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With the advent of federal legislaticn in the area of public 

educatiai for hardieapped students, there have been caicems ex-

pressed about the role of the counselor in meeting the needs of this 

group. This investiga.tim focueed al self-iderlUfied handicapped and 

ncn-NmdicaR*f high schcol seniors' percaptim of three· areas; of. 

a::uuseling: i. cartinuing educaticnr 2. firding employmmt: am 
3. influencing pest-high schcol pl.ans. 

The research method utilizaa a ·aec::aidaz:y analysis of data con-

tained in the data set High Scbcol and ~ (1980). The sample 

CX11Sisted of 411 self-identified handicapped high sc:!'lcol ~enior stu-

dents fran public sea:n:Jary schools Who had participated in a special 

pr:cgru for i;hysic:ally or educaticnU.ly lumdic:apped high schcol stu-

dents within the school. An equal l'l\lltblr of n.cn-bandicapped high 

school senior students were randomly selected for the cx:aparisai 

group. Non-paramtric statistical tests, Mill'ln4Utney U Test and 

Knacall-wallis 1""1fay M:rNA, wre used to analyze six hypOthesis. 



Of six null hypotheses, four were accepted and two were rejected. 

Reject.icn of the two null hyp:>theses led to the following conclu-

siaus.. The handicapped group perceived counselors as influencing 

their r:ost-high school plans more than the non-handicapped group. 

Also, the handicapped group perceived differences in counselor 

influences based en their primary handicapping condition .. 
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Chapter l 

Il1I'RODUCTIOM AND STATEMENI' OF TEE PROBLEM 

Federal legislation has played a large role in the education of 

"handicapped individuals. This legislation has included Public law 

94-142, Public Law 94-482, and Public I.aw 93-112. Public I.aw 

94-142, E'ducaticn for All Handicapped Children 1\ct of 1975, assures 

that all handicapped children, between 3 and 21 years of age, have a 

free and appropriate education in a least. restrictive envircrnnent: 

that children are identified; appropriate records are maintained~ in-

di vidual.ized educational plans are develqped: and due process proce-

dures are implemented (Fagan &: Wallace, 1979; Hohenshil &: Humes, 

1979: Humes, 1978). Public law 94-482, Vocational Amendments Act of 

1976, specifies certain appropriations for vocational programs for 

handica~ individuals (Humes, 19B2). Public law 93-112, Rehabili-

tation kt of 1973, Section 5041 specifically forbids federal finan-

cial aid to arr:{ program that excludes an otherwise qualified indi vi-

dual solely by reason of his handicap (Hohenshil & Humes, 1979; Vacc 

& Clifford, 1980; Zabel, 1982). 

The developmental o:»..mseling noiel prevalent in the 1960*s and 

1970*s assumed that school counselors would serve the handicapped 

students by referring them to others {e.g., school psychologists, 

special education teachers) rather than taking an active role in pro-

l 
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vidinq services to this pcpulatiai (Hd'lenshil, 19791 Humes, 1982). 

Hcwever, with the advent of the above federal laws in the area of 

public educat.iai for handicapped stments, there have been concerns 

~eased about the role of the counselor in meting the needs of 

this group. These caicems have focused en such areas as develq>ing 

individualized education program in the affective domain (Kamen & 

Mcintosh, 1979) , i.mplementaticn of career plans am placements 

(Brolin & Gysbers, 1979: Humes, 1982: Sinick, 1979) ,~ advocacy 
',~~(~~~~~ 

role of the counsel.er ''t'i:hmshil & Humes, 1979: Neely, 1982: Vace & 

Cliffoxd, 1980)1 and stereotypes held by ccuneelors about handicapped 

individuals ca..., 
ford, 1980). 

Tba latter a:n:em is of partio.Jlar significan:e to this investi-

gatiai because stereotyping am affect the cx:iumelor-a:xinselee rela-

tiauship (Barasymiw, Borne, & lewis, 1976: Nathanaon, 1979: Vaac ·& 

Clifford, 1980). That is, a CX>Unselor Who holds negative stereotypes 

toward handicapped individuals my influmce the perceptions of hew 

'handicapped individuals view the caunseling piocess. In additiai, 

the bandic:appad populations• attitude about helping professionals is 

often overlocked, but my be c:rueial to the camaeling pic::a!SS 

(!Desch, 1980). Hardicapped students nay feel unwalcome in the coun-

seling setting am, thus, not use services available to the. In 

other words, the way a student. "percei ws the counselor is positively 

a>rrelated with the way he will use the axmseior ... (Betz, 1970, p.6) 
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In addition~ students' , in genera,l, perceptions of the counselor 

role are important if counselor services are to be used (Heilfron, 

1960). Riy;:pee, Hanvey, and Parker (1965) supp:>rt this, stating: 

"Due to the inherent relationship between counselors and stu-
dents, special significance is attached to the perceptkns stu-
dents have of counseling. Si.nee students• perceptions of the 
role of the counselor may detennine Whether or not they use coun-
seling services, and since in the last analysis, their concepts 
may determine the success or failure of a counseling program, the 
nee:l to determine students' concepts of the role of com-
selors ••• seems manifestly important.u (p. 696) 

In add.ition, Betz (1970) states: 

.. The degree to Which the counselor is able t.o supply or deliver 
his services to his clients, and the degree to which .they are 
able to use tl1em (appropriateness) is one rnea.sure of the counse-
lor 1 s effectiveness." (pp .. 2-3) 

The above authors were referring to students 1 , in general, per-

ceptions of counselor roles and services, but handicapped students 1 

perceptions require additional attention. Co'lcerns about meeting the 

needs of the handicapped student can only be of any significance if 

the counselor is in touch with handicapped students.. Hence, increas-

ing counselor 's knowledge of handicapped high school students' per-

ception of counseling services may lead to improvements in the coun-

seling system. It may indicate the need for specialized counselors. 

In addition, with knowledge of what various :people (e.g., father, 

counselor, tea.Cher) think the handicapped individual should do 

:s;:ost-lrigh school, there is a {X)tential to further develop the hand.i-

capped individual • s ability to make mximum use of his .strengths-to 

expand career options. This expansion is necessary according to 
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Jordan (1976) and MacGraw and Bitter (1974). Jordan (1976) reports 

that too few handicapped individuals have been assisted to pJrsue 

higher educ:atiai or to pursue a broad range of career optiais, but 

rather, they are assumed to be able to hold skilled or unskilled 

jc:te. M1cGra.w and Bitter (1974) relate that handi.cai:iped individuals 

often receive subtle c::ammmic:atiam from counselors that their needs 

or \lOO!ltiaial aspiratiais are not too important. 

However, l!X)St of the literature related to handicapped students 

bas focused en their needs rather than ai their perceptiais. Al-

tbough it is generally asS1llllld that e11e' s perception. about ars:y ser-

vices determines ~ or not that service is used, no apparent 

systematic studies have been dale with handicapped high school stu-

dents to determine their percepticnl about counseling services. How-

ever, a natiaial data base-Big\! School and B!yad (1980)-contains 

infornatiai about handi.~ SE11ior stment.s' perceptiais of coun-

seling that have not been systematically studied. Therefore, the 

purpose of this investigatiai was to fill the aboYe gap and in so 

doing, provide o::mnselors with a "new" data base al.xJUt: handicapped 

students. 

Hig!l School and B!yad (!Im) 

ma (1980) is a natiaial laigitudinal study for the 1980's a:n-

ducted by the Hatitpl · · Opiniai Research Center of the thi versi t.y of 
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Chicago. HSB is a part of the national longitudinal surveys of 

American youth begun with the 1972 high school seniors. These sur-

Wi!!'fS were initiated by the Nationa.1 Center for F.rlucaticn Statistics. 

Examples of research a:mducted with the ESB data 'base include:: a 

descripticn of the high school students within the data set (Peng, 

Fetters, & Kolstad, 1981), attitudes tciward work (Lewin-Epstein, 

1981), a a:mparison of New York state high school students and the 

HSB students (New York State Department of Eliucation, 1981), and a 

canpariscn of public and private sc.::hc;.ols an many variables (Coleman, 

Hoffer, & Kilgore, 198la, 1981.b, l98lc;- Crain & Ferrer, 1981: 

Diprete, Muller, & Shaeffer, 1981). These research efforts demon-

strate the flexibility, variability, and capability of the ESB data 

base. 

"iWo groups of students participated in the 1980 survey-seniors 

and ~res. A sub-sample of these students will be pericxiically 

resurveyed in the yea.rs ahead to detenti.ne educational and occupa-

tiautl experiences. 

The sample design consisted of a t'WO-Stage probability sample. 

Schools were selected in the first stage with probability propor-

tional to estimated enrollment, except for special strata schools 

which were oversampled (i .. e., alternative public schools, 

CUban-Hispanic-public, Cuban-Hispanic-Catholic, other Hispan-

ic-public# high pertO~ private, other non-Catholic privatet 

Black catholic). The oversampled special strata schools were defined 
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as having 30% or more of enrollment frcm the indicated subgroup. The 

numbers of schools selected in the sample was 1, 122. The number par-

ticipating in the sample was 1,015 schools because some schools 

declined to participate in the study. Students were randomly 

selected fran the participating schools in the second stage of the 

sampling procedure. The total number of students selected in the 

sample was 69,662: the number participating was 58,270--28,240 senior 

students and 30, 030 sopharore students. Participation was less t..~ 

selection because sane students declined to participate in the study. 

cne data source for the HSB student file was sop'honDre and senior 

questionnaires Which included areas such as mckgroUD'i., sdlool acti-

vities, out-of-school activities, attitudes, i;x::>st-high school plans, 

and aspirations.. Some items were identical in the two question-

naires. li:wever, the items related to counseling that were of inter-

est in this investigation were unique to the senior questionnaire .. 

Hence, only senior students were selected for this investigation. 

Also, these selected students attended public high sChools, excluding 

alternative public schools. 

Concep!;ual Framework 

A conceptual framework useful in examining the investigation's 

variables is the "attitudinal barrier cycle*' developed by Goodman and 

Yasumura (1980). 'Ibis cycle contains the follcwing five comp:>nents: 
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l. Iack of basic knowledge and inappropriate applicatiai of 

tedmical skills in a variety of situationsr 

2. Feelings of being ill-at-ease and embarrassed: 

3. Pruatration and. irritation: 

4. Incraases hcatili ty to aieself and child: 

s. Close one's mind to ideas and. learning: 

The cycle o:>Uld only be entered at the point of inadequate lcnowledqe 

or inappropriate application of skills and followed a sequential pat-

tem frail inadequate lmawled98 to l:eing ill-at-ease to frustratiai to 

h::atility to closed mind (See Figure 1). The c:ycle WU designed in 

reference to helpin; profesaic::blls (e.g. nurses, teachers}. This in-

vestigator adapted the "attitudinal barrier cyele. n The adapted 

cyele influences the CXXl'lSelor • s attitude toward or percept.iai of 

balxli.~ students and students, in general, as well as influencing 

the student's percept.icns a1xlut bi•elf. In add.i tiai, the at.ti tud.• 

inal/perceptual barrier cyele may be entered at any point (See Figure 

2). If han!ica.pped students or students in general peroei ve the 

counaelor as having a less than positive response, the student •Y 

not seek out the CXXl'lSelor for assistance with vccatimal or educa-

tiaial pl.anning. The student's perceptiai of the counaelor may also 

be less than positive due to inadequate and/or inappropriate know-

ledge of the counael.or's. role. An additicnal factor that may in-

fluence the student's percept.iai of the c:ounselor is the counselor• s 

percept.ion of the student. Negative respaises on the counselor• s 
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Feelings of being 
ill-e.t-ease an! 

ed:arassed 

Close one's tack of Basic 
min3 to ideas ___ ,... .. lnclfla(lge and 
am learning Inilpp•iata 

lg>li.t':atiai of 
'Dlc!bnical Skills in 

a Variety of 
Situatiaw 

Increases bost.ili ty 
to m•elf 
am child 

Frustration 
and 
U"ritatiai 

Fi(Jlr8 l. Attitudinal barrier cycle. (FJ:aa "Physically Banli-
capped Ol.ildran in the Mlinstreua1 A trane-
diaciplinary IR'lieatiai of Physical Mlilnll;'e1lent 'Dach-
niques" by Gay Qx:»'an anJ. l<athleen luumra, paper 
presmted at the Annual Intematicmal Ccnventiai of 
the Council for ID::epticnal a'1ildran, Philadel.J;IU.a, 
Pa. , lpril, 1980. (ERIC Il:>ollnent Reproductiai Service 
No. ED 187 069) ) 
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Feelings of being 
ill-at-ease an::! 

emtia.rrassed 

Closed mind Lack of Basic Kncwle.dge Frustration 
to ideas and~ and Inappropriate appli- .. *"'! _ __.,....., and 
learning cation of Technical Skills irritation 

Increased hostility 
to cneself arrl 

handicapped student(s) 

Figure 2. Perceptual barrier cycle. (Adapted from Harrlicapped 
Children in the Mainstream: A Transdisciplinary 
Application of Physical M!.nagelnent Techniques" by Gay 
Gxdman and Kathleen Yasumura, paper presented at the 
Annual International Convention of the Council for 
Exceptional Children, Philadel?'l.ia, Pa.,· April, 1980. 
(ERIC Document ~production Service N:>. ID 187 069)) 
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part to the student generates avoidance behavior by the student 

(Siller, 1976). 

Statement of the Prc:blem 

In view of the aforementia>.ed conceptual fraJnr!work, biO research 

prdblems were foai.ulated: 

i. What are the perceptions of self-identified handicapped and 

non-bardicapped high sc!hcol seniors toward counseling role and ser-

vices in the areas of assistance with further educatia>., help in 

finding employlalt am post-high scbool planninJ? 

