Chapter 1

Introduction: The Beginning of a Journey

"When we share stories from our lives we begin to open ourselves to others, and perhaps
nowhere are others more willing to come close enough to hear than when they are being told a
story" (Shabatay, 1991, p. 150). And yet...

Storiesgo in circles. They don't go in straight lines. So it helpsif you listen in stories

because there are stories inside stories and stories between stories and finding your way

through them is as easy and hard as finding your way home. And part of thefindingisin
the getting lost. [For] If you're lost, you really start to look around and listen. (Metzge,

1979, p. 104)

| am going to share with you the story of my research. Or as| seeit, ajourney. Like the
complexity and blending of seasons, my story too moves in a continuous circle of complexion and
blending. A circle of change, signified by color, richness, depth, and hopefully meaning. Just as
each season changes, so too does the story. And as the story continues to change so too does my
level of understanding as aresearcher, ateacher, awoman, and at once an adolescent girl. Asthe
story comes full circle avision of anew season will emerge. A vision with new questions, new
colors, and new levels of understanding.

| had avision. A vision of adolescent girls; girls running and dancing, swimming and
playing, moving freely and powerfully with confidence. | had avision of adolescent girlsfinding
their bodies to be one with their selves, not separate, not distant, not foreign. Bodies that over
time, would be discovered as wonderful sources of knowing, and powerful sources of expression.
A discovery so precious the mere thought of abusing or not caring for themselves and others
would be unimaginable. | had avision of healthy bodies, healthy people. But that was my vision.

My vision began ajourney toward understanding how adolescent girls interpreted and
constructed the meanings of their bodies. What were the stories adolescent girls constructed
regarding their bodies? And who were the primary charactersin the construction of their stories?

What were the dominate and subtle themes that contributed to shaping their personal body stories?



And how could their stories, and the stories of others, empower and disempower adolescent girls
in the development of healthy bodies?

Those were my questions, questions that had come from many different stories; cultura
stories about women's bodies, about beauty, about physical activity, and about health . Stories that
came from the written words, drawings, and conversations | had during a six month pilot study
with middle school girls and boys. And equally important, questions that came from deep inside
my soul, as they were questions | was struggling with on avery conscious and critical level asa
woman, as a teacher who taught young women in physical activity, many of whom were
struggling with eating and exercise "disorders,” as well as ateacher who taught young women and
men who would some day teach adolescent girls and boys. The more | read, the more | wrote, and
most importantly, the more | listened to girls, it became very clear that my research needed to be
reciprocal in someway. The journey begins with me looking for something in physical education
research. | did not know exactly what | was looking for, but it had to do with adolescent girls, and
| would know it when | came acrossit, and | would know if | did not.

Physical Education: How we Have Documented The Bodies of Middle School Girls

As girls move into adolescence it has been documented in the literature that their levels of
participation in physical activities begin to decline (Godin & Shephard, 1986; Prokhorov, Perry,
Kelder, & Klepp, 1993; Sallis & McKenzie, 1991; Vertinsky, 1992). Around grade 8 it seems
many become uninterested, and by Grade 11 many have dropped out of physical education classes
and have a distaste for physical activity. Lack of skill or ability is suggested to be one of the
primary reasons adolescent girls claim to didlike physical activity (Vertinsky, 1992). Yet how is
this determined, by what means are people coming to understand this phenomenon that has such
crucial implications to adolescent girl's and future women's health? Multiple stories are needed if
we are to shed light on these health concerns.

As educators, specificaly teacher educators, it is crucia that we have an understanding of
the students our students will some day teach. Y et there is a difference between understanding

abstract concepts of learners, and understanding "whol€" people. It is my hope that as a researcher



| can come to better understand adol escent girls, the people who have been omitted from the
construction of theory for years (Barbieri, 1995; Brown & Gilligan, 1992; Gilligan, 1982; Pipher,
1994; Rosenbaum, 1993), and still to date, girls that are not white and do not come from privileged
homes (Delpit, 1995; Scraton & Flintoff, 1992), in hopes of creating more authentic learning
experiences for "my students' who will some day teach adolescent girls. In order to do thiswe
need multiple stories.

Multiple perspectives or stories provide multiple possibilities and interpretations, something
crucia in diverse classrooms and diverse societies. But where are these multiple stories? The
stories of students and teachers, of gymnasiums and playgrounds, the stories that stir up old
memories and awaken new feelings; that bring tears of joy or tears of sorrow. Where are the
stories that touch our hearts and enter our souls; that release our imagination to see and feel beyond
the actual and toward the possible? Where are the stories of adolescent girls interests and needs, of
their desires and dreams? Where are the stories about the adolescent girls; girlsthat live and breath,
that laugh and cry, that want and need, that love and hate? | am still looking, and what | have
found are the girls-their stories, their words, their feelings, their voices. | have found a glimpse of
hope, away that maybe | can better understand the needs, desires, and interests of the lives
educators touch. But first | must listen, and not from the traditional standards set forth by the all-
knowing high towering universities, but from my heart and from my soul as one human being to
another, that ishow | must listen if | hope to hear.

Part of hearing however, islistening to the stories already told, whether they are in words
that touch one's heart or enter one's soul; that illuminate possibilities or open spacesto multiple
interpretations, are |eft to be decided by each individual. But they are someone's stories, and each
isalittle different, and each sheds alittle light. And so now | look at some of the stories that may
provide someinsight into what is going on in some of the middle school physical education
classes, and how some adolescent girls are being affected.

The Journal of Teaching in Physical Education monograph (Graham, ed., 1995) has

provided some desperately needed insights about what children and adolescents think and feel



about their physical education experiences. Graham (1995) writes. "The fact is that as a profession
we just do not know how students feel about physical education programs--what they like, do not
like, value, would like to have included or excluded in their programs® (p. 364). | would like to
take this a step further and say that we do not understand how adolescent girls interpret the
meanings of their bodies, something needed before we can begin to truly understand how they
experience physical education in the larger context of their lives. Graham (1995) isright when he
says we do not know, but we know far more than we understand. "Understanding involves
intimacy and equality between self and object [or other person; i.e., researcher and participants]
and knowledge implies separation from object and mastery over it" (Belenky, et a, 1986, p. 101).
We have some knowledge, abeit not as much about middle school physical education settings, yet
we have very little understanding, particularly of how adolescent girlsinterpret their bodies, and
thus how these interpretations may possibly affect their interpretations of their educational
experiences; physical education included.

Sparkes (1996) suggests that as a community of learners we need to understand the types
of body stories that are woven throughout the physical education community. His claim isthat
teachers bodies are an absent presence in the literature. In other words,

Their bodies as part of the body-self complex are everywhere in terms of their gender, age,

social class, ableness, sexual identity, race, ethnicity,...yet their subjectively experienced

bodies are nowhere in terms of being the direct focus for analysis. (Sparkes, 1996, p.167)
We need to remember that teachers are not the only people in the public schools and universities,
students also exist; and their body-narratives are as equally important, as well as an absent
presence in the literature. Girls do not deal with the world event by event void of context and
culture, but rather frame eventsin larger structures. It is the structure of girls experiences that
provide an interpretive context (Bruner, 1990). Adolescenceis atime of drastic change as girls
begin to develop into young women. If we do not begin to better understand how they are

constructing the meanings of their bodies; bodies that are changing quickly, we cannot claim to



understand the interpretations they give to their experiences, or how these perspectives can affect
their health.

In the monograph dedicated to children's voices, afew (Nugent & Faucette, 1995; Vea &
Campagnon, 1995; Portman, 1995; Walling & Martinek, 1995; Carlson, 1995), looked and
listened to middle school studentsin physical education classes from avariety of perspectives.
Otherslooked and listened to elementary students. My focus however, is middle school girls.
Thus, | will listen to the adol escent students voices, as well as the voices of those who write
"about" them. Most of the research about physical activity and middle school physical education
has been conducted through observation or survey (Griffin, 1984, Griffin, 1985; Prokhorov,
Perry, Kelder, & Klepp, 1993; Janz, Phillip, & Mahoney, 1992; Lacy, Kathyrn, & LaMaster,
1990; Lirgg, 1992; Thomas & Thomas, 1988; Tannehill & Zakrajsek, 1993). These types of
studies can provide only surface level knowledge, they cannot provide the larger structures by
which people frame the meanings of their experiences. The most recent efforts are an important
addition to further understanding adolescent girls experiences.

Asindicated earlier, it is claimed that many girls moving into adolescence begin losing
interest in physical activity. Certain reasons have been suggested as to why this occurs, some of
which include: lack of skill (Portman, 1995; Thomas & Thomas, 1988; Vertinsky, 1992);
threatening environments, particularly competitive environments (Mitchell & Chandler, 1993;
Carlson, 1995); societies view of acceptability to girls and women's participation in physical
activity (Thomas & Thomas, 1988), lack of personal meaning (Carlson, 1995; Tinning &
Fitzclarence, 1992); and fear of being embarrassed in front of their peers (Carlson, 1995; Portman,
1995; Nugent & Faucette, 1995). If, as suggested by the Center for Disease Control and the
American College of Sports Medicine (Pate et al., 1995) as well as the Surgeon General's Report
on Physical Activity and Health (1996), people need to be accumulating 30 minutes of moderate
physical activity every day, these reasons why adolescent girls seem to be losing interest in

physical activity needs to be further addressed.



Part, but certainly not all of the problems associated with declining interest in physical
activity, may be in the types of physical education programs these girls are experiencing. A further
look into some specific work may help provide a clearer picture of what isgoing on in middle
school physical education settings. Back in the mid 1980's Figley (1985) did a study on
"Determinants of attitudes toward physical education.” She looked at 88 female and 12 male
elementary education majors who were enrolled in elementary school physical education
preparation classes. Figley (1985) asked these students to reflect back to their K-12 physical
education experiences. Her hope was to come to better understand possible causal determinants of
students' attitudes toward physical education, something very different from attitudes toward
physical activity.

| have chosen to look closely at this study for two reasons, particularly in the waysiit
connects with some of the more recent research on middle school girls' attitudes. First, her
findings are very consistent with some of the more recent studies in middle school physica
education settings. What | find interesting is these are the things that people remembered about
their physical education experiences. And second, her sample consisted of mostly women (88)
who were elementary education majors, not physical education magjors. Therefore, the possibility
that they were stereotypical high skilled movers, or good athletes, is probably lower than if one
were looking at physical education majors. Thisisimportant if we are trying to see abigger
picture, one that includes more than students who have been labeled high skilled or low skilled
based on traditional or limited standards. What she found were that determinants fell into six
categories. The categories are ranked based on importance of determining attitudes: curriculum,
teacher, peer behavior, atmosphere, students perception of self, and other (Figley, 1985).

The two mgjor factors in both positive and negative attitudes toward physical education
were the curriculum and the teacher. Consistencies between Figley's (1985) study and others, in
terms of curriculum, were interesting. Figley found the two characteristics of curriculum that were
most likely to be associated with positive and negative attitudes toward physical education were

variety and choices of activities, and when students felt the activities were irrelevant, repetitive,



formal, and shallow, respectively. The latter is consistent with what Tinning & Fitzclarence (1992)
and Carlson (1995) found nearly 10 yearslater in their studies with middle school students. They
too found choice and meaningfulness of activitiesto be important. It is interesting that the same
message is being heard--student's like activities that are meaningful to them, and they like choice
(Figley, 1985; Carlson, 1995; Tinning & Fitzclarence, 1992). But this should not be any surprise
if we wereto just think for amoment about whether we enjoy doing things that we find meaningful
and things in which we choose, or whether we enjoy meaninglessness and forced activity.
Another particularly interesting insight from Figley's (1985) study, again similar to more
recent studies of middle school students, was class atmosphere. Negative attitudes devel oped when
the environment was such that it lended to embarrassment and rejection; that is, student's did not
like being hurt or embarrassed in front of their peers. Many have found student's to become turned
off due to embarrassment of some type (Carlson, 1995; Portman, 1995; Nugent & Faucette, 1995;
Mitchell & Chandler, 1993; Coakley & White, 1992; Griffin, 1984). Embarrassing situations such
as being teased for lack of skill or error in a game, fitness tests that were conducted in whole group
settings, being chosen last, being compared with "athletes,” and having to dress out and shower in
the locker rooms were among some of events noted throughout these studies. This takes me to my
pilot study and adiscussion | had with five girlsthat | had been working with one time per week.
One of the stories | shared with the five girls that were part of my pilot study was one of
the few memories| have from junior high physical education. Y et before | share the story alook
into something | have thought about for some time, something captured partially by Lawson
(1986, In Bain, 1990) as he writes, "Occupational sociaization includes all of the kinds of
socialization that initialy influence personsto enter the field of physical education and that later are
responsible for their perceptions and actions as teacher educators and teachers” (p. 761). The key
for me was not entering the field of physical education as that happened by chance, but rather the
perceptions | have as aresult of past experience. Unlike most peoplein thefield of physical
education, whether it is teaching or teacher education, | am not one that would be classified in the

stereotypical sense, as a high skilled mover, nor would | be classified as an athlete. This puts mein



avery different position in terms of what | remember, not to mention what | hear when | read
physical education research. It isvery different if you have experienced what is being reported first
hand, as vicarious experience is just not quite the same. Y et what is even more difficult is when the
researchers report incident's of alienation, embarrassment, success rate, or whatever, in ways that
simply do not capture the very nature of the possible and even profound interpretations of those
experiences. And so now | share with you the story | shared with the five girls.

In junior high we had swimming as one of our unitsin physical education. | remember
being very excited about swimming, because unlike everything else, | was good at swimming. |
could have fit into Portman's (1995) study as she indicated student's had fun in P.E. when they
did something they could already do, where they could succeed. Swimming was going to be fun
because | was agood swimmer. But | dreaded swimming, not because of skill, | had the skill, but
rather because | was embarrassed to have to put on my swimsuit in front of peoplein the locker
room, and | was embarrassed to be seen in my swimsuit in front of the boys. | was embarrassed
because my stomach wasn't flat enough--and everyone knew you had to have aflat stomach. That
isone of the few things | remember specifically about physical education classin junior high, and
unfortunately it goes with me al the time.

When | shared that story, and | was hesitant at first, particularly after one of the girls had
commented at an earlier time about needing to do more sit-upsin P.E. class so her stomach would
go away, the conversation became more in-depth. Now, in addition to hearing about how bad
experiences for these girlsin physical education class had to do with their peer relationships, | aso
heard their concerns about their bodies and the fear of being seen dressing or showering in front of
one another that made me remember more than | wanted. Sarah, one of the girls said, "I didn't
want to go to middle school because | heard about having to take showersin P.E." She went onto
say how her mother told her she would pick her up after P.E. and take her home to shower if they
were going to make them shower in front of everyone. The other girls also dreaded the idea of
having to shower. To not want to go to middle school because of afear of your body and what it

looks like says something to me about our culture and the devastating effects of what many call



"body image" and beauty, not to mention how physical education may be contributing. Physical
education could be atime where adolescent girls learned to experience their changing bodies as
something wonderful and exciting, not something to be feared or embarrassed about.

Whether the fear comes from lack of skill and not wanting to be seen while moving, or
from having to dress out and shower in alocker room is something that can potentially affect a
person for life. But are these concerns being addressed in physical education, or are they being
perpetuated? L et us continue to look.

Tinning (1985) has argued that physical education is partially to blame for this view of the
body, or as he calsit, the cult of denderness that affects so many young girls. The idea that many
physical education teachers view health as ssmply the relationship between fitness and fatness, or
that if oneisfit and not fat then one is healthy sends messages to students about their bodies. The
message being portrayed in his study was that it was not just unhealthy to be fat, but that it was
wrong. Keeping in shape was seen as morally good, yet the images portrayed as "being in shape,”
were not often realistic images. Thus, many girls have been seen spending much of their time
trying to "fit into" a body image they were not created for, thereby becoming alienated from their
bodies (Tinning, 1985). Tinning is not the only one that has noted this problem. Others, albeit
from fields outside physical education (Pipher, 1994; Wolf, 1991; Brown & Gilligan, 1992;
Rosenbaum, 1993), have also seen adolescent girls respond similarly. To this date it amazes me
that what is so central to physical education, the subjectively experienced human body, is till
neglected in the literature (Sparkes, 1996).

Alienation was aso something that Carlson (1995) looked at in her study. However it was
not aienation from one's body, but rather alienation from physical education class. She defined
alienation as "the persistent negative feelings some students associate with actively aversive or
insufficiently meaningful situations (which students often label with the all-purpose adjective
boring) in the gymnasium setting” (Carlson, 1995, p. 467). Skill ability played abigrolein
whether or not students felt alienated from their physical education classes. Thirty-six percent of

the alienated group indicated they were below average in sporting ability, while 32% of the group
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thought they were average. Most of these students reported being uncomfortable with ball sports
and felt that if they were "good at sports' they would enjoy P.E. more. These were also the
students who preferred the less competitive activities such as aerobics, walking, yoga, and
adventure activities, activities not typically found in traditional sport-based curriculums (Carlson,
1995). While Carlson's emphasis was on student alienation, what the student's had to say was
more clear. For example, "[P.E.] is great for people who are into sports and things like that."
(Carlson, 1995, p. 474). That says more about what these students needed and wanted than the
discussion on aienation. Student voices speak loud and clear. The questions are, do we as writers
and knowledge creators provide spaces for students' voices, and then, do we listen? Some,
possibly. Team sport based-curriculums have also been found to alienate, to borrow from Carlson
(1995), low skilled students from other peopl€'s studies as well (Griffin, 1984; Figley, 1985;
Portman, 1995; Nugent & Faucette, 1995). Maybe it istime to listen to what the student's want
and need. Part of that listening requires usto listen to how girls interpret the meanings of their
bodiesif we hope to better understand the reasons behind what they choose or do not choose to do
in their physical education classes, or in the larger and more important context---their lives.

If, as some (Graham, 1995) have suggested, the purpose of physical education is"guiding
youngsters in the process of becoming physically active for alifetime,” feelings of alienation may
cause declinein activity rather than lifetime participation and enjoyment. Personally, | think it is
more than becoming physically active, it is about developing healthy habits for alifetime, physical
activity being one such habit, but learning to become critical of the images and stories of the body
that we are bombarded with daily, and that will affect the potential health of both girls and women,
isas equally important. Current efforts have been made to help aleviate some of the problems that
we have just looked at, but not all. The National Association of Sports and Physical Education
(NASPE) has developed "Outcomes of Quality Physical Education Programs® (1992) whereby
they define a"Physically Educated Person™ (1992/1995), as well as "National Standards for
Beginning Physical Education Teachers'(1995). In addition, NASPE recently came out with a
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position statement developed by the Middle and Secondary School Physical Education Council
(1995), "Appropriate Practices for Middle School Physical Education.”

Thefirst of NASPE's efforts was approved in April of 1990 and included a definition and
outcomes of the physically educated person. The purpose of the committee, in response to other
NASPE members, educators, and concerned citizens for a national platform to judge quality
physical education, wasto 1) identify outcomes of what a physically educated person is, and 2)
offer for each part of the definition benchmarks that include (Has, Is, Does, Knows, Vaues)
statements. So, a physically educated person (girl) has....these skills, is.....this, does......these
things, knows......these concepts, and values....these qualities. The benchmarks were designed to
be grade-specific so teachers could use them as aguide. | have provided the origina NASPE
definition of "The Physically Educated Person” (NASPE, 1992) (see Appendix A) aswell asthe
most recent definition (NASPE, 1995) (see Appendix B) asto provide a better idea of what some
people believe to be the purpose of physical education.

These definitions and standards certainly will provide many people with abase in which to
begin, and that is no doubt important. What | see missing however are two pertinent components.
First, mention of "the body" is nowhere to be seen, and yet our bodies are what is being talked
"about." The document does not mention in the value section of the original definition for example,
learning to value one's unique body, or learning to listen to one's own body. Those two things, to
me, are important in terms of a healthy lifestyle, for we are in this world through our bodies. The
second piece missing isacritical component (Tinning & Fitzclarence, 1992; Kirk & Tinning,
1990). Welivein avisual, media saturated, computer manipulated culture that portrays women's
bodies as objects (Bordo, 1989; Pipher, 1994; Rosenbaum, 1993; Wolf, 1991) and yet these
documentsfail to address thisissue, an issue that demands attention if we hope for people to truly
be physically educated in ways that reject the long standing historical, debilitating mind-body
dualism argument.

The cultural messages that girls are confronted with daily requires them to have the ability

to critically look at these images and stories if they are to ever become healthy adults. If we can
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begin to better understand how adolescent girls interpret and construct the meanings of their bodies
maybe we can begin to create learning opportunities and environments that empower both girls and
boys. Y es, we need to better understand the students within our classrooms, but while
understanding is necessary, it is not sufficient. We can understand all sorts of things about the
benefits of physical activity, good teaching, developmentally appropriate physical education, "body
image," but until we recreate the stories and images ours and others' student's hear, see, tell, and
participate in, what good is our understanding or knowledge? We need to be able to create multiple
empowering stories and images of healthy bodies---healthy people.

The purpose of this study wasto look at how four adolescent girls, working with one
researcher, interpreted and constructed the meanings of their bodies. The questionsthat originally
guided the project were: What were the stories adolescent girls constructed regarding their bodies?
Who were the primary characters in the construction of their stories? What were the dominate and
subtle themes that contributed to shaping their personal body stories? And how could their stories,
and the stories of others, empower and disempower adolescent girls in the development of healthy
bodies? The first three questions, while answered throughout, became less important, yet the
fourth question remained at the forefront of my mind throughout the research project. | listened to
what the girls were saying, responded to their leads (Brown & Gilligan, 1992), tried to help them
find ways to better name the meanings of their experiences (Greene, 1988) asrelated to their
"bodies," and continually asked them to imagine beyond the actual, and envision preferred
possibilities (Edelsky, 1994; Greene, 1995). As| reflect upon thisjourney | am now better able to
articulate the roads we traveled, or the map we created. A map which allows for past-present-future
to blend, and over time be recreated.

In part, the journey is about uncovering a silenced dialogue; one in which has great
implications to girls healthy growth and development. As Greene (1995) writes, "The silences of
women and the marginalized have still to be overcomein our classrooms. Theinvisibility of too

many students has somehow to be broken through. There are geographies and landscapes till to
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be explored..."(p.16). And in part, the journey is about ethical, democratic, and empowering

research. These two roads are intimately connected.
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Chapter 2

A Journey Into Methodology: Discovering Meaning and Mapping a Road

Several months ago, | had the opportunity to spend time with some middle school physical
education classes. | was "playing around" so to speak with different research ideas. It was
interesting to discover just how much one could learn about students and teachers by simply
talking with them and listening. | tried all sorts of things with these students. | asked some
students to write stories about why people their age liked to exercise or what they liked about
physical education. | asked others to draw pictures and describe what it looks like to be in shape or
to be healthy. And others | spent time talking with in small groups. What | learned about the needs,
interests, and concerns of students through their written, visual, and verbal stories was fascinating.
| was amazed at just how easy it isto forget one of the underlying purposes of educational
research. That is, to come to better understand students and teachers, and their complex learning

environments, in hopes of creating better teacher preparation and physical education programs.

For years physical education research has been dominated by avariety of quantitative
methods (Goldberger, Gerney, & Chamberlain, 1982; Salter & Graham, 1985; Silverman, 1985;
Silverman, 1990). Research of these types provided insightsinto the complexities of students,
teachers, and classrooms, but only alimited one. More recently, researchers have begunto gain a
deeper understanding of lifein physical education classes through qualitative methods. These
studies have investigated the experiences of both students (Carlson, 1995; Hopple & Graham,
1995; Nugent & Faucette, 1995; Portman, 1995; Sanders & Graham, 1995; Walling & Martinek,
1995), and teachers (Napper-Owen & Phillips, 1995; Schempp, Sparkes, & Templin, 1993;
Sparkes, 1996). Both have enhanced our understanding of teachers and students in physical

education; understanding that are useful for guiding teacher education programs.
One methodology of qualitative inquiry that is used throughout other domains of
educational research, but has yet to find its way into physical education research is narrative

analysis. Narrative anaysisisaform of the more generic narrative inquiry (Polkinghorne, 1995).
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More specifically, it isthe configuration of a narrative from multiple data sources (i.e., stories),
that offersinsightsinto how people interpret and construct the meanings of their experiences.
Narrative analysis is a research methodology that may help better explain the lives of physical
education students and teachers, and their complex environments, as well as connect with the ways
in which many people, teachers, teacher educators, and researchers, come to learn and understand

themselves.

Narrative inquiry uses stories to describe human experience and action (Polkinghorne,
1995), and is an accepted mode of inquiry in many domains of anthropological, sociological, as
well as educational research (Brown & Gilligan, 1992; Connelly & Clandinin, 1990; Dyson &
Genishi, 1994; Nespor & Barber, 1995; Witherell & Noddings, 1991). Stories show whose
voices are heard, and whose are silenced; whose histories are valued and whose devalued (Gilbert,
1991). The stories we hear and the stories we tell, whether personal or fictional, shape the meaning
and quality of our lives at every stage and crossroad. Stories connect us with others, and with our
own histories, through time, place, character, and advice on how we might live our lives (Witherell
& Nodding, 1991). Thus, stories bring our past together with our present, and offer vision of
possible futures. "A personis at once, engaged in living, telling, retelling, and reliving stories®
(Connelly & Clandinin, 1990, p. 4). Stories create images, myths, and metaphors that carry moral
resonance and contribute to our knowing and being known. Stories offer ajourney into the world
of practical ethics, and join the worlds of thought and feeling (Coles, 1989). People live and create
their lives through their texts (Witherell & Noddings, 1991).

Thus, as people come to give meaning to their lives through the stories they tell (Bruner,
1986; Johnson, 1993; Witherell & Noddings, 1991) it seems appropriate for those who study
human experience to use a methodology that connects with the ways in which people interpret and
construct the meanings of life experiences. "Narrative names the structured quality of experienceto
be studied, and it names the patterns of inquiry for its study” (Connelly & Clandinin, 1990, p. 2).
For the sake of clarity, however, Connelly & Clandinin (1990) call the phenomenon"story” and
theinquiry "narrative." That is, "People by nature lead storied lives and tell stories of those lives,
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whereas narrative researchers describe such lives, collect and tell stories of them, and write
narratives of experience....Life narratives are the context for meaning making" (Connelly &
Clandinin, 1990, pp. 2-3). And narrative is particularly important to the feminine voice of human

existence; that is, the power of emotion, intuition, and relationship in human life (Coles, 1989).

If theinterest isin telling the stories of students, teachers, and classrooms, whether in
math, science, art, or physical education, we need a methodology that captures how people
interpret their experiences. Narrative analysisis a methodology that can help access and frame
these stories (Bloom & Munro, 1995; Bruner, 1986; Greene, 1995); neverthelessit has often been

overlooked in physical education scholarship (Lyons, 1992).

| shall begin ajourney into narrative analysis with three adolescents' stories. The stories are
some of the stories from the students | visited in amiddle school gymnasium during my pilot
study. These are not narrative analysis examples, but rather examples of students' stories that
could be used by the researcher in constructing narratives. They are only small pieces of what
would become a narrative, as a narrative analysis is constructed from multiple data sources
(interviews, observations, field notes, etc.). These stories are used throughout the first half of the
chapter to help illustrate the power and process of narrative analysis. With these stories as an entry
point, | continue the journey with a discussion on the power of narrative, followed by an
explanation of the different types of narrative inquiry. In the second half | moveinto an interpretive
framework for this study, entry into the setting, and how | selected the four girls | worked with. In
the final portion of the chapter | share apivota story from our research about forming

relationships, and conclude with my emergent method for interpretation.

| now share with you Amie, Diron, and Paulas stories. All the names | use throughout are
pseudonyms. These stories are about why some 12, 13, and 14 year-old girls and boyslike to
exercise.

Amie

Thereisthisgirl, shelovesto exercise. | think she's nothing but skin and bones. Well, one

day | went up to her and asked her, "Why do you exercise so much." She answered back,
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WEell my whole family is overweight and | don't want to end up like that. | think all that fat
isdisgusting. | guess | could understand that, | told myself. When | went home that
evening | thought about my family, most of the grown upsin my family are overweight
and I'm getting there real fast. The next day when it was time for gym, | noticed she was
exercising. | went up and | told her, I understand what you mean, my family islike that
and I'm getting close to where they are. Then she asked, if | would exercise with her
because it gets lonely exercising alone. After that we did everything together, even being
skin and bones.

Amie's story is about herself and her friend, yet Diron writes his story about a 14 year-old girl.

Diron

A 14 year-old girl who likesto exercise.

All girlsin the world's worst nightmare isto be fat and out of shape. So this 14 year old

girl decided it wouldn't be her that isfat and out of shape. So one day she sat down and

told herself that she is going to be dedicated to making her body look absolutely the best.

Y ou know at this age and time girls are the apple of ayoung man's eye, and you shouldn't

want yourself to look fat and sloppy. She does everything there isto do in exercising.
Paula, like Diron, writes about someone else. But she also writes about herself.

Paula

Amielovesto befit. She dways stays fit. Sheis probably skinny to the bone. Sheis so

skinny that | wish | could be her size. Her favorite fitness thing probably isthe mile.

Because she runs fast plus her nickname is Speedy. She has lots of friends because sheis

so skinny. | wish | could be her. Amieis so fit anybody would go out with her.

While we do not know if these stories were really played out, Coles (1989) suggests that
stories are theories, and theories help explain and interpret phenomenon. In this case, stories help
explain and interpret our life experiences to ourselves and others. Heath (1994) takesit a step
further as she writes, "then it is possible to say that the message of their storiesis not ‘Hereisthe

world; take it or leave it," but instead, 'Here is something to think about™ (p. 215). Stories of
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students and teachers provide teachers educators and researchers something to think about. With
the words of Amie, Diron, and Paulalingering in your hearts and minds, | invite you to join me as

thisjourney into narrative analysis continues.

Power of Narrative

Many educators and theorists (Belenky, Clinchy, Goldberger, & Tarule, 1986; Brown &
Gilligan, 1992; Bruner, 1994, Dyson & Genishi, 1994; Greene, 1995; Johnson, 1993; Witherell &
Noddings, 1991) view story as away of understanding the meaning of our experiences. Our
stories, and the stories of others, are an invitation to come to know our world and our placein it.
"Whether narratives of history or the imagination, stories call us to consider what we know, how
we know, and what and whom we care about” (Witherell & Noddings, 1991, p. 13). Knowledge
is constructed and intimately connects the knower with the known (Belenky, et a., 1986). And it
isthe meaning of our experiences, not the underlying ontological structure of objects, which
constitutes the reality we respond to.

While the view of many respected educators, researchers, and theoristsis that the
construction of our reality occurs through the stories we hear and tell, Bruner (1994) captures the
essence as hewrites. "A life asled isinseparable from alife as told--or more bluntly, alifeis not
'how it was' but how it isinterpreted and reinterpreted, told and retold” (p. 36). Lifeisa
continuous narrative, stories woven together, and therefore in order to see, and thus understand the
orientation of our life, we must see our life in story (Greene, 1995). It is through stories that we
can begin to understand human experience as lived, interpreted, and expressed, for the subject
matter of narrative is human-action. And as we come to better understand students and teachers
stories, their interpretations of experiences, we may be able to better understand what we need or

ought to do, and as teacher educators and researchers that is our moral obligation.

As aresearch methodology, narrative analysisis particularly powerful for understanding
the fullness and uniqueness of human existence. The knowledge expressed through stories of
students and teachers describes uniquely human experience whereby action and events contribute

either positively or negatively to the achievement of goals or fulfilling purposes (Polkinghorne,
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1995). "Narrative can illuminate purposes, plans, and goals which are the forms by which our
lives have some direction, motivation, and significance for us' (Johnson, 1993, pp. 170-171).
Whilethislevel of understanding differs from traditional Western science, that which favors
abstract rationality, Bruner (1986) reminds us that to ignore one mode of thought (e.g., narrative)
or reduce it to another (e.g., the well-formed argument) isto fail to understand the diversity of
thought and expression. If we hope to improve the quality of physical education in the public
schools and universities, we need to further understand the experiences of students. Narrative
analysis can help broaden our lens and provide a deeper level of understanding into the lives of

students in physical education.

Narrative originates from what Bruner (1986) calls one of two modes of cognitive
functioning, or ways of knowing. These modes provide two different ways of understanding
peoples' stories. The other mode of cognitive functioning, the well-formed argument, is more
often used by scientists. Y et both the well-formed argument and the good story (narrative) have
distinct ways of arranging experience, or constructing reality. Both have fundamentally different
criteriafor well-formedness, as well as procedures for verification. While they can both be used to
convince the other, what they are convincing "of" isradically different. A well-formed argument
convinces a person of truth, and verifies through procedures of logical and empirical proof.
Narratives convince through their lifelikeness, or verisimilitude (Bruner, 1986). A good narrative
ringstrue. A good narrative resultsin a compelling message for the reader. A message that may
cause the reader to "nod in agreement, pause in reflection, or take action" (Alvermann, O'Brien, &

Dillon, 1996, p. 117).

The philosophical questions guiding these two ways of knowing are also distinctively
different. Logical and empirical proof originates from the question how do we come to "know
truth,” while story originates from, how do we come to "endow experience with meaning"
(Richard Rorty, in Bruner, 1986, p.12). Students and teachers give meaning to experiences
through the stories they tell. If we want to understand their interpretations of experience oneway is

through their stories.
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Narrative reasoning functions by attending to differences and diversity of people's
behavior. Narratives retain the complexity of a situation by unifying thought, feeling, and action.
Dewey's (1932/1985), notion of the unity of the self and its acts may help illuminate the power of
narrative analysis as a research methodology. For Dewey (1932/1985), thoughts and feelings arise
simultaneously in experience through action. This action can also take place in one'simagination.
Those that emphasi ze action without equally emphasizing the importance of thoughts and feglings
destroy the unity of the experience. Thoughts and feelings are ssmply aspects of experience.
Students and teachers experiences can be relived and understood through the telling of stories.
Narrative analysis provides away of keeping experience and meaning unified, and thus allows for
greater understanding into the lives of students and teachers. And according to Patton (1980),

gualitative methods seek to understand phenomenon, situations, or people as whole.

When we hear a story of aperson's experience it can touch usin ways that evoke emotions
such as sympathy, anger, or gladness. The story provides us with an explanation for why the
person acted as she or he did; it makes another's action, as well as our own action, understandable
(Polkinghorne, 1995). The 14 year old girl in Diron's story exercised so she "wouldn't be fat and
sloppy and so her body would be the absolute best." Each story holdsits own unique feature, yet it
isthe varied and extensive collection of narrative experiences that can provide the basis for
understanding new actions and interpretations of experience by way of analogy (Polkinghorne,
1995). For some, however, narrative accounts can be unsettling as they require accepting the idea
that the world has no fixed rules for giving meaning to behavior (Emihovich, 1995). In other
words, narrative accounts are an invitation for multiple interpretations, and multiple interpretations
open spaces for multiple possihilities. Take for example all the waysin which Amie, Diron, and
Paula's stories could be interpreted and constructed into a narrative. From girls exercising to
become "skin and bones' to oppressive gender construction in young boys, their stories are an
invitation to think and feel from their perspectives, in their words. Stories are an invitation to
understand them better, and thus a subtle cry for us to provide learning opportunities that will help

better their futures.
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The multiple experiences are represented by the writer of narrative as she or he begins
constructing her or his own interpretation of the experience (Bruner, 1986). First impressions of a
story on new terrain are always based on previous journeys, or experiences. As the new journey
takes on ameaning of its own, regardless of theinitial borrowing from past experience, the
interpretation becomes its own story. When this happens the reader (or writer) can ask the crucia
interpretive question, "What's it all about?' (Bruner, 1986, p. 37). The interpretation is not about
certainties or standards, but rather about the multiplicity of perspectives and possibilities that can be
constructed to make meanings of experience understandable. It is an expression of hope that we
may become more understanding about the human world. Thus the power of narrative for
educators isthat generalizations are not attempted, or truth is not sought, but rather, reader's will
interpret based on their own needs or the needs of their students. It is through the lifelikeness, the
verisimilitude of narrative, that allows for multiple interpretations, and multiple interpretations

render multiple educational possibilities.

