CHAPTER 1

INTRODUCTION

National attention is being focused on at-risk students
who are failing to conplete their education and achi eve
mar ketabl e skills. The outward signs of distress and
failure mani fested by at-risk students are nunmerous. They
include famly and personal problens, alcohol and drug
abuse, teenage pregnancy, attenpted suicide, street crine,
school truancy, and dropping out of school (DeNofa, 1993).
Al nrost 500, 000 young peopl e drop out of public schools each
year, and the nunber is greater anong mnority groups in
urban school s and students from | ow soci oeconom ¢
backgrounds (Giffin, 1993). These half mllion youngsters
who | eave school early every year are part of an estinmated
seven mllion youngsters who engage in high risk behaviors
t hat include delinquency, use of illegal substances, teenage
sex that mght lead to pregnancy, and |agging behind in
school (Whl age, et al., 1989).

Who specifically is at risk of dropping out of school?
What features, traits, and characteristics help to identify
at-ri sk youngsters? Exhibited school-related factors
i nclude: | ow academ c achi evenent, grade retention,
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suspensi ons, poor attendance, and | ow self-esteem (Giffin,
1993). These risk factors are nore prevalent in urban areas
than in other areas (Chubb & Mde, 1990). Oten urban
educators are faced with the chall enges of educating
children living in poverty (U S. Departnent of Educati on,
1990). The greatest concern is for students living in
poverty who often experience physical and envotional

handi caps, |ack of health care, poor nutrition, difficult
famly conditions, and inner city nei ghborhoods (Hodgki nson,
Duttz, & Qbarakpor, 1992). A conparison of the national,
state, and local statistics of the leading risk factors
which may |l ead to school failure indicates that urban
school s have a high concentration of at-risk students and,
therefore, need to address these risk factors (Sirotnik,
1991). Bl ack Anericans have a high school dropout rate near
15 percent while white Anericans have a dropout rate
slightly over 10 percent; nearly 90 percent of white
Anmericans can read at the internediate | evel of proficiency,
whereas the figure is about 65 percent for black Anericans;
and witing performance and mat hemati cs achi evenent for
whites are above average, whereas those for black Anericans
are bel ow average. Because nearly three quarters of al

bl ack Anericans popul ate the inner cities of this nation,



all of the conparisons are magnified in urban school
statistics (Sirotnik, 1991). These students are al so
at a great disadvantage when they consider career selection
and any advanced educati onal opportunity.

The Secretary's Comm ssion on Achi eving Necessary Wrk
Skills (1991) was asked to exam ne the demands of the
wor kpl ace and determne if students are being properly
prepared to satisfy those demands. This report has
determned that nore than half the students who | eave schoo
do so without the know edge or foundation required to obtain
a good | ob.

School s and enpl oyers need to do a better job of
wor ki ng toget her and preparing these young people for
meani ngf ul work. To achieve their desired new worl d-cl ass
standards by the target date of 2000, SCANS will, in the
future, nmake efforts to:

exam ne how to create an assessnment systemthat

hel ps students understand what they have to |earn

and certifies that they have mastered the conpe-

tencies so that enployers and colleges will honor

their record of high performance; consider the

i nplications of the SCANS findings for curriculum

devel opnent, school organization, teacher training,



and instructional materials and technol ogy; and

hel p the adm ni stration establish the public/private

partnership called for in the education strategy

"Anmerica 2000". (Secretary’s Conm ssion on Achi eving

Necessary Skills, 1991, p. 12)

The Chesapeake school division is inplenenting a
program that does nuch of what is recomended in the SCANS
report. This programis known as "Enploynment Pl us"
(McDonough, 1993). Enploynent Plus is an intervention
program whi ch provides certain students with an educati onal
option in place of a traditional high school program
Enpl oyment Pl us consists of three periods of general
educati onal devel opnent instruction and job-related skills.
During the afternoon, the students are required to be
enpl oyed for a m ni mum of 15 hours per week.

The Enpl oynment Plus Program focuses on the curricul um
used in acquiring the necessary skills to achieve the
required | evel of conpetency to pass the CGeneral Education
Devel opment Test (GED), thus allow ng these potenti al
dropouts to | eave school with a high school equival ency

certificate.



Statement of the Problem

The Chesapeake School Board has nandated that the

school

system eval uate all alternative prograns. The

Chesapeake Public Schools Enploynment Plus GED Programis one

of these alternative prograns and cones under this

eval uati on mandate. Resources are expended on this program

and there is no evidence the resources are being used

w sel y.

This study is an evaluation of the Chesapeake

Publ i ¢ School s Enpl oynent Pl us GED Program and was gui ded by

the foll owi ng questions:

How wel | is the Chesapeake Public School s Enpl oynent

Pl us GED Program neeting the stated goal s?

Sub- questi ons:

1

What proportion of the students conpleted in the
years 1991-97 all five parts of the GED test at a
passing level? (For the renmai nder of the questions,
the research was for the school year 1993-94.

To what extent did the program change the behavi or
of the students?

VWhat pre-enpl oynent skills of the students were
devel oped as a result of participation in
t he progranf?

What enpl oynent skills of the students were
devel oped as a result of participation in the
pr ogr anf

(a) Once the students conpl eted the program what
kind of work did they do?



(b) How many students continued their education
at a higher |evel?

5. What basic living skills of the students were
inproved as a result of participation in the
pr ogr anf

6. To what extent did the program provi de hope for
the students to graduate from hi gh school ?

Purpose of Study

The purpose of this study was to eval uate the
Chesapeake Public School s Enpl oynment Plus GED Program by
determ ni ng whether the programis sufficiently beneficial
and cost effective to command additional funds. The
Chesapeake school division has to nmake choi ces about how
best to use its resources for the good of the comunity,
society, and at-risk children. An evaluation of the
Chesapeake Public School s Enpl oynment Plus Programwl |
assi st Chesapeake school officials in determ ning whether
the investnent in the Enploynent Plus Programwarrants
conti nuation or

nmodi fi cati on.

Definitions

At-risk Students For the purpose of determ ning the
proportion of students conpleting



Al ternative Program

Academ ¢ Achi evement

Pre-enpl oyment Skills

Enpl oyment Skills

all five parts of the GED, an at-
ri sk student was one who was a
menber of the Enpl oynent Pl us
Program from 1991-97. For al

ot her purposes, an at-risk student
was one who participated in the
Empl oynent Plus Program for the
school year 1993-94.

For this study, the alternative
programis the Enploynent Pl us
Programin the Chesapeake (VA
school system

Academ ¢ achi evenent is that |evel
of education that provides the
student with the skills and

know edge necessary to master the
| evel of conpetency required to
successfully pass the GED test. The
CED deals with five content areas:
(1) science,(2) nmathematics, (3)
soci al studies,(4) witing skills,
and (5) arts and literature. The
measure used in this study is the
proportion of at-risk students
passing all five parts of the GED
by the end of their second year in
the program These data were
conpiled for 1991 through 1997.

These are the skills necessary to
get a job as stated in the

Enpl oyment Pl us curricul um gui de.
I nformation on these skills is

| ocated in Appendi x A

Empl oynent skills are those skills
necessary to maintain a job and to
advance in a chosen occupati onal
field. These skills are listed in
t he Enpl oynent Plus curricul um
guide. Information on these skills
is located in Appendi x B.



Basic Living Skills These are the skills necessary for
everyday living in the adult world
as stated in the Enpl oynent Pl us

curriculumguide. Information on
these skills is located in
Appendi x C.

Behavi or For the purpose of this study,

behavior is the conduct that the
students exhibited while in the
Enpl oyment Pl us Program as conpared
to behavior that was exhibited be-
fore enrolling in the Enpl oynent

Pl us Program

Hope For the purpose of this study,
hope is that neasure of the
student’s inner feeling that they
were given another opportunity to
graduate. This was determ ned from
student responses to questions 4

and 5 on the Student Interview
Questionnaire in Appendi x D.

Limitations

This study is limted to the eval uati on of one program
designed for at-risk high school students in the Chesapeake
public schools. There are two sets of data: (1) the
proportion of students who conpleted all five parts of the
GED test at a passing level in the years 1991-97; (2) for
t he remai nder of the questions, the research was for the
school year 1993-94, the first year all of the high schools
had the programin effect. The program eval uati on cannot be

generalized to other high schools with intervention prograns



for at-risk students.

Organization of the Study

This study is organized into five chapters. Chapter 1
i ncludes the introduction, statenment of the problem purpose
of the study, definition of terns, limtations, and the
organi zation of the study. Chapter 2 is a review of the
l[iterature on effective progranms for teaching at-risk
students. Chapter 3 contains a description of the
met hodol ogy for the evaluation of the Enpl oynent Plus
Program The analysis of the data and the findings are
reported in Chapter 4, and Chapter 5 contain a summary,
di scussion, and recommendations that there will be a follow
up by the Enploynent Plus teachers on the enpl oynent or
career status of the students after they have been out of
the program for one year or nore to show what the students
are doing. Also, conpetencies should be recorded on
conpetency sheets by the teacher for placenent in the
student’s pernmanent record to show the nunber of

conpetenci es that the student passed.



CHAPTER 2

REVIEW OF LITERATURE

W live in a world of constant change, with unlimted
opportunities for educational advancenent. Yet, six hundred
t housand students drop out of school every year (Potter,
1993). Twenty-five percent of eighteen year olds in the
United States do not finish high school (Chal ker, 1996).
However, there are other options for sone of these students
to continue their education and secure a high school diploma
or GED whi ch increases the chance for success both in the
wor kpl ace and t hroughout life (Mrley, 1991).

One of the nmethods found to be effective in inproving
t he educational outconme of many at-risk students has been
al ternative education (Quinn, 1991). Chal ker (1996)
identified four commonly accepted settings for alternative
educati on prograns: the separate alternative school, school -
Wi t hi n-a-school, continuation school, and alternative
cl assroom settings.

The alternative classroomis a self-contained
classroomwithin a traditional school

The school within a school is a specialized
educational programw thin a traditional school
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The separate alternative school is a separate,
sel f-contai ned educational facility using a
non-traditional structure and strategies.

The continuation school is an evening program
providing instruction to individuals no | onger
attending a traditional daytime school

A good alternative school represents a carefully built
community, intact instructional program and a synchronized
set of organi zational arrangenments (Rayw d, 1994). Any
effective alternative programthat has existed over a | ong
period of tinme should have the follow ng ten key
characteristics:

1. Size - School-prograns are small enough to
all ow students to feel a part of a group,
yet, large enough to provi de necessary
resour ces.

2. Site - Programsite is the nost inportant
aspect in establishing an effective alter-
nati ve school

3. Curriculum- The alternative program cur-
ricul um shoul d be student-centered, and
instruction should be related to student’s
personal concerns-experiences.

4. Volunteerism- As much as possible, parti-
cipation in the alternative program shoul d
be voluntary for both students and staff.

5. Participatory Decision Making - Both program
and organi zati on were designed by those who
were going to operate them

6. Separate Adm nistrative Unit - The adm nis-
trator nust possess strong and stabl e | eader-
ship capabilities. The adm ni strator nust

work with students and teachers to create a
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10.

Four

sense of community that characterizes suc-
cessful alternative prograns.

Distinctive Mssion and Fam |y At nosphere -
The program nust have a shared sense of

pur pose, a core set of values and common
goal s.

Fl exi bl e Teacher Rol es and Program Aut onony -
Because of the distinct m ssion of alternative
prograns and the concept of school -as-famly,
teachers, counselors, and adm nistrators
accept a nmuch broader and nore flexible role
than teachers in traditional prograns.

Access to Social Services - Because alternative
prograns often serve disruptive and disaffected
students, arrangenents should be nmade to provide
students with access to Social Services on an
as- needed basis (preferable, on the school site,
if not, by referral.