2. 111.en categorized by pr:imary heniicapping a::nliticn, what are 

the perceptiona of self-identified 'ha!Xlicapped high scbool seniors 

toward counseling role and servieea in the areas of assistance with 

further educatia>., help in finding employment, and past-high school 

plaming? 

Research. Questions 

Based upon the ab:we pr:cblaaa, the ap!ICific reaearch questiona 

wiere: 

i. What general descriptive characteristics describe the groups 

of 'hmdicapped high sc:h:x>l seniors am ncn-handicapped high school 

seniors? 

2. D::> handicapped high 9Cl'Ja>l ..Uors perceive their ac'hcol as 
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providing counseling that will help them ca>.tinue their education 

differently tl1an non-bandicapped high school seniors? 

3. Il:> handicapped high school seniors perceive their sdlool as 

providing ccunseling that will help them find employmnt differently 

tl1an nm-handicapped high school seniors? 

4. I'b bandicapped high school seniors perceive the o::>unselor as 

influencing their post-high sc:hcol plans differently than 

nm-ban:licapped high school seniors? 

s. When 'handicapped high sdlool seniors are categorized by pri-

mry bandic:appinq a:nditiai, do tbey parceiw their school as provid-

ing counseling tbat will help them a:ntinue their educatiai dif-

ferently? 

6. When bandiC8A*i high school seniors are c:ateprlzed by pri-

mr.t' handicapping a:nti. tim, do they percai ve their sd1col as pro-

viding counseling that will help them find employment differently? 

1. When 'handicapped high sd1coJ. seniors are categorized by pri-

mry 'handicapping a:nli tiai, do they perceive the counselor as in-

fluencing their post-high sd1coJ. pl.ans differmtly? 

bbll !tfotl!!!• 
The latter six research questiais fonad the basis for. the fol-

lcwing null hypotheses: 

r Soi: There is no difference in bandicapped m1d ncn-bandic:aPJ?ed 

· high sdlool seniors• perceptiCl'l of the degree to Whidt their sc:hcol 
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provides counseling that will help them ccntinue their education. 

Ho2: There is no difference in handicapped and nai-hanclica.pped 

high sdlool seniors' perceptiai of the degree to which their school 

provides counaelinq that will help th81D find enployment. 

~: There is no difference in handicapped and ncn-band.icapped 

high sd1ool seniors' perceptiai of the degree to which the counselor 

influences their post-high school plaJl&. 

ao4 : When categorized by primary handicapping condition, there 

is no difference in handicapped high school seniors' perceptiai of 

the degree to which their sc:hcol provides CD.1llSeling that will belp 

thelll ccntinue their educatiai. 

Ho5: When categorized by primary 'han!icappinq o:nlitiai, there 

is no difference in handicaged high school seniors' perceptiai of 

the degree to which their schcol provides c:x>unselinq that will help 

them fir.d employment. 

Ho6 : When categorized by pd.mary handicapping o:nlitiai, there 

is no differenoe in handicapped high school seniors' perceptiai of 

the degree to which the ccunselor infl'W'CeS their post.-hi9h sd1ool 

plans. 

Definitiai of '1'9rm 

For p.u::poses of this investigatiai, the following terms were 

q>eratiaally defined: 

Hardiay::ed hif! school seniors- Students in their final year of 
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educaticn in public seccndary schools within the United States in 

1980 who as a grOEP, were self-identified as having a specific 

learning disability, visual handicap, speech disability, orthopedic 

han:licap, deafness, other health impairment, or !i'lysical condition 

that limits the kind or aoount of WC)rk performed on a jcb or affects 

chances for nDre education, or being hard of hearing. These students 

also rerx;>rted participating in a handicapped program within the 

school. 

Non-hal'ldica.PE!!'! hi9!'?. sdhool seniors-Students in their final year 

of ed.ucaticn in public seccndary sdlools within the United States in 

1980 Who did not self-identify themselves as having a specific 
, 

learning disability, visual handicap, speech disability, orthopedic 

handicap, deafness, other health imps.intent, or ];hysical condition 

that limits the kind or amount of work performed en a job or affects 

chances for mre education, or being hard of hearing. These students 

did not report participating in a handicapped program within their 

school. 

Pri!!n'.' handica,B?il'.12 condition-Al.though the student data base of 

His!!. ~1 ard Beyap (ESB) identified handicapping condition as 

i tam 408 thr<;?l:lSh 415 (See ~ix B-Table A), a student c-ould be 

placed in a hardicaJ?PiD3 category more than cnce. 'lb aVC1id this pro-

blem, a weighting procedure was devised by the investigator whereby, 

first, each student Who rep:jrted participating in a handicawed pro-

gram within the school was placed in ooly one category of hand.i-
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cawing conditions.. This resulted in 54 categories Which were c:on-

sidered unwieldy for data analysis.. Therefore, as a second step, the 

type of h.anlicaa;>ing condition became the criteria 'by whid\ indi vi-

dual students were further grouped. That is, students were eventu-

ally 2£0~ into 13 useable categories based en a collapsing of the 

54 handicapping c:ondition categories. This groupinig was determined 

'by a weighting procedure {See Qlapter 3-Weighting Procedure) and 

yielded the 13 categories of handicapping conditions (independent 

variables) listed below: 

l. learninq disabled 

2. learning disabled plus one or mre physical harrlicaps: vis-

ual, hearing, si;:ieeeh, orthoped.ic, other health impairment, 

physical oondition that limits 

3. visual 

4. visual and/or hearing, speech, orthq:>edic, other health im-

pairment, P>.ysical conditicn tba.t limits. 

5.. hearing (hard of hearing: deafness} 

6. hearing and/or speech, other health impairment, :Physical 

oondition that limits. 

7. speech 

a. speech, ani/or other health iJJPiirment, physical condition 

that limits. 

9. orthopedic 
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10. orthopedic and/or other health impairment, physical condi-

tion that limits. 

11. other heal th impairment 

12. physical condition that limits 

13. ph,ysical conditicn that limits and other health impairment 

Percep;ion of schml as ;providing counseling that will help them 

continue with their education--I:efined as item number 184 within stu-

dent data base of FSB that states: School provided me with coun-

seling that will help me continue my education. 

P~ion of school as .. l!'.ovidip.g cou.n.sel!!!g that will help them 

fiOO empl~t-tefined as item number 185 within student data base 

of HSB that states: School provided me with counseling that will 

help me find employment. 

Perception of counselor as influencir:s. their post hi1! school 

flan$-l:efined as item number 235 within student data base of E5B 

that states: How much has the guidance counselor influenced your 

plans for after high schml? 

Limitations of the Investi51!tion 

Inasmuch as secondary analysis was used, this investigation was 

limited in the following ways: 

1. t'b definition of what handicapping conditions meant was 

given to students participating in the HSB study. Therefore, it is 

l.ll'lkncwn what constituted a given o:indi tion in the student resp::.nses, 
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{e.g. tbes orthopedic handicap mean a student limps, wears braces, or 

what?) Therefore, precise operatiooal definitiais of the 13 indepen-

dent variables were not poesible. 

2. Students' perceptima of the CDUnSelinq roles and services 

were limited by the areas included in the researdl instrument {i.e. 

student questionnaire). 

3. R:>t all handicapping a:.a:litions were represented by the sub-

jects in the HSB. spacifically, mentally retarded. and en:>tiooally 

disturbed students were not. includeel. These particular "categories'' 

were not included in the atudmt questiamaire. 

Str!!!S@! . of the Ill'VeSt.igation 

This investigation has the fol.l.owint specific strengths: 

1. The data base, Hif! Sdlcx>l and !!M:g!l {llSB), is a recent na-

tiaial data base. 

2. This data base {mB) has inforation about handicapped stu-

dents• percepticms of a:>anse.ting roles and services that have not 

been syat.ematic:ally ,.11tudied. 

3. The sample size is large. 

Blaic ~iat 

An ~iat made in this investigatiat was that senior hi9h 

adlc:x>l. students provided acCurate am truthful. respcnaes to the i tam 

m the student questiamaire. 
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a-!Y 
In SUll'll'lley, probl• statements were: 

l. "1at are the pereeptiam of self-idmtified hardican;>ed and. 

nm-hlmdicapped high scbcol smiors toward counseling role and ser-

vices in the areas of assistance with further educatiai, help in 

finding employment and post-high school planning? 

2. 'When categorized by priaz.y hardieapping CClldi. tiai, What are 

the perceptiais of self-identi.fied ban:licappad high schCJol seniors 

tcwud c:cunseling role ani serviees in the areas of assistance with 

fUrther educatial, help in finding employment, and post-high acbool 

planning? 

Based upai the prdblems seven raaaardl questiais were delineated: 

1. lhlt general descriptive d1aracteristics describe the groups 

of bandicapped high school smiors and ncn-handicapped high scbcol 

seniors? 

2. Ib hm:Jica.pped high school seniors perceive their acbool as 

providing c:cunseling that will help them ecntinue their education 

differently than ncn-handicapped high sch:x>l smiors? 

3. tb ban:licapped high school aeni.QrS perceive their school as 

providing counseling that will help them find employment differently 

than ncn-hanlicapped high school smiors? 

4. tb bardi.cappad high schcol seniors perceive the CX)UDSe].or as 

influencing their post-high school plans differently than 
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Chapter 2 

P.EVIEW OF LITERATURE 

Literature was reviewed in the areas of counseling, psychology, 

and educatioo from 1960 through 1983. Overall, the review included 

much information concerning needs of handicapped students, (e.g., 

Cochrane & Marini, 1977; Hosie, 1979}, attitudes tcward or percep-

tions of handicapped persons (e.g., I..ombana, 1982b),and techniques 

for changing attitudes {e.9 .. , Fix & Rciu:'mcher, 1977; tombana, 1980, 

1982a, 1982b}. a:::iwever, t:here was scant literature on the handi-

capped students' perceptioo of counseling roles and services. 

Within the framework of the above overview, the review of li tera-

ture focused on the foll<=Minq. areas: (a) non-handicapped students 1 

or counselees t perception of the counseling role~ (b} handicapped and 

non-handicapped students• perceptions of the adequacy of counseling 

services: and (c} C!OUnSelors• or helping professionals' perceptions 

of handicapped and non-handicapped students or counselees. 

Non-HandicaPP!? Students• or . Counselees 1 Perceptions of Counseli$ 

Roles 

A search of the literature reveled information about non-handi-

capped students 1 or counselees • perceptions of the counseling role. 

?1b literature was found that included perceptions of harrlicapped 

19 
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students relative to the axinseling role per se. 

Expectatiais and perceptiais of high school students concerning 

counseling roles have been investigated by several researchers. 

Gladstein (1969) reported the expectatiais of 181 high school stu-

dents in Minnesota. The students were frail different schcx>ls with 

different ethnic, socio-ecx:n::mic, and religious backgrounds, but all 

were clients at a counseling center. Expectatiais included: career 

plaming, detemining interests and abilities, obtaining 'information 

abcut college, and a::aing to a better understanding of self. 

van Riper (1971) suneyad 735 ninth grade studmts in 14 schools 

&an ate Middgan county. Students clearly perceived the counselor 

as scaeaie wbo <X>Ul.d assist in educatiaial planning (87') and many 

students ( 67') felt they could talk to a oounsel.ac about schcx>l prob-

lems. li::MMH', few students (27') perceived t.he counselor as SCll8ale 

with Whan to discuss perscnal p.rc::bl.ems. In additicn, 42t of the stu• 

dents perce.i ved the c:ounselor as uaual ly or nearly always helpful. 

Qi the other hard, 29' of the students perceived t.he oounaelor as 

sel.dcn or al JI08t never helpful. 

In amther study of expectat.iais and perceptiais of the role of 

the counselor, Mual, Amold, and Hymn (1975) fourd high sCbool stu-

dents and parents held higher upect:at.iais than perceptiais en 44 

counselor funct.icm. An interesting fl.ming was that students 

expected coumelors to be parents, to be act.i ve in discipline and 

att.andanoe, and to plan their high sc:tJoo1 programs. Their percep-
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tions were similar to expectations with the exception of plarining 

their programs which was ranked third in expectation, but seventh in 

perceptim (8 possible ranks, with 1 highest). Students' perceptions 

of the functions relative to oollege and vocational advising were 

ranked 5 and 6 respectively. 

Bebb initiated a study of students 1 am counselors' perceptions 

of the counseling role prior to developing a nx:rlel high school ooun-

seling program in an Indiana hi9h school (1972). A sample of 750 

students in grades nine throu9h twelve from a student tx:xiy of 2000 

participated in a survey. Students rated five counselors on a 7 

point Likert-type scale (1 n::ist helpful to 7 least helpful) as to the 

perceived quality of the counseling relationship. Findings included 

the counselor being perceived as undet'standing {2.5}, listenirg (2), 

am helpful in eduC"a.tional planning ( 2. 7) • &:iwever, oounselors were 

not perceived as being particularly helpful in career planning ( 3. 3) 

and were not assisting students to gain self awareness and self know-

ledge ( 4. 5). Students did not feel they had changed as a result of 

oounseling (S .. 1). Mditionally, the 750 students o:>mpleted an 81 

item questic:nnaire concerning the counselor's duties. Twlo hundred 

ninety (290) students indicated a duty was to help students develcp 

post-high school educational plans: 343 indicated to help students 

revise their educational plans: arrl 226 indiC"a.ted to help students 

make educational Ch.oices. On the other har:rl, only 139 students 

indicated a duty was to help students find post-high school 
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amploymentr and even fewer students imic:ated CX>UnSelors had a 

respaisibi.lity to work mre closely with bUsiness and industry for 

the purpose of · improving placement services. Furthent0re, 136 

students perceived a counselor as being reap:msible for the 

evaluatim and educatiaal placement of students Who are lhYsically 

handicapped. 

