts and school supplies in

t he school store.

Using closed circuit television, the school counsel or

assisted students in presenting panel discussions
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concerning conflict resolution. One exanple of a
topi c discussed by the panel was the inportance of not
spreading runors. Another topic was how keep a
friendship with two other friends when they are

di sagreeing with each other. The panel discussions
were a preventive neasure presented in a fashion which

was available to all internmedi ate school students.

“Caught Bei ng Good” was anot her el enentary school

gui dance programused in this urban setting. Each
mont h an assenbly was held in the primary school and
one student from each homeroom was recogni zed for
havi ng had good behavior. To be selected, the teacher
first added a student’s nane to the collection of
names of students who were “caught” when good behavi or
was denonstrated in the classroomeach nonth. At the
assenbly, students’ nanes were randomy sel ected from
each homeroom O these winners, one was sel ected as
the grand prize wnner and was invited to eat |unch
with the principal at a |ocal buffet-style restaurant.
The school counsel or reported that the students

enj oyed the assenblies, even if they were not selected
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as the “winner” that nonth. Featured at each assenbly
was an inspirational speaker who addressed the
i nportance of doing one’s best work and bei ng wel |

behaved.

Parent Information Exchange (“P.1.E.”) Wrkshops were
offered for several years by the school counselor as a
conponent of this urban el enentary school guidance
program Topics covered during “P.1.E " Wrkshops
have included communi cation, discipline vs. abuse, and
tel evision violence. Both daytinme and evening

sessi ons have been offered so nore parents woul d be
able to attend the sessions. C ever prograns titles
were used, such as “Donuts for Dad” and “Minchies for

Mont .

The Parent Resource Center was established in 1996-97
at the urban primary school. The school counsel or
worked in collaboration with two other faculty nmenbers
to provide this lending library of resources for
parents. Parent Resource Wrkshops, a function of the

Parent Resource Center, have al so been provided in the
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evening on topics including, discipline, attention-

deficit-hyperactivity-di sorder, and conmuni cation

The school counsel or participated as a nenber of
numerous comm ttees, including: Volunteer Commttee -
chair, Student/Teacher Recogniti on,
Eligibility/Student Support, Educational Assessnent,
Crisis Commttee, Medial/Special Events Liaison, and
Parent Teacher Association. O these many activities,
the Eligibility/ Student Support Comm ttee was

menti oned nost often by the school counsel or and her
col | eagues. Through weekly Student Support Conmttee
meetings, “at-risk” students were identified and
strategies to assist the identified students were
devel oped to assist the students in having a nore

successful school experience.

Data Collected From Interviews with Urban Supervisor/
Principal
Unli ke the rural school division, the elenentary
school gui dance programin the urban setting was directed

by a gui dance supervisor. Five additional structured
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i nterview questions were asked of the gui dance supervi sor,
and both primary and internedi ate school principals who
worked with this el enmentary school gui dance program

(Appendi x D). Their responses are reported bel ow.

Rel ati onship of Elementary School Gui dance Program Goals to

School Divi sion/ School Goal s

When asked to describe the elenentary school guidance
program s relationship to school division/school goals, the
supervi sor explained that the goals of the urban elenentary
school gui dance program corresponded to academ c goals: to
hel p students achieve their potential, to succeed
academcally, socially, and personally. Two principals
were in agreenment, one saying that the program goals were
“right on target”. Milticultural/Career Day activities and
conflict resolution were cited by the principals as
exanpl es of programinitiates which exenplified two School
Board priorities: (1) to becone aware of the world of

work, and (2) to introduce career exploration.

Supervi sion and Eval uati on

In response to a question concerning how the school

counsel or was supervi sed and how the el ementary school
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gui dance program was eval uated, the supervisor and
principals all described the sanme process: the school
counsel or was primarily supervised by the principal at her
“base school”, with input fromthe principal at the paired
school. The gui dance supervisor participated in the
supervi sion, as needed. Specific exanples of strategies
used for program eval uation were not cited by any of the

respondents.

I nteracti on Between Urban El enentary School Qui dance

Program and O her Student Service Professionals

When asked to describe the kinds of interactions the
urban el enentary school gui dance program had wi th ot her
student service professionals, the supervisor cited the
school health nurse, Student Support Team as well as other
out si de agenci es as exanples. The principals also
menti oned the school nurse and Student Support Team as
wel | as many
ot her professionals, such as the school psychol ogi st,
Soci al Service representatives, and nental health
professionals frompublic and private counseling services
outside the school. Since the school counsel or worked at

pai red schools, she was al so described as a “liaison”
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bet ween professionals at the paired schools, especially
when the primary students nade the transition to the

i nt er medi ate school

Fut ure Fundi ng of the Urban El enentary School

Gui dance Program

When asked about the future funding of this elenentary
school gui dance program the supervisor explained that the
program woul d probably continue to be funded by the |ocal
budget: which actually represented a contribution of both
state and | ocal noney. One principal explained the funding
of a full-tinme counsel or was dependent on whether the
school becane a “Magnet School”, which offers a variety of
educational incentives to encourage students to attend.

The second principal conmented that a full-time school
counsel or was needed at both schools, and hoped that a

full-time position would be funded in the future.

School Leaders’ Involvenent in Uban El enmentary School

Gui dance Program

The gui dance supervisor and principals were al so asked
to describe their involvenent, as school |eaders, in the

exenpl ary el enentary school guidance program The
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supervi sor cited several exanples: planning the overal
curriculum establishing goals and objectives which are
consistent wth state and school division goals,

supervi sion of personnel, and in-service training for
school counsel ors. Both principals responded that they
support all initiates in their schools. One principal gave
speci fic exanpl es of support: training of peer nediators,
earmar ki ng noney for peer nediators’ t-shirts, providing
materi als, budgeting funds, and permtting other teachers
to attend peer nediation training, and “protecting the
school counselor fromdoing too nuch”. As a result of the
principal’s support, all teachers had a “Talk It Qut”
corner in their classroons for students to use during

conflict resol ution.

Data Collected From Interview With School Counselor

Rel ati onshi p Between El enentary School Gui dance

Program Goal s and School Coal s

When asked about the relationship between the
el emrentary school gui dance program goals and school goal s,
t he school counsel or responded that the goals were

“simlar”: to pronote and inprove behavior, to increase the
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students’ awareness to the world of work, to increase self-

esteem and to pronote conflict resol ution.

Supervi sion and Eval uati on of Urban El enentary School

Gui dance Program

The school counsel or described a process of on-going
supervision by the primary school principal. The school
counsel or was observed working with students, in smal
groups, with teachers, and parents. Evaluations took place

at md-year and at the end of each school year

How Urban El enentary School Gui dance Program

Priorities Are Determ ned

The school counsel or and principal used the technique
known as “brainstorm ng” at the beginning of the school
year to determne priorities. The highest priorities
addressed during the Spring of 1997 were conflict

resol uti on and career educati on.

Ur ban El enentary School Guidance Budget and Materials

In the school budget, the elenentary school guidance
program was al |l owed one dol |l ar per student for materials.

Moni es were al so obtai ned through mni-grants obtained from
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t he urban school division. For exanple, $300.00 of start-
up nmoney was granted to support the “Talk It Qut” conflict

resolution programinitiative.

Students Wio Utilize the El enmentary School Gui dance Program

The school counselor reported that children with
“social skills problens” utilize the elementary school
gui dance program nore than other students, and require nore

of the school counselor’s time.

Smal | G oup Counsel i ng

Three types of small counseling groups were identified
by the school counselor in the urban setting: groups

addressing crises, peer nediation, and divorce.

Ef fect of State Board of Education Regul ati ons

The school counsel or reported that State Board of
Educati on regul ati ons, dated July, 1996, which required
school divisions to inform parents about the gui dance and
counseling programand to offer an opt out policy resulted
in “no effect on guidance” in the urban school setting. As

a result of the regulation, there were no parent requests
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for children not to participate in the urban elenentary

school gui dance program

Data Collected From Document Reviews:

Elementary School Guidance Budget:
Primary School - $275.00 per year

| nt er redi at e School - $210. 00 per year

Is there a written elementary school guidance plan?
Yes, guidance was included as one part of the school
bi enni al plan for 1995-98. The bienni al gui dance goal s

were two-fold: (1) to becone aware of the world of work,

and (2) to introduce career exploration.
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What type of log/monitor sheet i1s used?

The school counselor recorded her daily activities in
a not ebook, which were sunmarized in a nonthly report to
her gui dance supervisor. According to the counselor’s
report, 50 percent of her tinme was spent in the counseling
role, 10 to 20 percent of that time was spent counseling

i ndividuals, and 10 percent was spent counseling groups.

Describe the elementary school guidance counselor’s
schedule/duties.

The school counsel or worked alternately at the primry
and internmedi ate schools. Her duties included individual
and smal| group counseling, classroom guidance, educati onal
assessnent, teaching the Fam |y Life curriculum parent
wor kshops, and nunerous conm ttee nmenberships; including
the Volunteer, Crisis, Student Support, and Child Study

Teans.
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Suburban Setting

Description of the Suburban School

The suburban el enmentary school gui dance programwas in
exi stence before the Virginia State Board of Education
mandat e established el enentary school guidance prograns in
Virginia s public elenentary schools. The suburban
el ementary school counsel or served 559 students. O this
popul ation, 3 percent of the students received free or
reduced lunch, 0 percent participated in Title |
activities, and 78 percent of the 6th graders had passed
the Virginia Literacy Passport Test on the first attenpt in
1996.

According to the Virginia Statistical Abstract: 1996-

97, the popul ation of the suburban jurisdiction was
reported to be 82,400, the per capita incone was $23, 145,
and there were 8,368 students in the K-7 elenentary
program The Virginia Bureau of the Census (1994) reported

t he suburban |l and area to be 251 square m |l es.
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Data Collected from Questionnaire Responses
When responding to the questionnaire, the suburban
school counsel or identified nunerous el ementary school
gui dance prograns and practices as effective. A discussion
of eight of the best prograns and practices were

hi ghlighted in this discussion.

