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CHA.FDR I 

INTRODUfflON 

This stlld1' was initiated. in the year 19 52 by the teachers ot the 

Island of Guam in an effort t0 find causes and. remedies for the ditfi• 

nlties met b7 Gu.num1an children in learning lo read English. One 

diffieul.ty- which t.bq were en.coW1tering was that the Chaaorro language 

and not English was being spoken in of the homes and oatside•sckeol 

situations beth 'by school children &Bd their elders. A.nether was that 

the materials they were uing, most ot tha iap(>rted troa the mainland 

of the United States., did not seem to meet tlle children•• needs. 

'leacb.ing on the Island .t'rom. 1952 to 195k had renlted in .f'M:Diarity 

with i;he attempts ot the teachers there to elarity their approach.ea to 

the problem. of engenderug reading &kills, in Bngl.ism; and to iaprove 

their skills in nch teaching. Such attempts on their part, provided 

the foundation tor the present work., which is intentled as a continunce 

of their efforts. 

When this ,:mdertaking was begun, it was fGUnd that the teacllers ot 

Oum had begun compilation of a list of Englisa words known to Suaumans. 

Thus, the study of which i;his writing is a record took form as an atwmpt 

to create certain 88.llple materials lBlich would 'be appropriate for use in 

Gua111ni~n teaching-learning situations, and wnioh would con.for.m to 

established crit.eria 'based oa findings relative to the teaching of English 

as a second langa.age. In doing se, there was no thoaght that the pro-

duction of so.ch 111.ter:taJ., 2er !!, would solve the reading difficulties 
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the island children. However, it was hoped that indications might be 

given of English vocabularies already known and might lead to .further 

development of appropriate materials and procedures along the lines 

illustrated. 

In this writing, references are made to the island people as 

Guamanians or Chamorros interchangeably; even though the latter term 

properly indicates either the original inhabitants of Guam or their 

language, and the foraer applies aore appropriately to diverse blends 

of people and languages to be found presently on the Island of Guam. 

The term stateside pertains to those people and things originating 

on the ma.inland of the United States of .America; it makes a distinc-

tion which the word Am.erican would not, for r1113:mania.ns were .American 

citizens at the time of this writing. 

In order to provide a background for this endeavor, a review was 

made of earlier studies in second-language teaching, whieh is reported 

in Chapter II. In that chapter also appears eertain criteria which 

stemmed from the literature of that field and which were used to evalu-

ate materials and procedures for the teaching of reading on Guam. 

To describe the situation within which this study was conducted, 

Chapter III gives information about the geography, culture, and econo1117 

of Guam; also, some remarks concerning the American occupation of that 

island. 

Chapter IV describes attempts to compile a vocabulary for use in 

reading materials intended for Guamanian children and shows how that 

list compared with recognized basic word lists. 
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Because a need developed, in the course of this undertaking, to 

compare certain traditional approaches to the teaching of reading 'With 

more modern methods, such a comparison is presented in Chapter v. 
Chapter VI offers sample reading materials based on the vocabulary 

developed earlier in the study, and deemed consistent with the criteria 

presented in Chapter II. 

Finally, the entire undertaking is summarized and recommendations 

are made in Chapter VII. 
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CHAPTER II 

A Rh"'VIE'W OF LITERATURE PERrAINING TO THE ST'UDY 

Some General Principles J'ound in~ Literature Relating~ the Learning 
!2! ! Seeond Language 

A review of the literature pertaining to the teaching o:f English to 

bilingual or non-English-speaking people revealed certain general 

principles. 

Capell's1 suggestion is that the teaching of th.e vernacular in the 

primary grades gi-ves a foundation for the teaching of English at a later 

period. This sy-stem is precluded for use on Guam by the nature of its 

military history and its present and future military importance. English 

is the language of the schools, lib.ere it is the only language permitted 

to be spoken. 

A sense of inferiority because of disdain for native culture was 

a handicap to the learning of the English language in one group, reports 

Ball. 2 Thus, he found that bringing into the elassreom native arts and 

crafts, as ways worth preserving, were aids in the motivation of English 

learning. 

1A. Capell, "Education in Micronesia," Educational Forum, XV 
(November 1950), PP• 79-92. 

2n. G. Ball, "Education of the Maori," Educational LeadershiE, X 
(October 1952), PP• 53-59. 
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Wakeham1 states that maey- difficulties are caused by differences 

in language characteristics, as in the numerous variations of word 

meanings for a single form in English. 

Learning in other subjects is dependent upon first mastering 

English if it is the language of the school, according to Lorge. 2 

Audio-visual aids are counted helpful by Pankoke and Bames.3 

Also, extra-eurricular activities involving group contacts stimulate 

the use of English, according to a finding by Agard and Dunkel.4 
The latter5 further believe that success in reading is based on first 

succeeding in oral language. 

In another work, Dunke16 states th.at it is best to teach what is 

commonly written. 

1rrene Wakeham, "A Yankee in Manila," Journal of Education, CXXXIV 
(March-April 1951), PP• 88, 89. -

2Irvi.ng Lorge, "Vestibule vs. Regular Classes for Puerto Riean 
Migrant Pupils," Teachers College Record, LV (February 1954), P• 236. 

3Geraldine Pankoke and Katherine F. Barnes, "The Non-English 
Speaking Child in the Public Schools," School Board Journal, CXXVIII 
(March 1954), P• 36. · 

Lp,rederiek B • .Agard and Harold B. Dunkel, An Investigation of 
Second-Language Teaching, P• 299. 

5Ibid., P• 281. 

6iiarold B. Dunkel, Second-Language Learning, p. 155. 
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Separate language classes when non-English-speaking children are 

in the minority have been tried, reports Lorge,1 but have been found 

unsatisfactory. 

In general, writers2 who have dealt 'With the subject agree that 

there is a lack of properly oriented textual :materials and testing 

aids for the teaching of a second language to children. That lack 

became the focus of the present study. 

Criteria Useful _!E: Judging Materials f2!: Teaching 
of Reading -2.!!. Guam 

'Writings related to the teaching of English to non-English-

speaking people were examined in some detail for the purpose of dis-

covering principles and practices which might lead to the fomation of 

criteria useful in judging :materials for the teaching of reading in 

English to Guamanian children. The discussion which follows lays the 

basis for setting up such a list. 

Dunkel3 offers these requirements for teaching a second language: 

materials should be related to a familiar environment, suited to the. 

age and developmental stage of the child, and should be interesting 

and stimulating. They should frequently repeat larger units (like 

1 2£• cit., p. 236. 
2Agard and Dunkel, £E.• _ill., P• 31; Dunkel, .2.E, cit., P• 18; 

Pauline M. Rojas, "Reading Materials for Bilingual Children," 
Elementary School Journal, XLVII (December 1946), P• 211. 

3QE. cit., pp. 18, 21-24, 40, 72, 152-lSS. 
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phrases) that are commonly used in English speech; lend themselves 

to dramatic perfomance; present the words found on accurate frequency 

lists over and over again; lead pupils to read further; and teach what 

is most apt to be found in whatever they will be expected to read. 
1 As a result of their joint investigations, Agard and Dunkel urge 

the use of materials that provide vocabulary which will close the lin-

guistic gap between those who are familiar with the language and those 

who are learning it, and maintain a high standard of English usage. 

An Army plan2 for the teaching of English to Korean officers in 

six weeks showed the value of illustrated material, as did a plan3 

for teaching English to Spanish-speaking children in New Mexico. 

Gullette4 emphasizes the value of repetition of words and phrases 

at properly spaced intervals in textual materials and also stresses 

content that does not offend propriety. 

In an intergroup relations study of teaching materials produced 

by the American Council on Education,' it is noted that materials 

1 2£• cit., PP• 253, 267, 268. 

20Triey Learned English in Six Weeks," School Life, v. 35 
(October 1952), p. 10. 

3B. Rowan, E. Kendall, and M. Stroud, "The Teaching of Bilingual 
Children," Education, v. 70 (March 1950), pp. 423-426. 

4c. C. Gullette, L. C. Keating, and c. P. Viens, Teaching~ Modern 
Language, PP• 13, 35. 

'American Council on Education, Intergroup Relations in Teaching 
Materials, p. 12. 
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should focus attention on attitudes, understandings, and skills 

conducive to good intergroup behavior. 

After viewing the writings just quoted, a tentative set of 

criteria was established. That list was submitted for critical review 
1 to a jury composed of two professors of education at Radford College 

and two experienced classroom teachers. 

After the suggestions and comments of the members of the jury 

had been received, certain refinements and modifications were made in 

the tentative list which resulted in the following criteria: 

Good reading experiences for Guamanian children: 

I Are related to Guamanian environment. (Pauline Rojas2 in 

her work with bilingual children says that there is a need for 

materials that reflect the familiar cultural background. other 

teachers3 of bilingual children emphatically agree with her.) 

1Homer Howard and Samuel Abbott, Professors of Education at 
Radford College, Woman's Division of Virginia Polytechnic Institute; 
Mrs. Nellie Sawyer Tatem, teacher in the Norfolk, Virginia, Public 
Schools, and Mary K. Landreth, teacher in the Pulaski, Virginia, 
Public Schools. 

2.Q£. cit., P• 205. 

3J. Coindreau, "Teaching English to Spanish-Speaking Children," 
National Elementary Principal, XJJl (June 1946), pp. 40-44; and R. 
Payne, "Learning to Say 'Good Morning' as Well as 1Buenos Dias'," 

Journal, v. 4J. (March 1952), P• 165. 
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II Sup-ply English phrases commonly used .2!! Guam. ( This 

principle is advocated by Dunkel,1 who believes that not only words 

but larger units that are often used should be repeated in teaching 

:materials.) 

III ~suited~ age !!!f! developmental st!Se• (Dunkel2 suggests 

that materials give detailed information about a "later-than-nursery 

period." Many readers may be at a given child's level of reading 

competence but have content lihieh is too infantile for him. Teachers 

in the Winnetka, Illinois,3 schools adhere to the principle that 

reading many good books at a child's approximate level of difficulty 

is the most effective way in which he can increase skill and interest. 

Gullette4 adds that materials should be suitable from the standpoint 

ef m.atu.ri ty for the group that will use them. Rojas5 asks for readers 

that will be based on known oral vocabulary but have subject matter 

appealing to the child' s level of development.) 

lOp ·t _. P• 40. 
2Ibid., P• 18 • 

.3winnetka, Illinois, Public Schools, ~Right~ 12!:, ,:!a!! 
Right~, P• xi.ii. 

~. fil•, P• 35. 
5.QE. cit., p. 205. 
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IV Lend themselves~ dramatic performance~ other stimulating 

activities. (This tenet is held by Dunkel1 who claims that play-acting 

tends to relieve self-consciousness felt in attempting to speak an 

unfamiliar language.) 

V Tend to the linguistic E!E between the Gtta.manian 

statesider. (In their investigation of second-language teaching 

Agard and Dunkel2 support this position.) 

VI .!!lli! toward !!!.sa, English standards. ( This is also one of the 

requirements for materials formulated by Agard and Du.nkel.3 In more 

specific terms, Rojas4 states that teaching should provide opportunities 

for the pupil to learn how to manipulate English words in the right 

structural patterns, e.g., learning to place modifiers before their 

substantives.) 