In a related study, nmlc.p (1965) investigated the perceptiC11.S of 

the counsel.or's role by students, parents, teachers, administrators, 

and cnmselor educators. An cpinicmtaire wu developed and pt<etested. 

tbat included 46 items in 7 counseling area.at 'VOC&tiaal., educatim-

al or peraaal counseling, testing and diaglx:lais, administra-

tive-clerical, teacher-role expectancy, and oounsel.ing profession 

(e.g. it.ems tbat related to ethic:al o::mduct). The SO randomly 

selected senior st.uaents (25 college prepa.rat.oz:y, 25 job-bc:>urd) were 

frail a large SOutbem California high scl¥x>l.. Only students' percep-

tiaw are presented in this revi•· College pt<eparatory students 

perceived the counselor as a "good" choice for perac:mal. counseling 

mly Whm no me else wu available. Students indicated c:ounselors 

sbculd be involved in educatialal and 'VOC&tiaal counseling, and 

testing and diagncais. Sat, ~ st1:1dmt.s were significant.ly 

less "ent.busiastic" than others in relation to intupretatioo and ex-

planaticn of test data. Students a1ao expeeted axmelors to "ad-

vise" students, be stern with failing students, perfom sane clerical 

tasks, and set up class schedules. 
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In another stuiy (Betz, Engle, & Malliscn, 1969), non-college 

t:ound, vocationally oriented high school graduates• perceptions of 

oounseling roles and services were investigated. The investigators 

conducted structured interviews of 309 randomly selected high school 

graduates Who were ju:.19f!d to be non-college bound 'by teachers, coun-

selors, and administrators. Most graduates (77.9%) related that the 

persons influencing their educaticinal and vocational decision were: 

self, parents, or peers. O:lly 7. 2% responded that counselors in• 

fluenC"ed these decisions. The investigators finnly state *'these data 

do not supp::irt the contention that . counselors .spend the majority of 

their time in educa.tiaal and vocatiooa.1 counseling. 11 (p. 992) 

Betz ( 1970} further studied high school students I perceptions Qf 

counselors 1 characteristics. The sample was a random selecticn of 

872 high schcol students in the public high schools cf Kalamazoo, 

Michigan. A Counselor ... I:m<Je Questiamaire ( CIQ} was field tested in 

this study after 11face 0 validity was ascertaine:l. Reliability co-

efficients required further verificaticn after this initial study .. 

The questionnaire cnntained 15 items and students were to rank coun-

selors en a scale of 1 to 5, with l being the lcwest and 5 the high-

est p:ssible score. Results indicated that students perceived their 

counselors as fair, friendly, cnncerned, and as having a good atti-

tude toward students. fbwever, they did not perceive the counselor 

as trust'll«>rthy--somecne to go to with a personal proolem (mean score 

2.4). The counselor was also perceived as being only sometimes 
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availal::>le (3.3). Results indicated no difference of pierceptions be-

tween male and female students .. 

SUpp:>rt for the above findings was fourrl in a study by Bon:nelle 

(1975). Bcnnelle found high sehool students rated counselors highly 

on personal characteristics compared to other a.dul ts-the· order was 

ministers, counselors, teachers, parents, principals, and policemen. 

Shapiro am Asher {1972) after analyzing data from over 5,000 

high school seniors (a subsample from 400,000 students in grades 9 

through 12 in Project ~. initiated in 1960} reported 39% of the 

males and 43% of the females did not talk to counselors about 

p:ist.-high school plans. Students Who discussed their post-high 

sChool plans with others (e.g. oounselors, parents, peers) generally 

enrolled in college preparatory proq.rams and planned to attend a 4 

year college. In fact, Erpenbach {1973) in testimony to Congress 

concerning the need for continued funding for counseling and guidance 

services COlllllented about conclusions from Project 'IN:J!NT. In spite 

of Shapiro and Asher's findings, Erpenbach stated there was a "trend, 

especially for girls to discuss plans for after high school with a 

counselor." (p .. 522) Yet, he also stated 0 the counseling of girls is 

a critical guidance challenqe." (p. 556) 

Mattiscn and Starkey (1970) fourd nai-college bolni seniors did 

not percei w the counselor as somea1e to talk to about a career. !n 

fact,. they would rather talk to someone other than a o::::n.mselor. Qtly 

those seniors planning on attending a college agreed they had talked 
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to a counselor abclut their career. In ad.di tion1 students did not 

-perceive the counselor as a source of help with personal prdblems. 

Perceptic:ns of high school students tc:Mard the counseling role 

a.re often different from counselors' perception of this role. Leav-

ertcn (1976) conducte<i a survey of 225 randomly selected. students in 

three Colorado high schools and 45 counselors. Students indicated 

they were not receiving much VCJCational counseling, but rather were 

receiving service in the form of choosing a college. On the other 

hard, counselors felt students were receiving mch vcicatia'lal coun-

seling through career planning. In addition, students -perceived the 

o:::nmselor in the role of disciplinarian, and as bein,;J .. dictatorial. 0 

Again, counselor perceptions of their role differed from students. 

Counselors did not perceive themselves as either disciplinarians or 

0 dictatorial ... 

Another study that focused on the counselor as an information 

source in choosing a college was dale by I<err (1962). Ei9hty eight 

per cent {88%) of l, 350 Iowa senior high schcol students felt the 

a::runselor was helpful to sane: degree in the college decisien. Yet, 

37% felt the counselor did not influence their c:ollege decision. 

warman (1960) studied percepti01S of the counselinq role in a 

college set.ting. Warman sampled five groups: students before coun-

selinq, students after counseling, counseling center professional 

staff, student perscnnel \!olOrke:rs, and teaclrl:ng faculty. The partici-

pants were expected to rate 100 statements of prcblem en a 5 }?Oint 
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scale as to appropriateness of the proolems for discussion with a 

counselor. Students selected items relative to vocational choice as 

JIDSt appropriate for discussia:i with a counselor, follcwed by routine 

college concerns, (e.g., learning proper study habits). The least 

significant area for discussien with counselors was the area of ad-

justment to self or others. Counseling staff felt discussion in the 

area of adjustment to self or others was rore appropriate than ant 

other group. 

Resnick and Gelso (1971) replicated the wa.rman study, but in 

additien, added a sixth group that included students in an advanced 

umergraduate psycholcgy course. Results of the study tended to sup-

port Warman's findings.. But at this time, all grou.ps perceived ad-

justment to self and others as nore appropriate for discussion with 

o::runselors. 

In another study of college students, Tinsley and Harris (1976) 

administered an 88 item Likert-type questiamaire concerning expecta-

tions for counseling to 287 students in an introductory psycholcqy 

class.. Students expected to have an expert counselor who was 

genuine, trustworthy, and accepting. They did have lower expecta-

tiens regarding counselor • s understaniing of their prct>lems and the 

outoome of the counseling. In fact, students seemed to doubt that. 

a::>UnSeling could ever be helpful to them.. Dreman (1977) am Dreman 

.ard I:olev (1976) studied client expectations .am preferences for a 

university student counseling service. The counseling service 
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offered individual am group counseling for persaW. and inter-per-

saial problems and vecationa.l-educationa.l a:mnselinq. Yet, the 

questiamaire that was adlainistered focused ally ai the persaal and 

inter-perSCDll problems, (i.e., analyzed en:>tiona.l prcblems of 

clients). Both gmupa, client and nai-clienta, preferred 11::>re o:>un-

selor activity thm they upect.ed to get. li:>n-clients, once again, 

did not perceive themselves as potential users of counselin:J 

services. 'lbere was n:>re congruence between preferences and 

ex;pacta.tiais cc:ncemirq CX>tln8elinJ in the client populatiai in 

cxntrast to the nai-client ~tion. 

St.\Xlenta 1 vi.,. of ex>unselor ebaD.cteriatics ·and oounaelinq role 

lave also been aa:ertained by several other investigators. Stroog, 

am:lel, and BJ:attai (1971) studied 67 volunteer a:;>llege sqiaDre wo-

men who were divided into three groups and gi ~ an adject.i ve dhack-

list. a.· group was to dieck adjectives t:m.t \Olld describe coun-

selors. '!'he second group was to de1:cribe advisors, and the third. 

group was to describe psychiatrists. Further, each student group was 

to irdicate What topics \Olld be diset.188ed with the irdividuals they 

were describhr:J. Students• percei 'Y8d. oounselars aa m friendly, 

JX)llte, and warm then psychiatrists. a.ever, psychiatrists were 

parcei ved aa lcrJowinrJ m and being m able than oounselars. 

Bance, appropriate topics for diac:wlaion with psychiatrists were per-

scnal caicems. O::>unselors were seen aa the ~te source of 

'help for educational and vocationa.l probl818 as well as for help in 
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increasing self-kna!Nledge and self-development. 

Another study concerning counselor characteristics and role was 

conducted by Gelso and. Karl {1974). They specified the type of coun-

selor, rather than using the generic term counselor as presented by 

Strong, Herdel, and Brattcn (1971). Participants in the Gelso and 

Karl (1974) study were 436 students in an introductory psy-chology 

class. J!lgain, each student adjectively described cne help 

giver-counseling psychologist, psychiatrist, high school counselor, 

college counselor, clinical psytiholoqist, and advisor-and indicated 

what problems would be discussed with the descri.bed individual. :D!s-

criptiCllS of high sdlool and college counselors differed minimally .. 

t-bwever, they differed in many ways from the counseling psychologist, 

clinical psychologist, and psychiatrist. The school oounselor was 

perceived as less knowledgeable, analytic, purposeful, interesting, 

and S)l';"e dull than the counseling or clinical psychologist an:i the 

psychiatrist. Discussion of personal C!C.lnCerns were mre likely to be 

discussed with. psychiatrists tban with. college ceunselors, advisors, 

or high school counselors. Counselill9 psychologists were wre likely 

sources of help for discussing urn:::anfortable feeling'S, and gaining 

insight into strengths ar.d weaknesses, than high schcx>l or college 

counselors, and advisors,, 

In a study designed to identify a hierarchy of help giving 

sources for em:>tional or educatiooal-vocational prooleme, 168 college 

students completed a questionnaire (Christensen & Magoon, 1974). 
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They found. counselors to be ranked fifth to seventh in a list of 12 

sources.. Friends and parents would be c.onsulted first with emtional 

problems. On the other har.d, faculty \\lOUJ.d be coosul tad prior to 

friends and parents with educational-vocational problems .. 

In a stuiy cy- Webster and Fretz (1978) Asian-American, Black, am 

White a:>llege students were asked to rank 12 sources of help {with 1 

being first source and 12 being the last source) with education-

al/vocational problems and erotional problems. The uni ve.rsity 

counseling center was ranked third as a source of help for education-

al/vocational problems and fifth for erotional problems. Parents 

were ranked first for both types of problems. The least preferred 

sources of help included community mental health services and private 

psychotherapists. There were no statistically significant differ-

ences in rankings across race, sex, or problem type. 

Summ!3fY of F.eview of Li terature-Non-Bandi~ Students 1 or Counse-

lors• Pe!:E!Ption of c.ounsel!!!J Fbles 

The review of the above literature showed the following trends: 

1. Students expected to see an expert counselor who was genuine, 

trustWC1rthy, and accapting, but not necessarily understanding. 

2. Students' expectations an::l perceptions of the counseling 

roles frequently di ffere<i. 

3. Students perceived. a counseling role to 'be: one of assisting 

in educ.aticnal planning. Frequently, students perceived a role to 



30 

include voc::ational CX>UnSeling. Har/ever, job-bound students did not 

pe.rcei ve voc::atiaial. counseling as a role. In aali tion, students 

gmerally did not perceive per&a1al c:ounseling as a role, but, coun-

selors perceiwd pe:rsaal COlnllaling as an important role. 

Expec:tatiam cxncerning c:ounseling and the percept..iai of the 

c:ounseling role by high school and college students have sanet.imes 

led investigators to stt.dy adequacy of c:ounseling services. 

Handicaffl!d and Rxl-Blmlistlf!d Studmta I ~iQlS of the Meguacy 

of Q>unseli!g Services 

M:>re research has been dc:ne since 1975 in the area of perceptioas 

of the adequacy of CDUnHling services by 8ba!mts than in prior 

years due to federal legislation. Literature reviewed in this sac-

tim included the years 1972 to 1981. 

Ninety four per cent (62,181) of the piblic high school senior 

students in Virginia participated in a survey administered by the 

Virginia Department of B:lucatim in May 1976. Q'lly the questioas re-

lateel to guidance am eounaeJ.ing servicea were analyzed by Andersal 

(1978). A lot randall sample of students (6,202) were selected. !br-

ty eight per cant (481) were IBl.e, 52' were felale, 80% White, 2°' 

minority (Black and other): 391 were participating in a general high 

sd1c:xJl progxa of sttdy, 40I college prepu:at:ory, and 2lt 'WXBtim-

al. Based on the Short Test of B:lucational. Ability-Level S, one 



31 

third of the sample was placed in each ability level--high (I.Q. 