Use of Technol ogy - Because their need is greatest,
students who attend alternative prograns should
have at |east the sanme | evel of access to techno-

| ogy as do students who attend a traditional

pr ogram

prograns that were successful in keeping the

students in school are exam ned. They have docunented
success in areas neasured in the Enploynent Plus Program
The conponents of these effective prograns were detailed in
an effort to identify the simlarities to the Enpl oynent
Plus GED Program The researcher followed up on Natale's
1990 research article to obtain an update on the current
status of the four school systens that were successful in

keepi ng hi gh school students in school. The I nternet was
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used to locate the sites and tel ephone calls were made to
Col orado Springs, Col orado; Washoe County, Nevada; Renton
Washi ngton; and Central York, Pennsylvania, school systens
in May 1998. It was reported by all of the school systens
that the progranms were ongoing and continuously neeting with
success. Additional literature about the progranms was

mai l ed to the researcher

Successful Programs

In Natale' s (1990) research, four school systens show
what they are doing to keep the students in school or get
t hem back on a graduation path once they have dropped out.
The four progranms studi ed by Natal e and Chesapeake’s
Enpl oyment Pl us Program have many of the sane
characteristics:

1. Each school system has an alternative schoo

for students who do not fit into a regular,

traditional program

2. The students reach their conpetency |evels at
their own pace.

3. The students have fl exible scheduling that
allows themto spend full or partial days
at school .

4. The students are permtted to work while going
to school
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The Col orado Springs Program

The Col orado Springs Program was designed to provide
hel p for potential dropouts and is known as the Educati onal
Qpportunity Program (E.Q P.), which is an unbrella title for
several efforts. The largest conponent in EQP. is an
al ternative secondary school for students who do not fit
into the regular high school. 1n 1990, 276 students
attended the alternative school. Sone attended sinply
because they needed to earn an extra credit or two to
gr aduat e.

The school does not use grades to assess students,
rat her conpetency |levels are used to provide an assessnent
that allows students to nove at their own pace. Flexible
scheduling allows ol der students to spend full or parti al
days at school, giving themthe option to hold jobs. An on-
site nursery cares for students' children. The main ideas
of the alternative school programare: (1) to put the
accountability on the students, and (2) to keep the

students' dignity in tact. In 1989, 52 percent of the
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program graduates went to work or into the mlitary, and 48
percent continued their schooling.

One outgrowth of the Educational Opportunity Programis
“Vision to Potential,” a programfor dropouts who have been
out of school for one year or nore. This programis funded
jointly by federal and | ocal governnents. It also offers
students a full-tinme academ c schedul e with guarant eed
sumer part-tinme work. Vision also offers rich incentives

to students who remain in the program one incentive is an

all expense paid first year in college.

The WAshoe County. Nevada, Program

The Washoe County School System has inplenented a
programto conbat a dropout rate that approaches 25 percent
(Natal e, 1990). The Washoe County School s have gone to WAR
(Washoe At Risk); that is, a citizens’ commttee (the WAR
Comm ttee) has been charged wth comng up with solutions to
t he dropout problem The citizens’ commttee is only one
anti -dropout weapon in the school system s arsenal. Anong
the others is Washoe County Hi gh School, an alternative
program now avail able in 27 different |ocations, including

churches and Y. MC A 's.
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The alternative prograns are designed for students who
are not doing well in a regular high school or who need a
fl exi bl e school schedule so they can hold a job. The
alternative programgenerally runs for a half day, with
students progressing at their own rates. 1In 1989, 160
students graduated fromthe school.

The school system has al so forged an agreenment with
busi nesses, which allows students to hold certain jobs only
so long as they keep up their grades and school attendance.
If they slip, the students get counseling fromboth the
school and the enployer. In addition, the Washoe County
School s have rel axed attendance standards. Washoe County
had several attendance policies and were forcing many
students out of school. The school system discovered that
nost
students wll stay in school if they know someone cares

about what they are doing.

The Renton, Washi ngton, Program

The Renton, Washi ngton, Programis another successful
program (Natale, 1990). |Its dropout rate has been reduced
from1l6 to 12 percent by using a conprehensive prevention

programthat spans elenmentary to high school grades. On the
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el enentary | evel, school officials have boosted the nunber
of guidance counselors at schools that enroll high nunbers
of at-risk students. The counsel ors have enphasi zed readi ng
i nprovenent by addi ng after-school progranms such as puppetry
and t heater designed to show pupils that reading can be fun.

At the mddl e and high school levels, many efforts are
under way to keep at-risk students in school. The efforts
are a peer counseling program and an adopt-a-student
program i n which individual teachers serve as friends and
advisors to one or two troubled students.

For students who can not make it in a regular high
school situation, there is the Renton Alternative High
School (Bl ack R ver Hi gh School). Black R ver Hi gh School is
a small, personal, academ c-vocational program designed to
house students of high school status who reside in the
Renton School District. The school serves 134 students and
has a pupil-teacher ratio of 17-to-1. Black Ri ver Hi gh
School is for secondary students in grades 10-12 who were
not notivated or unable to cope with a traditional high
school routine. These students may apply to be admtted to
the programthrough their high school counselor.

The purpose of the programis to assist students in

devel opi ng and acconpl i shing nmeani ngful goal s which may
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include: re-entry into their honme high school on a full or
short termbasis; earning a diploma at Black River Hi gh
School ; increasing enployability; securing enploynent; or
enrolling at a vocational school, technical college, or

ot her hi gher education institution.

Personnel at Black River H gh School strive to help
students remain in school, explore different occupations,
beconme deci sion nmakers and to accept responsibility for
their actions, to strengthen positive behavior, and to
i ncrease self-esteem

The m ssion of the school is to develop a caring
envi ronnment that pronotes responsibility, grow h,
achi evenent and respect by providing rel evant experiences to
nmeet the chall enges of a constantly changi ng worl d.

Bl ack River Hi gh School offers the required high school
academ c classes in math, |anguage arts, social studies,
sci ence, health, physical education, diversified
occupations, conputer technol ogy, drama, art, hone and
famly life, and parenting. The Running Start Program
whi ch all ows hi gh school students the opportunity to enrol
in college-level courses for credit, tuition free, and earn
hi gh school credit at the sanme tinme, enables many of the

students to take advantage of vocational training at |ocal
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techni cal colleges or community coll eges while attending
Bl ack Ri ver H gh School. Mst of the Running Start Program
students attend classes at Renton Technical College. C asses
are started and conpl eted on a six-week cycle during the
school year with credits awarded at the end of each
senester. Each student is assigned an advisor who is the
primary contact person with the parent or guardian. The
role of the advisor is to nonitor advisory projects and
student credits and nmai ntain ongoi ng comruni cation with
students and his or her parent or guardian. Through the
school advisory program and the counseling office, students
are guided in selecting a program best suited to their
i ndi vi dual needs. The school works with agencies to provide
addi tional counseling services in drug and al cohol treatnent
and anger managenent.

The ethnic diversity of the student popul ation shown in
the 1996-97 School Performance Report brochure was as
foll ows: the nunber of Native Americans was five (four
percent); Asian, 12 (nine percent); African Anericans, 32
(24 percent); Hi spanic, 12 (nine percent); and white, 73 (54
percent). The Black River Hi gh School eleventh graders
scored a less in Language Arts, History/Social Studies, Mth

and Science in conparison to the other students in the
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schools in the district or the state. These results
i ndi cated the students attained a higher |evel of success

than if they were not in the program

The Central York, PA School Program

A fourth program devel oped by the Central York System
has put an initiative into play to reduce its dropout rate
and to get dropouts to finish their studies.

The initiative, the First Capital Conpact, attenpts to
get students to finish school once they have dropped out.
Under this conpact, which is a conbined effort of the school
district and the |ocal business community, businesses agree
not to hire dropouts unless they have plans to conplete
their education. The Central York school system set up
program outreach centers in various shopping malls that net
W th success. As aresult, a programfor adults was added.
The partnership had anbitious ains, targeting a 25 percent
reduction in the dropout rate within five years.

Partici pati ng busi nesses pledged and rai sed $500, 000 for

school wuse.
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Chapter Summary
CHARACTERISTICS OF THE FOUR PROGRAMS

Progr ans Characteristics
Col orado Springs, Col orado 1. No grades.

2. Conpetency |evel that
students reach at their
own pace.

3. Flexible schedul e.

4. Students can hol d jobs.

Washoe County, Nevada 1. Flexible scheduling to
hol d jobs, attend school
for a half day.

2. Students progress at

their own rate.

Rent on, Washi ngt on

Peer Counsel i ng Program
and an Adopt - a- St udent
Programto keep at-risk
students in school.

Central York, Pennsylvania

The Capital
Initiative. The business
community will not hire
students who drop out of
school

Conpact
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CHAPTER 3

METHODOLOGY

Evaluating a programto determ ne whether it neets its
stated goals requires a basic know edge of the program and
the goals of that program This eval uation was conducted on
t he Chesapeake Public Schools Enploynment Plus Program This
chapter contains a description of the Chesapeake Enpl oynent
Plus Program the goals of the program the eval uation
desi gn, data needs, instrunentation, data-gathering

procedures, and data anal ysis.

A Description of the Employment Plus Program

The Enpl oynent Plus programstarted in 1991-92 at Oscar
Smth H gh School with twenty-one students. The next year
the program was inplenented at |Indian Ri ver H gh School .

The follow ng year the programwas inplenented in the
remai ni ng three high schools of Deep Creek, G eat Bridge,
and Western Branch. The program was supported with

vocational funding fromthe Carl Perkins Act of 1965.
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The purpose of the Enpl oynment Plus Programis to
provi de sel ected students with an educational option in
pl ace of the conpletion of a traditional high school
program These students exhi bit many synptons; several
appear to be generic: (1) repeating courses several tinmes in
whi ch they have no interest and see no rel evance; (2) poor
sel f-concept; (3) poor social interaction skills with both
peers and authority figures; (4) a lack of vocational and
enpl oynent - seeking skills; and (5) a sense of failure with
school, in their personal lives, and nost of all, with their
future.

Al t hough i ndi vi dual school s have autonony to accept
students into the program the general requirenents to get
into the programare the sanme citywide: (1) Students nust
be age 17 or older and behind two or nore grade levels, (2)
students nmust take the Pre-GED test and nake a m ni num score
of 190, (3) students nust successfully conplete an interview
with the Enploynent Plus Coordinator, and (4) they nust be
willing to seek and mai ntai n enpl oynent.

The students go to school for three class periods a day
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for five days each week. During the three class periods,
the students receive instruction in the foll ow ng areas:
(1) GED preparation, (2)job-seeking skills, (3)enployer-
enpl oyee rel ations, (4) human rel ati ons, (5)basic consuner
econom cs, and (6) occupational skills.

Al'l schools require an interview with the student and
parents or guardian at which tine the student showed
notivation to participate in GED preparation as well as a
cooperative work experience or occupational -techni cal
training at the Center for Science and Technol ogy. The
student and parents nust sign an agreenent for admttance
into the Enploynent Plus Program The agreenent states that
the student will abide by all the conditions of the
agreenent. The Coordinator determnes the final eligibility
wi th approval by the principal.

The Enpl oynent Pl us Program consists of two conponents:
(1) the CGED portion of Enploynment Plus Curriculumthat deal
with the five content areas, (2) the required list of
prepared conpetencies with at |east 80 percent proficiency
in order to be eligible by the programrequirenents to take

the GED test.
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There are five high schools with the Enpl oynent Pl us
Programin operation (Table 1). There were 79 students
enrolled in the programin 1993-94. This was the first year
that the programwas in all five high schools in the school

di vi si on.

Table 1
CHRONOLOGICAL ENROLLMENT OF STUDENTS BY SCHOOL
SCHOOL 1991-92 1992- 93 1993- 94 1994- 95
Gscar Smith 21 17 16 20
| ndi an Ri ver 15 16 15
Deep Creek 15 18
Great Bridge 15 20
West ern Branch 17 17
Tot al 21 32 79 90

The followi ng programgoals are fromthe Enpl oynent
Plus Curriculum Guide. This docunent was adopted by the
school division in 1991-92. These goal s have been
extrapol ated fromthroughout the Enploynment Plus Curricul um
Gui de (McDonough, 1993). The goal s have been
operationalized to permt neasurenent.

1. To increase the proportion of the students conpleting
all five parts of the GED test at a passing |evel.

Once the students pass the GED pre-test with a score of
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190, the Enploynent Plus Students are assuned to have
the basic ability to conprehend the information
necessary to pass the CGED test.

Once the students conplete the programthey wll be
able to pass all five parts of the GED test with at

| east 80 percent proficiency.