VII Are varied suf'ficientl:y !2_ ;erovide opportunities !£ practice 

and language, enough ,i2. exceed their capacities for 

aeguirim; vocabularies and meanings. (The first hal.f of this 

principle was found to be supported in the writings of Gullette-' and 

his colleagues. The second half evolved in the general process of 

reviewing the literature of this field.) 

lop. cit., P• 72. See also M. Pei, The Story,!! Language, p. 425; 
and w. -V. Kiulfers, Modern Languages for Modern Schools, p. 115. 

2.QE. ill•, P• 253. 
3~., pp. 267, 268. 

~. $.!•, P• 211. 

5.Q:E.. ~., P• 13. 
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VIII based .2!!. authoritative frequency lists and~ counts. 

(Although there is some disagreement on this point, it is usually 

indicated that the principle is workable but has been abused and 

misused. Wise use of frequency lists and word counts are recommended 

by Pei;1 by Sauze,2 who warns that vocabulary lists should be built 

on words used in actual experiences rather than on those in textual 

material only; by Coleman;3 by Kaulfers,4 who approves of using word 

counts if not used to repeat words for their own sake but to communi-

cate content; and by others who have given time and effort to compiling 

such lists.) 

IX Promote good intergroup behavior. (Tb.is principle is defined 

in the study of intergroup relations, made by the American Council on 

Education/ It includes: (a) respect for individual worth and 

dignity, (b) keen consciousness of group organization and structure 

of a democratic society, (c) analysis of the major specific groups in 

American society, and (d) teehniques of social action in intergroup 

relations.) 

½he Story of Language, pp. 112., 424. 
2"Programs, Projects and Activities," an article in Twentieth 

Century Modern Language Teaehing, p. 325. 
3nsummarizing Conclusions: Content of the Course," Twentieth 

Century Modern Language Teaching, p. 612. 

42£. ill•, P• 11,S. 

'2.E.• ill•, P• 12. 



CHAPTER III 

A BRIEF S!ATEMDT CONCERNING THE GFDORAPHY., CtJLTURE., AND EOONOHI 

OF GUAM: 

ALSO A BRIEF HISTORICAL SlCE'fOH OF THE AMERICAN OCCUPATION 

I!! Geograph.y !l Gull 

In the western Paeitic Ocean lies the Is1and. et ha.a, abeu\ 500 
miles trom the equator, S,200 mi.lea trcra Calitornia, 1,500 .Ues fra 

the Philippines., and 1.,300 miles from Japaa. It is the southermaoat 

ot a chain of islands to wb.ic:b. was given the name "Marianas• in honor 

of the Spanish queen, Karie .bna. 

Its area is approx:1:rute:13' 22; square miles, its lengta about 

30 miles., and its width from tour to eight llli.les. 

The island has two sections: the northern part, an all!lost level 

plateau several hundred teet high, surrounded by' abrupt cliffs which 

drop to the oceanJ and the seuthern part., a comparatiwl.J' hilly and 

ngged section in 'Which was toll.M. Hou.at 1-amlam., the highest peak on 

the island, l,300 feet in height. On most ot ham., undemeath a thin 

top soil., th.ere is limestone and coralJ occasionally, clay. 

Apra Harbor., on the western side, is the on11' deep water harbor. 

Agama Harbor is mnaller and is used. tor local waffic, but could be 

developed tor vessels ot deep draft. A coral reef eircles the Island, 

broken b;J" paths to the sea which haw bee opened b,r fresh water .t'ra 

island streams. Im the crooks and CU"'f'es of the 8here are~ lneq 

beaches. 
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Island forests contain coconut palllls, breadfruit, banana, ironwood, 

and some kinds of hard.wood trees, but not enough timber for commercial 

development. A thick, low, jungle-like growth of plants called 

"Boondock" still covers nru.ch of Guam. Variety of plant li:f'e is limited. 

Wild animal life is of the smaller type, now that the deer which 

once inhabited Guam have almost disappeared. There are wild pigs, 

lizards, rats, snails, frogs, ants, and mosquitoes; but no poisonous 

insects er reptiles. Surrounding waters are full ot fish and other 

sea life. 

Typhoons often cross Guam and do a great deal of damage, but the 

excellence of the warning service and the construction of permanent 

buildings for shelter are doing much to prevent loss. 

The climate is highly humid and rather warm., with the temperature 

ranging from 70 to 90 degrees. Trade winds blow from December to June 

and normally bring cool nigh.ts and mornings. The two seasons--vet and 

dry--begin in June and December, respectively. The yearly rainfall of 

70 inches occurs mostly from July to October.1 

The Culture of Gu.am ------
Little is known about the origin of the Chamorros., the natives 

of the Island, except that they belonged to the Micronesian race. 

1Russell. L. Stevens,~,.!!• s. !•, p. 21. 
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There is probably no true Chamorro alive today. Blending with the 

races that have dominated them, the Chamorros lost their race and 

their heritage. 

White men first discovered the Island_in 1521 when Magellan 

landed and claimed it for Spain. Colonization was begun in 1668, 

missions were established, and a Spanish culture implanted which is 

still in evidence today. 

At the close of the Spanish-American War, Guam was ceded to the 

United States, thereby beginning an era of adoption of American ways 

which is still in progress. 

During World War II, the Japanese captured and controlled the 

Island and caused some of their ways to be assimilated by the 

Guamanians. 

The result or so nan;y invasions is a race of people who are 

accustomed to adapting their mode of life to those of conquerers. 

The population has been divided as follows:1 

Gu.ama.nians••·•·•••••••••••••••••••••••••••29,000 
Statesiders •••••••••••••••••••••••••• Unpublished 
Filipinos•••••••••••••••••••••••••••••••••l5,ooo 
Tru.st Territory natives from the 

other Mariana.s•••••••••·••••••••••••••••••800 
Foreign peoples••••••••••••••••••••••••••·•••lOO 

In 19.50 the total population was 59,498.2 

l Stevens,££• ill•, pp. 35-51. 
2Joseph R. Holmes, This is~, P• 10. 
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Religious activities are conducted principaJ.ly by the Roman 

Catholic Church. Many vestiges o:f old world culture may be seen in 

Guamanian weddings, festivals, and fiestas. Other religious influences 

at work are due to the presence of missions supported by the General 

Baptist and Seventh Day Adventist denominations. 

Mixed strains are evident in the physical appearance of the 

inhabitants of Guam. Their brown skins may be light or dark, their 

heights may be short or tall., and their features may be representative 

of any of several races. 

In their manner of dress, .food, and housing, many influences are 

found, but their present trends are toward the American. 

As a rule, the women are homemakers, although many are combining 

such roles with those of teaching in an admirable way. 

The men follow, in general, the occupations of Americans. The 

Filipinos are moving into many fields of business. Some men work for 

wages while maintaining small farms for their own pleasure and fer 

reduction of food costs. 

Social levels are distinct; a .few are rich., a few are poor, and 

the remainder have middle-income status. The government has no pro-

vision for the poor, but the people support a private agency to assist 

such people. 

Village life is preferred, and many who have farms reside in 

villages. Originally, se::veral families would often live in one dwelling 

and hold ownership of land jointly. Vestiges of such multiple ownership 

have tended to block attempts to plan city lots and streets. 
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The capital, Agana, is the only nrunicipality having paved 

streets and sidewalks. Because of the undependability of the roads 

other than the main highways, the jeep has become a favorite means of 

transportation; although ownerships of automobiles are nlllUerous and 

traffic often becomes a problem. Taxis are the only public transportation. 

Housing is being constructed of a permanent, ranch type. Sewage 

is often primitive, although garbage disposal has been provided in the 

villages. Telephone and power service are extremely limited and costly. 

Water is provided for all villages. Each small town has its grocer.r 

and other stores; some have outdoor theaters. The island hospital is 

inadequate, but construction has begun on a new one. 

English is the language of the schools. The subjects taught are 

similar to those offered in stateside schools. The Roman Catholic 

Church operates some private schools. Education is compulsory for 

children 'Whose ages range between six and sixteen. There are 20 

public elementary schools on the Island, each having eight grades; 

also, one high school. Permanent-type school buildings are being 

constructed to replace the frequently-encountered quonset huts. 

Elementary schools are taught by some 2.50 teachers and enroll some 

9,000 pupils. The high school faculty includes approximately 50 
teachers. It has about 1,100 students. Some of the teachers in the 

Guamanian schools are recruited from the States for two-year periods. 

Natives and non-natives both attend the same schools. 
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The Territorial College of Guam, a junior college devoted 

primarily to the preparation of teachers, is operated in co-operation 

with Ohio State University in a manner such that credits earned at the 

island institution may be used to meet requirements for degrees at 

Ohio State University. 

Trends in leisure activities demonstrate the Guamanian tendency 

to retain the old 'While adopting the new. Among the most favored 

pastimes are watching cockfights; taking chances in lotteries; partici-

pating in fiestas and processions; fishing, shell hunting, swimming, 

boating, picnicking, boxing; witnessing or taking part in parades; 

watching or engaging in such sports as football; traveling abroad; 

playing golf; playing bingo; listening to the Gu.am Symphony; patroniz-

ing the Public Library, theaters, and night clubs; and attending events 

arranged by charitable and civic organizations. 

The Econo& Guam 

Business, especially construction, is booming on Guam and many 

have been quick to take advantage of the situation. 

Imported articles enter free of duty and may enter the United 

States from Guam if resold in the local stores.1 Usually such articles 

are gifts or small items of personal use. 

1There is some disagreement, which has been referred to the 
Bureau of Customs for solution, as to 'Whether articles imported into 
Guam and there altered in any way by manufacture may be interpreted as 
eligible for exemption from duty on entry into the States. 
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The only deep harbor in the coastline of Guam is controlled by 

the United States Navy. Although an area therein has been designated 

as the Connnercial Port and has been placed under the control of the 

Government of Guam, it may be restricted by the Navy at acy time. 

Perhaps the uncertainties concerning the interpretation of ensting 

laws are responsible for the lack of industrial production exploiting 

imported raw materials. Be that as it may, the prospective manufacturer 

also must face problems incident to finding land, power, water, and 

labor where acute shortages exist in respect of all four. Cost of and 

time required for transportation of goods constitute still further 

problems. 

Business on Guam is handicapped by the requirement that aeyone 

traveling to or from Guam must have security clearances and passports. 

Many citizens feel that security could be maintained by the local 

Department of Public Safety which has a police force of greater numerical 

strength, in proportion to population, than is to be found in continental 

Unites States.1 That force is supplemented by the police of the armed 

services. 

Because of the barriers to manufacturing just cited, the economy 

of Guam is based almost entirely on merchandising and construction. 

There is on the Island a persistent demand for goods and services 

which raise standards of living. Because the shortage of such things 

l 
Russell L. Stevens, Guam,!!.• S. !•, p. 114. 
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is accompanied by high wages, the economy of the Island tends to 

become inflated. 

Occupation 2f £Z the United States 

The Treaty of Paris, made in 1898 at the close of the Spanish-

American War, gave Guam to the United States. Since that time, except 

du.ring the time the Island was occupied by the Japanese during World 

War II, the govern111ent of the United States has been responsible for 

the welfare of the Guamanian people. 