108-145), middle {I.Q .. 93-107}, and low (I.Q. 65-92). About two 

thirds of the students were enrolled in urban/ s'Uburba.n schools and 

cne third in rural schools. Results showed a favorable attitude to-

ward counselors and counseling services. Students (49.5%} perceived 

counseling s~vices as mst helpful relative to career choice and 

least helpful ( 81. 3%) in finding employment. HQ.lever, counselors 

were rated. lowest of six sources of help in choosing a career. The 

primary source of help was parents ( 84. 3%), followed :by courses 

( 69. 5%) , work experience ( 61 .. 3%), friends ( 56. 4%), and teachers 

( 50 .. 1%}. Counselors received. the highest percenta.<;e ( 28. 5%} for all 

sources for a resp:mse of unimportant in relation to choosing a ca-

reer. Half of the seniors ( 50 .. 3%) perceived the oounselor to 1:ie 

available and helpful in regard to questions, needs, and personal 

problems; 15% perceived the oounselor as helpful, 'but not often 

available: 15% available, but not often helpful; While 6.9% of the 

students perceived counselors negatively on both availability and 

helpfulness.. Bowever, 76% of those students who used o:::iunselinq ser-

vices coosidered it helpful. Subgroups with the IOCSt favorable atti-

tude toward counseling services were: females, minorities, students 

in ~tia>al ~, students within the middle range of scholas-

tic ability, and students from small, rural schools. 

Counselor-student perceptions of the extent of performance of 

guidance services were studied by Muro an:i Fevello (1976). They ad-
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ministered a m:O.i fied version of the Schedule of Educational Voca-

tional Guidance Services Inventory to a volunteer sample of 81 coun-

selors and a random sample of 399 high school seniors in Maine. The 

inventory consisted of 92 items in the following areas: information 

(e .. 9., for consideraticn in the process of selecting a college), 

counseling (e.g. concerning personal problems)$ follow-up {e.g., fol-

low-up surveys of graduates), orientatioo, (e.g., student handbook), 

and placement services ( i. Eh , assistance in finding employment}. 

Findings included: students did not perceive counseling services re-

lated to persma.l adjustment or self-und.erstaming as being rendered: 

counselors, b.:wever, felt these services were provided. Both groups 

reported c:ounselo:rs were providill9 infonnation a.rd help with college 

placement, but students felt business and trade school informa.tioo 

was not being provided. Students did not perceive assistance was 

given in helping them find employment: whereas, counselors reported 

this service was at least partially performed. 

Another area of guidance services is student career developnent. 

This area was the subject of a national survey sp:>nsored by the Amer-

ican College Testing Program in 1973.. The sample o:nsisted of 32,000 

eighth, ninth, and eleventh grade students (a:,eth, ibth, & Prediger, 

1975: Predi9er, Roth & tbeth, 1974). Students canpleted the Assess-

ment of career Develq;ment. 'l'ttls inventoey consists of 267 items 

covering occt:1patiooal awareness, self-awareness, career planning, atrl 

student react.ions to career guidance experiences. Amcng the findings 
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for eleventh grade students were: 90% had discussed their occupa-

tional choices with a parent, relative, or guardian; 42% had never 

talked with a counselor or teacher a'bout the relationship 'between the 

jobs they were considering and their goals, interests, and abilities; 

50% reported little or no help with career planning fra11 their coun-

selor or their school, and only 13% reported. they had received "a lot 

of help. 11 Yet, career planning (78%} was the highest priority per-

ceived need for help. The second priority (67%) perceived need was 

for help finding after school or summer employment. Discussions of 

perSC'.llal roncerns with a counselor ranked eighth (30%} of nine needs. 

The Naticnal ~tudnal s~ ,CNI.$) of the Hi9!! Scheol Class of 

1972 was initiated by the National Center for Educational -
Statistics. A st.ratified random sample of 19, 136 stude'lts from 1,070 

public, private, and church-affiliated hi<jl schools participated in 

the ba.se...iyear survey (Peng, Stafford, & 'lal.bert, 1977). Fetters 

(1974) reported on findings from the NtS relative to student 

respcnses to questions concerning guidance and counseli133. Over 62% 

of the senior students felt they had received help with educational 

planning, 'but only 38% felt they received sufficient help in finding 

employment. In addition, of 6 choices for influencing students• 

students felt counselors were an influence in this area. Ninety-one 

per cent (91%) gave themselves credit for their post-high school 

plamin9; 43% indicated parents influenced this area: and 25% 
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indicated peers. 

In another study of priori ties related to rounseling, Ievi ton 

(1977) found students in F.dina, Minnesota public high schools ranked 

high school program planning as rost imfX'rtant followed by r.ost-i"ligh 

school plannin;, academic problems, and career education. I.east im-

portant were peer relations, help with student discipline, and stu-

dent supervision. Further, of the 550 students surveyed, 26% would 

discuss career indecision with a counselor, while 45% \YOuld discuss 

this area with a parent. Persaial problems would be discussed with a 

relative/friend or parent, 54% and 10% respectively. O:lly 4% would 

discuss persaial prdblems with a counselor. 

Student attitudes toward guidance services were also surveyed by 

Wells and Ritter (1979}. They surveyed 550 students in randomly se-

lect:.ed classes in one large high schoc:>l. OVer 80% of the students 

'iNOUld gc> to a counselor to change a class or check en graduaticn re-

quirements. In addition, ab:::lut 25% would seek a counselor to discuss 

chocsing a college, financial aid, deciding a college major, and ca-

reer decisions. Only four to eight per cent (4 to 8%) of the stu-

dents would see a counselor to discuss perscnal or social problems, 

or for help in finding a jci> or information ab:ut career opportuni-

ties: also, 33% of the students respcnded counselors were usually not 

helpful am 48% did not feel free to discuss problems with coun-

selors. 

Another study comparing role priori ties of counseling and gui-



35 

dance functioos was implemented by Handler ( 1981). This study com-

pared role priori ties and satisfaction with 21 (X)U!lSeling and gui-

dance serv.i.ces in a pti:>lic New Jersey high school. Respaidents 

were: 350 seniors, 83 taac'hera, 25 c::ounselors, administrators and 

special serv.i.ces team md>ers (e.g. schcol nurse, social -.>rl<er). 

Pbr students, two expected, important and well performed guidance 

services were planning students• high schcx>l pxogxam: and college 

planning. Further, students am teacbers expected counselors to be 

available when needed and to maintain cc:nfidctiality. These tunc-
ticms were also rated as being perfor.md beet. Thirty-four per cent 

( 34. 5') of the students repcn:ted that discusaiai of persaa1 prci>len& 

with a counselor wu an important, but not expected · function. On the 

other 'ban!, the majority of teadlers (SJ.2%) in:lic:ated this was an 

inpxtant and expected functioo. In aalitioo, career-'VOOltioaal 

counseling was perceived 'by the studantS as important and expected, 

but poorly performed. In fact, for all three groups (students, tea.-

chars, others) career-wxatiaial planning was the secad IDlt impor-

tant counselor functioo. 09erall, t.hi students rated functicms in 

wbidl the counsel.or is a procesaor (e.g., dheddn.; for qra.duatiai re-

quiremu'lts, plaming high achool progxam, college plaming) as impor-

tant am expected. The functiass which irrvol'Wd counseling skills 

(e.g., ccnferen:e with parents, discusainCJ persaa1 prcblelns) were 

not expected and not important. 

In another study, percepticms of teachers, counselors, and prin-
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cipals concerning counseling services were investigated through a 

survey of 9,086 randomly selected seventh through twelfth grade Iowa 

students (Pellegreno & &igen, 1975). Chly the finding-s relative to 

the counselors are reviewed. Students perceived the counselor as the 

most helpful persm in school in several areas: post-high school 

planning { 75%), changing courses ( 65%) , selecting courses ( 61 % ) , 

planning for occupational careers ( 51%), getting a jab { 43%) , and 

solving perscnal problems (39%). 

Weinrach {1972, 1974) randomly selected 1,658 eleventh grade 'lb-

ledo, Ohio area. students in an effort to ascertain students 1 percep-

tions of guidance programs. Ibwever, these students were selected 

after oounselors volunteered to participate as part. of a larger 

study. The _participation rate was 20% (23 schools with counselors 

from an initial pcpulaticn of 114). A 105 item multiple choice in-

strument, the Guidance Program Evaluation Student survey,, Ebrm A-4, 

was administered by the oounselors. Findi~s indicate that 40 .. 7% 

( 675) students perceived the most important way counselors could be 

of help was in helping students plan for an occupaticn or for further 

education J;:OSt-high school.. The least important ways counselors 

could be of help was in the areas of helpinq students with their per-

sooal or scx::ial problems. Students rankings as to percept.ions of the 

importance of various ways counselors could be of assistanc.-e did oot 

eoincide with the rankings of the rost i.mp:>rta:nt reasaw for l::eing in 

school.. Most students (621} felt they were in scllool to "improve 
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themelves." (1974, p. 3) 

In aalitial to the above studies, Qmha (1975) analyzed priority 

counseling needs of 39, 219 high schcol students in California. About 

s• (1,961) of these students indicated they had a i:hY'sical hamicap 

that would limit their career opportunities. A universal need was 

for c:areer counseling. Of four highest priority needs, three were 

career plamin:J, and help in educaticrial and perscrial CX>UnSelin;. An 

interesting result concerninq persc:mal-social needs was that when 

students inclicated they had a p.rcbl.•, they Dalt frequently obtained 

'help frail other students: am, c:cunselors were the thim cboice for 

obtaining help. l\artber, sttdmts felt counselon could be of mre 

be~ if they knew m about students' tbcught processes and behav-

ior. Cunha CCX1Cluded that "the sea::nC!ary school ccunselors were not 

meting the perceived educatic:mal, career guidance, and peraai-

al-social needs of at.udents. 0 (p. 114) 

!bur hurdred (400) ran!lomly selected ninth and twelfth grade stu-

dents in Ml!lzylard were surveyed en perceptia'lS of ccunseling services 

(M::Cullough, 1973). A atudent-a:natructed questicnnaire covered 

elevai areas of counseling services with respc:mses rea:>rded al a Lik-

ert-type scale. 1'eaults showed that twelfth grade students placed a 

higber priority al ccunselors' kncwledge of vocatia.l opportunities 

am kncwledge of college admissiaw than other areas. 1 Students• per-

ceived ~ as helpful in areas such as vocatiavd plaming, 

educatiaull planning, and health probl.els. lbfever, students did not 
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perceive counselors as helpful in areas of parent-student conflict or 

dealing with peer pressure. 

Patza (1977) studied high school students, :parents, counseling 

staff, teachers, and administrators• perceptions of objectives for a 

secondary guidance program.. One h~ed twenty (120) high school 

students from a suburban c:atmunity in Wisconsin were surveyed. The 

guidance objectives were rated on a 5 p:'.)int Likert-type scale using a 

card q-sort. All groups rated 10 of 47 objectives as above average 

in imp::>rtance.. 'these object.i ves included student knO<Jledge of ca-

reers and educational goals, and two objectives related to exhibiting 

a healthy self-concept and the ability to express views without 

anti-social behaviour. 

In only one study (Lundt, 1981) were perceptions of mentally gif-

ted, regular high school studentE>t and special educaticn students to-

ward high school counseling services investigated.. Special education 

students were defined as educable mentally retarded or educationally 

h.ar.rlicap_ped. Fducationally handicapped students were students who 

had leaming problems associated with neurological impairment, em-

tional disturbances, or severe behavioural problems. Of the 34 spe-

cial education students 8 were educable mentally retarded, 14 were 

educationally handicapped, and 12 were IhYsically or orthopedically 

handica~. Lundt surveyed all (539} eleventh grade students in a 

California high school with a questionnaire oo:ncerning seven major 

counseling areas; counselor availability, perscnal qualities of the 
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counselor, counselor a::mmunication skills, CX>\mSelor 1 s persalal in-

terest in students, counselor 1 s indi vidua.l assessment skills, consul.-

tatiai services, ar.d overall jct> performance. She found all students 

· viewed counseling as effect! ve in the seven areas. fl:)wever, there 

was a significant difference caiceming the perceptiai of the camul-

ting role. An increased percentage {70.61) of special educatiai stu-

dents were a.ware of this role While two thirds of the other students 

were not. 

f!!p!'Y of Review of Literature-lfanli<;!PP!! a.rd bl-Handicapped Stu-

dent.S' Per~cms of the .MarppY of Counseli!S Services 

The review of the above literature shewed the following trends: 

i. Students perceived services related to educatiaal planning 

as important a.rd well performed. 

2. Students perceived services related to career planning as im-

portant ar.d less well performed. In additiai, services were percei-

ved as least helpful in finding employment. 

3. Students did not perceive persaal ccunseling as an important. 

service ar.d D:>St students would not discuss persaal pr!"cblems with a 

or Counselees -----
A significant factor influeacing the counselor-eounselee rela-
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tionship is the counselor 1 s perception of the client (Harasymiw, 

Ebrne, & lewis, 1976). Some evidence (Thompson, 1969) s'l.lggests that 

the more alike the counselor and counselee are, the rore positively 

the counselor perceives the counselee. It does not seem unreasonable 

to assume that a counselor who is working with a client unlike him-

self (i.e. a handicapped person) may perceive the client as less than 

ideal. Counselors' perceptions, then, have the potential to posi-

ti vel.y or negatively influence the counselees' perception of counse-

ling services. 

In regard to oounselors 1 perception of counselees, the sea:indary 

counselor 1 s ideal client has been described as youthful, attractive, 

vert:al, and intelligent (Shertzer & Stone, 1974, p. 83). !n a study 

of high school students participating in Project TALENT (which was 

describe.d. in a previous section of the review of literature) Shapiro 

and Asher (1972) concluded .. the counselor tends to neglect the stu-

dents IOC>St unlike himself-the student who has a :PCX>r academic re-

cord, is from a lower socio-eccn.omic family, plans to marry soon, and 

who may have trouble expressing himself. 11 (p.. 107) 

In a similar type of study, Thanp90'l (1969) attempted to deter-

mine characteristics of ideal and noo-prefe:rred client types in a 

high scho::>l setting. Selected were 10 counselors, me male and me 

female, from 5 high schools with a'bout the same: numbers of students 

enrolled in college preparatory, vocational, and general curriculum 

programs. The counselors were asked to select from a file of coun-
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selees interviewed at least 4 times all ex>unselees they were most 

successful with and those they had the least success with. Cbunse-

l.ors rated the deqree of CX>UnSeling success en a 9 point scale. 