To inprove the students’ behavior in the Enpl oynent
Pl us Program

The student and parent sign the contract for the
student to be admtted to the program The contract
states that the student will abide by all school rules.

To inprove the pre-enploynment skills of the students
in the Enpl oyment Plus Program

The students will denonstrate know edge about the
i nportance of worKking.

The student will | ook at job requirements and match
themto individual values and personal characteristics.

The student will denonstrate skills in finding job
opportunities.

The student will prepare pre-enploynent materials.
The student will denonstrate job interview skills.

To inprove the enploynment skills of the students in
t he Enpl oynent Pl us Program

The student will conpile job information.

The student will describe successful work attitudes
and behavi ors.

The student will describe factors |eading to pro-
noti on, advancenent, and rai ses.

The student will naintain and use personal pay records.

The student will explore alternatives to and identify
steps necessary for job resignation.
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The student will describe elenents which contribute to
dism ssal froma job.

The student will recognize safety hazards and identify
steps to take in the event of a job-related accident or
illness.

The student will identify the benefits and di sadvan-
tages of enpl oyee organi zati ons.

To inprove the basic living skills of the students in
t he Enpl oynent Pl us Program

The student will devel op deci sion-making skills.
The student will prepare a personal budget.

The student will explain different services provided by
banks.

The student will explain howto use consuner credit
w sel y.

The student will identify contractual responsibilities.
The student will explain howto nake w se consuner

choi ces.

The student will prepare an incone tax return.

The student will explain howto determ ne the need
for insurance.

The student will effectively use the tel ephone
directory.

The student will |ocate community service agenci es.
The student will naintain and use personal pay records.

An ancillary benefit of the Enploynent Plus Program
is to provide hope for the students.

The programwi |l give the student a reason to try to
succeed.
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The programw || help to inprove the student’s self-
est eem

Evaluation Design

The goal of this study was to eval uate the Chesapeake
Publ i c School s Enpl oynment Plus Program One of the major
pur poses of evaluating a programis to help decision makers
determine if the programis effectively achieving its goals
or objectives(Popham 1988). To nmake that determ nation, an
assessnment of the inpact of the programon its stated goals
and convincing evidence of the prograni s success nust be
pr esent ed.

A descriptive research design is used to evaluate the
program It is enployed to (1) present evidence of success
of the programand (2) obtain information concerning the

status of the program

Evaluation Procedures

The foll ow ng sections are a detailed discussion of the
eval uation procedures: selection of participants; |ocation
of participants; data collection procedures and
i nstrunmentation, including students, teachers, and enpl oyer

i nterview questionnaires; and the data anal ysis procedures.
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Location of Participants

The researcher becane sonewhat frustrated when
attenpting to track down the 40 students in the popul ation.
The researcher used several nethods to |ocate the students:
energency tel ephone nunbers on students records were call ed,
rel ati ves were contacted, and fornmer classmates were asked

if they knew how to get in touch with them

Selection of Participants

The popul ati on consists of 79 students who were in the
programin 1993-94. The researcher interviewed 50 percent
of the 79 students. The sanple was 40 students (eight from
each school) who were selected with a random nunbers table.
The researcher selected two additional students from each

school to be alternates if needed because of non-responses.
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TABLE 2

SELECTION OF PARTICIPANTS

SCHOOLS POPULATI ON SAMPLE ALTERNATES

GCscar Smith 16 8 2

| ndi an Ri ver 16 8 2
Deep Creek 15 8 2
Great Bridge 15 8 2
West ern

Branch 17 8 2

Tot al 79 40 10

Data Collection Procedures and Instrumentation

Three interview questionnaires were devel oped by the
researcher with input froman expert panel; one each for
students, teachers, and enployers. Data on the percentages
of participants passing the GED were coll ected from
docunents. The expert panel consisted of a nock
di ssertation prospectus exam nation conmttee which
consisted of five people with doctorate degrees. A second
expert panel also consisted of school administrators in a
di ssertation sem nar

The interviews were conducted after school, and in one
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case during a lunch hour, and during the school day. The
interviews were conducted from Septenber 1997 through

February 1998.

Student I nterview Survey

The students were interviewed using open-ended
guestions. The itens on the student interview were designed
to nmeasure the perception of students regarding the
Enmpl oynent Plus Program Questions about student behavi or,
val ues, self-esteem pre-enploynent skills, enploynent
skills, basic living skills, and teacher-student
relati onships were included. All of the interviews were

audi o-taped and transcri bed (See Appendi x D).

Teacher | nterview Survey

There are five teachers in the program and all five
teachers were interviewed using open-ended questions. The
guestions were devel oped by the researcher with i nput from
an expert panel. The interviews were conducted at the
conveni ence of the teachers. Each interview | asted between
thirty and sixty mnutes. The sanme questions were asked of
each teacher; however, follow up questions were asked if
deened appropriate by the researcher. The teacher interview
has 10 itens.
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Questions on the interview questionnaire relate to
teacher feelings about the GED program the nunber of
students passing all parts of the GED program the nunber of
students going on to a higher |evel of education, the
student sel ection process for the GED program parts of the
GED program that need to be inproved, student follow up
procedures by the teacher once students conplete the
program the nunber of students mastering the Enpl oynent
Pl us conpetencies at 80 percent and the skills the teacher
taught. All of the interviews were audio-taped and

transcri bed (See Appendi x D)

Empl over | nt ervi ew Survey

The enpl oyers of the students were interviewed. The
enpl oyer eval uation survey has 10 itens. The ten itens were
devel oped by the researcher with input froman expert panel.
The sane questions were asked of each enployer. The 10-item
interview was designed to neasure: (1) the enployer’s
perception of how well the student perfornmed on the
job, (2)the enpl oyer’s perception of the attitude of the
enpl oyees in the GED programin conparison to the attitude
of the enployees not in the GED program (3) the enployer’s

sel ection process for students in the GED program and (4)
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whet her any student in the GED program has been pronoted.

All of the interviews were audi o-taped and transcri bed (See

Appendi x D).

A Test of the Instruments

Prior to the beginning of the study, witten consent to
conduct the study was given by the Research/ Testing D rector
for the Chesapeake Public Schools. The purpose of testing
the instrunments was to validate the interview questions.

The first test of the questions consisted of a nock
prospectus examthat was presented to the dissertation

sem nar class. The commttee then gave feedback concerning
the questions on the instruments. The validation of the
gquestions was al so done by school adm nistrators in a

di sser- tation semnar. Each question on the instrunents
was read for validity and the students gave feedback to each
question. A list of questions was deleted fromthe
instrunments. The remaining questions were selected to nmake

up the survey instrunments (See Appendi x D)

Instrumentation

Docunents Used for Instrunentation

I nformation collected fromwitten materials fromthe
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Chesapeake School s division was used to show students pass

ing all five parts of the GED (MDonough, 1993).
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For al

Data Analysis Methods

questions other than the first one,

t he

proportion of students passing the GED, data anal ysis

consi sted of deriving thenes fromthe interviews responses

and recordi ng frequencies and percentages for each thene.

Details on this procedure are in Table 3.

Table 3
RESEARCH QUESTIONS, GOALS,
SOURCES OF DATA, AND DATA ANALYSIS

t he Enpl oy-
ment Pl us
Program si nce
its inception
(Appendi x G.

Resear ch Sour ce of

Question Goal Dat a® Dat a Anal ysi s
1. What pro- 1. To Docunent : A tabl e was
portion of i ncrease the Oficial used to
t he students proportion of |Report of report the
conpleted in the students Test Results: |nunber and
t he years conpl eting Test of per cent ages
1991-97 all all five CGener al passi ng the
five parts of |parts of the Educat i onal GED by years
the GED Test GED Test at a | Devel opnent of the
at a passing passi ng for all Enmpl oynent
| evel ? | evel . students in Pl us Program
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Table 3 conti nued

Pl us Program
hel p you with
your behavi or
i n school ?

| nterview --
Enpl oyer

3. How woul d
you descri be
t he

Enpl oynent

Pl us
student’s
attitude
toward the

j ob?

8. Do you
consi der the
Enpl oynent

Pl us wor ker
as being
inferior to
t he
traditiona
wor ker ?
Expl ai n.

Resear ch Sour ce of
Question Goal Dat a® Dat a Anal ysi s
2. To what 2. To inprove |lnterview -- 2. The data
extent did the students’ | Student were reported
t he program behavior in 1. How did t hr ough
change t he t he the instruc- cat al ogi ng
behavi or of Enpl oynent tion that you |responses.
the students? |Plus Program |[received in The
t he resear cher
Enpl oynent devel oped

cat egori es of
responses or
t hemes t hat
energed from
t hose

r esponses.
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Table 3 - continued
Resear ch Sour ce of
Question Goal Dat a® Dat a Anal ysi s
3. Wat pre- 3. To develop |lLnterview -- Pr e- enpl oy-
enpl oynent the pre-em St udent ment skill
skills of the |ploynent 2. Wat did t hemes were
students were |skills of the |you learn in derived from
devel oped as st udent s. t he program t he student
a result of t hat hel ped and teacher
participation you get a responses.
in the j ob?
pr ogr anf
Interview --
Teacher
9. Wat data

do you use to
evaluate if

t he students
deronstr at ed
job interview
skills?
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Table 3 - continued

Resear ch Sour ce of

Question CGoal Dat a® Dat a Anal ysi s
4. \VWhat 4. To develop |Lnterview -- Themes on
enpl oynent t he St udent j ob-rel ated
skills of the |enploynent 3. How did | ear ni ngs
students were |skills of the |the Enploy- fromthe
devel oped as st udent s. ment Pl us program were
a result of Program hel p derived from
partici pation you to do responses to
in the your job gquestions 3
pr ogr anf better? and 8.
(a) Once the a. Were did Responses
students you wor k? wer e
conpl eted the b. Are you cat egori zed
program what still on that |for each
ki nd of work j ob? gquestion, and
did they c. How | ong frequenci es
obt ai n? did you keep and
(b) How many t hat job? per cent ages
students d. How many were reported
conti nued j obs have you |[for each
their had? cat egory.
education at 8. Wiat did
a hi gher you learn in
| evel ? t he program

that you are
now using in
your own

wor k?
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Table 3 - conti nued

Enpl oynent

Pl us
student s’
wor k habi ts?
2. How woul d
you descri be
t he Enpl oy-
ment Pl us
student’s job
rel at ed
skills?

5. How woul d
you conpare

| earni ng
skills of the
GED st udents
to that of
traditiona
students in
terms of

mast eri ng j ob
skills?

Resear ch Sour ce of

Question Goal Dat a® Dat a Anal ysi s
Interview -- Themes on job
Enpl oyer rel ated
1. How would || earnings
you descri be fromthe pro-
t he gram wer e

derived from
responses to
guestions 1,
2, and 5.

The data were
reported in
frequenci es
and

per cent ages
by thene.




Table 3 - continued
Resear ch Sour ce of
Question Goal Dat a® Dat a Anal ysi s
5. What basic |5. To develop |lLnterview -- 5. Thenmes on
living skills |[the basic St udent | earni ng
of the l[iving skills [10. What about every-
students were |of the skills did day living
devel oped as students in you learn in wer e derived
a result of t he program t he program fromthe
partici pation t hat hel ped st udent
in the you with responses.
pr ogr anf ever yday Frequenci es
[iving? and
a. Do you per cent ages

live in your
own pl ace?

b. Do you
have your own

transportatio
n?

were reported
for each.

The nunber
and propor -
tion of
students
l'iving

i ndependent |y
and havi ng
their own
transportatio
n were
reported.
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6. To what
extent did

t he program
provi de hope
for the
students to
graduate from
hi gh school ?

6. To provide
hope for the
students in

t he program

Interview --
St udent
5. How do you
feel about
your future?
5a. Wiy do
you feel this
way ?

5b. Overall,
how do you
feel about

t he

Enpl oynent

Pl us Progranf

Thenmes rel at -
ed to feel -

i ngs about

t he program
wer e derived
from student
responses. |f
hope is an
outcone, it
shoul d appear
in these

t henes.
Frequenci es
and

per cent ages
were reported
for each

t hene.

