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than these who did mot, and students high in commitment te 

difficult course grade aqoeals perfarmed better an exams at 

Time = and Time S&S. Poeasible explanations for lack of 

Significant findings are discussed along with implications 

for future research in this area.
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Effects of Explanateary Style and 

Situational Cemstraints on Goal $ 

After mearly two decades of research, qeal setting has 

became established as one of the most caomsistent and 

Successful models of work performance CEarley, Camnmelly, & 

Ekegren, ivepo. Numeraus tests af the gaal setting model 

have cansistently Supported the basic proposition that 

specific and difficult goals leac te higher level He
 

ey 

performance than dao vague or easy goals (Locke, Shaw, 

Saari, & Latham, lgeio. There 15 Some evicence te Suggest, 

however, that ane or mare variables may moderate the 

relationship between goal difficulty and performance 

(Hallenbeck & Klein, LoeY3, such as individual differences, 

Situational canstraints, cammitment, fTeecback, and task 

complexity (Loacke &® Latham, 13 oG). 

Results from Studies of individual differences in geal 

getting have been imcanmsistent ¢Lacke @t al., IBGL;p Locke & 

Latham, ilsooas., Liscke @t al. CLpSid feuma that the measures 

of individual differences used in these studies were not 

caongietent across studies, and most af the individual 

difference variables employed were mot based an any clear 

eet that t theoretical rationale. Morecver, they su Ww
 

wa
 

longitudinal research is needed befcre the effects af 

individual differences as a moderater of goal setting can 

be revealed.



The most cammon individual differences variables that 

have been investigated are ability and personality 

variables. The findings on ability are straightTforward 

” 

CLacke & Latham, ilDpO1. Goal setting is a theeary of 

motivations af the person does mot have the ability te 

attain the qoal, the person will mot attain tne geal. 

Licke C1962) found that when subjects were assigned goals 

n ut
 across & wide range of difficulty levels, including levels i 

beyond their capacity, the relation of goal level te 

performance l@avel was curviline@ar. with performance 

leveling off at the higher geal levels . Li . it it LEW LS na
t 

Situational camstraints are operating ta Black goal 

attainment, the person will be less likely tea attain th 

goal ¢Loacke & Latham, i390), Tne findings regarding . 

bersamality are mot as straightToarward, hawever. 

. Yaricgus personality variables have been locked at with 3 

respect to their relatiecnehip with goal setting. Among 

these are need for achievement (Steers, i375; Freedman & 

ig
i 3 7 heh
e! Phillips, 1988), depression (Bandura, 15965; Simon, 13s, 

need for independence (French, Kay, % Mayer, i366; Latham, 

Steele, & Saari, loess, and lacus of control (Bigeness, 

Reef, & DuBose, LESS). Mitchell ¢1379>) argues that the few 

empirical results which have yielded statistically 

Significant effects of persenality variables often lack 

practical significance. For example, Bandura ¢13985) found 

that depressed peanple set standarcs for themselves far



beyond their capabilities, while Ahrens, Zeiss, and Fanfer 

(1933) found that depressed subjects set lower goals than 

did nmonmdepressed subjects. Adler ¢ivG6), however, arques 

that mast goal setting research invelving persenality 

Variables occur ain ré@élatively structured and unambigueus 

Situations which offer clear cues to guide behavior. 

Consequently, there may be little room for variability due 

to personality diffe ices. Adler suggests the use of 

camplex and ambiguous tasks in qcal setting studies ta 

evaluate the effects of persanality variables. Morecaver, 

longitudinal rese hi farch 1s meeded betfare any camclusicons 

concerning personality variables can be reached. 

Several researchers (Villanova, Austin, & Petersen, 

L386; Austin &® Bobko, L365: Campbell, loe2) have called far 
vp amore multidimensicnal perspective an goal s ing 

comstructs. They Sugqqest that goal setting is but one 

camstruct embedded within a larger framework oat 

interrelated camstructs, including such influential 

Variables as ability, Situational canetraints, and 

individual differences (Villanova, Austin, &% Fetersan, 

i366). 

Qne of the aims of this study is tom investigate 

further the relationship between various individual 

difference variables (such as ability, cammitment, and 

explanatery style? and goal setting.
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difficulty. 

(Chidester & 

Tubbs, loge; 

Specific and 

motivation, a 

gqcoeals such as 

C1329 moted 

interpretatin 

requlatian af 

better pertoar 

he study is described more completely aiang 

maf the current literature on goal setting and 

gzrals and goal cammitment are influenced by 

tyle and Situaticonal factears. 

& defined as what an individual is trying to 

t is the ebject af an action Cleocke, Shaw, 

am, 13B1l>. The core premise of goal setting 

bo goals are immediate, though mat sale, 

actions by individuals (Locke & Latham, 

are performance 

should be a tamtial re a 

combtent and task performance CLocke & Latham, 

that jt
 

ting thecry posits there are three hia 

and pe
nt

 

Wi specificity, temporality, ti qe 

FPesulits of four SEDATATE MEtTA-analyses 

Grigeby, i3G¢; Menta, Steel, ® Karren, 

5] 
wa
d | &. LoBY) have shown Wood, Menta, Locke, 

difficult goals pravide more direction 

mad result im higher performance than da vaque 

just "deing your best." Campion and Lard 

that Specific goals previde the mast precise 

noof perfarmance feedback, resulting in better 

performance. Difficult gqoals result in 

mance because they provide a higqner standard



around which performance is regulated. Moreover, proximal 

grails, which require action in the present, are more 

matavating than are distal goals, which that require no 

immediate action (Bandura, i377}. 

The three most direct mechanisms by which qeals 

influence behavior are primarily motivational ¢CLecke %& 

Latham, 13390). These mechanisms are related to the three 

attributes of mativated actions: arcusgal or intensity, 

chalice mr direction, and duration (Blau, Blank, & 

Katerberg, i967). Goals affect arcusal by requlating the 

intensity of effart the persen gives on the task. More 

effort is expended when qoals are difficult than when qoals 

are @esay, sa that effort is expended in relation to the 

difficulty of tne goal. Goals affect choice by leading 

pecple to direct attention to the goal-related activities, 

and to activate stored knowledge and skills that are 

ce
 

Perceived as relevant ta perfearmance., Goals atfec 

duration by leading people to persist in trying to achieve 

the goal until it is attained. Goals define for an 

individual what level of performance is acceptable. 

Actions that fall short of the individual’s desired ends 

AYG appraised by that person as unsatisfactory ‘Bandura, 

1388? and lead to negative performance evaluations. 