1. *“Random Acts Of Kindness” Program

One exanple of an effective practice was the school -
w de “Acts of Kindness” program which was initially
i ntroduced through classroom gui dance activities. This
program taught students to performkind acts for others
even when the deed nay otherw se go unrewarded. Students
who were identified by teachers or parents for performng a
random act of ki ndness received recognition by having their
nanmes and the deed recorded on a bulletin board in the main
hal | wvay of the school. The school counsel or nodel ed
ki ndness towards teachers, with the belief that the
teachers would, in turn, “becone increasingly aware of the

need to nodel kindness towards their students”.
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2. Lunch With the School Counselor

Anot her effective practice was the school counselor’s
invitation to eat lunch in her office. Lunch with the
school counsel or hel ped her get to know students better,
and was a val uabl e opportunity for students who needed to
do sone problemsolving. New students were also invited to
lunch with the school counselor to help themfeel nore
wel cone in their new school and to help thembegin to

establish positive peer relations.

3. Use of Teacher and Student Input

Anot her effective practice was the school counselor’s
use of input. Wen designing new el enentary school
gui dance progranms or counseling groups, the school
counsel or “makes a concerted effort” to discuss any new
programinitiates with teachers and students so that the
servi ces provided woul d be based on identified needs.
Al so, parents had input into the curriculumthrough the
Gui dance Advisory Commttee. Teachers were involved in the
pl anni ng of classroom gui dance units and the school
counselor noted that it was nost inportant to foll owup on

teacher referrals. |f the school counsel or was
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“backl ogged”, she would informthe classroomteacher if

there was going to be delay in seeing the student.

4. Parent Orientation Program

A parent orientation programwas offered for parents
whose children woul d be entering kindergarten in the fall.
As the school counsel or explained, this program *affords

the opportunity to get to know famlies fromthe outset”.

5. Parent Involvement

Parents were asked to serve on the parent guidance
commttee. The school counselor described this commttee
as a “valuabl e resource for the guidance prograni. Parents
were al so asked to hel p plan parent education prograns for
t he school, which were acconplished through the el enentary
school gui dance program

In this particul ar suburban school, the school
counsel or reported that she had a “high degree of contact
with the parent community” and she felt that she “served as
a resource for parents needi ng assistance with problens”.
The school counsel or nade a concerted effort to keep
parents infornmed of prograns and practices and foll ow up on

parent referrals.
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6. Teacher Inservices Provided

The school counsel or stressed the inportance of being
“sensitive to teachers’ needs”. To acconplish this goal,
t he gui dance program sponsored in-service prograns for

teachers on stress managenent and health-rel ated issues.

7. Involvement In Parent-Teacher Conferences

When teachers and parents conferenced over concerns
about a child, the school counselor was often included in
the neeting. At a later point in the neeting, the school
counsel or worked to involve the student, “in order to be
sure the student understands his/her role and to give the
student the opportunity to have input/suggestions”. The
school counselor acted as a consultant for teachers and a
I iai son between school and hone when a teacher nade a
contract wwth a child. The school counsel or believed that
“if a parent can reinforce what the school is doing, we

have a greater success rate”.

8. Use of Volunteers

In the suburban setting, volunteers were utilized to
enhance the delivery of the elenentary school guidance

program For exanple, volunteers who served on the Parent
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Gui dance Comm ttee acted as resources for the el enentary
school gui dance program Volunteers acted as a “soundi ng
board and advi si ng group when the gui dance depart nent

i npl enents a new prograni. For the Random Acts of Ki ndness
Program parents hel ped design a slogan, and design an
attractive hall display to pronote the concept. Vol unteer
parents were al so instrunmental in designing a parent
educati on programinvol ving three other suburban schools.
To support the parent education program volunteers

desi gned a | ogo and hel ped to advertise the program

Most Effective Practice

When asked which of the practices the school counsel or
felt was nost effective, she responded that “any practice
which directly inpacts ny students is of inportance”. She
continued, “l feel counseling is the nost val uable of the
services | offer”. In her explanation, counseling included
i ndi vi dual and group counseling with students, as well as

t he counseling done with parents.
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Additional Data Gathered from Questionnaire

How the Program is Publicized/Promoted:

The suburban el ementary school gui dance program was
publ i ci zed/ pronot ed t hrough counsel or contacts with
parents. The school counselor reported that there was “a
hi gh degree of parent involvenent at this school, and I
have extensive interaction with parents. | try to be
responsive to parents needs and referrals”. Also, parents
who participated in need-based parent education prograns,
publicized and pronoted the el enentary school gui dance

programto other parents.

How the Program Works With Community Resources

The school counsel or reported several ways she worked
Wi th community resources. By availing herself of comunity
educati on prograns and neeting new conmunity personnel, the
school counselor famliarized herself with new therapists
in the community and broaden her referral base. Wen
referring parents to an outside resource, the school
counsel or always offered three options because she felt it

was “very inportant to have a good match between the client
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and therapist in order to have a successful counseling

rel ati onship”. \Wen parents were referred to outside
counseling, they were asked to sign a release form which
all ows the school counselor to confer with counsel or

Anot her effective practice included the school counselor’s
participation in the division-wide parent fair held each
spring at a local shopping mall. She also served as a
speaker for outside agencies and the outside agencies

reci procat ed when the suburban el enentary school gui dance

prograns necessitated a speaker.

Major Obstacles Overcome:

When asked about obstacles, the suburban school
counsel or responded that, “you nust work hard to prove
yoursel f when you are new to a school”. She suggested
being highly visible with the parent community. A new
counsel or nust also “work hard” to let teachers know you
have a sincere interest in helping them To overcone sonme
rol e confusion, the school counselor presented a PTA
programto parents and teachers explaining the elenentary
school gui dance program Additional chall enges nentioned
by the school counselor include the size of the school (559

students) and the school counselor’s varied obligations.
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To overcone these obstacles, she suggested persistence and

prioritizing goals.

Words Which Best Describe the Program:

The school counsel or described this suburban
el emrentary school gui dance program as “devel opnentall y-
based to serve all children based on identified needs at
vari ous ages and stages of devel opnent”. She enphasi zed
that this elenmentary school gui dance program served al
students. In addition to serving all students’ needs, the
school counselor reported it to be “very inportant” to neet

t he needs of the parent community.

Evidence of Program Evaluation:

At | east two previous division-w de eval uations of the
subur ban el enmentary school gui dance program had been
conpleted at the tinme this research was conducted. Both
reflected positively on the suburban el enentary school
gui dance program when it was exam ned on a division-w de
| evel .

On the school |evel, evaluations were done, but no
enpirical data were conpiled. For exanple, when a snal

counsel i ng group concl uded, students were asked by the
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counselor to reflect on changes in their behavior or
attitudes. Students al so responded to eval uative questions
about the el enentary school guidance program at the end of
the school year. Another form of evaluation was when the

school participated in the adm nistrative revi ew process.

Data Collected from a Site Visit:

A site visit was made to the suburban el enentary
school guidance programin April, 1997. The suburban
school counsel or was observed having a |lunch group with
four fifth grade boys and the assistant principal to
probl em sol ve a situation which concerned a new student.
This informal setting for small group counseling was

per haps the best practice observed during the site visit.
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Data Collected from Structured Interviews:

“Direct service to students” was the highest priority
provided by this, and any, elenentary school gui dance
program according to the supervisor of guidance in the
subur ban school division participating in this study.
Direct service takes many different forns, including;
i ndi vidual and small group counseling, classroom guidance,
and group gui dance | essons (Burgess, 1991). The foll ow ng
section describes exanples of direct, as well as indirect
initiates, reported by those interviewed in the suburban
el ementary school setting.

| ndi vi dual and small group counseling for students was

mentioned as a strength of the elenmentary school

gui dance program by all those who were interviewed in

t he suburban el enentary school setting. In this

school, two children had died in the previous two

school years. To help students, parents, and faculty

cope with these | osses, the school counsel or offered

i ndi vidual and small group sessions for students, as

well as for teachers. The nedia specialist described
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the el ementary school gui dance programas “in tune
with the students’ needs”.

Cl assroom gui dance | essons were offered throughout the
year to all students. Age-appropriate topics,

i ncl udi ng how to make and keep friends, inproving
test-taking skills, self-esteem school anxiety, and
conflict managenent were nentioned as exanpl es of

cl assroom gui dance units taught by the school
counsel or. \When appropriate, the classroom gui dance
| esson included the use of puppets. The school
counsel or offered twelve | essons per grade | evel each
year: four |essons per unit/three units per year.

Mat eri al s used for classroom gui dance units included;
DUSO, Friends and Me (K), SVE Lollipop Dragon Testing
Skills, “Bernstein Bears, Forget Their Manners” (grade
1), Barney Bear Study Skills, SVE Lollipop Dragon
Testing Skills (grade 2), Friendship self-esteem

Pi ckl e Packet (grade 3), Britannica Study Skills:
Strategi es and Techni ques “Study Zone” filnstrips
(grade 4), transition to m ddle school problem
sol vi ng, deci sion-nmaking, and career planning series

“Movi ng On” by Dougl as Productions (grade 5).
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Contact with the parents was deened “nost inportant”
by the school counselor. For that reason, a variety
of nmethods were used to facilitate this |ine of
communi cation. A parent advisory committee was

sel ected each year and parent education classes were
of fered. Parent workshops were held in cooperation
with other elenentary school guidance progranms from

t he same school division. During the 1996-97 school
year, a series of three brown bag | unches were

of fered. Four schools participated in the planning
and i npl ementation of the series, which focused on
positive discipline in the 90's. Topics discussed

i ncluded; (1) children and stress, (2) school anxiety,
and (3) children and grief. Speakers included a

t herapi st, a school counselor, and a panel of
counselors. During the evening, a drug education
class was offered for parents. For this presentation,
the Dare officer and the vice squad supervisor of the

police force coll aborated with the school counsel or
In this K-5 elenentary school, one priority of the
el ementary school gui dance program was hel pi ng

students make a successful transition to junior high
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school. A student explained that, through classroom
gui dance activities, the school counselor “gets you
ready” for the transition. During one classroom

gui dance | esson, students practiced using a

conbi nation lock, like the ones used on sixth grade

| ockers. Students were introduced to their new school
by taking a field trip to the junior high school in
the spring of their fifth grade year. Parents are

al so included in the students’ transition. During the
parenting workshop on stress, the topic of transition
to junior high was discussed.