Although the treaty designated the Congress of the United States 

as administrator, the President then appointed the Secretary of the 

Navy to control Guam. Thus, the Navy had sole administrative powers 

there until the passage of the Organic Act of 1950, 'Which provided a 

civilian government for Guam as an unincorporated territory. 

Some of the measures put into effect by the Navy included 

acknowledgment of Guamanian citizenship; provision of a Bill of Rights; 

creation of an advisory body, the Guam Congress; establishment of 

appropriate departments in the administrative and judicial branmes of 

government; institution of a system of village commissioners to serve 

as liaisons between the Naval governor and the people; development of 

Apra Harbor; the building of highways, a hospital, and utility services; 

the construction of the foundation for a new capital; and provisions for 
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schools, clinics, and police protection.1 To repair extensive damages 

due to World War II, rehabilitation was engineered by the Navy. 

On August 1, 1950, jurisdiction over Guam was transferred to 

the Department of Interior, and Guai.11 then became a territory. 

1stevens, o · t c4 c7 .21?.• • 
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CHAPTER IV 

A DESCRIPI'ION OF PROCEDURES USED IN THE STUDY 

After studying the geography, culture, and economy of Guam, in 

order to provide understandings relative to its educational problems, 

the next undertaking in this investigation was to study the Guamanian 

schools. In so doing, emphasis was placed on the problems arising in 

connection with the teaching of English to the non-English speaking 

Chamorros. 

As the situation in the Guamanian schools was studied, it was 

found that stateside cultural patterns had made considerable impact 

on the culture of the islanders, which was reflected in their schools. 

That such a condition was unavoidable was accepted as a premise basic 

to this study. A salient aspect of the impact of non-native culture 

was the imposition of English as the official language of the public 

schools. Thus, it became incumbent upon teachers in those schools to 

select and develop teaching materials and to devise procedures such as 

would enable non-English-speaking children to read and otherwise com-

municate in English. 

As this study got under way, it was found that one group of 

teachers had prepared a detailed plan for selecting and using 

materials for the teaching of beginning reading. As they did so., 

they gave a great deal of attention to vocabulary and word counts. 

Another group had listed the English words believed to be familiar 

to Chamorro-speaking adults and had prepared a list of cognates. 
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A third group, engaged in a workshop devoted to reading, listed English 

words used by those who otherwise spoke Chamorro. In that undertaking, 

some attempts were made to classify words by topics, such as, "Communi-

cation" and "Inside the House." Thus, the work of the groups to which 

reference is made provided the foundation for further undertakings. 

With the purpose of discovering as accurately as possible 'What 

English words were commonly known, the three previously discovered 

lists were combined and edited; thereby eliminating trade names, some 

non-English words, and technical terms. 

Next, mimeographed copies of the resulting list were submitted 

to certain teachers in the public schools of Guam, with the request 

that they indicate whether each word therein might be found in the 

speaking vocabulary of a typical six-year-old Guamanian child; in 

that of a typical ten-year-old; or not included in the vocabularies 

of children at elementary levels. 

By using the teachers' responses, it was possible to compile a 

list of 570 words which appears in this writing as .A.ppendix''.A.~ That 

list, in turn, was compared with two recognized vocabulary lists: 

Dolch' s1 sight vocabulary, whic.li is reproduced in .A.ppendix"B!' and 

Durrell's2 basic word list for Grade Five reading materials. 

1-Edward W. Dolch, Teaching Primary Reading, P• 205. 

2Donald D. Durrell, "Vocabulary Instruction in the Intermediate 
Grades," Elementary English Review, X.V (May 1938), pp. 185-187. 
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When the teachers• responses were organized, it was found that 

two of the 570 words submitted to them were adjudged to be entirely 

unknown to six-year-old Guamanian children. Thus, the list was reduced 

to 568 words, for which frequencies were found, showing the manner in 

which the teachers had reacted to each word. The following table is 

to present those data.: 
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TABLE I 

CLA.SSil'ICATION OF WORDS KNOWN TO SIX-YEAR-OLD GUAMANIAJl CHILDREN 

MARKED BY TWENTY-ONE OF THEIR TEACHERS, ACCORDING TO FREQUENCY OF 

MARKING EACH; SHOWN BY PER CENTS OF THE MARKING GROUP 

Number of~ 

245 
103 

106 

81 

33 

Per Cents of Group Ha.rkin.g 
Each Word 

81 - 100 

61 - 80 

U - 60 

21 - 40 
1 - 20 



29 

As Table I shows, there were 348 words, each of which was marked 

by 60 per cent or more of the 21 teachers to whom the entire list was 

submitted. Of that number, 79 were :round to be included in Dolch' s 

list of 220 basic words, which he describes as constituting 50 per 

cent of the content of intermediate texts. 

A similar procedure was followed respecting the vocabularies of 

ten-year-old children. Thus, the Guamanian teachers' responses in 

that comection were organized in the form of the following table. 
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TABLE II 

CLASSI!i'ICATION OF WORDS KNOWN ·ro TEN-!EA.R-OLD GUAMANIAN CHILDREN 

MARKED BI TWENTY-ONE OF THEIR TEACHERS, ACCORDING TO FREQUENCY OF 

MARKING EACH; SHOWN BY PER CENTS OF THE MARKING GROUP 

Number ,2! Words 

516 

49 

5 

Cents .2£. Group Marking 
Each Word --
81 - 100 

61 - 80 

41 - 60 
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As Table II shows, there were 565 words, eaeh of which was marked 

by 6o per cent or more of the teachers. Of that number onlj 87 were 

included in Dolch's list. 

'When the data respecting ten-year-olds were compared with Durrell1 s 

list of 524 words, it was found that only six were included among the 

565 words which 6o per cent or I110re of the teachers regarded as known 

to Guamanian children of that age. 

A third comparison was ma.de with a list of words compiled by 

Ogden, 1 'Which is given in Appendix c. That list, considered by him 

as fundamental to English usage, includes 850 words which he deems 

sufficient for expressing all ideas except purely technical ones. 

It was found that words marked by 6o or more per cent of' the teachers 

matched 203 of the Ogden words. Because it seemed impossible to 

create materials for ten-year-olds, using only words encountered 

simultaneously in the Guamanian list and in those prepared by Dolch 

and Durrell, the decision was made to proceed by using the 203 words 

found in Ogden's list. Those words, then, provided a working vocabulary 

which was used later to create the materials presented in Chapter v.r. 
The comparisons just discussed pointed to a need for discovering 

ways by which to habituate Guamanian children to using words net 

currently familiar to them at their respective age levels. Accordingly, 

a study was made of modern practices of engendering language skills, 

a report of which appears in Chapter v. 

1 c. K. ugden, Tu.a Pystem Q! Ba.sic f'DiJ-1 sh, inside covers. 
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CHAPTER V 

A COMPARISON OF' APPROACHES TO TIIE TEACHING OF READING 

As the literature relating to reading was studied, it was found 

that there were two fairly distinct approaches to the teaching of that 

skill. One, for convenience, might be termed the experience approach; 

the other, the traditional. 

Authors who support the experience approach begin with the 

principle that there can be no reading without meaning and no meaning 

without a wealth of concepts and experiences by which to interpret 

printed symbols. 1 Words on the printed page are just symbols until 

they are related to the experiences of the reader. 2 At first, reading 

materials must refer to experiences which are familiar or can be easily 

iroa.gined. Later they may progress to new experiences which can be 

related to familiar ones; even to problems, situations, ideas, or 

ways of thinking which the reader is only beginning to explore. 3 

One of the most common causes of failure in reading, claims 

Pennen,4 is the limited number of experiences with which children 

1paul McKee, Reading Literature in~ Elementary School, p. 100. 

2Ernest Horn, Methods of Instruction~~ Social Studies, PP• 177, 
178. 

3P. B. Diedrich, "Relationships Among Experience, Language, and 
Reading," in a University of Chicago Conference on Reading, Reading in 
llelation to E?5!?8rience and Language, P• 1,. -

4Mary E. Pennell, an article in the Seventeenth Yearbook of the 
Department of Elementary School Principals, New Practices in Reading in 
the Elementa;ry School, P• 292. - - -
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approach reading material. Teachers must look ahead to see what 

concepts will be needed. This principle applies to all grades and 

all subjects. 

At present, strong emphasis in first-grade work is given to acti-

vities and excursions of all kinds. Such experiences are directed 

toward giving the children vivid and varied concepts leading to 
1 language development. According to Dolch, opportunities for experi-

encing must be provided not just for reading purposes but to develop 

!1J: the desirable individual and social possibilities or each child. 

'l'hus, the teacher should familiarize herself with the backgrounds 

of the pupils and provide opportunities for them to grow and advance 

in areas wherein they need development. 2 In that connection, Witty 

and Kopel3 have prepared an Interest Inventoey- .f.2!: Primary Children 

which is intended to help teachers discover the experiential back-

grounds of their pupils. 

Dewey4 has warned that, although. all genuine education comes 

about through experience, all experiences are not genuinely or equally 

1Edward W. Dolch, Teaching Primary Reading~ PP• 107-109. 

20uy L. Bond and Eva Bond, Teachi:gg Read, p. 66. 
3Paul Witty and David Kopel, Reading and the Educative Process, 

PP• 185-188. - -
4 John Dewey, Experience and Education, PP• 13-14. 
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educative. For evaluating experiences, Betts1 has supplied four 

criteria: 

1. Does it have immediate as well as future value? 

2. Is it a required background? 

3. Are the experiences varied? Do they broaden the child's 
background of information? 

4. Is each experience within the pupil's comprehension? 

The experience approach places great emphasis on all the facets 

of readiness for reading. In the course of this study, it was found 

that extensive work had been done in that field. In keeping therewith, 

Kibbe2 states that the school has a definite responsibility for develop-

ing reading readiness; that teachers have an obligation to do more than 

merely wait for it. An Evaluation Chart Measuring Reading-Readiness 

Factors, developed by the Bonds,3 was regarded as helpful to teachers 

in determining their points of beginning wnen attempting to get children 

ready to read. 

Initial reading activities in the experience approach are based 

on cooperatively developed experience records having controlled 

1Emmett A. Betts, Foundations of Reading Instruction with Emphasis 
.2!! Differentiated Guidance, pp. 295'=296. 

2Delia E. Kibbe, Improving Reading Program in Wisconsin Schools 
p. 10. - ' 

3Guy L. Bond and Eva Bond, Teaching the Child to Read, pp. 48-540 
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vocabularies and sentence structures.1 Dolch2 avers that the most 

natural phrasing should be used; that sentences should be limited in 

number and length. 

Thigpen3 gives a compact outline of the steps taken in using 

experience records: share the experience; talk about it; write about 

it (the teacher's role); read about it; and enjoy it in some other 

form of activity in which the experience is relived, like drawing it 

or dramatizing it. 

In the view of Lamoreaux and Lee,4 actual construction of such 

records must follow certain rules for best results. 