The nunbers of the itens in the colum refer to the
nunbers of the itens on the interview questionnaires in

Appendi x D.
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CHAPTER 4

RESULTS

The purpose of this chapter is to present the data and
the results of the study. The data were collected to answer
the maj or research question: How well is the Chesapeake
Publ i ¢ School s Enpl oynent Pl us GED Program neeting the
stated goal s?

This is a descriptive study. The statistical analysis
and findings are organi zed and presented under the nmgjor
research question and each sub-question. Data from student,
teacher, and enpl oyer interviews not used to answer one of
the research questions nmay be found in Appendixes H, |, and
J.

Proportion of Students Passing the GED

The first sub-question and outcone goal were:
1. What proportion of the students conpleted all five parts
of the GED test at a passing level in the years 1991
t hrough 19977
a. Once the student conpletes the Program he
will be able to pass all five parts of the
GED test with at |east 80 percent proficiency.

(Qutconme goal obtained fromthe Enpl oynent
Plus Curricul um Gui de, 1993.)
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Table 4 contains data that show that in 1991-92 and
1992-93, 66 percent of the students passed the GED test. In
1993-94, the first year when the programwas in all five
hi gh schools, 73.4 percent of the students passed the CGED
test. This is a 7.4 percent increase in growmh from 1992-
93. In 1994-95, 73.8 percent of the students passed the
GED. This is a .4 percent increase in growmh from 1993-94.
In 1995-96, 81.1 percent of the students passed the GED
test. This is a 7.3 percent increase from 1994-95. In
1996-97, only 62.2 percent of the students passed the GED
test. This was an 18.9 decrease fromthe 1995-96 school
year. The researcher was told that in one of the schools
only five of the twelve students passed the GED test. Five
of the students that did not pass the test were each absent
fromschool a total of 31 days. This may have contributed to
why they did not pass, which subsequently |owered the
percentage. In the regular school setting any students who
m ssed 31 days in a year-long class automatically fail the
class. However, the average passing percentage for the
school years 1991-97 was 71.6 percent.

Table 4 al so shows a truancy and drop-out rate of 86

students (28.4 percent) anong the Enpl oynent Plus students
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for the years 1991-97. Although the truancy and drop-out

rates are high for those years,

to be successf ul

the GED in the years 1991-97

TABLE 4
PERCENTAGE OF STUDENTS PASSING ALL FIVE PARTS
OF THE GENERAL EDUCATIONAL DEVELOPMENT TEST
AND DROPPING OUT OF THE PROGRAM
BY YEARS 1991-92 THROUGH 1996-97

t he program was determ ned

because of the nunber of students passing

NUVBER
NUVBER OF
NUVBER CF DROP-
CF STUDENTS | PASSI NG | QUTS
STUDENTS | PASSI NG | PERCENT- | FROM THE
SCHOOL? YEAR TESTED THE TEST | AGE PROGRAM
OSH 1991-92 12 8 66 9
OSH, IRH | 1992-93 33 22 66 10
OSH, | RH
DCH, GBH
V\BH 1993-94 79 58 73.4 16
OSH, | RH
DCH, GBH
V\BH 1994- 95 65 48 73.8 16
OSH, | RH
DCH, GBH
V\BH 1995- 96 53 43 81.1 19
OSH, | RH
DCH, GBH
V\BH 1996- 97 61 38 62. 2 16
Tot al 303 217 71.6 86
80SH = Oscar Smth H gh, TRH = Indian R ver H gh, DCH = Deep

Creek H gh, GBH = Great Bridge H gh, WBH = Western Branch

Hi gh
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Table 5 shows that for the school year 1993-94, the
first year the programwas in all five high schools, the 4
percent age of students passing the GED was 73.41 percent.
The percentage of students that dropped out of the program
was 26.59 percent.

TABLE 5
NUMBER OF STUDENTS COMPLETING THE
GENERAL EDUCATIONAL DEVELOPMENT TEST
IN 1993-94 BY SCHOOL AND THE NUMBER OF STUDENTS
DROPPING OUT OF THE PROGRAM IN 1993-94 BY SCHOOL

DROP- OUTS
BEG NNI NG PROGRAM FROM THE
SCHOOL ENROLLMENT | COVPLETERS® PROGRAM

OSH 16 12 4
| RH 16 13 3
GBH 15 13 2
DCH 15 10 5
VBH 17 10 7
TOTAL 79 58 21

(100% (73.41% (26.59%

A program conpleter is a student who passed the CGED.

Student Behavior
The second sub-question and outconme goal were:
2. To what extent did the program change the behavi or
of the students?
a. The student and the parent sign the contract
for the student to be admtted to the program

The contract states that the student wl|l
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abi de by all school rules. (Qutcone goal
obtained fromthe Enploynment Plus Curricul um
Gui de, 1993.)

Table 6 shows that all of the responses about student
behavi or were positive and seven (17.5 percent) of the
students said they did not have a behavior problem Only
two of the students were dism ssed for disciplinary

infractions in 1993-94.

TABLE 6
HOW THE EMPLOYMENT PLUS PROGRAM INSTRUCTION HELPED
STUDENTS WITH THEIR BEHAVIOR IN SCHOOL,1993-94(N=40)

RESPONSES f PERCENT®
Hel ped with their attitude 18 45
Hel ped to get along with
ot hers 10 25
Did not have a behavi or 7 17.5
probl em
Hel ped show nore respect 4 10
Hel ped wi th personal
probl ens 2 5
Hel ped to stop getting in
confrontations and fights 1 2.5
Hel ped to be responsible for
their actions 1 2.5
Hel ped with their
personality 1 2.5

Di sm ssed from program for
di scipline infraction 2 5

aPer cent age of students.
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Tabl e 7 shows the |argest nunber of enployers

reported that the students had good attitudes toward their

j obs.
TABLE 7
EMPLOYMENT PLUS STUDENTS” ATTITUDES TOWARD JOBS
AS REPORTED BY EMPLOYERS (N=10)
STUDENT ATTI TUDE TOMWARD JOB f PERCENT?

Good attitude 10 100
Rough around the edges 1 10
Very cooperative 1 10

2Per cent age of enployers. Mire than one response was gi ven
by enpl oyers.

Tabl e 8 indicates that enployers did not see a

di fference in Enploynment Plus workers when conpared to

tradi ti onal workers.
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TABLE 8
EMPLOYERS> RESPONSES AND EXPLANATIONS TO WHETHER
THE EMPLOYMENT PLUS WORKER 1S INFERIOR TO THE
TRADITIONAL WORKER (N=10)

EMPLOYER RESPONSE f PERCENT?

Did not see a difference in

t he workers 6 60
Had Enpl oynment Pl us workers

only 4 40
Enmpl oynent Pl us wor ker equal

i n:

1. Ability to get the job 1 10

done

2. Ability to learn 1 10
3. Wirk habits and attitude 1 10

2Per cent age of enpl oyers.

Pre-employment Skills Developed by the Students
The third sub-question and rel ated outcone goals were:
3. What pre-enploynment skills of the students were devel oped
as a result of participation in the Progranf

To inprove the pre-enploynent skills of the students
in the Enployment Plus Program

The students will denonstrate know edge about the
i nportance of worKking.

The students will look at job requirenents and
mat ch these with individual values and personal
characteristics.

The student will denonstrate skills in finding job
opportunities.
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The student will prepare pre-enploynent materials.

The student will denonstrate job interview skills.

(Qutconme goal s obtained fromthe Enploynent Plus

Curricul um Gui de, 1993)

Tabl e 9 shows that the Enploynment Plus Program hel ped
students by teaching them how to prepare resunes’ and
applications, and to interview effectively. The students

felt that they inproved verbal comrunication skills, eye
contact, and dress while in the program
TABLE 9

HOW THE EMPLOYMENT PLUS PROGRAM HELPED
STUDENTS OBTAIN JOBS (N=40)

HOW PROGRAM HELPED f PERCENT?
Teacher hel ped to obtain job 12 30
How to wite a resune 8 20

Students were already
enpl oyed upon entering

t he program 7 17.5
Job interview skills 4 10
Ver bal comuni cation skills 4 10
Did not have a job 2 5
Attended tech center 1 2.5
How t o make eye cont act 1 2.5
How to dress 1 2.5

How to conplete an
application 1 2.5

2Per cent age of students.
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| nformati on on how teachers evaluated the job interview
skills of students is in Table 10. Teachers eval uat ed
students by: (1) tests, (2) having the students role play to
denonstrate how they interview, (3) having the students’
cl assmat es assess how well they interviewed in a role-
pl ayi ng situation, and (4) by asking the students’ enployers

how wel | the students did on the job interview

TABLE 10
DATA USED BY TEACHERS TO EVALUATE STUDENT PERFORMANCE
ON JOB INTERVIEW SKILLS (N=5)

TEACHER EVALUATI ON DATA f PERCENT?

Tests given by teachers on
i nterview ng techni ques 5 100

Techni ques used through role
pl ayi ng an interview 3 60

Cl assnat e assessnent of
student’s interviewrole
pl ayi ng 2 40

Teacher inquiry while on
site visit to enpl oyer about
student’s job interview
per f or mance 1 20

Have guest speaker to cone
in and give a presentation
on interiew ng 1 20

aPer cent age of teachers.
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Employment Skills Developed by the Students
The fourth sub-question and rel ated outcone goals were:
4. VWhat enpl oynment skills were devel oped as a result of
participation in the progran?

(a) Once the students conpleted the Program
what kind of work did they obtain?

(b) How many students continued their education
at a higher |evel?

The program goals were as foll ows:

To inprove the enploynment skills of the students in the
Enpl oynment Pl us Program

The student will conpile job information.

The student will describe successful work attitudes and
behavi ors.

The student will describe factors |eading to pronotion,
advancenent, and pay rai ses.

The student will naintain and use personal pay records.

The student will explore alternatives to and identify
steps necessary for job resignation.

The student will describe elenents which contribute to
dism ssal froma job.

The student will recognize safety hazards and identify
steps to take in the event of a job-related accident or
illness.

The student will identify the benefits and di sadvan-
t ages of enpl oyee organizations. (Qutcone goals
obtained fromthe Enploynment Plus Curricul um Gui de,
1993.)
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Tabl e 11 has data on how the Enpl oynent Pl us Program hel ped
students do their jobs better. The program hel ped the
students to devel op good work ethics, enhance their
i nterpersonal skills, feel good about thenselves, and
i nprove their math skills.

TABLE 11

RESPONSES TO HOW THE EMPLOYMENT PLUS PROGRAM
HELPED THE STUDENT IN IMPROVED JOB PERFORMANCE (N=40)

RESPONSES f PERCENT?
Hel ped to i nprove student
attitude 5 12.5
Hel ped student to get al ong
with others 5 12.5
Teacher encour agenent of
students to work hard 4 10
How to deal with authority
and managenent 2 5
Hel ped to inprove self-
esteem 2 5
How to respect others 2 5
Hel ped to i nprove nmath
skills 2 5
How to greet the public 1 2.5

Hel ped student with
punctual ity 1 2.5

aPer cent age of students.

The data on what the students |earned in the program

that they are now using in their owmn work are in Table 12.
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The skills that the students devel oped were: (1) cognitive

(mat h and verbal conmmunication, reading, science), technica
and work skills (conputer, carpentry, follow ng directions,
punctual ity),affective skills (patience), and interpersonal

skills (people skills).

TABLE 12
SKILLS LEARNED IN THE PROGRAM THAT STUDENTS ARE
NOW USING IN THEIR WORK (N=40)

SKI LLS f PERCENT?
Mat h 11 27.5
Ver bal communi cati on 9 22.5
Peopl e skills 7 17.5
Readi ng 1 2.5
Pati ence 1 2.5
Carpentry 1 2.5
Sci ence 1 2.5
Conput er 1 2.5
Punctual ity 1 2.5
Fol | ow ng directions 1 2.5

aPer cent age of students.

3a. Where did you work while in the Enploynent Plus Progran?
b. Are you still on that job?

c. How many jobs have you had?

Data in Table 13 are on where the students worked while
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in the Enploynment Plus Program and the type of work they

did. The students worked in 31 different businesses. The

students’ jobs were categorized, and the nost frequently

reported job was cashier.

servi ce jobs.