Types of Narrative Inquiry

Polkinghorne (1995) discusses the two types of narrative inquiry as an extension of
Bruner's (1986) two ways of knowing (paradigmatic and narrative modes). These two forms of
narrative inquiry Polkinghorne labels as paradigmatic analysis of narrative and narrative anaysis.
Paradigmatic analysis of narrative requires that stories be collected as data and analyzed by
identifying aspects of the data as instances of paradigmatic categories. The result is descriptions of
themes that cut across the stories, characters, or settings and thus produces knowledge of abstract,
general concepts. The process moves from stories to common elements. This can occur in two
ways. First, concepts derived from theory or other logical possibilities are applied to the data and
determine the outcomes or concepts. For example, theorists claim that adolescenceis atime when
body image becomes very important. Applying this to the stories written by Amie, Diron, and
Paulawould help explain what they write about. The second form of narrative inquiry is more
indicative of qualitative research, asit allows themes to emerge and concepts to devel op from the

stories. It is through inductive analysis that the researcher looks for noted similaritiesin the data,
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and from there creates categories that are used to order data as a collection of specific instances.
Further, it seeks to identify relationships among categories. For example, in both Amie and
Diron's stories girls exercised in part to avoid getting fat. Obviously multiple stories from Amie,
Diron, and Paula are needed to create categories, not merely the three | have used for illustrative
purposes.

Most narrative inquiry in qualitative research is conducted by the paradigmatic analysis
method. Within the field of physical education, some have used this form of narrative inquiry
(Langley, 1995; Schempp, 1993). While the strength liesin its capacity to develop genera
knowledge about the stories collected, paradigmatic analysis remains abstract and formal and
misses the uniqueness of each story because it relies on the researcher's pre-conceived
categorization (Polkinghorne, 1995). If all we took from Amie, Diron, and Paula's stories were the
common themes---that of exercising to avoid being fat---what we miss are al the other possible
messages within their individual stories; and many exist.

The second type of narrative inquiry, narrative analysis, is separated from paradigmatic
analysis of narrative by the use of a plot. Whereas in paradigmatic analysis of narrative the process
moves from stories to common themes, the outcome of narrative analysisis a narrative. It isthe
plot that ties together the individual experiences of the students, and thus creates the context for
understanding meaning (Polkinghorne, 1995). The researcher seeks students' stories through
interpretation of multiple forms of representation (i.e., individual and/or group interviews,
journals, letters, personal stories, observations, field notes, images, drawings) that will be used to
construct a narrative that displays the connection of elements as an unfolding tempora devel opment
whose end provides some explanation. In other words, the data are configured into a narrative, or
set of narratives, through the use of a plot, that gives meaning to the experiences of the people
involved. Amie, Diron, and Paula's individual stories each create the context for understanding
their reasons behind why people their age like to exercise. Simply knowing that Amie lovesto
exercise does not tell us as much asif we knew why she liked to exercise. Just as their stories have

mini plotsthat help usto better understand the "why" questions, narratives are also constructed
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through the use of a plot and can help us begin to better understand the bigger "why" questions. As
Johnson (1993) reminds us, while certain aspects of human experience can be captured through
concepts, models, metaphors, and paradigms, it is only narrative that can encompass both
temporality and purposive organization on ageneral level by which we pursue the overarching
unity and meaning for our lives. Because human beings are storytellers who lead storied lives, the
use of narrative allows researchers to study and reveal how humans experience their world
(Connéelly & Clandinin, 1990).

Both the paradigmatic analysis of narrative and narrative analysis rely on data that
Polkinghorne (1995) calls diachronic data. Thisis contrasted with synchronic datawhichis
obtained from most other forms of qualitative research. Synchronic data tends to be categorical
answers to questions sought by researchers and provides information about present situations or
beliefs of the person being questioned. Diachronic data provides temporal information about the
sequentia relationship of events. Typically there is a description of both the event and the
subsequent outcomes of the event. Quite often thisisin the form of autobiographical reports of
personal episodes, and include both when and why actions were taken, aswell as the intended
results of the actions. Refer to Amie's story which included the when, the why, as well asthe
alleged action taken. Amie exercised with her friend in "gym class’ because she did not want to get
fat, and in the process became "skin and bones." Diachronic type of data contrasts with synchronic
data that lacks both the historical and developmental dimensions. Because humans are historically
situated in cultural contexts, the meanings they giveto their lives and experiences must allow for
their histories and contexts to emerge and be maintained.

Thus, anarrative analysisis aretrospective synthesis of descriptions of interpretations of
events and happenings from questions from a bound study (Polkinghorne, 1995). A bound study
has a specific context or time frame, and includes a beginning, amiddle, and an end. A narrative
analysis links past events, or stories, together to explain ahow afina outcome might come about,
or how meaning is given to certain aspects of their lives. In other words, anarrative analysisisa

configuration of the data into anarrative, or narratives, that renders some explanation, gives
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meaning to some experience, or whose interpretation offers possible insights into the motivation
and purpose behind a chain of events. Providing insight and understanding to the reader about the
people being studied is one purpose of narrative analysis. Conrad (1967) wrote in what has
become afamous preface, that it isthe writers task, "by the power of the written word to make you
hear, to make you feel--it is, before al, to make you see. If | succeed, you shall find...that glimpse
of truth for which you have forgotten to ask” (pp. ix-x). As teachers, teacher educators, and
researchers, if we could better see what to ask, we may better understand how to respond.
Narratives invite us to better see students as human beings with needs, desires, and interests, and

thus respond accordingly.

It is through interpretation of the multiple data sources (e.g., observations, written stories,
drawings, images, letters, interviews, journal entries) that the narratives will be constructed. Asthe
plot beginsto take form, incidents that are crucial to the narrative's outcome become apparent. As
this becomes salient for the researcher she is better able to select the dataitems that are needed to
tell the story. Thefina construction of the narrative must both fit the data and provide meaning that
is not represented in the data alone (Connelly & Clandinin, 1990; Polkinghorne, 1995). In the
process of constructing narratives, Alvermann, O'Brien, & Dillon (1996) remind us, the
researcher's stories contribute to how the stories of respondents are interpreted. "Like it or not, the
interpreting | do as awriter tells as much about me as it does about the others whose stories are
being told....I can never separate my own experiences from the experiences of those | write about"
(Alvermann, O'Brien, & Dillon, 1996, p. 117). And thus positionality becomes important
(Lincoln, 1996). That is, the researcher must display herself as honest and authentic within the
text. Any claim of detachment or objectivity by the author isabarrier to quality. In addition,
Lincoln (1996) reminds us that texts are always only partia representations, any claim made that
texts represent whole or compl ete truth are "specious, inauthentic, and misleading....only texts
which display their own contextua grounds for argumentation would be eligible for appellations of

quality and rigor" (p. 10).
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Eisner, in his address to the American Educational Research Association in 1993, urged
educators to look toward multiple forms of representation, as each form, through its difference,
represents different kinds of experiences, and thereby allows for different types of meanings.
Similarly, different forms and ways of presenting and conducting research allow for different
levels of understanding. Narrative accounts can broaden our understanding of students and thus
expand physical education scholarship, as narrative ways of knowing create spaces that allow for
multiple perspectives, possibilities, and connection with others (Greene, 1995; Helle, 1991).
Through narrative accounts, we can begin to imagine the different ways students experience,
interpret, and understand their worlds through the stories they hear, the stories they tell, and the
stories they hope for. Narratives invite us to engage our imagination about what is possible and

what is preferred (Greene, 1995).

It is through imagination that we may begin to see students in a broader more holistic light,
because imagination above al other cognitive capacities, allows us to give credence to dternative
realities (Greene, 1995). To see things or people "big," or more holistic, requires not the remote
detachment and value neutrality of the uninvolved spectator, but rather, to see and feel asa
participant in the midst of what istaking place, what concerns are held, and what initiatives are
being taken from others' perspectives. Greene (1995) writes, "All we can do, | believe, is cultivate
multiple ways of seeing and multiple dialogues in aworld where nothing stays the same" (p. 16).

If we can begin to better understand how adolescent girlsinterpret and construct the
meanings of their bodies, maybe we can begin to create learning opportunities that liberate and
empower girlsto become healthy women. Part of the need for narrative accounts of students also
stems from the possibilities that narrative inquiry creates. Narrative inquiry is acollaborative
methodology. That is, a methodology where both the researcher and participants seek to
understand and reveal some phenomenon together (Connelly & Clandinin, 1990). Thus a caring
relationship between researcher and participantsis crucia to the outcome. A caring relation holds
"that the self isformed and given meaning in the context of its relations with others" (Witherell &

Noddings, 1991, p.5). It is through the development of caring relationships that trust is
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established, thereby creating spaces that allow for deeper levels of understanding into the lives of
students (Witherell & Noddings, 1991).

Y et the researcher has amoral obligation to their participants, for caring relationships are
not unidirectional, but rather reciprocal (Lincoln, 1996; Witherell & Noddings, 1991). This
essence, so often omitted from research, is el oquently captured by Nespor & Barber (1995) as they
write:

Composing with the people who are part of your research--seeing them as co-authors and

part of the audience for the text--is different than writing about them for other

audiences....Writing with and for people extends and complicates our connections to them;

writing about them encapsulates and closes off relationship (p. 50).

Narrative inquiry has the potential for being an empowering research methodol ogy. Empowering
research is defined as "research on, for and with" participants (Cameron, Frazer, Harvey,
Rampton, & Richardson, 1994). Participants give to the researcher by working with them to
understand the phenomenon of interest, and thus the researcher has amoral obligation to not only
give back to the participants (research for) but to allow for their agenda's (research with) to enter
the conversation, or even become the crux of the conversation. Lincoln (1996) suggests that
reciprocity isone criteria to determine quality in interpretive research.

Part of giving back to the participantsis helping them to develop their voice (Lincoln,
1996). Narrative inquiry, through its form, asks participant to further develop their voices. This
can be done in severa ways, but one example is that the researcher continues to ask participantsto
think and articulate the meanings of their experiences. As participants begin to think about their
experiences through the multiple methods that the researcher uses, they begin to be able to better
articulate their thoughts and feglings. As this happens they may further develop their voices
through naming the meanings of their experiences. It is only after we can name the meanings of
our experiences that we can begin to become more critical and imagine aternative possibilities,

better possibilities (Greene, 1988, 1995). Thus as researchers we have the potential for our



27

research to be transformative (Benmayor, 1991; Greene, 1995; Lincoln, 1996), or "for"
participants (Cameron, et a, 1994; Lincoln, 1996).

The need for narrative accounts is not only about empowerment or coming to better
understand, it is also about creating multiple stories and many possible worlds. Y es, we need to
better understand the students within our classrooms. But while understanding is necessary, it is
not sufficient. We also need to be able to access multiple stories from multiple voices, stories of
students. We have the power as researchers to give value to, and construct knowledge, and the
types of knowledge we construct is dependent on the ways we conduct and represent our research.
Until we broaden our lens and create both multiple ways of knowing and sharing knowledge and
understanding, ways that invite alarger audience, an audience that isinclusive rather than
exclusive, we will continue to close off the conversation rather than create spaces, illuminate
possibilities, and open the doors for multiple voices. Narrative analysis gives access to these
stories, these voices, and thus we can begin to see ourselves through the eyes of our students.

Cynics may read this research and find it frivolous and call the students wrong. But the
morally perceptive reader will see that the world of the gym is layered in multiple truths. The more
perspectives we can see, name, and understand, the greater the potential for improving both

physical education and physical education teacher education.

An Interpretive Framework: A Journey Toward Understanding

Many journeys, if to be truly understood, benefit from some form of road map. Maps
allow usto record, remember, and return to the road followed, as well as help usimagine
alternative possible roads for future journeys. | could only imagine the journeys map prior to its
beginning, as| could not have created a map for ajourney not yet traveled, and aroute not yet
seen. Upon thoughtful reflection of the road traveled | am now able to design the journey's road
map for the sake of my readers. This map may provide useful as you begin to experience what
Khalilah, Nicole, Alysa, Dauntai, and | engaged in together. In asense, | better see that the
journey was as much about ethical, democratic, and empowering research, as it was adolescent

girls body-narratives.
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Methodology was central and intimately related to this research, and how | hope to continue
conducting research as | continue seeking more democratic and empowering forms of inquiry. That
is, inquiry that not only helps me answer the questions | seek to understand, but allows for
multiple voices, is sensitive to the needs of participants, allows for their agenda's and voicesto
become central in the conversation, and helps them in some way. For me, research needs to be
reciprocal. The understanding gained needs to benefit al involved in the journey, not only the
driver.

Lincoln, in apaper presented at the National Reading Conference in 1996, discusses what
she calls an "Emerging Criteria For Quality in Interpretive Research." Because demacratic and
empowering research; that is research that is "on, for, and with participants’ (Cameron, et a.,
1994) does not fit nicely within the genre of traditional qualitative research, Lincoln believes we
need to continue the conversation about "how" to judge thistype of inquiry to determine its quality.
She reminds us however that while these criteriamay not fit all forms of research, and certain
criteria are seen more and others less depending on the research, we need to be open to emerging
criteriathat come through the actual research process. Some of Lincoln's (1996) criteriamay be
helpful to reading, understanding, and judging what follows. | believe much of what she lays out
is at the very heart of the work Khalilah, Alysa, Nicole, Dauntai, and | accomplished, and provides

guidance for my continuing research.

Criteria For Quality

1. Thefirst criterion Lincoln (1996) discussesis relationship between researcher and
participants. | discovered this need for relationships; that is, relationships that were based on caring
and trust, during my pilot study. And again, it became evident during my study with the girls, for
without becoming in a sense, vulnerable to them, | would have never learned what | did.

2. A second criterion Lincoln (1996) calls "communitarian” for it acknowledges that the
research takes place within a certain community, and is addressed in some way to that specific
community. Yet more importantly, it is the desire to serve that community (research "for"

participants), not just the community of knowledge producers. The "research isfirst and foremost
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acommunity project, not primarily a project of the academic disciplines aone” (Lincoln, 1996, p.
13). In other words, the knowledge or understanding discovered and produced belongs first to the
community from which it came. For example, the girls were able to name many body stories and
the surrounding issues during the research process that certainly benefited my understanding. But
more importantly as you will see, it helped them devel op the language to communi cate with others,
adults and peers, what they were thinking and feeling; it hel ped them develop their voices. These
girls are the one's that need to be able to name the meanings of their experiencesif they will ever be
able to critically examine these experiences (Greene, 1988). We are the ones that need to
understand their experiences in hopes of helping them more appropriately. Additionally, because |
felt that the girls had aright to know what | was choosing to use from the conversations we had,
and from their journals and other written artifacts, | shared with them all the transcripts | was
using, with the exception of one piece that one girl wrote which in my perception had the potential
of hurting another girls feelings. | also showed them all of the journal entries, both theirs and
mine, that | was using. | wanted them to have the opportunity to add clarification or tell me they
did not want me to use something. The "book™ asthey cal it, is oursfirst, and others second.

3. Voiceisthe next criterion. Whose voices are heard, and whose are silenced becomes
important in judging quality.

Voice...echoes the cry for 'passionate participation’ as a hallmark of quality in interpretive

work...[and] becomes not only characteristic of interpretive work, but the extent to which

alternative voices are heard is a criterion by which we can judge the openness, engagement,

and problematic nature--and therefore the quality--of any text. (Lincoln, 1996, p. 14)
Not only have girls been omitted and thus silenced in the literature on adol escent development, as
well as educational literature (Barbieri, 1995; Greene, 1995), but those who have been included
more recently, (Barbieri, 1995; Brown & Gilligan; 1992; Gilligan et a, 1990) were primarily white
girlsfrom privileged homes, in privileged schools. There still exists the "silenced dialogue™
(Déelpit, 1995) of girls and women that need to be heard. Given the duration of my study, part of

the selection process required me in part to choose girls who were able and willing to articulate in
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writing. In this sense my study islimited. And yet, | wanted aracially mixed group of girls, and
while limited to four girls, thereis diversity with respect to social class, religion, race, and skin
color.

4. Sacredness, or the creation of spaces that are not based on unequal power, but rather
mutual respect, dignity, and an appreciation for human beings, is the next criterion for judging
quality in interpretive research. My attempts to follow the girls conversations rather than impose
"my agenda’' was my attempt at breaking down some of the power differential that existed. Yes, |
had the power in many ways, but in other ways they had the power.

5. Reciprocity according to Lincoln (1996), is about sharing of oneself and is marked by a
"deep sense of trugt, caring, heightened awareness, and mutuality” (p. 15). Reciprocity was central
to our work from the beginning, for | felt that the only way for this research to be "ethical” wasif
| wasto give back to the people that would give so much to me. Crucial to the criterion of
reciprocity are caring and yearning. Caring requires an openness which can come only from active
listening, and thus we may begin to see the possibilities of others worlds. Caring in asenseis
about seeking to understand from others' perspectives, and in others' voices. Lincoln (1996)
connects yearning (taken from bell hooks, 1990) with the desire for social justice, or the ability to
make a difference in the world, even if that difference is very small. "Y earning is this voluntary,
fragile state, vulnerability-producing but also empowering....When we find this yearning, our
narratives will help othersto fed it, and will have responded to another pleafor quality in what we,
as knowledge producers, write" (p. 22). In many ways, the connections between, caring,
yearning, and sacredness come through reciprocity and are laid out in the responsive and emerging
method that | created and faithfully followed throughout the time | spent with the girls. My voice,
and the voices of Khalilah, Dauntai, Nicole, and Alysa, are subtle cries for abetter world for girls

and women to live.

Entry Into Their World

The day | had waited for, the process was about to begin, or rather, about to continue. The

first day of what many call "data collection.” As| sat in the front office waiting for Scott, the
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teacher whose classes | would select the girls from (see Appendix C), the clock continued ticking
closer to the time | would meet the principal to explain my project. What if | was unable to
articulate what | wanted to do? What would happen if she did not like the idea? Thoughts of doubt
swept through my mind as | sat and waited. Students continued to walk through the office door
trying to get their late passes and get off to class. Finally | was escorted down the hall where | ran
into Scott. We proceeded to the principals office, and took a seat outside her door. We chatted
about the project, what | was wanting to do today, how we could get the permission dlips back
quickly. Finally, after the butterflies in my stomach calmed, but only a bit, we entered the
principals office.

A tall African American woman with short straight black hair smiled as Scott introduced me
for thefirst time. Her smile was warm, her demeanor pleasant and calm. We sat down, a desk
separated Scott and myself from Dr. Patricia Black. She asked me to explain my project. | did. She
seemed interested, liked the topic, she too believed that the image the media portrays of healthy is
not always accurate. She thought my study would make a "good article."” Other small talk went on,
and then we left. | felt relieved that | was able to explain what | had wanted to do and it seemed to
make sense. Scott and | walked down the hall to his classroom.

Thisweek is health so we did not go to the gym. Their program aternates health one week
physical education the next. As we entered the classroom, desks were lined neatly in rows, and the
teachers desk was up front. There were two small windows up high in the back with the blinds
closed. Light green walls covered with posters that all begin with "Being healthy is....." followed
by different phrases associated with health issues. | walked across the front of the room to the table
in the corner that had a computer sitting on it. | put down my stuff and talked with Scott as we
waited for thefirst class to come into the room.

Asthe students entered | found myself watching their eyes, wondering which ones would
be apart of the project, wondering what they would think about the things | asked them to do.
They watched me, some smiled, others make quick eye contact and turned away. | was a stranger

to most, but vaguely familiar to afew. Scott put the morning question on the board and the
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students began to write it in their notebooks. His question was. "How can your interest affect your
physical activity and fitness goals?' Interesting question | thought. | found myself anxious to hear
the students' responses. | was hoping he would discuss the topic so | could hear what they wrote.
The students began writing, they seemed unusually quiet for middle school students. But then, it
was 8:25 in the morning, so maybe it was still too early.

Asthe student's wrote, Scott reminded them that there were no wrong answers but that
they did need to answer the question. They finished, but before Scott continued he introduced me
to the class. He then asked the class to share some of their answers. No one spoke, but then he
only waited a couple of seconds before he began a story about football and what is needed to get in
shape for football. | found myself really wanting to hear what the students wrote. Y es Scott was
making a good point about the need for finding activities that you enjoyed, but | wanted to know
what the students wrote. | never got to hear their answers.

At the end of class | handed out my permission dlips (see Appendixes D and E), explained
just alittle about what | was doing, and asked that the students take these home and have their
parents read and sign them if they were interested. Scott talked with the students a little about some
the activities | would be having them do. He made the project sound important, it made me feel
good that he valued what | was doing and saw it as a contribution to his program rather than a
hassle.

| had entered their physical world, but only in location. | sat in the classroom with them,
but interacted with only with the two sitting next to me---and even that was scarce. It would take
time to get to know them, and even more time for them to begin to trust me, if that was even
possible. | realized something very important my first day. Students need the opportunity to speak.
Their voices need to be heard. They heard one view, that of the teachers. But there were about 35
other voices they could have heard. | felt asif so much were being missed, so many possibilities
unexplored. | was so excited to learn from them, to hear their voices. Y et entering their world
would take time. But in the end, their voices would teach us some important things about their

needs, desires, and interests.
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Making a Choice: Which Girls Voices Will be Heard?

| was into the second week and the parent and student permission slips had been returned.
Approximately one half of three classes had permission to participate. Going into the selection
process | wanted and needed three things. First, the girls needed to be able and willing to articulate
inwriting if the project was to be successful in the time frame | was working within. Second, |
needed three girls from the same class as we would be working in agroup. And third, | wanted a
racially diverse group as much of the criticism is that the population of girls studied tends to come
from privileged predominately white schools.

From the pilot study | did the year before | learned that written stories and pictures, when
combined, were useful in understanding students. Additionally, | had come across a technique
some call "freewriting” (Barbieri, 1995). The idea behind freewriting is that the writer writes what
comes to mind as quickly as possible without censoring words or thoughts. The focusis on getting
the words on paper, not worrying about spelling, grammar, being logical, or making sense. The
hope is to capture what the writer really thinks, to work within a space where "energy is
unobstructed by social politeness...to the place where you are writing what your mind actually sees
and feels, not what it thinks it should see of feel” (Goldberg, 1986).

| asked the students who were able to participate to do three things. On the board | wrote
the instructions for the freewriting exercise. | explained that | wanted them to 1) Keep your hand
moving--don't stop writing; 2) Write the first thing that comes to mind; 3) Don't think---just write;
4) Don't worry about spelling or grammar; 5) Don't erase anything (cross out if you feel you need
to); and 6) There are no wrong answers. (Adapted from Barbieri, 1995) The topic for the
freewriting exercise was "Someone who isin good shape." When they finished, | asked them to
take another one of the 5x8 notecards | had given them and write a story about a 12 or 13 year old
girl or boy who isin good shape. The third piece wasto draw a picture to go with the story they
wrote. | told them that they could use their freewriting to help them write their story if they wanted.
All three classes of students who had returned permission dips participated in these three tasks. |

was alittle sad, not to mention disturbed, about the topic | would have them write on, for even our
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language that we use to describe the aspect of being "healthy" | was wanting to explore, is laced
with metaphors of images. Being "in shape” or being "physically fit" both have an underlying
structure of animage. | felt trapped in a sense by the language | would haveto useif | wasto
communicate with these students.

As| read through the stories and freewriting sheets | was looking for detail in description, |
was looking for things that caught my attention or captured my curiosity. | was also looking at one
classin particular asit was the longest class period in the day and would give us more time
throughout the semester. This class happened to be a class with many International Baccal aureate
Diploma Program (IB) students, something | was not aware of at thetime. The IB programis”a
rigorous pre-university course of study for highly motivated students" (International Baccalaureate
Diploma Program Brochure). The students in this program have a 3.0 minimum G.P.A. and score
at or above the 85%ile on their standardized tests. Looking back on the selection process, not only
did I try to accommodate what | knew | needed, but | also paid close attention to my reactions to
the girls stories. There was most definitely afeeling component of the selection process that | could
not, and still cannot, articulate in words although as | introduce each girl | will attempt to describe
why | selected her.

| will begin with the voices of Khalilah, Dauntai, Alysa, and Nicole, the four eighth grade
girls| selected and worked with. The girls signed another permission dip that was more detailed
(see Appendix F) and chose the pseudonymsthat | used, although each of them wanted me to use
her real name. | explained to the girlsthat | was restricted from using their real names because |
had to keep their identities confidential. Khalilah isa 13 year old "brown skinned" African
American/Indian Mudlim from amiddle class family; Dauntai isa 14 year old "light skinned"
African American from alower-middle class family; Alysaisa 13 year old Caucasian from alower
middle class single parent family; and Nicoleisa 13 year old "light skinned" African American
from amiddle class family. These four girls have at least two thingsin common, they are eighth
gradersin the IB Program, in a predominately African American Magnet middle school in the

southeast part of the United States; and, they all have grown up in a culture which places utmost
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importance on the way they "look." Y et their stories are told through my interpretation, and | am a
29 year old Caucasian woman who grew up in an upper-middle class family, in a highly educated,
predominantly white community in the high desert of Southern California. But like Khalilah,
Dauntai, Alysa, and Nicole, | too grew up in, and livein, a culture that places great emphasis on
the way we "look." May their voices help us to better understand the needs, desires, and interests
of some of lives educators touch by way of analogy.

Khalilah wasthe first girl | selected and there were many reasons why | chose her. First,
she was able and willing to articulate in writing, something necessary for this study. Khalilah
covers her entire body with the exception of her face and | thought that someone who coverstheir
body completely, for whatever reason, might tell different stories about their body. | was very
curious. But | was particularly interested in afew of the comments she wrote in her freewriting
exercise. Khalilah's response captured my immediate attention.

Someone who isin goo[d] shape looks well. Does not have alot of fat on they [crossed

out] their body. They work out all of thetime. They eat well. They eat things that are

healthy. Most of the time their skiny. The have a nice appearance. They like who they are
and that why they try to stay in good shape. They don't eat as much. They look healthy.

They don't talk about other people because they feel good about theirselves and people that

do talk about other people don't feel good about theirselves. They [crossed out] Their skin

looks healthy. Their body looks healthy. Most of the people who are in good shape try to
help other peoplein their family. Its easier for them to do things because they don't get as
tired asfast [crossed out] tired as fast as other people do. They are motivated to do things.

They like to go out running and walking. They do th [crossed out] They exercise for

themselves not for anyone else. (Khalilah, freewriting, 9-24-96)

Khalilah's words sounded planned, almost calculated, censored in that she crosses words
out, yet laced with behaviors, feelings, and images associated with an "adult” version of being in
shape. Where was she learning that someone who was in good shape didn't “talk about other

people,” | wondered? At this age, 13, talking about and to other peopleis as common as eating and
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deeping are for adults. And yet "talking about other people” is one way to perpetuate the socia
value we place in "looks." She captured my attention, | wanted to know more, she became one of
the four girls that would participate in the study.
Nicole was the second girl | selected. Both her freewriting and story were very detailed and
descriptive. She wrote:
On one Tuesday a girl named Monicawas watching television. Monica started to think
about people who are in good shape when she started watching Video Soul. There was a
video on with Toni Braxton "Unbreak my Heart" She had the model Tyson in her video.
That made Monicathink in her head how built Tyson was and how much of afigure Toni
Braxton had. She also started to think of how much they had to work to get her self in
shape. Monica thought she probably had to develop courage and self confidence. They
probably also had to accept self concept also. Well Monica started to think about herself
and if shewasin shape. Come to find out Monicawas in good health but she needed to
exercise more often to work on strength, flexibility, and to help herself to form abigger
heart. That day Monica continued to watch the television then she seen some models on the
Home Shopping Club network. She began to see how dlim and trim al the models were.
Then she thought just because you are skiney doesn't mean you are healthy. The day had
gone pass and Monica spent her day watching and wishing for figures and looks. Before
Monicawent to bed she prayed for the lord to give her straighten and help her to exercise
more. The next morning she woke up and opened her curtains and the rays from the sun
bounced on to her bed. Monica was happy to see that it was a bright sunny day. That ment
that she could go out and exercises. Sometimes you have to stop wanting for and just take
the first step. After that day Monica continued to work out and exercise. Before Monica
knew she was in shape and was finally happy. (Nicole, written story, 9-24-96)
| was not quite sure what to think, but someone who could be this descriptive in writing
might also be verbally articulate aswell. | wanted to know more. Additionally, it seemed that part

of Nicole's response was dictated by the environment with which we were in, that is, a health
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class. | wondered how much of thiswas her "wanting to get the right answer" and how much of
this was what she thought. | would find out later.

Alysawas the next the girl | selected. | had remembered Alysavaguely from thetime |
spent during my pilot study the year before. She was not one of the girls | worked with directly but
was in one of the adjoining physical education classes. There was something about her that
resonated with me, it was not through anything she wrote, but there was something | could not
ignore. What caught my attention however about her writing was that her story was about boys
whereas every other girl in class wrote about girls. And yet she wrote about boysin relationship
with each other, she compared two boys, one in shape and one wanting to be in shape. Y et her
freewriting was laced with oppressive stereotypical storylines of both men and women. She wrote:

Someone who is in good shape has a washboard stomach, and has muscles. It doesn't

have to be alot of muscles just some muscle. If your fat, your not in good shape. For agirl

you don't have to have aflat stomach just a skinny one. Girls shouldn't have too much
muscle just enough so you can barely see it. Guys should have alot but not a major, major
lot, that's sick. Another way to be in good shapeisif you can run for 5 minutes w/out
being totally exhausted. If you can roller blade, or skate, your[sic] in good shape, if you

can play sports, your in good shape. (Alysa, freewriting, 9-24-96)

| could not chose three girls as planned, | needed four. | had started to worry about what
would happen if one girl decided she did not want to finish the semester. Three girlsjust did not
seem to be enough to give dynamicsto agroup. Additionally there was a fourth girl's writing |
could not get out of my mind and | had pretty much already decided on Khalilah, Nicole, and
Alysa. Dauntai was the fourth girl | selected and the only girl of the four that | did not know who
she was, or what she looked liked prior to selecting her. The other three girls| could pick outin a
group as | knew who they were. All | knew about Dauntai was what was written on her cards. She
wrote:

There was a 13 year old girl who thought that she was overweight. One day she decided

that she wanted to lose weight. That day she come home from school and made an exercise
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chart. Each day when she came home from school she did exercise to help her lose weight.

The exercise she did were, sit ups, jogging, and push-ups. She made a schedule out for

almost everyday. When she came home from school she was to do her homework, and

then exercise and the rest of the afternoon she could have to herself. Sometimes her friends
would join her so they could be in shape a so.

A month past and you could see a difference. She had lost alot of weight but still wanted to

lose alittle more. She continued with her schedule. Gradually, she moved up the number

of sit-ups and push-ups she did and the amount of time she took jogging. This not only
helped for her own ability at home but it helped with the test she had to take for P.E. She
lost her weight and was happy with what she did she no longer was overweight anymore,

but she still continued to exercise regularly to stay in shape. (Dauntai, 9-24-96)

As| sat on my bedroom floor reading Dauntai's story about a 13 year old girl whoisin
good shape memories came flooding back. Her story "rang true" the quality that Bruner (1986)
callsverisimilitude, or lifelikeness. Thislifelikeness existed for me as| read Dauntai's words, for |
could hear avoice from adifferent time and a different place. | could see alittle girl and her
friends. It iswhere diet entered my vocabulary, and | was only 13, the same asthe girl in
Dauntai's story.

Dauntai's story brought back memories, memories of eventsthat lead to how | began
constructing the meanings of my body. | remember sitting outside under an umbrella at atable
during lunch with four of my girl friends. | had on my little blue knickers and my little pale yellow,
white, and blue striped blouse that buttoned up to my neck and had alittletie. | was eating ahalf of
grapefruit and ayogurt. We were al dieting. | was only dieting because everyone else was, |
figured | too must be overweight. | don't think | was more than 90 pounds. Like the girl in
Dauntai's story, | would go home and chart my exercise. | video taped all the "20 Minute
Workout" shows and would do them over and over. | wanted my waist to be 20 inches and | was

determined. Something about Dauntai's story made me sad.
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Y et Dauntai wrote more. Her freewriting exercise was what captured my attention, it was
why | selected her, something | will elaborate on in another section. Dauntai wrote:

looks healthy

feel healthy

thinks good about theirself

don't think how others feel about them

eat hedthy

have a healthy way of living

livein agood environment

exercise regularly

has good self esteem

buff, not fat, nice figure

don't make fun of othersif they are not asfit asthey are (Freewriting, 9-24-96)

With the words of Khalilah, Dauntai, Alysa, and Nicole | invite you to join the five of usas
we journey through narrative as away of coming to know and understand our selves and others,
and our placesin society; through the eyes, ears, voices-- through the bodies--of four adolescent
girls; girlswho are confronted with having to interpret confounding cultural messages about
health, physical activity, beauty, and body image, as well as gender, race, religion, and socia
class.

Thisisaalso apersona journey that | choose to share. | hope you will alow the words to
enter your hearts and minds. These words may come from within me, the voices of others, or you
may once again hear and feel the words of your own experiences. These combined voiceswill help
us better understand as they tell one story of how four adolescent girls and one researcher,
together, interpreted and constructed the meanings of their bodies. As Coles (1989) so boldly
claimed in the field of psychiatry, stories, "Their story, yours, mine--it'swhat we al carry with us
on thistrip we take, and we owe it to each other to respect our stories and learn from them™ (p.

30).
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Forming Relationships: Sharing Our Stories With Others

They slowly change from a mature green to multiple shades of yellow, orange, red, and

pink. Beginning on the edge, the color feeds its way toward the center. It is only through

subtle observation of changesin color that we begin to perceive their richness. It is

collective diversity and richness of color that offers beauty and a deeper

under standing....With the change in season, [ my] views began to transform. Sories...lead

to a deeper understanding of relationships. (Oliver & Bustle, 1997)

Setting: A beautiful autumn day in mid October, Room 125, Nicole, Dauntai, Alysa, and
myself sat at atable, pencils and note cards in hand. Khalilah was on afield trip.

| wanted the group to do afreewriting exercise. | learned about this technique from a book
| was reading about learning to listen to adolescent girls (Barbieri, 1995). The theme was "the
body" and every sentence was to begin with "I'm afraid that..." We finished writing, all eyeswere
on me as they waited to hear what | might want them to do next. | found myself in an
uncomfortable position. | wanted to begin a discussion about some of the things we were afraid of
that relate to our bodies. | wanted Dauntai, Alysa, and Nicole to realize that they share many
similar fears (I knew they did because of some of their journal entries), that they are not alone, and
that the fears extend beyond adol escence as women too have their own fears about their bodies.
Benmayor (1991) suggests that as participants share their stories out loud they begin to realize their
circumstances are not "unique, accidental, or the product of their own errors or shortcomings' (p.
162). Further, | wanted to better understand what Nicole, Dauntai, and Alysafeared, what they
worried about, and yet did we as a group know each other well enough to have this conversation?
Was | comfortable guiding such a conversation, did | even want them to know what | was afraid of
in terms of my own body? | did not know what to say, and so | began with something that made
me uncomfortable about writing. | told them that sometimes when | do thiskind of writing | write
down things | do not want to tell anybody. Not realizing what | had just opened myself up to with
that comment Nicole says "What do you mean...you write down things you don't want to tell

anybody?'
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Thiswasreally thefirst timethat | was amost forced into sharing with these girls. Sure, |
had told them stories about myself, but nothing this personal. | had two choicesas | could see. The
first was to bypass her comment and shift the conversation to their writing and away from mine,
and as the researcher | had this power. Part of me certainly wanted to take this option. The second,
and really the only option | felt | morally had, was to take the same risks | had asked them to take
in their writing and conversation. If | was not willing to talk about what | was afraid of how could
| expect them to talk about their own fears? | could not, and so | became part of their group, the
part that talks about things related to their bodies, the worries, hopes, fears, questions.

| looked at Nicole first and then back to my note card. | could now relate to why Khalilah,
in her first interview with me, held on so tightly to her paper. Something about having that card
with the words aready written made it alittle easier, but only alittle. | began.