From reading experience charts the child gets pleasant experience; 

the concept that symbols are used to record thought; a motivation for 

acquiring the skills essential to reading; and an opportunity to expand 
C: his reading vocabulary.~ However, to offset certain weaknesses some-

times to be found in charts, with respect to the control of needed 

vocabulary, it is necessary that teachers guard against the children's 

1Emmett A. Betts, Foundations of Reading Instruction with Emphasis 
.2!l Differentiated Guidance, p. 384. -

;dward W. Dolch, Teaching Primary Reading, PP• 116-118. 

3Rebecca Thigpen., Assistant Professor, Supervisor of Directed 
Teaching, First Grade, Radford College, Radford, Virginia, in a 
conversation in July,1954, at Radford College. 

4L. A. Lamoreaux and D. M. Lee, Learning_!!£ Read Through EJq)erience, 
PP• 125-129. See also H. L. J. Carter and D. J. McGinnis, Learning to 
Read, P• 126, and Dolch, .!?J?.• cit., PP• 124-126. -
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resorting to mere verbalization and memorization by guiding their 

reading from that of the -whole stor-y to sentences, then to phrases, and 

then to words. Teachers should expose children to specific words and 

phrases enough to assure learning; should provide various situations 

using the same vocabulary; should keep careful records of vocabularies 

used and frequencies of repetition; should make continual evaluations 

of individuals' mastery; and should keep in mind the basic vocabulary 

necessary to enable children to move from charts to readers.1 As 
2 Tinker points out, this method requires an exceptionally skillful 

teacher. 

Stone3 points out the dangers of using experience records 

exclusively as initial reading activities. He finds that such records 

tend to include content 'Which is too difficult and vocabulary which 

is too extensive (unless skillfully guided by the teacher) for the 

less-than-exceptional child. He suggests that modern pre-primers, with 

their accompanying manuals, prepared chart material (especially of the 

flexible type), and workbooks, provide the most satisfactory introduct:ton 

to reading books. 

The following summary of the experience approach, applicable to 

use in all grades, is taken from Betts.4 Class, group, and individual 

1r.amoreaux, .212• cit., p. 130. 
2Miles A. Tinker, Teaching Elementary Reading, P• 109. 
3 C.R. Stone, .2£• ,ill•, PP• 44, 312-321. 

4Emmett A. Betts, Foundations of Reading Instruction with Emphasis 
2!! Differentiated Guidance, pp. 638::t539. 
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activities are developed around large areas, or uni·ts, of experience. 

The use of reading as a tool for developing such units conforms to 

these steps: 

1. Preparation: exploration of background of experiences 

leading to new experiences to develop vocabulary by insuring adequate 

working concepts. 

2. Silent reading: guidance is given in applying known skills 

of word recognition which are deve..oped as the teacher sees or foresees 

needs. 

3. Discussion: vocabulary needs of pupils are noted and met. 

4. Rereadin_g: often takes the form of oral report. 

5. Provision!£!: individual needs: help is given in very small 

groups or through individual materials, prepared by the teacher or 

selected from commercial workbooks. 

Whether or not writers agree that using the experience record 

is of itself a complete technique for initial reading activities, 

still they all seem to recognize experience as the basis for reading 

with meaning. That principle was also found to have been accepted 

by the Gua..11a.nian teachers who provided the impetus for this study. 

However, their approach to the teaching of reading was found to be 

in considerable contrast with the experience approach. 

It appeared that, in the schools on the Island of Guam, there 

was an assumption that individual and social development were best 

promoted by home and church influences. Teachers there seemed to 

have given so much time and attention tote.aching specified subject 



:matters in specified grades that they had little opportunity- left to 

broad.en children's experiences othe1"Wi.se. Eaeh teaeherhad to keep 

before her the one aim: get the children. ready' tor the next gratie. 

Instnction in the langaag,e arts was found t.o have been split 

into sepante entities of speech, reading., si,eJJinc, penmanship, 

· grammar., ad composition. Reading vas loeked upen as a su'bjec\ 

with content of its own. Instruction 1n reading RS unall.T con-

tined to a specified read:i.Dgperioa. Hence., pupils did. not l.earn 

how to read arithmetic or when to use reading .in secial studies. 'file 

ebjecti ws of reading instruction were defined in terms of specific 

skills and abilities. Learning to .read in the primary crades th•s 

tended tc, place a premia 011. drill for the mastery- et werd&. Tae 

teacm.ing or reading was stressed less and less as the children pre-

cressed from primary" to upper grades. It Rs given litt;le o:r mt· 

consideration at the secondary level. 

file basal-reaesr appreach was used, with emphasis on word 

recognition. A"8111pts were aacle te clevelop word ~is techniques 

even before tile pupils had acquired .tac:Uit:, in readiag materials 

which contained adequate stocks o:t sighi; words. Thus, the children 

were trequent:cy 1ed into situtions in which tllq felt considerable 

bewilderment and dissati.sfacti.e>n. Efforts to establish sight vocabu-

laries were principally' confined to repetitive drill. 

!he use of texthooks as som.e'tlb.at rep.untecl in nature. Situatiou 

predom.1 nated in whieh pupils were mde to reei te assipd materials. 
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ETSJ.uation was confined larply. to quantitative judpents 

reJ.ative to academic achiffeJUnt.. Letter p-acles were ginn on 

periodic reports and were u~ based en averages of marks giffn in 

class. Proaotion seElll8d to be based on the pupils' success in adjust-

inc to 'the sebool. 

In view of the contrast. between tlt.e methods of waching readinc 

supported by nodern research and taose in use on tlt.e Island, it 

seeaed appropriate te develop some sample materials and. illustratiff 

procedures likel.1'. to be uehl in JU1d nc the traasi tien fra M'thoda 

prevail.inc on Gull to those. deemed aore 1n keepiq with defensible 

pqcaol.oc;i.cal and pedacolical principles. 'fb.e products et that pan 

of the stud;r are preaenW in Chapter n. 



CHAPTER VI 

SAMPLE MATEBIALS AND ILLUSTRATIVE PROCEDURES RECOMMENDED 

FOR USE ON mE ISLAND OF GtWI 

ft.is chapter contaiu concrete recome:ndations re,arclina 

appreaches to 1ihe teaching of reading.and offers illustratiw 

examples considered . likely'. to .. he. llel.ptul.. to 8'11amanian 1Meaelt.era,. 

Several ways were found in keeping with pri:aciples supporteel 

by tu 11 terature pertaining to nadi.nc ~or ue .in devel.opinc the 

sipt Tocabul.ar1es needed by the Gwunanim .caildrea .in order to read 

English discourse. 
l To acquire a basic stock ef nga:t weru, 13etts suggests the 

use ot conten clues, cGntigura:ticm, picture cl.us, and laapage• 
2 rb.yt1III clu.es. Another method., according to Dolch, is to build up 

a general sight vocabulary- from. the euviroment, basic readers, 

suppleaental"7 content books, and free reading. Lamoreau3 adds 

tut the following are. etf'eei;ive: aemor.i.sation; hearing (recognition 

of SOl11'ld elements); association; contenual e1ues; contigara"t1.on; 

games built around words or phrases; .simple, easy reading Mterials 

using the same 110rds in many situations. 

¼.nett A. Betts, Fou.dati.ons !! !!!:'!'R Imrtrucrtion IJ!phasis 
!.! Differentiated Gu.idaace_, P• 581. 

;._rd W. Dolch, Teaching~ leading, P• 215. 
3 Lillian A. Lamreau: and Dorris H. Lee,. Learm.ng to Read :t:J;p,-oue. 

Experience, PP• 150-152. - -



Tlle promotion of grow1h in vocabuJ.ar.y by aplorlng the UJV' 

meani:ngs o.t a word and by elassifyiJJg words into greups is proposed. 
l by Monroe. She a1so suggests that language output and expressi:ve-

ness can be improved by courtes,- and helpfulness, i1'1 the •Ben• period., 

in mall-group work., b7 artinic acti.vi:t.i.es, in a friendly- ataospaere, 

by using episodic pictures, and 1Dy' narratirlg wii.hwt the help ot pict-.res. 

Arter studying the principl.es implied by the foregoing sta:taell'ts, 

an attempt was made to c:le'relop saapl.es .et. siap1e, eaq reading •teriala 

making use of the werds believed known to tlle Ot.lamaniAD children. In 

so doing, reference was made 1;o .vari.0us settings .and occaa1ou oon-

sidered meardngtul. to them. Thus, the plan was to introdllce am 
repeat, 1n such contexts, the basic words which had been found laeld.Dg 

in their vocabularies. The tellewing pages ill'Utrate those material.81 

¾arion Monroe, GroWing i."YJ.to Read.i.ng, pp. 93-100, 10h-J_06. 



EXPEBIEtfCE RECOBDS 

Experiences 8:lmiJar to the following Dd.gbt be ab.ared by- Oumam.an 

children and. then stories like these ld.ght be composed b.r tahem, work-

ing as a groupa 

We 11 ve ea the fara. 
We wrk on the tam. 
We play on tlle farm. 

We will. have some 1'un. 
We will ha.Te a surprise. 
Ve will have a cake. 

Jose ran tast. 
Roberto ran fast. 
Tl'le;r both ran rast. 

Bo,-s ean n:1.a. 
Girls oan aiJa. 
Fish can swia. 
What other things can swilll? 

We can wr1 te. 
We can. wr1 te our naaes. 
See u wri:t;e our Da118s. 

!iae tor lunch. 
Time to wash. 
Time t.o get a drink. 

Arma walks to ac:bool. 
!far.1.a walks to school. 
lm:11:ia. rides to school. 

Rosa made a picture. 
Rosa made a pretty- picture. 
We pui; it on the wall.. 



BXPm1EMCE IECOBDS 

Stories such as these Dlight be coaposed. by' firat-crade caildren 

after aar.lng the exper.lan.ee or playing anlesa 

Blue marbles. 
Red aarbl.es. 
Prett7 marbles. 
We play' marbles. 

We p~ marbles. 
Ve pla7 u.rbles on tile groum.. 
Marbles are ro\Uld. 
T.b.97 roll on the around. 

Roll marbles. 
Roll marbles on the grnad. 

loll a JU.ri>le to •• 
Roll a red urble w •• 
Roll a blue marble to •• 

Roll a. •rbl.e on the ground.. 
Roll a mrble on the l.1ne. 

We plq marbles on 'the gretmcl. 
lie roll •rbles to the line. 



Stories nch as this lid.pt be read by £!rat-grade children jut 

begim:i.ng to read.. It illustrates the use o:r lew word co'IUlt and 

repetit1on11 

CHICDIS 

Chickens. 
Big cldokeu. 
Little chickens. 
Big chickens and lii'lile chickeu. 
Two chickens are bii• 
ho chieke:as are little. 
ho big chickens. 
Two littl.e chickens. 
ho big chickens and two little ckickens. 
ctdckens are big anc:lehickens are little. 

1rne pic\ure tor this .story a.ad those that £oUow were dran 
by Dorot]v Shaate, a student at ladtord. College, Woman's Di-vision 
0£ Virginia Po13teclmic Institu:te. 



The :roll.owing story, intended ~or First-Gn.d.e bqs and girls, 

illustrates the use of low word count., repetition, and caplete 

sentences: 

0000 

Gogo is a goat. 
Gogo is a black goat. 
Gogo is a big goat. 
Gogo is a big black goat. 
We milk Gogo. 
We milk big black Gogo. 
Ve like goat milk. 