Impreving Subsequent performance 15 one way ta eliminate 

the source of the dissatisfaction that such negative 

appraisals lead te ¢Llacke & Latham, L330). 

th



In régulating performance, quals are more reliaole 

when feedback if present than when it is absent CLacke et 

Ailsa, LDG13. Feedback about the effectiveness of an 

individual’s behavior has been recognized as essential for 

mativation and learning ¢(Tlqgen, Fisher, ® Tayler, 13795, 

p.o492, Goals inform individuals as te what level of 

mT Mm cr
 

ck
 

as
 

il ht “t
y performance is to be attained sa that they can dir 

actions and efferts, and feecbhack Allows individuals to set 

reasonable goals and toa manitear their performance in 

relation to their goals so that adjustments in effort, 

gmtyateay, and direction cam be made as they are needed 

(Locke & Latham, IoD). In knowing the outcame of previous 

efforts, individuals seem te set higher goals than what 

otherwise would be expected ¢Tolchingsky & King, 3800. 

Erez Clo77) used a mumber comparisan task, amd gave half of 

the subjects knowledge of their scores in one work pericd 

before setting guals far & second work period. The : 

half af the subjects set goals without receiving feedback 

mf their Scores, In the secand work period, thase suo jects 

whe received feedback performed better an the task than 

those for wham feedback was absent. 

When there is a discrepancy between the feedback and 

actual performance, the person experiences dissatisfactican 

C(Lacke & Latham, 1390). Peaple who set goals but fail te 

attain them will persist if they are dissatisfied and if 

they believe the goals are attainable (Ahrens, 13967). Far 

T
h



example, if you wanted an A on an @xam and you received a 

Bp after appraising the situation, several captions might he 

cansidered: You could set a goal ta de better on the next 

exam, you could lower your goal for the mext test if you 

didn’t think you were capable of reaching it, or you may 

mat change your goal but may just feel less committed ta it 

and mat try as hard, or maybe try a new strategy. In a 

study of physical exertion, Bandura and Cervone ¢ise 0)
 

i a 3 ade ba
 

subjects feedback that they had mot reached their goals. 

Subjects wha were dissatisTied and had high levels of self- 

efficacy ¢related to the internal-external aspect of 

explanatory style) subsequently perfermed better than if 

@ilther self-efficacy or dissatisfaction were low. This y 

at ais mat Tailure alone, but the expectation of continued 

fTallure that reduces motivation. 

p
t
 

in th r
T
 

Aamatner variable which affects qoa 

r : "4" wu ee em 0, oa oe Oa A Denn, pom, bee level. Studies om goal level (Kanfer ® Z@iss, Loos; Loeb 

eto oal., i371) have indicated that goals that are either toc 

high or ton law are related ta depressican. Tm an early 

experiment on depression and goal setting (Loeb et al., 

L371) depressed and nendepressed outpatients did a card 

sayrting task. They were asked ta estimate the number af 

cards they would like to be able te sart and their 

estimated probability of success. Depressed patients set ' 

the same qoals as did nondepressed patients but estimated 

¢ me fo ii fi their prebability of succes lewer, and depressed 

wd



patients set higher gqeals for themselves after success than 

after failure. Nondepressed patients’ goals did mat differ 

after success and failure. The responsiveness of depressed 

pecgple toa feedback may make them prone to have low, 

wh
 

unMmotaivatan Ww gceals following failure and high, unattainable 

qzuals following success. The first would lead ta low 

levels of effort, the secand toa failure. Laxmer (C1365 

+ r found that cdepressec pecple had larger Giscrepancies il 
=
 je
 iF 

between what they wanted to be and what they were. Goals 

that are @ither tee high gr tan low are related ta 

depression; lew goais I bo low mobivabian, and goals 

that are too high lead to failure. 

Goal Commitment 

A majar Tinding in goal setting research is that 

difficult and specific goals lead te higher levels of 

performance than do easy or vague goeals tLoacke, Shaw, 

ny i i 2 
se z a i aokod £ Le t itham, iL Soid. However, this finding depends on 

the assumption af commitment to those difficult goals 

AYt
 

fHollenbeck, Williams, & Klein, 1383). 

Goal commitment can be defined as the determination te 

try for a goal and the persistence in pursuing it over time 

CLacke@ et al., 1361). Thus, goal commitment implies the 

extension of effort toward achieving a goal and an 

unwillingness to lower aor abandon the gqoal (Campion &® Lord, 

1382). Goal commitment should be distinguished from gral 

acceptance, which is mot as critical for predicting



performance (Hollenbeck & Elein, 1367). A person can 

myiginally accept a difficult geal but mat remain committed 

to the goal over time. 

Goal commitment was one af the first potential 

moderating variables recognized by Locke C1966). He stated 

that people wha are uncemmitted tao a goal perceive the goal 

as impossible te reach and longer try for that goal. 

Cammitment has been measured directly, indirectly, and by 

inference. An @xampie af a direct question is "Haw 

committed are you to attaining the goal set?" ‘Earley & 

Ranver, Loeho,., The use of direct questions assumes that 

pecole can introspect well @mough ta detect varying dear A 

commitment ¢CLlocke, Latham, & Erez, 1388). An indirect 

Measure of cammitment is the discrepancy between an 

assiqned geal level anc the personal goal the subject 

renorts to be trying to attain (Hannan, L975). This methed 

cam be used only to measure commitment te assigned ar 

Participatively set qroals. A third way to measure 

ee 8 commitment is by inference fram perfarmance, or from goal 

choice; people will choose the goal ta which they are most 

committed ¢CLlocke, Latham, ® Erez, 1388). Salancik Clo773 

argued that behavior is the ultimate proasf af cammitment, 

and therefore the most accurate measure of it. Several 

researchers CLlacke & Bryan, 13682; Spielberger, 1ilvG5; Earley 

& Kanfer, 1985) have concluded that there is mo difference



in results with respect ta whether cammitment is measured 

DeTore or after perfarmance. 

According ta Locke and Latham ¢19390), goal level 

should be mare highly and positively related ta performance 

amangd individuals with high commitment than among those 

with low cammitment ta the qoals. 

Individuals high im cammitment should be less likely 

to change their goals following & discrepancy between their 

m
 

a fi
 

i ae
 

has fy ri a gral and performance. feed Bem pravided, 

performance depends on the appraisal and decision sequence 

4 that Follows. Tf trere Le 48 low gqoal-pertoarmance i 

discrepancy, the individual will usually be ‘tisfied and HH i 

WLLL maintain the same level of performance tlocke & 

Latham, LoooOo), Tf there i a high geal-performance 

discrepancy and the individual anticipates dissatisfactian 

Lf future performance is at the same level, performance 

WiLL deogoend om future anopraisals., Inaividuals with high 

self-efficacy $@tting high geals will have higher 

motivation and performance than incdividueis with low selt- 

efficacy setting low goals, whose performance will mot 

improve much and may even decline ¢Locke ® Latham, i390). 