Alright, the theme was the body, so I'm thinking of my own body, and I'm afraid of what

| write sometimes um for example, | wrote down [pause] the first thing | wrote was I'm

afraid that | will get fat [pause] and | don't want to feel that way. [pause] And | wrote I'm

afraid that | will not be healthy because | sometimes don't eat right. And | don't want to do

that. And | wrote [pausg]... I'm afraid that | might not be able to exercise for the rest of my
life--because that's such a big part of my lifethat if | can't do it | don't know | don't know
what would happen to me. Um I'm afraid that | don't look right and then | think by whose
standards, you know why should | have to feel that way? I'm afraid that | might make you
all feel uncomfortable by asking you to talk about some of the things we talk about. [pause]

I'm afraid that | might [pause] so I'm afraid of some of these things. | guess| don't want

to say something to you that would make you feel bad about yourselves and that scares me

[pause] because | remember what'sits like to be your age....So | guessin away I'm afraid

of what we're doing because I'm afraid you might feel uncomfortable, does that make

sense? [they all slowly shake their heads, yes]...I mean, | don't know how well you know
one another, and here | come in out of nowhere and we're gonnatalk about these things

and that scared me. Because | don't know you well and you don't know me well and yet
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you're telling me things and you're talking with me and | don't want to do anything to hurt
you.

| could not take it back. No matter what we discussed in the future, Nicole, Dauntai, and

Alysawould aways know what | was afraid of, particularly in regards to the study. We talked a

bit about whether they felt uncomfortable, they shook their heads no. And we talked about whether

they felt that they could feel uncomfortable. Nicole responded, "probably not" while the others

watched. And then with very few words said, their voices entered the conversation. One by one

they read from their note cards, and this was the first time in five weeks Dauntai talked about how

shefelt. Until today, she had been a silent participator; observing, listening, agreeing with Nicole

when | asked for her thoughts and feelings, but not willing to talk, not willing to let her voice be

heard. Today, shetoo, like me, became part of the conversation, a part that speaks from the heart.

Y et it was Nicole who began:

I'm afraid that | will get unhealthy one day. I'm afraid that | will not want to exercise
because of laziness but | have to keep on going. I'm afraid that instead of people pickin' on
fat peopleit would be me. I'm afraid that | will get fat and not not be a healthy person. I'm
afraid that | will be ater, that it will be aterrible thing if it would ever happen. I'm afraid
that | don't do what I'm suppose to all the time and sometimes people get mad at me.
[pause]

Nicole finished, and looked at me. | smiled and asked "Does anybody else want to share?

[pause] You don't haveto if you don't want to." Dauntai looked at her note card and started to

read:

I'm afraid that | might become over weight, that | might become paralyzed, that | might go
crazy, and that I might not do the right thing, I might hurt somebodies feelings which |
probably already have but | didn't mean to, and that awild animal might bite me and give
me rabies, and that | might injure myself badly.

With no words said, without skipping a beat, Alysa began where Dauntai ended:
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I'm afraid that when | get older that | might get one of those little pot bellies things like
where your stomach has that little pot thing. My mom has one because of having me and
my sister and | broke her hip bone....she had surgery when she was alittle kid and so she
has one of these little ssomachs and her bellybutton islike half there and half not itsreal
weird, and I'm afraid of that happening. I'm afraid that sometime in the future | might get
so fat that | end up becoming anorexic or bulimic, and if that happensthen | could die
sooner because of the illness or something.
| interrupted and asked, "So that if you get fat you will turn to anorexia or bulimiato get rid of it?"
Alysa continued, "yeah causeitslike | don't eat alot and everybody in my neighborhood calls me
anorexic and | know I'm not, and just sometimes | wonder that if | could ever become anorexic.”
Quietly | said, "I worry about that." She continued, "I'm afraid that | won't be able to lose weight
likeif | do get fat cause | won't have the energy to do anything."

Each of us had voiced some of our fears, and each of ustalked in one way or another of
fear of lack of control, and somehow not "being right" or "doing or saying the right thing." So
where did we go from here, | wondered? What happened today transformed the group as | would
learn later, for we became a group where no one's voice went unheard, | only wished Khalilah had
been there.

Y et our conversation was not over yet. | wanted the girlsto start thinking about other
possible worlds, worlds that did not place so much emphasis on the way we "look," on our
"bodies appearance,” but also allowed for our voices, our thoughts, our feelings, our hopes, and
our dreams. A world where we did not judge one another because of some standard that
"someone" invented out of nowhere, a standard that few, in any, can meet, and those that do come
close to meeting the standard, what price did they have to pay? Many of our past conversations and
their journal entries centered around the way they look so this was not the only conversation that
was driving me to want to help them find ways to look beyond. So | asked Nicole, Dauntai, and
Alysa, "What do you think it would be like if when we talked about our bodies we couldn't see

them? If we had to close our eyes, if there were never any mirrors so you didn't know what you
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looked like, what do you think that would be like?' Dauntai responded immediately, "Terrible.”
"Terrible, how come?' | asked. "Cause cause um you can't see how to do your hair, or how to put
on your makeup, or like if you um if your clothes look right." Dauntai's imagination was not
allowing her to see what life could be like if we did not image our bodies in ways that focused
solely on outer appearance.

| asked the group, "Do you think we would worry about those things if we couldn't see
ourselves and if other people couldn't see us either?’ Alysajoined in, "Well if other people
couldn't see us no, but if they could see us and we couldn't see ourselves yeah." So | asked,
"What if wereal blind? Let's say we lived in aworld where everybody was blind so we didn't
look at people. What do you think that would be like?" With no hesitation, in amatter of fact tone,
Alysasaid, "No one would be like talking about other peoples clothes, or shoes, or hairstyles, or
any of that stuff, or if they wear too much make up, or not enough, or if they should if they
shouldn't.” Alysa, like the others, islearning what is valued, outer appearance, your hair, your
clothes, your shoes, too much make up, not enough make-up. And yet Dauntai's response to my
guestion was different, "I say it would be scary because you know, you would be doing
everything like with just touch you know, can't see nothing, there wouldn't be no use for all this
other stuff." Other stuff, | wondered what she meant. "Like what kind of stuff?' | asked. "Like TV
and stuff, stuff that you use your eyes with."

Dauntai's response reminded me of a previous conversation we had the class before. | said,
"And yet last time, Nicole you said that TV just feeds us a bunch of crap about the way we look or
are suppose to look. So what if they, what if there couldn't be atelevision, what if they couldn't
do that?' Alysajumped back in, "Then everybody would probably be, everybody would be
different you know, nobody would be sharing everybodies style or something cause everybody
wouldn't be like hearing on TV like the same style and think they had be that way." Nicole
continued, "I don't know, it would be weird, but nobody would, well, nobody would, people
could wear the same clothes every day because nobody would be able to see um maybe they

wouldn't no theirself." "Hum do you think we would think about ourselves differently if we didn't
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worry about what we looked like?" | asked. [Nicole shakes her head yes] | continued, "Do you
think itsjust usthat worries about it? Because alot of things you write about | feel the same way
and I'm quite a bit older than you are. | mean, | don't know if you ever thought grown ups feel
that way." Alysaresponded to my question. "I figure grown ups have aready been through this
and since they're old and mature they like, or well since they like, don't really care what they ook
like and what other people think."
The sad realization was that it is not something adolescents go through and then move on.
It is more of their initiation into a culture that portrays women's bodies as objects (Pipher, 1994;
Bordo, 1989; Wolf, 1991). And when adolescent girls begin adopting their culture's oppressive
language (Vygotsky, 1978) and begin objectifying their bodiesin ways that can potentially be
destructive to their health, we call it "normal.” | responded to Alysa,
Some of usdo. And | think its because | think it's because some of the things | remember.
When | wasin junior high | remember dieting because my friends were. And so all | would
eat for lunch would be a half of agrapefruit and a yogurt because | thought | wasfat. And |
wasn't very big, but everybody el se thought they were fat, and everybody was dieting and
so that'swhat | did too. And | still remember that. It doesn't go away all thetime. And I'm
wondering if it even has to happen. I'm wondering that if at your age there could be
something that that makes it easier so you don't have to experience some of this. That you
don't have to grow up feeling like that, cause | don't think anybody should have to fedl that
way. But...look at what we write. How do you think we could not feel that way? What do
you think would help? [long pause]
Nicole responded, "Probably nothing."

The Map of Our Journey: A Responsive and Emerging Method

The setting: Traveling down the windy road, the trees amost at their peak autumn colors, |
drove as| listened to the tape from the session before on my way to seethe girls.
Asthe semester continued, the more | listened to what the girls were telling me, the more |

realized | needed away of representing what they were saying in ways that had spaces for
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individual voices, collective voices, and yet till allowed for abigger picture to emerge. Originaly |
had planned on using Brown & Gilligan's (1992) "Listener's Guide" for interpreting narrative as
multiple readings alowed for multiple voices to be heard. And yet the guide just did not seem to fit
our work. | did like, however, the notion of multiple voices, and this resonated with my need to
have individual and collective spaces, as well as a space for the bigger picture. About half way
through the semester as | was making the 45 minute drive to see the girlsit hit me. These four girls
weretelling individual stories about their bodies; they were telling stories about their bodiesin
relation to others; and they were telling cultural body stories. And yet these three types of stories
could not be separated as they operated like as a set of intertwined systems (Bronfenbrenner,
1970).

| realized that if | looked and listened to what they were telling mein three ways
simultaneoudly that | would begin to hear multiple stories; storiesthat could not be separated if |
was hoping to understand in more holistic ways. Lincoln (1996) reminds us that textual
representations are always only "partial, incomplete, socialy, culturaly, historicaly, racialy, and
sexually located and can therefore never represent any truth except those truths which exhibit the
same characteristics' (p. 10). What follows represents how | have read, listened, and writtenin
three ways; ways that cannot be separated without losing the contextual meanings that emerge. |
listened to how the girls experienced their bodies in culture, or body in culture; how they
experienced their bodiesin relation to others; and how they experienced their bodies as them
selves. Thislistening has helped me to be able to better understand the dial ectic between
individuals and their cultures, and how thisdialectic is socially constructed and reveal ed.

This understanding came about in part as | worked toward becoming responsive to what
the girls were saying. In other words, it emerged due to my methods of interpretation. From the
first day | met with the girlsas agroup | was seeking to understand from their perspectives. Most
definitely | had an agenda, but my agenda quickly changed as | responded to my understanding of
their views and to my judgments about ways to support their voices. The narratives that follow

come from my way of understanding and listening to the voices of Khalilah, Dauntai, Alysa, and
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Nicole. | was very consistent and very thorough throughout the "data collection” period.
Obvioudy | started the conversation; but after thefirst day | tried to follow their leads based on my
interpretations. | adhered to the following method from the first through the last day of my time
with the girls.

1. | would participate in the group conversation, | always began each day revisiting what
we ended with the time before. All conversations were audio-taped.

2. As| would drive home | listened to the 45 minute tape. | aways heard more than what |
heard during the actual conversation. | found myself paying close attention to the sounds of their
voices aswell as the content of the conversation.

3. When | got home, | would immediately go run with my friend Lynn Bustle, we always
talked about some portion of the conversation | had just had with the girls. Thisforced meto
articulate out loud to another person, | was interpreting in part through physical activity.

4. The same day | would transcribe the entire tape. Again, | would hear things that | missed
in both the conversation and while listening to the tape. In addition to transcribing, | would read
any journal entries and respond to the girls, and write fieldnotes or vignette's about what | was
learning.

5. Thefollowing day | would read through the transcripts, their journals, and any other
written artifact they had done, or | had written. By this time, the sounds of their voices were
lodged away in my mind and | could hear the emotion and their voices as | read their words.

6. Based on everything above, | would make decisions about what to do next. | was trying
to understand these four girls and the things | did not understand, or wanted to know more about,
or seemed important to them, would become the topic for the next day. | always began with
something from the previous day.

7. One time per week | would meet with one of my committee members for one hour and
30 minutes and talk through what | had done and where | was going. We would discuss some of
the things that | was hearing and seeing, and discuss possible data collection options. | was

constantly planning and replanning based on my interpretations.
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8. On the weekends | would spend time re-reading transcripts, journals, and written
artifacts over and over. | would write fieldnotes, journal entries, vignettes, and make notes all over
creation.

| found this method very beneficia as| was interpreting constantly and taking that
interpretation back with me each day to be validated, transformed, or rejected. Toward the end of
the semester we were having a conversation about how adults "don't understand us teens.” | was
curious to know whether the girls thought | understood them, | was an adult after al, and if they
felt | waslistening to them. Below is part of that conversation. A conversation that validated for
me, that they were aware of my efforts.

Alysa: That's the thing, adults are aways sayin' like they know how it feelsto be ateenager.
Nicole: No they don't!

Khalilah, Dauntai, & Alysac NO THEY DON'T!

Dauntai: They knew how it feel in their time, but our timeis different from them.

Kim:...Isthere something | should include about that to help adults understand some of the things
that you experience?

Nicole: They still don't understand because they don't experienceit.

Kim: Do you think you have to experience something to understand it?

Nicole: YEP!

Kim: Can you explain that?

Nicole: Because, | mean, we could tell somebody about it all day long, but | mean, they might
listen or whatever, but they still might say well you know, um you know how they say, they
always say it wasn't like thisin our time and all this stuff, and um you know they redlly, | mean
they, 1 think they [adults] spend more time talkin' about us than trying to help us. [emphasis
added]

Kim: How do you think they can help you?
Nicole: | don't really know.

Kim: Do you think | understand you at all?
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Nicole: Y ou might at some points.

Kim: Do you think that | listen?

Nicole: Y eah, you got to cause you have to listen to that tape.

Kim: Right but | can listen to that tape and still not listen. Do you think | listen to you?

Khalilah: YEP!

Nicole: Y eah, because, likeif we have, you know like if we come here on Tuesday, on Thursday
you come back and you and you, we can tell that you thought about what we said.

Kim: [quietly] How?

Nicole: Because, | mean, you have somethin' to say about it, and then you also go back to, you
know, like

Khalilah: What we said earlier.

Nicole: When we first come in here we might talk about somethin' and then when we leave we
might of been talkin' about something else. But like when you come in on Thursday we can tell
you were listenin' because you still remember, we can tell you thought about it.

Kim: That makes me feel good.

Nicole: Why?

Kim: Because sometimes | wonder if you think I'm just here for whatever reason. Sometimes |
wonder if you know how important thisisto me. [long pause] | just wonder if you know that, or
can imaginethat. I'm glad you can tell that | listen.

It was timesin our conversations like thisthat | felt most vulnerable to these four girls. No
one could ever truly know just how important this journey wasto, and for me, asit was not only
about fulfilling arequirement for a degree. And so | had hoped that they could at least sense | was
trying to understand what they had to say, and that | thought not only what they were telling me
was valuable and important, but that they were important. The four narratives that follow tell the
story of our research; what we discovered together and as individuals, the paths that helped us
learn, and the roads we hope for. The journey is about our selves as individuals, our relationships

with others, and the culture with which we al live.
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Chapter 3

Fashion: Learning to Create and Desire an Image

Journeys, like the change in season, can often be misleading. A cool rainstorm that
alleviates the heat of a summer day in mid August, or the warmth of a spring day in the dead of
winter often leave those in its midst anticipating something other than what will be. Similarly, a
road may appear safe at its juncture, but once taken becomes dangerous. The twists and sharp
turns or often unseen potholes hold potential risk to those traveling down the road. Signs become
important modes for interpretation, but one must first learn how to see and read the signs.
Traveling blindly can be deadly.

Fashion; clothes, shoes, hair styles and products, make-up, things we adorn our "bodies"
with to improve, cover, or show off our "appearance” and our "shape.” On the surface, fashion
merely includes the clothing styles "everybody” is wearing. But like body image, like adolescent
girls, like cultural storylines and myths, there is far more that lies beneath the exterior surface.
Fashion isone way Khalilah, Dauntai, Alysa, and Nicole experience their bodies in Western
culture, in relation to others, and as them selves. If we hope to understand the deeper culturally
layered meanings we must ook inside these girls stories, and listen to these girls voices, as they
speak from their hearts words that can help educators and researchers understand them better, and
thus begin to create environments that may better meet their needs, and the needs of others smilar
to them. It isthe interior layers that hold such importance to these girls, for herein lies their hopes,
their fears, their dreams, and their worries. Without understanding the interior layers, al we have
is surface knowledge. Y et it is the buried meanings that help us to understand, not just know,
about the diverse lives of these four adolescent girls, the relationships they have and hope for, and
the culture with which they live; and how their health may subsequently be affected.

Fashion is more than clothes and shoes, more than hair styles and "necessary” hair
products, or the "right" amount of make-up for Khalilah, Dauntai, Alysa, and Nicole. Fashion
represents one of the cultural codes, rulesif you will, that set the backdrop for the lives of these

four adolescent girls as they begin to develop into young women. Fashion is a dominate player as
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they interpret and construct of the meanings of their bodies. Through fashion these girls are
learning to create and desire anormalized "image" of a"perfect woman.” Animagethey are
beginning to embody through the continual layering of cultural stories of women's bodies with
which they see, hear, tell, internalize, and eventually participate in. In part, fashion is helping tell
these girls whether their bodies are "right" or "wrong," "normal™ or "not normal."

With these thoughts as a preface | invite you to experience, through Alysa's, Nicol€e's,
Dauntai's, and Khalilahs' eyes, one way they are constructing the meanings of their bodies, and
how their interpretations may serve to empower and disempower them as they develop into young
women. There will be many times these girls are in agreement, for at this age the fear of being "too
different” often times silencesindividual voices (Brown & Gilligan, 1992). Other times their
individual voices will speak loud and clear, voicesthat illuminate the dialectic between individuals
and the socially constructed storylines of gender, race, religion, socio-economic, and peer status
with which they participate. In understanding the girls stories, you must first understand part of
the process behind how these stories were constructed and reveal ed.

The setting: Room 125, arectangular table, atape player, a dozen different magazines
ranging from Black Hairstyles to Shape, and five chairs, one empty for Alysa came late that day, a
factor that became crucial later. This began what was to become a continual exploration; an
exploration that not only helped the girls name some of the cultural codes with which they live by,
but helped clarify many previous conversations, journal entries, and written artifacts, aswell as
provided a backdrop for future dialogue. This exploration also helped them find alanguage to
express their thoughts and feelingsin ways that later allowed us to become more critical of the
storylines, and imagine what it could be like if we did not participate in some of these storylines. It
isonly after we can name the meanings of our experiences that we can begin to imagine
aternative, and even preferred, possibilities (Greene, 1988).

| asked the girls to go through the magazines, cut out pictures that were of interest to them,
and create categories for their pictures. As multiple forms of representation allow for different

meanings to emerge (Eisner, 1993), and adolescence is the time when girls are being initiated into a
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culture that places great importance on "womens body image,” thus as they begin participating in
their cultures oppressive language, they too become more concerned with their own body
(Vygotsky, 1978; Erikson, 1968; Brown and Gilligan, 1992; Pipher, 1994), images seemed
appropriate to use to help girls construct and reveal meanings about the body that might not be
understood through written or verbal discourse. Most of the magazines were one's they had
indicated earlier that they read, and afew were one's | included. | asked whether they wanted to
create their own categories or work as a group. Khalilah responded immediately, "1 want, | want to
do it together. You all wannado it together?' They were in agreement that it would be more fun to
work as a group.

So Khalilah, Nicole, and Dauntai began flipping through magazines, talking and laughing
asthey cut pictures, consulting each other as they proceeded. They started forming categories not
long after the process began. "Role Models' and "Beauty" were the first two categories, followed
shortly by "Fashion Fair" which was broken into "Fashion In" and "Fashion Out.” "Healthy Hair"
came next, and was later incorporated into "Fashion Fair" as part of acriteriafor being " Fashion
In" or "Fashion Out.” Khalilah and Nicole regularly asked for others opinions on whether they
should cut this or that picture, while Dauntai worked quietly, taking in the conversation,
occasionally contributing to the dialogue. My job was to label the folders of the categories they
created. Thisis how we began, what follows is what we learned, and thus, how they are
beginning to interpret and construct the meanings of their bodiesin culture, in relation to others,

and as them selves.

The Story Behind "Fashion In" and "Fashion Out"

What started as three girls cutting out pictures in magazines soon became a space for them
to use verbal language to express avisual part of their world as adolescent girls. We talked at
length, and in great detail, about fashion and all its associated meanings. Little did we know at the
time, but what they were telling me were their interpretations of cultural body stories of women.

Each girl, in one way or another, was striving to become an ideal or perfect woman. And yet, this
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ideal or perfection is being associated with an image, similar to an object, rather than awoman.
Fashion is at the center of this"perfect” image for these four girls.

Dauntai, Nicole, Khalilah, and Alysa see themselves as being compared and judged by a
set of criteriawhich is"modeled” through fashion, and those modeling the fashion become the
"role models’ that set the standard for perceived power, and create the images they call "normal.”
"Fashion In" and "Fashion Out" are the girls terms; the interpretive codes they use to identify
images of women deemed powerful, and thus "normal.” The underlying criteriafor the powerful
image is "looking right.” For Khalilah, Alysa, Nicole, and Dauntai looking right, as we will
explore, means having "healthy hair," the "right clothes and shoes," the right "body shape,” and
"looking feminine, "al of which they label a"normal appearance.” A girl is considered "Fashion
In" or "Fashion Out" depending on whether she meets or failsto meet the set criteria; regardless of

race, religion, and social class.

Healthy Hair

"Healthy Hair" isthefirst criteriafor the "image" associated with the "perfect woman," and
isone of the criteriathat determines whether a girl will be considered by her peers "Fashion In" or
"Fashion Out." A woman with healthy hair is perceived by these girls to create an image of power.
What | find a bit disturbing is that healthy is being described as only a"look," not a state of being.
Among some of the "looks" associated with healthy, ishair that "looks' "conditioned,” "shinny,"
"sparkly,” "has no split ends," "no new growth that can be seen,” and " is straight.” Hair that is
healthy is being percelved as something that can be created by purchasing and using certain
products.

Nicole: Well see with usthree [Dauntai, Khalilah, & Nicole] we get perms....you know how if
you got a perm it makes your hair more straight....\We get one [a perm] because this, [points to
wavy part] you can see where it grew....So you have to get a new perm cause you got new
growth....And you haveto treat that with the perm too.

Kim: Oh, it makes your hair straight when you get a perm?...But what if you don't perm your

hair?



Nicole & Dauntai: It looks amess!

Khalilah: It gets all wrinkly and stuff....It look terrible!

Nicole: See your hair isnot like ours.

Kim: Oh OK, so do does everybody perm their hair?

Khalilah: No, if you need it.

Nicole: No, if you cannot afford a perm. | mean some peopl€e's hair is just so, you know, it's not
funny because they look like adoggy....and you know it makes their hair real thick...it just be
coming down and it look like wool...It looks a mess.

Khalilah: You fed likejust going out and buying um a perm. Ask um when their birthday is and go
buy them a perm.

Nicole: You do!

The normalized "image" of the "perfect woman" has straight hair, regardless of what is
natural to theindividual person. And so if you are an African American or Indian girl with
"wrinkly" or "woolly" hair, Dauntai, Nicole, and Khalilah will tell you that you had better change
what is natural if you want to fit the image so you do not "look amess." Khalilah, Nicole, and
Dauntai know that their hair is"suppose to be straight” if they want to create the images of ayoung
woman perceived as powerful. | never knew that perms straighten hair for some African American
or Indian girls and women. | never knew we were suppose to have straight hair, but then | have
straight hair so | never thought about it. Delpit (1995) suggests those who are like those with
power are least likely to be aware, or willing to acknowledge this power, and those with less
power are most aware of its existence.

These girls are learning that healthy isa"look" they can create. And yet the "look" is not
natural for everyone, thus not necessarily arealistic image of "health” for some. | am left
wondering what will happen if girlsfalsely learn that healthy is only alook, and further, one which
can be purchased. | find the "suppose to's’ that are spread throughout the girls conversations
interesting in regards to images perceived as powerful, and thus normal, and who can have the

powerful images naturally, and who cannot. These "suppose to's" serve to empower some girls
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and simultaneously disempower others. | also find it interesting that Alysa knows as little about
some of these products that help agirl "look" the way sheis"supposeto.” But then again, Alysa,
like me, has straight hair.

Kim: So what else makes your hair...healthy?

Nicole: Hot oil treatment....| mean it al depends on your hair.

Alysa: What does a hot oil trestment do?

Nicole: It just setsyour hair....Like if you want astyle in a certain way, like you know how some
people just can't wear their hair down because, you know just like, well people with our [Nicole,
Dauntai, & Khalilah] hair, you know, it just doesn't stay down like it's suppose to, so the hot oil
treatment would help it to lay better.

For agirl to be"Fashion In," her hair needs to "look right” which meansit needs to be
"straight.” So within this particular criteria, that is, "healthy hair," agirl'srace and hair type
contribute to whether she will be able to meet the criterianaturally or if she will need economic
power to buy the image; an image they are calling "healthy." Nicole'scomment, "It just doesn't
stay down likeit's supposeto” is an indication that sheis learning what the "culture of power"
(Déelpit, 1995) calls"normal.” And yet for her, Dauntai, and Khalilah, straight hair isafalse
normality.

False consciousness, "contains afalse belief to the effect that some socia phenomenonisa
natural phenomenon....[or that] the particular interest of some subgroup is the general interest of
the group as awhole" (Geuss, 1981, p. 14). Thisform of consciousness serves to support,
stabilize, or legitimize certain kinds of social ingtitutions or practices, many of which are unjust
socia practices, forms of domination and oppression. Thus if the powersto be are to maintain their
power, it becomes important for al girls to embody the normalized "image" created by thosein
power as "right,” and carry out the storyline through images they try to create with their bodies.
What | find disturbing isthat awoman is being portrayed as an "image" and not a person.
Understanding the deeper meanings within these girls stories; stories that may appear on the

surface to some asidle adolescent chit chat, will help us see why it is so important to explore with
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girls, ways of becoming aware and critical of these stories and images if we are to ever move

beyond an oppression that has implications for girl's and women's health.

Clothes and Shoes

"Healthy hair" is only one part of being "Fashion In" however. The next criteriawhich will
determine whether someone will be considered "Fashion In" or "Fashion Out" are clothes and
shoes. What | find interesting isthat Dauntai thinks that while people have "different opinions,” if
they dress the same they will usually think the same about "Fashion In" and "Fashion Out."
Further, she can clearly articulate in words what happensto agirl if sheis"Fashion Out," and she
knows what is required to be "Fashion In," but she has adifficulty describing exactly what
"Fashion Out" is, but she will know it if she "sees" it.

| can describe fashion in better than | can describe fashion out. The peoplein our group that

| would consider to be fashion in are Nicole, Khalilah, and myself [Dauntai]. The reason

being is because we wear name brand clothes, shoes. Also the way we wear our
clothes....\When a person is fashion out they will usually get talked about by other people
to other people. Although it's not nice to talk about peopleit's something that just
happen....Really | can't explain what fashion out isbut I'll know it if | seeit. Another type
of fashion out can be like if a person wears...no name brand shoes. Some people might not
be able to afford shoes that everybody else wear so they'll just have to settle for what they
can get but some people get them because they want to. If mostly everybody wear name
brand shoes like Reebok, Nike, Adidas and you wear P.F. Flyers, Chic, or another type of
bo-bo shoe you will get talked about. People will say things like oh my gosh look at his/her
shoes. Or she got on imitation Nike or whatever the shoe look like. Redlly | can't explain
fashion-out but | can show what it look like....Although people have different opinions
most people that dress the same way will think the same and consider the same thing as
fashion out (Dauntai, written description of what happens if you are Fashion In or Fashion

Out, 11-7-96).
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Theimage of agirl who is"Fashion Out" has negative social consegquences. Given the
enormous pressure and desire adolescent girls have to "fit in" with their peers (Brown & Gilligan,
1992; Gilligan et a, 1988; Pipher, 1994; Pipher, 1994; Rosenbaum, 1993), in order to maintain
their relationships, the very systems of power they perceive as desirable will be the same systems
that continue to oppress them (hooks, 1990). Being "talked about" isto be avoided if at al
possible. Economic power becomes important if agirl isto avoid being talked about by others.
Look again at Dauntai's words, "Although people have different opinions most people that dress
the same way will think the same..." It is not whether girls who actually look the same through
dress think the same, but they are expected to think the same. Normalizing the look may lead to
normalizing ways of thinking, something necessary if the culture of power isto maintain their
power (Freire, 1973).

There are specific criteriafor the "right clothes or shoes' however, if agirl isto be
"Fashion In." Aswe continue to explore "Fashion In," notice how their normalized image of a
"perfect woman" is becoming increasingly more expensive. Look closely at Khalilah's
rationalization of cost.

Kim: Now letslook at some of the pictures. There'saNike shoein here, how isthat Fashion In?
All at the same time: Because it's name brand.

Nicole: Because it's Nike...Nike always be in.

Kim: What if it was Reebok, would that be in?

All of them: Y eah.

Kim: Soisit any name?

Nicole: But not the $29.99 pair of Reeboks.

Khalilah: It got to be at least $50.

Nicole: | mean it also depends on the price.

Nicole: Just like when Jordan and al his shoes come out the Nikes everybody buy um cause they
know they in. But they cost like a $100.

Khalilah: Like the ones we got on too.
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Kim: So what if you can't afford to pay for these, then you can't be in?
Khalilah: No it's different kinds of shoes and stuff, everybody wear Reebok Classicsthat in al the
time, that'sin every year.

Theimage of the "perfect woman™ is adorned in name brand clothes and shoes that cost a
certain amount of money. A girl can no longer naturally create the "ideal” image; she must have
economic power if shewill "look right." Reebok Classics do not sell for a price that fallswithin a
level that "everyone" can afford. And while Khalilah may think that there are options for everyone,
i.e., "Reebok Classics,” that option is not attainable to all people. Thusif agirl does not come
from afamily that has economic buying power, she would be forced to find other means, or the
images perceived as "normal™ cannot be created. Lack of economic power eliminates a good
number of girls from what the culture of power portrays as normal, and subsequently their bodies
are becoming more like objects, or displays, to perpetuate the images deemed powerful in culture.

While name brand clothes and shoes that cost a certain amount of money are central to the
criteria, and whether agirl will be "Fashion In" or "Fashion Out," there is more to theimage. A
girl must also "look™ acertain way "in" these clothes.

Kim: Why is she fashionable?

Nicole: Because she look like amodel, that look like something a model would wear....Because
you know how when um people put on their clothes and they just ook nicein them. | mean, see
somebody can put on this dress and it wouldn't ook like that on somebody else.

Khalilah: Umhum.

Nicole: | don't know, it's just something about how models put on their clothes. It makes them
look like they have class...well they have, of course they have people to um fix their clotheslike
they're suppose to look. But when people buy the stuff it's not gonnareally look like this on them
unless they really know how its suppose to look. Cause I'm sure somebody is gettin' paid to make
them look like this.

Theimage of the "perfect woman" aso looks like a model; you know, the way you are

"suppose to look." The modelson TV and in magazines today are often computer mani pul ated



59

images, and thus create representations that are not, or cannot, ever be achieved by agirl unless
she seriously jeopardizes her health (Pipher, 1994). And yet girls are looking to these images as
the norm. While Nicole is able to identify that someone is "gettin' paid to make them look like this"
sheis not identifying with the groups these "images" are benefiting. With each additional criteria
for "Fashion In" more girls who can model the "perfect” image are eliminated. Many of the cultural
stories of women with which they are seeing and hearing do not center on how we function as
human beings, but rather how girls and women can manipulate their bodiesto create desirable
visual images. The "look” iswhat they are learning is important. The time, energy, and money that
IS spent on creating these images takes away from pursuing other interests; interests that do exist as
we will explore later. The next criteriafor "Fashion In" has potentially devastating health effects

for agirl if she beginsto embody and desire the image.

Body Shape

One of sdlient features, and one of the most disabling and disempowering criteriafor the
desired image, isthe shape of agirls body. Body shapeisacrucia factor in determining whether
agirl will be considered "Fashion In" or "Fashion Out." Within this criteria we can see the socid
construction of gender, and the differencesin race. A self-perceptive, self aware girl could acquire
asense of what isright and healthy for her unique body and have this feeling rejected by the
"Image" of the "norm." Thus what is biologically right for an individual and what is visualy
constructed as normal may not be the same. While the other criteriafor the images perceived as
powerful for women can be bought, such as "healthy hair" or the "right clothes and shoes," a girls
shape cannot be purchased, but there may be other possibilities. Notice how Nicol€'s next passage
tells us precisely what eliminates a girl from meeting the "Fashion In" image, and what these
images are based from.

| knew agirl who was overweight who like to dress like al the rest of the young girls but

there was a problem, she wasn't qualified to wear some of the belly shirts and short skirts

like everyone else. Well some of the things people said about her wasn't nice. For one they

said things like she istoo big to wear that short skirt and anyway it's fashion out for her
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because it's just not meant for her to wear it. Well what I'm trying to say isjust because

you are overweight and try to wear something like the other girlsthat are smaller than you it

can be fashion out for the heavier person. If you look right and there's a certain style out
that's alittle exposing it would be fashion in. If you can't wear it then it's fashion out. |
think heavier people have clothes that are fashion in, but they want to be like al of the other
young people. (Nicole, 11-7-96, written description of what happensif you are fashion
out)

Having the right hair, and the right clothes and shoes does not matter if agirl's body is not
the "right" shape. Nicole speaks asif being "Fashion In" is something everyone can achieve,
something not determined in part by a girl's body shape, but rather the clothes she chooses to
wear. And yet she rejects her own interpretation on another occasion.

Nicole: [Fashionin] it aso depends on if something looks right on you. Just because you ook at
other people and see practically the mgjority of all the people your age wearing a certain thing like
baggy clothes, well baggy clothes might not ook good on everybody. So you really have to see
what looks best on you....Everybody can't wear what's Fashion In, because everybody, | mean
you can wear it but it's not going to look right.

Dauntai: It's not gonnalook right.

Nicole: Just like we were talking about heavier people wearing tights, Khalilah said their roles and
stuff be all look like they're uncomfortable, and well, if like you, if you see two thin people
wearing tights and it was "in" that would be Fashion In, but if you seen a heavier person wearing
tights it would be Fashion Out because it's just not right.