Nearly all

j obs were | ow | evel

One student chose to go on to school in the

field of autonotive technol ogy.

TABLE 13
WHERE DID YOU WORK WHILE
IN THE EMPLOYMENT PLUS PROGRAM?

PLACE OF CATEGORY
EMPLOYMENT OF WORK f PERCENT?

Farm Fresh G ocery 4 10
MacDonal d’ s Food Service 3 7.5
Food Lion G ocery 2 5
Truitt Junior |Janitorial/
Hi gh Handyman 2 5
Dai ry Queen Food Service 2 5
Did not have
a job N A 2 5
Aard Screen
Printing Printing 1 2.5
Zero Subs Food Service 1 2.5
Shoney’ s Food Service 1 2.5
Gar deni ng Soy
and Grain Landscapi ng 1 2.5
Ci nnabon Food Service 1 2.5
Be- Lo G ocery 1 2.5
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Privately

owned

pl unmbi ng

busi ness Pl unbi ng 1 2.5
Ghbillo Food Service 1 2.5
Associ at ed

Distributors Ret ai | 1 2.5
Wite’'s

Nur sery Ret ai | 1 2.5
Preferred

Lawn of VA Landscapi ng 1 2.5
Chesapeake

Publ i c

School s Print

Shop Printing 1 2.5
Privately

owned

carpentry Carpentry 1 2.5
busi ness

Ryan’ s Steak

House Food Service 1 2.5
Chesapeake Janitorial/

Ai rport Handyman 1 2.5
Sentry Food

Mar t Ret ai | 1 2.5
Little

Caesars Del i very 1 2.5
Aces Mechani c

Shop Mechani c 1 2.5
Great Bridge

Exxon Mechani c 1 2.5
Sears Ret ai | 1 2.5
Spencers Ret ai | 1 2.5
MCS Conputers |Retail 1 2.5
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The Pet Store |Retail 2.5
Ret ai | 2.5

Elite Team

Chesapeake Aut onot i ve

Techni cal t echnol ogy

Cent er training 2.5

aPer cent age of students.

The data in Table 14 show that 10 percent of the

students have the sanme job that they had when they were in

t he Enpl oynent Plus Program 90 percent have different jobs.

ARE YOU STILL ON THAT JOB? (N=40)

TABLE 14

PLACE OF

EMPLOYMENT f PERCENT?
Yes 4 10
No 36 90

aPer cent age of students.

The data on the average length of tinme the students

kept the sanme job during the programare in Table 15. Sone

of the students were transient for various reasons and were

unabl e to keep the sane job the entire school

year. The

students who stayed in the programthe entire year, the

student who kept the sane job the entire year,
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student who stayed in the technical school the entire year

conprise 75 percent of the respondents.

TABLE 15
HOW LONG DID YOU KEEP THAT JOB? (N=40)
AVERAGE LENGTH
OF TI ME f PERCENT?

Entire school year 29°P 72.5
Si x nmont hs 2 5
Four nont hs 6 15
Tech Center -
trai ni ng one year 1 2.5
No j ob 2 5
Wor ki ng there now 4 10

aPer cent age of students.
®l ncl udes the four students currently working.
| nformati on on how many jobs the students have had

since enrolling in the programand the nunber of students
who have enrolled for further education is in Table 16.
Thirty-two and one-half percent of the students furthered
their education in addition to working a full-tinme job. A

| arge proportion of the students have held fromthree to
four jobs in the past four years (1993-94 to 1997-98). Only
10 percent of the students have held the sanme job over the

four years.
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TABLE 16
HOW MANY JOBS HAVE YOU HAD? (N=40)

DI STRI BUTI ON f PERCENTACGE?
Three - four jobs 30 75
One - two j obs 10 25
Furt her
educati on® 13 32.5

aPer cent age of students.
bSt udent s who t ook courses beyond the GED while working

full-tine.

I nformati on on how t he enpl oyer woul d descri be the
Empl oynent Plus Students’ work habits is in Table 17.
Enpl oyers said that the students exhibited positive
attitudes and good work skills on the job, and the students
were willing to learn while in training on the job. Only two

students had poor attendance.
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TABLE 17
HOW WOULD YOU DESCRIBE THE EMPLOYMENT PLUS
STUDENTS” WORK HABITS? (N=10)

STUDENTS WORK f PERCENT?

HABI TS

Positive attitude 10 100

Consistent with

doing the job 9 90

Good work habits 7 70

Showed little

initiative but was

willing to learn

once shown how to

do the job 5 50

CGood attendance 5 50

Poor attendance 2 20

2Per cent age of enpl oyers.

Dat a obtained fromthe enployer interviews on how the

enpl oyer woul d descri be the Enpl oynent Plus students’ job-

related skills is in Table 18.

The data show that the

students grasped quickly the work skills needed through on-

the-job training. One student had the skills to operate a

machi ne whil e other students performed nenial kinds of tasks

on their jobs.
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TABLE 18
HOW WOULD YOU DESCRIBE THE EMPLOYMENT PLUS
STUDENTS” JOB-RELATED SKILLS? (N=10)

DESCRI PTI ON OF
SKI LLS

|—h

PERCENT?

Al students were
gi ven instruction,
but not
necessarily

trai ned 10 100

St udent s | ear ned
qui ckly 7 70

Sone jobs required
nmore concentration
and the students

could handle this 6 60

Did neni al kinds
of tasks 3 30

St udents had j ob-
related skills to
operate the

machi ne 1 10

2Per cent age of enpl oyers.

Responses obtai ned from enpl oyer interviews on how they
woul d conpare | earning skills of Enploynent Plus students to
those of the traditional student in ternms of mastering job
skills are in Table 19. Wth the exception of four persons,
enpl oyers saw no difference in the skills of the two groups;
three enpl oyers indicated the Enploynment Plus students may

have had a | ess-than-positive attitude toward their work.
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One said that Enploynent Plus students had better work
skills than traditional students.
TABLE 19

HOW WOULD YOU COMPARE LEARNING SKILLS OF EMPLOYMENT PLUS
STUDENTS TO THOSE OF TRADITIONAL STUDENTS?(N=10)

COVPARI SON OF

LEARNI NG SKI LLS PERCENT?

|—h

There was no
di fference 9 90

There was a | ess-
t han- positive
attitude in the
Enpl oynment Pl us
students toward
their work skills 3 30

Enpl oynment Pl us
student s had
better work skills
than traditiona
student s 1 10

2Per cent age of enpl oyers.

Basic Living Skills Developed by the Students

Sub- questi on nunber five and rel ated outconme goal s
wer e:

5. What basic living skills of the students were inproved

as a result of participation in the progranf

The student will inprove the basic living skills in
t he Enpl oynent Plus Programto help themw th every-
day |iving.

The student will devel op deci sion-making skills.
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The student will prepare a personal budget.

The student will explain different services provided by

banks.

The student will identify contractual responsibilities.
The student will explain howto nake w se consuner

choi ces.

The student will prepare an incone tax return.

The student will explain howto determ ne the need
for insurance.

The student will effectively use the tel ephone
directory.

The student will |ocate community service agenci es.

The student will naintain and use personal pay records.

(Qutconme goals were obtained fromthe Enpl oynent Pl us

Curricul um Gui de, 1993.)

Responses obtained fromthe student interviews on what
they learned in the program about everyday living are in
Tabl e 20. The data show that the students were taught a

nunber of interpersonal skills, responsibility, self-esteem

and how to manage their finances better.
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TABLE 20
SUMMARY OF SKILLS LEARNED BY EMPLOYMENT PLUS
STUDENTS THAT HELPED THEM WITH EVERYDAY LIVING (N=40)

SKI LLS f PERCENT?
Getting along with 12 30
ot hers
Pati ence 9 22.5
Managi ng noney 8 20

Dealing with
di fferent

personalities 7 17.5
Respect 4 10

Bei ng responsi bl e 3 7.5
Sel f-esteem 3 7.5

How to react to
criticism 1 2.5

aPer cent age of students.

The responses obtained fromthe student interview
questions: (1) Do you live in your own place? and (2) Do you
have your own transportation? are in Tables 21 and 22,
respectively. Sixty-two and one-half percent of the
students did not live in their own place and 22.5 percent of

the students did not own their transportation.
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TABLE 21
DO YOU LIVE IN YOUR OWN PLACE? (N=40)

LI VE I N OAWN PLACE f PERCENT?
Yes 15 37.5
No 25 62.5

aPer cent age of students.

TABLE 22
DO YOU OWN YOUR TRANSPORTATION? (N=40)
OM TRANSPORTATI ON f PERCENT?
Yes 31 77.5
No 9 22.5

aPer cent age of students.

Hope Provided by the Program for the Student to
Graduate

The sixth sub-question and rel ated outcone goals were:
6. To what extent did the program provi de hope for the
students to graduate in the Enploynent Plus Progranf

An area of ancillary benefit of the Enploynent Plus
Programis to provide hope for the students in the program
to graduate and to help inprove the student’s self-esteem
Hope is nmeasured by students’ responses to the question: How
do you feel about your future? Two subquestions al so used to

measur e student hope were: (1) Wiy do you feel this way?,
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(2) Overall, how do you feel about the Enpl oynent Pl us
Program The questions are listed in Tables 23, 24, and 25.

| nformati on obtained fromthe student interviews on how
do you feel about your future is in Table 23. The data show
that students felt that the program provided themwth
anot her opportunity to graduate (and a second chance) with a
GED and that this will be helpful toward their future. This
will also give theman opportunity to continue their
education and the opportunity to apply for better paying

j obs.
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TABLE 23
HOW DO YOU FEEL ABOUT YOUR FUTURE? (N=40)

STUDENTS FEELI NG

ABOUT THEI R FUTURE PERCENT?

|—h

Pr ogr am hel pf ul
toward their
future 19 47. 3

Pr ogr am hel ped
t hem get a second
chance 10 25

Pr ogr am hel ped
them strive to get
an education 3 7.3

Hope to work in
conputer field 2 5

Want to own their
own busi ness 1 2.5

Pl an to conti nue
present job 1 2.5

Hope to work in
medi cal

transcription 1 2.5
field

Hope to work in
busi ness or
mar keting field 1 2.5

Hope to becone a
fireman 1 2.5

Hope to get hired
by Gwal t ney 1 2.5

aPer cent age of students.

The data obtained fromthe student interviews on why
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they felt this way is in Table 24. The data show that the
students felt that after going through the Enpl oynent Pl us
Program and having worked with their teacher, whether they
did or did not obtain their GED, the program hel ped to

i nprove their confidence. The students also felt the
program hel ped give them a nore positive outl ook being able

to obtain a job in the future.

TABLE 24

WHY DO YOU FEEL THIS WAY ABOUT YOUR FUTURE? (N=40)
VWHY THI S FEELI NG
ABOUT YOUR FUTURE f PERCENT?
Because of the
t eacher 21 52.5
Participation in
t he Enpl oynent
Pl us Program 14 35
Happy about what
has been
acconpl i shed 2 5
Feel i ng confi dent 2 5
A conbi nati on of
many feelings 1 1.5

aPer cent age of students.

| nformati on obtained fromthe student interviews on
their overall opinion about the Enploynent Plus Programis
in Table 25. The data show that the program provi ded the

students with a second chance to graduate. The students
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felt this was a good programand that it should be
continued. The students also felt that they benefitted from
the program The students responded that they would

recomend the programto other students.

TABLE 25
OVERALL STUDENT OPINION ABOUT THE
EMPLOYMENT PLUS PROGRAM (N=40)

STUDENT OPI NI ON
ABOQUT THE EMPLOY-
MENT PLUS PROGRAM

|—h

PERCENT?

It was a good
program 24 59.75

Thi nk that the
program shoul d
conti nue 19 47.50

Program gi ves
students a second

chance 8 20. 00
Program very

hel pful to 6 15. 00
students

It gives students
a chance to excel 1 2.50

Students benefit
fromthe program 1 2.50

Reconmend program
to ot her students 1 2.50

aPer cent age of students.
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CHAPTER 5

SUMMARY, CONCLUSION, AND RECOMMENDATIONS

The purpose of this study was to eval uate the
Empl oynent Pl us Program of the Chesapeake (Virginia) Public
Schools. It was designed to determ ne how effective the
programwas in achieving its goals. Chapter 5 contains a
summary of the study, a conclusion, recommendations for

practice, and recommendations for further research.