Hollenbeck, Williams, and Elein (i389) reported that 

gral commitment accounted for 13K of variance in a measure 

at future grade performance, after controlling for goal 

level. Morenver, Wofford Cis82) found that for subjects 

With high goals ain a high commitment condition there was a



smaller gqaal-perfarmance discrep thi
 mcy than ameng subjects in 

a low-commitment candition. 

Cammiltment has alee been treated as a dependent 

variable in goal setting studies. Rotter CL3G6) suggested 

5 that locus of camtrel may be agseociated with commitment. 

Yeklo and Latham L378) found that subjects with an external 

locus of camtroaol set less difficult goals than subjects 

With an internal locus oF camtroel, since externals would be 

mor@ likely ta perceive goal attainment as beyond their 

camtrol, 

Explanatory style 

Explanatory style 18 A cognitive personality variable 

which refers to individual pattern= in the selection 74 

1 a 

CAUSES Over & Variety of events (Petersan & Seliaqman, in 

Le84). Explanatory style reflects a habitual tendency tea 

chamse certain kind i of @xplanatians for gacd versus bad 

t 3 

tT
 Fimistic ti (a5 % ii events. Tmdividuals who possess = p solanatary 

style wee internal, stable, anc global attrioutions to 

j
e
 o.
 fi _
 

fa
n explain bad @ventse which befall them, while iaindivi 

With AM @ptimistic explanatery style use external, 

unstable, and specific attributions te explain bad events. 

Examples of imtermal causes are lack of ability, lack oaf 

efforts external causes are lack af luck, the task being 

too hard, @tc. Stable causes are perceived te be long- 

las if
 ting, versus unstable causes which are perceived ta be 

short-lived. Finally, glicbal causas affect a wide damain 

Li



af activities whereas specific causes pertain ta just one 

situation ¢Petersan & Seligman, ilve4). Individuals with 4 

pes HE
 

ut
 imistic explanatory style tend te react in a passive 

way when they are faced with failure or a difficult 

Situation. Peesimists will see failure mot aenly in tne 

i
 n@ar Tuture, but alec across time anda i 

Bltuaticames "Tt?'s my fault, it’s geing to last forever, 

and it’s going ta affect everything PT da." Gotimist: if 
i 

~ 

however, tend tc persist longer wren faced with failure ar 

gcaifficult circumstances (Peterson ® Seliam 

me
 

Le
t i + 1 gstbyie was antroduced in the attributional 

reformulation of the learned helplessness medei, which 

explamatary style for bad events are more predisposed ta 

depression when bad events occur ¢Petersan & Seligman, 

i3@49. Consider the event af & checking account being 

myverdrawn. A perscan with A BPESSIMLStic SBxplanatary etyle 

ght give the @xplanation of "I'm incapable af deing 

anything right.” However, a& persan with an optimistic 

explanatory style might give the explanation, “I'm 

surprised- my Dank has never made an error before.’ When 

comfranted with the sa a FY
 

if Jo
. imilar Situation, pecple whe 

tend tc use internal, stable, or global attributions shoauld 

be mare likely te experience a depressive reaction than 

pecele wha tend toa use external, unstable, or specific 

attributions (Metalsky, Abramsen, Seligman, Semmel, and



Patergan, LESEz>. The particular @xplanation which an 

individual makes for the m@egative event influences the time 

Couvyse and generality af depressive reactions (Petersan & 

Seliaqman, 13964). Explanations affect depre an to a 

- fh Qreater degree than depressian affects explanations. 

Mowever, Abramson @t al. (197G) state that it if important 

to re@aliiz i = that explanations and explanatory style are not 

eufficient to oreduce depression but rather are risk 

factors for depressive deficits. 

Few etudies af attributions have investigated aqnal 

sebbing Clocke & Latham, loeos. Silver anc Greenhaus 

or
 CiGESs found that individuals who made internal 

attributions about previous perfcarnance on a clerical task 

Were mask cammitted ta Subsequent goals especially if the 

nare comPident of achieving the goals ¢CLeacke & Latham, 

LooOo. Fuhure agonals are affected by aporaisale ana 

ie
] ct
 

et
 

7% 
I
 

a
y
 

= U fh a ch
 

th
 

ii
 

iT
 

fh
 

ul
 

ffi
 

M
L
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mm anticipated at well as past 

satisfaction with various levels of performance (Locke & 

Latham, L390), If pessimists tend ta anticipate negative 

feedback (Villanova, Peterson, ® Eyqer, 13883, they may be 

less committed te attaining their goals, particularly those 

of moderate and high levels of difficulty. As a result, 

these individuals may set lower qoals following a large 

discrepancy between the set goal and perfarmance, thereby 

performing more poaorly than theiy aptimistic counterparts.



ii
 

ch
 

fB in rm
 3 fit
 

a cL
 

tr
 

a i ck
 “yet be CLlO9G7) repoarted that explanatory 

style predicted academic performance among university 

TEeEnten, G@ven when academic ability and depression were 

held canstant. Students with & Pessimistic explanatory 

4 ved laower grades than cid students with an if
 

ja
 ri ft TYLe YE 

mptimistic explanatory style. Their results also suggested 

that explanatory style may affect subsecuent performance 

mom am influence on academic gqaals. Individuals with a easton 

Pessimistic @xplanatery style set less specific academic 

gqcale. And, af mated above, research in the goal setting 

traditicqn nas shawn that anc dgitficuit gmais 

  

esult ain performance that @xc@ede that ef individuals whe 

sar less specific gqrals CLocke et al., i3Gi2. TRS y 

Students with a peseimistic explanatory etyle may mat work 
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 J hard oor as long as students with am optimistic 
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7 whi Should be more likely to keep trying 

“ad ba excel ¢FPetersan ® Earres . 4 i tt, 198 

Pecers amd GO’ Cennaor ¢1lybO) define situational 

camsatr if
 

fii
 inte as factors which impede the translation af 

abllity inte performance. Thus, Situational canstraints 

may make the individuals’ transactions with the enviranment 

more caifficult. To the extent that situational constraints 

hinder the use of ability, perfearmance should be reduced 

= 

3 cf tit
 ters & O'Connor, Lo60). Examples of academic-related 

situational canstraints are mot having enough time toa



study, mot having a quiet place te study, am unintelligible 

lecture, a lost textbook, lost lecture mates, amd an 

wunne@ioful anstructer., Peters, O'Cannar, and Rudolph ¢i13g03 

enmwecd that situational constraints influenced the levels 

af both performance and affect. Subjects with high 

Situatiomal canmstraints performed at a lewer level and 

reported mare negative affect than did subjects with lower 

levels of Situational canstraints. O'Conner, Peters 

Posyan, Weekley, Frank, ® Erenkrantz (C1384) tested the 

impact af situational comstraints on performance, affective 

MU Comes, and turnover.  &ltuational cemstraints were Tound 

to DG ARSOCLAtedc with lower aporaised performance, lower 

satisfaction, and higher turnover CO’ ecamnmar @t al., LoS4)., 

Although Situational caomsStraints cam prevent goais 

from being attained, individuals do mot alway, 

PeSsiively when bneir performance is hindered tlack fil
 

fi
 Latham, loooo). If the individual is cammitteda te 

Gitficuit goai, than there should be motivatican present tex 

m¥Yercane obs tacles in the way. Toe date, there have been mea 

udies that have examined the effect af geals an 

reactions te obstacles ¢Locke & Latham, 1390). 