Anot her aspect of the elenentary school gui dance
programwas a variety of teacher in-services. Topics
were tailored to fit the needs of the faculty. For
exanpl e, in-services were frequently held to

communi cate information about the school testing
program \When the school experienced the death of a
child, the topic of coping with death and | oss

di scussed with faculty. Due to the age of the
predom nately female faculty, an in-service was
offered on the topic of stress and nenopause. At

anot her teacher in-service, the school counsel or
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elicited the help of teachers in recognizing students
who were observed doing “random acts of ki ndness”
(students perform ng selfless acts of kindness had
their nanes and a description of the deed recorded on

the bulletin board in the main hallway).

Data Collected From Interviews With Guidance Supervisor and
Principal
Five additional structured interview questions were
asked of the suburban school principal and gui dance

supervisor. Their responses are reported bel ow.

Rel ati onshi p Bet ween Suburban El enentary School Gui dance

Progranmi s Goals and School Division/ School CGoals

When asked to describe the relationship of the
el ementary school gui dance programto school
di vi sion/ school goals, both the principal and supervisor
reported that the el enmentary school gui dance program goal s
and school goals were the sane. The supervisor expl ai ned
that the elenmentary school gui dance program was not an
ancillary, but an integrated part of the school, and that
the goals were devel oped in concert with school goals. The

supervisor referred to the school divisions guidance
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handbook when he answered, while the principal referred to

t he school division six-year school plan.

Supervi sion and Eval uati on

Both the principal and supervisor described a process
wher eby the school counsel or was supervi sed and eval uat ed
by the principal, with input fromthe supervisor, as
needed. The school counsel or was observed by the principal
when she taught classroom gui dance | essons and an
eval uation specific to school counseling was al so used to
assess perfornmance.

The gui dance supervi sor al so explained that all school
counselors in the school division were trained in peer
supervi sion. Peer supervision involved sharing videotapes
of counseling sessions anong ot her school counsel ors.

After view ng, the videotaped counseling session was
di scussed anong the school counselor’s peers, wth the goal

of encouragi ng professional growh.

I nteractions the Suburban El enentary School Qui dance

Program Has Wth O her Student Services Professionals

Answers fromthe principal and supervi sor were nost

vari ed when asked to describe the kinds of interactions
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this elenentary school guidance program had with ot her
student services professionals. The supervisor described
the el enmentary school gui dance program as havi ng “good

I i nkage between referral sources”. The school counsel or
attended nonthly neetings held for elenmentary school
counselors wthin the suburban school division and used a
referral booklet conpiled by the group of school counsel ors
when she referred to counseling agenci es outside the school
setting.

The principal explained that, conpared to other
school s where he had worked, this school population
required nmuch less interaction with other student services
professionals. Wiile Child Protective Services were
occasionally contacted, other services were not required at
all, including, for exanple, referrals to the Health
Departnent, the Lion’s Cub eye care programfor the needy,
and a variety of prograns which offered clothing to needy
famlies and help in buying Christmas presents which were

not utilized by this school population.

Fut ure Fundi ng

When the principal was asked to discuss the future

funding of this elenmentary school gui dance program he
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rel ated that $300.00 was allocated by the central office
for the school counselor to order materials. The school
counsel or al so received $300.00 to $400.00 fromthe PTA and
sonme supplenental funds fromthe principal’s office. The
supervisor replied to the question in terns of staffing.

He hoped that two additional part-tine elenentary school
counseling positions would be filled before the 1997-98
school year, so that no elenentary school counsel or would

serve a school popul ation greater than 500 students.

School Leader’s Rel ationship to Suburban El enentary

School Gui dance Program

In response to a question about the role the school
| eader plays in the elenentary school guidance program
the supervisor replied that his role was the staff
devel opnent of 55 school counsel ors, which included
el ementary and secondary school counselors. The principal
answered nore personally. He said that as a principal, his
role in the el enmentary school guidance programwas a “very
active” and “key role”. He explained that he used the
“team approach” and he stressed that the support he gave
the el enmentary school gui dance program nmust be “seen by the

teachers”. He further explained that his relationship with
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t he school counselor was “one of trust” and that, in this

relationship, it was inportant to “protect confidentially”.

Data Collected From Interview With School Counselor

Rel ati onshi p Between El enentary School Gui dance

Program Goal s and School Coal s

When asked about goals, the school counsel or responded
that the elenmentary school gui dance program goals and
school goals were “simlar”: to prepare students
academ cally. The school counsel or enphasi zed that the
devel opnent al | y- based el enentary school gui dance program
al so hel ped students to grow in the social/enotional areas

and to develop skills in problemsolving.

Supervi si on and Eval uati on of Suburban El enmentary School

Qui dance Program

In the suburban setting, the school counsel or was
supervised directly by the school principal and indirectly
by the guidance supervisor. To account for the percentage
of time the school counselor spent in counseling
activities, a nonthly cal endar was used. |In the suburban

setting, school counselors were also trained in peer
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supervi sion, a professional growh experience which asked
school counselors to review and di scuss tapes submtted by
their peers. Evaluative nmethods used to assess peer
supervi sion were not descri bed.

How Subur ban El enentary School Gui dance Program

Priorities Are Determ ned

The school counselor determ ned priorities by becom ng
“famliar with the needs of the school popul ation” using
teacher and parent input. For exanple, topics to be
covered in classroom gui dance were determ ned using teacher
i nput while parent education classes were devel oped usi ng

parent input.

Subur ban El enentary School Gui dance Program

Budget and Material s

The suburban el ementary school gui dance program
budget al | owed $209. 00 fromthe gui dance supervisor for
materials. An additional anount of $200.00 was provided by
the PTA for use, as needed. (This dollar anmount reported
by the school counselor differed fromthe anmount reported
by the principal. This discrepancy may be attributed to

the fact that the principal participated in a phone
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interview fromhis hone, where he could not access his

records).

Students Wio Utilize the Suburban El enmentary School

Qui dance Program

The school counsel or expl ai ned that the student use of
the el ementary school guidance programvaried with the
demands of the school year. However, as a rule, first
through fifth graders were reported to use nore counseling
time than kindergartners, and third grade teachers required

nmore consultation servi ces.

Smal | G oup Counseling

In the suburban setting various types of smal
counsel ing groups were held, including those which focused
on: intensive grief, friendship (4th grade), and divorce

(1st grade).

Effect of Virginia State Board of Education Regul ati ons

Counseling activities were delayed by six weeks to
gi ve parents the opportunity to respond to letters which
described new Virginia State Board of Education

regul ations, dated July, 1996. (The regul ations required
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school divisions to inform parents about the gui dance and
counseling programand to offer an opportunity for parents
to opt a child out of guidance and/or counseling
activities.) The end result was that no one chose to opt

out of guidance and counseling activities.

Data Collected From Document Reviews:

Elementary School Guidance Budget:

No nmention was nmade of a witten budget. However, on
a yearly basis, this suburban el enentary school gui dance
program recei ved a sum of $209.00 fromthe school division
for expenses. In addition to this, the PTA granted an

addi tional $200.00 per year to help cover program needs.

Is there a written elementary school guidance plan?

Yes, there was a witten plan. The elenentary school
gui dance programwas summarized in three docunents:
“Q@ui dance Program Framewor k”, “Basic Elenents of a Gui dance

Progrant, and the school division’s guidance handbook.
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What type of log/monitor sheet i1s used?

The school counselor recorded daily activities in a
not ebook and determ ned the percent of tinme she used to
perform perform ng gui dance and counseling activities. A
report which summarized the percent of tinme spent in
gui dance and counseling activities was sent to the gui dance
supervi sor on a nonthly basis. The suburban schoo
counsel or reported spending 45 to 50 percent of her tinme in
the counseling role, and of that tinme, 70 to 75 percent of
her time spent with individuals, and 20 percent of her tine

spent counseling small groups.

Describe the elementary school guidance counselor’s
schedule/duties:

In addition to counseling individuals and smal
groups, teaching guidance cl asses, counseling parents, and
of fering parenting classes, the school counsel or
coordinated the Child Study Team She attended al
eligibility neetings, triennial reviews, and nade parent

contacts.
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Chapter Summary

This chapter reported the results froma study of
el ementary school gui dance prograns and practices in
Sout hwest Virginia. It addressed the research question:
What practices and prograns are being inplenented in
el emrentary school s perceived to have exenpl ary gui dance
prograns in Sout hwest Virginia?.

Questionnaires, site visits, structured interviews,
and docunent reviews were used to collect data. After data
were coll ected, exanples of exenplary el enentary school
gui dance practices and prograns cited nost often
respondents were summari zed. A synthesis of the data
showed that fifteen exenplary progranms and practices had
been reported by a majority of respondents in all three
school divisions. For a better understanding, the fifteen
best progranms and practices were grouped into three
cat egori es:

(1) focus on student devel opnent and achi evenent,

(2) staff collaboration, and

(3) focus on parents and vol unt eers.

These exenpl ary prograns and practices, grouped by
t hree headings, will be discussed in Chapter Five, as well

as clinical observations, recomendations for exenplary

138



el ementary school gui dance prograns, and inplications for

future research.
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CHAPTER FIVE

Summary, Conclusions, and Recommendations

Introduction and Purpose

Since the Virginia General Assenbly nmandated
el ementary school gui dance prograns and counsel ors starting
in Fall, 1989, eight years have passed, and a | ook at
exenplary prograns was in order. In that length of tine,
Virginia public schools have seen | egislative changes in
t he school guidance and counseling prograns and a reduction
in the nunber of educational specialists working in the
Virginia State Departnent of Education

Those who have foll owed the changes in Virginia State
Depart ment of Education School board policy will recal
that the original purpose of the conprehensive and
devel opnent al gui dance program nmandated to begin in 1989
was to provide for the personal/social, academc, and
career needs of all public school children in kindergarten
t hrough grade twelve. 1In 1996, public hearings were held
whi ch focused, in part, on the state-w de K-12
conpr ehensi ve school guidance program As a result of
t hose hearings, a new Virginia State Board of Education

policy went into effect. By July 1, 1996, each school
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division in Virginia was required to develop: (1) an annual
witten notification to parents explaining the school

di vision’s guidance prograns, and (2) a provision with
respect to personal/social counseling, stating procedures
wher eby parents may el ect to have their child not
participate in the guidance program if they so

desired. In Septenber, 1997 the Virginia State School
Board policy underwent additional changes. At that tine,
school divisions were given the option to use nonies which
funded the gui dance program for either an

el ementary school gui dance counsel or or a reading
speci al i st.