Dauntai: It depends.

Nicole: It'snot, | didn't mean to say that, but it'sit's not that its not right, but it's it's not
appropriate.

Dauntai: | think that...some big people look right in them [tights] and some people don't. But if
you wear a big shirt it don't look that bad...they kinda hide your whatever, fat, or whatever you

want to call it. They hide that [your fat] so you can't really seeit that much.
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Theimage of "perfect woman™ does not have fat, or at least fat that shows, that others can
see. And yet adolescence is the time when girlsincrease in weight and tend to appear "rounder” as
their hips widen and fat developsin their breasts, thighs, and buttocks (Dubas & Peterson, 1993;
Tanner, 1962). It is at thistime, when girls experience bodily changes and become softer and
rounder, their culture tells them thin is beautiful, even imperative (Pipher, 1994). Many of the
fashions these girls are looking to do not hide a girls shape, but rather accentuate and/or expose a
girlsbody. Fortunately for Khalilah, baggy clothes are one of the fashionsthat are "in." Khalilah's
religious beliefs and practices require girls at the age of 10 to begin covering all but their face
completely. Only their husband will see their "shape." Baggy clothes will not bein fashion
forever, and they are not the only fashion that people who are "Fashion In" wear. Again, many
places of their conversation they are beginning to talk about their bodies as objects. It is about
creating an image that "looks" a certain way. Where is our appreciation for difference in look, and

individual voices? They are not in cultural images of women.

Images of Femininity

While the images of women these girls are seeing are not images that portray an
appreciation for difference and uniqueness, the girls are associating with the cultural storyline of
femininity that underlies the image of their "perfect woman." This socia construction of femininity
istied in with body shapeif agirl isgoing to "look right." Notice how alack of exposure to
images of women with muscle can be potentialy disempowering to girls health.

Kim: What do you think of her? [l pointed to atall African American women dancer, you can see
the musclesin her legs]

Alysa: That's sick...Too muscular....I just think women should be feminine...you know, not
where you can see the muscle cause | think that's masculine.

Kim: Oh, so muscular isamasculine trait?

Alysa: Noit'sjust seeing the muscle.

Kim: What does feminine look like?
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Alysa: Just like you can have muscle but not really see alot of it. You don't look fat you just don't
have muscle.

Kim: I'm still curious Alysa, why you don't think it's OK for too much muscle to show.

Alysa: | don't know, | just think that men...everybody should have the muscle, but men should
show it and women shouldn't.

Not only ismuscle asign of strength, but muscle is important to our metabolic functioning
(Surgeon Generals Report, 1996). Women that "look™ muscular are not perceived as feminine to
Alysa. Weak isafeminine look, and yet aweak look may not necessarily be healthy, but it may
serve as an avenue for domination and oppression (Bordo, 1989).

Yet "looking" feminine is also about how agirl acts. | asked the girls to write about how
they experienced their bodiesin avariety of different settings. Khalilah wanted to read what she
wrote about how she experienced her body around boys. Notice femininity is a perceived means
for being in relation with others, and what is required to "look™ feminine.

Khalilah: I make sure I'm not loud and rude.

Kim: Loud and rude, what would loud and rude be?

Khalilah: Takin' al loud sayin' stupid stuff, like some girls...they just say stuff and it sounds
stupid....They think they sound cute but it it make them look ignorant.

Kim: OK, so things could make you look ignorant if you say the wrong thing? Isit important
Khalilah: And if you have a big mouth, always runnin’ your mouth all the time. | don't know, just
sayin' stupid stuff.

Kim: And thisisonly girlsthat do this?

Khalilah: | don't know, boys do it too.

Nicole: It's better for, it's always better for the boy to do that.

Khalilah: Than the girl.

Nicole: Because it looks better, | mean, the girl shouldn't act like that because...it's not feminine.

Khalilah: Like they have a big mouth always yelling out.
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Nicole: How the girls...they just sit around and they be, they be, they have dirty mouths for one,
most of the time, and they talk real loud, and they always telling something to somebody who was
suppose to say they always gettin' trouble started. And that's unattractive.

A girl cannot be "loud and rude" and till create the image of the "perfect woman" because
it would not "look" feminine. Furthermore, ignorance isalook, | was left wondering what
intelligence looks like. Pretty, passive, and quiet is "feminine" (Bordo, 1989) so to create the
image of the "perfect woman" would require agirl to give up, or lose, her voice. Imageisa
powerful source of knowing for these four girls. Not only are these girls using images as an
interpretive frame for learning about their worlds, and specifically their bodies, they are accepting
these visual images they see on face value. There needs to be ways to help girls become more
critical of these images that are providing them with major sources of knowledge. As Bustle (1996)
suggests, people need to be "literate in image." Particularly adolescent girls who are beginning to
desire and embody the limited visual images portrayed, and subsequently perceived as powerful

for women.

Looking "Right" and "Normal"

While the specific criteriafor being "Fashion In" centered around healthy hair, clothes and
shoes, body shape, and images of femininity, the underlying factor in determining whether the
images are acceptable are whether agirl "looks right" and thus, is"normal.” Notice how being
normal isabout "looking" acertain way. The conversation we had as | was trying to understand
exactly what right and normal were offered an interesting twist in the road.

Nicole: Fashion Out is, | mean Fashion Out could be, | mean, somebody could be put in a Fashion
Out category because they look weird. But that doesn't mean that your fashion is out, | mean, well
it means that it's out and its really not out because everybody has aright to look the way they want
to. But just because they don't look normal or whatever they are in Fashion Out.

Kim: OK. So normal, you've got to look normal not to be in Fashion Out? What's normal ?
Nicole: Y ou know, like what, like your hair isfixed likein anormal way and your clothes ook

decent.
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Alysa: | think well it depends on who you are because when some people, if some people have
round faces and some people have oval faces like um, like one person can like go with short hair if
they have like around face or something, but it they have an oval face they can have the exact same
hairdo but it won't look right and that could be Fashion Out with that kind of face.

Kim: OK OK so you've gotta have a hairstyle that goes with the shape of your face?

Dauntai: Y eah...Y ou gotta look right with short hair.

Again, these girlstalk about the body as an object in which they control or manipulate to
achieve adesired image; an image that needsto "look right” and "normal.” Pipher (1994) suggests
that the gap between girls sense of self and cultural prescriptions of what is"right” for females
creates enormous problems. American culture "smacks girls on the head in early adol escence”
(Pipher, 1994, p.23), for asthey enter the larger structure of their culture the emphasisin which
they are evaluated and judged shiftsto their appearance. After several days of discussing what is
right and what is normal, Nicole brought me a piece of paper with the following written passage.
This was something Nicole wrote on her own, separate from any of the things | asked the girlsto
write about. Notice how she claims anyone can determine what is "right” but they do not get to
determine whether it will be considered "normal.”

| feel that being in fashion in iswhen you look right which is determined by you and ook

normal which is determined by people. | think fashion out is not in style doesn't' look

normal. If it's right depends on the person because some people like punk rockersthink it's
normal to wear their hair the way they do. Just because it's not normal people say it's
fashion out because it's not a every day thing. People dress Fashion in everyday or try.

(Nicole, 11-20-96)

Normality is being given over to other peopl€'s perceptions of how you "look." Thus,
those with the power to create the images deemed acceptable for girls and women will determine
what looks "normal.” Notice how these girlsthink they are setting the standards, when in actuality
they may simply be unconsciously perpetuating standards set by others.

Kim: Who tells us what right is?
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Alysa: Ourselves

Kim: Ourselves. OK who else?

Nicole: When you're brought up you're taught, most people teach their kids to be neat, and then
you know, you listen to people talkin' about people and everyday about how their hair and stuff
look, that just make you want to um, you know, feel like you should do everything right because,
you know, if you're gonna put on eye-liner then if your taught to be neat or whatever, you
wouldn't want it, it's not that it shouldn't be, you wouldn't want it to be smudged all up under you
eyes.

Kim: OK, but is there a difference between what we think is right and what,

Nicole: Well normal and right well, you determine if something isright yourself, but normal is
how people look at you every day.

Kim: OK, so what isright is determined by you, you determine right?

Nicole: Yeah.

Kim: And what isnormal is how other people think of you? So other people, you could tell me if
I'm normal or not?

Nicole: Yeah.

The girls believe they determine what is"right" but others determine what is"normal.” And
normal is being associated, in part, with the images they see of women through fashion. This puts
an interesting twist into the story, for they can wear, or act, or look, the way they feel is"right,”
but they do not get to determine whether it looks "normal." Furthermore, to be "Fashion In" you
must be both "right" and "normal," and yet they do not see that they really do not even get to
determine what is "right" for if it does not go with what "others" say is"normal” then they are
"Fashion Out."

Alysa, Nicole, Dauntai, and Khalilah are learning to create the desirable images that are
considered "normal.” And yet these images portray a girl as an object, rather than images that
represent girls as whole people. Normal is becoming a " perfected look." Notice what these girls

are beginning to learn about what is "right,” and what deserves attention on their part.
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Kim: Soif you all determine what isright what are some things that you determine are right?
Nicole: Wearin' the right color lipstick.

Dauntai: Um, [pause] a hairstyle that fits you.

Nicole: If you look right with short or long hair. Cause some people don't look right with short
hair and some people don't ook right with long hair.

Alysa: Like some people wear make-up and they think it's right, but other people like me don't
wear make-up cause | don't think I look right with make-up on.

Dauntai: Y our style of clothes.

Nicole: Yeah. | say the colors you wear.

Nowhere are these girls associating looking right with behaviors, their associations are
strictly with images. And while these girls are beginning to buy into many of the images of their
culture, they are not objects, and this discrepancy between the storylines they are seeing and what
they feel as whole people creates the space for resistance. A resistance that may be a struggle to

save themselves from a culture that is not particularly kind to girls.

Resi sting the Images of the Perfect Woman

The desire to create the powerful images labeled as "Fashion In" does not come without
resistance, for the images of women these girls see daily do not necessarily alow for what is
natural. Nor do these images always create spaces for empowering girlsto develop into heathy
women. Many times throughout this particular exploration | could see the girls resist the dominate
storylines they were telling. Storylines that are teaching them to embody and desire a normalized
"Image" of a"perfect woman." Resisting perfection, perfection which is becoming associated with
looking right and normal, may be a healthy resistance. A resistance that may serve to empower
girls. Levine, Smolak, & Hayden (1994) suggest that perfectionist behaviors increase the risk of
unhealthy weight management and eating disorders. Why would we want to teach girlsto pursue
perfection; and perfection in look as compared to perfection in other pursuits? The idea of
perpetuating perfection alone should be questioned. Seeing where girlsresist perfection in look

may be helpful in finding waysto help them critically examine the cultural images, and the
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associated storylines, they are reading in hopes of offering awider view of what healthy woman
are, and can become.

Returning to Alysa's comment on how muscle does not ook good on women becauseit is
not "feminine" Nicole and Dauntai offer aview that challenges the stereotypical image of
femininity. Notice how Nicole talks about muscle, and how she and Dauntai are both resisting
storylines of gender construction. Y et also look at how Dauntai is resisting being normalized as she
brings the desired "look" back to a personal choice.

Nicole: She's not too muscular, she'sjust firm, | think she's firm, she's not too muscular.
[Alysais shaking her head no]...I think it al depends on your body. But | think that um women
should, | mean, it's OK for women to look like she [the dancer] looks because it just um, it does
give you a better definition on how you work on your body health and how you um work out and
do whatever to get that way. But | don't think that that's more masculine if you look like that.
[Alysaistaking to me as Nicole begins talking to Dauntai.]

Nicole: Don't you think that it's OK to look like that [she says this to Dauntai], | mean she
[Alysa]...thinks that muscles are masculine.

Dauntai: [says to whole group] | don't agree with her.

Kim: Y ou don't what Dauntai ?

Nicole: | don't either.

Dauntai: | don't agree with her [Alysa] cause she said that men should show, men don't
necessarily have to show their muscles, | don't think so.

Kim: What do you think about women?

Dauntai: Women they don't have to necessarily not show their muscles. It's all, it depends, it
depends upon you how you are, how you want to look like, and what |ooks best on you what you
think looks best on you.

Dauntai and Nicol€e's resistance to a more oppressive construction of gender, both feminine
and masculine, offered Alysa a potentially empowering and important perspective. A perspective

that expands the images of both men and women. Muscle is something human beings need to
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remain healthy (Surgeon Generals Report, 1996). Y et Dauntai is resisting more than the social
construction of gender and being normalized in look. Recall her comment about body shapein
relation to what a person can wear. "It depends...I think that...some big people ook right in them
[tights] and some people don't. But if you wear abig shirt it don't look that bad...they kinda hide
your whatever, fat, or whatever you want to call it." Dauntai seemsto also be resisting the
"perfect” body shape that girls and women are bombarded with daily through the visual
representationsin TV, magazines, and billboards (Brown & Gilligan, 1992; Gilligan, 1982/1993;
Harper & Marshall, 1991; Levine, Smolak, & Hayden, 1994; Nagel & Jones, 1992; Pipher, 1994,
Wolf, 1991). Images that may disempower girls from developing into healthy women, for these
images are often computer manipulated, and thus fal se representations (Pipher, 1994). While
Dauntai says "big people” | am left wondering if "big" means obese or if "big" means a shape that
is not within the narrow images portrayed for a " perfect woman."

The girls resistance to the images perceived as powerful for women goes beyond a
resistance to the "look™ however. "Fashion In" is perceived as imperative if these girlsareto bein
relationship with others, and yet some of them are simultaneously resisting the accompanying
effects of "Fashion In." Thereisarea need for these girls to have relationships with other people,
but the perceived power to attain the relationships hold many false promises. Some of these girls
are learning the effects of "Fashion In" and they are not liking these associated effects.

Nicole: | don't know her so | can't call her that. | just know she look at me every day....She look
at me every day like she got a problem that all. Lookin' at my clothes and | hate when girls do that.
Khalilah: Look at you up and down.

Kim: Why do you think they do that?

Khalilah: Seeif they dress better.

Nicole: A darker, | guessthey like what they see.

Kim: What?

Nicole: They must like what they see.
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Those who are "Fashion In" receive scrutinizing looks from others. Nicole models many of
the criteriafor being "Fashion In." Y et to be viewed as a display case does not |leave much room
for getting to know awho aperson is, and is becoming; or even who they hope to become. Nicole
writes about what she wishes her friends understood about her most. Jealousy enters the picture,
asjealousy and can keep people from getting to know all that lies beneath the surface; beneath the
image.

WEell alot of people say they don't like me because | think I'm pretty, well maybe they don't

like me because | really am, and they aren't! Well | am tired of silly people who always say

| think I'm too good. Well they never have a chance to really get to know me. Because if
they don't like me they are just gonna have to get over it. Because not in any shape or form
do | mistreat anyone because | think | better, but some people just don't like youl!

The images associated with power carry the price tag of jealousy. However, this jealousy is
not limited to relationships with only girls, as the relationships with boys begin entering the scene.
Nicole: [Girlg] like walk past you and say something about you...

Khalilah: Cause they jealous.

Nicole: They act like they, act like they sayin' something about somethin’ el se.

Dauntai: Like | wasn't talkin' about you, | was talkin' about somebody el se.

Nicole: | was about to go off this morning though because, | don't know what it is, but | do not
think Shantell likes me, cause of Diron.

Khalilah: Umhum.

These girls cannot win for if they are "Fashion Out" they get talked about by others, and if
they are "Fashion In" they get talked about by others. There are more concerns however.

Nicole: Adults should understand us more because we're growin' up in atime much harder than
they grew up. Because | mean...you have boys who try to take advantage of you. | mean it
probably happened back then, but not as much as it happens now....My daddy always [she
laughs], he always holler, well you know they only want one thing, and then um | be hearin' boys

be talkin' like you know, they be like, they feel agirls head up and then they tellin’ al these lies.
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Khalilah: After they get it they gone. That's what they want.

Kim: What do they want?

Khalilah: Y our body. [others laugh]

Nicole: Khalilahissilly, but it is not funny.

Kim: Why do you think that is?

Khalilah: Cause that what everybody do now. That's what all the older boys do, so they [younger
boys] wanna be like them.

Kim: What do they do?

Dauntai: They have sex. Some boys take advantage of girls though cause like some of them girls
they be they real easy and stuff, and they just don't care.

Alysa: Sometimesits probably just for popularity.

Khalilah: There's girls pregnant at our age.

Dauntai: Yep, itsawholelot of girlsthat's pregnant, too many, not at this school that | know of,
but at Mallard there's whole lot of them.

The concerns these girls have are real, and many are frightening. Not only can listening to
the stories adolescent girlstell about their bodies help us to better see, their storieswill help those
who are different from them to understand them better. Or as Dauntai wrote, "This group...gave
me a chance...to tell an older person how younger people are because some older people don't
understand and they act like they don't want to take the time to listen to what other younger people
are like or what they think" (Journal entry, 11-26-96).

Dauntai's comment, "They [adults] act like they don't want to take the timeto listen...”
leaves me wondering about what can happen if we truly listen. Listening can be frightening for we
may be forced to see parts of aworld in which we have helped create that serve to benefit a select
and limited population at the expense of many other populations. It is not comfortable when you
wake up and redlize that you are as much a cause of oppression as a potential way out. The sad
realization that accompanies the girls story of "Fashion In" and "Fashion Out" is that the perceived

powerful images Dauntai, Alysa, Nicole, and Khalilah are learning to create and desire require
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them in part, to view their bodies as objects (Bordo, 1989) for other peopl€e's aesthetic viewing
pleasure.

Theimage of the "perfect woman™ continues to be perpetuated, as do al the associated
effects. And while the "perfect woman" is amyth, her imageis not. The Oxford English Dictionary
definesmyth as"A purely fictitious narrative usually involving supernatural persons, actions,
events, and embodying some popular idea concerning natural or historical phenomena’ (p. 1889).
The "perfect woman" does not exist, but her "image" is becoming internalized within these four
girls as somehow they continue to strive in one way or another to become this "perfect woman;" a
woman no one can ever become for she is an object. "Fashion In" isthe girlsway of perpetuating
the myth that awoman is an image. Adolescence isthe initiation process whereby girlslearn to
create, and encourage others, to desire the "image" of the "perfect woman.” What | wonder is
why? "The oppressed have been destroyed precisely because their situation has reduced them to
things....They cannot enter the struggle as objectsin order to later become subjects’ (Freire, 1973,
p. 55). Said differently, girls cannot enter the struggles of adolescence as "images' to later become
healthy women. The question will become, what are we as knowledge creators, educators, and

members of society doing about it?
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Chapter 4

Unveiling the Private: Journals, Individual Voices, Silenced Dialogues

The leaves fallen, the trees bare. It is cold, dark, sad. Everything seems dead, stripped
down to nothing more than a shell. All that remains are pictures, transcripts, [and
journals]----images and text. Everything has ended. | run the streets alone, no oneto talk
with [but myself]. My time with the girls no longer regular. Their words, the sounds of their
voi ces, the images of their faces tucked safely away in my heart and mind. I'mleft alone
[with only my private conversation]. Even my faithful cat who sat on my lap as | would
write has died. My words, like winter, cold, empty, colorless, lifeless. The process now
moves forward through the difficult lonely phase. How do | best represent the voices of the
four girls who have given me so much? What if | can't do it? How do | bring life back into
the story? (Oliver & Bustle, 1997)
| had spent hours lingering through stores looking for "just the right journals’ for Dauntai,
Alysa, Khalilah, and Nicole. | wanted something that "looked" like the sense | had about these
girls; afeeling | could not put into words, but | would know what | was looking for when | saw it.
After severa different attempts at finding the "right” journals | came across an entire display; |
found what | wanted. Much of my decision about which journal to get whom came from the girls
"Personal Maps' and the little | knew about them from the couple of times | had been in their class.
| had the girls do "Personal Maps" the first day we met together as a group. My intent with
these maps was to see where they spent their time, what they did, and who they did things with.
Hatch & Wisniewski (1995) suggest that understanding individua livesis central in the narrative
research process. The "Personal Maps' was also a non-threatening way to ease into the project,
and yet their maps would alow me to begin to understand a little about their lives. | asked them to
draw amap that indicated the spaces in which they spent time during the day. | gave them an
example of how in the morning | wake up in my home so thefirst place | would draw was my
home. | asked them to label the places, telling me what they did in each space, how much time they

spent there, and who was there. | gave them six different colors of paper to begin with. Each time
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they changed spaces they were to change colors of paper. Later they would each talk me through
their map explaining what they had drawn and written, filling in the gaps when necessary.

While the "Personal Maps" were helpful as | was selecting the girls journas, | was still
going more on afeeling than anything concrete | could name. | sat in the gym with Scott waiting
for the studentsto comein. | had the journals for the girlsin my hand as Khalilah and Alysa
entered the gym first. Asthey camein | motioned for them to come to where | was, they were
smiling as they walked toward me. | showed them the journals and told them that | had a difficult
time choosing as| really did not know them well and it is hard to buy something for someone you
really do not know. | had spent quite a bit of time selecting the journals as | wanted to get them
something that reminded me of them. Alysawas the easiest as she told me she liked animalsand in
her "Personal Map" she talked often about playing in the backyard with her dogs. | got her a
journal with three dogs in a basket. Khalilah was the most difficult, but | chose one covered in red
rose buds. To me, red is a deep color, and there is a depth of meaning behind roses. Khalilah
seemed like ayoung lady with a depth of character just waiting to come alive. She immediately
said, "l like that one!" as she pointed to the one with rose buds. | was happy as that was the
journa | chose for her. Alysa also went immediately to the journa with the dogs. Dauntai walked
over not long after the other two and | asked her which journal she liked. She pointed to the one
that | intended to be hers; acat sitting on awindowsill, watching quietly. Dauntai is quiet, at least
she had been thus far, and she had avery caming, yet attentive disposition. | chose ajournal with
apasture of sunflowers and a blue sky for Nicole. Nicole sang in her community on aregular
basis, usually through her church, and had mentioned liking flowers. To me, songs can brighten
our world and sunflowers are bright. She too liked the one | selected for her.

My hope with these journals, was to have the girls document the times they noticed their
bodies. | asked them to write about the times they noticed their bodies, what they were doing when
they noticed their bodies, how they were feeling, and what they were thinking. It started that way,
but very soon the journals became a space where | could respond to each girl asan individual, not

just amember of the "group” with which we worked. As| wrote back and forth with Nicole,
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Dauntai, Alysa, and Khalilah the conversation began to change. | did not realize until very closeto
the end of our time together just how much the conversation differed from our group
conversations, and yet the issues in the journals were how these four girls personally experienced
many of the issues that were raised in the group conversations. It was a private conversation
however, and they wrote about things they would not always talk about in the group, or how they
felt about some of the things we talked about in the group. In the group they would talk about
"people our age" not always them asindividuals. In their journals they spoke of themselves.

| too communicated differently in their journals than | did in the group. Within the journals
there was no group hierarchy. Regardless of my efforts to have a group where every voice could
be heard, and every girl could speak, their was still ahierarchy. Nicole dominated the
conversation, and Khalilah was a close second. Dauntai listened, but when she spoke there was
always adifferent tone, one which often forced us to think about what we were saying. Alysa
however, was the most different of the group, and subsequently the one whose voice was most
silenced. She did however speak, but quite often the others did not agree with her. | sensed it was
different for her than for the others, but | felt unsure. What was interesting to me was that Alysa
and Khalilah wrote the most in their journals, and | too wrote alot in their journals. Both girls
wrote about feelings that were associated with certain forms of oppression, yet Alysa asked
guestionsin her journal. Dauntai spoke morein her journa than in the group, Nicole wrote but her
entries were not as private as the other girls. Often, she would discuss what she wrote in her
journal in the group conversation, however she did not aways indicate to the group that these
issues were things she was writing about in her journal. | did not fully realize what was happening
aswewrotein these journals, but | realize now the true importance of being able to have a private
conversation. Cooper (1991) suggests that " Students can use journal writing to facilitate finding a
voice, avoice needed before any kind of dialogue can ever take place between them and their
culture” (p. 109). These four girls were finding and speaking their voicesin away where these

voices could be heard.
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Their journals became the place where their voices could be heard on adifferent level, a
level that could not be silenced in agroup. Further, their journals allowed me to take what was
being said privately, combine it with our group discussions, and use both conversations as we
began to critically examine some of the issues and storylines, and imagine what it could be like if
these things were not true, or if they were different. Journal writing serves as aform of self-
reflection and self analysis. "V oices in the culture are constructed voices that mirror an integration
on the individual voice and common cultural voices. Finding a place in the culture is finding one's
constructed voice" (Cooper, 1991, p. 110). Y et they were not only sharing their "constructed
voices' but they were also hearing my "constructed voice," and mine was different as they will tell
you later. | questioned them, | asked them to try things, | answered questions as | knew them, and
| encouraged them to write. My voice was far from passivein their journals, for my experience as
awoman allows me to see things they cannot see yet, and subsequently can allow me to share
some of that with them in hopes that they may become more aware of some of the things that can
be potentially harmful. And yet they too could see thingsthat | could not see, and were sharing
their insights with me. Insights that have helped me to better understand some of the empowering
and disempowering issues in girl's and women's lives, and how these issues may affect our
health.

Aswith the change in seasons, so too comes the change in understanding and the level of
seeing; seeing and hearing something different. Asthe leaves began to cover the ground, as winter
approached, | began to better see what they were telling me, and what | was doing. | only wish |
could have seen sooner what was happening in their journals, but there are seasons for a reason;
and research hasits own seasons. As leaves fall, they plant their seeds for spring. So too, can
ideas and stories be planted for alater time, their stories and mine. What follows is part of the
private conversation | had with Khalilah, Alysa, Dauntai, and Nicole. But thereis also part of my
conversation with myself, and with my interpretations of others research, a part that has only

blossomed because of thinking about what these four girls have said. This may read rough at times
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for I did not conscioudly plan this, yet as | continued to respond to the concerns of four eighth

grade girls, and as | struggled as aresearcher to understand, it just happened.

Khalilah--Veiled From Others Eyes: Yet aClear Voicefor Others Listening Ears

"Pay attention to the times you notice or think about your body. 1) What are you doing during
these times?; 2) What are you fedling?, 3) What are you thinking?' (My first comment in Khalilah's
journal)
| am about to get in the shower. Every time I'm about to get in the shower | always notice
my body. | usually think, maybe | need to loose some of thisfat on my stomach. | think it
looks nasty to have a big stomach. Some of my friends say, "Khalilah you don't eat, that's
why you're skinny." but that's not why | just don't eat what | don't like to eat. So if my
mother makes something for dinner | don't like | don't eat. A couple of weeksago | never
ate until dinner. When you don't eat for awhile when you do eat your not hungry. My
mother told me | needed to start eating because | was getting tired easy and weak. | don't
eat in school because | don't like eating in front of people | don't really know. Well any
ways | need to get back on the subject. Also | think what will people think if they had saw
my stomach. It's not really big, I'm just not satisfied w/ it. | just got finish looking at my
nose. This ear ring in my nose ismessing up my skin and | don't likeit. It's getting aring
around the spot my noseis pierced. My mother says | should take it out and let it heal. But
| don't want to because it looks ugly. If | do let it heal I'm going to want to get pierced
again but | don't think my mother will let me. So I'm going to wait alittle bit longer and if
it doesn't heal I'm going to let it heal and pierceit again. (Khalilah, Journal entry, 10-5-96)
Khalilah'sfirst journal entry left me thinking about many different things. Why isit that
eating in front of people is something to worry about? | know exactly what she is talking about, as
| too have often felt the same way about eating in front of others. Itisasif taking care of ourselves
by nourishing and restoring used energy is not "proper” or is something to be "ashamed of."
Esson also (1995) noted thisin her work with adolescent girls. She too found the girlsin her study

did not like to eat around others, particularly boys, because they felt embarrassed, they thought that
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the boys would say, "oh God, look at that pig!" (Esson, 1995, p.1). When abiological function of
living becomes a social phenomenon, as eating has seemed to become, issues begin to arise that
might not otherwise. Third world countries do not have the same numbers of anorexic or bulimic
cases that the Unites States have. | am left wondering whether eating disorders would be so
prevalent in adolescent girls (Levine, Smolak, & Hayden, 1994; Nagel & Jones, 1992; Pipher,
1994; Steiner-Adair, 1990) if eating was considered a necessity, something everyone doesto live,
rather than a social function to be judged by others? Steiner-Adair (1990) has found that "girls who
are unable to identify the societal values that are detrimental to their developmenta needs, and who
identify with the ideal image that is projected by these values, are at risk for developing eating
disorders’ (p. 172). Socia valueis placed on "body image,” not valuable functions of living.
Concern with "body image--outer appearance” is noted by many (Brown & Gilligan, 1992;
Elkind, 1984; Godin & Shephard, 1986; Levine, Smolak, & Hayden, 1994; Phinney & Rosenthal,
1992; Pipher, 1994; and Rosenbaum, 1993) to be a major concern for adolescent girls. Clearly
Khalilah'sjournal entry illustrates this concern. In Erikson's (1968) work on adolescent identity he
wrote, "We cannot separate personal growth and communal change, nor can we separate...the
identity crisisinindividual life and contemporary crisisin historical development because the two
help to define each other and are truly relative to each other” (p. 23). Thus, as girls begin joining
the culture, they are immersed with images and ideals of young women, women whose bodies are
not necessarily an "image" of stereotypica health (Brown & Gilligan, 1992; Levine, Smolak, &
Hayden, 1994; Nagel & Jones, 1992). And the images they are confronted with are certainly not
without imperfections. It does not take much to see how some of these concerns can be held by
young girls. We are teaching them the myth that the "perfect woman" is an "image." The question
becomes, how and what can adults do to help adolescent girls become more critical of some of the
cultural messages and images with which they hear and see? As | began to see what Khalilah was
saying | could better respond. | wrote to Khalilah in her journal in response to her first entry. This
was a bit awkward at first because it was early on and | did not really know her well, but she was

telling me some things that | could not "just let pass’ and so | wrote:
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Dear Khdlilah,

| would like you to try something, and see what happens. | want you to eat something
healthy for breakfast like maybe some cereal, or toast and fruit, or abagel and a piece of
fruit, and then | want you to think about HOW your body feels that morning. For example,
are you more tired or more awake in your morning classes? Do you fedl like you have more
energy or less energy say in PE? But think about how your body feels and write about it in
your journa. Y ou might need to do this at least 4 or 5 timesto get use to paying attention to
how your body feels. And | want you to do the same thing when you don't eat. Like if you
don't eat lunch think about how your body is feeling that afternoon and write about it to me
inyour journa. Remember it will be really important if you are going to be able to notice
how your body is feeling when you eat breakfast that you do it for awhile! :-)

Second thing, your mom is probably right about letting your nose heal! | don't know what
happens when you take the ring out of your nose, but | have left earrings out of my earsfor
months and the holes never close. It might be different with your nose. Y ou might ask your
mother. Also what | have done when my ears got infected was to clean them with peroxide.
It helped kill the infection.

Last thing (I hope you like orange pen as | have written alot!) as you begin and continue
developing your stomach will probably not be asflat. That isvery normal. | don't know
whether you have started your period yet or not, but if you have you may notice that your
stomach gets alittle bigger or kinda poochy afew days before your period and during.
Again thisisvery normal. If you would like | can show you some different exercisesto
help your stomach become stronger and develop more muscle. Asyou develop muscle it
becomes more firm. Let me know if you want me to show you some things. The other girls
might want to know too so we could do it one day in class.

Thank you for writing to me in your journal. | hope you will keep writing to me!

Kim
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Khalilah did not write again in her journa until the end of October, approximately four
weeks later. Y et in that time she had taken out her nose ring, and told me that she tried the peroxide
and it was healing. She also ate in class one morning when | brought in homemade rolls, however
sheinsisted that the others eat too. She did not however, ask me to show her exercisesto help tone
her stomach muscles.

Khalilah had been on afield trip the day we did a freewriting exercise where the theme was
"The Body" and every sentence was to begin with "I'm afraid that..." so | asked her to do thisin
her journal. The other girls were also writing in their journals. | had found that only Dauntai and
Alysawould write at home. Nicole had written only once or twice, and Khalilah had started asking
me to keep her journa as she was afraid someone would find it and read it. | began to give the girls
alittletimein class to read through their journals and write whatever they wanted or respond to
what | had written. Occasionally 1'd ask them to write about something specific, usually in relation
to the group conversations we had. | aso noticed that when they wrote at the beginning of the class
they tended to have an easier time talking. | am not sure why, but it seemed that having something
to look at, or given the time to think before we started talking was helpful. Even though they
seldom, and some of them never, discussed their journal entries in the group, the other writing
most of them did was often discussed publicly. | would always begin the day where we left off the
previous day so it was avery consistent progression in our conversation. Khalilah's journal entry
read:

I'm afraid that my stomach will get too big. I'm afraid that my whole body will get too big.

I'm afraid that as I'm getting older I'm getting more ugly. I'm afraid that I'm not going to

be able to accomplish what | want to. (Journal entry, 10-29-96)

When she finished | asked her to write about what she "hoped for." What | was beginning
to see was when | asked the girlsto write about the way they wished things were they were better
ableto articulate the way "things are." Edelsky (1994) suggests that part of educating for

democracy includes looking at what people "hope." "Hope--something that comes from learning
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about prior struggles against systems of domination, struggles that did have some effect (Edelsky,
1994, p. 254). Khalilah wrote:

| hope that my stomach will get smaller. | also hope that | will be able to accomplish what |

want to. | hopethat | will get prettier and prettier as the years pass on. My mother says that

she thinks I'm pretty. | do sometimes and sometimes | don't. | get alot of compliments
from older and younger people. | think people will pay more attention to me if | didn't wear
my scarf. Because when mostly boys walk past me they just glance at me and turn away
but | think if they just look at me for a minute they will seethat I'm very pretty. Girls do
that too. Some girls don't like to hang around ugly girls because they might make the boys
turn away from them. Some girls don't pay attention to me because | wear a scarf and |
don't like that. Sometimes | just fedl like taking my scarf off. When | do | think everyone
will like me even the boys. | think | have anice figure but | can't show it. In my religion
the women are only allowed to show their figure to their husband. When | get around 17 or

18 | get to make my decision if | want to be aMuslim or not. | think | am till going to be

one but I'm just not going to wear my scarf. | think | have very pretty hair and | would like

to show it. (Journal entry, 10-29-96)

As| sat on my bedroom floor reading her journal later that day tears rolled down my
cheeks. | found myself asking, as | have time and time again, why do we have to live in a culture
that places so much emphasis on the way we look? Why does it seem that we have to "look right"”
before someone will listen to us or like us? Why does our literature on adolescent devel opment
make this sound "normal," when the sad readlity is that thisis a constructed oppression? What can
we do as educators to help adolescent girls? | did not have comforting answers to my questions,
only more questions. It just did not seem right for Khalilah to have to experience some of what she
was writing about. Y et how was | to respond to her? How was | to respond in away that did not
perpetuate the emphasis on "body image?' What was | to say to this 13 year old girl? | thought
about what she wrote the rest of the day, and every time | did there was a subtle ache in my heart.

Here | was "doing research” and sure | could have just "listened" and never responded, but that is
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not morally right for me. The next morning | wrote to Khalilah. | tried hard to respond to her
concerns, in her language, and at the same time place the emphasis on voice rather than image. |
wrote:

Dear Khdlilah,

Thereisalot | would like to talk with you about after reading this. Not al right now

however. First, what isit you hope to accomplish and why are you afraid you won't be

able to? From what | know about you | think you will be able to accomplish anything you

want. One of the first things | noticed about you, and it is still my favorite part of you, is

that you have something to say and you are not afraid to say what you think and how you

feel. A lot of people your age won't do that. | admire you for being willing to say what you

think isimportant. | hope you aways will.