Situatiomal camstraints may interact with explanatory 

style in the prediction of geal characteristics, such as 

Specificity mr difficulty. Dachler and Mabley ¢is7si, 

Schneider ¢13979>, and Terborg C1377) have proapesed that 

ituational conmetraints directly affect work outcomes. Ir 

ne 
Need



many work Situations, pecole whe ar@ willing and able tea 

fu accomplish task may be either inhibited or prevented fram 

daing 0 due tao Situational characteristics beyand their 

cantral. In a study by FPeters, Chassie, Lindhalm, 

OFCenmor, and Kline (13829, goal level was si "
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correlated with performance when Situational canetrain ~
 3 

3, Pp t.0O0L3, But mat when situational 

caomstrainte were high Cr = .135. The constraints were 

completeness of task informaticn, ease af use af materials 

anc Gucclies, ana similarity af the work environment toa the 

training environment (Peters et al., loeGE:. 
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Gliuationmal factors in the prediction of mativation and 

perfarmance Le mot new. Metalsky, Abramsan, Seligman, 

Gemme@l, and Fetersan (1lgG2) were the first researchers in 

the learned helpleseness literature to investigate the 

interactive effects ef explanatery style ana a Situsaticnmal 
a 

we tee fern Fee — paren oe we fmt den see ow thee Joe nore os wes “, ¢ pm de ew - ” Rg Ef 
Variable. hey stated their predictions within a 

GLatnesis-stress model af learned helplessness. According 

to Metalsky et al. the reformulated model of learne i 

helplessness implies that certain attributional styles are 

susceptible te depressicn. The diathesis-stress medel of 

tL i ii
 

n ui learned helplessness posits that Pessimi “wplanatary 

weg 7 
oy? 4 fot if Ht

 is a “diathesis"” (predisposition teward a particular 

comditiani for depressive reactions and that negative life 
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l events are for GEPreseive reactions such as
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 negative affect, low motivation, and subsequent poor 

performances. Specifically, tnis framework posits that 

When pessimists encounter bad events, they became 

depressed, less mativated and perform poorly, whereas when 

mobimiets encounter megabtive events, their affect 
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Metealeky et al. measured students’ explanatory style 

and level af decreseicenm pricr ta a midterm exam. Failure 

mm the midterm exam served as the situational variable 

yoathesized ta interact with explanatory style in the 

precictian ef mood follewing the receipt of exam feedback. 

Anmalysia of the standardized residual gain scores on the 
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Lubin, Lo6S) supported the diathesi in 

respect te the internality and gimbality subscales af the 

Attriputiomal Style Questionnaire (ASQ; Petersan, Semmel, 

von EBaeyer, Abrameoan, Metalsky, & Seligman, 962), but 

failed te support the prediction with respect ta the 

if
 

cr
 

tht
 

cr
 

Llity subscale of the Asa. 

Moet previcus research has dealt with outcomes af goal 

setting rather than the goal setting process (Locke & at
 

Latham, 19307. However, Campion and Lord €i9S822 canducted 

a study of goal setting ae a changing process. They found 

that below-geal performance on an exam often led students 

ta raise their goals and to increase their effort because 

th they meeced te get a higher grade an the next test in order ra 

r
e
 

o
e



t 1 ic
i et a desired course. Only after many gqrade-geoal 

discrepancies did the students lower their future goals 

(Campion & Lard, 19629. They Suaqgest that the goal setting 

process should be leaked at as a dynamic process where 

see
 

feedback if me@cessary to @nsure adequate adjustments in 

behavior. This study looked at how goals change, taking 

inte accaunt ability and past performance, But did moet lack 
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 a ibutions or situational canstraints. 

The results of a study by Villanova, Peterson, and Kyger 

(13833, however, Suqqeat that attributions and situational 

factors play an important role in tre goal setting process. 

In their study, they investigated whether CifTerences in 

the levels of academic go&is could be explained by the 

diatnhesis-stress model of learned helplessness. Subjects 

responded to questionnaires that measured explanater: 

style, Situational cometraints, threat appraisals, ame 

persanal goals for am impending introductory peycholedgy 

exam and goals for the course grade. Subjects with a 

pessimistic @explanatery style tended to set lower geals 

when faced with a difficult gituation than pessimists faced 

With a less difficult i Ltuatioan. Further, optimists 

maintained their difficult qoals when faced with a 

difficult situation. In a Second study, Villanova et al. 

C1988) showed that individuals who set lower exam grade 

qrals tended to get lower @xam grades than did thease wha if
 

set higher goals ¢Villaneva et al., 1358).



In Summary, Mumercaus goal setting Studies (Locke et 

Aal., lvGi; Tubbs, i386; Steers & Porter, lo?74, etc.) have 

shown that specific, difficult goals provide more direction 

and yield better performance than deo e@asy or vaquel 

Gefinecd goals. This relationship is stranger for those c
r
 

With high cammitment than for these lew in commitment 

Cloocke & Latham, Logo), 

ch
. + Individual differences amc situational variables seem 

to moderate the gual-performance relationship. Explanatory 

etyle may affect a student's performance through ite 

influence om academic goals. Thus, students whe attribute 

failure to anternal, stable, and gletal causes may mot 

exert as much effort as the ii
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explanatory style. This would result in lower cammitment 

and lower academic performance for the former group. 

The purpese af the present study was ta investicate 

the moderating effects of explanatory style, situational 

constraints, and commitment on the gqoal-pertformance 

relationship. In addition to these, level of depressican 

and academic ability were alsa measured. This if
 

i tudy



extends the work of Villanova @t al., (¢*1l3S8) in several 

Way S . Im the Villanova @t al. CISRE?D study, subjects were 

presented with questicmnaires measuring @explanatery style ? 