(These definitiaw of n::>8t and least successful were used to deal 

with p::asible CX>UnSelor biases atlcut client idealness). Thanpsal 

tben selected 10 successful and 10 umauccessful client cases fran 

each of the counselor lists. Analyzed were Meyer Briggs 'fype Indica-

tor (MBTI) sa>res between counselor-client and between the client 

groups, as well as a<p:eement ai counseling effectiveness. Be found 

the ideal client was Bm"e succeuful in school than the nc:n-preferred 

client, possibly .:>re intelligent, enrolled in axe college prepara-

t:oxy programs, had problems of a vocational nature with lack of en-

viraunental and self-informticn as ajor causes of their probl.fDB, 

and had nore future pl.ans centered en college. Non-preferred clients 

often mentia::aed em:>tional prd.>lem for a reascn to seek counseling. 

Problems included conflict with others-parents, school authorities, 

and peers. Fimin;Js included a statistically significant persaiality 

similarity between counselors and the preferred client. Yet, there 

were no statistically significant. differences en persam.lity masures 

between ideal and ncn-preferred clients. lbftMar, there was a wide 

perceptual difference bet.wem the a:umelor and the ncn-preferred 

client en the rating of counseling effecti wness. '1bere was a mean 

of 2 (cn a 9 point scale Miere 9 is highly effective) by the counse-

lors and a mean of 6. 7 by the nai-preferred client en this dimensial. 
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Professionals have no immunity from negative attitudes/percep-

tions toward handicapped individuals (Harasymiw, Ibrne, & Lewis, 

1976; Schneider & AD:.ierson, 1980) • Attitudes of heal th professionals 

(e .. 9. doctors, nurses, psycoologists, social workers) tOIN'ard 12 dis-

abilities were studied by Janicki (1971). Fifty-four (54) health 

professionals in a large government hospital ranked the disabili-

ties. Blindness was least preferred, followed by m::::itor disabilities 

(i.e. paraplegic, amputated arm, leg, arthritis). An interesting 

note, deafness was ranked third by the males and eleventh by the fe-

males.. 'lbe other disabilities and their rankings were: asthma (6), 

facial disfigurement (8), hypertensicn (9), chrcnic headache (10), 

diabetes (11), and stomach ulcers (12) .. 

Six <rJOC::ational counselors* percepticns of 619 disabled clients 

(193 pi.ysically disabled, 225 mentally retarded, 201 el!Otionally dis-

turbed) were studied in areas related to evaluatic:n or workshop per-

fonia.nce and client employability, counselor-client interaction based 

on rate of client dropout, and recommendations for future work ad-

justment programs {Schofield & Kunce, 1971). Findings indicated 

counselors evaluated workshop performance of physically disabled 

clients higher than enotia'lally disturbed clients and retarded 

clients were last" fkM'ever, retarded clients were evaluated as rore 

employable than ].:hysically disabled clients and erotionally disturbed 

clients were last. Emotionally disturbed. clients were referred for 

future work adjustment programs mre often than the ].:hysically dis-
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abled clients and retarded clients were last Schofield and Kunce 

concluded "the results of this study delineated different perceptual 

styles, individual biases, grou:p stereotyping, and the interaction of 

these variables with oounselor-client behavior. 11 (1971, p. 165) 

1n the second study of perceptions of disabled individuals arrl 

counseling effectiveness, Cl:lok, Kunce, and Getsinger (1976) found 

less effective (as rated by supervisor} female counselors tended to 

upgrade males on a semantic differential test of six male photcgraphs 

When given instruction that the males were disabled. On the other 

hand, less effective male counselors downgraded males when gi ve.n. the 

disability information. 

fbwever, in general, little is knoWn about the perceptions of 

counselors toward handicapped individuals (Iombana, 1982b). From the 

follcwing review of teachers' attitudes/perceptions concerning hand-

icapped students and labeling effects, an assumption nay be ma.de 

about oounselors 1 perceptions: they do not di ff er from other pro-

fessiamls or the general public (tom'bana, 1982b). 

A number of studies have been identified by t.ombana (1982b} that 

focus en teachers 1 perceptions of handicapped students. One such 

study by Conine (1969) surveyed 473 randomly selected public elemen-

tary school teachers. '!he survey instrument was the At.ti t.udes Dis-

abled Parsens Scale-Form o. 'lhese elementary school teachers were 

not fourrl to be highly accepting or rejecting of disabled persalS. 

In fact, their attitudes seem to 'ble similar to the attitudes of the 
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general public. In addition, 91. 75% of the teachers associated the 

tem "disabled personsu with };hysical handicaps (i.e. orthopedic or 

sensory impairments}. Eighty seven per cent ( 87%) of the teachers 

also included mental and emotional disorders as "disabled. " Conine 

also reported that teacher attitudes were not related to race, age, 

subject specialization, or teaching experience. 

In contrast to Cc:nine's (1969) finding that teacher attitudes to-

ward the handicapped were not related to teaching experience, 

Wechsler, Suarez, am McFadden (1975) found those teachers who had 

previous experience with J;hysically handicapped students were l'OC,)re 

optimistic abalt integraticn of i;.hysically handicapped students in 

their classroom. fbwever, this study was limited to only the report-

ing of percentages of res,paises to 5 questions (e.g., how willing 

they would tie to have a child with a handicapping condition in their 

classroom) and 6 handicapping o::nditions (i.e., heart condition, 

asthma, use of crutches or braces, seizures, impaired vision, impair-

ed hearil'19} .. 

Mditional studies concerning attitudes of teachers toward the 

handicapped have imicated a hierarchical structure relative to the 

type of disability (Schneider & Anderson, 1980). Jones (1974) re-

ported. the mildly retarded in.di vidual is viewed least negatively / the 

psychologically disabled individual rost negatively, a.rd the physi-

cally disabled individual is in the middle. However, Trengo (1970) 

and the Harasymiw, fbrne, & Lewis (1976) studies support different 



45 

hierardly of preference with P'J.Ysically disabled individual rated 

first, followed by individuals with sensory disabilities, psychologic 

disabilities, and the socially stigm.tized. !Urther, regular and 

special education teachers, rehabilitation persamel, elemntary and 

high sdbcol students have respcn!ed with a stable, over time, cai-

gruence disability group ac:ceptance with stereotyping of the disabil-

ity groups (Harasymiw, li:>rne, lewis, & Barco, 1976). 

Other researchers have found similar results in terms of overall 

groupin;s of hanlicalP!d persaus. Panda and Bartel (1972) assessed 

SO special education and regular education t.eacbers' resi:cnses to 

handicag>ed students through a semantic differential scale of 9 bi-

polar adjectives representing evaluatiai, potency, and activity fact-

ors. M::lst positive attitudes were Uhibited tcwud sensory han:licap-

ped students (blind am deaf), follOfed by other .t=hYsical disabili-

ties, (crig;>led and speech impaired stments), and emotiamlly mal-

adjusted students. Otsey (1978) also used a semantic differential 

scale to assess tead1er attitudes. In this case, meat positive res-

pa:mes were toward students with PIY&ical handicaps, followed by 

speech impairment, mental retardatiai, and emotia:tal disturbances. 

In any ewmt, "the l.abaling of handicapped studmt.s negatively in-

fluencee teacher attitudes toward thell" (Iaabana, 1982, p. 114). 

Gillurrl and 9Jcker (1977) found regular claasroan teachers and spe-

cial educatiai teachers had lower expectatiaia for handicapped stu-

dents-mentally retarded, em:>tiaially disturbed, and learning dis-
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abled--when labeled than for students \.liho were not labeled, but ex-

hibited the same behaviour. 

In summary, in reference to attitudes/perceptions concerning 

handicaps or disabilities, Siller (1976} has noted: 

L 11There is a high degree of generality of attitude co:mponents 

across disabilities. 

2. Attitudes toward the disabled are more frequently negative. 

3. At the level of stereotyping, disabilities my be lumped to-

gether as oolanging to one group. 

4. bbn-disabled individuals tend to label and oonsequently 

stereotype disabled persalS with untc:ward caisequences for the dis-

abled person and society.•• (pp. 73-76) 

~·of the Peview of Literature 

The review of literature den::nstrated the following trends: 

l. There is much overlap concerning oounselor roles and func-

tions, or oounseling and guidance services. In fact, the terms have 

been used interchangeably within the same study and in different 

studies. H:iwever, relative to counselor characteristics tnat impinge 

on the counselor roles, students expected to see an expert counselor 

who was genuine, trustworthy, and acceptin9. 

2. Students or counselees tend to perceive the oounseling ser-

vices primarily directed to educational or career planning. On the 

other hard, counselors perceived their services to include assisting 
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with perscnal concerns such as adjustment to self and others. 

3. Helping professionals tend to i;:erceive students favorably or 

un.favorably as based en select characteristics sudh as intelligence 

or types of harxlicapping con:iitions .. 



The prd:>lems addressed in this investigation were: 

1. What are the perceptions of self-identified handicapped and 

non-handica~ high school seniors toward counseling role and ser-

vices in the areas of assistance with further education, help in 

finding employment, and post-high school planning? 

2. Wb.en categorized by primry han:licappin9 condition, what are 

the perceptions of self-identified handicapped high school seniors 

toward counseling role and services in the areas of assistance with 

further education, help in finding employment, and post-high school 

planning? 

Chapter 3 describes the research method, data set and. survey in-

strument, including the selected variables: the sample, and the des-

criptive and ncn-parametric statistical procedures used to analyze 

the data. 

M!.rr'RJD 

The research method utilized in this investigation was s~ 

analysis. ~ (1971} defines secaidary analysis as usirtJ "data al-

4S 
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ready collected in a previous survey which then are used in a new an-

alysis of a novel problem ... {p. 45) F\lrther, the research design is 

achieved by rearrangement of the survey that would canplicate the an-

alysis (Byman, 1971). In other words, a search amnq the available 

indicators must be carried out to identify the ooes that fit the con-

cepts to be studied.. This is necessary to prevent great 11slip-

page11--the instn:mient does not measure ~t the secondary analyst 

says it does (Hyman, 1971). .Another error can occur when there is 

overgeneralizaticn of the meaning of a specific question (~, 

1971).. Hyman (1971) reports that quantitative procedure for ooth 

primacy ani.i .sea:rldary analysis are the same. 

012.ta set, ~ulation, and ~le for Original Ifm. St1:19x 

High School an:l. BeY?E {BSB) is part of the naticnal longitudinal 

surveys of American youth begun. with the 1972 high school seniors. 

These surveys were initiated by the National Center for Educatioo 

Statistics. The data. set includes student, school# language, teacher 

comment files and files en twins. 

The population consisted of high school sophateres and seniors in 

secaidary schools in the tbited States in 1980.. As described in 

Chapter 1, the sample design consisted of a two-stage probability 

sample. Schcx::>ls were selected in the first stacje with prcibability 

proportional to estimated enrollment, except for special strata 

sc:hools which were oversa:mple:i {e.g., alternative public sch.ools, 
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high performance private, other nai-Catholic private, am Black Cath-

olic). In the sea:>nd stage, students within the selected scbcols 

were randomly selected. The em (1980) study, then, ca:mists of 

30-030 ~ and 28,240 seniors £raa 1,015 sdhools. 

D!.ta Set, ?g>ulaticn, and §plRle for Present Investigaticn 

The data set for this investigation was the student file, in con-

trast to the other files noted above. Items frail the senior student 

questiamaire porticn of the student file were utilized in the inves-

tiga.ticn. 

The pcpll.ation was the 23, 768 seniors in public secondary 

sdtcols, excluding alternative public sdtcols, in the U'lited States 

in 1980 N\O participated in the fSB study. 

The first crl tericn of sample selectiai for this investiga.tiai 

was senior high school students N\O self-identified as 'having parti-

cipated in a special program for rtLYaically or educat.iooally handi-

capped students. '!here were 1135 studan.1:s who met this criteria. 

The sea::n:i crlteriai was students self-identified as having a primey 

banlicappi.ng condition. lbiever, only 411 of the 1135 students met 

the sea::n:i c:rit.eriai for selectim into this investiga.ticn. Also, 

these students attended public scbcols, tdCluding alternative public 

An equal n\llbll' of n.cn-handicawed high school seniors who are 

rec:orded in the em (1980) data base were randaDl.y Ml.acted for the 
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c:mpa.riscn group in this investigation. 'These students also attended 

public schools, except alternative public schools.. N:J student who 

self-identified as having participated in a special program for }.i'ly-

sically or educationally handica~ students was included in this 

latter group. 

Dita.Collection Procedures in OriS{ina.l FBB Study 

koording to the HSB infornation for users, data were collected 

between February l and May 15, 1980. Qlest.ionnaires and tests were 

completed in cne session with ~res and senior groups metting 

separately. A field representative was present to explain the proce-

dures. 

lt"tile students were taking the tests, field personnel spot edited 

the perviously completed self--administered questionnaire. The spot 

editing was performed to cheek the completeness of key questions .. 

The key questions that were selected as descriptive variables in this 

investigation were: 

{ l) 'When do you expect to graduate from high seh.c:ol? (Student 

Item 13) 

(2) Which of the follcwing best describes your high school pro-

gram? {Student Item 17) 

{11) Have you ever been in the following kinds of courses or 

programs in high school? (Student Items 115, 166) 

(71) What is the 2!!! thing that most likely will take the larg-
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est share of your time in the year after you leave high school? 