In response to some of the other things you wrote---1 think people will notice you for many

reasons. Remember we are much more than a pretty face or a nice shape, we are people.

Y ou smile at people al the time and that makes people feel good. Y ou are funny, smart,

and willing to speak. Let people notice Y OU not just what you look like. Really beautiful

people are much more than their looks. Many of them are the ones who want to accomplish

something. Y ou are one of those people! By the way, | think your scarf is neat! It is part of

who Y OU are and that is special because you are special!

Kim

The next day | was with them the first thing Khalilah asked, right in the middle of someone
talking, was, "Did you read my journa?" | responded, "Yes." She continued, "Did you write
anything?' | told her that | did, and asked if she would like to seeit. She wanted the journal
immediately, and after | gave it to her she got up from our table, went over to acorner to read. The
rest of us continued our discussion and when she finished reading her journal she came back, sat
down, and joined in the conversation. She never said anything about that journal entry, nor did she
ever mention any of those concernsin the group conversation. Our private conversation took place

solely through writing to each other. Two weeks later she wrote:
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| hope to accomplish many things but my most important isto go to college and to become

an accountant. After that | want to get a house and have afamily. Also | would like to get a

job at the age of 14 so that | can start to get things on my own. P.S. Some people call me

Smiley because | smile all thetime. (Journal entry, 11-11-96)

The following week | asked all four girlsto write in their journals about, "What you think
about in terms of your body when you are around your friends, around boys, by yourself, around
your family, when you look in the mirror, and when you are moving" (11-14-96). Khalilah wrote:

When I'm around my friends or especially when I'm around girls | don't know | pay close

attention to my body. | make sure my clothes are fixed right and my eyeliner is not

smeared. And also make sure there are no burgersin my nose. That's onething | can't

stand. When I'm around boys | have to be perfect. [emphasis added] | have to make sure

everything is right even my face expression. | make sure I'm not loud and rude. When I'm
at home with my sisters or by myself | don't really careif my clothes are all twisted and if
my make-up is smeared. No one's going to see me so | don't care. When I'm around my
family | like to look neat and stuff but it doesn't really matter. They know how | really look
and how neat | am. So!! When | look in the mirror | make faces to see which face looks
best and | even model to see what | look like. When I'm moving when people are around |
make sure my shirt doesn't come up when my handsareintheair. And aso | seeif | can
see the print of my stomach through my shirt when | put my handsin the air. (Journal
entry, 11-14-96)
After the girls finished writing Khalilah asked if she could read her journal out loud. Thiswasthe
first time she had ever shared anything from her journal with the group. After sheread we al
discussed some of the issues, adiscussion | will elaborate later. But once the group became
involved the issues became more generalized, not as personalized. | responded to her journa entry
later that evening. "Dear Khalilah, | am wondering, you said that what is most important to you is

'to go to college and to become an accountant.’ When you are around boys do you ever talk about
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what you want to do? What about girls, do you ever talk about what you want to do around them?"
(11-14-96)

| sometimes talk about what | want to do around boys. But the only thing we talk about is

what kind of car we're going to get when we get older. When I'm around girls only oncein

awhile we talk about what we want to do. We talk about where we're going to live, how

many children we're going to have ect. We have lots of fun doing this! (Journal entry 11-

20-96)

| had asked the girls to go through their journals and to look at some of the things they had
written about and then to write about "how they wished things could be." We had moved to atime
in our group conversations where we were beginning to imagine what it would be like if things
were different, and exploring aternative possibilities. Khalilah wrote:

| wish for many things. | wish that my stomach wasflat. | al'so wish that | do go to college

and become an accountant....| also wish that | have enough money to go shopping at the

mall and get al the shoes and clothes | want. Later on | wish that | get married and have at

least 2-3 children. (Khalilah, Journal entry, 11-21-96)

Dear Khalilah: Did you know that most young women don't have compl etely flat

stomach's? When | was your age | remember hating my stomach because it wasn't

completely flat. | really wish now someone had told me that alot of girls and young

women didn't have flat stomach's. Y ou mentioned wanting to have children. You are

changing size and shape now so you will be able to have children later. Part of that change

includes your stomach and that should be something to appreciate.

| aso hope you go to college. You are MUCH too bright not to continue your education. |

would want you to be my accountant! (but you need that education!)

While we had discussed as a group what this experience of working together had been like
for them, and | even asked them to write about it in their journals, for at thispoint | had cometo
realize what they were saying in their journals was allittle different, | had not thought to ask what

writing in the journal with me had been like. | went back after the first of the year, asked the girls
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to al go back and read everything that was in their journals, and then write to me about what it had

been like writing in their journals. In addition, | marked each of the entriesthat | was using in their

stories so they could see what was going in our "book™ asthey called it. Khalilah wrote:
Some of these things | wrote in thisjournal | can't believe | wrote for someone to see that |
didn't really know at first. | usually don't express what | have to say around grown-ups. |
don't even tell my mother how | feel. She says | can tell her anything but | can't. In this
journal 1 have expressed alot of my feelings and said what | needed to say. I'm glad | said
some of these things to get them off my chest. | wish | could do this more often. (Journal
entry 1-28-97)

Alysa--A Struggle to be Heard: The Struggle to be Noticed

"Pay attention to the times you notice or think about your body. 1) What are you doing
during these times?; 2) What are you feeling?; 3) What are you thinking?' (My first comment in
Alysasjournal)

| think about my body (looks) al the time. Since | like wearing short shirts I'm always

thinking about sucking in my stomach. During lunch, | usually eat alittle chicken salad and

drink a carton of milk. | normally don't eat breakfast, and eat a good dinner. | don't think
about my health awhole lot because | figure aslong as I'm healthy why worry! Sometimes

| try to exercise but normally can't find the time. (Alysa, Journal entry, 10-4-96)

| found Alysasfirst entry very interesting. Alysathinks about her body in terms that
objectify her (i.e., "looks"), and yet sheis able to distinguish what it is about her body she thinks
about. When | first read "(looks)" | thought to myself, hereis ayoung girl who is objectifying her
body and simultaneously showing that she knows that her body is more than just her "looks." |
wanted to know more. In part, | was left wondering whether her choice and desire for certain
fashions was why she felt she needed to suck in her stomach.

Dear Alysa,

Y ou said that you think about how your body "looks" all the time. Y ou said that you are

always thinking about having to suck your stomach in. Why do you think you have to suck
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in your stomach? | am also wondering, do you ever think about what your body "feels"

like, not just looks like? For example, when you run around the yard playing with your

dogs do you ever think about how you feel? Next time you are outside playing would you

think about how your body feels and write about it in your journal? Thank you Alysal

(Journal entry, 10-12-96)

Kim

Early on in the semester | wondered what might happen if these girls could begin to think
about "how" they felt when they played. All four girls indicated that they did some type of physica
activity during the day, which contradicts much of the literature on adolescent girls physical
activity patterns (Godin & Shephard, 1986; Prokhorov, Perry, Kelder, & Klepp, 1993; Sallis &
McKenzie, 1991; Vertinsky, 1992). Y et these four girls considered the physical activitiesthey did
as play, not exercise. Exercise meant running around a track, doing sit-ups and push-ups. These
types of activitiesthey did not choose to do on their own. Play, what they did do, meant for
example to Alysa, chasing her dogsin the back yard or throwing a ball with the dogs. As someone
who values regular physical activity because of the associated feelings | get from exercise, |
wondered whether these girls every thought about what it "felt like" when they were active.

"Today | thought about my body all day! The shirt | was wearing was making me look fat
so | had to suck "it" in al day" (Alysa, Journal entry 10-8-96).

Dear Alysa,
When you think of yourself asfat isit because of your stomach? Isthat why you "suck it
in?" 1 am wondering, and this happens to me too so | know what you are talking about a
little, why do you think your stomach has to be flat or thin? Or am | not understanding
what you mean? (Journal entry, 10-12-96)

Kim

Dear Ms. Oliver,
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I'm concerned about my health sometimes. | try to exercise but I'm not into it sometimes. |
think it's because | don't like doing things like that by myself. | like having company to
talk to because unless I'm talking, I'm not happy. (Journal entry, 10-12-96)
Alysasjournal entry reminded me of Brown & Gilligan (1992) and Barbieri's (1995)

work with adolescent girls. They too found adolescent girls had a strong need to be in relationship

with othersin order to be happy. Y et | wanted to know what it was about talking that made Alysa

happy.

Dear Alysa,
Two things | want to comment on. First, | also like having company when | exercise. | run
with my friend Lynn and | don't like running nearly as much when she doesn't go. We talk
about al sorts of things and it makes me happy when | run with her. Have you ever tried
exercising with afriend, like maybe Paula or Katie? Y ou know it doesn't have to be
running. Did you know that running around in the backyard with your dogsis aform of
exercise? Have you ever thought about playing keep away from your dogs with one of
your friends? One more thing, what isit about talking that makes you happy? (Journal
entry, no date)

Kim
| think | have to suck in my stomach to look better. When I'm running outside w/ my dogs
| feel happy and like I'm loosing weight. | think I'm fat because of my legs. There not so
fat that | can't wear short-shorts but | don't like wearing just my bathing suit when | tan.
My stomach, | admit, isn't that big, | mean, this summer, all | wore was shorts & my
bikiny top. | think my stomach needs to be flat because guys like skinny girls. Paula's
Aunt livesw/ me so | play w/ her alot. We'l throw the football and this weekend we
played baseball w/ my sister & her friend. | like to talk because when | talk I'm noticed and
when | don't, I'm not. When I'm talking and giving info to people, or just saying
whatever, it just makes me happy. It's hard to explain. When I'm talking people know that

| want to be around them. My dad told me you should always act like you have been
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waiting all day to see the person your talking too. | try to do that, but sometimesit's hard. |

want to know how | can have fun while doing physical fithess and exercising. (Journal

entry, 10-15-96)

As| sat on my bedroom floor, the place | went to read the girls' journals and think about
what they said, my cat always perched on my lap, | found myself grabbing for my own journal. In
my journal | would often write my reactions to the girls journal entries. | read and reread Alysa's
words, and then | wrote. | did not write much, but | as | was writing | was thinking of Alysa, |
was thinking of a 13 year old girl whose words spoke more than even she could realize. | looked
down at my own words, my own reactions to Alysa, and those reactions were: "Somebody please
hear my voice, hear what isimportant to me, hear my feelings, hear my thoughts, don't just look at
my body, don't just judge me by my shape, by my clothes, by my hair, somebody please listen so
| will be noticed for who | am." Those were my reactions to Alysa'sjournal. But was that what her
voice was saying, or was that what my voice was saying? Or was that the voice of awoman trying
desperately to get back her voice, the voice lost during adolescence? | am still left wondering.

As| still wonder about my reactionsto her journal, | began to better see several issues
simultaneoudly in Alysa's entries and how those issues connected with some of her freewriting. |
have since gone back to some of Alysa's freewriting for she, unlike the others, seldom shared or
talked about these issues in the group conversation. They too tended to be part of the private
conversation. Two in particular | find interesting when juxtaposed and connected with her journal.
At the beginning of the semester the first freewriting exercise the girls did in the group, the theme
was "The Body" and every sentence was to begin with "Sometimes | wish..." Toward the end of

the semester the theme was " The Perfect Woman." Alysawrote:

The Body The perfect woman...
Sometimes | wish... Tdll

| could be pretty Skinny

| could be skinny Pretty eyes, nose, mouth

| could be smart Hair style fits her face
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| could be popular Nice clothes

| could be older Niceto everyone
| had a boyfriend No enemys

| didn't have a boyfriend Not mean

| could win something Good family

| could be perfect Hard worker

| could get along w/ my mom Gets good grades

| could get dong w/ my dad & hisfamily  (12-3-96)

| could get along w/ everyone

(9-24-96)

Think back to "Fashion In" and "Fashion Out." Fashion is one of the cultural codes that tell
these girlswhat is "right" and "normal™ about their bodies. Rosenbaum (1993) suggests that
because the body is often times viewed as areflection of the self, and that as society continues to
eroticize and transform women's bodies into sexual objects, adolescent girls, asthey begin to
develop into young women, find their bodies to be a major source of conflict. For Alysa, Dauntai,
Nicole, and Khalilah, it is through fashion that part of this conflict takes place. Alysafeelsfat
because of what she wears. Short shirts and short shorts are considered "Fashion In" and Alysa
likes to wear these types of clothes. And yet these articles of clothing make her "fedl fat." Alysais
not fat. Sheis5 feet 2 inches, wearsa size 5-6 in jeans, and is approximately 115 pounds. Y et
even this"size" does not fit the size of her idealized image of what a woman should be, an image
that is partially constructed through fashion.

Alysaisnot alonein her feelings of inadequacies, for many adolescent girls, and | would
also say women, feel a sense of disappointment when their body does not fit the "image” of the
"ideal" body (Gilligan, 1982/1993), an ideal that is continuing to grow further from healthy reality
and toward a dangerous myth (Wolf, 1991). And as girls begin to act on behalf of what others are
saying, (i.e., about being "Fashion In") even at the expense of themselves, they gain in socially

desirable ways (Brown & Gilligan, 1992). As girls become more self-conscious, both in thinking
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and feeling, there is more pressure from their peers to preserve the "norm," see things "the right
way," or feel and think what "we" feel and think.

Early adolescenceis atime of not only relying on peer relationships, but also atime when
many pay particular attention to the waysin which adult women feel, think, and express their
thoughts, name their relationships, and act the way they do (Brown & Gilligan, 1992). Many learn
to give up, or give over, their version of reality to those who have the power to name experience,
and the power to construct norms of right conduct. As the desire to connect with peers becomes
greater, they seek approval denying their own knowledge and experience, thus entering aworld of
constant relational treachery. That is, aworld full of fear of being "too different [from others], not
pretty enough, not nice enough, subtle enough, smart enough” (Brown & Gilligan, 1992, p. 101).
Thinking and feeling thus become conventional, asit is crucia to be able to take on different
interpretationsif girls are going to remain connected and stay in relationship ( Gilligan et a, 1988).
The stories these girls share become their ways of acting together. And it isthe "popular” girls that
model many of the "images," or repeat many of the stories, that others strive to achieve through
their relationships in hopes of being noticed by others.

People, girls and boys, women and men alike, desire being noticed by others. Y et there are
many different waysto be noticed. Alysa appears to be struggling with two ways; wanting to be
heard and wanting to be looked at. Cultural codes help us identify and understand ways of being
noticed. What seemsinterna to Alysais"listen to me." Notice me for who | am. Alysafeels
noticed when she istalking. She feels noticed for her voice, and voice is audio; she speaks her
mind and heart. She feels noticed when she has the opportunity to say something to others,
something that tells about who sheis. When she talks she is an active agent in her world. Being
noticed for what you have to say is powerful, and Alysafeels noticed when speaking, her voiceis
what she feels noticed for. People in power are the ones that can hamethe meanings of our
experiences to ourselves and others (Greene, 1988). Aslong as Alysa can name the meanings of
her own experiences she will remain an active agent in her world. The audio (voice) metaphor is

active.
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Y et the other way Alysaiswanting to be noticed for seems to contrast with being an active
agent, and that is "look at me." Fashion helps create and send the message to adolescent girls,
"look at me" because | am something aesthetically pleasing, | am pretty. " Stories are constructed
by others, and then, taught and learned. But once internalized they shape the way life feelsand
looks" (Nussbaum, 1990, p. 287). Once the cultural message of "look at me" becomes internalized
and important enough that girls and women feel like they need to "look right" before someone will
notice them, our voices are at risk. Alysathinksthat to be noticed by boys she must first be
"skinny." Yet it istalking that makes her feel noticed. If she moves from an audio (voice)
metaphor, that of talking to be noticed, to avisua (image) metaphor, that of "look at me" to be
noticed, the shift from an active agent of her world to passive participant who will be silenced, and
thus can be controlled by others, can occur. Here is the power of culture.

Those who have had the power in the past (Erikson, 1968), have named the concern for
"body image" asa"normal” part of adolescent identity development. Y et what if we looked at this
concept not as a concern for "body image" but rather a shift toward "body asimage?’ The
ramifications become different, for "body asimage" can be stated another way, and that is, "body
as object.” Human beings, whether girls or boys, women or men, are NOT objects. Objects do not
think, feel, and act. Would this concept be considered "normal™ or would we begin to look closer
at the cultural messages with which we all send? Look at Alysa'swords. "Unless I'm talking I'm
not happy....When | talk I'm noticed...when I'm talking it just makes me happy." Sharing her
voice with othersis what makes her happy. Now look at her freewriting, thereis still an active
component, and yet thereis also a shift from active (audio) to visual (image). | am again left
wondering, who servesto benefit if the shift from "listen to me" because | have something to say,
to "look at me" because | am pretty (body asimage) is considered "normal,” and thus continuesto
be perpetuated? Aslong as the oppressed believe the storyline is normal our natural oppression
continues (Freire, 1973). Being noticed for what she has to say as well as what she looks like can
be liberating and debilitating at the same time. Thus learning to become critical of both the stories

and images of women's bodies becomes necessary for these girls.
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Body asimage, what many call womens' body image, has become a socia norm, and thus
an interpretive framework for adolescent girls to judge both themselves and their peers
(Rosenbaum, 1993). Many adolescent girls slowly adopt cultures ideas of "body image" and thus
begin to "objectify” their bodiesto be "looked at" by others (Pipher, 1994; Rosenbaum, 1993;
Wolf, 1991), and in the processrisk losing their voice. Look at Alysa's struggle to hold on to her
voice, the voice that may give her power. She feels noticed when sheis talking, and this makes her
happy. Y et sheis starting to think that in order to have the opportunity to be heard, she must first
"look right.” Sheis adopting her cultures oppressive language (Vygotsky, 1978). Looking right
for Alysa means being skinny, and thus concern for body as image continues to grow, and
subsequently so does the risk of her "losing her voice." Soon enough, if Alysafeels she does not
look right, will she just stop speaking? When she speaks people will notice her, but will they listen
if she does not "look right?' Here is the cultural oppression of silencing, for the image of "looking
right" is growing further and further from reality (Wolf, 1991). | am left wondering what would
happen if girls were given more opportunities to speak, more opportunities to develop and hold on
to their voices.

| responded to Alysa'sjournal entry.

Dear Alysa,

To answer your question about how you can have fun exercising: Because I'm not really

sure what you think is fun thisis hard for me to answer. Why don't you think about some

of the activities that require you to move around alot that you think are fun. For example,
running outside with your dogs, throwing afootball or playing baseball are also activities--

-but you need to be doing them and not standing and watching. To me exercising isthe

most fun when | do it with afriend. Maybe you and Paula can play football or go for a

walk and talk, or make up a dance or go skating or chase your dogs. We can talk about

these things in the group if you want??

How do you know guys like skinny girls?
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At your ageit is natural to gain some weight because your body is changing. | know it can

be hard especially if you are growing fast. If playing outside w/ your dogs makes you

happy than keep doing that. | am sure they love it as much asyou! If you try to make sure

you play most days of the week, something that gets you moving and maybe sweating a

bit, you will be doing one thing that helps you stay healthy. (Journal entry, 10-15-96)
Kim

Dear Alysa,

Write to me about what is important to you. What do you want to do when you get older--

you mentioned wanting to be alawyer, why?

When | grow up | want to be alawyer because | like helping people and loveto argue! Also
because | want to be able to support myself when | move out of my mom's house.
Lawyers make aot of money and I'll be able to buy my own house, car, and help my mom
out, if she needsit. Also because | want to be alawyer I'll goto VT and won't have to pay
asmuch sinceitsin state. (Alysa, Journa entry, no date)

Dear Alysa,

I'm glad you fed it isimportant to be able to take care of yourself! | am curiousto know
what you enjoy arguing about and why?

Also, and thisis on a different subject, you have mentioned severa different times[in the
group] that you do not think a woman "looks feminine" if she has muscle showing. This
concerns me for several reasons. First and most importantly, you NEED muscle! One of
the things muscle does is increase the rate your body burns the calories from food you eat
(your metabolism) What helps you maintain a healthy weight is being able to burn calories
from the food you eat (AND YOU NEED TO EAT!) By believing that it is not good to
develop muscle makesits very hard for you to be able to care for yourself in waysthat are
important now and will be in the future. Muscle is not ugly. I want you to think about

something. In the past certain things have been called feminine and certain things have been
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called masculine. (this happens today but it's not as bad) | believe that boys, girls, men,

and women should be able to do what they want and it not be labeled right or wrong

depending on their gender. | hope you will think about it being OK for girls and women to

have muscle that shows. It is more than OK, it's more than beautiful, it is necessary! The

ideas behind feminine and masculine can hurt you and keep you from becoming healthy

and doing what you want if you do not start to ask questions. (Journal entry, no date)

Kim

Alysadid not respond in writing to what | wrote about in regards to some of the benefits of
muscles. But one day when we were discussing as a group some of the benefits of muscle Alysa
picked up her journal and read the part about metabolism to the group. She did however comment
on the other things | wrote.

| like to argue about everything. | don't know why I just think it's fun. | guessit's because

| like watching how people can change their expressions and attitudes. With some people

it's because | know | can win. | think girls should have muscle, | just don't think they

should have an over whelming muscle figure, like with body builders. | was watching

Rikki Lake once and it had body building women on it and | saw it and got grossed out.

(Journal entry, 11-4-96)

| asked al four girlsto write in their journals about, "What you think about in terms of
your body when you are around your friends, around boys, by yourself, around your family,
when you look in the mirror, and when you are moving" (11-14-96). Alysawrote:

Girls--When I'm around other girls sometimesif we're just siting around talking, | sit up

real straight so my stomach looks skinnier. If it's like asleep over | redly don't pay

attention to it.

Boys--When I'm around boys at school | wonder if they think I'm fat, but when I'm

around guys at home | just were big shirts to hide my stomach.

Alone--I don't pay any attention to my appearance.
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Family--When I'm around my dad's family | try to look as skinny & pretty as| can
because their al skiny & pretty & my step brother is kinda cute. Around my family, | just
rideit.
Mirror--I get kind of depressed when | ook in the mirror because | aways see myself as
fat.
Moving--1f I'm having fun | forget about my appearance. When I'm not having fun | think
about it. (Journal entry, 11-14-96)
Dear Alysa,
You arenot fat! Your body--you are changing from alittle girl shape to ayoung woman
shape. Little girlslook different than young ladies. Change can be scary! | wonder how
you would feel if you thought about this change as exciting & neat & wonderful ?
In response to when you are at your Dad's. Y ou said you try to look as skinny and pretty
as you can because they are al skinny and pretty. Y ou are a WONDERFUL PERSON and
| have only known you for a semester. Y ou are sooo much more than a " skinny body" or a
"pretty face" you are awhole person, you have things you like to do & want to do. It
becomes so hard when you start comparing yourself to others, especially how you look. (|
still do it sometimes & | wish | didn't) | wish | knew what to do and what to say to help
people your age realize the importance of becoming awhole person and not just "acertain
look." What could help you understand how very special you as awhole person are?
While Alysa had been willing to discuss "how much muscle was appropriate for girlsand
women to have" in our group, she never spoke of the other issues she wrote about. Those were
between me and her, the private conversation. Later, | had asked the girlsto go through their
journals and to look at some of the things they had written about and then to write about "how they
wished things could be." Again, | was interested in hearing more about "how things are,”" or the
systems of domination with which have had effects on these girls lives (Edelsky, 1994), aswell as

hoping the girls could begin to look beyond some of the things they were writing about that they
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would not discuss publicly, and imagine aternative or preferred possibilities (Greene, 1995), to
add to the collection of storiesthey already were telling. Alysawrote:
| wish that life wasn't so hard. | wish that we didn't have so many responsibilities. | wish |
didn't have to grow up so fast. | wish stuff wasn't confusing. | wish that it was easy to
take care of your body & health and looks. | wish the world was a better placeto live. |
wish people weren't so mean. | wish that life wasfair. | wish that my dad didn't marry his
wife. | wish my dad would have married someone nice. | wish | can have afamily,

children, and a happy life. | wish | can go to college. (Journal entry, 11-21-96)

"Dear Alysa, You said you wished it was easy to take care of you body, health, and looks.

Can you explain what you mean to me? Why isit that you think you are fat? Do you know?"

| guessI'm not asfat as| think | am. If | was, the people in my neighborhood wouldn't tell
me | needed to eat more. One guy in my neighborhood told me | was anorexic and if |
didn't eat more than normal he was going to stick a cookie in my mouth and make me edt it.
| got some cookies and ate. Then took the last one, and threw it at him. Thereason | don't
think I'm fat anymoreis because | talked to my mom and she said that big bones and
muscles run in the family. My dad has big bones and my mom had muscles. With the
woman and muscle thing, its OK to have muscles, like | have musclesin my legs, but
showing alot of muscle is something guys should do to impress us with their strength.

(Journal entry, 11-29-96)

Dear Alysa

| don't think you have big bones. Y ou are not a big person. Some people develop bigger
muscles than others....Let me tell you a secret, muscles don't impress me on guys, good
people impress me. Not all guys have big muscles just like most girls don't look like the

girls and women in magazines.
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| asked Alysa, and the others, to reread everything in their journals, and write about how
they felt about writing in the journals with me. Alysawrote: "1 like writing in our journals because
if I don't want to talk about something | can writeit" (Journa entry, 1-28-97).

Dauntai--A Voice From The Underground

"Pay attention to the times you notice or think about your body. 1) What are you doing during
these times?; 2) What are you feeling?, 3) What are you thinking?' (My first comment in Dauntai's
journal)

Dauntai was not writing, nor was she saying too much in the group. | wrote again in her
journa. "Dear Dauntai: Will you help me to understand what concerns you about your body? What
do you worry about? What do you hope? What do you wish you could learn more about? How can
adults help? Will you help me to understand some of these things? Please? Thank you Dauntai,
Kim" (Journal entry, 10-12-96).

Dear Kim, The concernsthat | have about my body are things like how | look in a certain

shirt or pair of jeans or dress. Although these are just little things | worry about bigger

things too. | worry about my hygiene and cleanliness. If | have bad breathe. | like to make
surethat | am clean and don't have abody odor because | want to make a good impression
on people and especially when | meet someone for the first time because of the saying that
first impressions always stick. Most of thetime | like too ook nice and have my hair done
but on other days | don't care and | just come [comb] my hair down or fix it in aquick
hairstyle. If | get sick | probably won't do my hair that day either. But on daysthat | go out
to the mall or somewhere specia or if I'm going to see somebody or if somebody is
coming to see me depending on who the personis| will do my hair and have on nice
clothes. When some people come see me | don't carewhat | look like I'll just wear my

around the house clothes. (Journal entry, 10-25-96)

Dauntai



97

"Dear Dauntai, | am interested in knowing who the people are that you like "looking nice for" and
who the people are that you don't care how you look are. (Not names, but are they friends, family,
girls, boys?) Kim" (Journal entry, 10-25-96).
Dear Kim,
The people who | like looking nice for are boys. Not all boysdo | care about how | look
but the majority of them | care about if | ook right. Boysthat | find attractive or boys that
are cute. On the other hand boys that I'm just cool with or know very well don't care how |
look. For example some of my male friends| call my brothers, so theway | seeit isthat if
they my brother they shouldn't care how | look and | shouldn't either. | treat them as if
they weremy real brother and | don't careif he see me looking messed up. My family and
friendsthat are girls | don't care how | look because my family shouldn't care how | ook
when we just in the house but | could understand them wanting me to look niceif we go
out somewherein public cause | would too. But the girls shouldn't care how | look unless
they are embarrassed to be with me in public looking a mess. | wouldn't blame them cause
| would be embarrassed of myself. But if wejust at one of our house | really don't care
cause | walk straight not crooked. Well | guess that'sit. (Journal entry, no date)
Dauntai
Dear Dauntai,
Y ou said that you don't care if you "look right" around some people. What does it mean to
"look right" and how do you know?
| have aquestion and | would like for you to think about it. Y ou said that you believeitis
OK not to "look right" (whatever that means) around people, or boys that are your friends.
| think thisiswonderful!...My question is, do you want "cute boys" or boys you think are

"attractive” to be interested in Y OU as awhole person or do you want them to only be

interested in "how you look?" Y ou are far too wonderful of aperson to only be seen for
what you look like. What you think, what you feel, what you say, and what you hope to

do are very important. Please remember that Dauntai! (Journa entry, no date)
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Kim

Dear Kim

What it meansto look right is that you present yourself nicely. It also can mean to be

presentable. Y ou know when you look right because your clothes are fixed nice, they don't

have wrinkles, they are clean and if your shirt istucked in it's not hanging all out your

pants, skirt, or shorts or whatever you maybe wearing. Also you hair is not al over your

head. Y our hair should be combed if you have short hair and uncurled just comb it down if

your hair is curled try to make sure you don't have pieces uncurled. Y ou know where you

look right because you fedl nice most of the time. Just cause you think you look right

doesn't mean that everyone else has to think you look right. (Journal entry, no date)

Dauntai

Looking right has an associated feeling for Dauntai. She knows she looks right because she
"feels nice." Her knowledge comes from something internal, her feelings. Belenky and her co-
authors (1986) suggest that this way of knowing is a"subjective knowledge." Subjective
knowledge is when girls or women view truth and knowledge as personal, private, and
subjectively known--intuited.

Kim,

To answer your question, yes | do want cute boys or boys that | find attractive to be

interested in me as awhole person and not just how | ook because my insideisjust as

pretty as my outside may be. Before anybody judges me by how | ook they should get to

know me just to see how | really am then that's when they can judge me. | think that it's

okay to beinterested in a person how they look but only before you get to know them

because the most important thing is how you are on the inside and that's what people seem

to forget. If you just are interested in a person for what they look like when you get to

know them you might not like the person anymore and that can hurt their feelingsif they

really like you alot. And another problem isis that people seem to forget about people who
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don't look as nice as they want and that can also hurt a person's feelings because you

didn't get to know that person because you judged them by how they [ook.
Dauntai (Journal entry, no date)

These words made me think of something else she wrote on the very first day | ever saw
anything of Dauntai's. This was the day | began the selection process for my study. | had three
different physical education/health classes do a freewriting exercise where the theme was "someone
in good shape." Part of Dauntai's freewriting was as follows:

Someone in good shape...

looks healthy

feels hedthy

don't think how others feel about them

eat hedthy

have a good way of living

livein agood environment

She wrote more but thisis what captured my attention immediately, and was part of the
reason why | decided to go with four girls and not three as originally planned. | had already had
three girlsin mind when | came across Dauntai's paper. Dauntai's comment "live in agood
environment” was so powerful to methat | would redesign my study to include afourth girl, agirl
whose voice | was dying to hear more of. Dauntai's voice, to me, isasubtle cry for creating a
good environment for peopleto live. As Dewey (1922) claimed many years ago, we can only grow
to be as good as the environment with which we live. And look at what she writesin her journal.
"Before anybody judges me by how | ook they should get to know mejust to see how | really am
then that's when they can judge me....the most important thing is how you are on the inside and
that's what people seem to forget." What Dauntai has to say is what seemsto be important to her in
terms of being noticed, for only after you know someone can you make judgments about a person.

Sadly, that is not the type of environment these girls are describing.
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And thisis ayoung person who has spent the mgjority of the timein the group listening to
others voices. She knows that people "talk about other people,” about what others' look like, and
she too openly admits to talking about other people. And yet, the private conversation speaksto her
spirit as a caring human being who not only is concerned about the feelings of others, but who also
respects herself, and understands the need for living in a"good environment.” She has not been
willing to "give up" her voice for others, contrary to what many claim happens to adolescent girls
(Brown & Gilligan; Gilligan et a, 1990), and yet she has taken her voice "underground” asitis
spoken only privately through writing. Thus something so beautiful, so precious, and so very
powerful is once again silenced.

| had wished many times over the course of the semester that she would have spoken more,
for I knew what she was saying in private, and | knew how valuableit could be for othersto hear
her voice. To hear avoice that says the most important thing is"how you are on theinside and
that's what people forget.” But she would not often speak, and when she did, much of what she
had to say was challenging the dominate storylines that the other three girls, and at times she too,
weretelling. | can certainly understand why she was not too willing to speak, it is difficult to
challenge dominate discourse, and even more so as an adolescence girl trying to stay in relationship
with others. Not only are people far too often not willing to listen to something different, but they
do not know how to hear to something different. Hearing the difference would require alevel of
salf reflection that could ater one's comfortably created world (Garrison, 1997). And as | have
learned time and time again, as | struggle to grow personally and professionally, altering one's
world can be frightening and extremely uncomfortable. Y et if we are to grow we must be able to
also change.

| understand Dauntai's unwillingness to speak publicly for very different reasons, yet
reasons that speak of silencing. In my "environment™ at thistime, | too feel 1 can only can speak
through writing, and often times writing only between the lines. Many of the ways | think about
physical education do not fall within the parameters of the dominate discourse; but rather lie in the

margins. "What does your work have to do with physical education?’ This question has been
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posed to me several times, by different people. And to me the answer isvery smple, "What does it
not have to do with physical education.” But it was Dauntai's comment about "needing to livein a
good environment" if we hopeto "bein good shape,” that helped me to better articulate exactly
why | thought my work was indeed important within physical education. If we hope to ever have a
world where people are "healthy" or are "physically active for alifetime,” than we, al of us, need
to start creating more healthy environments for people to live. Environments that are not created to
benefit primarily those within the culture of power. Environments that do not portray women's
bodies as objects to be "looked at" by others. Environments that do not encourage young girls to
believe they must be skinny before they will be noticed and heard. Environments that do not send
strong messages that if you eat you will get "fat." Environments that do strongly associate health as
an unrealistic image. Environments that do not marginalize and ignore girls as learners and people.
And if we cannot, or are unwilling to create these environments, than someone needs to start
helping adolescent girls learn how to see, name, and become critical of the detrimental images and
storieswe all show and tell about their bodies, and not just write "about them.” Stories and images
that have the potential to prevent them from ever being healthy people.

Part of this effort demands that we better understand how to educate the "whol€e" person.
To understand the whole person requires us to understand the voices as well as the bodies of the
students we teach (body-narratives), the relationships they have and hope for, and the cultures with
which they live. We need to be able to see inside their worlds, not only what appears on the
surface. "We educators set out to teach, but how can we reach the worlds of others when we don't
even know they exist?' (Delpit, 1995, p. xiv) Girls have been silenced for so long, omitted until
recently from the literature on adolescence development (Barbieri, 1995; Brown & Gilligan, 1992;
Gilligan et al, 1990; Rosenbaum, 1993; Pipher, 1994). And to date, girlsthat are not white or do
not come from privileged homes are till an absent presence. There are many voices that make up
the "silenced dialogue” (Delpit, 1995) that need to be heard if we hope to create healthier
environmentsin our schools, and in our societies.

Dauntai,
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"What do you think about in terms of your body when you are around your friends, around
boys, by yourself, around your family, when you look in the mirror, and when you are moving"
(Kim, Journal entry, 11-14-96).