Summary

The Chesapeake Public School System provides the
Enpl oynment Pl us Program as an educational option in place of
the traditional high school program for certain students who
have fallen behind and are at-risk of becom ng drop-outs
fromthe Chesapeake School System (Denofa, 1993).

The Enpl oynent Plus Program had not been eval uated
therefore, the current study was inplenented to exam ne how
the programwas neeting its goals. Six areas were exan ned:
(1) the proportion of students conpleting all five parts of
the GED test at a passing level, (2) the extent which the

program changed t he behavior of the students, (3) the
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pre-enpl oynment skills the students devel oped, (4) the

enpl oynent skills the students devel oped, (5) the basic
living skills the students inproved, and (6) the extent the
program provi ded hope for the students to graduate.

Teacher interviews and program docunents were used to
assess the proportion of students from 1991-97 that
conpleted all five parts of the GED test at a passing |evel
Dat a suggest that there was an increase in the proportion of
students conpleting all five parts of the GED test from
1991-96 at a passing |level. For the school year 1996-97,
there was a decrease in the proportion of students
conpleting all five parts of the GED test at a passing
| evel .

Student interviews were used to assess whether the
students’ behavi or was i nproved because of the Enpl oynment
Plus Program Students reported that the program hel ped
themwith their attitudes. Only two students were dism ssed
fromthe programfor discipline infractions for the 1993-94
school year.

Student interviews were used to assess the pre-
enpl oynment skills the students devel oped as a result of
participating in the program The information obtained

reveal s that the pre-enploynent skills were devel oped by
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teachi ng the students how to prepare resunes and
applications and to interview effectively.

Student interviews were used to assess the enpl oynent
skills the students devel oped as a result of participating
in the program The program hel ped the students to develop a
good work ethic and enhance their interpersonal skills.

Student interviews were used to assess the kind of work
the students did once they conpleted the program The data
show that the students worked in various types of jobs. The
j obs were seasonal, custodial, cook/cashier, tractor trailer
driver, construction, door-to-door sales, conputer, and
supervi sory.

Student interviews were used to assess the nunber of
students continuing their education at a higher level. Al
of those students who furthered their education al so worked
a full-time job.

Student interviews were used to assess the basic living
skills the students inproved as a result of participation in
the program The data show that the students were taught a
nunber of interpersonal skills as well as being taught how

to manage their funds.
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Student interviews were used to assess the extend the
program provi ded hope for the students to graduate. Data
fromthe findings indicate the students felt the program
provi ded them a second chance to graduate, allowed themto

feel good about thenselves, and inproved their self-esteem

Conclusion

I n assessing the findings of how well the Enpl oynent
Plus Programis neeting the stated goals, the researcher
concl uded that the Enploynent Plus Programis neeting the
majority of the stated goals. The goals are in Table 26.

The researcher would recommend the continuance of the
Enmpl oynent Pl us Program based on the data that showed that
during the years 1991-97, 71.6 percent of the students
obtained their GED. Wthout this program the majority of
t hose students woul d have dropped out of school or would
have been wi thdrawn from school due to poor attendance.
Anot her basis for the researcher to recomend conti nuance
of the programis the response fromthe students who
successfully conpleted the program They feel the program
shoul d be avail able for other students who are having

problenms with the traditional school program The program
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provi des an alternative for students who cannot successfully
handle a full day of going to school to obtain the GED

How do the students feel about the Enploynent Pl us
Progranf? Even though sone students did not pass the GED
they felt that it was a good program The teachers provided
encour agenent for some of the students who had persona
probl enms. Mdst of the students had jobs, and the majority of
the students felt that they had the opportunity to pass the
GED whet her they passed or not.

How coul d truancy and drop-out rates be inproved in the
Enpl oyment Plus Progran? A method needs to be put in place
to keep the students from being truant and drop-outs. One
recomendati on would be to provide a nentor for the students
in the program Another reconmendation would be to solicit
t he hel p of guidance counsel ors and teachers outside of the

programto provide additional support service.
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Table 26

GOALS STUDENTS MET AS A RESULT OF
BEING IN THE EMPLOYMENT PLUS PROGRAM

GOAL

VET

NOT MET

PARTI ALLY
VET

1. To increase the proportion
of the students conpleting al
five parts of the CED test at
a passing |evel.

2. To inprove the students’
behavi or in the Enpl oynent
Pl us Program

3. To devel op the pre-
enpl oynent skills of the
st udent s.

4. To devel op the enpl oynent
skills of the students.

5. To devel op the basic |iving
skills of the students in the
program

6. To provide hope for
students in the program

Recommendations for Practice

It is recoomended that there be a follow up by the

Enpl oyment Pl us teachers on the enpl oynent or career status

of the students after they have been out of the programfor

one year or nore to show what the students are doing.

Conpet enci es shoul d be recorded on a conpetency sheet

by the teacher for placenent in the student’s pernanent
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record to show the nunber of conpetencies that the student
passed.

In interview ng an enpl oyer who supervi sed a school
division service, it was indicated that the enployer woul d
like for the students to be able to work in the norning as
opposed to comng to work in the afternoon. The researcher
is recommending to the school division that the program be
fl exi bl e enough to allow students to go to work in the
norni ng rather than in the afternoon.

The school division should ook into the feasibility of
students being placed in internships before being allowed to
go to work. This may provide the teacher with an indication
of the reliability of the student before being placed on the
job. It is recommended that the school division reviewthe
goals to see if they are still viable.

Recommendati ons for inproving the program are:

1. Inprove student attendance at school .

2. I nprove student attendance at work.

3. Provide flexible hours for students to attend

school or to work.

4. Provide a nentoring programfor the students.
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Recommendations for Future Research and Evaluation

Future studi es should use the data gathered in this
study as baseline data to which conpari sons may be nade at a
| ater date. Future studies using this specific
guestionnaire should include nore explanation for terns that
have new definitions and usage whi ch respondents nay use
with the traditional terns such as: CGED and at-ri sk.

Furt her research should include: (1) a conparison of
the effectiveness of the Enploynent Plus Programw th GED
progranms that do not have a work conponent; (2) devel oping a
mentoring programto help the students wth attendance; and
(3) an evaluation of the truancy and dropout rate of

students to see how it can be inproved.
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PRE-EMPLOYMENT SKILLS

Goal:

To develop skills necessary for finding employment.

Rationale:

In the job search processit is necessary to be able to apply an individual’ s occupational desires
and personal information in the clearest and most positive way in order to become successfully
employed.

Objectives:

1. The student will demonstrate knowledge of the importance of work.

2. The student will identify individual values and personal characteristics and compare them
to job requirements.

3. The student will demonstrate skills in finding job openings.
4. The student will prepare pre-employment materials.

5. The student will demonstrate job interview skills.
Activities:

1. The student will participate in individual and class projects.
2. The student will participate in class demonstrations.

3. The student will develop personal employment packages.
4. The student will utilize individual learning packages.

Reference:

Vocational Cooperative Education (1993). Guide for Teacher Coordinator. Commonwealth of
Virginia, Department of Education. Richmond, VA.
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Employment Skills
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EMPLOYMENT SKILLS
Goal:

To develop in the student those skills necessary to maintain a job and advance in a chosen
occupationa field.

Rationale:

It is not enough for a person to find ajob. Anindividual must aso become skilled at maintaining
that job and advancing in a career path.

Objectives:

1. The student will compile job information.

2. The student will describe successful work attitudes and behaviors.

3. The student will describe factors leading to promotion, advancement, and raises.

4. The student will maintain and use personal pay records.

5. The student will explore alternatives to and identifying steps necessary for job resignation.
6. The student will describe elements which contribute to dismissal from ajob.

7. The student will recognize safety hazards and identify steps to take in event of ajob-related
accident or illness.

8. The student will identify employee organizations and their benefits and disadvantages.
Activities:

1. The student will participate in individual and class projects.

2. The student will participate in class demonstrations.

3. The student will prepare job-related materials and information.

4. The student will utilize individual learning packages.

Reference:

Vocational Cooperative Education (1993). Guide for Teacher Coordinator. Commonwealth of
Virginia, Department of Education. Richmond, VA.
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BASIC LIVING SKILLS
Goal:

The student will develop those skills necessary for basic living in the adult world.
Rationale:

In the drive to become independent, a student should learn those skills and that knowledge
required to live successfully in the adult world.

Objectives:
1. The student will develop decision-making skills.
2. The student will prepare a personal budget.
3. The student will explain different services provided by banks.
4. The student will explain how to use consumer credit wisely.
5. The student will identify contractual responsibilities.
6. The student will explain how to make wise consumer choices.
7. The student will explain how to determine the need for insurance.
8. The student will prepare an income tax return.
9. The student will effectively use the telephone directory.
10. The student will locate community service agencies.
Activities:
1. The student will participate in class and individua projects.
2. The student will prepare personal and job-related materials and information.
3. The student will use individual learning packages.
Reference:

Vocational Cooperative Education (1993). Guide for Teacher Coordinator. Commonwealth of
Virginia, Department of Education. Richmond, VA.
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INTERVIEW QUESTIONNAIRE
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STUDENT | NTERVI EW QUESTI ONNAI RE

| nt r oducti on

Thank you for taking the tinme to talk with ne about the
Enpl oyment Plus Program | amworking on a project to try and
find out what nakes prograns such as this one successful or not
successful. | wll ask you several questions. To nmake sure
have an accurate record, | would Iike to use a tape recorder. Do
you mind if | record our conversation? You can be sure that your
responses will be kept confidential.
| NSTRUCTI ONS:

The survey questions will be read to the respondents by the
researcher who will then record the responses.

| nt ervi ew Questions:

1. How did the instruction that you received in the
Enpl oyment Pl us Program help you with your behavior in
school ?

2. What did you learn in the programthat hel ped you get a job?

3. How did the Enpl oynent Plus Program help you to do
your job better?

Where did you work?

Are you still on that job?
How | ong did you keep that job?
How many j obs have you had?

enop

4. Since you left the program how do you feel about yourself?
a. How do you feel about others?

b. Was there anything in the programthat caused
you to feel this way?
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10.

How do you feel about your future?

a. Wiy do you feel this way?

b. Overall, how do you feel about the Enpl oynent
Pl us Progranf

Did you pass all five parts of the GED at a passing
| evel ?

Were are you enployed since | eaving the Enpl oynent
Pl us Progranf

VWhat did you learn in the programthat you are now
using in your own work?

What did you learn in the programthat hel ped you
at hone?

a. Did you learn howto wite a check?
b. Dd you learn how to bal ance a check book?

What skills did you learn in the programthat hel ped
you with everyday |iving?

a. Do you live in your own place?
b. Do you have your own transportation?
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TEACHER | NTERVI EW QUESTI ONNAI RE

| nt r oducti on

Thank you for taking the tinme to talk with ne about the

Enpl oyment Plus Program for 1993-94. | amworking on a project to
try and find our what makes prograns such as this one successful or
not successful. | wll ask you several questions. For accuracy of
response, | would like to use a tape recorder. Do you mnd if |
record our conversation? Please be assured that your responses
will be kept confidential. Your nane will not be identified in any
publication that may be produced as a result of this study. A

total of five interviews will be conduct ed.

| nt ervi ew Questions

Open- ended Questi ons:
1. What is your feeling about the Enpl oynent Plus Progranf?

2. How many students have conpleted all five parts of the
CED test at a passing |level for the years 1991-97?

3. How many students have been able to continue on with
their education at a higher level if the student had
the desire to do so?

4. How are students selected to be in the Enpl oynent Pl us
Pr ogr anf?

5. What suggestions do you feel would inprove the
Enpl oyment Pl us Progranf
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10.

|s there a foll owup on students to see what they are
doi ng after they have been out of the programfor one
year or nore?

How many students have nmastered the Enploynent Pl us
Conpet enci es at 80%

Are the conpetency sheets available for nme to use as a
source of data?

What data do you use to evaluate if students denonstrated job
interview skills?