(Student Item 364} 

(87} to you have any of the following conditions? (Student 

Items 408 through 414) 

(89) What is ~ur race? (Student Item 416} (See 1\ppendix A for 

questions~ Appendix B-Table A for variables and description} 

Students were asked lJy field personnel to provide arrx missing key 

inform.ti on after cx:mpleting the tests.. Students were given the op-

tion of :marking a special oval if they preferred not to resp:rtd to a 

key questicn. Some se:lior students {113) refused to respc:n::l to stu-

dent item 115, participation in a program for educationally handi-

~; 116 students refused to respcnd to student item 116, partici-

.t;;e.tion in a program for :Physically han:licapped. Between 2, 071 and 

2,082 senior students refused to respcnd to stud.Ent items 408 through 

414 having specific learning disability, visual handicap, hard of 

hearing, deafness,. speedl. disability, orthopedic handicap, and other 

health impairment. 

"All stude:lt questionna.ires and tests were optically scanned. 

'Iha questia'll"laire data were machine edited after scannin;. Key items 

'Which students had neither answered nor indicated they preferred not 

to answer were flaqgei. !di tors attempted to retrieve this flagged 

information by telephone." (!EB, 1900, p. 15) 
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ESB Suryey Instrument and Selected Variables for This Investisation 

The survey inst~t contained 121 questions from the senior 

questi.on:naire. ~ver, these questions, plus test scores (e.g. 

reading tests}, and oonstructed variables (e.g. SES) translated into 

638 items in ESB informtiai for users (1980). The categories from 

the questionnaire covered areas such as background, school activi-

ties, cut-of-sch.col activities, attitudes, post-high school plans arrl 

aspirations (See Appendix A). Qlestions that required multiple res-

pal&es became separate items in the ESB informticn for users (e.g .. , 

question 87. D:> you have any of the following con::ii tions? Mark all 

that apply. a. Specific learning disability, b. Visual han:licap, c. 

Hard of hearing, d. reafness, e. Speech disability, f. orthopedic 

hariiicap, g. Other health impairment--became student items 408 

through 414 in HSB information for users). 

:iror this investigation, 26 sped. fie items (variables) taken from 

the ESB student data base, were analyzed {See Jlppendix B--Table A). 

Only socio-eccnomic status (SES) (student item 511) was a a:mposite 

scale so::>re rather than discrete categories. This composite variable 

is "the sum of five variables (standardized within grade prior to 

summing): fat.her•s occupation, father's education, mother's educa-

tion, family income by cne-sevenths, and an additive scale of posses-

sions-daily newspaper, encyclopedia, typewriter, electric dish-

washer, tiNO or more ca.rs or trucks, more than 50 ticoks, room of yc>ur 

O\'lln, pocket calculator, each standardized.'* (mB, 1980, p .. 8-243) 
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Weigetiq; Pl'OQedure Deyelpfed by Investigator 

lleC'ause tbe original. BSB student data base ally identified eight 

categories of handicapping catdi tiaus that were not mtually exclu-

sive, this produced a data analysis prdblem in that one student could 

be CX>Unted mre than cnce. 'lb a:xrect this prc:blan, the investigator 

determined various primary handicapping c:xnli tiaus by computing the 

hand.icappirl"J catditiaus through weight factors. These factors took 

the following forDB: 

St.ment Item 408 X 10000000 

409 x 1000000 

410 x 100000 

4ll x 10000 

412 x 1000 

413 x 100 

414 x 10 

415 x 1 

This weightinq procedure yeilded 54 handicapping cab19:>ries. 

'1tleBe 54 categories were °'llapsed into 13 uaeabl.e. categories with 

ban!icapping a:mditions serving as the grouping strategy. The 13 

categories produced, with JIWllberahips awropriate to each, ay be 

sean in 18ble 1. 
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Table 1 

Primary Handicapping Ccrrlitian Groups 
('!btal N=411) 

Group 

!earning Disabled 

learning Disabled + 
Physical Handicaps 

Visual 

Visual + other 
Physical Handicaps 

Heari119 
Bearing + other 
Physical Handicaps 

Speech + other 
Physical HatXJ.icaps 

Orthcpedic 

Ort.b:Jpedic + other 
Physical Handicaps 

other Heal th Impairment 

Physical Cax'iition that Limits 

Physical cai.diticn that Limits 
+ other Health Impairnent 

N 

59 

88 

27 

15 

22 

9 

a 
8 

12 

41 

50 

24 

% of §ample 

11. 7 

14.4 

21.4 

6.6 

3 .. 6 

1.9 

10 .. 0 

12.2 

s.a 

N::>te. Fach of the 411 handicapped students appear in only one of the - 13 primary handicapping condi ticn groups .. 
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re.ta Analysis 

Data were analyzed using the Statistical Packege for the Social 

Sciences {SPSS) (Nie, Hull, Jenkins, Steinbrenner, & Brent, 1975). 

Data analyses were divided into three sections as follcws: 

Descrip~Jve statistics were used to analyze several factors for 

the handicapped group and the non-handicapped group. The factors in-

cluded: sex, SES, race, tyt:ie of high school program, and post-high 

school plans. These factors may discriminate on type of counseling 

service or quality of service provided. 

The Mann...whitn!Y u Test was used to test three study hypotheses: 

Ho1 : There is no difference in handicapped and ncn-handicapped. 

high school seniors' percepticn of the degree to which their school 

provides oounseling th.a.t will help them oontinue their education. 

!i:>2: There is no difference in handicapped and non-handicapped 

high school seniors i perceptioo of the degree to which their school 

provides counseling that will help them find employment. 

B:>3 : There is no difference in handicapped and ncn-handicapped 

high school seniors' perceptioo of the degree to which the counselor 

influences their i:ost-high school plans. 

The Mann-whitney U Test my be used to analyze variables when 

there are two variables-a two-poiint nominal variable am a dependent 

ordinal variable (Andrew, Klem, Davidsoo, O'Ma.lley, & a:dgers, 

1974}. The hyp::>thesis tested is that no p:::pulation distributions are 

the same for a specified variable (Hinkle, Wiersma, & Jurs, 1979). 
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The Mann-WW. tney u Test is c:ne of the most powerful of the non-para-

metric tests (Siegel, 1956). For a large sample (n) 20), "U is 

transfoned into a normally distributed statistic, z .. n (Hull & Nie, 

1979, p. 57). The definitional formula for Mann-W:tdtney U Test sam-

ples of n )20 {Hinkle, Wiersma, & Jurs, 1980) is: 

n1(n1 + 1) 
U1 = n1n2 + 2 - R1 

n2(n2 + 1) 
U2 = n1n2 + 2 - R2 

Where 

n1 = number of observations in Group 1 

~·=number of observations in Group 2 

~ = sum of the ranks assigned. to Group l 

~ = sum of the ranks assigned to Group 2 

and the mean of the sampling distributic:n is: 

n1n2 
J.1u = ~'"' 

where 

n1 = sample size of Group 1 

n2 = sample size of Group 2 
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and the standard deviation of the sampling distribution is: 

and the test statistic is: 

(n1)(n2)(n1 + Il2 + l) 
12 

The Kruskal-wallis Che-¥la:t AnalY!is of Variance was used to test 

three study h.yfOtheses: 

Ho4 : \'hen categorized by primary harrlicapping condition, there 

is no difference in handicapped high school seniors' perception of 

the degree to which their school provides counseling that will help 

them continue their education .. 

Ho5 : When categorized by primary handicapping o:.mdi tion, there 

is no difference in handicapped high schciol sEniors' percepticn of 

the degree to which their school provides counseling that will help 

them find employment. 

F:b6: Wien categorized by primary hamicapping comi tion, there 

is no difference in handicapped high school seniors• perception of 

the degree to which the counselor influences their post-high school 

plans. 

Kruskal-Wallis ene-way Analysis of Variance may be used to aria-

lyze variables when there are two variables-a more than two-point 
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naninal. variable and a dependent, ordinal variable (Andrews, Klem, 

Dl.vidscn, O'Malley, & ltldg'ers, 1974). 'lhe hyp:>thesis tested is that 

the k samples cxae fraa the sane populatiai (Siegel, 1956). The 

Kt:uskal-wallis <he-Way Analysis of variance H statistic is aie of the 

n:ist powerful of the nai-parametric tests (Siegel, 1956). It has 

approximately a chi-square distribution (Blll & Nie, 1979). 'lhe de-

finitiaal foxmula for Kruskal-wallis H (Siegel, 1956) is 

k 

H•atN~l) E 
j. 1 

\!hare k • na.,....,. of samples 

Rjz 
-- -3(N + 1) nj 

nj • number of cases in jth sample 

N • ~ nj, the nlaiber of cases in all samples canbined 

Rj = sum of ranks in j th sample (ool\81) 

k 
~ directs aie to sum over the k samples ( C'Ol\81) r-1 

St-ry 

In 8\lllllllrYI 

i. 'ft18 research meth:xi was sean3ary analysis. 

2. HSB sttdent data base cx:ntained the variables selected for 

inclusion in this investigation. 



60 

3. Fran the am sttdent data base, 411 high scbool senior stu-

dents met the criteria for the handicapped group~ the nm-handicapped 

group was a:mprised of 4ll randomly selected high sd1col senior stu-

dents. 

4. Jl!lta analysis cxmsisted of descriptive statistics, Mann-whit-

nsy U Test, ard Kruskal-wallis cne-tay Analysis of variance. These 

statistics are not adversely influenced by samples of different 

sizes. 



This Chapter reports the result frcm the data analysis. The re-

sults are reported in the following order: 

l· Descriptive data for the first research questiai p:>sed in 

Chapter l. 

2. Non-paramtric tests for each of the six hypotheses listed in 

Chapter 1. The results related to each hypothesis are reported in 

six distinct sectiais. 

Desa.ri,etive Ia.ta 

Research questiai 1 was: 11\at pter!l descri,eti ve characteris-

tics describe various srC?!p of har.tdis:at:ea· his!! sc:hx>l seniors and 

nm-hao:iiC!PJ?!d his!! sdhcol aaniors? 

The variables used in describing the sample were: sex, race, 

SE, upec:ted <late Of high school gradua.tic:n, type of high scbcol 

pxcgtllll, peat-high adlc::lol. pl.ans aca>rding to others, ability to cx:m-

plet:e CX>llege, min activity in the year after high schcol, har.tdi-

cap,ping cxn:titiais, am type of har.tdicai:pd p:cgram. A SUllllllrY of 

the variables used to describe the sample is presented in '!'able 2. 
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Variable Gr~ 

Sex* 
Male 
Female 

Race** 
White 
Black 
American Indian 
J!!sian 
other 

Expected rate 
H.s. Graduation 

leave before 
graduate 
By 6/80 
7/S0-8/80 
9/B0-1/Sl 
2/81-6/81 
After 6/81 
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Table 2 

Summary Table of Variables 
Used in I.:escribing the Sample 

(N = 822) 

Handicapped Group Non-Handicapped Group 
(N = 411) (N = 411) 

% of % of 
Handicapped fun-Handicapped 

N Group N Grou12 

205 49.9 175 42.6 
174 42 .. 3 219 53.3 

272 66 .. 2 319 77.6 
76 18.5 51 12 .. 4 
13 3.2 5 1.2 

9 2 .. 2 6 1 .. 5 
33 8.0 25 6.1 

12 2.9 0 o.o 
364 SS.6 394 95.9 

20 4.9 9 2 .. 2 
5 1.2 4 i.o 
3 0.7 4 1 .. 0 
5 1 .. 2 0 o.o 

~· N does not equal 411 in each group 'because of missing values 
for some variables. Percentages reported are for relative fre-
quencies, and, therefore, do not always sum to 100%. 