When | look in the mirror | just see my face because | don't have one where | can see my

whole body. But anyway when | see my face | observe things that are different or things

that stay the same. One of the things | might notice is how clean my faceis. | look to seeiif
bumps have appeared or disappeared if | have scares on my face and things like that. | al'so
try to notice my eyes because people tell me they change colors and | want to find out for
myself because | don't think my eyes change color | think it's just the amount of light and

how it hits my eyes. This can be things that | notice when I'm by myself. When I'm

around girls | wonder how they look at me whether they are my friends, people | know, or

just girls. What | mean by look at meis like do they think I'm all that because of what |
look like what complexion I am. | question this because girls like to think or say that light
skin girls are stuck-up, think they all that, think they cute and think they too good for
everybody else and things like that. But | really have no need to worry because I'm not like
any of those things and | think that that comes out of jeal ousy.

Again, look at her words, "1 try to notice my eyes because people tell me they change
colorsand | want to find out for myself because | don't think my eyes change color.” Sheis not
willing to take on someone's opinion before she finds out for herself, and she has her own
explanation. Dauntai and | talked alittle bit one day while the other girls were writing about how
certain colors of clothes can often make your eyeslook different. What Dauntai knows is more
important than what otherstell her. Y es, she listensto others, but must first "find out for herself.”
And at the very same time, she wonders what girls think of her because of the color of her skin.
She has heard and tells the storylines of differencein skin color, storylines | do not understand,
but am learning about from these girls. But once again, she questions these storylines because she
"isnot like that," regardless of the color of her skin. Sheis not willing to blindly adopt the cultural

message that says light skinned girls are better. She has her own explanation, "I think that that



103

comes out of jealousy.” Y et shewill not let others hear her voice, she will not let others know that
sheis challenging them, her knowledge, as Brown & Gilligan (1992) found with their work with
adolescent girls, istaken "underground.” But what if that knowledge, that beautiful voice, never
comes up, will it die? 1 hope not. Why should her voice have to go unspoken just becauseit is
different from the "norm?" It should not.
| wrote to Dauntai, "What are they jealous of ? Do you know?'
| think they are jealous of me not just me but other girls also because they might think that
"we" look better than them or we got something they don't have or because "you" get alot
of boys that want to talk to you. | really don't know but this can be some reasons. (Journal
entry, 11-21-96)
Dauntai,
You said that girlsliketo think or say that light skin girls are stuck-up ect. Are these all
girlsor dark skin girls, or other light skin girls? | am wondering because until you, Nicole,
and Khalilah told me | never knew people talked about "light skin" or "dark skin." | find it
interesting. As awhite person who is "alight skin white person” | look at things
differently. | always wanted to have darker skin---or be tan. Can you explain to me about
light skin and dark skin asit relates to your race? | very much would like to understand that
because | don't know anything about that. Thank you! :-) (Journal entry, no date)
Kim
Dear Kim,
The girlsthat say things like that can be all girls. Just because you light skin doesn't mean
that they can't talk about other light skin girls. | think people will talk about you regardless
of how dark or light your skin is. Another reason why dark skin or darker skin girls say
things like thisis because most boys prefer light skin girlsand | had people tell me thisand
Friday this boy who wanted to talk to me told me that he had athang for light skin girls. It
the same reason for boys but most girls like dark skin boys cause | do but I'm not saying

that | wouldn't go with lighter boys becauseit's all good. When | grow up I'm not sure
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what | want to do yet. | want to run track in college and then in the Olympics but if this
doesn't work out | want to be successful in whatever | do. (Journal entry 11-26-96)
Dauntai

| wanted so much for Dauntai to talk more. | wanted to hear her voice, | wanted to
understand, and | wanted othersto have the opportunities to hear some of what she was writing
about to me. In asense, as| reflect on our time together | become more torn, for many of the
conversations | had with these girls led me to question power and race, and more specifically who
has the power. And as Delpit (1995) suggests, "Those with |ess power are often most aware of its
existence" (p. 26). | am very aware of the power differential between men and women, yet am not
as aware of the power difference associated with light and dark skinned girls. To me, their voices
were the power, and yet | held the power to disclose or NOT disclose what they were sharing.
They were "teaching me" so | could "teach others,” and yet Khalilah was the first to point out that
she thinks black people think different from white people.

What if | did not understand what Dauntai was telling me because all | haveto go on isthe
his-torical perspective of a"white" interpreter? If | began over-theorizing Dauntai based on the
research on adolescent girls (Brown & Gilligan, 1992; Gilligan, Lyons, & Hanmer, 1990;
Rosenbaum, 1993; Pipher, 1994), research that is done primarily on middle to upper class white
girls, I could lose what she was saying, for she does not fit nicely into their theories, and | will not
force her in, but rather add her to. The theories on adolescent girls development do not discuss race
as an interpretive frame for understanding, and thus, they are limited in view. Even in Pipher's
(1994) work where she has one story of a black girl from an upper-middie class family, race was
determined to be "an issue, but not abig issue” (p. 277). And yet for Dauntai, as well as Khalilah
and Nicole, aswe will see much clearer later, race is a predominant interpretive frame for making
sense out of their worlds. Delpit (1995) suggests that we need to identify and "give voice to
aternative worldviews" (p. 22-23), and Dauntai's views have something to offer others. All | have
isthe power to let her voice be heard, a voice that she would not speak publicly.

Dauntai's response about what it had been like writing in her journal was:
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| think that it has been fun writing in the journals. Some of the things you said or asked me
made me think twice or differently about some things. | liked writing about the different
subjects especially about the boys because | had to tell an older person how younger people
feel about boys. (Journal entry, 1-28-97)

Nicole--Adults Need to Understand

"Pay attention to the times you notice or think about your body. 1) What are you doing during

these times?; 2) What are you feding?, 3) What are you thinking?' (My first comment in Nicole's

journal)
Dear Ms. Oliver,
I ssues that teens think about and experience. Some issue teens experience are peer pressure
some people get pressured by other peers about drugs, boys, girls and other things. Now
those are issues that teens think about, because maybe if someone, agirl has been going
with aboy for at least 3 to 4 months they probably pressured the girls about sex but most
of the time their boy friends are pressuring them. Some people aren't wealthy enough to
buy in style clothes so they get pressured. Adults don't understand what teens have to go
through sometimes they have difficult teachers who just always act like demons that just
don't understand problems that we have. While al that time the teacher has that type of
attitude they don't know, but they are making students hate them more and more each and
every day. | just think being ateenager is agood thing at some points because we are role
models for younger peers. | just think adults need to understand more but some people just
don't want to take the time. | know some teenagers are difficult but you haveto give
everyone a chance. | think everyone deserves a chance no matter how dirty, ugly, rude,
smart mouthed, or aggressive they are. Most adults always talk to teenagers and say you all
are abad generation of children because back in the old days well they aways say certain
thing weren't around. Well they have to realize we are in amuch more difficult time. The

world is worse with more vicious and daring people. (Nicole, Journal entry, 10-10-96)
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What starts out to be a nice text book surface knowledge response about what teens are
concerned about changes quickly. Thefirst part of Nicol€e's response does not surprise mein the
least. Nicole is very concerned about "being right,” and more specifically, "doing well in school.”
Sheis"giving" the adult textbook answersto the question, "what are teens concerned about?' and
yet look at where she went with her conversation. Cleaver if you ask me; say what you think "the
adult” wants to hear first, and then maybe they will continue listening to what "I" want and need to
say. | did not hear her at first, my response clearly shows my own agenda. And yet over time |
heard, | listened. | responded to Nicole:

Dear Nicole,

You areright, | think that adults don't understand what teens have to go through. Y ou aso

said that you think adults need to understand more but some just don't want to take the

time. Can you help me understand some of the things teens go through? One thing that |
really am trying to understand, and | hope you will help me, iswhat isimportant to you
about your body? What do you worry about? What do you want to learn more about? And
how can adults help? Will you help me understand these things better? Please? Thank you
Nicole. (Journal entry, no date)
Kim

WEel| teens have aot of thingsthat they go through. They go through problems with other

teens they have problems with people who like to start trouble. Then they have to worry

about school work and all of the tests, and we have to worry about if we will pass the test.

If we don't our parents are upset. What isimportant about my body the most important

thing about my body is being healthy because you could be kind of heavy but that doesn't

mean you are unhealthy. Well | stress aot because of school work. | worry, because of
such things that could happen if | messup on atest if | fail it how my parents would react.

Sometimes | worry so much | get a headache and now for some reason when | worry so

much | get aback ache and | feel stressin my shoulders with aot of tension. | al'so worry

because | have 3 tests and they are the last tests that will go on my report card. | don't think
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adults will ever understand. They will never understand because most of our parents didn't

haveit as hard as we do in school. With being a struggling person it still may not matter

because | still don't think anyone will understand but teens ourselves.

The perception that only teens understand the struggles that they each face is a dangerous
analysisfor it cuts off girls from a source of knowledge that can only come from adults. Adults
who have struggled in one way or another. Understanding family histories can become important
for girls. Even thought Nicole claimsthat only teens will understand she wants adults to take the
timeto listen and try to understand. At the time | was concerned with how the stress Nicole was
experiencing was great enough to cause her body to hurt. That isaclear sign, for anyone who is at
all in touch with "how their body feels' under different circumstances that something is not right.
Oneway of aleviating stress is through physical activity and | wondered if she knew that, or
thought about exercise in that way.

Dear Nicole,

Y ou said that sometimes you worry so much that you get a headache and a backache. Try

this a couple of times and tell me how it makes you feel. When you notice that your head or

back aches, get up if you're doing school work and turn on some music and practice your
steps or dance, or go for awalk, something that gets you moving for about 20 minutes or
so. It can even be lessif you want. Sometimes moving your body around for awhile helps
take away some of the stress. (Journal entry, no date)

Kim

I'm okay now. | don't worry so much because | passed all of my test. | am proud of

myself. But sometimes | still worry. If | probably need to listen to music and move my

body alittle, because it does make you feel better, but | do just lay on the bed, and listen to
music sometimes. It makes me feel better and it relaxes me. | probably sit on or lay on my
bed for g[t] least an hour or more. But | am very proud of myself because | made it through
the nine weeks with all of my IB classes. | have alot to do sometimesit's hard trying to

please al of your teachers. But sometimes no matter what you do they are till not satisfied.



108

| still just don't know why some teachers want to be so overprotective of their classes.
They don't let them go out in the hall where other classes are out that are bad well they have
to realize what will happen. We will be around them regardless. The teachers just have to
give us some freedom sometimes. (Nicole, Journal entry, no date)

Nicol€e's concern with "pleasing al of [her] teachers" left me wondering who education is

for? | think back to all the times when | have sat through classes that seemed to waste my time for

the content was meaningless in the larger structure of my life. And yet | also think of the classes,

and the teachers and mentors, who have created the spaces for me to grow and learn and become

excited about something, and not necessarily what they may have had in mind. The classes where

the objectives would become my own search, not some standardized objectives. The classes, or

learning environments, where the teachers or mentors, to this day, probably do not even know the

positively profound effects, nor could they have in advance.

Dear Nicole,
| am glad you are proud of yourself for doing so well in school. | also think that if you do
your best you will continue to feel good about yourself. And how you feel about it is most
important! Education isfor you! Do it for yourself!
When you said you should listen to music and move your body more because it feels good
you are RIGHT ON! | would like you to try something between now and next time you
write in your journal. Everyday | would like you to turn on your music and dance around
for about 20 minutes and then in your journa write about how it makes you feel. Will you
try that and see what happens? (Journal entry, no date)

Kim
Yes| will try it because it never hurt anyone to try something new. Resolution to
experiment 20 minute work out! | danced to music that | liked to listen to so it made me fedl

relaxed and happy.
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How | felt while doing the exercise and afterwardsto. | felt better because at first | was
tired and a song came on that | liked and then alot of them kept coming on and it made me
feel better. (Nicole, Journal entry, no date)

| wonder, was it the music that made her "feel better” or was it the dancing around, or was
it the combination of the two? Or, was she writing what she "thought” | would want to hear? |
know from personal experience that music made exercising more enjoyable when | was stuck
inside.

Nicole: "What do you think about in terms of your body when you are around your
friends, around boys, by yourself, around your family, when you look in the mirror, and when
you are moving" (Kim, Journal entry, 11-14-96).

When I'm around girls | think about my body by looking at theirs not in afunny way, but

some girls have that figure shape and you just have to look at you own body because

comparing isjust natural you may not say anything but you do think about it. When I'm

around boys | wonder what they think about me no matter if | like them or not, because |

know for afact that boyslook at you. | awayswonder do | look like I'm qualified for
what they are looking for even if you don't like each other they till can have something
good to say about you.

When I'm around my family they always tell me that I'm having lost weight because when

| wear clothes that show my figure they can aways notice something. But because we are

family we don't really get into each others body appearance to much because thereis
always someone who is heavy in the family, and we don't |et that be a big issue because it
shouldn't matter. When I'm in the mirror | see areflection of myself which shows meto
me. When I'm moving | just look at how my body looks when | move, and how my body

moves. (Journal entry, 11-14-96)

As| sat on my bedroom floor reading her journal, her first entry that really dealt with what
she and the others so often talked about in the group. This entry contained feelings she never

mentioned in the group conversations. Nicole was the most publicly confident girl in the group and
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the one most willing to speak. Y et her journal expressed many of her concerns with doing well in
school, something that may not have been "appropriate” peer conversations. | found the journals
an invaluable method, for they created an additional space for the girlsto speak and begin to name
their thoughts and feelings about things they were not comfortable discussing publicly. As
researchers we need to be able to seek out the unnatural silences if we hope to more fully
understand, and journal writing is one method for hearing some of these silences. The girls would
talk about their classes and tests and homework, but did not talk publicly about how they worried
about doing well in school. | did not know. Nicole is one of the "popular" girls, thus she has an
"Image” to maintain and that image does not leave much room for feelings of insecurity.

There were many comments that |eft me concerned with this entry. To begin to think that
comparing one's body with another person'sis natural shows just how powerful oppressive
cultural stories can be. | do not agree that thisis anatural phenomenon, | think it issocially
constructed. And further, Nicole "know(s] for afact that boys ook at you....[and] aways
wonder[s] do | look like I'm qualified.” Why should she have to wonder, based on what some boy
may or may not think, whether she would be "qualified.” Furthermore, qualified because of a
"look™ rather than who she is and wants to become. To perceive that another person, a boy, would
have the power to qualify her as good enough is frightening, for it diminishes and places her on a
level below the boys, something that smply is not true. Y et something that is certainly perpetuated
in our culture (hooks, 1990), and within our educational systems (Barbieri, 1995).

Nicole,

Why do you think it is natural to compare yourself with others? | have often wondered why

we do this. You aso said that when you are around boys you wonder if when they ook at

you they think you are qualified. Do you mean only in terms of "how you look?" Or is

Nicole never responded to what | wrote. | had asked the girlsto go through their journals
and to look at some of the things they had written about and then to write about "how they wished

things could be." Nicole did part of thisin her journal, and part of it through freewriting.
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| hope that my body won't change | like my body. | hope that when | put on my bellbottom
outfit on Thursday people will likeit. | hopethat if they don't | will till be happy. | hope
that | can learn to just not care what people think about my body. | hope that my stomach
will stay flat and my shape won't change. It's hard to tell how my body shape iswhen |
wear baggy clothes. | hope that my body won't disapoint me. | also hope that | won't
disapoint my body." (Nicole, freewriting, | hope...)
The struggles against systems of domination become more clear as we ask girls what they
"hope" (Edelsky, 1994). | wonder if Nicoleis not wanting her body to change because her body is
currently within the parameters of what is perceived as desirable to her peers. Nicoleis5 feet 6
inches and weighs 110 pounds, and till has the figure very much like a girl not a young woman.
Her body will change, but what will happen to her as a person if she no longer "fits" the image?
She writes about her body as separate from herself, but it is not as she also writes, "I hope that |
can learn to just not care what people think about my body." | wonder just how many young girls
and women hope for this exact thing. | did not get to respond to this as this was not part of her
journal, yet it was part of the private conversation, she did not talk about this particular freewriting
theme with the others. In her journal she wrote:
| wish that people wouldn't say things about me like | think I'm pretty. | wish they would
just accept me for me. | wish boys wouldn't just look at me they would listen also. | wish
my teachers and other peopl€'s teachers would understand some of the things teens go
through and try to negotiate with us more. | also hope that adults realize as long as there's
not anything to do young people will still be on the streets. | wish that | won't get to much
bigger than I am now. If the world was blind there would be no one's feeling being hurt
and peoplejust being their selves. Most of all | hope that adults will understand that we as
young people are in amuch faster and difficult time from when they were growing up.
They really need to give use a chance to be ourselves. (Journal entry, no date)
Nicoleis experiencing the false promises that accompany the perceived power associated

with being "Fashion In." People cannot accept her for who sheisif they are only looking at her,
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and there is much beneath the surface of this young lady. Y et she models many of the "images'
deemed powerful and subsequently does not get the chances she wishes for people to know her.
The comment "If the world was blind there would be no one's feeling being hurt and people just
being their selves' really shows how much we value outer appearance, and how people's feelings
get hurt if they do not meet the images that are labeled desirable. Nicol€e's entry made me sad. And
yet she continues to point out that adults need to understand young peopl e because their worlds are
not like ours were. Nicol€'s voice, to me, is asubtle cry for grown-ups to listen and pay attention
to "young people.”
Nicole,
There is so much | want to say in response to what you have just written but | don't know
how to say it. Y ou mention three different times about "being yourself." How are some of
the ways you feel you CANNOT be yourself and why isit that you feel thisway? And
when do you feel thisway? Thisis an important question so if you need meto askitina
way that makes more sense to you PLEASE ask me. I'm not sure | asked it clearly.
Another question, what are some ways you think teacher's could negotiate with you?
Finally, you are a very talented young lady. | hope you always use, and continue to
develop your talents, regardless of what other people say. Y ou said you wished people
would accept you for who you are. Let me ask you, do you think you accept people for
who they are? Sometimes | wonder if part of the reason we aren't accepted by everyoneis
that they don't feel accepted by us. | don't know this, | just wonder. Also, it is OK to be
pretty and it is OK to think and feel you are pretty. But you are so much more than just
pretty. You are very bright, you [are] good at expressing your thoughts out loud to others
(that is not an easy thing to do!!) and from what | have been told by others, you have a
very beautiful voice. Let people hear your voice, and not just singing, you have things to
say. The entire idea of wanting to be yourself isimportant.
One more thing, your shape will probably get bigger--or change--from what it is now.

Nicole, you are becoming ayoung lady and women look different from young girls. This
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can be an exciting part of your life even though it probably is alittle scary. Onething that is
so important to your development right now is that you try to do some kind of physical
activity amost every day. Not only isit good for your health, more importantly | believe it
will help you FEEL better! (Journal entry, no date)

Kim
Being yourself isimportant because if you don't be yourself you wouldn't be happy,
because when you are being yourself you are doing things you like and that are normal
with you. Now the teacher negotiating with students well | mean they are always prepared
to jump all over you but never try to see what the problems are that you may be having or
you may just be having a bad day. Being accepted is sometimes hard because you have to
do bad things sometimes to be bad or do bad things. Sometimes accepting people can be
hard because if you are just meeting someone you don't know whether to trust them or not.
| am proud of myself because | like being myself and singing is something | liketo do. |
also am a speaker at my church. It's great to be able to speak and perform in a professional
way in front of others. (Journal entry, 11-26-96)
Being happy is being able to be yourself. "When you are being yourself you are doing

things you like and that are normal with you." And yet we are teaching young girls how to desire

what those in power have determined "right" for all of us, which is not necessarily the same as

what is"normal with you" as an individual and a member of alarger group. The struggle will

continue as long as we as a culture perpetuate a normalized image, images that serve the interests of

aselect few.

"I would like you to go back and read through your journals and then write about what it

was like to write with me in these journals® (Kim, 1-28-97).

| feel that it was a good experience. | got to express alot of great issues | don't get to talk
about al thetime. | fedl that | expressed myself well | hope | helped alot. It was fun being
ableto talk with others. (Nicole, Journa entry, 1-28-97)
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Chapter 5

Creating Critical Spaces: Imagining and Exploring Alternative Possibilities

The snow has melted and theice is gone. The brightness from a sunny day offersalong
awaited bit of warmth. The dark and dreary grays are slowly being replaced with signs of new
color. Winter is not over, but aglimpse of new lifeis surfacing, and with that, new possibilities
are emerging. Imagining the colors of spring isthe only way | will make it through the end of
winter. The cold, sad, and lonely months are soon to be replaced with new life, new meanings. To
see adifferent world requires imagination, ayearning for new life, for a better placeto live.

Only when the given or the taken-for-granted is subject to questioning, only when we take

various, sometimes unfamiliar perspectives on it, doesit show itself aswhat it is--

contingent on many interpretations, many vantage points, unified (if at al) by conformity
or by unexamined common sense. Once we can See our givens as contingencies, then we
may have an opportunity to posit alternative ways of living and valuing and to make

choices. (Greene, 1995, p. 23)

The setting: A cold day in early November, no longer strangers, Dauntai, Alysa, Nicole,
Khalilah, and | sat in anew room, room 127, at around table, the handy tape player that Khalilah
has taken over, running. The time had cometo travel beyond the actual, to imagine the possible,
and yet see things "close up and large" (Greene, 1995, p. 16). The girls had named and shared
many stories; cultural stories of the body, stories of how they experience their bodies in relation to
others, and stories of how they experience their bodies as them selves. | had noticed some of the
dominate stories within these stories, many of which centered around the acceptance and/or
resistance of oppressive socially constructed images and discourse of the body. Storylines
involving gender, race, and social class. The girls were often objectifying their bodies to be looked
at by others (Brown & Gilligan, 1992; Pipher, 1994; Rosenbaum, 1993; Wolf, 1991), yet
simultaneously and subtly, crying for the need and opportunity to be heard and understood. Ideals
dominated, the need to "be right' and "normal,” and the need to be in relation with others were

laced throughout their conversations.
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Merely identifying and naming the storylines that were contributing to how they were
beginning to interpret and construct the meanings of their bodies was not sufficient. Creating
critical spaces marked an additional exploration in our journey. This exploration routes how we
openly began looking more critically at some of their stories, both public and private. Throughout
the semester | continually asked them to think about thingsin alternative ways, either by asking
them to write what they "hoped for" or "wished things could be like" (Edelsky, 1994). Other times
| would ask them whether or not the agreed with some of the things they were hearing and seeing,
for example, in magazines and on television. However, in this phase of the journey | combined the
private conversations, those from their journals, with the public group conversations asto keep
their individual stories safe, and we began to critically examine these topics. Wetalk in part in
generalizations. Once again, as| started to ask them to imagine something different they began
better articulating the way things were, and we could better see things "close up and large”
(Greene, 1995).

"The passion of seeing things close up and large....is the doorway for imagination; hereis
the possibility of looking at things asif they could be otherwise. This possibility...looking at
things large is what might move us on to reform” (Greene, 1995, p.16). To see how these girls
experience their bodiesin culture, in relationship to others, and as themselves becomes crucia to
the health of adolescent girls growing up in amedia saturated, computer manipulated culture
(Wolf, 1992; Pipher, 1994) that perpetuates the myth that the perfect woman is an image that can
be created. More importantly, critically examining the stories they tell, aswell as exploring
alternative and even preferred possibilities, is necessary if we are to find ways to help girls see that

"the perfect woman" is amyth, not a healthy reality.

Exploring the Paths of Devel opment

Given that many of our conversations related to "look" | wondered whether they thought
beyond the images that were a powerful source for interpreting and constructing meaning. | was
interested in how they interpreted written discourse about the body. | wondered how much they

accepted on face value, and how much they were willing to question other people's perceptions. |
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knew Dauntai would question what other people said in certain circumstances from some of what
she wrote about in her journal, but | did not know about the other three girls. And so while Nicole,
Khalilah, Alysa, and Dauntai went about putting their pictures from the "Fashion Out" category
onto a poster and made captions to go under their pictures about why these people were "Fashion
Out" we had a discussion about magazine content.

Kim: When you look at magazines do you ever ook at them and say no these people aren't right
they don't know what their talking about?

Alysa: Sometimes....Like those ones that say that when you get this age you like do this or you
turn like this or something like that. Sometimes people don't do that or whatever.

Kim: Like let's say for example, if in one of the magazinesit says as you get older your hips are
going to get wider.

Alysa: That's not necessarily true.

Kim: Isthat one of those things that you don't believe?

Nicole: No.

Khalilah: | wouldn't believe that. | don't believe that.

This conversation made me think. How could these 13 year old girls not know that as they
developed their hips would begin to get wider? And at the same time one of the things | noticed
about al of these girls was how image, the way things looked and were visually represented, was
apredominant interpretive frame for understanding their world. The images they were describing
about "Fashion In" and "Fashion Out" were not images of developed girls. And the pictures they
were cutting out of women tended to be images of women's upper bodies accentuating faces,
hairstyles, eyes, and teeth. What they were seeing and hearing about devel opment was not the
same thing, and the visual representations of girls were the sources they seemed to be accepting
over what the text was saying. Notice in this next section as we discuss what happensto agirls
body as she develops how Alysaislearning about control.

Kim: What do you think will happen? [during pubescent devel opment]
Khalilah: Some people maybe [will develop hips] some people not.
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Alysa: Whatever you want to happen....If you sit there and say OK thisis what's gonna happen
and then you sit there and be waiting and waiting for it to happen then it is probably going to
happen. But if you say no that's not going to happen and work to make so that it doesn't happen
than it won't.

Alysa's comment, "But if you say no that's not going to happen and work to make so that
it doesn't happen than it won't" speaks strongly to the cultural messages supporting both the mind-
body dualism (Dewey, 1922) as well as definitions of femininity (Scraton & Flintoff, 1992), as
both rely on being in control over our bodies, asif they do not even exist. Thistype of storyline
can be detrimental to Alysas health if she startstrying to control the biological functioning of
becoming awoman.

| was |eft wondering whether these girls had any ideawhy girls hips develop and become
wider in thefirst place. Nicole knew that women "have hipsregardless,” and Alysawas
associating hips that were wider than hers were now as "fat." Y et not one of the four girls knew
why their hips would became wider as they developed into young women. And so | asked the
girls, "When you get pregnant where does the baby sit in your body?"

Nicole: OHHH right here [points to her stomach between her hips].

Kim: Right here [l put my hands on my stomach between my hips], right between my hips. So

what if | had really really narrow narrow hips?

Alysa: The baby is gonna spread um....Like if you don't have a baby your hips might not spread

cause you don't have anything pushing them apart.

Kim: No but do you think that our bodies are built so that we can have babies?

All a once: Y eah/yes.

Kim: Y eah? So we have to have hipsthat are alittle bit wider right?

Khalilah: Y esh.

Kim: OK now just because your hips are wider doesn't mean you are fat, it means you have hips.
| picked up the picture of the woman that Alysathought was too muscular because her hips

were no wider than her waist. | wanted the girls to think about what they were seeing.
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Kim: ...OK here sheis, does she have wide hips?

Alysa: They arerealy small hips.

Kim: Really small hips. Do you think that most women look like that?

Alysa: No.

Kim: | don't either. Do you Dauntai?

Dauntai: No.

Kim: So do you think thiswould be a picture, if | wereto look at this picture | would think that
thiswould be realistic for me to look like that? See how can you tell when you are looking at
picturesif it'srea? | mean how do you know? Did you ever think about that?

Alysa: You don't unless you talk to the person.

Kim: But do you think that the pictures that they show us in magazines represent the way most
people look?

Nicole: Most people?

Kim: Yeah.

Nicole: No.

Becoming literate today means much more than knowing how to read and write. An
expanded notion of literacy needs to include becoming literate in health, and part of thisliteracy
requires us to have the abilities to critically read and write our world. Bustle suggests that part of
this critical reading requires us to become literate of image, for image has away of working on
powerful levels below consciousness (Bustle, 1996; Oliver & Bustle, 1997). The images and
messages portrayed of girls and women are growing further and further from healthy reaity (Wolf,
1991). If magazines are telling girls that their hips will spread as they develop, yet showing girls
young women whose hips have not, or are computer manipulated, sends very confounding
messages. And it is this discrepancy between the images and stories that creates the plagues of
eating disorders (Pipher, 1994; Wolf, 1991). Adolescence, given the nature and speed of change
that occurs (Dubas, & Peterson, 1993; Elkind 1984; Pipher, 1994; Tanner, 1962), is the most

formative time in the lives of women. "Girls are making choices that will preserve their true selves



119

or install false selves. These choices have many implications for the rest of their lives' (Pipher,
1994, p. 72).

Notice the fear of growing that these girls are experiencing. Notice also how growing is
being associated with becoming fat. | simply cannot understand why it needs to be this way. Why
we subtly teach girlsto not only fear their bodies natural biological changes, but to attempt to
control these changes.

Kim:...What do you think would make it easier for you...as you develop into young
women?...What would be some things that you would want to learn more about...as you're
changing? Because alot of you write about not wanting your shape to change too much. Y our
shape is going to change, that is going to happen.

Dauntai: | don't want to grow no more.

Khalilah: I want to grow alittle bit taller.

Nicole: Yep, causeif you'retaler, you if you like get alittle bit overweight it won't show as much
asif you were shorter. Cause when you're short and fat you look like round [she laughs].

Kim: It's not, just because it [the shape of your body] changes doesn't mean you get fat. Y ou
don't automatically get fat.

The fear of becoming fat isreal for these girls. The sad thing is, the fear of becoming fat
that these girls are experiencing is not an irrational fear. Our culture places such value on beauty,
and beauty is associated with thinness (Pipher, 1994; Wolf, 1991 & 1993). Girls get "talked
about" if they aretoo heavy. | sat and listened to Khalilah, Dauntai, and Nicole talking about
watching "Big Kathy" one day. Kathy was on their step team, and yet she could not do some of
the steps the other girls could do because her legs were "too big" and she could not clap under her
legs the way that was required. Nicole thought, "that looked terrible," while Dauntai mentioned
"watching her." Listening to their conversation made me realize just how real their fear is of
becoming fat. And | can certainly relate to that fear. Here this girl, agirl they call "Big Kathy," is
doing some form of physical activity, something all girls need to do (Surgeon Generals Report,
1996), and she is being ridiculed by her peers.
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Kim: Do people make fun of her?
Dauntai, Khalilah, and Nicole: [All at once] Umhum.
Nicole: She be laughin® with you sometimes.
Khalilah: But inside they don't know how she feels, she probably be cryin' inside.
Nicole: She probably be cryin'. Khalilah crazy.
Khalilah: | think she do feel hurt inside.

Khalilah's sengitivity toward people who, in their social judgment of "normal,” do not
"look right,” surfaces now and again. | am left wondering if that is because she too has
experienced what it feels like when you do not "look™ like "everyone else.”" The conversation about
"Big Kathy" headed the girls into an interesting discussion about eating. | had asked them again
what they would want to learn more about as they were devel oping into young women, as their
bodies were changing. What | find fascinating is that one minute they are "talking about™ how a
"big" girl looks, and the very next minute they want to help. Alysa became part of this
conversation, interestingly if you will notice, as a source of information.
Nicole: How to help others.
Kim: Help others do what?
Nicole: | mean because, you know, have some friends and they stressed, you know like they
might be anorexia or something because they think, because their body is changing that they're
gonna get fat or something like that....I've heard people say | haven't eaten in three weeks.
Alysa: | know this one girl she um who didn't eat for three days. All she did was drink water and
that was it in the morning and at night. That's al she did.
Kim: Why do people do that?
Alysa: | don't know. People think, like everybody in my neighborhood thinks like I'm anorexic,
but I'm not. | eat.
Kim: Do you know what anorexiais?
Alysa: You don't eat.
Khalilah: Than what's bulimic?
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Alysa: Bulimiaiswhere you eat but you throw it up....It's gross cause you stick your finger down
your throat and you start throwing up and it will get all over your hands.

Nicole: Auh she knows....She know about that stuff. That is nasty.

Kim: But why do you think people do it?

Nicole: Causethey think if they eat then they gonna get fatter.

Eating disorders have become a perceived means for preventing becoming "fat." Butitis
not necessarily fat in the clinical sense of obesity, as many girls who would be considered
"healthy" become dissatisfied with their bodies when they begin comparing them to our cultural
ideals (Pipher, 1994). And yet, these girlstalk about anorexia and bulimia as something "out there"
if you will, something other people do, but not them. Listen to the next part of their conversation.
Nicole: My grandma always pick with me because it was like last year | wasn't this bony, and um
my grandmatold my mom, | think she got ashamed and went on adiet. But she aways act like she
playin' but | think she really think | went on adiet.

Kim: Redly?

Nicole: Yeah | realy do think she do because | useto go out to eat every day....Then | just, | got
tired of eatin' | said | don't want to eat.

Kim: So you don't eat anymore?

Nicole: Yes| eat, but probably only once a day.

Kim: That'sit?

Khalilah: Metoo 'til dinner.

Nicole: | don't never get hungry because I'm not use to eating any more.

Alysa: Yeah it'slike you get into that way.

Listening to these girls makes me wonder why we spend so much time and energy in
schools on food pyramids, and healthy diets, but no time recreating the images and stories girls are
seeing and hearing that say if you eat you are going to get fat. | am not convinced that |earning
what to eat is asimportant for adolescent girls aslearning why we eat, and what happens when we

eat or do not eat. Eating is being associated with gaining weight, not a necessary function of living.
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Maybe we need to spend some time helping girls learn how to critically analyze the cultural
messages they see and hear about eating. One cannot turn on the television, for example, without
seeing some form of advertisement from the diet industry. And the diet industry has done avery
nice job spreading the subtle message that we need to control our natural hunger.

These girls are naturally gaining weight as they are growing into young women. |
wondered if they thought at all about how their eating could affect them.

Kim: But do you think that's a good way to be? [eating once a day]

Nicole: No. Well I'm not gonna make myself eat if I'm not hungry.

Khalilah: | useto eat alot, | could eat 2 plates of spaghetti.

Alysa: | think everybody eats alot when they're kids.

Khalilah: And when | got sick, like last year or year before, than | stop eatin’ alot.

Alysa's comment "I think everybody eats alot when they're kids' left me wondering. As
girls begin to develop into women, and women's bodies are portrayed through the media,
magazines, movies, billboards, as objects or images than can be created and controlled (Bordo,
1989; Pipher, 1994; Rosenbaum, 1993; Wolf, 1991) girls begin learning that in order to participate
in their culture they need to be in control of their bodies (Wolf, 1991). Controlling hunger becomes
part of the oppressive vocabulary (Bordo, 1989). To continue to accept the cover girl magazines,
and manipulated images (Pipher, 1994), as acceptable and desirable body sizesfor girls and
women isjust another way to say that eating and exercise disordersreally are not al that bad, girls
will grow out of it, it isjust anormal thing. First, girls and women seldom grow out of it (Wolf,
1991), and second, eating disorders are socially constructed, not natural. If we continue to say that
we aready knew that girls were affected by what television and magazines show and tell,
particularly about their bodies, and accept this as normal, is no longer acceptable.

When 20% (Nagel & Jones, 1992; Pipher, 1994; Wolf, 1991) of young women between
the ages of 12 and 30 suffer from amajor eating disorder, and the ages with which girlsare
suffering often begins during early adolescence (Levine, Smolak, & Hayden, 1994; Nagel &
Jones, 1992; Pipher, 1994), sometimes even younger, we need to start doing something to help
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prevent this social oppression from continuing to grow or even be maintained. Simply becoming
aware of what it isthat our cultures are saying is no longer sufficient. As"knowledge producers’
(Lincoln, 1996) we have amoral obligation to create a different type knowledge, atype that serves
to benefit those from which we seek to understand, not just those within the culture of power. We
need to explore and map ways to work with girls to become more critically literate of images and

stories that will affect their lives, or their health will continue to be in grave danger.