Al so, since the 1989 el enentary school gui dance
program mandate, two el enentary specialists in guidance,
Don Ayers, Ed.D. and David Burgess left their positions
with the Virginia State Departnent of Education in 1995.
Rat her than fill these two inportant positions, the
Virginia State Departnent of Education choose to the
conbi ne school gui dance and counsel ing and speci al
educati on depart nents.

Taken together, changing Virginia State Board of

Education policies, and a decline in professional
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| eadership, point to the need for elenmentary school
gui dance prograns in Virginia to step up their pace in
wor ki ng toget her and keepi ng i nformed about the best school
gui dance prograns and practices currently being utilized.
In this two-part study, (1) elenentary school gui dance

prograns which were perceived to be exenplary were
identified, and (2) the best prograns and practices of
el ementary school gui dance prograns which were perceived to
be exenplary were described. It was hoped that this study
woul d:

foster the sharing of innovative and best

practices,

chal l enge | ess effective prograns and

practices,

encourage future sel f-exam nation of

el emrentary school gui dance prograns, and

serve as a showcase of elenentary school guidance

prograns worthy of enul ati on.
| ncreased know edge of exenplary el ementary school
gui dance prograns and practices carries with it the
potential for fostering the expansion of exenplary

practices throughout the state. As a result of this study,
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experienced professionals, and those who are new to the
field, may benefit froma showase of exenplary program

nmodel s worthy of enul ati on.

Research Procedures

Thi s study, conducted during the Spring of 1997,
addressed the follow ng research question: What practices
and programs are being implemented in elementary schools
perceived to have exemplary guidance programs In Southwest
Virginia?.

Prior to addressing the research question, exenplary
el ementary school gui dance prograns had to be identified.
To acconplish this goal, three counsel or educators from
Virginia Tech with expertise in the field of school
counsel i ng and know edge of the school divisions in
Sout hwest Virginia were asked to nmake recommendati ons.
Based on their reputations, three school divisions were
suggested for inclusion in the study, including a rural,
an urban, and a suburban school division. A variety of
settings were included so that the research would reflect a
broad spectrum of the best el enentary school gui dance
program and practices.

After the three school divisions were recommended, the
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school division superintendents were contacted by letter.
Perm ssion for each school division to participate in the
study was obtained, and the anonymty of the school
divisions was insured by the researcher. Either the school
superintendent or gui dance supervisor was asked to sel ect
the specific school site for inclusion in the study.

To answer the research question, several nethods
were used to gather data, including: (1) a questionnaire,
(2) a site visit, (3) structured interview questions, and
(4) a docunent review. Instrunments were reviewed by
el ementary school counselors fromthe New Ri ver Valley
chapter of the Virginia Counselor’s Association and
revisions were nade by the researcher.

The questionnaire was mailed to each school setting
and conpl eted by the school counselor. The questionnaire
asked the school counselor to describe “innovative,
unusual, or highly effective practices” which were being
i npl enmented in the el enmentary school gui dance program wth:
(a) students; (b) parents; (c) teachers; (d) conbi nations
of students, parents, and teachers; and (e) vol unteers
(Appendi x C).

Next, the researcher nmade a site visit to each school

During the site visit, structured interviews were arranged
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with individuals who interacted with the el enentary school
counseling program including the follow ng: (1) school
principal, (2) guidance supervisor, (3) school counsel or,
(4) regular education teacher, (5) special education
teacher, (6) physical education teacher, (7) nedia
specialist, (8) parent who was a PTA officer, (9) student,
and (10) representative fromthe Departnent of Social
Services. The structured interview questions asked
the respondents to describe the strengths of the el enentary
school gui dance prograns when working with students,
parents, teachers, and vol unteers (Appendices D and E)
During the site visits, docunments common to el enentary
school gui dance prograns were reviewed. The docunents
whi ch were reviewed included the follow ng: (1) the
el ementary school guidance budget, (2) the elenentary
school guidance plan, (3) the type of |og/nonitor sheet
used, and (4) the el enmentary school counselor’s
schedul e/duties. At this tinme, denographic information was
al so gat hered on the:
(1) percent of students receiving free and reduced | unch,
(2) percent of students participating in Title |I prograns,
(3) percent of sixth grade students passing the Virginia

Passport Test on the first attenpt, and
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(4) counselor:student ratio (Appendix F).

Summary of Findings

Results revealed that simlarities exist anong the
rural, urban, and suburban el enentary school gui dance
prograns which participated in the study of exenplary
el ementary school gui dance progranms in Southwest Virginia
during the Spring of 1997. These prograns, which reached
360 rural, 511 urban, and 559 suburban students, showed
sone striking commonalities.

After the data were collected and synthesized, fifteen
strengths reported by all three el enentary school guidance
progranms were identified. These findings were then grouped
into three categories:

(1) focus on student devel opnent and achi evenent,

(2) staff collaboration, and

(3) focus on parents and vol unt eers.

Prograns which were unique to a specific school setting
were al so observed. 1In the follow ng section, the fifteen
strengths identified by a mgjority of respondents in al
three el ementary school guidance progranms will be

di scussed.
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I. Focus on Student Development and Achievement

1. Developmental Classroom Guidance Units Focused on
Personal/Social Issues, Academic Success, and Career
Education.

All three elenmentary school gui dance prograns
participating in the study considered a najor strength of
their elementary school guidance programto be classroom
gui dance. Units focused on personal/social issues,
academ c success, and career education. Respondents
descri bed devel opnental | y-based cl assroom gui dance units,
whi ch were caught within a conprehensive K-12 setting.

Cl assroom gui dance was descri bed by the rural school

counsel or as the “nost effective” program because it

reached all the students.

None of the parents in the rural, urban, or suburban
school settings had opted their children out of classroom
gui dance, which neant that these prograns reached the
| argest popul ati on of students in any setting. The
cl assroom gui dance topics which were reported were vari ed,
and ranged from friendship, study skills, and careers in
the rural setting, to; conflict resolution/peer nediation,
deci sion-nmaking, transition to mddle school, and the

Famly Life curriculumin the urban setting, to; making and
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keeping friends, test-taking skills, self-esteem handling
school anxiety, conflict managenment, transition to junior
hi gh, and “Random Acts of Kindness” in the suburban

setting.

2. Individual and Small Counseling Groups

| ndi vi dual and small group counseling were al so
reported by those interviewed to be strengths of all three
el ementary school gui dance prograns which participated in
the study. School counsel ors described counseling to be
“driven by need”. The Virginia State Board of Education
mandat e that school counsel ors use at | east 60% of their
time providing small group or individual counseling was
used by all three school counselors as a guideline for tine
use.

The rural school counselor offered a wide variety of
smal | groups on topics such as: notivation, coping with
divorce/fam |y changes, coping with death/loss, conflict
resol ution/anger control, friendship, conmunication,
goal -setting, and problemsolving. |In the urban setting,
three types of counseling groups were nentioned by those
i nterviewed: groups which addressed crises, peer

medi ati on, and di vorce. I n the suburban, the school
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counsel or identified individual and small group counseling
as the nost val uable service provided by the elenentary
school guidance program In this setting small counseling

groups focused on intensive grief, friendship, and divorce.

3. Student Recognition Programs for Achievement/Behavior
From exanples cited, it was observed that all three
el ementary school gui dance programin the study recogni zed
students for achievenment/behavior. In the rural setting,
the cl assroom gui dance unit, “Good Student Hall of Fane”
gave recognition to fourth grade students who achieved
specified study skills. In the urban school, the “Caught
Bei ng Good” Programwas in place to recogni ze students who
denonstrated good academ c¢ and social skills. The “Random
Acts of Kindness” Programin the suburban school served the
pur pose of recogni zing students for performng

exceptionally kind interpersonal deeds.

4. Innovative Career Education Programs Offered

Career education was a strength of all three
el ementary school guidance prograns. |In the rural setting,
Career Day was held on a three year rotating basis,

alternating with Positive Pastinmes Day, and Healt h-
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Wl | ness-Safety Day. In the urban school, Career Day was
conmbined with Multicultural Awareness Day. Another

out standi ng feature of the urban internedi ate school was
that the school was based on the “Mcro-village” concept.
In the “Mcro-village”, students practiced job skills by
becom ng producers and consuners of goods and services. In
the nore affluent suburban school, the “Random Acts of

Ki ndness” Program was used to encourage students to devel op
charitable attitudes toward ot hers, even when paynents or

rewards were not expect ed.

5. Elementary School Guidance Programs Were Focused on
Students” Success

All three elenmentary school gui dance counsel ors gave
al | egi ance verbally, and in practice, to a student-centered
approach to school counseling. The school counsel or
described the rural elenentary school guidance program as
“focused on students’ success and achi evenent in academ c
and personal /social concerns”. The urban counsel or
responded that the students were “the primary focus” of the
el ementary school guidance program The suburban schoo
counsel or described that elenentary school gui dance program

as “devel opnental | y-based to serve all children based on
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identified needs at various ages and stages of
devel opnent ”.

I11. Staff Collaboration

6. Supportive Administration at Both School and
Division Levels

During site visits to all three elenmentary schoo
gui dance progranms, strong adm nistrative support was
apparent. This practice was al so a constant thene stressed
t hroughout the structured interview responses. For
exanpl e, when asked about future funding, the rural
principal said he did not predict that funding would be
t hr eat ened because there were too many el ementary school
gui dance program ‘success stories” to be told. 1In the
urban setting, the principal showed support for the
el ementary school gui dance program by being highly invol ved
in the conflict resolution/peer nediation program by
pronoting peer mediation training for teachers, and by
asking the teachers to set aside a “Talk It Qut” corner
for conflict resolution in each classroom |In the suburban
setting, the school counselor reported the adm nistrators
at the school and division levels to be “very responsive
and supportive”. The suburban gui dance supervi sor

vol unteered that he had encouraged the school division to
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fund an additional elenentary school guidance position to
hel p reduce any el enentary school counselor’s workload in
school s with popul ations greater than 500 students. (The
subur ban program which participated in the study had a

counsel or:student ratio of 1:559).