On this pa1e and the three succeeding.pages is a for 

First-Grade children: 

LION ARD CARLOS 

Leon 

Tb.is is Leon. 



k7 

Carlos 

'.rhis is Carlos. 
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Leon and Carlos 

This is Leon and Carlos. 
Leon is on Carlos. 
Leon rides on Carlos. 



/ 

I (!o c-- C.ot_-
l 

-, ==- - - . c:. 
l ' 

'fhe Store 

This ia \he store. 

~ri 
-

Leon rides to the store. 

-

Leon rides to the store on Carl.oa. 



The following is a stor,- for Fifth-Grade children in whicb 

appear words they al.reaey- know, as well as SQ118 new words. fhe 

latter are underlined& 

PEDRO AND TD DOG 

•coae get l!.! paper,• Pedro. Pedro !!! eaJ J 1 ng to the 

dog. Pedro wanted to show the dog h.ow to oarq the paper to tbe 

b.oue. 

"Ccae pt the paper,• said Pedre, but the dog •• llappy- in the 

OTen. The own ••· eel.cl in th.e. aoming. Tile clog ll&llted to !!.! 
cold. The clog wanted to sleep. WorJd.n& was h.ot. Carr,in& the 

paper was work. 

Pedro eallecl and called but the.dog.•s aleepinc• Pedro 

decided to stop calH na. '\l\e deg. Pedro decided to eleep we. 



Tile f'ollowing is . a game tor Fifth-Grau boys or girls, aaki ng 

use of certain Ogclea Basic lncl1&h. words alnaq known to Cl.ulavro-

speaking children; also 80lle. new wrds. The new words are tmd.erlin.ed. 

AG.AME 

?!y: Golio O'llt ~. ;t\• ho'ue. 111 b()J'S pt sticks ancl bottle 

tops. Oae b07 ia Goaie. The tops are in different places. . All but 

Golio teuah the st,ieks to the -t;ops as bases. Golie .!![!, •eo P Jll 

bc,ys take the sticks and run to ether tops. Golie tou.ches one of 

the tops. The bq .!¼l!· no top to touch 1s Golio. 



The f'ollcnd.ng is a story tor Fifth-Grade bo7&, in which is UN. 

certain Open Basic Inglish :words a1reaq mow.n to the children, as 

well as sae new wrd•• .lll new werds introcl\1ced in tile atory are 

underliaeda 

.l DECISIOH 

Juan and Roberto are 'brothers. Juan and llo'beno like to swill. -
:taez like to sw.tm in ll!!.morm.nc •....... They.like to Ria at night. 'flaq 

like to swia. better .. !!!!!. te. go to scaool. They like to nilll 'better 

than to work on the beats. 

One morning Jun and Roberto were. going te . aeaool. They were 

tal Jd ng. Jun .!!:'!:!, "The water looks. good to . •• • Roberto said, 

"The water looks good to••• 
Juan and Roberto !!!!! ! decision. The;r ude a decision to go 

"2£ a swill. They- .made a decision to go at nipt. 

DTo swim at night,• Fath.er al.ways said, ll!alce big brother. Take 

brother Pedro.• Bat Juan and Beberto made a decision to swim wi tb.011t 

big brother Pedro. 

At night Jun and Roberto were in the water for a swim. 'Jb.ey 

were happy. They liked to swiJI. at night. They were happy to n1a 

without big brother Pedro. 

But at night the water is cold. Roberto was cold. Roberto• s -
feet were cold. In a minu:t.e Roberto' a. 1'eet were in P!:!!• 

11Help,• said Roberto, "Help ae. The water is making 5t teet 

cold. lf1' feet are in pain. Help me get c11t of the cold water.• 
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Juan helped Roberto. Juan pl1l.l.ed and pl1ll.ed. At last Juan 

pulled Roberto out ot the water. 

Atter they were at 'the house, Juan and lloberto made a deeisien. 

'!'hey mad.e a decision always to take big brother Pedro tor a night 

swim. 



'the following is a story £or Fifth-Grade girls, in which are 

used certain Ogden Basic English words already know to the children, 

as well as aoae new words, based on the Ogden list YOrds that are 

already know. All new word.a . introduced are underlined: 

.A. DBESS FOR IITJ. 

It was morning• It was the big day at last. Waiting was hard. -- ... -
Nita w.s happy to l!!, ten at last. 

The dq was to be !. haPPf day. It vas the day ot Bita' s birth • 

.A. day of birth is alway-s a h&PPJ" day'. 'fla.ere was to be a cake and 

ice cream. Ii ta liked cake and iee cream. 'fla.ere was to be a gaae 

to play. lfita liked. to Pla7 games. Koth.er was cutting flowers to 

u.ke the hoase bea11ti.f'ul-all to make the da7 of Bi ta' s birth a h.aPP7 

one. 

But there was !!!!• Mother was going to get a dress m_ Ii ta. 

Mother was going to take Nita to the store to get a dress tor tAe 

dq of Nita's birth. It was te be a beautitol dress. llita was 

hapP7 to be going to the store tor a beautiful dress. 

At tbe stcre there were dresses of a11 kims. 'there were red -
dresses, white dresses, yellow dresses, ..sJ!. dresses, and cotton 

dresses. 

Mother said, "ls tllere a dress you like, lita?" 



All the dresses were beautifw.. There were all of 

beautihl dresses. lita looked at all the dresses. llother was 

waiting. 

!he sun was hot. Kita was hot. lita walked to the door and 

looked nt. There was the blue !!st• !he sk;y was a beautif'ul blue. 

"Look,• said Nita, "There is the color of dress I like 1 A 

sky-blue dress of silk, Mother 1• 

And Mother was happy to get a beautiful blue silk dress tor 

the day of Nita' a birth. 



Arter the f cregoing uterials were created, t1l97 were cri ticall7 

reviewea1 in terms.of tae nine.criteria which had been established 

earlier in this atm;r. heh rev.Lew resulted. h the .t'ollowiq 

judgments: 

CRI'i'ER.101 I: readi5. experiences m, Ouaaman children 
.E.! related Gumnam.aa pn.ronppt: 

This criterion was deemed to have been. m.et tG a high degree. 

The experiences upon whieh the suggested materials were baaed were 

adjudged to be -ram:111ar to haaanian cluldren. So• were considered. 

appropriate to the experiential background of all children. However, 

as suchjudgm.enu were being made, it was realised. that :materials 

sill:Uar to those presented could be created llhich w culd be even 110re 

closeq. related w the Guvman enviromeat, if the children th.em-

eel vea were to participate 111 JMki mg ta•, in accordance v.L th th.• pro-

cedures described in Chapter V of this wr.l:tin&• 

CRITERION II I Good reaAP&. u:pW:3:enctts. for 9Japfni an ehildren 
!9P!S[ .. lpcliah .;ehgses •2!1!!n& .\UIK aJiuiu . 
Tke uterials.presented.were net considered.tG be in contond.t,r 

with tlds criterion. That judgment renl.ted from the realization 

that the very languge of the materiale, Engliah, was not COlll1lGDq' 

used on Guaa. .Thus, the phraseology found therein would be, 

l Judgments concen:dng the nggested aaterials, presented in this 
connection, were made. by Elsie H. Lochmeyer, Assistant Professor, 
R&Uord. College, and &apeniaor ot Directed Teaching, Hc0u£tey- School 
ot Radford College. 
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necssity, foreign to the children. In order to meet this standard., 

it was believed that it would be neeessar,., tirst, tG nave the 

children use English in discourse lllltil they had learned to 

ue in conversation phrases similar to those employed in the materials. 

Ir such a procedure were te be followed., eecisions as to which Engllsll 

phrases woulci be used on Guam wuld. becam.e the responaiDilit,' of 

the Gwmanian teachers. 

CRITERIOlI IIIt .!2!!! reading weriences tor he!Dian ehildren 
!£!. suited.!!.!&!!!!! d.eu;J;oental stage: 

Because the materials presented were deemed to be appropriate, · 

respectiftly, te the ages and dewlopaental stages of typical state-

side ch.ildren in Grades One and Five, th.,- were adjudged to N 

appropriate for Oaaman:ian okilciren ot those grades. !hus, this 

standard seems to have been met. 

CRITERION IV1 5!!!!! reacliy unriencea .!!,t 91Namp children 
lend theuelves !! dramatic perfomanc~ !,!! ether st.imil.atuw 
aetiv.lties: 

The materials were adjud.ged to l>e in com'ond. 'ty w1 th this 

criterion. First-grade children who. haw capoaed experience records 

9:JmUu to those illutratecl in this stuq mi.pt ffr, well be guided 

by their teacaers to act out what t,hq llad written and. read. hrther-

J10re, tb.e records llight lend thaselYes to rh1'thaic response, and the 
l 

picture-vorcls might stiaulate drawings. It was belined that the 

1words that haft the power to noke pictures ot actions &ad 
things., in the llinda of those whe ue thea. 



game for the fif't,ll-grade children could be pl.qed as well as read; 

and that the stories written f'or them had possibilities for clramati-

zation and illustration. Also, it was considered likeq that those 

stories might stiltm.l ate the children to write similar stories, based 

upon their own experiences. 

CRITEBION V: S!!!.g reading ffP!rlences !!£. (luamsrd an childrft 
!2_ close :µnpistic ,ee between Guamanian !e 

statesideri 

As -.s the case with Criterion II, a judgment was made t.o the 

effect that this standard had not been •t, and pemaps could not be 

met either in the material.a presented or in QT .. written •teriabs, 

until the Oo.aaanian children. bad .had. more extensive experiences wi tb. 

oral EDgl..ish. Thus, to close the llngllistic gap between Gu.manian 

and statesiderwas viewed. Mre as the function of eral than of 

written discourse. 

CRITERION VI: hod. reading experiences . ts£ Guamem an eld.ldren 
tend Jmard lY:.e~sh. atandardsi . 

In the main, the mater.I.ala presented fer rniew seemed to •et 

prevailing standa.MJS or English usage. One exception to that judg-

ment occurred respecting the pesition of some words. Howe"fer, the 

word. positions deemed contrar,r to customary English uage wre 

necessitated b;r the 11111tations imposed. by Ogden's system. Thus, 

they were regarcled as awkward but not incorrect. 
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CRI'l'ERIOlf VII: Good readipg experiences tor . Gwmard an ebildren 
are varied nttiiliptli to provide P19riuitiea l! practice s !!! the. lapgu.ge,. le! . e&QJP !! e,ed. their. oapaci ti.ee 
.t!.£ .. acpi;i.pg .!!! vocabularies and ••uim11 
When the materials nre reviewed. vith tlrl.a criterion in llin41 

they were found to be nfficiently . varied. in content. Also, tae,-

aeemed to prov.I.de tor enough repetition of the worda to be learned. 

In this connection, it. was observed that, 'because ll&1V" of the new 

word.a introElace4 in the materials were not picture-words, they 

probabl:,- wul.d be harder to learn. Howewr, it •s also ebservea 

that the nllllber of new words introdaeed. in eaca story er recerd as 

low eno\1gh to enable ehilaren .to .mas~ them withnt llDdae nratn. 