What skills did you teach?
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EMPLOYER | NTERVI EW QUESTI ONNAI RE

| nt r oducti on

Thank you for taking the tinme to talk to ne about the
Enpl oyment Plus Program | amworking on a project to try and find
out what makes progranms such as this one successful or not
successful. | wll ask you several questions. For accuracy of
response, | would like to use a tape recorder. Do you mnd if |
record our conversation? Please be assured that your responses wl |
be kept confidential. Your nanme will not be identified in any

publication that may be provided as a result of this study.

| nt ervi ew Questi ons

1. How would you describe the Enploynment Plus student’s
wor k habi ts?

2. How woul d you describe the Enpl oynent Plus student’s
job-related skills?

3. How woul d you describe the Enpl oynent Plus student’s
attitude toward the job?

4. \What is your overall opinion about hiring other GED
students?

5. How woul d you conpare |learning skills of the GED
students to those of traditional students in terns of
mastering job skills?

6. Do you know about the GED progran?

7. \What are the Enploynent Plus student’s chances of
advancenent ?
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8. Do you consider the Enploynent Plus worker as being
inferior to the traditional worker? Explain.

9. What kind of changes would you recomend to inprove
t he Enpl oynent Pl us Progranf

10. Overall, what grade, A-B-C-DF, would you give the
Enmpl oynent Pl us student?

AORWN PR
TMoOO®@>
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Chesapeake Public Schools
Employment Plus Program

This is an agreement for admittance into the Employment Plus Program

at

High School.

Name of Student

School Year

Occupational Interests.

The Employment Plus Program is a form of cooperative,
part-time vocational education between business and industrial
establishments in the community and our public high schools.
Employment Plus as it is called, is designed to provide industrial,
technical, and service occupational training opportunities. The
establishments provide on-the-job training and part-time em-
ployment for the student during and after school hours. At the
same time, the school provides technical subject material re-
lated to the occupation the student is employed. The teacher-
coordinator directs the training of the students through counsel-
ing, classroom instruction and periodic visits on the job. Each
student follows an organized course of study designed especially
for his chosen occupation. Other topics taught in the Employ-
ment Plus classroom are citizenship, character, etc. The Em-
ployment Plus student also pursues the required subjects in the
G.E.D. Preparation curriculum. In this way, he is able to earn a
G.E.D. and in many cases qualify for entrance into college.

1. The student must be interested in some form of industrial,
technical, or service occupation that requires special train-
ing.

2. Parents or guardians will assume the responsibility of trans-
portation for students, including their conduct and safety to
and from the training station.

3. When sickness or emergency requires the student to miss
work, the employer and coordinator must be notified before
time to report to work.

4. Students understand that if they are absent from school in
the morning, they will not be allowed to work in the afternoon
without approval of the coordinator.

I have studied the above conditions and agree that

10.

11.

13.

. A student who is suspended from school will not be permit-

ted to go to work without the permission of the coordinator.

. Should a student be dismissed through negligence or misde-

meanor, or leaves his training station without permission of
the coordinator, he may be dropped from the program and
will receive no credit.

. Should an unpleasant job situation arise, the student should

notify the coordinator immediately. By conference with both
student and employer, the coordinator will determine the
proper course of action. '

. Itis important that the student realizes that his employment

comes under school supervision and no student will be
permitted to change jobs during the time of training without
prior approval of the coordinator.

. Infractions of any school rule or on-the-job rule such as

impertinence, rudeness, or disrespect in the classroom, or
on the job, directed toward the coordinator or other teacher,
students or their employer may lead to dismissal from the
class.

The student should at all times be well groomed and neatly
dressed while on the job and at school. The coordinator
reserves the right to determine what is proper.

Failure to complete satisfactorily either the classroom-
related study or the on-the-job training will mean no credit.

. Students should not loiter in the school, on the school

grounds, or on the streets during school hours.

A minimum average of 15 hours a week will be spent in
occupational on- the-job training under the supervision of
the employer and teacher- coordinator.

may participate in the Employment

Plus program.

PARENT'S SIGNATURE

Date

I understand the above conditions of the Employment Plus program and pledge, on my honor, to abide by them.

STUDENT’S SIGNATURE

Date

The TRAINING STATION, recognizing that a training plan is
being followed and that close supervision of the student-learner
will be needed, agrees:

1. To provide a variety of work experiences for the student-
learner that will contribute to the attainment of the student’s
career objective.

2. To endeavor to employ the student-leamner for at least the
minimum number of hours each day and each week for the
training period.

EMPLOYER'S SIGNATURE,

To adhere to all Federal and State regulations regarding
employment, child labor laws, minimum wages, and other
applicable regulations.

To assist in the evaluation of the student-learner.

To provide time for consultation with the teacher-coordina-
tor concerning the student-learner when, and if, necessary.
To provide available instructional material and occupational
guidance for the student-learner.

Date

923
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10.

11.
12.

13.

18.
17.
18.
19.
20.
21.
22.
23.

24.
25.

26.

27.

28.

EMPLOYMENT PLUS
COMPETENCIES

The student will define the Employment Plus pregram.
The student will list the advantages of being in the Employment
Plus program.

The student will list the choices available t hin/her after
completion of the program.
The student will list the choices available to him/her after
completion of the program.
The student will list the rules and policies of the Employment
Plus program.

The student will set some basic individual goals.

The student will define Vocational Education.

The student will explain cooperative education as applied to
the EImployment Plus program.

The student will identify and define forms used in Vocational
Cooperative Education as applied to the Employment Plus
program.
The student will identify the vocational units taught in-the
Employment Plus Program.
The student will define General Education Development (GED).
The student will be able to identify the different content
areas of the GED test.
The student will be able to explain in writing how the course
is structured. :

ne student will identify the three different types of
literature, required to successfully sit for the GED.
The student will be able to analyze the three different types
of literature, as required to successfully sit for the GED.
The student will demonstrate knowledge of the importance of
work.
The student will identify individual values and personal
characteristics and compare them to job requirements.
The student will demonstrate skills in finding job openings.
The student will prepare pre-employment materials.
The student will demonstrate job interview skills.
The student will compile job information.
The student will describe successful work attitudes and
behaviors.
The student will describe factors leading to promotion,
advancement, and raises.
The student will maintain and use personal pay records.
The student will explore alternatives to and identify steps
necessary for job resignation.
The student will describe elements which contribute to
dismissal from a job.
The student will recognize safety hazards and identify steps to
take in event of a job related accident or illness.

The student will identify employee organizations and their
berefits and disadvantages.
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Emplcyment Plus Ccmpetencles

5g. T=a student will develop decision making skills

30. T2 student will prepare perscnal budget.

31. Tha student will explain different services provided by banks.

32. Tre student will explain how tO use consumer credit wisely.

33. The student will identify contractual responsibilities.

34. Tre student will explain how to make wise consumer choices.

35. Twa student will explain how to determine the need for
insurance.

36. The student will prepare income tax return.

37. Tre student will effectively use the telephone directory.

38. The student will locate community service agencies.

39. In the study of addition and subtraction, the student will werk
toward improving their skills.

40. In the study of multiplication and division, the student will
work toward improving their skills. The student will also
learn to solve problems that require several steps.

41. In the study of fractions,, the student will use skills, he/she
learned in earlier sections to apply to new rules for working

"with fractions.

42. In the study of decimals, the student will use skills he/she
learned in earlier sections to apply to solving decimal
problems. _

43. In the study of percents, the student will solve problems using
ucilizing percents. The student will write a percent as a
decimal or fraction and, find the percent of a specific number.

44. In the study of measurement, the student will identify units of
reasurement and their equivalents. The student will solve
problens utilizing measurements.

45. T-e student will use specific techniques in Reading.

46. The student will obtain meanings of words frem reading the
ccntent.

47. The student will identify main ideas.

48. T-e student will distinguish between the different types of
structural organizations of a paragraph.

49. T-e student will interpret what he/she reads.

50. In the study of biology, the student will identify living
things associated with the study of Biology.

S1. In the study of Earth Science, the student will learn about
tre living earth. The student will be ale to identify causes
of earthquakes and volcanos, and hurricanes and ocean.

52. In the study of Chemistry the student will identify different
chemical changes and different states of matter.

S3. In the study of Physics, the student will identify the aspects
of gravity and how it causes the tides of our oceans. The
s=udent will also be able to establish how sound travels, and
identify the characteristics of light.

S4. In the study of Geography: the student will identify
centinents, seas, and majors areas of the earth’s surface.

55. In the study of history, the student will identify events of

t-e past. Students will also study social conditions and trade
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Page 3
Employment Plus Conpetencies

56.

57.

58.

59.

60.

61.

62.

63.

between nations.

In the study of Political Science, the student will understard
how federal, state, and local governments work.

In the study of Econonmics, the student will understand how
products, and services are produced, used and how they are paid
for.

In the study of Behavioral Science, the student will have a
basic understanding of the three main pranches of behavioral
science, Sociology, Psychology, and Anthropology.

In the study of capitalization the student will master the
competencies required to successfully sit for the GED test.
In the study of using punctuation, the student will identify
the types of punctuation marks and how they are used.

In the study of writing, clear sentences, the student will
demonstrate this process. :

In the study of nouns, pronouns, and adjectives, the student
will define each and use them correctly in a sentence.

In the study of correcting spelling, the student will learn
several rules that will assist them in spelling correctly. The
student will also use a dictionary to check for accuracy of
spelling.
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Official Report of Test Results (Eed

\-

Tests of General Educational Development

The C_enerai Educational Development Testing Service

- of the American Councﬂ on Education o
. j Examinee ' o
" CHESAPEAKE, VA 233230000 ™
Lo _.:" Date of Birth: . #  Test Format: English Print _ﬂ n
Social Security No.: - L, Date Scoréd: 1/16/1997 IR
o i Date Reported' 1/16/1987 :
5 Tested at L S Reported to. VIRGINIA e
,‘._;,- 3000490010 S S Dr. Patricia Ta’ani L
' Chesaoeake Schools P.O. Box 2120 Ui ; .
Chesapeake City GED Center - Virginia Office of Adult Educanon
1615 Cedar Road - P.O. Box 2120 .
Chesapezke, VA 23320 o Richmond, VA 23218 ...~ "
s (804) 424-0542 © ™. (804)371-2333 el '
. . Standard_ Percentﬂe
" Test Date Form Score * Rank
Test 1: Writing Skiils 1/04/1887 AQ 48
Test 2: Sccial Studies . 1/04/1997  AQ 45
Test3: Science 1/04/1997  AQ 48
Test 4: Interpreting Literature and the Arts v e 1/04/1997 0 AQ 48
_. _ Tests:Mathematics = . el "o 1/04/1997  AQ 44
i ... | The scores cn this report are the highast scores achiéved
- by the examinee and not necessarily the most recant. If Total Standard Score: @
- the «atest sccres are lower than scores previcusly '
: achigved, the retest scores are not reported. Avg. Standard Score: m
A B PASS -
B Signature of Chlef Examiner: ' ma& S fw
Copies of this report ma',; be obtained from the test center listad above.
1161237 One Dupont Circle NW  Washington, DC 20036-1163 (202} 938-2420

99 GEDTS FORU SoCS 101296 IRT PRINTING 5827
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TABLE 27

SINCE YOU LEFT THE PROGRAM, HOW DO YOU
FEEL ABOUT YOURSELF? (N=40)

RESPONSES f PERCENT?
Feel good about
sel f 16 40
Program gave t hem
a second chance 6 15
Have nore confi -
dence 5 12.5
Rai sed sel f-esteem 4 10
| nproved their
personal ity 2 5
Made them want to
succeed 2 5
Student stayed the
sanme 2 5
Hel ped to focus on
setting career
goal 1 2.5
Showed how to keep
a job 1 2.5
How to deal with
life 1 2.5
| mproved pride 1 2.5
Caused | ower self-
est eem 1 2.5

aPer cent age of students.
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TABLE 28
HOW DO YOU FEEL ABOUT OTHERS? (N=40)

RESPONSES f PERCENT?
Pr ogr am hel ped
themto fill
better towards
ot hers 18 45

Program t aught
them how to get
along with others 12 30

Program nmade t hem
have nore respect
toward ot hers 10 25

Program nmade t hem
feel closer toward
ot hers 9 22.5

aPer cent age of students.
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TABLE 29
WAS THERE ANYTHING ABOUT THE PROGRAM THAT
CAUSED YOU TO FEEL THIS WAY? (N=40)

RESPONSE f PERCENT?