Situational constraints, threat appraisals, amd exam and 

course grade gqeals, but the impact of depression, ability, 

ana cammitment was mot investigated. These variables were 

anctluded in the present study since they are alee 

dictiv fh iT academic performance Morecver, goals and je
r 

ji 

i pr 

CamnmLtbment were measured befare all three exams, with 

students’ scores an the exams and the course grade being 

wae hee, ee cent gree, noe Th wee en Bde ped Spe og F mes eee seo ne we eee, veel 4 debe of mee ede cbtained. The banmgitudinal method used an this etudy 

@llowed for an investigation of hew goal difficulty levels 
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eametrainte will interact in the prediction of @xam grades 

Exam grade goals, course grade goals, course grace 

performance and goal cammitment, even when combtralling Tor 

i
 avel of depression and academic ability. specitically, 

pessimists reporting high situational canstraints will set 

lower gauals, be less committed toa these goals, and perform 

worse on the exams and in the course than pessimists 

reporting low Situational cametraints or optimists 

reporting either high or lew levels of Situational 

comstraintes.,



byomtbhesis Goal cammitment    

aqifficulty in predicting grade 

etyle and situational 

Individuals who report being hic 

Qeals L¥a Will perform sign aeantl 

individuals whe are highly comma 

individuals low in goal cammitm 

camditaican. 

Methin 

Sub jects 

Three nundred @ighty-bwn uw 

Rm antreductary peycholoagy clas: 

Institute and State University 

Time i hundred seventes 

the etudy at time amd three 

constraints 

Will interact with goal 

performance with explanatory 

hadtid canstant. 

ghiy cammitted te difficult 

tee, 
4 y better tran will 

tted to easier goals or 

ent aim either gral 

dl 

mivergsity Students enralled 

chee SES ab Virginia Folyte 

participated in the study at 

mo students participated 

my hundred tem participated at 

Time 2, resulting in @ final participation rate at ela. &A 

Bub ject?s data was ramaved fram the study if there were a 

Large amount of questionnaire items omitted or if the 

suo ject did mot attend all thr 

Procedure 

GuestionnaLirves were admin. 

\ approximately two weeks into the 

prior to the secand exam (TE), 

third exam cTa?. Grades far th 

wee, bone 
the course were Alisa motained. 

denression, situational 

GG Gesgcions 

atered to students at 

&@ Semester (Tid, two weeks 

and two weeks pricr ta the 

@ @xans and the grade fer 

Ability, @xplanatory style, 

cammitment, and goals



Were measured at Tl. Situational cometraints, commitment, 

and qoals were measured at Tz and Ta. 

The following briefly describes the questionnaires. 

c fy
 

pe
t 

ui & Bt (See Appendix A). Exam grade qoals were 

measured by esking each subject te indicate, by number ¢ 

items correct cut of 606, what his/her qoals were for the 

upcaming exam. Course grade goals were measured by asking 

the subject te indicate what his/her grade goal was for the 

CmuUPr Sse. 

  

Mmcademic ability. (See Anpendix Bi. Academic ability 

WES Messured by using the Weaman Personal Ciassification 

Test. THis test camsists of verbal analogies of the form 

Ye is to water as @at is te fl Four options are 

preavided far each af the two blanks, and tine cearreact 

Yespoanse if found by selecting beth the number 

corresponding to the key word in the first series amd al if 
tne letter coarresnending te the key word in the secana 

series, The test 12 shown toe have a correlatian af about 

£ uw ~/O with the Otis and Wonderlic tests. Reliability dat fii ths fh
 

previcded by Wesman has been computed to be in the low 

~8O's, 

Academic Attributional Style Questionnaire, or AASG. 

(See Appendix CC). The AAS (€Petersan & Barrett, i367) 2 i tu 

questionnaire which measures explanatory style. Each 

subject was presented with twelve hypothetical academic 

Syents, and was asked to rate each af the causes of an



event oon Seven-point scales according toa at ul
 

internality/externality, stability’ instability, ane 

DmFes acros the rl
 ift in fh
 Qlobality/specificity. The s cals. 

dimensions were averaged to provide & composite score of 

@xplanmateary style (Peterson & Barrett, LUS7). Seores which 

are closer tea 7 are indicative of a more pessimistic ood 

@xuplanatoary style The estimated coefficient alpha of the 

AASG composite was .73, with reliabilities for the 

internali/feaxternal, stable/unstable, and global/specific 

yeliahilities computed te be .53, .@4+, anc .&0, 

yesonectively. Feliabiiity for the comorcsite was alec 

fi computed using formula for the reliability of linear 

cambinations. Accearding te Nummally ¢isYe)>, this fermula 

should be used when the samples af items fram a 

questionnaire came from different damains. With this 

formula, one me@eds ta compute the variance of the Linear 

poe sean wane fas, of gue cag hee ee pm wt } wm, eee odes monet a pe So ween wen ee 5 se teen : cambimabian Cyd, the standard deviation of @ach variable in 

the linear combination, and the reliability of each 

variable. This formula cam be @xpressed as: 

  

When using this formula, the reliability for the 

cCampcasite was camputed ta be .S2. 
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(See Appendix DI. Depressicn was measured 

with the short form of the Beck Depression Inventery CBD; 

Beck, Ward, Mendelson, Meck, and Erbaugh, 19619. This 

VYeEreian comsists of ls af the original 21 items af the BDI 

and #88¢g8es the Severity of common depressive symptoms 

(Petersan & Seligman, 1364). Examples of these items ar ili 

SSCNS2S, Pessimism, sense of failure, Suicidal thoughts, 

ineeatisfaction, self-dislike, ete. The BDI’ s validity in 

samples of university students is .78 (Bumberry, Oliver, & 

McClure, io7Go. Each item and response has @ value between wt 

OM and co. A COMpsSite score caomeaists of each individual 

item value summed for a total; higher scores reflect highe: 

denression. The subject falls inte one of four categrries 

mondepressed, mildly depressed, moderately depressed, and 

severely depressed. The estimated ccoefficie 3 alpha far 

Situational conmstrainte. (See Appendix Es. This 
  

questionnaire (Villameava et al., i355) asks subjects ta 

indicate Te cr
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 ao fu YVallabilaty of certain resource 

Variables mecessary for gord academic performance. These 

Variables are student role-related information, required 

Sk r¥ices and help from others, time availability, and work 

enviranment. Students were asked ta indicate to what 

extent each of the resources are of sufficient quality anda 

availablity for performing well in the introductery 

peychology course. These ratings were made an five-point
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m Fe a equal te lew availability or poor qualit 

Seores were be added tegether and divided by four te obtain 

A composite score. Scores closer to Ll reflect low 

HE
 Situational constraints and scores closer ta 3 reflect high 

Situational canstraints (Villanova et al., 19863. The 

efficient alpha for this 12 item measure was .81 at Time +
 

Ll, «ff at Time 2, and .80 at Time 3. The test-retest 

reliability was computed to be .+te& between Time 1 and Time 

oy, «G+ between Time 2 and Time 3, and .46 between Time 1 

amd Time a. 