7. Teacher In-Services Offered by School Counselor
Teacher in-service training was offered by the school
counselors in all three settings. Topics covered during
in-service training varied. For exanple, in the rura
setting, in-service training was done to update teachers on
the el enmentary school gui dance program and the gui dance
folder “GRI1.N"” (GQuidance Is Really Neat) was
distributed. |In the suburban setting, teachers were given
in-service training by the school counselor on the topics
of conflict resolution and peer nediation. As a result of
the in-service training, and with the support of the
adm ni stration, each classroomteacher established a “Tal k
It Qut” Corner, which was used by students for resolving
di fferences. The suburban school counselor introduced the
“Random Acts of Kindness” Program during a teacher
i n-service program She al so addressed stress, the

stages of grief, and health-rel ated issues (the effects of
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menopause) during teacher in-service prograns.

8. School Counselor Practiced Good Communication Skills
Al'l three school counsel ors denonstrated that good
communi cati on was the business of an effective elenentary
school gui dance program A variety of forns of
comuni cation were used to deliver information. Naturally,
sone nethods were nore formal than others. Parent letters
at the beginning and end of each gui dance unit,
school / di vi sion newsl etters, and | ocal newspapers were
used, as well as hone visits, personal notes, and tel ephone
calls. The school counselors denonstrated an invitational
manner when communi cating with others, which helped to
establish reciprocal rel ationships and open-door policies.
For exanple, in each school, the school counsel or and
teachers freely stopped in each other’s roons, and spoke in
the hall, to share appropriate up-dates on students’ nost

recent acconplishnments, or trials.

9. School Counselors Served on Several Committees,
Including the Child Study Team
One way school counsel ors mai ntai ned an open

line of conmmunication with teachers was through commttee
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i nvol venent. They devel oped col | aborative rel ati onshi ps by
contributing to the Student Support and Child Study Teans,
as well as by serving on the volunteer, crisis,
medi a/ speci al events commttees, and the PTA

O all the commttees nentioned, the Child Study Team
was the nost tine-intensive in all three settings. 1In the
rural setting, the school counselor coordinated the Child
Study Team and was responsible for taking mnutes. 1In the
urban setting, the school counselor perforned the task of
educati onal assessnment (testing students for eligibility
for special services and triennial testing). In the
subur ban setting, the school counsel or was responsible for
attending all eligibility and triennial neetings, making

t he agenda, contacting parents, and schedul i ng neetings.

10. Elementary School Guidance Programs Were Actively
Promoted and Publicized
Anot her comonal ity anong the three school settings
was that each one took deliberate steps to
publicize/pronote their el enentary school guidance program
For instance, the rural school put a description of the
programin the school handbook and used gui dance letters to

i nform parents about classroom gui dance activities and
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smal | groups being offered. Newspaper articles, flyers
advertising parent groups, and a presentation to the PTA
during OQpen House were other successful practices enpl oyed
by the rural school counselor. |In the urban setting, the
school counsel or used various kinds of newsletters: the
school newspaper, one fromthe nei ghborhood, and a school
di vi sion paper were used to publicize the elenentary school
gui dance program Notes, Letters, and ot her personal
contacts were also used to dissem nate information about

t he urban el enentary school gui dance program The suburban
counsel or used extensive individual parent contacts. Wen
parent education workshops were held, parents vol unteered
to contact other parents in order to pronote/publicize the

prograns being of fered.

11. School Counselors Overcame Obstacles in All Settings
Into each el enentary school gui dance program sone

“rain” was thought to fall. Wen asked what naj or

obst acl es dad been overcone when the school counselors

conducted their elenentary school guidance prograns, each

one admtted to having surnounted sone difficulties. The

rural counsel or (who thought her office was going to be

nmoved) reported inadequate funding and space. The urban
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counselor (with a split appoi ntnent between two school s)
cited space and tinme. The suburban counselor (relatively
new to the school) described the difficulty she originally
encountered earning the trust of parents and teachers. |In
t he suburban setting, the size of the student popul ation,
559, and the counselor’s varied obligations were al so
menti oned as obstacles, which the school counsel or
suggested woul d be renedi ed by ‘ persistence and

prioritizing”.

I11. Focus on Parents and Volunteers

12. Parent Education Made Available Through Classes,

Workshops, and Resource Centers.

All three elenentary school gui dance progranms put a
strong enphasis on parent education. |In the rural setting,
t he school counselor co-facilitated a parent education
group Twi ce each year based on Active Parenting materials.
A pre-school programwas offered to parents of children
in the Head Start and pre-school handi capped prograns and
four parenting discussion groups were also offered. In the

rural setting, parent education classes took place in the
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eveni ng to accommodat e parents who couldn’t | eave
wor kpl aces and travel |ong distances to the school for
m dday neetings. Kindergarten orientation was held in the
spring to increase rural parents’ awareness of readiness
skills needed by incom ng kindergartners. Resource
materials were al so made avail able on a variety of topics
related to child developnment in the formof a | ending
library for parents, as well as teachers in the rural
school

In the urban setting, the school counsel or gave
parents an opportunity to share information or |earn new
coping strategies at parent neetings called “Parent
| nformati on Exchange” (P.1.E.). Discipline, television
vi ol ence, and communi cation skills were topics covered.
The Parent Resource Center, a lending library of parenting
i nformati on, was al so avail abl e and sponsored wor kshops on
topi cs such as discipline, attention-deficit-hyperactivity-
di sorder, and conmuni cation. The tim ng of parent
education prograns in the urban setting was varied to
accommodate for parents’ different schedules. Sone
meeti ngs took place during the day, while others were
schedul ed for evening. Sone parents who |ived or worked

near school attended neetings during their |unch hour,
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whil e others parents found that neeting during the evening
was nore conveni ent.

In the suburban setting, the school counsel or
col l aborated with two other elenentary school guidance
prograns and jointly sponsored a panel discussion series
focused on “Positive Discipline in the 90°s”. Comunity
resources were asked to make presentations on topics such
as children and stress, children and grief, and school
anxiety. In another parent education workshop, the topic
of drug use prevention was discussed by the DARE offi cer
and vice squad supervisor. Suburban parenting classes were

general ly held during the evening.

13. Strong Parent Involvement Was Encouraged

Strong parent involvenent in many different forns was
evident in all three elenentary school gui dance prograns.
Rat her than being threatened or annoyed by parent i nput,
t he school counsel ors used parents as resources to
strengt hened and extend their el enmentary school gui dance
progranms. For exanple, suburban parents acted as nenbers
of the Quidance Advisory Commttee, generated ideas for,
and pronoted parenting workshops. 1In the rural setting,

parents cooked and served a formal neal to fourth grade
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students who had achi eved specified academ c goals. They
al so shared expertise in vocations and avocations by acting
as presenters during Career Day/Positive Pastine Day/

Heal t h- Wl | ness-Safety Day activities. Likew se, parents
in the urban setting contributed to Career/Milticultural

Day activities.

14. Use of Volunteers Broadened the Elementary School

Guidance Programs

All three elenmentary school gui dance prograns reported
t he extensive use of volunteers. |In the urban setting, the
school counsel or co-chaired the volunteer conmttee and was
involved in matching the needs of the teachers and students
to the volunteers. Volunteers contributed a variety of
skills to benefit the students directly, serving as tutors,
and indirectly, assisting teachers in grading papers and
with art assignnents. |In both the rural and urban
settings, volunteers participated in career fair activities
by publicizing the event, setting up displays, or by making
actual presentations. In the suburban school, vol unteers
hel ped pronote the parent education and “Random Acts of

Ki ndness” prograns.
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15. Community Resources Used to Strengthen and Extend the

Elementary School Guidance Program

Each of the el enentary school guidance prograns in the
study used a broad base of community resources to broaden
the program s scope. For exanple, w thout comrunity
resources, the rural Career Day/Positive
Pasti nme/ Heal t h- Wl | ness- Saf ety Day activities would not
have been possible. The rural school counselor al so worked
with a variety of community resources, such as: the Blue
Ri dge Community Services (Prevention Plus Services), the
DARE officer, and the school prevention specialist. Wen
referrals were nmade, the rural school counsel or worked
cooperatively with representatives fromChild and
Adol escent CQutpatient Counseling Services, the
Departnent of Social Services, and Court Services.

The urban el enentary school gui dance program
col | aborated wth several community resources, including
the Community Service Board: Prevention Services, whose
representatives worked directly in the classroomwth
students with disabilities. A local church group also
contributed tutoring services to students and served as a
val uabl e urban resource. In an effort to pronote welfare

i ndependency and housi ng concerns, the urban school
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counsel or al so collaborated with representatives from
Project Self-Sufficient.

The suburban school counsel or avail ed herself of
communi ty education prograns in an effort to broaden her
referral base. Wen parent workshops were offered,
professionals fromthe comunity were asked to participate
i n panel discussions. The school counsel or reciprocated
when community agenci es asked her to speak. On anot her
occasi on, the suburban school counselor acted as a
resource, she participated in the division-w de annual

parent fair held in a shopping mall during the spring.

Discussion of Research Question

This research attenpted to describe the best
practices in three elenmentary school gui dance prograns.
Using a variety of research nethods: questionnaire
responses, site visits, structured interviews, and docunent
reviews; simlarities were found between effective
el ementary school gui dance prograns in Sout hwest Virginia.
This finding s significance is heightened by the know edge
that three different school environnents were included in

the study, including a rural, an urban, and a suburban
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school. Since the research was gathered from diverse
school settings, it paints a broader spectrum of effective
el emrentary school gui dance prograns in Sout hwest Virginia.

A comon denom nator of fifteen exenplary prograns and
practices were reported by all three elenentary school
gui dance progranms. O these fifteen prograns and practices
reported to be exenplary, classroom gui dance was the
program nentioned nost often by those interviewed.
Cl assroom gui dance may have been reported nost often
because it was such a highly visible program It also was
the nost inclusive program since all students were
i ncluded in classroom gui dance activities.