Imagining and Alternative Society: Exploring Beyond the Actual

| decided to revisit "Fashion Out" one last time to make sure | had interpreted what they
were telling me correctly. Further, | wanted to get them to look again at what they were saying and
begin to explore alternative, and even preferred possibilities. | wanted them to look critically at
"Fashion In" and "Fashion Out," as well as some of the other things they had discussed. | did not
know whether they would be able to do this, and it was a struggle for meto find away to
communicate what | was wanting them to do. Nicole created a wonderful opening for the
conversation.
Kim: If your body isn't right you would still be considered Fashion Out, correct?
Nicole: Umhum.
Kim: Isthat about right?
Nicole: That's how it goes, but that's not right.
Kim: No I'm not talking about whether it's right or wrong.
Nicole: Yeah, that's how it goes.
Kim: That's how it goes. There is a difference between what happens and what we think is right
and wrong. It might not beright if | put on a...dress that would be considered Fashion In... and it
doesn't look "right" on my body because somebody thinks it doesn't look right. | mean who are
they to say it doesn't ook right, you know whose to tell me my body isn't right? So | think what
I'd like to be able to do is to start to look at some of the things that you talk about, and we will ook

at them from a different way.
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And so | sat and explained to Khalilah, Dauntai, Alysa, and Nicole how | wanted to take
some of the things they had been talking about and look at them in another way. We were going to
create "an alternative society.” What | thought was so neat was that Dauntai wasin agroup caled
"Making a Differencein Society," so thisideafit in with something she was doing, albeit in avery
different way. | took all the dominate themes | could see at the time, both private and public, and |
combined everything together as| said to Khalilah, Alysa, Nicole, and Dauntai:

Let'simagine that we're gonnalive in aworld, where is there no "Fashion In" and

"Fashion Out." We are going to live in aworld where boys...and girls...weren't interested

in what we looked like, they were interested in what we had to say and what we did. Let's

say we lived in aworld where there wasn't any such thing as feminine and masculine,
where girls, boys, women, and men could just do whatever it is they wanted to do....Let's
say we lived in aworld where there were no magazines. Let's say that we lived in aworld
where there was no such thing as a perm for our hair.
Alysa: It would be boring.
Dauntai: Yep.
Khalilah: If we wouldn't know about it it wouldn't be boring. But since we know about it it's
boring.
Kim: Right, but let's say that some of these things hurt us as we grow up, because what | see
happening, alot of the things you tell me | see being very hurtful to you in the long run, if you
don't learn how to seeit or look at it differently. Let me give you an example...and there is nothing
wrong with anything that you have said, there's no right or wrong there's just different ways to
look at things, OK....Remember...way back at the beginning where...we had a discussion about
how much muscle women should show and how much they shouldn't show? And not everybody
agreed and that's OK. But muscleis very very important for us to be healthy, and so if we
think...we can't have this, or it's not feminine to show too much that can hurt us, OK. So some of
the things we have talked about | want to start looking at them alittle bit differently. Does that

make any sense? [they ook at me]....On your card | want you to write about what it would be like
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if there no such thing...as permsfor our hair...or masculine and feminine, there was no such thing
as labelslike that. No such thing as Fashion In or Out. Boys and girls...didn't judge you by the
way you look....Try to imagine what aworld could be like without some of things.
Khalilah: I can't redly, | can alittle bit but
Kim: It'shard, it'sredlly really hard and that's why | want to talk about it because | might be able
to imagine some more things and you might be able to imagine some more things and so as a group
we may be able to imagine an awful lot together.

Multiple perspectives offer multiple possibilities (Greene, 1995; Witherell & Noddings,
1991). And so Khalilah, Nicole, Alysa, and Dauntai began writing on their cards. | did not know
whether what | was asking them to do was making any sense, but | had to try. If we can find ways
to help girls see that what they consider "normal” or natural is but one possibility, yet not the only
possibility, then they may have the opportunity to begin naming preferred possibilities (Greene,
1995). Not long after they started writing Alysa asked, "When you say it will be natural [your hair]
do you mean get it cut or not cut it?' | had hoped they would interpret what | had said any way
they wanted. Not knowing quite what to say | responded, "Y ou can cut it...but what would it
[your hair] look like if you wore it just the way it was naturally?...Let's say we didn't put stuff in
our hair...we didn't worry about that, that wasn't important.” Nicole looked up from her card, and
in anonchalant way said, "Everybody would have afro's" and went back to writing. Not long after
she looked up again and said, "Well, if we didn't have perms we wouldn't know no better, if we
didn't know that they existed we wouldn't want for um.” Khalilah added, " That's why it's hard
for usto do this." Notice in this next section why perms are considered important.
Kim: I know, but let's say for example, because you had said, and thisiswhat really concerned
me about the perm thing, Nicole | think it was you that said it in one of our conversations, you said
that people like us [meaning Dauntai, Nicole and Khalilah] and not me and Alysa, you said people
like us perm our hair or us hot oil treatments so that it will be straight like it's " suppose to be."
Who said it's suppose to be straight?

Nicole: | mean, you know how African American's hair isit's like wool.
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Kim: But what's wrong with that?

Nicole: There's nothing wrong with it, but I mean, some some races, well when we get perms we
try to make, you know better ourselves because some other races aready low rate us because of
our color. And being, you know, we just get perms because we don't want our hair to look, you
know, despicable.

Kim: But what | don't understand is why should you be made to feel that what your hair does
naturally is wrong, why should

Nicole: Society.

Nicole'scomment "...some races, well when we get perms we try to...better ourselves
because some other races already low rate us because of our color...we don't want our hair to
look, you know, despicable." made me think not only about what Greene (1995) refersto as
"close up and large," but what Delpit (1995) calls "the culture of power.” When we begin to better
see things close up and large, we are better able to identify the codes of power and those cultures
who are responsible for creating the codes. Further, Delpit (1995) suggests that those who do not
participate in the culture of power can acquire this power easier if they are told explicitly what the
rules are. Nicole knows, straight hair is one of the rules. If we can better identify the codes of
power maybe we can begin to break down some of the oppressive stereotypes that are plaguing our
educational systems. Straight hair is not natural to all people, black, white, brown, or yellow
respectively. Y et somewhere straight have has been named "right" and "normal.”

What | find so fascinating is that atopic such as hair and perms can lead to an
understanding of how some of these girls are learning about their bodies. Notice who has the
power to determine what is "right,” and then imagine we were talking about body size.

Nicole: If we didn't have perms we wouldn't want for them because we wouldn't know they
existed. If we wouldn't have a such athing as society then people would, they wouldn't know
what they were suppose to look like so they would just go on with their natural self.

Kim: OK, there you said it, they wouldn't know what they're suppose to look like so they would
go with their natural self. Think about that for a minute. What's wrong with your natural self?
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Khalilah: NOTHING!

Kim: NOTHING! You'reright. Absolutely there is nothing wrong with whatever you are
naturally! Do you think society tells us there are things wrong with us?

Nicole: YEP! Becauseif you got nappy hair they tell you to get a perm and they show you all these
people and all these shinny hair and

Dauntai: Straight

Nicole: Yeah and the look like it's been hot oiled. But they could be lookin' in the mirror and they
say well | see all these people and so they think they suppose to look like that so they don't know
no better.

Kim: They don't know no better?

Nicole: They don't! Because they look at everybody else so | mean | guessthey try to fitin.

They are looking at cultural images as away of learning how to "fit in." Nicole's comment
"If we wouldn't have a such athing as society then people...wouldn't know what they were
suppose to look like....But they could be lookin' in the mirror and they say well | see all these
people and so they think they suppose to look like that so they don't know no better." speaks very
clear for the need to begin to look more critically, and help girlslearn how to look critically, at
what "society” shows and tells about what their bodies "should look like."

The process of creating an aternative society in hopes of becoming more critical of the
dominate storylines and images was not smple. | was continually struggling to find alanguage to
communicate with these girls. A language to express avery visual part of their worlds. More
importantly, | did not want them to feel that what they had been saying was "wrong" | just wanted
them to look at what they were saying asit could be otherwise. | wanted them to look below the
surface, below what we take for granted (Greene, 1995).

Kim: What I'm trying to get you to do, isto get you to think about what society tells us and then
to look at whether or not that's gonna hurt you or if it's going to help you. For example, society
tellsusin many ways that it is not feminine for women to have muscle. Quite honestly | think

that's abunch of crap. | don't think that's right! | don't think it's right for society to tell me the
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way |I'm suppose to look and | don't think it's right for society to tell you the way you are suppose
to look. But how do you know that unless you start to ask questions? Do you see what I'm trying
to get you to do? | want you to start to look at some of the things society tells you and then to
guestion that.

Alysa: | think it's alright for people to have muscle it's just, in my opinion, if like awoman
has...so many muscles that you know there's no fat, it's just muscles and that just, | just don't
think that's right....Y ou know, it's not like I'm telling the person you don't look right with that
much muscle so loss it, you know, I'm just saying that's how | feel.

Kim: And thereis nothing wrong with feeling that way, thereis ABSOLUTELY nothing wrong
with feeling that way aslong as you understand how muscle helps you. And | wastelling her [I
say to everyone] do you know what muscle does for you?

This conversation opened a space to discuss some of the benefits of muscle in relation to
metabolism and maintaining a healthy weight. Nicole, Dauntai, and Khalilah several times
mentioned, both in writing and our conversations, that they feared becoming overweight, while
Alysa, often thought she wasfat. | wondered what the girls knew about musclein relation to
maintaining a healthy weight so | asked. They knew that muscle helped them to move, and they
had "heard of" metabolism but none of them remembered or really understood what it meant. We
talked for awhile about our metabolism being how fast or slow our bodies burn calories from the
food we eat. We talked about gaining and losing weight, and how to maintain our weight. We
talked about how "playing” (i.e., stepping, making up dances, running around with one's dog) is
part of maintaining a healthy weight. We talked on avery simple level about the benefits of muscle,
particularly the role muscle playsin our metabolism. These girls had been continuously associating
eating with getting fat, but never using the calories they take in. Our conversations were not
however structured in away that | could be sure they actually understood. We talked about how it
can hurt usif wethink it is bad to have too much muscle, or muscle that "shows" because we need
muscle to help us live healthy. But "healthy" is a taken-for-granted, and subsequently not of

primary concern, but the fear of becoming "overweight" or "fat" is.
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The very real and immediate concern these girls had was the way they looked, how other
people thought they looked, and how others looked. | went back and said, "We areimagining a
world that's different, that's better. That doesn't put so much pressure on usto look a certain way,
to act a certain way. What would it look like? What would a society like that be?' Alysalooked
down at her card and read:
| think that if guys didn't pay attention to what we look like just what we thought or
whatever that um there wouldn't be as much criticism, cause like if they didn't care what
people looked like they wouldn't say oh you look ugly or your hair's wrong or something
like that.
| asked the other girls, "How do you think it would be if people didn't care as much about what we
looked like?' Khalilah thought, "People would be more happy" and Nicole thought, "People
would have more respect for others." Dauntai's response was interesting to me, very perceptive.
Kim: Dauntai what do you think?
Dauntai: | think it would be like the opposite. | think like what you say would be like now, would
be how you look, and how look would be like what you say now.
Kim: Can you explain that alittle bit.
Dauntai: Like now boys like look at you, like you cute whatever. But then sometimes they might
care about what you say, before they care about what you say they um look at you how you ook
first, and then like, if it was, if they didn't care about how you look it would be like they would
care about what you say instead of how you look.
Kim: Do you think that would be better?
Dauntai: In away....they might understand you more.
Alysa: In some ways it might be the same, like now people might look like at somebody and say
ooh they don't look good, and then if they just pay attention to what people are saying they might
look at them and hear what they're saying and say, ooh she just said something really stupid.
Kim: Right, but at least they would be listening to what you thought and what you felt as compared

to just what you look like. Because for somebody that looks too different do you get looked at?
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Khalilah: NO!
Kim: You don't get looked at do you? And is that right?
Khalilah: No!

Khalilah understands what happens when you look "too different.” The scarf she wears
sets her apart from her peers. While our conversation dichotomized looking and listening and that
is not necessarily the most beneficial way to explore these issues, our conversations had seemed so
one sided, that is, laced with either or, and | wanted them to look at the other side. As| reflect on
the conversations now, | can better see the next step, and that isto look more closely at the
liberating and empowering stories, rather than concentrating primarily on the disempowering or
oppressive stories. Whileit is helpful to be able to critically look at the oppressive cultural
messages that are hurtful, it is as equally important to be able to name those things that are helpful,
in order to have the opportunity to make choices. | do not believe we spent enough time looking at
the empowering stories, something important for me to remember later, for these stories could
have added a deeper dimension and more powerful possibilities for those involved. AsLincoln
(1996) suggests, critical subjectivity, or becoming more self-aware through the research processis
important. Words such as transformative and critical have both the action aspects of research, "but
also recognize the ability of meaningful research experiences to heighten self-awarenessin the

research process and create personal and socia transformation™ (Lincoln, 1996, p. 15).

Being Noticed

While creating the "right look™ was perceived to be the means in which a person would be
noticed by others, | wondered what these girls wanted to be noticed for. Did they really want to be
noticed for only what they looked like? Khalilah's comment about not being noticed if you "look
too different” opened a space to discuss how they wanted to be noticed.

Kim: How else can we be noticed?...How do you want to be noticed? What do you want to be
noticed for?
Nicole: For being nice...some people they be like, oh | don't like her because she um, she's not

nice or she's too mean or she always [at the same time with Khalilah] runnin' her mouth.
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Kim: So what would you want to be noticed for being nice, what else?
Nicole: | don't know what | could be noticed for because
Kim: No, what do you want to be noticed for? There's a difference.
Nicole: | don't know, | mean [pause] being myself.
Kim:...Dauntai how about you?
Dauntai: Same thing.

| found it interesting that what Dauntai and Nicole wanted to be noticed for could not be
determined through visual observation. Being noticed for "being yourself" requires people to
listen; listen what they hope for and what they want others to understand about their lives. This
conversation in part reminded me of some of the things Dauntai and Alysawrote about in their
personal biography papers. Early in the semester | asked the girls severa different types of
guestions with the hope of getting to know alittle bit more of their personal biographies. In a
sense, thisis part of finding out who they are and what they hope for. "What would you like adults
to understand about you the most?' was one of the specific questions | asked. Alysawrote, "How
| act, why | do thingswhen | do them, how | feel, and what | want to say when | can't get it out”
(Personal Biography Paper, 10-8-96). Dauntai wrote, " That we are different from them [adults]
when they were young and things are different. That teenagers need privacy” (Personal Biography
Paper, 10-8-96).

We base so much on what we see, and often times at the expense of what lies beneath the
images. | was left wondering whether we teach teachers what to "look for" but neglect teaching
them how and why to listen. | do not know, but | am left wondering, and it is not something | will

soon forget or stop questioning.

Returning to the Path of Right and Normal

Upon returning to what these girls see as "right and "normal” offered aturn | never
expected. Notice the interpretive frame some of these girlswill use to explain my lack of
understanding, or my struggle to understand from their perspectives what is "right" and "normal.”

My lack of understanding will not be contributed to alack of knowledge.
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Kim: Remember we had talked about...we were going to create an alternative society, were
imaging how things could be different? Let'simagine...we didn't have right and normal, what
would that look like?

Khalilah: We would look messed up. [Nicole laughs]

Kim: Can you define messed up for me?

Nicole: Not right and not normal.

Kim: OK, but what is...normal? [I'm laughing] [everyone laughs] Y ou have got to help me
understand right and normal [still laughing]. I know what right and normal is from my perspective,
| want to know what it is from yours.

Nicole: Well you can't really explain it because everybody might have a different opinion about it.
Kim: But | want your opinions...I'm not concerned with everybody else's, | want to know yours!
Khalilah: It seemsto me, [pause] that um, | don't know how to say this, but it seems to me black
and white people have, that black people have the same kind of opinion on what they think and
white people, they might see something different from us and we might see something different
from them.

Kim: Can you give me an example of something you think black people think differently about
than white people?

Nicole: OH MY GOD, THAT ISA GOOD QUESTION!! Wait aminute. [Dauntai laughs]
Khalilah: That's what | think.

Kim: Well let's talk about this.

Nicole: It's true!

Once again, as we began revisiting issues, and as we got to know each other better, we
started to see things "close up and large”" (Greene, 1995). This conversation shifted our group
discussions away from creating an aternative society toward race and racism. We had talked on the
surface about racial issues, but today the conversation became more in depth, and today marked yet
another path that we traveled in our journey together. As amixed racial group, Khalilah, Dauntai,

and Nicole began to talk specifically about perceptions of race as an interpretive frame, and
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subsequently added a deeper level to the understanding of body in culture, body in relation to
others, and body as self. | did not realize the significance of our conversationsto Khalilah, Nicole,

or Dauntai until | showed the girls some of the transcripts | was using for an earlier chapter.
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Chapter 6
Color Blind

They open dowly, soft and delicate, offering multiple shades and magnificent colors.
Eventually they will change to a mass of greens blended in among the others. But first their unique
shapes and hues will bloom for al who are interested to see. The season without color isthe
saddest of all, yet asit moves and changes the colors bring new life to the surface, anew
appreciation for the wonders of nature, and the blending of colors. Without the diversity of color
the multiple blossoms would fade amongst each other, and something so beautiful would go
unseen. It isonly if the blossoms can open, and share their colors, will we see their inner beauty.

The setting: A cold winter day in early December; room 127, Khalilah, Alysa, Nicole,
Dauntai, and | sat around the table, tape player running, notecards and pencilsin hand.

| had spent the better of my Thanksgiving break writing as to have something to show the
girls before the semester was over. | wanted to give them an opportunity to see what | was taking
from our conversations, and give them an chance to edit some of the transcripts. Y et before |
handed out the transcripts | wanted to seeif | was even close to being on the right path. | asked the
girlsto do another freewriting exercise, the theme wasthe "Ideal or Perfect Woman," and they
were to write whatever came to mind. They finished writing and | collected their notecards, placed
them in afolder, and passed a copy of the transcripts to each girl. | explained as best | could at the
time what the chapter was about. | told them | wanted them to have a chance to "edit" the selections
| was using from our conversations. | also mentioned that thiswas afirst draft so | might be
adding more, but definitely wanted to use these parts of our conversations and their writing. |
asked them to read through the transcripts, paying particular attention to what they said, and add
anything they thought was necessary in the margins. | reminded them that we do not typically talk
the way we write so not to worry about all the "um's, you know's, | mean's, | don't know's,
OK's, etc.” They started reading and did not make a sound for almost 20 minutes. | too sat quietly
as | read through their notecards. Much of what wasin their freewriting supported what | had

written in the chapter. When they finished, they sat with the transcriptsin front of them looking at
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me. Nicole had crossed out one word that changed the meaning of a sentence, and Dauntai asked a
guestion about a transition, but nothing else was written on the papers.

They sat quietly as| asked whether | needed "to add anything to help clarify?"
No one responded at first, and then Khalilah said, "Y ou're not going to use that part where we's
were talkin' about how the black people are different?’ "Oh yes, that's gonna come in someplace
else, | just haven't figured out where to put that yet. Where do you think that would be a good
place to go?...Do you think the section on the differences between black and white could fit in
here?....I, | don't know how | would titleit." Nicole responded, "Color Blind."
Kim: Where did we leave off on Tuesday?
Khalilah: Talkin' some conversation you told usto bring it back up.
Nicole: About Color Blind.
Kim: OK, now let me ask you about Color Blind, how, why isit that you think that would be a
good title? What did you mean when you said that?...And the reason I'm asking is that when |
think of color blind I think of lack of color. So there wouldn't be color or you wouldn't see color.
But we do see color, do you see why I'm, why I'm wondering about Color Blind? If we're gonna
talk about differences between the way you see the differences between black and white
people...and we cal it Color Blind do you think it will represent difference or do you think it will
represent lack of difference? Do you know what I'm asking? Does that make sense?
Khalilah: | think we should keep it Color Blind.
Kim: OK, if you want to call it Color Blind I'll put it Color Blind. But what 1'd like to know is
why you want to it to be Color Blind. So how would we define, no not define, but what would we
want Color Blind to represent?
Khalilah: People don't understand the differences so they're Color Blind.

For Khalilah, Nicole, and Dauntai race is an important part in how they interpret and
construct the meanings of their bodies, not to mention how they see their worlds. Delpit (1995)
says that many well intended teachers claim that they do not see color, they only see children. In

other words, the claim they are not prejudice. She goes on to suggest that if in fact one does not
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see color, than one does not really see children. The portion of transcripts | asked the girlsto read
was not the portion where we had discussed their perceptions of the differences between black and
white people. | knew | was going to use those conversations somewhere, | had just not figured
that out where or how, for | did not think | had a good enough understanding of what they were
saying to write about that as | have not explored as areader or writer issues of ethnic studies. But
they did not know my intentions. Khalilah's question was not only an important question to our
past, present, and future conversations, but a very subtle way of telling me that | was " Color
Blind" by not including those sections. There was so much from our conversations about race and
racism that could not fit within that chapter | had shown the girls, and yet it seemed important to
some of them that | have a chapter on "Color Blind." As Lincoln (1996) suggests, research is "first
and foremost a community project” (p. 13), and Color Blind iswhat they wanted me to write.

What became so interesting were the conversations that followed, for Khalilah's question
led us down a path toward deeper levels of dialogue. A path that invited us to better see color aswe
sat around the table and talked further about the ways they saw differences between black and
white people. Our conversations reminded me once again of the power of story and the importance
of dialoguing across difference. " The stories we hear and the stories we tell shape the meaning and
texture of our lives at every stage and juncture....They attach usto others and to our own
histories..." (Witherell & Noddings, 1991, p.1). Caring relations hold that "the self is formed and
given meaning in the context of its relations with others....[and] requires dialogue" (Witherell &
Noddings, 1991, p. 5-7). It is through open dialogue that we begin to acknowledge the
complexities of language and that which we take for granted. At this crossroad, we are often called
to "confront the fact that ‘'what everybody knows' is all too often not what everybody knows"
(Witherell & Noddings, 1991, p. 7).

And yet there are times when dialogue can fall short, times where not everyone has avoice
that is heard. While our conversations opened spaces for a new dialogue, they simultaneously
closed spaces for others. Yet it is not until we are willing to try, willing to listen to something new,

that we will begin to see aworld we may have been blind to all aong. The conversations, while
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initially were more how Khalilah, Nicole, and Dauntai felt about the differences between the races,
soon became conversations about racism. Alysa sat quiet for the most part, she was the only white
girl of the four, and | was more interested in listening. It was my judgment that for this particular
conversation, if their voices were to be heard, mine needed to be silenced. | had too much power in
many ways, and yet because | was hoping to understand aworld unlike what | had ever
experienced, and they held the power to speak or not speak, that power would keep me silent.

As| sat and listened | found myself wanting to break down some of the stereotypes being
discussed, particularly the stereotypes about white people; but | felt they needed the space to say
these things. | needed to understand their stereotypes, for al | had were my own. Additionally, |
thought they needed to be able to have this conversation with an adult. So often throughout the
semester they would comment on adults not understanding what it is like to be their age, and how
adults do not listen to them. In many ways they were cutting themselves off from a source of
knowledge and understanding that can only come from adults. Much of the literature on adolescent
devel opment addresses how teens turn toward peers for advice and information (Brown &
Gilligan, 1992; Erikson, 1968; Miller, 1993; Pipher, 1994), and yet there needs to be waysto help
young girls seek and share information from and with adults as well.

But more than my belief that they needed to be able to have this conversation with an adult,
| needed to have this conversation with teenage girls. Particularly girls who have resisted in many
ways completely giving up their views of the world to those who have the power to name
experiences. And yet as | reflect back on our conversations | am now beginning to see that what |
thought might have been resistance to dominate discourse may be a false resistance. One of
Khalilah's comments helped me to better see some of their resistance, I'm just not sure whether the
resistance is more of an acceptance of what the culture of power has labeled "true.”

Khalilah: | bet you if agrown up reads this book they think different. I think that a black person
read that, a grown up, and read what we said about the black and whites they would think
different....Because they're older and they think more in a positive way then we do....I just think

that younger kids say and think things in a negative way more than grown ups do.
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Nicole: No no no cause...l think that we're [younger people] more positive about that situation
because, | mean, the older generation they're, you know, their parents were more, you know, they
taught them more about, | think it really goes down aline to um how they [white people] low rated
us, and everything like that. But | think that um we're more positive about it, because my mother's
mother was real strict on her about stuff like that, and she always taught her about stuff like that,
but my momma, she don't, you know, she don't pressure me about learning about how we were
treated and, but you know, | mean, | think that we're more [long pause]

Kim: More accepting?

Nicole: Yeah.

Kim: | seethat, but | don't know what you see. Y ou said [meaning Khalilah] you think that that
um younger people are less accepting than older people.

Khalilah: | just think that younger kids say and think thingsin a negative way more than grown
ups do. They like

Nicole: We we don't care what we say. | mean

Khalilah: Y eah that's what I'm tryin' to say, we don't care, the grown ups, they make sure they
gotta say everything, not al of them, but you know it might be a couple, like | don't know, like uh
uh arich black person, they think that in a positive, try and say it in amore intelligent way to not,
just to say, | mean, we say anything but

Nicole: Not to really, you know like say that [pause] black people are you know

Khalilah: Better.

Asl| listened to these girls it seemed to me that they were resisting silencing, and they were
having the opportunity to do so. Now | wonder. The silencing as| interpreted it, was labeled by
Khalilah as"think in apositive” or "say it in amoreintelligent way." The resistance, what people
their age do, Khalilah calls "a negative way." As the conversation continued, in a sense, they
began challenging some of their own stereotypes, for no sooner would they say "white people do
this.....or black people do that.....they would stop, and say, well not all white people or not all

black people." And yet what | did not hear at the time, something that is now beginning to haunt
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me as it shows just how deep racist stereotypes lie beneath the surface, that what they were most
often breaking down were the stereotypes about white people, but not the stereotypes about black
people. How can we, particularly white scholars engaged in democratic critical inquiry, become
more aware and critical with our participants of oppressive storylinesif they are so ingrained
within our culture that some of us cannot even see them? Had | even attempted to get them to ook
criticaly at what they were saying | very well could have helped them further perpetuate the
oppression, for | was not hearing the racism within the storylines they were telling at the time. By
dialoguing acrossracia difference, these girls have taught me how to see some of the subtleties of
racism, including my own; something | have been blind to most of my life. In many waysit
seemed to me that being able to say some of these things out loud in aracially mixed group was
important to Khalilah, Nicole, and Dauntai. And it was as equally important to me, more so now
that | am better able to see what was being said. "Grown ups...try and say it in amore intelligent
way," more intelligent to whom, and by whose definition, and at whose expense, iswhat |
wonder.

What follows are portions from our conversations that were initiated earlier in the semester,
aswell asthe conversations that came from them specifically wanting me to have a section on
Color Blind. | am very uneasy with this section, and have struggled a great deal to find ways of
representing their voices. In many ways | do not understand enough to write this section, and yet
Color Blind is the section they wanted me to write. And given that thisisfirst and foremost a
community project, | needed to be resposive to what they wanted me tell. The conversations we
had were difficult conversations, as none of us had ever had this type of conversationin this
particular type of setting. We struggled to know what and how to communicate, in many ways, |
sensed the struggle was to communicate without hurting another persons feelings. Often | did not
know how or what | was asking in response to what | was hearing, and in similar ways, they were
struggling to articulate their views to me. For Khalilah, Dauntai, and Nicole Color Blind is about
race and racism, and represents how people do not understand their perceptions of the differences

between black and white people. For me, Color Blind represents the subtlety of the dominate
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storylines that plague our culture, and how those who are "like" the power of culture, regardless of
efforts made, can often times miss these subtleties, and thus, run the risk of unconsciously
nourishing racist scholarship.

Khalilah: People don't understand the differences [between black and white people] so they're
color blind.

Kim: OK, that makes sense. Can you explain alittle bit more? What are some of the differences
people don't understand?

Khalilah: I don't know.

Kim: You don't know? OK....I look at you as a person, not just what you look like, what you are,
who you are, um so help me, help me understand how to write about Color Blind. Cause she
[Nicole] said that it [Color Blind] iswhen you look at a person, you don't look at the color they are
you look at them as a human being.

Khalilah: Y eah but you can look at them as a human being, but you don't gotta look at their color,
it'sjust certain things when you have to ook at their color, understand how they are, certain
things.

Kim: OK like what kind of certain things?

Khalilah: | don't, | don't, like you have to understand things um, | don't know, | don't know, you
just have to understand [Nicole laughs] certain things.

Kim: OK but | need, but | need to know what certain things are, what is important to you that your
color is part of the understanding? Does that make sense?

Khalilah: Well | don't know if thisis, but, um | don't know. | don't know.

Kim: Yesyou do, you just haveto find away to say it.

Khalilah: OK, [pause] OK thisishow I, thisiswhat | think, OK, you know how they say uh like
ablack young man hasto struggle to go to college, to get into anice college. And they say that like
he can become a professional in something. And | bet you somewhere if someone looked at him, |
bet you he would want them to think of him as a[pause] black educated young man.

Kim: OK so color would be important in that distinction?
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Khalilah: Y es cause there's not as many.

"Y ou know how they say...a black young man has to struggle to go to college...and they
say that like he can become a professional.” Who isthe "they" and why are there "not as many" is
what | wonder? How and where are we teaching young girlsthat it is difficult for a"black young
man" to go to college? What about black young women--are they not part of the conversation? |
wonder why Khalilah, when talking about when color isimportant to understanding a person, did
not mention girls or women. What | am left questioning isthat if Khalilah refers to the need for
inserting color when talking about being educated, does this storyline disempower or empower;

liberate or oppress black young men and women? | do not even begin to know.

Exploring Language and Difference: Shades Within the Image

L anguage was a predominant theme in our discussions about racia differences. Notice who

isbeing considered "different.”

Nicole: | mean we'rejust different period, because | mean, like

Khalilah: Wetak different too.

Kim: Yeah?

Khalilah: | don't like, I don't like how white people talk....Y ou see alot people, alot of white
people....And alot of white people they say "like" when they, they beit be "like" um, you know
we was um "like" and um, and "like" we went there, and then "like" after that we went to the mall,
and then "like" we seen some boys, and then "like" they came up to use, they say "like" al the
time.

This particular conversation took place prior to talking specifically about Color Blind. And
yet both Nicole's and Khalilahs comments, "we're just different period” and "We talk different
too" show their perpetuation of the dominate storyline of who is considered "different.” Neither of
the girls say, you [white people] arejust different period, or you, [white people] talk different.
They describe themselves as the ones who are "different.” And yet Khalilah does not like how
white people talk, but she will not call them (white people) different, she calls herself different. |

am left pondering whether | too thought of them as different, rather than me as different, or we as
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different from each other. Aswe started to further explore some of their perceptions about the
differences among black and white people, language entered the conversation again. Thistime it
was not so subtle.
Nicole: I'm talkin' about like, language....How we all talk.
Kim: How do you talk?
Nicole: I'm sayin' um Caucasian people, most of the time they either have like aum, a country
accent, but it doesn't have to be real country but you can awaystell.
Kim: Southern accent? | notice a southern accent here.
Alysa: | think everybody istheir own person no matter what color or race or whatever they are and
if, and when everybody mingles no matter who they are they either become different or alike.
Kim: What do you mean?
Alysa: Like with the language, if like people can just get together and everybody just speak the
same or people can spread apart and speak differently.
Kim: OK so you think as people come together they start being more alike?
Alysa: Y eah, so they understand each other cause they learn how to talk like each other.
Khalilah: There are black people that talk like white people.
Kim: How do white people talk?
Khalilah: | don't know, it'sjust different. White people do talk like black peoplein away. No a
black person talk like awhite person but there not too many white people.
[ Someone knocks on the door | get up and go to the door and the conversation continues without
me.]
Khalilah: Y ou ever heard ablack person talk like awhite girl?
Nicole: Umhum.
Khalilah: That's cause they hang around too many white girls.

In many ways it seemsthat our involvement with cultures unlike our own has been limited.
| thought time and time again that many of the things these girls said were not true for me, nor for

my perceptions of the "white" people | know. And yet my experience has primarily been with
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upper middle class white communities in the west, and predominantly white schools. Subsequently
my understanding of African American or Indian cultureis extremely limited, not to mention my
understanding of the part of the country with which I now live. Similarly, it seemsthese girls have
been in predominantly black communities and black schoals, for their understanding of some white
cultures appear limited. Both of Khalilah's examples of how white people talk seem to come from
her immediate environment. The first example was most likely a person her age asincluded in the
content of the conversation was "malls and boys." Her second example isindicative of the part of
the country and the community with which she lives.

Y et thistime, unlike earlier when talking about difference, Khalilah was willing to name the
difference on white people. What | found interesting about this conversation was how Alysa and
Khalilah and Nicole had explanations for why people talk different. Alysa contributes language to
who you are around, your community or subculture, regardless of race or color. Khalilah and
Nicole however, contribute language difference specifically to race. Having moved from the west
to the south | too would have contributed language to subcultures, particularly the part of the
country and community with which a person lives. | cannot even count the number of times| have
said something that | would have never said while in the west. But then | had never heard some of
the southern expressions before. Language, and not only verbal, is the mediating tool for the
transfer of culture (Vygotsky, 1973; Dewey, 1922). Y et whose language is being named right, and
whoseis being called different? As suggested by Delpit (1995),

the linguistic form a student brings to school isintimately connected with loved ones,

community, and personal identity. To suggest that thisis'wrong' or, even worse,

ignorant, isto suggest that something iswrong with the student and his or her family.

(p-53)

While the girls were using different interpretive frames for explaining language difference,
| am left wondering whether Alysa's explanation of peoples language, and Nicole's and
Khalilah's are not the same. Both would fall within Delpit (1995) claim that linguistic form "is

intimately connected with loved ones, community, and personal identity” (p. 53), and yet
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Khalilah's comment earlier, "Grown ups [black grown ups]...try and say it in amore intelligent
way" shows just whose language is considered the norm. As the conversation continues, the
oppressive and racist storylines surface further.

Khalilah: Our language is worser than yaalls.

Kim: What do you mean?

Khalilah: I mean, I'm sayin'...It sounds more more slang, | don't know how to say it. Like, you
might be like, you was at home chillin' and stuff, and we don't say [she articul ates every syllable]
chilling, ing, we was at home chill i n g with our friends [enunciating every syllable] [everyone
laughs].

Khalilah: We don't say that, | don't know, what's it called when we talk like that? Y ou don't hear
alot of white people do that.

Khalilah's interpretation of her race partially comes from how television sitcoms represent
black people. When | had a colleague read a draft of this chapter she pointed out that i n g" came
from the television show "Martin." Early in the semester in one of the personal biography
guestions | asked the girlsto list their two favorite television shows. Khalilah put "Martin" as one
of hers because "it was funny." The conversation continues.

Khalilah: We don't, we don't talk more, you'all, | mean some [white people], talk more proper.

Kim: What's proper?

Khalilah: Like when when you would pronounce everything, well not every single thing but you
pronounce the word right.

Kim: OK. Do you think there's adifference

Nicole: Some people be, say we be doin' this...and we be doin' that.

Kim: Yeah, | don't say that.

Khalilah: But when | get around people | know | got atalk right, | talk right. I know how to talk
right when | have to, but when | don't haveto | talk

Kim: Who tells us what talking right is?
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Nicole: Every time, the first approach isto where people look at you from. Now if from that time
on because you know like if you met a person and they ook, you know, hoodilumfied.