Teacher teaching 20 50

Mat eri al teacher
taught in the

pr ogr am hel ped
themto fee
better about 12 30
t hensel ves

Pr ogr am hel ped
themto be nore

tol erabl e 7 17.5
Pr ogr am hel ped

themto

communi cat e 6 15

Program gave t hem
nor e confidence 1 2.5

Program t aught
t hem how to work
with others 1 2.5

aPer cent age of students.
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TABLE 30

WHERE DO YOU WORK NOW THAT YOU HAVE COMPLETED

THE EMPLOYMENT PLUS PROGRAM?

PLACE OF

EMPLOYMENT TI TLE OF WORK f PERCENT?
Not wor ki ng n/ a 6 15
Car stereo
shop Manager 1 2.5
Gscar Smith
Hi ght Cust odi an 1 2.5
Ari stocrat Tow truck
Tow ng driver 1 2.5
Great Val ue
Super mar ket Cashi er 1 2.5
Audi ti ng
conpany Audi t or 1 2.5

Pl ummrer

Pl ummrer hel per 2 .5
Vi co
Construction Construction 1 2.5
U S. Navy El ectronics 1 2.5
Li fe Touch
Pictures Phot ogr aphy 1 2.5
Captain D's Cashi er 1 2.5
Nor f ol k Voc-
Tec,
Construction St udent ,
wor ker Construction 1 2.5
Tract or
trailer
conpany Drive tractor 1 2.5
Heal th & Thon | Sheet netal
Conpany hel per 1 2.5
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Table 30 conti nued

PLACE OF

EMPLOYMENT TI TLE OF WORK f PERCENT?
Lillian Seasonal
Ver non wor ker 1 2.5
Col or ado St udent, Snow
Communi ty boar di ng
Col | ege i nstructor 1 2.5
Fam |y
friend s
busi ness n/ a 1 2.5
Enmpl oynent Tenporary
agency enpl oynent 1 2.5
ad Country
Buf f et Casher 1 2.5
Chesapeake
| ndustri al .S T.
Par k Conput ers 1 2.5

Pr oduce
Farm Fresh® Manger 1 2.5
Aegean Pool Pool cl eaner 1 2.5
C&S Lawn Care |Landscapi ng 1 2.5
Fram ng
conpany Construction 1 2.5
Refri geration

Mechani cal line &
conpany pl unmer 1 2.5
Great Bridge Mechani cs
ExxonP hel per 1 2.5
Diary Queen Cashi er 2 .5
Chesapeake
Airport?® Mai nt enance 1 2.5
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Table 30 conti nued

PLACE OF

EMPLOYNMENT TI TLE OF WORK f PERCENT?
Meadow Br ook
Menori al
Gar dens Super vi sor 1 2.5
Pi zza Hut Cook 1 2.5
wendy’ s Cook/ Cashi er 1 2.5
Wil co Cashi er 1 2.5
Elite Tean? Door -t o- door

sal es 1 2.5

2Per cent age of

st udents.

bSt udent s have been working on this job since they began
t he Enpl oynent Pl us Program

TABLE 31
WHAT DID YOU LEARN IN THE PROGRAM THAT
HELPED YOU AT HOME? (N=40)

RESPONSES f PERCENT?

Pati ence 14 25
Getting along with

ot hers 10 35
Child care 5 12.5
Budgeti ng noney 4 10
Organi zation 7.5
Hel ping famly

menber s 3 7.5
Bei ng a good role

nodel 1 2.5
Take accurate

nmessages and tel e-

phone etiquette 1 2.5

aPer cent age of students.
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TABLE 32
DID YOU LEARN HOW TO WRITE A CHECK? (N=40)

RESPONSES f PERCENT?
Yes 40 100
No 0 0

aPer cent age of students.

TABLE 33
DID YOU LEARN HOW TO BALANCE A CHECK BOOK? (N=40)
RESPONSES f PERCENT?
Yes 40 100
No 0 0

aPer cent age of students.
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TABLE 34
WHAT SKILLS DID THE TEACHER TEACH? (N=5)

SKI LLS TAUGHT BY
TEACHER

|—h

PERCENT?

A conbi nation of
skills for all
areas the students
were required to
pass 5 100

Wor k i ndividually
wth the students
t hat needed speci al
assi st ance 5 100

Did not specialize
in one particul ar
area whether it was
mar ket i ng or

di stribution 1 10

1. Job entry skills
2. Vocationa
assessnent

Where to find

] ob openi ngs
Resunme witing
Job applications
Job interviews
Fol | ow up
Letters of
application
Budgeti ng and
check witing 1 10

© oNoOhA W

aPer cent age of teachers.
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TEACHER | NTERVI EW GUI DE ANALYSI S

1. Wat is your feeling about the Enpl oynent Plus Progranf?

TEACHER RESPONSES ABOUT THE EMPLOYMENT PLUS PROGRAM

1. It was a great programto help students who had no
ot her recourse to get out of school.

2. It serves a need that prior to the program was not
bei ng addr essed.

3. It was one of the best prograns that has been
instituted in the high schools.

4. The programis really worthwhile, it provides an
opportunity for students who could not make it in the
regul ar school setting.

5. The Enpl oynent Plus Program serves a specific need
for a specific student popul ation.

4. How are students selected to be in the Enpl oynent Pl us
Pr ogr anf?

This programis designed for students who, because of their
present aptitudes, abilities and training need specific assistance
to be able to enter the workforce successfully. The follow ng

criteria are applicable cityw de.

ADM SSI ON CRI TERI A FOR THE EMPLOYMENT PLUS PROGRAM

1. The student nust be at |east 17 years of age.

2. The student nust be at |east two years behind in grade
| evel .

3. The student nust show the requisite ability to
conplete the GED preparation conponent within tw years
(this wll be acconplished by neans of a pre-GED test
which will require a mninmal acceptance score of 190.

4. The student nust successfully conplete an interview
with the teacher
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5. Wat suggestions do you feel would inprove the Enpl oynent Pl us
Pr ogr anf?

The suggestions that the teachers gave that they felt would

i nprove the Enpl oynent Plus Programare |isted bel ow

TEACHER SUGGESTI ONS ON | MPROVEMENT OF THE
EMPLOYMENT PLUS PROGRAM

1. To have the student do volunteer work within the school
or nei ghboring school, such as an internship, to stay in
the program |If the student neets the criteria, they
woul d be placed in a job.

2. To see nore cooperation within the school systemfor
hiring and working with Enpl oynent Plus students.

3. To have sone schools offer the Enploynent Plus class
in the norning and other schools offer the class in the
afternoon so that sone of the students could go to work
i n the norning.

4. After going through many changes over a five-year
period, the enploynent Plus Programis now at top notch
| evel .

5. Set up the Enpl oynent Plus Program on a bl ock
schedul i ng basis so that the class would be from Septenber
to January. A new class would be schedul ed from January
to June. This would allow nore students to go through the
program

6. To see nore students attendi ng the Vocational Techni cal
Center to pursue a trade.

6. Is there a followup on students to see what they are doing
after they have been out of the programfor one year or nore.
Explain how it is done.

The teachers provided this response: since the inception
of the programin 1991, there has not been a foll owup. The

teachers felt that sonething needed to be done to track the
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students after they have been out of the programfor one year or

nor e.

7. How many students have nmastered the Enpl oynent Pl us conpetence
at 80 percent?

TEACHER RESPONSES TO HOW MANY STUDENTS HAVE MASTERED THE
EMPLOYMENT PLUS COVPETENCI ES AT 80 PERCENT

1. Al 62 conpetencies were not designed for the
Empl oynent Pl us Program but for all of the vocational
progranms. All teachers did not check off on the
conpetencies and put themin the student records.

2. Sone of the conpetencies out of the 62 blend over into
the ot her vocational progranms. The conpetencies are not
put in the student records.

3. The 62 conpetencies are for all of the vocati onal
progranms. The teacher put all the conpetency sheets in
t he student

records.

4. Al 62 conpetencies should apply to the Enpl oynent

Pl us Program because the Enploynment Plus Programis not
just CGED, but it is vocational, also. The student shoul d
have mastered the GED conpetencies at 80 percent if the
student made a score of 45 or better in a section. But
if the students nade below a 40 on a section, then they
did not master the section at 80 percent.

5. The students who pass their GED should master the GED
conpet enci es.

8. Are the conpetency sheets available for use for research as a
source of data?
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TEACHER RESPONSES TO THE AVAI LABI LI TY OF COVPETENCY SHEETS
FOR RESEARCH

1. The conpetency sheets were to be checked off and put
in the student records but it was not required.

2. The teacher was unclear on the use of the conpetency
sheet, however, filed the sheets in the student’s record
on an individual basis. Teacher attenpted to cover all of
t he conpetencies. The teacher did not do a |ot of
individualization in the class. Helped the student with

t heir special problens.

3. The teacher believes the conpetency sheets should be
pl aced in the student’s record, but this is not required
by the state. Conpetencies are not required to be kept
with the student records but it can be kept in the
student’s vocational record and not the cumul ative record.
There needs to be nore consistency on how this should be
done by the teachers.

4. The teacher was told the conpetency sheet nmust go into
the files of the student record. |If they are not in the
files, the teacher should have them

5. The teacher placed student conpetency sheets in the
student records.
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TABLE 35
WHAT IS YOUR OVERALL OPINION ABOUT HIRING OTHER
EMPLOYMENT PLUS STUDENTS? (N=10)

EMPLOYER RESPONSES f PERCENT?
Wuld hire 10 100
Wul d not hire 0 0

2Per cent age of enpl oyers.

TABLE 36
WHAT DO EMPLOYMENT PLUS EMPLOYERS KNOW
ABOUT THE EMPLOYMENT PLUS PROGRAM? (N=40)

EMPLOYER RESPONSES

|—h

PERCENT?

The enpl oyer is
famliar wth the
program 10 100

The enpl oyer
thinks it is a
great program 1 10

The enpl oyer
t hi nks the school
system shoul d be
credited for
havi ng t he program 1 10

The program
t eaches the
student to be
i ndependent 1 10

2Per cent age of enpl oyers.

115




TABLE 37
WHAT ARE THE EMPLOYMENT PLUS STUDENT CHANCES
FOR ADVANCEMENT? (N=10)

EMPLOYER RESPONSES

|—h

PERCENT?

St udent s wor ked
while they were in
t he program

60

Four students now
work full tinme

40

One student was
pronoted to
produce manager

10

One student has
t he sane chance
f or advancenent

10

2Per cent age of enpl oyers.

TABLE 38
WHAT KIND OF CHANGES WOULD YOU RECOMMEND TO IMPROVE
THE EMPLOYMENT PLUS PROGRAM? (N=10)

EMPLOYER RESPONSES

f

PERCENT?

No changes

8

80

Wuld like to see
students work
during the summer

10

Wuld like to see
the time changed
for when the
students report to
wor k

10

2Per cent age of enpl oyers.
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TABLE 39
OVERALL, WHAT GRADE, A-B-C-D-E-F, WOULD YOU GIVE THE
EMPLOYMENT PLUS STUDENTS? (N=10)

EMPLOYER RESPONSE f PERCENT?
Grade A 4 40
G ade B 6 60

2Per cent age of enpl oyers.
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VITA

RANDOLPH SYKES, JR
3704 Whodnere Drive
Port snout h, VA 23703

EDUCATION
Virginia Polytechnic Institute and State University
Doctoral Candidate in Educational Adm nistration,

1998.

Virginia Polytechnic Institite and State University
Certificate of Advanced Graduate Study, 1984

Virginia State University
M Ed. Instustrial Education and Technol ogy, 1974

Norfol k State University
B.S. Industrial Education, 1967

EMPLOYMENT HISTORY

1982 - Present Assi stant Principal, Deep Creek Hi gh
School , Chesapeake, VA

1977-82 Assi stant Principal, Geat Bridge Junior
H gh School, Chesapeake, VA

1976- 77 Assi stant Principal, Crestwood Junior
H gh School, Chesapeake, VA

1967-76 Teacher, John Yeates Hi gh School
Suffol k, VA

Randol ph Sykes, Jr.
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