Thu, it was decided that iihis crit.er:Lon had been aet in tile aterial.s 

presented for use on Giuua. 

CRITERION VIII& !!!!! iw.di ng aerieJlees for 0,papiap chUdren 
E.! based!! authorit.ati.Ye freguenoz liRB !!9 9!! count.as 

Becaue the material.a were based en Dolch' s sight vocabul.ary- and 

Ogden' s basic word list, it was as8Ulled that t.hey had conf'omed. to 

this principle, in respect of being eased on authoritative lists. 

Also, they were 1'o11J1d to ccmfonn. to certain nrd.-ceat control.8 

established bJ' researchers in this f'ield. 

CR.tfERION IX: .9!!! readipg ffP!r:1.ences :tgr Gunaian children 
promote. e• ip:temcg. behav:i.ora 

When this cr.tterion was used to evaluate the materials, the 

following observation was made: !! the Gu.manian children, working 

with their teachers and with one another, had composed the uperlence 
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records presented in tais writing, and !t such records had been based 

on actu.l elq)eriences, J!!!! the record& eolll.d have been newed as 

conforming to this criterion.1 

After judging the uterials presented in this writing tor 

suggested ase in the Gtuunanian schools, a BlJlllft&l"T was 11a.d.e of this 

study; also, rec01111enaations concandng the teaching of reading rm 

the Island. The record ot that pa.rt of the investigation appears 

in the next and concluding chapter. 

l In this connection, it is suggested that a stu• et the hietor,-
ot Oum lligb.t promote good inter-gN11.p behavior at the fifth-grade 
leftl; also, that a unit 011 the immediate enviroaent, su.eh as 
"Haking Oar Classroom. Look Nice,• might lead to the reaJ1Ptien et 
llfat objective at the first.-grade level. 



CHAP'fERVII 

SUMMARY .AND RECOMMENDA.TIO!IS 

After a review bad been made ot literature pertaining to the 

problem of secend-langaage teaching, and criteria had been set up 

tor judging Guamanian reading experiences, this investigation 

proceeded to the stu~ of lists of English words known by r-ueaani ffl 

children. those lists, in turn, were cOJapared w.i.th other lists 

published by' certain recognized authorities. lext, eertain approaches 

to the teaching of reading were investigated, and one was tO\Uld vhieh 

seemed to be favored by lllOl!ft authorities and researchers, D.81leq, 

the experience approach. 

After deciding upon the .experience approach, as most likei,- to 

serve the needs of t'l-aamanian chil.dren, aampleuterials were created 

illustrative of appropriate written matter for ue at first-grade and. 

firth-grade levels, respeeti Tel:'. 

In the composition of those :materials,ue was u.de o:r words included. 

in the English vocabularies of the children which were also to be fomd 

in Ogden's list. Then, when the :material bad been cGlll.pleted., they 

were judged in the light of tbe nine criteria established earlier in 

the study'. 'that judgment resu1ted in the finding that those •terials 

had con.tor.med to seven of nine criteria. 

In consequence ot the findings relative to the criteria, the 

'View was taken that the original purpose o:t this study had been 

aceompliahed, at least to some degree, DUle~, to create sample 
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materials 1ibieh would be appropriate tor use in Gumanian teaching-

learning situations, based on known English vocabularies., and -.hich 

would. confol"Dl to certain criteria based on findings relative to the 

teaching of English as a second. languge. In an attempt to sene 

the interests of the Guamanian children still further, a second 

purpose of this stu.d;r, that of presenting the advantages ot the 

experience approach to reading, was deemed to haw been achieved in 

some measure. 

As a concluding step in this undertaking, the following recea-

mendations are made: (l) that the teachers of Guam give consideration 

to the advantages of using the experience approach to reading; (2) 

that, rather than req upon baported reading materia1s exclusi~, 

they create, with their pupils, more and more suitable reading •tter 

.f'rolll their own rich resourees; and (3) that they provide vivid and 

varied opportunities for their pupils to use the English language. 
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APPENDIX •A.• 
MAHllER IN WHICH TWEN'll-OIIE Gl'JAHAlCWf TEACHERS RESPOIDED TO A. LIST OF 
WORDS BEtIEVED KNOWN 'fO GtWWiIAN aiILDRDJ SHOW)( BY FREQUENCIES OP 
TEACHERS' AFFIBMA'f'IVE MlRIS RESPECTIN O SIX.-DAR-OIJ) .A.ID Dl( ... 1JW1-0LD 

Worj 

abew 
absent 
afraid 
atter 
afternoon 
age 
air 
airplaae 
airport 
all 
al.mes\ 
ibne 
ail.one 
altogether 
alwqa 
.America 
American 
and 
angry 
animal 
ankle 
answer 
UV 
apple 
April 
are 
as 
aside 
at 
attach 
attention 
automobile 
awa.7 

baa 
baby-
bacon 
bad 
bag 

CHILDREN'S FAMILIARITY 

Fzequenca: 

Six-nar-eld Ten-z!!£::ol4 

11 19 
17 21 
16 21 
12 20 
15 20 
9 20 

14 20 
2l 21 
12 20 
18 21 
9 18 
9 19 

' 17 

' 17 
10 21 
18 21 
18 21 
19 n 
17 n 
19 21 
6 18 

14 21 

' 18 
20 2l 
8 20 

14 20 

' 18 
l 17 

15 21 
l 15 

13 2l 
18 2l 
17 19 

19 20 
2l 21 
18 19 
2l 21 
18 21 



Wont 

'ball 
balloon 
banana 
band 
l>ank 
baseball 
basketball 
bean 
beautihl 
becae 
bee 
behave 
bell 
belong 
berr,r 
beside 
better 
bicycle 
big 
bird 
birt.hday 
biscuit 
black 
blackboard 
lllock 
blue 
boat 
book 
bottle 
bow 
'box 
boy-
bracelet 
hreadfni\ 
bride 
bring 
l>roa 
brother 
brom 
brush 
build 
burn 

Six-zear-old 

2l 
21 
2l 
9 

1l 
11 
1~ 
14 u 
4 

16 
11 
2l 
4 
7 a 

10 
21 
20 
21 
21 
21 
16 
21 
18 
20 
21 
21 
18 
ll. 
21 
20 
11 
12 
10 
18 
20 
2l 
20 
18 
10 1, 

-
Ten-nar-eld. 

21 
21 
2l 
17 
20 
20 
21 
21 
2l 
lS 
2l 
20 
21 
17 
19 
19 
20 
21 
21 
21 
21 
2l 
21 
21 
21 
21 
21 
2l 
21 
21 
21 
21 
19 
20 
18 
21 
21 
21 
21 
21 
2l 
21 



Word 

bu 
but 
butter 
bye 

cabbage 
cake 
cal.end.ar 
call 
can 
canq 
captain 
car 
carabao 
carpemer 
carrot 
carr.r 
cart 
cane 
cat 
catcher 
celer,y 
cereal 
chair 
chalk 
champion 
chaplain 
check 
cherry 
chicken 
chewing gum 
chief 
chocolate 
Christmas 
clean 
clinic 
cloek 
close 
club 
cock 
coconut 
coffee 
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Six :fH[;;!l,! Ten-UK-old. 

19 21 
8 18 

21 2l 
19 21 

20 
21 
14 
l8 
20 
21 · 
8 

21 
19 
13 
19 
18 
12 
4 

21 u 
17 
13 
21 
20 
ll 
4 
9 
1 

19 
20 
8 

17 
20 
19 
8 

17 
18 
5 

ll 
19 
19 

21 
2l 
21 
21 
21 
2l 
20 
2l 
21 
20 
21 
2l 
20 
15 
21 
21 
21 
19 
21 
21 
19 
15 
20 
17 
20 
21 
18 
21 
21 
n 
lli 
21 
21 
15 
18 
21 
21 
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Word Fregueng; 

.. ,S:i_r-,:ear:,old Ten-;v;ear-old 

cold J.6 2l. 
color 16 21 
come 19 21 
comic 18 21 
commissioner lJ 18 
COllp&!\T 8 18 
compare .3 16 
eoncert 2 10 
conduct 4 13 
cone 14 18 
eoo ll 17 
coeky' 2l 2l. 
CQpy 12 20 
cepy-boek 20 2l. 
cord h J.6 
com 16 21 
corsage 3 ' co, ll 1.8 
cowboy 19 21 
cracker 20 21 
cnqon l.9 21 
cream 6 16 err 19 ll 
cucumber 18 21 
cup 19 21 
curtain 12 19 
cushion u. 19 cut 17 2l 

dance 19 2l 
day- 16 21 December 9 21. decide ]. 16 cientist. lS 21 desk 14 20 di.tterence 4 12 different ' 1h dim 7 17 dine-dong l.3 21 dispensary 17 l9 district s 13 di'Yide l 18 
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Word F!'!9,uenp; 

l F Six-7ear- old !•n-,ear 
dock 6 17 
doctor 18 21 
doc 20 2l 
doll 21 2l 
don't 15 20 
door 20 21 
down 20 2l 
dosen. k 20 
draw l8 2l 
dress 20 2l 
driak 18 21 
driftr 15 2l 

ear 2l 2l 
Easter ll 21 
eat 19 21 eu n. 21 
eight 20 21 
either 3 16 
electric 10 19 
electricitJ" 6 18 en_,,. 1 15 
English ' 21 
envelope 12 20 
erase 15 21 
eraser J.6 21 
escape 0 ]Ji 
9"f8nimg 8 20 
excuse 15 21 ..,.. 21 21 
tace 2l. 2l .fall 18 21 famiq 18 21 .tan lJ 20 
fandango 17 20 father 2l 21 feast 2 16 feet 21 21 finger 20 n fingernail 21 21 tire t.ru.ck 17 21 



Word 

first base 
f'i:ve 
nag 
flashlight 
floor 
flower 
flower vase 
fi7 
follow 
fountain 
toatain pen 
tour 
freezer 
frog 
frui.t 

gallon 
gallop 
gaae 
garage 
garden 
gasoline 
gas station 
181'11 
get 
girl 
give 
go 
goal 
good. 
grape 
gray 
grease 
green 
groeery-
gro\Uld 
Oum Police 
guava 
guitar 
gD 
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Freguencz 
Su;e,ar-old 

9 
21 
21 
20 
19 
20 
11 
18 
12 
1 1, 

20 
5 

16 u 
1() 
10 
19 
lS 
16 
16 
18 
5 

lS n 
20 
21 
3 

21 
20 
12 s 
19 
4 

13 
18 
12 
13 
19 

,Teg;1ear-elcl 

20 
21 
21 
21 n 
21 
20 
21 
28 
16 
21 
21 
l.$ 
20 
21 

19. 
21 
21. 
21 
21 
2l 
21 
17 
21 
21 
21 
21 
lJ 
21 
21 
20 
16 
21 
18 
20 
n 1, 
n 
21 



hair 
ha 
hand 
hanger 
hapP7 
hard 
has 
hat 
llatchei 
head. 
hear 
help 
high school 
hold 
home 
honest 
horse 
BON 
hospital. 
hot 
hot d.og 
hot plate 
hoase 

I 
ice 
iee 'box 
ice eream. 
ice drop 
iced tea 
ice pick 
ice plant 
idea 
in 
Indian 
imitation 
ironing board 
is 
island 