Even though their settings were diverse, all three
el ementary school gui dance prograns shared the distinction
that no parents had officially chosen to opt their children
out of all, or part, of the elenentary school guidance
program This fact may have resulted fromthe practice of
good communi cation. Prior to the Virginia State Board of
Educati on mandate, dated July, 1996, the school counselors
involved in the study voluntarily informed parents about
the el enmentary school gui dance program goals. Good

communi cation skills, reported to be a strength in
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the rural, urban, and suburban settings, nmay have hel ped
the el ementary school classroom gui dance prograns to

mai ntai n an el enmentary school gui dance program whi ch was
i nclusive of all students.

In A GQuide for Planning and Devel opi ng Gui dance and

Counseling Progranms in Virginia Public Schools (1989), it

stated that, “An effective guidance and counseling program
requires that certain conditions exist and that all |evels
performa variety of functions” (Commonwealth of Virginia,
1989, p. 15). Eight program characteristics identified
with effective school guidance prograns were descri bed,

i ncluding: (1) counseling for individuals or small groups;
(2) group guidance; (3) consultation; (4) coordination; (5)
informati on services; (6) individual assessnent; (7)

pl acenent; and (8) evaluation. O the eight program
characteristics, the three elenentary school gui dance
progranms which participated in the study denonstrated the
greatest strength in the areas of counseling, group

gui dance, consultation, coordination, individual
assessnent, and placenent. The el enentary school guidance
prograns participating in this study appeared to be |ess
strong in the areas of information services and (progran)

eval uati on.
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In A Guide for Planning and Devel opi ng Gui dance

Progranms in Virginia Public Schools (1989) other

di stinguishing traits, or program conditions, were
identified as essential to an effective school guidance
program These program conditions include: endorsed

gui dance personnel; a specified student/counselor rati o;
adm ni strative support; appropriate guidance facilities;
clerical assistance; teacher, parent, and comunity

i nvol venent; and supervisory consultation and assi stance.
When responses fromthe three elenentary school guidance
prograns participating in the study were conpared with
these criteria, it appeared that all progranms were
especially strong in two areas: adm nistrative support; and

teacher, parent, and conmunity invol venment.

Relationship of the Study to Research
Simlarities existed between the el enentary school
gui dance progranms included in this study and the exenpl ary
el ementary school gui dance prograns identified in Gerstein
and Lichtman’s national study (1990). For exanple, al
wer e descri bed as devel opnental, preventive, and as serving
all students. The three schools which participated in the

study enphasi zed the inportance of career guidance, as
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descri bed by Maddy-Bernstein (1997). The el enentary school
gui dance prograns observed in this study appeared to be

| ess strong in program eval uati on based on enpirical data,
whi ch was an issue discussed by Lehman (1990), Dodson

(1977), and Schm dt (1995).

Clinical Observations

Sonme clinical observations were made of the three
el ementary school gui dance prograns, which wll be
di scussed bel ow. Although not the foci of this research
project, these points may be worthy of further research.
1. The Virginia State Board of Education reconmendati on
stated that one el enentary school gui dance counsel or serve
no nore than five hundred students. However, two of
three el ementary school guidance prograns involved in the
study had a counsel or:student ratio greater than 1:500.
Due to their heavy workl oad, the school counselors
prioritized the nost inportant matters and quite often took
paperwork honme. It seens vitally inportant to honor the
original counselor:student ratio limt so that elenentary
school counsel ors woul d be abl e devel op and naintain a
personal and caring relationship with all the students, and

therefore better serve the students’ needs.
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2. Unlike the rural and suburban school counselors, the
ur ban school counsel or served two schools. The urban
students, however, were nore likely to be described *at

ri sk” of not conpleting school when conpared to the two

ot her popul ations. For exanple, 59 percent of urban
students qualified for free and reduced | unch, conpared to
30 percent of rural and 3 percent of suburban students.
Only 16 percent of sixth grade urban students passed the
Virginia Literacy Passport Test on their first attenpt in
1996, conpared to 60 percent of rural students and 78
percent of suburban students. In this, and simlar

at risk situations, it would |likely enhance the students’
ability to achi eve success if each school had a full-tine
school counsel or

3. School counselors’ tine use varied with the assignnents
given to themby their principals. One school principal
expl ai ned that she tried to, “protect the school counsel or
fromdoing too nuch”. However, the sanme school counsel or
was responsi ble for conducting educational assessnents on
students who were being evaluated for eligibility for
speci al services, and was al so responsi ble for teaching the
Fam |y Life curriculum Both are jobs which could be

performed by other school professionals. El enentary school
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gui dance prograns woul d be strengthened if school

counsel ors were not asked to do tasks/duties which could be
performed by other school professionals.

4. None of the three el enentary school gui dance prograns
enphasi zed conducting systematic, on-going enpirical
program eval uati ons of their individual school guidance
progranms. The school counsel ors, however, had been

eval uated. The annual evaluation of a school counsel or
conducted by the school principal does not substitute for
systematic enpirical evaluation of an el enentary school
gui dance program School - based enpirical program

eval uations are inperative if the elenmentary schoo

gui dance program s effectiveness is to be assessed,

corrected, or publicized (Leham 1990).

Conclusions
Based on research conducted during the Spring of 1997
involving three el enentary school guidance prograns in
Sout hwest Virginia, the follow ng concl usions were drawn:
1. Devel opnental classroom gui dance progranms were
an effective neans for including all students when
di scussi ng personal /soci al issues, encouragi ng acaden c

success, and stinulating interest in career education.
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2. Individual and small group counseling was
identified as a strength of all effective elenentary school
gui dance prograns.

3. Parents were actively involved in effective
el ementary school gui dance prograns, through participation
in parent education classes, workshops, or as vol unteers.

4. Effective elenentary school guidance prograns were
focused on students’ success, and sponsored recognition
prograns for achi evenent and behavi or.

5. The support of school admnistrators for effective
el ementary school gui dance prograns was evident at both the
school and division |evels.

6. The school counselor was actively involved in
the work of the Child Study Commttee, as well as other
committees.

7. A variety of teacher in-services were offered by
t he school counsel ors.

8. Community resources were used to strengthen and
extend the el enentary school guidance program

9. Innovative career education prograns were offered.

168



Guidance Programs
From these inplications, the foll ow ng data-based

recommendati ons seem t enabl e:

1. Al school counselors should expect to overcone

obst acl es when devel oping their el enmentary school guidance
programs. Tine, adequate/private space, funding, and being
accepted into a new school were issues which had been
addressed by the school counselors in the study.
Persistence and prioritizing on the part of the school
counselor, as well as admnistrative support, were reported
to help in resolving these probl ens.

2. FEffective elenentary school guidance prograns should be
actively pronoted and publicized. The school counselors

i nvolved in the study nade a concerted effort to

di ssem nate i nformati on concerning the elementary schoo

gui dance prograns. Parents were inforned about classroom
gui dance activities, small group offerings, and
opportunities for parent education. In these exenplary
prograns, involved parents becane publicists for the

pr ogr am

3. In effective elenmentary school prograns, the

school goals and el enmentary school gui dance program goal s
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wer e devel oped in concert with the school goals. As the
subur ban gui dance supervi sor expl ai ned, the goals of the
el emrentary school gui dance programare “not ancillary, not
an appendage, but an integrated part of the school”. The
el ementary school gui dance programis not a “one-way
street”, rather, the elenentary school guidance program
shoul d “support others in carrying out their SCL

obj ectives”.

Implications for Future Research

1. Research and inplenment a systematic plan to nore
obj ectively evaluate the effectiveness of elenentary school
gui dance prograns.

2. Update the nationw de study of exenplary
el ementary school gui dance prograns, described in The Best
For Qur Kids: Exenplary Elenentary Gui dance and Counseling
Prograns, by Gerstein and Lichtmn (1990).

3. Conduct a longitudinal study of students from
exenpl ary el enentary school gui dance prograns through
m ddl e school and hi gh school to determne if being exposed
to an exenplary el enentary school gui dance program nmade a
significant difference in the students’ |evels of

achi evenent .
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4. Working through | ocal chapters of the Virginia
Counsel or Associ ation, conduct a statewide effort to
identify exenplary elenentary school guidance prograns in
Vi rginia.

5. Duplicate this study of elenentary school guidance
prograns in different regions of Virginia, conparing

simlarities and differences.

Summary

This chapter briefly describes a study of exenplary
el emrentary school gui dance prograns in Sout hwest Virginia,
whi ch was conducted in the Spring of 1997.

Results fromrural, urban, and suburban schoo
settings show simlarities in elenmentary school guidance
practices and prograns. Fifteen best prograns and
practices were found to exist in all three school settings.
These best prograns and practices were grouped into three
cat egori es:

(1) focus on student devel opnent and achi evenent,

(2) staff devel opnent,

(3) focus on parents and vol unteerism

Al'so included in this chapter was a di scussi on of

the research question, the relationship of this study to

171



reviewed research, clinical observations, conclusions,
recomendati ons for exenplary school guidance prograns, and

inplications for future research
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Poi nts of Conpari son

Summary

Rural , Urban, and Suburban El ementary School Guidance Prograns

Percent of Tinme School Counselor Spent in Different Roles

Counsel i ng Consul ting Coor di nati ng O her
Rur al 50~60% 10% 10% 20~-30%
Ur ban 50% 10% 10% 10%
Subur ban 45- 50% 15% 25% 1%

Percent of Tinme School Counselor Spent in Different Settings

I nd. Counseling G oup Counseling Tine Al one
Rur al 30% 20% 10%
Ur ban 10- 20% 10% 0-1%
Subur ban 7~75% 20% 5-10%

Was this Elenmentary School @uidance Program In Operation Before 19897

Rur al No
Ur ban Yes
Subur ban Yes

Nunber of Students Participating in This El enentary School Gui dance

Pr ogram
Rural elenentary - 360 students and middle - 112 students
Uban primary - 273 students and internediate - 238 students

Suburban el enentary - 559 students
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Percent of 6th Grade Students Passing the Virginia Passport Literacy
Test on the First Attenpt

Rur al 59. 90%
Ur ban 16%

Subur ban 78%

Counsel or: Student Ratio

Rural 1:360 elementary students and 2: 112 mi ddl e school students

Urban 1:273 primary school students and 1:238 internediate schoo

student s

Suburban 1:559 el ementary school students

Maj or (bst acl es Wii ch Were Overcone When Conducting the El enentary

School @ui dance Program

Rural - funding, space

Urban - space, tine

Suburban - when establishing herself as a new counselor to the
school, the school counselor had to gain the confidence

and trust of parents and teacher, role confusion, and
counsel or:student ratio (1:559)

Supervi si on and Eval uati on of the El ementary School i dance Program

Rural - by principal, no guidance supervisor

Urban - by primary school principal, with input from gui dance
supervisor, if needed

Suburban - by principal, with input by guidance supervisor, if
needed, al so used peer supervision
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El ementary School Gui dance Budget

Rural - allowed $250.00/year, also Drug-Free School, PTA and
addi ti onal nonies fromthe general budget were made
avai l abl e for specific projects

Urban - allowed one dollar per student, also additional nonies from
school division mni-grants were avail abl e

Subur ban - school counsel or reported that $209.00/year was all owed
by the gui dance supervisor, while principal reported the
amount to be $300. 00 school counsel or reported that
$200. 00 additional funds came fromthe PTA while the
principal reported that $400.00 suppl emental funds cane

fromthe PTA and suppl enmental funds fromthe principal's
office

Was There a Witten El enentary School CGui dance Pl an?