~ = .0089 
**E. = • 0076 
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Table 2--ccntinued 

% of % of 
Handicawoo Non-Handicapped 

Variable Gra!;lP N §;s:>up N Group 

B.S. Program 
General 168 40.9 143 34.8 
kademic 92 22.4 163 39.7 
Vocational 145 35.3 99 24 .. 1 

Post H.s. Plans--
Father* 

College 149 36.3 206 50.l 
Fulltime job 82 20.0 53 12.9 
Trade School 43 10 .. 5 41 10.0 
Militaty Service 15 3.6 17 4.1 
They don't care 11 2.7 14 3.4 
I donft know 46 11.2 38 9.2 
libt applicable 35 a.s 32 7.8 

Post :a .. s. Plans-
M::lther** 

College 185 45 .. 0 252 61.3 
Ful.ltime job 78 19.0 47 11.4 
Trade School 46 11.2 42 10.2 
Mili taty Service 13 3.2 14 3.4 
They don*t care 14 3.4 10 2.4 
I aon•t know 31 7.5 28 6.8 
N:lt applicable 16 3.9 6 1.5 

*£ = .0122 
**12 = .0007 



Variable Group 

Post a.s. Plans-
Counselor 

College 
Fulltime job 
Trade school 
Milit.a..ry service 
They den' t care 
I doo't knew 
Not applicable 

Post a .. s. Plans-
Teachers 

College 
Fulltime jcb 
Trade school 
Military Service 
'Ibey don't care 
I dai't kncw 
J!.bt applicable 

Post H .. S .. Plans-
Peers, .Felatives* 

College 
Fulltime job 
Trade School 
Military Servic-e 
'!'hey don• t care 
I don't know 
Not applicable 

*E. = .0004 
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Table 2-continued 

N 

139 
23 
31 
4 

26 
114 

35 

155 
18 
25 
7 

35 
104 

22 

147 
68 
34 
15 
38 
66 
15 

% of 
Sandi cag;:>ed 
Grqu,p 

33.8 
5 .. 6 
7.5 
l.O 
6 .. 3 

21.1 
a.5 

37.7 
4 .. 4 
6.1 
1.7 
8.5 

25.3 
5.4 

35.8 
16 .. 5 
8.3 
3.6 
9.2 

16.1 
3.6 

N 

209 
5 

17 
2 

22 
105 

33 

190 
8 

16 
4 

31 
110 
30 

217 
49 
24 
14 
20 
56 
16 

% of 
Non-Handicapped 
G:C:OS: 

50.9 
1.2 
4.1 
o.s 
5.4 

25.5 
s.o 

46.2 
1.9 
3.9 
1.0 
7,,5 

26.8 
7.3 

52.8 
11.9 

5.8 
3.4 
4.,9 

13 .. 6 
3.9 
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Table 2--cc:ntinued 

N 

Ability to Canplete 
Cbllege 

Yes, definitely 114 27.7 184 44.8 
Yes, prcbably 109 26.5 145 35.3 
N::>t sure 90 21.9 52 12.7 
I doubt it 30 7.3 10 2.4 
Ii:>, definitely 34 8.3 9 2.2 

Main Activity in Year 
After &S.* 

Pulltilne. work 155 37.7 117 28.5 
Apprenticeship 12 2.9 8 1.9 
Military Service 17 4.1 15 3.6 
Ji:llalliker, fulltime 11 2.1 4 1.0 
Trade school, 
a:&sinesa school 34 8.3 28 6.8 
Jr. College, 
Jcadmic 33 a.o 36 a.a 
Jr. College, Tech. 
or vec:atiaial 25 6.1 24 s.s 
Cbllege 4 yr. 81 19.7 149 36.3 
tix.'k.·part-tim, no 
ac:lxx>l 7 1.7 7 1.7 
other 12 2.9 12 2.9 

*2 •• 0004 



Variable Grs:.s? N 

Handioaps/Disabilitiesa 
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Table 2--continued 

% of 
Bandica~ 
GrOl..1£ N 

I.earning Disability 107 26.0 2 
Visual Handicap 127 30.9 49 
Hard of Hearing 37 9.0 6 
Deafness 18 4 .. 4 0 
Speech Disability 44 10.7 4 
Qrt:hopedic 
Ha.rdicap 36 a.a 7 
other Health 
Impairment 91 22 .. 1 23 
Physical Condition 
that limits 158 38 .. 4 28 

Handicapped Program 
Biucationally 
Handicapped 126 30.7 0 
Physically 
Harrlicapped 75 18.2 0 
Jbth 210 51.1 0 

Variable N Sd N 

389 -0 .. 347 0.819 398 -0.110 

a Handicaps/Disabilities are not mutually exclusive. 

% of 
Non-Harrlicapped 
Grot.Ip 

o.s 
11.9 
l.5 
o.o 
i .. o 
1.7 

5.6 

6.8 

o.o 
o.o 
o.o 

Sd 

0.789 
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A chi-square analysis yielded significant differences between the 

handicapped and ncrn-handicapped groups on the variables of sex (E, = 

.0089), race (E, = .0076}, post.-hlgh school plans according to father 

{£ = .0122), nother (E. = .0007), and peers/relatives {£ = .0004), and 

the :main activity in the year after high schcol (E, = .0004). 

There were nore males {205) in the handicapped group and more fe-

males (219) in the noo"'11andicapped group.. !n addition, there were 76 

Black students in the handicapped group, and only 51 Black students 

in the non-handica~ group. M:ire fathers (206) of the non-handi-

capped group wanted their chi.ld to attend college than the fathers 

(149) of the handicapped group.. This was also true for the m:ithers: 

209 wanted their child to attend college in the non-handicapped 

group, and 139 wanted their child to attend college in the handi-

~ group.. E\lrther, rore peers/relatives (217) wanted the stu-

dents to attend college in the non-handicapped group than the handi-

capped group (147). More students (155) in the harrlicapped group ex-

pected their main activity in the year after high schc:ol to be full-

tiire work: whereas, 117 students in the ncn-handicapped group expect-

ed to he i\Orking fulltime. en the other harrl, only 81 students in 

t..1le handicapped group expected to be in a four year college, but 149 

students in tr.a non-handicapped group expected to be in college. 

Socio-econanic status had been previously standardized with a 
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mean of zero (HSB, 1980). As can be seen in Table 2, the means for 

socioeooncmic status for the handicapped and nc.n-handicapped groups 

-were both below zero~ therefore, these groups 1 socioeconomic status 

were slightly below average. 

Also, 210 (51.1%) of the students in the hand.icapped group parti-

cipated in 1:ioth educationally 'handicapped and physically handicapped 

programs. Only 126 ( 30. 7%) of the handicapped students participated 

in a educationally handicapped program and 75 {18.2%) handicapped 

students participated in a physicallyhaniicapped program. 

An incidental re:sul t was the distribution of handicappinq ccrrli-

tion groups by type of program taken.. '!able 3 presents each of the 

handicapping condi ti an groups by the type of handicapped program. As 

can be seen in Ttable 3, distribution of enrollments in handicapped 

programs does not ag:iear to relate with the type of handicapping con-

dition. That is, students who report only a learning disability ap-

pear not only in the educa.tiooally handicapped program, but also in 

the Ff1ysically handicapped program or 'both programs. On the other 

han:l, students who rep:>rt only ~ical handicaps a~ not atly in 

the physically handicapped program, but also in the educationally 

handicapped program, or both programs. 

Non~tric Statistical Tests 

The Mam-whi tney U Test was used to analyze each of the first 

three null hypotheses stated in Chapter 1. Results of the analysis 
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Table 3 

Primary Handicapping C:::nditiai Groups 
By Ii:ln:Ucap Program 

{N = 411) 

Fducatiooally Physically 
Handica:pped Handicapped 

Prg,p.:am Pr9Jram 

Ni % of Nt N2 % of Nt NJ 

Leaming Disabled 35 72 .. 9 4 8.3 9 

Learning Disabled 
+ Physical 
Handicaps 59 35 59.3 5 s.s 19 

Visual 88 12 13 .. 6 16 18.2 60 

Visual + other 
Physical Handicaps 27 4 14.8 6 22 .. 2 17 

Hearing 15 3 20.0 3 20.0 9 

Hearing + other 
Physical Ha.n:Ucaps 22 9 40.9 8 36.4 5 

Speech 9 3 33.3 0 o.o 6 

Speech + other 
Physical Hardicaps a 1 12.S 1 12.5 6 

Orthopedic 8 0 o.o 4 so.o 4 

orthopedic + other 
Physical Hardicaps 12 2 16.7 7 58.3 3 

Both 

% of Nt 

18.8 

32.2 

68.2 

63.0 

60.0 

22 .. 7 

66 .. 7 

75 .. 0 

50 .. 0 

25.0 
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Table 3-Cootinued 

Educationally Physically 
Handicapped Handicapped 

Gr pups P!'2Fam Pr2S_!am Bot.h 

Nt N1 % of Nt N2 % of Nt N3 % of Nt 

Other Heal th 
Impai:r:ment 41 11 26.8 7 17.l 23 56.l 

Physical CO.ndition 
that Limits 50 7 14.0 9 18.0 34 68.0 

Physical O::n:lition 
that limits + Other 
Health Impairment 24 4 16.7 5 20.8 15 62 .. 5 

blote. Each of the 411 handicapped students appear in only one of the 
13 primai:y handicapping calditic:n groups. 
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of the three null hypotheses are presented in Table 4. 

The testing of the hyp:)theses were as follows: 

Hoi: There is no difference in handiaipped and nai-haz1diaipped 

higl! sdlool seniors• perceptiai of the degree to Which their sdlcol 

prov!des CX>UnSeling that will help them.continue their education. 

The Mann-Mrl.tney u Test yielded no significant difference between 

the handicapped and non-handicapped groups on this variable. As can 

be seen in Table 4, the Z statistic, corrected for ties, ai the vari-

able CX>UnSeling for continuing educatiai, was -0.4402 with a 2-tailed 

pn:bability of 0.6598. This prc:bability was insufficient for rejec-

tiau therefore, the null hypothesis was accepted. 

Ho2 : There is no difference in handiaipped and non-ha.n:Uaipped 

higl! sdlool seniors' perc:eptiai of the degree to Which their sdlcol 

prov!des CX>UnSeling that will hel;p thea . fird !!Ploymnt. 

As can be seen in Table 4, the M!mn-wtdtney U Test yielded no 

significant difference between the handic:awm and ncn-hmdicapped 

9J:QJJ?S en this variable. The Z statistic, corrected for ties, en the 

variable CX>UnSeling for firding eJll>loymant, was -1. 7498 with a 

2-tailed prc:bability of o.oao2. This prc:bability was insufficient 

for rejec:ticm: therefore, the null hypothesis was accepted. 

B:>3: There is no difference in handi~ and ncn-ha.Diliaipped 

high sd1col seniors' pe;c:eptiai of the degree to Which the counselor 

influences pt-higl! scbcol pl.ans. 
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Table 4 

Mann-wtrl tney U Test for Dependent 
Variables By Handicapped and 

Non-Handicapped Groups 

(N = S22) 

Handicapped N:m-Handica.pped 
Group Group 

(N = 411) {N = 411) 

tependent Mean Mean 
Variables Rank Pank z 
School Provided 
Counseling for 
O:ntinuin9 mucation 407.98 415 .. 02 -0.4402 

School Provided 
Counseling for 
Finding Employment. 397.37 425.63 -l. 7498 

Counselor Influenced 
Post-High School Plans 435.36 387.64 -3.0926 

llbte. Z statistic was corrected for ties 

2-tailed 
p 

0.6598 

0.0802 

0.0020 
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The Mann-whitney U Test yielded a significant (E, = .002) differ-

ence between the haniicapped and non-handicapped groups on this vari-

able. As can be seen in Table 4, the Z statistic, corrected for 

ties, on the variable counselor influenced p:::>St-high schc:ol plans, 

was -3.0926 with a 2-tailed prooability of .002. Therefore, the null 

hypothesis was rejected. The handicapped group perceived counselors' 

as influencing their :pclSt-high school plans rore than the non-handi-

capped group. 

The Kruskal-Wallis One-Way .Analysis of Variance was used to ana-

lyze null hypotheses 4, 5, and 6 listed in Olapter 1.. Tables 5, 6, 

aM 7 presEntS the results of this analysis. 

H:i4: When cat!90rized '!.}' f!i~ handicai£in9 coooition, there 

is no difference . in handica~ hi9!';. school . seniors• P!rceP!=ion of 

the degree t.o Which their school P!ovides counseling that will hel12 

them continue their educaticn. 

The Kruskall-Wallis Cne way .Analysis of Variance yielded no sig-

nificant difference anta19 the primary handicapping caidi ti on groups 

oo this variable. As can be seen in Table 5, the calculated J?., 
corrected for ties, oo the variable counseling for continuing educa-

tion, was 19.367 with a probability of o.oao. This probability was 

insufficient for rejectioo: therefore, the null h.yp.:)t.hesis was accep-

ted. 

Ho5 : When. cat!3Qrized. . RY p;:il!l!Y han:licaP!?i:p.9 cordi tion, . there 

is no difference in handica~ J1i't1 school seniors' ~rception of 
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the degree to Which their school provides counsel!Pe; that will help 

them find 91.oyMnt. 

As can be seen in 'l'able 6, the Kruskall-Wallis aie-way Analysis 

of variance yielded no significant difference among the prbm:y han-

dicapping condition groups on this variable. The calculated Y?-, 
corrected for ties, ai the variable <X>UnSeling for finding employ-

ment, was 10. 29l with a prdbability of o. 591. This probability was 

insufficient for rejection: therefore, the null hypothesis was acc:ep-

ted. 

lb6 : ·'thm cat!f?!!!ed gy gff!!:Y banU~. condition, there 

is no difference in bardi~ bifi! .sd1col ..Uors' R'!P!PSion ·of 

the desr;ee to which •the CDUDselor influences their poat4Ugh school 

P!ans· 
The I<ruskal-wall.is aie-way Analysis of Variance yielded a signi-

fiamt <2 • • 023} difference 111DCDJ the prbm:y handicapping car:Ii tiai 

groups ai this variable. As can be seen in '!'able 7, the calculated 

Y?-, ex>rrected for ties, on the variable ccunselor influenced -
pcet.-high sd'lcX>l plans, was 23.662 with a prcbability of 0.023. 

Therefore, the null hypothesis was rejected. The speec!b disabled 

group had the bi9hest mean rank (273.61} ai this variable while the 

OJ.'thopedic plus other J!hYaical handicaps group had the lowest man 

rank (133.33}. The four g:raups with higher man ranks (above 242) 

were lea.ming disabled plus all other i:hyaical handicaps, hearing, 

speech, and speech plus other Jhysical handicaps. The lower man 
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Table 5 

Kruskal......Uia 1-tity .».r:NA for 
Sdhool Provided Co.mseling for Cmtinuing 

a:tucatim by Primry Ban:licapping 
O:n!ition G.roups 

I.earning Disabled 

~.·~a!+ 
Pl'lpical Rlrldimps 

Visual 

Visual + otber 
Physical Ban:licaps 

Hearing 

Ort:h:pdic 

ortbq:ledic + other Physical 
Ban:licapa 

Other Baal.th ?mpainnant 

(N • 411) 

N 

48 

59 

S8 

27 

15 

22 

9 

8 

a 

12 

41 

Mean Pank 

238.64 

186.66 

226.24 

233.07 

191.33 

216.93 

143.78 

174.19 

241.56 

225.13 

185.27 
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Table 5--caltinued 

Gr2S'! 