Lommi tment. (See Angoendisx F and Appendix G3. 

Commitment was measured using a self-report measure 

designed by Hollenbeck, Williams, & Klein ¢19899. Subjects 

Were aaked ta indicate, an a five-point ecale, their 

AQreement with @ach item. Scares were summed and divided 

by the number of items to mbtein an overall index of 

commitment. Scares closer to il reflect low commitment tea 

qQeals, whereas scores closer to 3 re -h
 ect high cammitment. x?

 7 
i 

There were seven items in the course goal cammitment 

measure and five items in the exam goal commitment measure. 

for the course tl
 

However, due to a low reliability of .3 

gzual cammitment measure at Time GS, items 1 and 7 were 

deleted, resulting in a coefficient alpha for this new 

five-item measure of .75. Estimated coefficient alphas for 

om RE, 
Bees bene!



both of the commitment measures ranged from .61 to .75 far 

the three time pericds. 

Results 

Means, standard deviations, and intercarrelations of 

tne major variables far Time 1, Time =, and Time 3 appear 

in Tables i-3. At Time 1, situational constraints 

correlated megqatively with @xam goal cammitment Crcsloais= 

+ 

~18, pt.O013 and course goal commitment ¢rcgicie-.2e, 

Be .G31l)3 correlations with goals and performance were not 

Slgnmificamt. Ab Time 2, Situational canstraints carrelated 

woe, cneap 
oe 7 de te os a7 ap ee et TY ey soe F -* A + " iid Poge PTHORES yp ee 2. “aos pe “yee by Mecat a ea | ¥ With exam Cin cab cummLitmenb tirieehoys-, 2? » fn meet 

ane Course goal commitment (trtBeeis-. 2b, pe .cdle. Again, 

correlations with aqmals and performance were mot 

Siloanificant. At Time 3S, situational constraints correlated 

meqatively with goal far the third exam (rises .=-.17, 
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fyrtiSZegie-.iil, pe .o83, exam goal commitment ¢rteyYeia- ly, 

pe.0019, and course goal commitment ¢rteyojs-.b4, pe. Ooi). 

Cavrre@laticons for @xplanatery style with goals, commitment, 

and performance were ail monsigqnificant. 

insert Table 1 about here 

insert Table = about here



Hypothesis 1 stated that when cantroalling for level of 

depression and academic abi 

situational constraints should interact in the predictican 

of goals, commitment, and performance. According tea the 

Gdiathesis-stress model of learned helples q i 
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perceiving high Situational camsetraints should set lower 

@Gecale and be less committed ta these goals, resulting in 

So This ampliese am erdinal 

nts and explanatary 

style. 

To teet this hypothesis, maderated regressian was 

Cy Ges Were it
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 Slmultanecusly as a Bleck. Next, @explanatary etyle and 7 

situational constraints were entered simultanecuely as iit ui
 a 

block to test for main effects. Finally, the creoss-product 

term of explanatory styie and situational canstraints was 

entered toa test for an interaction between these twe 

Variables in predicting exam grade goals, course grade 

mals, exam gral cammitment, course goal cammitment, 

w
t
 

performance aon the exam, and overall performance in the 

class. This procedure was used for all three time pericds. 

Men statistically Siaqnificant effects for any independent 
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Variable in the equation were found (see Table ui 
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Moderated regressicn was also used ta test Hypothesis 

2, which stated that goal commitment snould interact with 

geal difficulty in predicting grade perfoarmanc HF}
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controlling for @xplanatery style and situational 
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caometrainte. First, explanatory style and situational 

conmetraints were entered as a black. Then, goal ana 

cammitment were entered as a biack. Lastly, tne 

interaction between the goal and camnitment was «@ : { 
c
t
 a t t 

if 

q
T
 ty
 

it
 

. 

Tie procedure wae used te test for interactions at all af 

z ee in i Cr
 

ct
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these two variables in predicting the final course grace 

felonificamt F chanmqge=.05; ¢CFtch, SS73".5.79, G=.0000 far 

tne Tull @quatian; B=.875) tsee Table 16, Figure 12. Ab 

Time &, the interaction between course grade goal and 

COUPrSe gral commit af
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AdGLtional analys ae pa tt, Were canductec using & compmeite 

Measure af Situational comstrainte which consisted of 

summing the scores af the situational constraints measures 

at ali tnrree time pericds, and an explanatory Style measure 
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A. The next Psyryc 2004 exam will have 60 items. Please indicate, with 

respect to tne number of items correct ont of 60, your goal for this 

upcoming exam. 

items correct out of 60 

B. Please indicate your course grade goal for PSYC 2004 by 
blackening in the appropriate circle on your opscan. 

L=A 2= 28 3=C¢ 4 =D 
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INTERPRETATION OF ACADEMIC EVENTS. 

Please try to imagine yourself in the situations that follow. If such a 
situation were to happen to you, what would you feel would have caused it? 
While e-ents have many causes, we want you to pick only one~-the major 
cause ix this event happened to you. 

Piease write this cause in the blank provided after each event. Then we want 
you CQ answer three questions about the cause your provided. First, is the 

cause of this event something about you or something about other people or 
circumstances? Second, is the cause of this. event something that will 
persist across time or something that will never again be- present? Third, is 
the cause of this event something that affects all situations in your life or 
something that only affects just this type of event? 

To summarize, we want you to: 

1. Read each situation and vividly imagine it happening 
to you. 

2. Decide what you feel would be the one major cause of the 
Situation if it happened to you. 

3. Write the cause in the blank provided. 

4. Aasver three questions about the cause. 
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You l. cannot get all the reading done that yous instructor assigns. 

“Write down the one major cause: 

t 

Is the cause of this due to something about you or something about 

other people or circumstances? (circle one nypmber) 

etotally due 

to others 1 2 3 4 3 6 7 

totally due 

to me 

In the future, will this cause again be present? (cixrcle one number) 

never always 

present i 2 3 4 5 6 7 present 

Is this cause something that affects just this type of situation, or 

does it also influence other areas of your life? (circle one number) 

just this 
situation 1 2 3 4 5 6 7 

all 

situations 

fail a final examination. 