Rural - no, used Virginia Department of Education guidelines for
School Counsel i ng Prograns

Urban - yes, included in the school biennial plan

Subur ban - yes

VWhat Type of Log/ Monitor Sheet Was Used by the School Counsel or?

Rural - recorded daily activities in a weekly planner
Urban — recorded daily activities in a notebook
Suburban - recorded daily activities in a notebook, reported

percentage of time spent in guidance and counseling
activities to guidance supervisor nonthly
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10.

11.

12.

13.

EXEMPLARY ELEMENTARY SCHOCL GUI DANCE
PRACTI CES and PROGRAMS
GROUPED | NTO THREE CATEGCORI ES

I. Focus on Student Development and Achievement

Devel opnent al cl assroom gui dance units:
personal / soci al, academ c success, and career

I ndi vi dual and small group counseling groups

Student recognition prograns for achievenent and
behavi or

| nnovati ve career guidance prograns were offered

El ementary school gui dance prograns were focused on
students’ success

I11. Staff Collaboration

Supportive adm nistration at both school and division
Level s

Teacher in-service prograns offered by school
counsel or

School counsel or practiced good conmunication skills

School counsel or served on several conmittees,
including the Child Study Team

El ementary school gui dance prograns were actively
pr onot ed/ publ i ci zed

School counsel ors overcane obstacles in every setting

I1l1. Focus on Parents and Volunteers

Parent education offered through cl asses, workshops,
and resource centers

Strong parent invol venent broadened the program
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14.

15.

Use of volunteers strengthened the elenentary school
gui dance program

Communi ty resources used to extend the el enentary
school gui dance program
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204 Prinrose Drive
Bl acksburg, VA 24060
Spring, 1997

School Counsel or

XXX El enentary School

XXX, Virginia

Dear School Counsel or

Thank you for agreeing to participate in the research
project featuring exenplary el enentary school guidance prograns
in Southwest Virginia. | amvery pleased to be able to include a
description of your programin ny dissertation: a case study
report, describing rural, urban, and suburban el ementary schoo
gui dance prograrns.

As | mentioned during our phone conversation, | ama Ph.D
candi date in the Coll ege of Human Resources and Education at
Virginia Tech. |1 also work as an el ementary school gui dance

counsel or and have a natural interest in |earning what innovative
and effective practices are taking place in elenentary school
gui dance prograns in Southwest Virginia.

For inclusion in this study, those involved in the

el ementary gui dance program are asked to contribute information

in various ways; such as:

(1) conplete the encl osed questionnaire,

(2) participate in structured interviews,

(3) share programrel ated-docunents (such as | og/ nonitor
sheets, gui dance budget information, and school
denogr aphi cs), and

(4) host at least one site visit during Spring, 1997.

| greatly appreciate your participation in this study. |If
there are any questions, please feel free to call nme at home
(540) 951-2351 or at work (540) 626-7281. | will look forward to

visiting you at XXX El enentary on Mnday, March 24.
Si ncerely,

Patti Loop, School Counsel or

Eastern El enentary/M ddl e School

P. O. Box 569
Penbr oke, VA 24136
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ELEMENTARY SCHOOL GUI DANCE PROGRAM QUESTI ONNAI RE

Nane of Respondent:

School Nane:

School Address:

Dayti me Tel ephone: Area Code (

1. Please describe innovative, unusual, or highly
effective practices inplenented in your exenplary

el ementary school guidance program Gve three to five
specific exanples of effective practices used with: (a)
students; (b) parents; c) teachers; (d) conbinations of
students, parents, and teachers, and (e) vol unteers.

A. Effective practices used with students:
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B. Effective practices used with parents:

C. Effective practices used with teachers:
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D. Effective practices used in conbination with students,
parents, teachers:

E. Effective practices utilizing volunteers:
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F. Wich of these five practices do you think is nost
effective? Wy?

2. Have you or your program ever received recognition for
havi ng an out standi ng el enentary school gui dance
program such as Virginia Counsel ors Associ ation
Chapt er Menber of the Year, Division Menber of the
Year, Counselor of the Year, an award fromthe PTA, or
school board, etc.)?
| f so, describe.

3. Describe three to five ways you publicize/ pronpote your
el ementary school gui dance program
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4. Describe three to five ways you work with community
resour ces.

5. Wat mmj or obstacles have you overcone in conducting
your progranf? Descri be.

6. A \What percent of tinme do you spend in the
foll owi ng rol es?

Counseling __ %

Consulting %
Coordinating __ %
O her %

B. \What percentage of your tinme on the job do you
C. Spend in these settings:

| ndi vi dual counseling %
G oup counseling %
Time spent alone %

7. Was this programin operation before 1989? Circle one:
Yes
No
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8. Total nunber of students participating in this
el enentary school gui dance program

Fewer than 100

Bet ween 100 and 300
Bet ween 301 and 500
Bet ween 501 and 700
Bet ween 701 and 900
More than 900

9. Wiat words/terns best characterize your elenentary
school gui dance progranf

10. Describe or encl ose any program eval uati on studi es,
reports, or articles which concern your elenentary
school gui dance program over the past five years.

Finally, are there any other things about your el enentary
school gui dance programyou would like to tell us?
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In conclusion:

| greatly appreciate your participation in this study.

Pl ease use the attached stanped envel ope to return your
guestionnaire within the next ten days.

| will be calling you to nmake arrangenents for a site
visit. Wat day and tinme would you prefer me to call?

Pl ease send the conpl eted questionnaire to:

Ms. Patti Loop

204 Prinrose Drive

Bl acksburg, VA 24060

(540) 951-2351 hone (540) 626-7281 work

196



APPENDIX D

197



EXEMPLARY ELEMENTARY SCHOOL GUI DANCE PROGRANMS
Structured I ntervi ew
Name
Posi tion
School

Questions 1-5 will be asked of the PTA president, SCA president (wth
parental perm ssion), a representative from Social Services, a regul ar
education teacher, a special education teacher, the media specialist,

and the physical education teacher

Questions 1-10 will be asked of supervisors/principals.

1. Highlight three to five strengths of your elenentary
school ' s gui dance program

2. \Wat is the nost inportant service provided by the
el ementary school gui dance progranf?

3. How does this elenmentary school guidance program neet
all students' needs, including exceptional children
(e.g., children-at-risk and gifted students)?

4. \Wat are three to five effective practices this
el ementary school gui dance program denonstrates when
wor ki ng with students? Parents? Teachers? Vol unt eers?

5.  How does your school guidance program nmake itself known
to ot hers?

Super vi sor s/ Princi pal s:

6. Describe the el enentary school gui dance programs
rel ati onship to school division/school goals.

7. Tal k about how the school counselor is supervised and
how t he el ementary school gui dance programis eval uat ed.

8. Describe the kinds of interactions this elenmentary
school guidance program has with other student service
pr of essi onal s.

9. Talk about the future funding of your elenmentary schoo
gui dance program 10. As a school |eader, what is your invol venent
in this exenplary el enmentary school guidance progranf

At the conpletion of each interview |s there anything el se you want
to share about this elenmentary school guidance progran?

198



APPENDIX E

199



EXEMPLARY ELEMENTARY SCHOOL GUI DANCE PROGRAM
Structured I ntervi ew

Counsel or
School

1. Talk about the relationship between the elenentary
school gui dance programis goals and school goals.

2. Describe how you are supervised and how the el enmentary
school gui dance programis eval uat ed.

3. Tell how programpriorities are determ ned. What is the
nmost i nportant el enentary school gui dance program
provi ded?

4. |s there a budget for this progran? How do you purchase
mat eri al s?

5. Wiich students get the nost fromthis elenentary schoo
gui dance progranf? Uilize services nost? Take the nopst
of your tine?

6. Tal k about group services, in particular, small group
counsel i ng.

7. How has your program been affected by the
i mpl enentation of the State Board of Education
regul ati ons?

8. Wiat do you think about your facilities? (Is there
adequat e space, privacy, a private phone |ine?)

9. Howis adm nistrative support at the central office and at
t he school |evel for your elenmentary school gui dance progranf

10. Are you involved with the child study tean? |If so,
tal k about the role you play.

Is there anything el se you want to share about this el enentary

school gui dance progran? Is there anything you would like to
clarify about the questionnaire responses?
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DOCUMENT REVI EW

El ementary school gui dance counselor: Please conplete the
foll owi ng questi ons.

1.

Pl ease descri be the budget for your elementary schoo
gui dance program

2. Is there a witten elenentary school guidance plan? (Yes or
No). |If yes, what plan/guide do you follow?

3. Do you use a |log/nmonitor sheet summary? (Yes or No). |If
yes, pl ease descri be.

4. Please describe the elenmentary school gui dance counselor's

schedul e/ duti es.

5.