Kim: What does that ook like?

Nicole: Terrorizing...aways doin' stuff just terrible. Or you know they come up to you like
"whass up" you'e like oh | know that girl yeah shetalk all, but see if they came up to you and talk
real, you know appropriate, you know, not really appropriate at the point you know where it's just
pathetic, but you know, pronounce al their wordsin al their sentences and everything like it
should be, you have a better impression of that person.

Kim: OK so you think it's more appropriate to pronounce your words when you say it?

Nicole: When you're approaching somebody you don't know. Cause you see, we're around each
other every day, we just, it don't matter you know, we don't worry about how we talk.

Alysa: My mom and dad taught that when your like meeting somebody new you should aways be
very very quiet and when they start to like let go and hang out then that's when you start to.

Returning again to Delpit's (1995) claim that there are codes and rules for participating in
the culture of power, and these rules relate to "linguistic forms, communicative strategies, and
presentation of self" (p. 25). These girls are beginning to understand the codes and rules, for they
know when to "talk right,” or not talk at all. And some are correct, for if they hope to succeed
economically, they need access to the palitically popular dialect, the language of power (Delpit,
1995). And yet they think "thisis appropriate or right." Given that language will affect how
someone "looks at you" if they do not speak "right" they will not be able to create the desired
images that are perceived as powerful.

Furthermore, those of us who engage in scholarly writing that use people's verbal
narratives are forced to adhere to "Standard English.” We are not suppose to write "talkin' or
sayin' or thang or chillin™ without adding [sic] to the end to indicate that we know thisisnot a
spelling mistake on our part. And yet the subtle message is that these words are "wrong," or even

worse, sic[K]. In adiscussion about writing the "book™" asthey call this dissertation, Nicole,
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Khalilah, and Dauntai all thought it would make the book more interesting if it were written astheir

words sounded verses the "proper” spelling.

Trailing Racial ldentity: Returning to "Fashion In"

While these girls are learning to desire and create the "images' deemed powerful, thus
objectifying their bodies, there are multiple associations with these images. "Fashion In" and
"Fashion Out" and all the subsequent ramifications exist for these girls. But now, Khalilah,
Nicole, and Dauntai tell their stories about these images specifically in regardsto racial differences.
Some of these stories come with agreat deal of pride in their perceived "difference,” and others
show how they are learning about their "race" through limited forms of representation. | am no
longer convinced that the underlying stories within our conversations are solely about racial
differences. Social class, segregation, and limited experience with diverse populations are subtlety
laced throughout. These subtleties have taken me along time to see.

Nicole: And also our clothes and how we dress.

Khalilah: Is different from white people.

Nicole: Because you know when black women go to dress up they wear you know real, you
know, real classy suits and stuff like that, and | look at alot of the teachers and they wear [she
laughs] those dresses, just those dresses, you know those long dresses. And um, they look a
mess.

Kim: Which ones? The white ones or the black ones or both?

Khalilah: Both, | mean, some of um here, like Miss K. she can dress. Y ou don't see, oh you
usually don't see awhi, a Caucasian person dressing like that.

Nicole: You know, like real classy like.

Khalilah: Y eah.

The white people they arereferring to are "teachers.” | am left wondering what the extent of
their encounters with white people are outside of their school and neighborhoods. And yet to this

point, throughout all the conversations about "Fashion In" and "Fashion Out" never once was
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difference between how black and white girls dress openly discussed in relation to "Fashion In"
and "Fashion Out." These girls were talking about black and white women, not black and white
girls. They often look to women to understand what or how to be. It was not until Alysawas
called to the office for awhile that black girls surfaced publicly in the conversation about " Fashion
In." | asked, "Do you think when you think of Fashion In and Fashion Out do you... three
[Khalilah, Nicole, and Dauntai] would you...call something Fashion In that maybe Alysawould
call Fashion Out?' Nicole and Khalilah thought they would, while Dauntai thought that
"sometimes" she would. Part of this"Fashion In" is based on economic power, again perceived
differences emerge.

Khalilah: And we like buyin' more, like you see black people buy more clothes, well you might
see black people buy more clothes and more shoes than white people.

Nicole: But | didn't appreciateit, who wasit, | think it was Reebok and Timberland, who said they
don't want color people buyin' their stuff.

Alysa: They did?

Kim: When was this?

Nicole: Yeahthey saidonthe TV.

Alysa. Oh my gosh!

Nicole: And | mean, well if you really wannaknow what | think, I think we buy more from them
than any other race, because when you look at all the drug deals, you know all the young people
that are on the streets, what do they have on?

Nicole'slast comment, "I think we buy more from them than any other race, because when
you look at all the drug deals, you know all the young people that are on the streets, what do they
have on?' made me sad. | wondered why she associated her "race" with "young people on the
streets’ involved in drug deals rather than with any other association. hooks (1990) suggests that
the representation of black men on television is often associated with violence or crime, and
because TV isone of the primary mediums for propaganda African Americans need to be critical of

whose interests are being served and whose are not through this mode of representing black
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culture. Nicole associated her "race” with young men, but not young women. In connecting this
with the need to learn how to become aware and more critical of the dominate storylinesthat tell us
"what isright" we need to remember that these storylines are often portrayed through image
(Bustle, 1996; Eisner, 1984 ), and in this case, an absence of image. And it seems that "images"
[i.e., body images, socia classimages, etc.] are one of the predominant ways all these girls are
learning to understand their worlds. And for Dauntai, Nicole, and Khalilah, but not Alysa,
specifically racial images are part of their primary interpretive frames for constructing meaning.
Nicole: Yeah. They said, they said you know they didn't want usto buy it because they just
wanted to make it for Caucasian people and | mean, how can the possibly do that? What about a
mixed child?
Khalilah: Didn't Tommy Hilfigure, | don't know why people buy his clothes, but | do, | would
Dauntai: He racist, he adesigner he make clothes.
Khalilah: And we buy his clothes al the time.
Dauntai: And stuff, and heracist, he don't like black people. But he may, he make clothes like
what we wear and stuff, you know for um um his business....And plus
Khalilah: Timberlands and Reebok.
Dauntai: Everybody um like, alot of black people be wearin' Classics, Reebok Classics and stuff,
alot of girlsand stuff do.
Nicole: And they should not have said that because, | mean, but you know they not gonna stop
buyin' the stuff, but | mean, that is very wrong, cause they ought to appreciate, | mean they get a
lot of business from black people.

| think Nicole's comment, "that is very wrong...they ought to appreciate..." isright on.
Reebok and Tommy Hilfigure are both brands that are very popular with adolescent girls and boys
in this particular school, more importantly, they are clothing styles and shoes associated with
"Fashion In." And whether Tommy Hilfigure or people at Reebok are racist is not the issue as
much as they are perceived as racist by these girls. It seems then, to be ano win situation for these

girls. They see the people that own and design these brands as racist, and yet because these are
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styles considered "Fashion In" their bodies subsequently, if adorned in these products, become a
display for the subtle perpetuation of racism. And if they do not wear these brands, and everyone
perceived as powerful elseis, they may run the risk of being "Fashion Out.”
Kim: OK, do you think there's areason why you buy more clothes...that black people buy more
than white people?
Khalilah: Appearance, they like to look neat, | mean you know, I'm not sayin' that white people
don't like to look neat [saysthat part really softly]....Cause they, it seem like they don't really
care, some do, but it seem like they just put their clothes on, shoes, come to school, but we have to
go and we have to have a new shirt, we have to be clean. | cannot wear no dirty white sneakers
[Nicoleistaking the whole time but can't hear her] and you know we look, and their shoes be
dull, they be dirty.
Kim: Do you agree with this[l ask Alysa]?
Alysa: With me like to shop and get new clothes but | can't because, well my mom won't et me
go to the mall.
Khalilah: | wouldn't want to come school, just put anything on. It takes me along time to find my
clothes and stuff.
Nicole: Cause people gonnatalk about you.
Dauntai: Umhum....Cause | talk about people, | not gonnalie, | talk about people....I talk about
somebody just about every day.
Kim : What are some of the things you talk about?
Dauntai: How their hair look, what they got on, stuff like that....I mean, some people like, they
might got somethin' on and um it might be cute or whatever, but them um it might be how they got
it make them look, um | don't know.
Nicole: | hate when people look a mess and then think they cute.
Dauntai: Y eah.

Economic power iswhat is necessary for the image portrayed as powerful if to avoid being

"talked about.” Y et some of these girls are associating the images as difference between races. It
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seems that when "difference” is determined by Khalilah, Nicole, and Dauntai, whether the
differenceisin clothing styles, behavior, purchasing power, language, body shape, etc. the reason
behind the difference israce. These three girls are using race and racial images as the predominant
interpretive frames for constructing meaning. Race is not however a conscious interpretive frame
for Alysa.

Listening to some of the girls conversations left me wondering if what they are seeing are
really differencesin social class. There seemsto be a class of people that ismissing in their
conversations, | wonder what their perceptions would be if this class where to be seen. False
consciousness is necessary if the culture of power isto benefit from racism. Notice how
segregation plays apart in perceptions.

Khalilah:...I'm going to the hair now, you might see ablack person with their hair like Nicole and
you know, white people their hair can't stay up like that. So there's agirl go here, she wear baggy
jeans, she dress like a boy, shetry to put her hair up in aponytail, and then put the "plats* comin'
down, and sh€e'll try and make it puff up [Nicole laughs]. See I'm saying you don't see too many
white girls doing that unless they coping a black person.

Khalilah:...She try put her hair like ours.

Alysa: It'sfittin' in.

Nicole & Khalilah: Y eah.

Khalilah:...Because more black people are popular than whiteiif it's, if there's more black people
in the school. Y ou can go to awhite school and there'd be more white people popular than blacks.
Kim: Isthis school more black people or more white people?

Khalilah: More black.

Kim: More black people. And so are the black people more popular than the white people in this
school ?

Khalilah, Nicole, & Dauntai: Y es.
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Nicole: Because, but see, because there's more black people...But, you know, you go to lunch
and you see white girls sittin' at atable, well they're probably popular in their little group they
hang in, but we're talkin' about school wise.
Khalilah: The whole school.
Nicole: Inthat case ablack girl would be more popular because thisis ablack schooal, it'sina
black neighborhood.
Khalilah: So then white people would try to fit in since it's more black people popular so they try
and dress like you, do their hair like you, so then they fit in, more, or they think they fit in.
Nicole'scomment, "...thisis ablack schoal, it'sin a black neighborhood.” shows partially
how racism and classism can be perpetuated. Y et for these girlstheissueis "fitting in" and fitting
is associated with the way a person "looks." Returning to "Fashion In" and "Fashion Out" these
girls are judging each other and "talking about" each other. Because Alysa came late the day the
girls began cutting out pictures in magazines and creating the categories we used, she was not a
part of the naming or language construction. She used their language however in order to "fitin"
with our group. | am left wondering what would have happened if the ethnic mix of the group
were the same, or the numbers of black and white girls were the same. For racial and ethnic issues
to surface openly there seemsto be power in numbers, and the need to be comfortable in the
"research environment.” Color Blind, and how race openly surfaced as a predominant interpretive
frame for Dauntai, Nicole, and Khalilah three quarters of the way through the semester and yet this
iscrucia to understanding how these three girls interpret and construct meaning; their body-

narratives.
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Epilogue

The flowers are open, the trees blooming. No longer trapped inside by the dead of winter,
life beginsto renew itself as the season changes and comes full circle. Stories, like the seasons, go
in circles; circles, that while come to a close, offer new possibilities for the future. The journey,
both private and public, has ended; and simultaneoudly has just begun. | think back to the roads
Dauntai, Khalilah, Nicole, Alysa, and | traveled together, and the seasons | came through alone.

| think back to the times we spent together; the times they made me laugh, "Ms. Oliver you
walk with your feet turned out” as Nicole and Khalilah told me one day. And the times they made
me cry, "I think people will pay more attention to meiif | didn't wear my scarf....Some girls don't
pay attention to me because | wear a scarf and | don't like that. Sometimes | just feel like taking my
scarf off. When | do | think everyone will like me even the boys' as Khalilah wroteto mein her
journal. Or, "I'm afraid that sometime in the future | might get so fat that | end up becoming
anorexic or bulimic, and if that happens then | could die sooner..." as Alysaread from a card the
first time we shared our stories as a group.

Listening to their voices, the stories they told, made me wonder how and where we might
include a critical component within curriculum. "I get kind of depressed when | look in the mirror
because | always see myself asfat" (Alysa, Journal entry, 11-14-96). "Every time I'm about to get
in the shower | always notice my body. | usually think, maybe | need to loose some of thisfat on
my stomach. | think it looks nasty to have a big stomach™ (Khalilah, Journal entry, 10-5-96).
"When I'm around boys | wonder what they think about me not matter if | like them or not,
because | know for afact that boyslook at you. | awayswonder do | look like I'm qualified for
what they are looking for..." (Nicole, Journal entry, 11-14-96).

| remember the many times they asked me to look outside and see something new. "1 mean,
some some races, well when we get perms we try to make, you know better ourselves because
some other races already low rate us because of our color..." as Nicole said one day. And when
Khalilah said, "It seemsto me, [pause] that um, | don't know how to say this, but it seemsto me

black and white people have, that black people have the same kind of opinion on what they think
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and white people, they might see something different from us and we might see something
different from them.” | was left wondering what happens to black girls who use race astheir
predominant interpretive frame, particularly visual images of race, when the predominantly black
schools they attend have far more white teachers? Does this contribute to pushing them toward
peersthat "look" similar, or the medias representation of African American young people, or
parents as an avenue for learning? | began to think more about curriculums and the need for
multiple visual representationsthat are inclusive rather than exclusive.
| also remember the times they brought to the surface what | had buried deep inside, hidden
from the world. "What do you mean you write down things you don't want to tell anybody?"
asked Nicole. Asalearner, it became very clear to methat | do not fee comfortablein certain
environments, so rather than speak to only hear "Well you just think different,” or "You are just
different,” | spent much of my time writing, and many times writing between the lines, thus
silencing myself. Not al that unlike what Khalilah, Nicole, Dauntai, and Alysaare learning.
These four girls helped me think about what | was doing, and wanted to do as an educator.
"Someone in good shape...feels healthy...don't think how others feel about them...eat
healthy...have agood way of living...live in agood environment” as Dauntai wrote that very first
day. "I just think that men...everybody should have muscle, but men should show it and women
shouldn't." as Alysa said one day. Y et Nicole disagreed.
She's not too muscular, she'sjust firm....But | think that um women should, | mean, it's
OK for women to look like she [the dancer] looks because it just um, it does give you a
better definition on how you work on your body health and how you um work out and do
whatever to get that way. But | don't think that that's more masculine if you look like that.
How can girlslearn to be healthy if they cannot see the storylines that lie beneath the
images portrayed of women's bodies; images that work on levels below consciousness (Bustle,
1996)? Finding ways to help girls become aware and critical of the cultural storylines that plague
the images so that they may be able to see both the empowering and liberating stories and images,

aswell as the disempowering and oppressive stories and images, in order that they may make
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choices. How can girls choose to be healthy later in lifeif, as adolescent girls, they cannot see and
name multiple choices? Image was a predominant way of constructing meaning of the body for al
four girls. Where are the multiple visual imagesfor girlsto learn from, and learn how to critiquein
school curriculum?

They showed me ways to meet their needs, and the needs of others their age through my
work, and made very clear, once again, the importance of relationships in educational research.
Over the course of the journey | spent agreat deal of time thinking about the purpose of educational
research, and who it serves.

Nicole: | think it was an excellent experience because it had, this prepared advantages of teachin’
people how to communicate better with others and it helped us, you know, express our feelings
more, you know how most of the time when you're talkin' to somebody you don't really know
them, well it kinda helped usin that way....Also we got to see [emphasis added] how much adults
can, | mean, you know, really get involved with teensif they readlly, if they redlly care about what
they haveto say, or if they really want to learn about things we, you know, see [emphasis added)]
every day, things we talk about.

Kim: So you think this has been a good way to do that for me?

Nicole: Yeah.

| remember thinking about how we conduct research. Do we treat the people we seek to
understand as objects, or human beings? | remember thinking about who educational research
serves to benefit: knowledge creators, educators, the community from which the understanding is
derived? | remember thinking about how we share the knowledge or understanding that comes
from research. Do we write in ways that only certain populations can understand and make
meaning from? Do we write in ways that show our compassion and desire to reach people's
emotions? Do we break things into dispassionate parts and categories, or do we write holisticaly,
ways that are natural to how some of us understand? | remember fighting against what was so un-
natural to my way of learning, seeing, and constructing meaning; and the struggle | took on to find

away of writing that was natural to my way of understanding and seeing the world. And |
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remember hearing more than once, you will have a hard time becoming part of the "community” if
you do it thisway. Y et not everyone understands in the same ways, so why should we have to
write the same if we hope to be part of acommunity?

| remember thinking that research is not just about a sophisticated well designed study with
asound purpose, or finding something new, or confirming or disconfirming some hypothesis; itis
also an expression of hope and caring for human beings, it is ayearning (hooks 1990) to create a
better world for all peopleto live, and adesire for a different ending to an oppressive story.

| wanted to know how the girls felt about the time we had spent together. | remember when
they began asking when my last day would be, whether | would be back next semester, or if they
had to go back to their regular class. We had talked briefly about how the experience had been asa
group, but by thistime | realized that what they were writing in their journals was alittle different.
| had started to see how their journals had become a private conversation, one with which | valued
dearly. Their journals were a space for them to voice what we are often times socialy silenced
from saying. And so | asked the girlsto writein their journals about how "this" experience had
been for them.

| liked talking about all of the things we talked about. | liked this class because we got to

talk about things | wouldn't have really talked about w/ my friends. At first | didn't feel

comfortable talking about this stuff around you but then | got used to it....I didn't feel

comfortable at first because | didn't know you. Sometimes when | just meet people I'm

very quiet....It was kind of a challenge for me because you wanted us to explain what we

had to say, and some of the things were hard to explain. | did like working w/ this group. |

wouldn't mind working w/ them again....We think of thingsin different ways such as

when we discussed about black and white. (Khalilah, Journal entry 11-26-96)

| have had alot of fun working in this group because it gave me a chance to really see other

people's point of view's on different subjects that we have talked about and also to tell an

older person how younger people are because some older people don't understand and they
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act like they don't want to take timeto listen to what other younger people are like or what

they think. (Dauntai Journal entry 11-26-96)

These girls had talked time and time again about adults, whether in reference to their
mothers or teachers, or in their stories about how "adults just don't understand us." And yet it did
not seem that they were pushing adults away as much as asking adults to listen and understand and
help them learn. They were not asking adults to merely "know about” people their age, they were
asking adults to "understand and listen.” Not once did any of these four girls push me away
because | was an adullt.

And yet | ill wondered at times whether | really had been responsive to them, or if | had
pushed "my" agenda at the expense of theirs.

Kim: Do you think there are things you wished we had talked about that we didn't? [no one said
anything--long pause] Alysawhat do you think, I mean what has this experience been like for you?
Khalilah: | think it be different for Alysabecause it's a group of more black girls.

Alysa: It's been fun and I've got to talk about like feelings and how | feel about certain things and
stuff and how I'm glad | could help with your book and stuff.

Kim: Have you learned something about other people?

Alysa: Yeah.

Kim: Have you learned something about other people?

Nicole: She[Alysa] didn't really say as much, | mean because theirs more black people in this
group we express, | mean, we express more our, you know, what we had to say about racism and
stuff like that. But | don't really know what she thinks because she's from, she's speakin' from a
white person's point of view but she didn't really, you know, really say anything.

Alysa: | alwaysfigure that black people would want to like everybody to be the same you know,
not really worry about the differences, cause that's like how | feel.

What | found so interesting in Nicole's comment was that it did not indicate that she saw
Dauntai or Khalilah asindividua girls with individual ideas about race or racism because they were

"black.” Again, race being a predominant interpretive frame, and in this case denying individuality
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within race. She very well could have learned something about Dauntai and Khalilah, but because
they were similar colors their individual voices went unnoticed as she was |ooking to understand
the "white" perspective of Alysa. And Alysa's comment about wanting everyone to be the same
speaks to the power of the norm.

| remember the shear loneliness | felt that first Tuesday | woke up at 5 o'clock in the
morning but did not make the 45 minute drive to their school to talk with them while sitting at our
round table with that silly tape player Khalilah loved. | remember the utter exhaustion that would
not go away, and the fear that | would not know how or what to write. Khalilah, Alysa, Nicole,
and Dauntai had taught me something about our society, our culture. They helped meto better
understand my role as a teacher educator and researcher in ways that might allow me to be more
responsive to society, and how | might work to help move our society to function more justly.
They helped me to find alanguage to begin to express what it is| hope to do. And they showed me
just how important it is to continue working with adolescent girlsin hopes of finding waysto help
girlslearn to become more aware and critical of the empowering and disempowering stories and
images of girl's and women's bodies. It was Harry Wolcott (1990) who said, "Writing isaform
of thinking" (p. 21). Our story was my way of thinking, seeing, and coming to better understand

some of the issues that are crucia to girl's and women's health.
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Appendix A
A Physically Educated Person

HAS learned skills necessary to perform avariety of physical activities

1....moves using concepts of body awareness, space awareness, effort, and
relationships.

2....demonstrates competence in a variety of manipulative, locomotor, and non-
locomotor skills.

3...demonstrates competence in combinations of manipulative, locomotor, and non-
locomotor skills performed individually and with others.

4....demonstrates competence in many different forms of physical activity.

5...demonstrates proficiency in afew forms of physical activity.

6...has learned how to learn new skills.
IS physicaly fit

7...assesses, achieves and maintains physical fitness.

8...designs safe, personal fitness programs in accordance with principles of
training and conditioning.
DOES participate regularly in physical activity

9....participates in health enhancing physical activity at least three times a week.
[Thisis no longer accurate in accordance with the Surgeon General's Report on Health and
Physical Activity (1996).]

10....selects and regularly participate in lifetime physical activities.
KNOWS the implications of and the benefits from involvement in physica activities

11...identifies the benefits, costs, and obligations associated with regular
participation in physic activity.

12...recognizes the risk and safety factors associated with regular participation in
physical activity.

13...applies concepts and principles to the development of motor skills.
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14...understands that wellness involves more than being physicaly fit.

15...knows the rules, strategies, and appropriate behaviors for selected physical
activities.

16...recognizes that participation in physical activity can lead to multi-cultural and
international understanding.

17...understands that physical activity provides the opportunity for enjoyment, self-
expression and communication.
VALUES physical activity and its contributions to a healthful lifestyle

18...appreciates the relationships with others that result from participation in
physical activity.

19...respects the role that regular physical activity playsin the pursuit of life-long
health and well-being.
20...cherishes the fedings that result from regular participation in physical activity.

(NASPE, 1992, p.7)
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Appendix B
A Physically Educated Person

1. Demonstrates competency in many movement forms and proficiency in afew movement
forms.

2. Applies movement concepts and principles to the learning and development of motor
skills.

3. Exhibits a physically active lifestyle.

4. Achieves and maintains a health-enhancing level of physical fitness.

5. Demonstrates responsible personal and social behavior in physical activity setting.

6. Demonstrates understanding and respect for differences among people in physical
activity settings.

7. Understands that physical activity provides opportunities for enjoyment, challenge, self-

expression, and socia interaction. (NASPE, 1995, p.1)
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Appendix C
Virginia Polytechnic Institute and State University
Informed Consent for Teacher Participant
of Investigative Projects
Title of Project: Adolescents girls and boys body stories
Investigator: Kimberly L. Oliver
|. The Purpose of this Resear ch/Proj ect:

This project is designed to learn about the stories adolescent girls and boystell about their
bodies asiit relates to health. Two classes of approximately 35 studentsin each class will be
included in this study.

Il. Procedures:

All the girls and boysin two of your classes will be asked to draw pictures, write stories
and letters, and afew will be asked to participate in informal oral interviews with the researcher,
Kimberly Oliver. You will also be asked to participate in informal interviews. These interviews
will be audio-taped. The activitieswill take place during the regularly scheduled physical education
and health classes. Not al students will participate in al activities planned for the two days per
week. The project will begin in September of the 1996-1997 school year and end the week before
Winter Vacation in December.

1. Risks:

There are no risks to you other than that of your regular physical education and health
classes.

V. Benefits of the Project:

The benefits from the project will be a better understanding of what adolescent girls and
boys believe it means to have a healthy body and how they achieve this. This understanding can be
used to help improve physical education and health classes for your students. At any time you may
ask the researcher for research results.

V. Extent of Anonymity and Confidentiality:
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The student, teacher, school, and district will al be anonymous. Each student, teacher, the
school, and the district will be given a pseudonym to protect the identities of the participants.
Anything said to the researcher will be confident between you and the researcher. When talking
about, or writing about students or teacher, pseudonyms will ALWAY S be used. Every effort will
be made to keep your name and the name of your students and school confidential. Results will be
used to contribute to the professional literature and at professional conferences, however the
pseudonyms will be used to protect the identities of all involved. The interviews will be audio-
taped. These tapeswill be kept by the researcher through the duration of the study and not shared
with anyone other than those directly involved in the project. The tapeswill be transcribed by the
researcher and will be destroyed when the project isfina. In some situations, it may be necessary
for the investigator to break confidentiality. If child abuseis known or strongly suspected,
investigators are required to notify the appropriate authorities. If a participant is believed to be a
threat to herself/himself or others, the investigator should notify the appropriate authorities.

V1. Compensation:

There is no compensation for participating in this study.
VII. Freedom to Withdraw:

Y ou are free to withdraw from the study at any time without penalty. All you will haveto
doistell the researcher that you no longer want to participate. Y ou are free not to answer any
guestions you do not wish to answer.

VIII. Approval of Resear ch:

This research project has been approved, as required, by the Institutional Review Board for
Research Involving Human Subjects at Virginia Polytechnic Ingtitute and State University, by the
Department of Teaching and L earning and the Roanoke City Public Schools.

I X. Subject's Responsibilities:
| voluntarily agree to participate in this study.

X. Teacher Permission:
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| have read and understand the Informed Consent and conditions of this project. | have had
all my questions answered. | hereby acknowledge the above and give my agree to participate in this

project. | agree to abide by the rules of this project.

Signature Date

Should | have any questions about this research or its conduct, | may contact:

Kimberly Oliver (Investigator) Phone: 953-4534

Dr. George Graham (Faculty Advisor) Phone: 231-7545

Tom Hurd (Chair, IRB Research Division) Phone: 231-5281




175

Appendix D
Virginia Polytechnic Institute and State University
Informed Consent for Student Participants
of Investigative Projects
Title of Project: Adolescents girls and boys body stories
Investigator: Kimberly L. Oliver
|. The Purpose of this Resear ch/Proj ect:

This project is designed to learn about the stories adolescent girls and boystell about their
body asit relates to health. Two classes of approximately 35 students in each class will be included
in this study.

Il. Procedures:

Y ou will be asked to draw pictures, write stories and letters, and afew of you will be asked
to talk with the researcher, Kimberly Oliver. Y ou will do these activities during your physica
education and health classes. Y our teacher will be in the same room during these activities. The
project will begin in September of the 1996-1997 school year and end the week before Winter
Vacation in December. Some of the interviews will be audio-taped.

1. Risks:

There are no physical risksto you other than that of participating in the regular physical
education and health classes taught by your teacher. Some of you may be asked to participatein
small group discussions with me and two other students. We will be discussing issues related to
health and your body. I will do my best to make sure you feel comfortablein the group. If you feel
uncomfortable with any of the activities or conversations tell me and you can go back to your
regular physical education activities.

V. Benefits of the Project:

The project is designed to better understand your stories about what it meansto have a

healthy body. The more we can learn about you, and what isimportant to you, the better we can

make your physical education and health classes.
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V. Extent of Anonymity and Confidentiality:

Y our name, the name of your teacher and school will not be told to other people. When
writing about what you say or your drawings or written stories, a pretend name will be used so no
one will know who you are. Y our stories and drawings will be used in articles and at conferences
but your names will never be told. If you are asked to be part of an interview with the researcher
we will tape record our conversations. | will keep al the tapes and no one else will get to listen to
them. The only time | will break our confidentiality isif child abuse is known or strongly
suspected. At thistime | am required to notify the appropriate authorities. If aparticipant is
believed to be athreat to herself/himself or others, | will need to notify the appropriate authorities.
V1. Compensation:

Y ou will not get anything for participating in this study.

VII. Freedom to Withdraw:

You are free to stop participating in the study at any time. All you will haveto doistell me
that you don't want to participate anymore and you can go back to your regular class activities.
Y ou aso do not have to answer any questions you are not comfortable answering.

VIII. Approval of Resear ch:

This research project has been approved, as required, by the Institutional Review Board for
Research Involving Human Subjects at Virginia Polytechnic Ingtitute and State University, by the
Department of Teaching and Learning and the Roanoke City Public Schools.

I X. Subject's Responsibilities:

| voluntarily agree to participate in this study.
X. Subject's Permission:

| have read and understand the Informed Consent and conditions of this project. | have had
all my questions answered. | hereby acknowledge the above and give my voluntary consent for
participation in this project.

If | participate, | may withdraw at any time without penalty. | agree to abide by the rules of

this project.
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Signature Date

Should | have any questions about this research or its conduct, | may contact:

Kimberly Oliver (Investigator) Phone: 953-4534

Dr. George Graham (Faculty Advisor) Phone: 231-7545

Tom Hurd (Chair, IRB Research Division) Phone: 231-5281
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Appendix E
Virginia Polytechnic Institute and State University
Informed Consent for Participant's Parent/Guardian
of Investigative Projects
Title of Project: Adolescents girls and boys body stories
Investigator: Kimberly L. Oliver
|. The Purpose of this Resear ch/Proj ect:

This project is designed to learn about the stories adolescent girls and boystell about the
meaning of their bodies as it relates to health. Two classes of approximately 35 studentsin each
classwill be included in this study.

Il. Procedures:

Your child will be asked to draw pictures, write stories and letters, and may be asked to
participate in informal oral interviews with the researcher, Kimberly Oliver. These interviews will
be audio-taped. The activities will take place during the regularly scheduled physical education and
health classes. Not all studentswill participate in all activities planned for the two days per week.
The project will begin in September of the 1996-1997 school year and end the week before Winter
Vacation in December.

1. Risks:

There are no physical risksto your child other than that of participating in their regular
physical education and health classes taught by the teacher. Every effort will be made to insure an
emotionally safe environment for your child. At any time your child may tell the researcher that
they do not want to continue with the activities or in the conversations. Y our child will then go
back to the regular physical education activities.

V. Benefits of the Project:

Possible benefits to your child will be a better understanding of what it meansto have a

healthy body. The benefits from the project will be a better understanding of what adolescent girls

and boys believe it means to have a healthy body and how they achieve this. This understanding
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can be used to help improve physical education and health classes for your child. At any time you
may ask the researcher for research results.
V. Extent of Anonymity and Confidentiality:

Y our child's name, the name of his/her teacher and school will not be told to other people.
When writing about what your child says or their drawings or written stories, a pretend name will
be used so no one will know who they are. Y our child's stories and drawings will be used in
articles and at conferences but their names will never betold. If your child is asked to be part of an
interview with the researcher we will tape record the conversations. | will keep all the tapes and no
one else will get to listen to them other than the people doing the project. When the project is
completed the interview tapes will be destroyed. The only time | will break the confidentiaity isif
child abuse is known or strongly suspected. At thistime | am required to notify the appropriate
authorities. If aparticipant is believed to be athreat to herself/himself or others, | will need to
notify the appropriate authorities.

V1. Compensation:

There is no compensation for participating in this study.
VII. Freedom to Withdraw:

Y ou child isfree to withdraw from the study at any time. All they need to do istell the
researcher or their teacher that they no longer want to participate. Y our child isfree not to answer
any questions he/she does not wish to answer.

VIII. Approval of Resear ch:

This research project has been approved, as required, by the Institutional Review Board for
Research Involving Human Subjects at Virginia Polytechnic Ingtitute and State University, by the
Department of Teaching and L earning and the Roanoke City Public Schools.

I X. Subject's Responsibilities:

| hereby alow my child to participate in this study.

X. Parent/Guardian Permission:
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| have read and understand the Informed Consent and conditions of this project. | have had
all my questions answered. | hereby acknowledge the above and give my agree to allow my

child to participate in this project. | agree to abide by the rules of this

project.

Signature Date

Should | have any questions about this research or its conduct, | may contact:

Kimberly Oliver (Investigator) Phone: 953-4534

Dr. George Graham (Faculty Advisor) Phone: 231-7545

Tom Hurd (Chair, IRB Research Division) Phone: 231-5281
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Appendix F
Virginia Polytechnic Institute and State University
Informed Consent for Student Participants
of Investigative Projects
Title of Project: Adolescents girls body stories
Investigator: Kimberly L. Oliver
|. The Purpose of this Resear ch/Proj ect:

This portion of the project is designed to learn about the stories adolescent girls tell about
their bodies. There will be four girls and the researcher working together.
Il. Procedures:

Y ou will be asked to draw pictures, write stories and letters, and participate in small group
and individua interviews. The small groups will include you, three other girls, and myself. The
individual interviews will be with me. The interviews w

ill be audio-taped. Y ou will do these activities during your physical education and health
classes. The project will begin in September of the 1996-1997 school year and end the week before
Winter Vacation in December.

1. Risks:

There are no physical risksto you other than that of participating in the regular physical
education and health classes taught by your teacher. In the small group interviews we will be
discussing issues related to health and your body. | will do my best to make sure you don't feel
uncomfortable. If you feel uncomfortable with any of the activities or conversationstell me and
you can go back to your regular physical education activities.

V. Benefits of the Project:

The project is designed to better understand your stories about what it meansto have a
healthy body. The more we can learn about you, and what isimportant to you, the better we can
make your physical education and health classes.

V. Extent of Anonymity and Confidentiality:
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Y our name, the name of your teacher and school will not be told to other people. When
writing about what you say or your drawings or written stories, a pretend name will be used so no
one will know who you are. Y our stories and drawings will be used in articles and at conferences
but your names will never be told. If you are asked to be part of an interview with the researcher
we will tape record our conversations. | will keep all the tapes and no one else will get to listen to
them. The only time | will break our confidentiality isif child abuse is known or strongly
suspected. At thistime | am required to notify the appropriate authorities. If aparticipant is
believed to be athreat to herself/himself or others, | will need to notify the appropriate authorities.
V1. Compensation:

Y ou will not get anything for participating in this study.

VII. Freedom to Withdraw:

You are free to stop participating in the study at any time without penalty. All you will have
to doistell methat you don't want to participate anymore and you can go back to your regular
class activities. Y ou also do not have to answer any questions you are not comfortable answering.
VIII. Approval of Resear ch:

This research project has been approved, as required, by the Institutional Review Board for
Research Involving Human Subjects at Virginia Polytechnic Ingtitute and State University, by the
Department of Teaching and Learning and the Roanoke City Public Schools.

I X. Subject's Responsibilities:

| voluntarily agree to participate in this study.
X. Subject's Permission:

| have read and understand the Informed Consent and conditions of this project. | have had
all my questions answered. | hereby acknowledge the above and give my voluntary consent for

participation in this project.
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If | participate, | may withdraw at any time without penalty. | agree to abide by the rules of

this project.

Signature Date
Should | have any questions about this research or its conduct, | may contact:

Kimberly Oliver (Investigator) Phone: 953-4534

Dr. George Graham (Faculty Advisor) Phone: 231-7545

Tom Hurd (Chair, IRB Research Division) Phone: 231-5281
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