Write down the one major cause: 

Is the cause of this due to something about you or something about 
other -people or circumstances? (circle one number) 

totally due 
“to wea 

totally due 
to others 1 2 ° 3 bh. § 6 7 

In the future, will this cause again be present? (circle one number) 

* 

never : . a always 
present : 2 3 4 5 6 7 present 

Is this csuse something that affects just this type of situation, or 
does it also influence other areas of your life? (circle one number) 

just this . 

situetion 1 2 3 #4 5 6 7 
all 

situations 
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You 

A. 

4. 

A. 

show up for a class and find to your surprise that there is a quiz. 

Write down the one major cause: 

Is the cause of this due to something about you or something about 
other people or circumstances? (circle one number) 

totally due 
to others 1 

totally due 

to me 2 3 4 a) 6 7 

In the future, will this cause again. be present? (circle one number) 

never 
present } 2 3 4, 5 6 7 

always 

present 

Is this cause something that affects just this type of situation, or 
does it also influence other areas of your life? (circle one number) 

just this 

situation ] 2 3 4 5 6 7 

all 

situations 

You are on academic probation. 

Write down the one major cause: 

Is the cause of this due to something about you.or something about 
other people or circumstances? (circle one number) 

totally due , 

to others } 2 3 4 5 6 7 

totally due 
to me 

In the future, will this cause again be present? (circle one number) 

never always 
present 1 2 3 4 5 6 7 present 

Is this cause something that affects just this type of situation, or 
does it also iniluence other areas of your life? (circle one number) 

all 

7 situations 
just this 
situation 1 nm
 

a
 

>
 

ws oo
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5. You do not have high enough grades to switch to your desired major. 

A. Write down the one major cause: 

B. Is the cause of this due to something about you or something about 

other people or circumstances? (circle one number) 

totally due totally due 
to others 1 2 3 4 5 6 7 to me 

~w 

C. In the future, will this cause again be present? (circle one number) 

never alvays ~ 

present 1 2 3 4 5 6 7 present 

D. Is this cause something that affects just this type of situation, or 
does it also influence other areas of your life? (circle one number) 

just this all; 
situation ] 2 3 4 5 6 7° situations 

6. You cannot solve a single problem in a set of twenty assigned as 

homework. 

A. Write down the one major cause: 

B. Is the-cause of this due to something about you or something about 
other people or circumstances? (circle one number) 

totally due ‘totally due 
to others 1 2 3 4 5 6 7 to me 

C. In the future, will this cause again be present? (ciccle one number) 

never | always 

present } 2 3 4 5 6 7 present 

D. Is this cause something that affects just this type of situation, or 
does it also influence other areas of your Life? (circle one number) 

just this mc all 
situation 1 2: 3 4 5 6 7 situations 
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You are dropped from the university because your grades are to low. 

A. Write down the one major cause: 

B. Is the cause of this due to something about you or something about 
other people or circumstances? (circle one number) 

totally due totally due 
to others } 2 3 4 5 6 7 to me 

C. In the future, will this cause again be present? (circle one number) 

never - 7 always 
present 1 2 3 4 5 6 7 present 

D. Ys this cause something that affects just this type of situation, or 
does it also influence other areas of your life? (circle one number) 

just this all 
situation ] 2 3 4° 5 6 7 Situations 

You cannot get started writing a paper. 

A. Write down the one major cause: 

B. Is the cause of this due to something about you or something about - 
other people or circumstances? (circle one number) , 

totally due . totally due 
to others I 2 , 3 4 5 6 7 to me 

C. in the future, will this cause again be present? (circle one number) 

never always 

present I 2 3 4. _5 6 70 present 

(D. Is this cause something that affects just this type of situation, or 
does it also inflvence other areas of your Life? (circle one number) 

juat this all 
gitvation j 2 3 4 5 6 7 situations 
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9. You cannot find a book in the library. 

A. ‘Write’ down the one major cause: 

Is the cause of this due to something about you or something about 
other people or circumstances? (circle one number) 

totally due totally due 

to others 1 2 3 4 5 6 7 to me 

C. In the future, will this cause again be present? (circle one number) 

never always 

present 1} 2 3 4 5 6 7 present 
~~ 

D. Is-this cause something that affects just this type of situation, or 
does it also influence other areas of your life? (circle one number) 

just this . all 
situation 1 2 3 4 5 6 7 situations 

10. The required textbook for a course is unavilable in the school 

bookstore. 

A. Write down the one major cause: 

B. Is the cause of this due to something about you or something about 
other people or circumstances? (circle one number) 

totally due ‘ “totally due 
to others ‘ 2 3 4 5 6 q to me oe 

C. In the future, will this cause again be present? (circle one number) 

never always 

present : 2 3 4 5 6 7 present 

D. Is this cause something that affects just this type of situation, or 
does it also influence other areas of your life? (circle one number) 

just this all” 
Situation } 2 2 "° 4 5 6 7 situations 
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Il. You get a D in a course required for your major. 

A. Write down the one major cause: 

Be. Is the cause of this due to something about you or something about 
other people or circumstances? (circle one number) 

totally due ‘totally due 
to others l 2 3 4 5 6 7 to me 

C. In the future, will this cause again be present? (circle one number) 

never | always 
- present ] 2 3 4 5 6 7 present 

D. Is this cause something that affects just this type of situation, or 
does it also influence other areas of your life? (circle one number) 

just this all 
Situation 1} 2 3 4 5 6 7 situations 

12. You cannot understand the points a lecturer makes. 

A. Write down the one major cause: | 

B. Is the cause of this due to something about you or something about 
other people or circumstances? (circle one number) 

“totally due totally due 
to others , 2 ' 3 4 5 6 7 =, to me 

C. In the future, will this cause again be present? (circle one number) 

never always 

present l 2 3 A 5 6 7 present 

_D. Is this cause something that affects just this type of situation, or 
does it also influence other areas of your life? (circle one number) 

just this | all 
Situation i 2 3 4 5 6 7 situations



APPENDIX D: BECK DEPRESSION INVENTORY (short form) 
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Thoughts and Feelinas 

Instructions: This is a questicannaire. Qn the questionnaire are 

aqroups of statements. Please read the entire group of statements 

in each category. Then pick out the one statement in that qroup 
which best describes the way you feel today, that is, right now!! 

Circle the letter beside the statement you have chosen. If 

several statements in the group seem te apply equally well, 

circle each ane. 

SURE TO READ ALL THE STATEMENTS IN EACH GROUP BEFORE MAKING 

“YOUR CHOICE. 

I     

  

1. 

& JToam sa sad ar unhappy that I cannet stand it. 

B If am blue aor sad all the time and I can’t snap aut of it. 

C 1 feel sad or blue. - 

D I da mot feel sad. 