Pl ease descri be the denographics of the school comunity:
A. percent of students receiving free
and reduced | unch - %
B. percent of students participating
inTitle I %
C. percent of 6th grade students passing the
Virginia Passport Literacy Test on the
first attenpt |last year: 1996 %
D. counsel or/student ratio:
first/only assignnent __ st udent s: counsel or
second assignnent ___ students: counsel or
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204 Prinrose Drive
Bl acksburg, VA 24060
February 22, 1997

School Superi nt endent

XXX Public School s

XXX, VA

Dear School Superintendent,

| amwiting to ask your perm ssion for an elenentary school
in your school division to participate in a research project | am
doing as a Ph.D. candidate in the Coll ege of Human Resources and
Education at Virginia Tech. The topic | amresearching is
el ementary school gui dance prograns in Sout hwest Virginia.
Briefly, the purpose of my study is to describe exenplary
el ementary school guidance prograns in rural, urban, and suburban
settings.

Those people involved in the study of exenplary el enentary
school gui dance prograns woul d be asked to contribute information
in various ways; such as:

(1) conplete a questionnaire,

(2) participate in structured interviews,

(3) share programrel ated docunents (such as | og/nonitor sheets,
gui dance budget information, and school denographics), and

(4) host at least one site visit during Spring, 1997.

Since privacy issues are a concern, | would |ike to assure
you that | will preserve the anonymty of all participants when
reporting ny findings. | wll not reveal the identity or include

identifiable characteristics of the school or school division
unl ess authorized to do so by the Superintendent.

| hope you will grant perm ssion for your school division to
participate in the described study. Please feel free to call ne
if there are any questions. M nunber is (540) 951-2351 at hone
and (540) 626-7281 at work.

Si ncerely,
Patti Loop, School Counsel or
Eastern El enentary/M ddl e School

P. O. Box 569
Penbr oke, VA 24060
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March 11, 1997

Dear Parent,

This letter is to request your perm ssion for a
doctoral candidate fromVirginia Tech to interview your
child. Responses will assist the researcher in obtaining
informati on concerning a dissertation topic: elenentary
school gui dance prograns in Southwest Virginia. The
interview woul d take place at school and woul d be taped
recorded. At no tinme would your child' s identity be
reported in the study.

| give permssion for ny child to participate in the
i nterview.

Parent/ Guardi an's Si ghat ure

Dat e
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204 Prinrose Drive
Bl acksburg, VA 24060
February 22, 1997

School Counsel or

XXX El enmentary School

XXX, VA

Dear School Counsel or,

| amlooking forward to visiting you at XXX El enentary
School next Friday, February 28. Meanwhile, | thought you
m ght want to | ook over the enclosed structured interview
guestions. There are actually tw sets of interview
questions, one for the school counsel or and anot her set for
the others | hope to interview during the site visit.
Those "ot hers" include:

(1) the PTA President,

(2) a student (parental perm ssion letter enclosed),
(3) a representative from Soci al Servi ce,

(4) a regul ar education teacher,

(5) a special education teacher,

(6) the nedia specialist,

(7) physical education teacher,

(8) the principal, and

(9) a guidance supervisor/adm ni strator

Any help you could give ne in identifying people and
arranging for the interviews would be greatly appreciated.

| amalso sending a |ist of docunents | would like to
review for inclusion in the study. | appreciate the tine
you are putting into this project and | ook forward to bei ng
w th you next week.

Si ncerely,
Patti Loop, School Counsel or
Eastern El enentary M ddl e School

P. O Box 569
Penbr oke, VA 24136
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204 Prinrose Drive
Bl acksburg, VA 24060
February 27, 1997

Rural School Counsel or
XXX El ementary Schoo
XXX, VA

Dear School Counsel or

Thank you for allowing me to visit your school |ast week. |
enj oyed being with you at XXX El enentary School; a nost pleasant
setting. Please extend ny thanks to those who took the tine to answer
nmy interview questions. Everyone was very conplinentary of your
el ementary school guidance program You have worked to establish an
out st andi ng program and, in doing so, rightfully earned the respect of
your col | eagues.

In reviewing the notes | nmade during ny interviews, there are

certain themes which seemto surface. | thought | would nmention these
to you, as you may want to expand on these areas in your questionnaire
responses.

The areas are:

1. parenting classes offered, collaborative effort

2. regqgular classroom guidance for all grade |evels

3. collaborative work with prevention specialist, Robin
Dobbi ns

4. presentations to PTA and faculty

5. small group topics covered

6. parent resource materials nade avail able, displayed
openl y

7. teacher folders updated every fal

8. letters to parents at the beginning of a unit

9. collaborative effort with teachers to plan units

10. career/hobby day invol ving conmmunity resources

11. child study & gifted coordi nati on, FAPT representative

If you can give any nore specific information concerning these
areas, it would be hel pful when | am describing your program Your
school secretary may be able to give the information | need on the
docunent review summary sheet (enclosed). Any information describing
t he county/ denographi cs woul d al so be useful

Thank you very much for your help. | appreciate your gifts of
time and effort. | hope nmy findings will be beneficial to you, as well
as the XXX School System

Si ncerely,
Patti Loop, School Counsel or
Eastern El ementary M ddl e Schoo

P. O Box 569
Penbr oke, VA 24136

210



APPENDIX K

211



204 Prinrose Drive
Bl acksburg, VA 24060
March 1, 1997

Ur ban School Counsel or

XXX El ementary School s

XXX, VA

Dear School Counsel or

Thank you for allowing me to visit your schools |ast week. |
enjoyed being with you at XXX and XXX School s: two very pl easant
settings. Please extend nmy thanks to those who took the tinme to answer
nmy interview questions. Everyone was very conplinentary of your work
with the children. You have worked hard to establish an outstandi ng
program and, in doing so, rightfully earned the respect of your
col | eagues.

In reviewing the notes | nmade during ny interviews, there are
certain themes which seemto surface. | thought | would nmention these
to you, as you may want to expand on these areas in your questionnaire
responses. The areas are:
teaches conflict resolution in classroom gui dance (K-2)
teaches conflict resolution & peer nediation c.g. (3-5)
runs peer nediators group (5th graders work with gr. 3-4)
runs small groups on various topics - divorce, death
teaches famly life curriculumat all grade |levels
menber of student support and child study teans
col l aborates with mental health professions
performnms educational testing assessnment for eligibility
nmeet i ngs
9. offers parenting sem nars on various topics

(hyperactivity in children, discipline, etc.)
10 chairs the volunteer committee - school |iaison
11 pronotes student recognition/reward -"Caught Being Good".

If you can give any nore specific information concerning these
areas, it would be hel pful when | am describing your program Your
school secretary may be able to give the information | need on the
docunent review summary sheet (enclosed). Any information describing
t he city/denographics woul d al so be useful

Thank you very much for your help. | appreciate your gifts of
time and effort. | hope nmy findings will be beneficial to you, as well
as the XXX School System

NouRrONOE

Si ncerely,

Patti Loop, School Counsel or
Eastern Elementary M ddl e Schoo
P. O Box 569

Penbr oke, VA 24136
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204 Prinrose Drive
Bl acksburg, VA 24060
March 1, 1997

Ur ban School Counsel or

XXX El ementary School s

XXX, VA

Dear School Counsel or

Thank you for allowing me to visit your schools |ast week. |
enj oyed being with you at XXX and XXX School s:
two very pleasant settings. Please extend ny thanks to those who took
the tine to answer ny interview questions. Everyone was very
conplimentary of your work with the children. You have worked hard to
est abl i sh an out standi ng program and, in doing so, rightfully earned
t he respect of your coll eagues.

In reviewing the notes | nmade during ny interviews, there are
certain themes which seemto surface. | thought | would nmention these
to you, as you may want to expand on these areas in your questionnaire
responses. The areas are:
teaches conflict resolution in classroom gui dance (K-2)
teaches conflict resolution & peer nediation c.g. (3-5)
runs peer nediators group (5th graders work with gr. 3-4)
runs small groups on various topics - divorce, death
teaches famly life curriculumat all grade |levels
menber of student support and child study teans
col l aborates with mental health professions
performnms educational testing assessnment for eligibility
nmeet i ngs
9. offers parenting sem nars on various topics

(hyperactivity in children, discipline, etc.)
10 chairs the volunteer committee - school |iaison
11 pronotes student recognition/reward -"Caught Being Good".

If you can give any nore specific information concerning these
areas, it would be hel pful when | am describing your program Your
school secretary may be able to give the information | need on the
docunent review summary sheet (enclosed). Any information describing
t he city/denographics woul d al so be useful

Thank you very much for your help. | appreciate your gifts of
time and effort. | hope nmy findings will be beneficial to you, as well
as the XXX School System

NouRrONOE

Si ncerely,

Patti Loop, School Counsel or
Eastern Elementary M ddl e Schoo
P. O Box 569

Penbr oke, VA 24136
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VITA

Patti Ann Gaskins Loop hails from Portsnouth
Virginia. Born on May 17, 1954, she was the only daughter
of Nat haniel and M riam Gaski ns and has four ol der
brothers, Larry, Jim Richard, and Tom

In 1971, Patti graduated from Western Branch Hi gh
School in Chesapeake. She entered Janes Madi son
Uni versity, and graduated Magna Cum Laude in 1976 with a
Bachel or of Science Degree in Home Econom cs Educati on.

Patti taught honme economcs in Geensville County for
one year and in Stafford County for seven years. [In 1984,
she began work towards a Masters of Arts Degree in Student
Personnel Services at Virginia Polytechnic Institute and
State University, which she received in 1989.

In 1989, Patti began her work as the first school
counsel or at Eastern Elenmentary M ddle School in Gles
County, Virginia. Also, during that tinme, she continued
her graduate studies in school counseling, and in 1994, was
awarded her Certificate of Advanced Graduate Studies in

Student Personnel Services from Virginia Polytechnic
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Institute and State University. Later, while studying for
her doctorate, Patti was chosen as a co-recipient of the
Robert Hoppock Schol ar shi p.

During 1997, Patti becanme a National Certified
Counsel or. O her professional involvenents include
participation in Virginia Counsel ors Associ ation, Anerican
counsel i ng Associ ation, Virginia School Counsel or
Association, Chi Sigma |lota National Counseling Honor
Society - Tau Eta Kappa Chapter, Virginia Tech

Patti is married to Don Loop and resides in
Bl acksburg, Virginia. She continues to work as the school
counsel or for K-7 grade students at Eastern El enentary
M ddl e School in Gles County. Her hobbies include
beachconbi ng, gardening, knitting, and creative witing.

She | oves children and | ooks to God for strength.
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