7k 

Six:zear-tM fen-zear-old 

21 
l4 
28 
lJ 
18 
9 
9 

2l 
8 

2l 
. 16 

16 
12 
16 
21 
10 
18 
10 
18 
17 
lJ 
8 

21 

18 
21 
l9 
21 
18 
ll 
9 
8 
3 

J.5 
1.3 
3 
9 

17 s 

21 
2l 
2l 
20 
21 
20 
19 
2l 
16 
2l 
2l 
2l 
18 
28 
21 
19 
20 
17 
20 
21 
l9 
l4 
21 

20 
ll 
20 
21 
20 
l9 
20 
lS 
15 
20 
19 
18 
18 
l9 
l9 



TS 

Vora FreQ•W 

jack 
jacket 
jam 
janitor 
jeep 
jel.JJ' 
joil1' 
juice 
Jv.ly 
jump 
June 

lace 
ladybug 
laap 
lampshade 
laugh 
laundry 
lawnmower 
leaves 
lemon 
lemonade 
l.etter 
lettuce 
library 
lie 
lipt 
lighter 
like 
lillla beans 
lime 
lion 
lipstick 
list 
listen 
little 
look 
lunch 
lunch ewnter 

Six Ten i(8&r-old 

l.2 s u 
l.S 
2l. 
10 s 
20 
8 

l.9 
9 

h. 
7 

11 s 
l.8 
10 
l.O 
15 
20 
l.7 
16 
10 
12 
10 1, 
8 

19 
10 
6 

12 
l.7 
5 

l.7 
20 
1.9 
l.9 
10 

20 
19 
21 
20 
21 
l.8 
15 
21 
20 
21. 
19 

16 
18 
20 
17 
2l 
18 
18 
2l. 
21 
20 
20 
19 
19 
2l. 
21 
18 
2l 
20 
1k 
21. 
2l 
lS 
21 
21 
21 
21 
20 



Word 

machete 
machine 
mail 
maiSle 
make 
man 
mango 
ma.tJy" 
map 
ma.rule 
march 
mark 
market 
mask 
match 
matches 
material 
11&tinee 
me 
meat 
meetine 
melon 
aerr,--go-reund 
m:Uk 
milkshake 
mine 
llin.11.te 
mom.ent 
anq 
moon 
mop 
mond.m.g 
mother 
1110torcy-cle 
JIOV.tJl 
movies 
•ov:i.nc.picture 
music 
mustard 

• 
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Six-year-eld. 

1, 
9 
8 
5 

17 
20 
21 
17 s 
21 
14 
6 

16 

' 15 
18 
3 
8 

20 
18 
16 
18 
20 n 
6 

12 
1 
3 

19 
21 
20 
19 
21 
15 
20 
17 
12 
16 
1 

Ten-zear-old. 

21 
18 
21 
11 
2l 
n 
n 
21 
18 
n 
21 
18 
21 
18 
20 
2l 
lJ 
20 
21 
n 
21 
21 
n 
21 
17 1, 
18 
1h 
21 
21 
2l 
21 
21 
20 
20 
20 
16 
21 
17 
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Word FreClllfDV 

Six-1,!N;:84 1:en-zear-cud 

nail tile 4 17 
name 20 21 
napk1n 12 20 •c••8&17 3 l.6 
neek 18 21 
net ' 17 
news 17 21 
:nice 18 21 
:nickel ll 21 
night 16 19 
nine 17 21 
no 21 21 
nose n ll 
notebook 18 21 
notice k l~ 
November 6 21 
nurse 18 21 
mt lJ 21 

eat.meal. Ji 15 October 7 21 ottiee ll 21 
on lS 20 
one 20 21 
open 21 21 orange 20 n out 20 2l oven l.O 16 
paint 16 21 painter 7 18 pajaas 16 21 pan 15 21 pancake 15 1, pants 19 21 papa 21 21 papaya 21 21 paper 19 21 parade 13 21 part 6 19 party" 19 21 post office 16 21 



Vorel 

Six-mr-old Ten-z:ear-oltll 

police station 1.$ 21 
policaan 20 21 
practice ll 19 
pretty' 15 21 
principal 17 21 
program. 12 21 
pudding 13 20 
pull 14 20 
purple 15 20 
parse 18 21 
push 17 21 
puzzles 9 19 
quarter 6 17 
quest.ion 6 20 

rabbit 17 21 
radio 21 21 
radish l9 n 
rag 16 28 
rain 20 21 raincoat 21 21 
receive k 15 recess 20 21 record ll 18 red 20 21 repeat 8 17 respect 5 16 
restaurant 12 21 ribbon JS 21 ride 17 21 
n.bber band 16 21 rag l2 19 ruler 12 20 run l9 21 
sate ll 20 salad 17 20 salmon 17 21 sandal ' l.6 sandwich 19 2l Santa Claus 21 21 
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Wore! 
T Freguenq 

Si!-Y!!:£--Oid Tea-1.!ar-elci 

sardines 16 20 
school 19 21 
scissors 18 21 
scooter 11 l8 
scout 12 20 
screen 10 18 
second base 8 19 
see 20 21 
see-saw 20 21 
September 8 21 
seven 18 2l 
shampoo 10 18 
sharpener lS 21 
shirt 16 21 
shoes 21 21 
shop a 1, 
show (moues} 19 21 
shut 12. 21 
sing 19 21 
sister 19 21 
sit 20 21 
six 20 21 
skip 16 21 
sleep 20 2l 
slide , 20 
slow ll 21 
small 15 21 
smoke 9 20 
snaps 3 14 
socks 19 21 
soda 14 21 
sofa 7 17 soft 13 20 
soup 20 2l spaghetti a 17 spelling 8 21 
spoon 21 21 
spring 6 15 
stage 7 19 stain 0 12 
stamp 8 21 
stand 16 21 



Word 

starter 
station 
steak 
stick 
stop 
stop sign 
store 
stor,y 
strawberry 
strike 
SUJlllller house 
SWl 
sweep 

table 
take 
talk 
tape 
tape measure 
target 
taro 
taxi 
teacher 
teeth 
telephone 
ten 
tent 
terrible 
test 
textbook 
'l'hanksgiving 
thank you. 
thermos bottle 
third base 
three 
thU111b tack 
ticket 
tire 
to 
toad 
toilet 
tomato ca.tsup 
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Fre9J1!MZ 

81%-nar-old 

" 7 

' 16 
16 
ll 
19 
19 

8 
5 
6 

18 
16 
20 
19 
19 
12 
7 
6 

12 
l2 
2l 
21 a 
19 
7 
k 
7 

' 10 
19 
ll 
6 

20 
17 
10 
9 

12 
16 
18 
14 

15 
17 
17 
21 
21 
20 
21 
21 
20 
17 
15 
21 
21 

21 
21 
n 
21 1, 
16 
20 
21 
21 
21 
21 
21 
19 
15 
21 
16 
21 
21 
20 
19 
2l. 
2l 
20 
l8 
20 
21 
2l 
1~ 



Word Fregv.encl' 

Six- zear-old. Ten-l,!ar-Gld 

tou.toes l.) 2l 
toothbrush 20 2l 
toothpaste 16 2l 
teothpiek 12 20 
top l2 20 
tortillas 19 21 
tq 20 2l 
tractor 10 20 
traffic 8 18 
trailer 9 19 
train 13 21 
transportation 4 15 
tray 7 17 
tree 17 21 
trip 8 17 
track 18 21 
tab 7 18 
tw 19 2l 
typewriter 13 21 

ukul.ele 14 19 understand 11 20 
up 19 2l 

vacation 10 21 valentine 1h 20 vanilla s 16 vase $ 17 Tillage 16 2l visit 10 21 v.i.sitor 13 21 
voll.q ball 15 2l volley ball net 11 20 
wagon 18 2l wait lJ 21 walk 19 21 vant 16 2l washing machine 17 21 washrag ll 21 water 21 2l water l.il7 8 21 
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Woni • • FreQ!AfZ 

Six-:par-ol.4 'fen-nar- Gld 

wawmelon 17 21 
wax l2 21 
week 10 19 
wheelbarrow 8 19 
white 18 21 
wind 16 21 
work 1$ 2l 
wrist watch 14 20 
write 16 20 

yard 6 17 
:,el.low 17 21 
yes 21 21 
7011 19 21 
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l 
A BASIC SIGHT VOCABULARY OF 220 WORDS 

lumbers in parentheses indicate grade level of words known to llaa.mard a:a 
childrent 

Conjunctions 

and. (1, S) 
as (,) 
'Lleca-... 
but, (S) 
it 
or. 

Prepositiona 

a'bout 
after ($) 
at (l., S) 
by 
down (1, S) 
for 
fro• 
in (1, $) 
into 

:! d}~> 
over 
to(,) 
under 
upon 
with 

Prono1ms 

he 
her 
bill 

his 
I (1, 5) 
it 
its 
:ae (1, S) .,. 
IQ"Self 
OU' 
she 
that 
their --these 
tk87 
this 
those 

we 
what 
lihiell 
no 
7ou (1, 5). 
7our 

Adverbs 

again 
alwqs (5) 
around.· · · 
away (l, 5) 
before 
f'ar 
fast 

first 
here 
how 
jut 
JllUCh 
never 
no (1., 5) 
not 
now 
ott 
once 
only' 
out {l., S) 
ao 
80011 
'then 
there 
toda7 
to1ether 
too 
up (l., 5) 
"99%7 
11811 
when 
where 
1lhy 
7es (1, ,) 

WM\ives 

a 
all (1, S) 
an 
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any (5) Verbs is (1., 5) 
best jap {l., S) 
better (5) am keep 
big (l{ 5) are (1, S) know 
black l, .5) ask laugh (1, 5) 
blue {li 5) ate let 
both be like (l, S) 
brown (l, S) been live 
clean (1, S) brillg (l, S) leek {l, S) 
cold (1, 5) made 
eight (l, .5) call (l, 5) •ke {J., S) 
flffrY came My 
five {l, 5) ean (l, S) JIIU.St 
tour (1, .5) earr.r (l, S) •pen (1, 5) 
full. come (l, S) piek 
f'!llmY could plq 
eood (1, 5) cat {l, $) please 
green (1, .5) dici pull (1, S) 
hot (l, .$) do put 
kind doe• ran 
light. (l, S) clone reaa 
little (l, 5) 4on't (l, $) ricle (l, 5) 
long .. draw (1, $) nm (1, S) 
Jll8JlY (1, S) drink (1, S) sai.4 
new eat (J., S) saw 
old tall (l, S) sq 
0ne (l, ·5) find. see (l, 5) 
G1m (J., 5) shall 
prett;y (ls S) fOlmci 8how 
red (1, 5 caw a1ng (1, 5) 
right. ' get (1, S> sit (l, S) 
round p.ve (1, s) sleep (l, .$) 
seven(l, 5) ce start 
six .. (1, S) goes step ~1, S) small (1, , Sl going take l, 5) 
some get tell 
ten (l, 5) grow thank (l, 5) 
the had. tbink 
three (l, 5) us (S) tr.r tvo (l, 5) have UN 
warm help (1, 5) walk (l, S) 
white (l, 5) hold (1, 5) want (l, S) 
y-ellow (l, 5) hurt was 



wash 
went 
were 
will 
wiab. 
work (l., .$) 
woula 
write (1., ,> 
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APPKllDIX •e• 
1 