A I feel that the future is hopeless and that things cannot 

imprave. 

B 2 feel I have nething ta leak forward te. 

C 1 feel discauraged about the future. 

D I am not particularly pessimistic or discouraged about the 

future. 

A I feel I am a complete failure as a person. 

B As I leok back om my life, all J] can see is 4 lot of 

failures. 

C I feel I have failed more than the average perean. 

D FT da mot feel like a failure. 

4. 

& IT am dissatisfied with everything. 

BR I don't get satistaction aut of anything anymore. 

C I dan’ t enjoy things the way I used te. 

D JT am mat particularly dissatisfied. 

an 

A T feel as though Io am very bad or worthless. 

B I feel quite guilty. 

C I feel bad or unwerthy a gard part af the time. 

IP fF doen't feel particularly quilty. 

E. 

& J hate myself. 

B Tf am disqusted with myself. 

C ff am disappointed in myself. 

D I don’t feel disapppointed in myself.
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would kill myself if I had the chance. 
have definite plans about committing suicide 

feel I would be better off dead. 

don’t have any thaughts of harming myself. t
h
e
t
 

h
t
 

T have lost all of my interest in other people and dan'’t 

Care about them at all. 
I have lost mast of my interest in other peaple and have 
little feeling for them. 

Yam less interested in other people than I used to be. 

I have not lest interest in other pecple.. 

can’t make any decisions at all anymore. - 

have great difficulty in making decisions. 

try to put aff making decisions. 

make decisicns as well as ever. mt
 

et
 

ee
 

I feel that I am uqly or repulsive-leokinga. 

I feel that there are permanent changes in my appearance 

and they make me laosk unmattractive. 

Tam worried that I am leckhing mld or umattractive. 

IT don’t feel that I leaesk any worse that I used te. 

T can’t do any work at all. 

I have to push myself very hard ta do anything. 

It takes extra effort to get started at daing something. 

IT can work about as well as before. 

get ton tired to da anything. 

get tired from doing anything. 
get tired more easily than I used te. 

don’t get any more tired than usual. a
 

| 

TIT have no appetite at all anymore. 

My appetit= is much worse mow. 

My appetite is net as good as it used ta be. 

My appetite is no worse than usual. 
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APPENDIX EB: COURSE ACHIEVEMENT ENVIRONMENT 
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COURSE ACHEIVEMENT ENVIRGNMENT 

INSTRUCTIONS: This questisnnaire asks you tua describe your 

circumstances wi ths respect ta intreductary peychaloaqy. 

Specifically, it asks you tom report ts what extent certain 

“yesoaurce variables" pose a problem for you at this time. 

Resource variables aré aspects of your Situation that can help oar 

hinder your performance in intraductory psychology. 

wn 

AS yu work through the questicannaire, please repoand as 

accurately as possible te each item. There are no right or wrong 

aAaNSwWwers. Please make DARE MARES sa that scoring errars can be 

kept te a minimim. ~ 
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STUDENT ROLE-RELATED INFORMATION: Refers ta the informatian 

Cfrom instructors, peers, others, course and university policies 

and procedures, and so forth) needed for you to perform well in 

intreaducteory psychology (PSYC 2004). 

A. Ta dao well ain PSYC 2004, STUDENT ROLE-RELATED INFORMATION is: 

1. UNIMPORTANT (Ad) (HR) €C) ¢€D3 CE) IMPORTANT 

B. Avallability: STUDENT ROLE-RELATED INFORMATION need to 
° perform as a student in PSYC 2004 1s: 

2. AVAILABLE fA CB) ¢€C) (DD) CE) LINAVATLABLE 

C. Quality: The quality of the STUDENT ROGLE-RELATED INFORMATION 

I receive about PSYC 2oo4+ is; 
yn 

BOOGD QUALITY CA) (Bh) €C) (Do) EB) FOOR QUALITY fi
 

REQUIRED SERVICES AND HELP FROM OTHERS: Refers to the services 
and help fram others (fellow students, Qraduate teaching 

acsistants, instructors) needed for yau ta perform well in 

introductory psychology CPSYC Bond), 

A. Ta de well im PSYC ood, REQUIRED SERVICES AND HELP FROM 

OTHERS 1e: 

4+. UNIMPORTANT CA) (8B) ¢€C) ¢D3 CE) IMPORTANT 

EB. Availability: REQUIRED SERVICES AND HELP FROM OTHERS needed 

ta perform ae a student im PSYC 2004 is: 

AVATLABLE (Ad CB) ¢€C) €D)d CE) UNAVATLABLE Cf
 

C. Quality: The quality of the REQUIRED SERVICES AND HELP FROM 
OTHERS I receive with respect ta PSYC 2004 is: 

&. GOOD QUALITY ¢A) ¢B>) ¢C3 €D) CE POOR QUALITY 

oo
 

\
O



TIME AVAILABILITY: Refers ta the availability of time needed tx 

perform student functions of PSYC 2OO4, taking inta cansideration 

time limits, interrupticans, unnecessary meetinds, and 

distractions. 

A. Ta da well in PSYC 2004, TIME AVAILABILITY is: 

7. UNIMPORTANT ¢€13 €2) €39) ¢€4)9 (5) C635 c02%r IMPORTANT 

B. Availability: TIME AVAILABILITY meeded to perform as a 

- etudent in PSYC 2O04 is: 

ca
 

AVAILABLE ¢1) ¢3) (3) €4) (5) O8aeoe7) UNAVAILABLE 

C. Guality: The quality of the TIME AVAILABILITY I receive with 

respect ta PSYC 2004 is: ~ 

3. GOOD GUALITY ¢1)9 ¢€2) ¢€3) ¢4) ¢€S) Cec POOR QUALITY 

WORE ENVIRONMENT: Refers ta the physical aspects Cinappropriate 

workspace, lighting, moise, temperature) that affect your ability 

to perform student functions aim PSYC 2oo4, 

A. To da well in PSYC B20O04, WORE ENVIRONMENT 12s: 

19. UNIMPORTANT ¢€A) CB) (Co (D) ¢€E3 IMPORTANT 

B. availability: WORK ENVIRONMENT needed to perform as a student 
in PSYC 2004 is: 

11. AVAILABLE ¢A) €B) ¢€C) CD) CE) UNAVATLABLE 

C. Quality: The quality of the WORE ENVIRONMENT I receive with 

respect ta PSYC 2OO4 is: 

tz. GOOD QUALITY ¢A? CE) ¢C) ¢D) CE) POOR QUALITY 
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APPENDIX F: EXAM GOAL COMMITMENT QUESTIONNAIRE
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APPENDIX G: COURSE GOAL COMMITMENT QUESTIONNAIRE 
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