BASIC DGLISH ll)llDS 

.A.steriaks ark •ris f01Ulfl on •• Guaan:S an 1'1Na-grade listl 

gpmtioms, etc. (100 Woru)i -
OQ1l8I' ptlt li'vett , ... keep 

let aakel' pat ... takel' 

'be do 11aft ..,. ..... 
sena IIIQ" v1ll t.--., &0!'088 

atl;erlt ap:h•at UOJII ... &tit °before 

between DJ' Ull11it froa 1Dlt 
off ... cner 1m'oqlL wit 

ad.er .. w:l:th .. tor 
ot 'W.l "11an a .. 
all* &113' ••r.r .... ether 
s-.e ftCb. that tbi& I* 
he yariflt who -- 1lecauN 
n'blt or :l.t thougll. 1lhil.e 
bcnr .. where 111v" again. 
ffff. tar tenard aere .... 
DOW outlE- still then there 
tegetlaer nll alaastli enoqll 8ff!l 

littlelt ID1eh not •nlT ¢te 
IIO wr.r Je•ter&l7 north 
en.t.ll fast wat please ,.. ... 
Thing, General {kOOlforis)a 

aceeat appnval belief 
act. argoaaat ltrtb. 
add1t4ea an bi't 
acijutment attaclc . hite 
adwrtisaaent at\911pt bl.oN. 
aare•ent at'tentiOJ# blow 
ai14 attractien beet.,' 
IIIIOllJlt authority brass 
....,...1; back bread 
amMl* 'balance breatla 
answel"lt l>ase bro1illarlf-
apparatus · 'beha'n.Gr buildiaatt 

3,aken frea c. I. Open, $z;e- !I. Basie Bylip, inside covers. 



burnl' 
burst 
business 
bllttertt 
canvas 
care 
cause 
chaJ.kl' 
chance 
change 
eloth 
coal 
colorJI' 
cOJllfort 
eona:5.ttee 
compuq-tt 
comparison 
competition 
eondi.tien 
connection 
control 
cook 
copper 
cePJ1" 
cork,. 
eetton 
eeugh : 
country 
cover 
crack. 
credit 
eriae 
el"Wlh 

~t. 
cunt .. ---~ dancer 
daughter 
da1'11' 
death 
debt 
dqisien 
deeree 
design 
demire 

d.estn.otion 
detail 
development 
digaat1011 
direction 
discovery 
discussion 
disease 
dispst 
distance 
distribution 
diTision 
doubt 
dri.nkit 
dri:ri.nc 
dust 
earth 
edge 
eda.cat1on 
e:t.tect 
end 
error 
event 
example 
excbange 
existence 
expansion 
exper.i.ence 
expert 
tact 
fall* 
fuilTI' 
fatherl' 
fear 
teelina 
fiction 
field 
fight 
.fire 
flame 
.flight 
flowerll' 
fold 
1'ood 
force 
form 

triend 
front 
tnd.ttt 
glass 
gold 
pverment 
grain 
grass 
grip 
group 
growth 
guide 
harbor 
urJB01JI' 
hate 
hearinglt-
aeat 
helpit 
history 
h.ele 
nope 
hov 
haor 
1 ... 
id_. 
1111pulse 
increase 
inclutry 
ink 
insect 
instraent 
innranee 
interest 
in'Yelltion 
iroult 
jellylt 
Join 
journey 
judge 
jumpl' 
kick 
kiss 
knowledge 
land 
language 
lalllglt.it 
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law DOte rate 
leu maber rq 
leandn& obsena~•• reaction 
leather otter ruMnc 
lettera. oil reucm 
lnel operaUon recon\11-
11ft epild.on repet 
lip\tt. order relaid.on 
lill:lt organization rellg1.on 
~;i.. ol"Ull8Dt representatiw 
li¢4. owner NC(USt 
11.sttt';: pap re..-
leekl' pain reat 
loaa paiutl' mar« 
love ... , paperl' l1a7ta 
macmiDetl' panlt rice 
mail-· .. : paste riwr 
:manaa• p&11181lt red -~ peace nll 
aarke1;it pernn Nell ...... place nl, 
meal!,•. plant ft&le 
H&8'1ft plaJ' nml' 
-•:Ill!•:; pl.eanre Alt 
meet4,nglt' poin~ --.... poison aeale 
•talL poliall Nienee lid.idle. porter ... a:Ulrl'i, poaitia ... , 
mill4:c,;" powder aeereiia17 
111~,'f :. <':' power selenion m.Q ... prlee Rlt m:ts\.1:-~., prim ··-ao-,. proeess servant uatk, predue sex aon,lngl- pretlt ... 

prctper'Q" aaata mott• preN .... ~- protest shock IIO'ft p,all* side au.Bi- P\1DiU11ent eip ---natien l'VJ>Ne ailk 
need sil:vv n...., qulity ainertt 
nip~ queet10Dtl- Bise 
noise r~ -race sleepl-



slip 
elope 
smash 
smell 
ad.l• 
11110tell' 
aneese 
81101J, 
SMf 
society 
son· 
801'1&,,, 
soJ1;· .. 
soa,cl 
soupf!'. 
spa~• 
riageif' 
stan 
sta~nt 
ste91;, 
stetl,,. 
Ste)t1 
stitch 
stoaei 
ste~ 
stol'.71" 
str,tch 
stl-q$ure 
Subffi;uee 
Sllga-
Sllggestion 
8\Ultll8r 
nppert; .. 
surprise 
m.tl'•··· 
sy-s~ 
ta:14t•c 
taste 
tax 
teaching 
tendency-
testit 
thee17 
thing 
thought 
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tlllmder 
time 
tin 
topl' 
touch 
trade 
trauport 
tr:l.ck 
trou'ble 
turn 
trist 
unit 
use 
'Y&lue 
verse 
vessel uew 
voice 
1f8J.kft 
war 
ash 
waste 
waterl' 
wave 

D7 
veather 

weight 
w:1.n .. 
wine 
llinter 
1fOJD&D. 
wood 
wocl 
word 
nrJLii-
woad 
writingtt 
,-ear 
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Things, P:l.cDF!!>l• (~ Vords)I 

angle 
ant 
applel' 
arch 
ara, 
•1'111' 

ball* 
ba.ndl-
basin, 
\,&sleet 
batll 
bed 
be .... 
bell* 
ber1"J'3t 
bird.it 
blade 
'bea~ 
boat-It 
bone · 
booltlt 
boo, 
l,ottl,... 
bo~ 
b~ 
b~· .. •. 
brau 
branek 
ltrick 
briqe 
\)n.sh,il- . 
bucket 
bul.b•· 
butt.a 
eak~ 
camera 
card. 
cart* cam.ace 
ca~ 
chain 
cheese 
chest 

chin 
church 
circle 
elockl' 
clcu4l 
coat 
collar 
comb 
cerdft 
cow 
cuplt 
curtainl' 
cushiodt 
dogti' 
doorlt 
drain 
drawer 
dres_. 
arep 
ea~ ... 
engine 

faoel' 
farm 
feather 
ting~ 
fish 
n...-
fioortt 
flytt 
foot 
fork 
fowl 
frame 
gard.e:nl-
girl* 
glove 
goat 
gun 
bairtt 
baller 
handit 
ha~ 
headil-

heart 
hock 
llorn 
herself-
hospital* 
hous.-. 
1~ 
jewel 
kettle 
kq 
knee 
knite 
kn.et 
leaf 
lee 
libnr;ytt 
lin.e 
lip 
lock 
•JIit -~ monkey 
IIQO-
JII01lthit-
JaUcle 
nail 
:n.eck:N-
needle 
nerve -~ no..-.. 
nut* 
of.tic.., 
Or&Bgeit 
O'Yenl' 
parcel 
pen 
pencil 
picture 
pig 
pin 
pipe 
plane 
plate 
plcnip 



pocket 
pot 
potato 
pr:l.sen 
pump 
rail. 
.,.t, 
:rec~!,pt 
rinc 
rod .. 
roof :r 
sch~l.* 
sciuersl-
scrtw 
seej 
sae•p 
sheif 
ship, 

aho"-<t'' 
Skit,!;. t -~;, 
s!l&lte 
SO~·•• 
spa .. 
spoge ~-·. 
aqum, 
~. 
star 
atati• s• 
sti9)rjl,, 
st.Qimg 
SWMck 
SWl'@t.,;. 
street. 
s,mlf-
tablelt 
tail 
thread. 
throat 
thumb 
ticke~ 
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toe 
tongue 
toot.hit 
town 
train 

tre .. 
treusers 
UJUrella 
wall 
watch 
wheel 
whip 
whinle 
w:lnuw 
wing 
wire 
'WON 



abl.e 
aci.4 
angtoytt 
a11tOlia'tic 
bea11.tihl* 
bl.ackll-
'boiliD& 
ln-1.t, 
bro.JI. 
bro~. ,, . · 
cheap 
chemi.eal chi~,. .. 
cle.., 
cle~,. 
C~·;t 
c~ex 
con"1eu 
Rtlt1· .. •·•:· 
cleej'(, 
dep~ 
earq 
e1aatic 
el•Ul.'1-
e.puil· 
taii,w::(, 
feriiel ~. 
fixed 
flat\ . 
tree-· 
trepem 
full::<t;-~ 
g9111ral. 
gc,o~'t; 
~j{j;g\rc;'~ 
grert-
hangimg 
ha~ 
b.ari;ll-
hea1'Uv' 
aigl1 
hollow 
important 
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ldna 
llkeit 
li'ring 
long 
118l.a 
aarried 
•ter:l.al.* 
•ti.cal 
Jlilitary 
natval. 
neceaaar:,I' 
119V 
mrmal 
opentt 
parallel. 
pas" 
plv'ateal. 
political. 
poor 
posailu.e 
present 
pr.lute 
pre'bable 
¢*· 
,u1et 
reaq 
recltt 
replar-
reapouibl.e 
right 
N1Uld .... 
second 
separate 
serious 
allarp 
SMO'ia 
stiolq' 
stiff 
stnipt 
strenc 
su4den 
neet 
tall 

1itaielt 
tip't 
tired 
true 
'Y.l.olut 
vai:tinc"' 
wara 
wt 
'llicle 
wise 
7ellnlf 
70-, 



93 

Qualities, Opposites (2;2 !!.£!!): 

awake 
ba. 
bent 
bitter 
bluelt 
certain 
cold.il-
~0111Plete 
cru-1. 
dark' 
dead. ' 
dear 
delicate 
dilt~ntlf-
dirty' 
dry" 
false 
feeble 
f~e 
foolish 
future 
gre, ... 
ill,· 
last 
late 
left 
loose 
leud 
low. 
mixecl· 
nan-ow 
old.,,. 
oppo,ite 
public 
rou.p. 
Bad 
satel-
secret 
short 
shu'bll-
aimple 
slowtit 
small* 

so;ttif, 
solid. 
speeial 
strange 
tlain 
llDiteJI' 
wromc 
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