Physical O:niition that Limits 

Physical Conditicn that Limits 
+ Other Health Impairment 

N 

50 

24 

182. 71 

179.21 

N:>te. Facb of the 4l.l handicapped students appear in only one of the 
13 primary handicapping conditicn group8. 
x2 = 19.367 (corrected for ties) 
I?. = o.oao 
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'D:lbl.e 6 

Kraskal.1-wallia 1-waylB:NA. for 
Sdhcol PrOvided Ccunaeling for Pindinq 

J!hlploymmt By Priml:y S'andicai:pin; 
Qnli tion Groups 

(N • 411) 

C!rOlP N 

teaming Disabled 48 

1-minJ.Disabled + 
Physical Budieaps 59 

Visual 88 

Visual + otber 
Awaiau Haniicaps 27 

Hearin; 15 

Hearlng + other 
Awaiau Ban:!im.pa 22 

Speech g 

El'••ch + ~ 
Ph:YBiau Bmlic:apa 8 

Ort'hclpadic a 
Ort'hclpadic + other 
Physical Hanlieaps 12 

Otber Beal.th Impairment 41 

218.92 

188.97 

222.77 

215.69 

200. 77 

201.os 

144.94 

174.38 

249.19 

236.63 

195.73 
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Table 6--continued 

Gr!!i! 

Physiatl Caldition that Limits 

Physical Calditioo that Limits 
+ other Health Impairment 

N 

50 

24 

190.46 

211.10 

N::>te. - Ea.ch of the 411 handica.pped students appear in only one of the 
13 primary handicapping o::o:Uticn groups. 
x2 = 10.280 {corrected for ties) 
~ = 0.591 
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'l'able 7 

Krua1cal-W..U.ia 1--y JBJ4IA ·for 
Ccunselor Infl~ Post-High School 

Plans by Prlnm:y Handicappin; Calditiai Groups 

Isam.iDJ Disabled 

J:.aming Diaal:>led + 
Physical Btm:licaps 

Vitnal 

Visual + other 
PJ:w'sical Handicaps 

Bearing 

Bearing + other Physical 
Handicaps 

Stpeech 

Ortbq:>adic 

Ortbcpedic +other Physical 
Handicaps 

Otl1er &al.th Dnpai.%111ent 

(N • 411) 

N 

48 

59 

88 

27 

15 

22 

9 

a 
8 

12 

41 

Mean Rank 

208.27 

246.40 

190.74 

182.70 

246.53 

191.70 

273.61 

242.56 

229.44 

133.33 

J.89.23 
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Table 7--caltinued 

Physical Caxlition that Limits 

PhN&ical Caxlitiai that Limits 
+Other Health Impai.nant 

N 

50 

24 

197.08 

210~29 
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ranks (below 200) were obtained by the folladng six groups: visual, 

visual plus all other piysiaal hand.icaps, hearing plus otber piysical 

handicaps, orthopedic plus other piysical hand.icaps, piysieal an:li-

ticn that limits, and other health impairment. The remaining three 

groups-lem::nin:J disabled, orthopedic, am :ghysieal an:liticn t.bat 

limits plus other heal.th impairment-had middle mean ranks (208-229). 

9!f!Bt'Y 

This d1apt.er answered tbe first research questicn p::l8ed in Chap-

ter 1 by descrlbiDJ tbe ba.ckgroun! cmracteristics of the hand.ica;ped 

· arid ncn-lvnliatppld groups. In additicn, tbe •ix null ~ 

stated in CMpter 1 were analyzed t:'hroagh the Mann-11'dtney U Test arid 

tbe Kruskal-wallis Que-Way Analysis of Yarianc:e. Two null hypotheses 

were foun::l to be significant am were rejected. These hypotheses 

were: 

Ho3: There is no difference in hand.iaapped and nai-hardicapped 

high sctJa:)J. seniors• percepticn of the degree to Which the counselor 

infllBlCes their post-high sc'hcol. plans <2 • .002). 

ao6 : ._.. categorized by primey 'handicapping comiticn, tbere 

is no differenca in handicapped high schx>l seniors' percepticn of 

the degree to Which tbe CX>l'IMelor infl\Bl.Ces their post-high achool 

plans <2 •• 023). 



CHAPTER 5 

~, DISaJSSION, 

AND ~IONS !OR !tJRlBm S'1UDY 

With the advent of federal legislatiai in the area of public edu-

c:aticn for handicapped students, there have been o::m.cerns expressed 

al:>olt the role of the counselor in meeting the needs of this group. 

'1'1e present investigation focused on self-identified handicapped and 

~ialpped high 8Chcol seniors• perceptim of counseling roles 

and services. 

Tt«> reaearc:h prdblem. ware fomulat.ed: 

i. tllat are the perc:eptims of self-identified handicapped and 

nai-bandicapped high achcol ..Uors ~ c::ounaelinq role and ser-

vices in the areas of assistance with fu:rther educ:atiai, belp in 

finding employJDant, and post-high sd¥xll plaminq? 

2. When categorized by prhmy handicapping cxn:litic:n, tt.hat are 

the percapticna of self-identified handi~ high school seniors• 

toward counseling role and services in the areas of assistance with 

further educaticn, help in finding ~, and post-high sdtcol 

plam.ing? 

Based up:n the prcblellm, the specific resaarc:h questicns ware: 

1. tllat general descriptive diaracteristics describe the groups 

82 



83 

of handicapped high school seniors and non-handicapped high schoc:>l 

seniors? 

2. D:> handicapped high school seniors perceive their school as 

providing counseling that will help them ccntinue their education 

differently than non-handicapped high school seniors? 

3. D:> handicapped high school seniors perceive their school as 

providing counseling that will help them find employment differently 

than non-handicapped high schoc:>l seniors? 

4. tb handicapped high school seniors pierceive the counselor as 

influencing their post•high school plans differently than oon-handi-

capped high school seniors? 

"5. When handicapped high school seniors are categorized by pri-

mary handicapping condition, do they perceive their school as pro-

viding counseling that will help them continue their education dif-

ferently? 

6. When handicapped high school seniors are categorized by pri-

mary handicapping condi ticn, do they perceive t."leir school as pro-

viding counseling that will help them find emplqyment differently? 

7. When handicapped high school seniors are categorized by pri-

mary handicapping condition, do they perceive the counselor as in-

fluencing their post-high school plans differently? 

The latter six research questions formed the basis for the null 

hyp:>theses: 

Ho1 : There is no difference in handicapped an:l non-han:licapped 
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high school seniors' perception of the degree to Which their school 

provides counseling that will help them continue their education. 

lb2: There is no difference in hand.icapped and non-handicapped 

high school seniors' perception of the degree to Which their schcx:>l 

provides counseling that will help them find employment. 

Ho3 i There is no difference in har.dicapped and non-handicapped 

high school seniors' perception of the degree to Which the counselor 

influences their J;OSt-high school plans. 

lb 4 i When categorized by primary handicapping condition, there 

is no difference in handicapped high school seniors• percepticn of 

the degree to which their school provides counseling that will help 

them continue their education. 

H::>5 : When categorized by. prima.ry harrlicapping condition, there 

is no difference in handicapped high school seniors' perceptioo. of 

the degree to which their school provides counseling that will help 

them find employment. 

lb6 : When categorized by' primary harrlicapping ccnli tion, there 

is no difference in harrlicapped high school seniors• percepticn of 

the degree to which the counselor influences their fX'.)St-high scbcol 

plans .. 

The research method utilized a seoondary analysis of data con-

tained in the data set Hi13!! Schcol and ~ {rBB) (1980).. The sen-

ior questionnaire p'.)rtion of the student file of !EB provided the 

"Variables for this investigaticn. 
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The sample consisted of 411 self-identified handicapped high 

school senior students from public secondary schools, excluding al-

ternative public schools, who had participa.ted in a special program 

for piysically or educationa.lly handicapped students within the 

school. An equal num'ber of non-handicapp:?d high schcol senior stu-

dents were randomly selected for the comparison group. 

A chi-square analysis yielded significant differences between the 

han:licapped. and ncn-hand.icapped groups on the variables of sex, racet 

post-high school plans according to-father, l'OC>ther, and peers/rela-

tives, am the main activity in the year after high schcol. There 

were more mles and rore Black students in the handicapped group than 

in the non-handicapped group. Fewer fathers and mthers wanted their 

child to attend college in the handicapped group. Also, fewer 

peers/relatives wanted the students to attend college. Further, more 

students in the handicapped group expected their main activity in the 

year after high school to 'be full-time work than in the non-hardi-

capped group. 

Of the six null hyp:'Jt'.heses, four were accepted (1, 2, 4, am 5) 

and two were rejected {3, 6). The rejected null hy:pot.heses follcw. 

Ho3: Utilizing the Mam-:whi tney U Test, the null hypothesis, 

there is no difference in handi~ and non-handicapped high school 

seniors' percept.ion of the degree to whidh the o:::runeelor influences 

their post-high sdhool plans, was rejected. Th.e handica~ group 

perceived counselors as influencing their :i;:ost..:nigh school plans more 
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than the non-ha:od.icapped group. 

a.:i6 : Utilizing the Kruskal-Wallis One-Way Analysis of Vari-

ance, the null hypothesis, when categorized by primry handicapping 

condition, there is no difference in handicapped high schoc>l seniors' 

percepticn of the degree to which the counselor influences their 

post-high school plans, was rejected. The handicapped group per-

ceived differences in oounselor influences based en primary handi-

capping oondition. 

Me:tbodolggical COnsidemtion and Limitations of Ori<;!nal HSB s~ 

and Present .Investi;@tion.. When. developing the strategy for the sam-

ple of ha.00.icapped high school seniors, it was expected that the stu-

dents Who participated in a handicapped program would also have a 

handicapping condition. Fbwever, of the 1135 students who self-iden-

tified as participating in a handicapped program, only 411 {36.2%} 

reported a handicapping condition. With only 36.2% of the students 

participating in handicapped programs having a percepticn of self as 

handicapped, one is left with a question unintended by the study-how 

to account for a discrepancy of such an inordinate ma.gnitude. 

This discrepancy ma.y be explained in that students may not view 

themselves as hand.icapped even though they have been placed in spe-

cial programs for handicapped students.. Their view of self may be 
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quite different than the view held by others who have placed these 

students in handicapping programs. This hypothesis, unaddressed by 

this investigation, may 'be of enough interest to warrant further 

investigation in this direct.ion. 

Another p::>ssible explanation for this discrepency is that the 

large ntmlter ( 724} of students who do oot perceive themselves as 

having a handicapping rondi tion even though they have been placed in 

a special program for handicapped students is the fhrasing of the 

question in the senior questionnaire (question 11)-"Have you ever 

been in any of the following programs in high schcol?u Students may 

have participated in the special programs in the past, and at the 

time of canpleting the questionnaire perc:ei ved the handicap as being 

resolved. An e.xairple of this was a senior student who participated 

in a program for a speech hardicap in the tenth grade, who no longer 

participates in the program because the har.dicapping problem has been 

resolved. 

Further, in the nai-handicapped group, 89 students { 21. 7%) indi-

cated a self-identified handicapping ccndi tim. In any event, these 

handicapping conditions did not necessitate the students' participa-

tioo in a special program for handicapped students. Of this number, 

there were 49 reports of a visual or visual and all other }:hysical 

handicapping conditions. Because no directions were given as to what 

constituted a hardicap, students may have checked visual handicap if 

they wore glasses.. In light of the large percentage (63.8%) of 
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0 labelled0 handicapped students lacking the self-perception of ooing 

handicapped, it is surprising that there are the 89 students from the 

non-handicapped group who have a self perception of having a handi-

capping corrlltion. 

In relating the findings of this investigation, a caution must be 

noted. Other research has generally reported findings based on per-

centages or chi-square analysis. The dependent variables in this in-

vestigation were measured at the ordinal level; therefore, other sta-

tistical tests were used. 

Discussion of Results.. In conjunction with research question 

ooe, no attempt was made to matdi. the handicag;>ed and non-ha:ndicag:>ed 

groups on descriptive variables. Sex and race romposition of the 

handica:pped and non-handicapped groups were statistically signifi-

cant. ~re Black students were in the handicapped group and more fe-

males in the non-handicapped group. These results are cet'lSistent 

with the research of Nazzaro and Portuaido (1980), Tucker (1980), arrl. 

Ysseldyke, Algozzine, and Richey {1982). In canparing the results of 

the present investigation with prior research, Anderson (1978) found 

the subgroups of minorities and females to have the ioost favorable 

attitudes toward counseling services. This current investigation did 

not denalSt.rate a significant difference between the handicapped and 

nai-handicapped groups on the dependent variables of providing coun-

seling that will help them continue their educatioo or find employ-

ment. Hence, the sex and the race differences in group composition 
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my have counteroolanced each other. HoNever, other research ( Eetz, 

1970; Webster & Fretz, 1978) indicates no difference between sexes or 

amcng races related to counseling services. en the other bani, the 

significant sex and race differences fourrl in this investigation may 

be irrelevant to the delivery of counseling services. 

Further, the variables socio-economic status, expected date of 

high school graduation, type of high school program, and ability to 

complete college were not significantly different between the handi-

capped and non-handicapped groups. These variables do not, then, aid 

in describing differences between the groups. The reasons for the 

non-significant results are not apparent. Sane research (Shapiro & 

Asher, 1972: .Mattison & Starkey, 1980) indicated students who dis-

cussed post high school plans with a:xmselors were generally in col-

lege preparatory prop;ams and planned to attend a four year college. 

As noted above, type of high school program did not differentiate the 

two groups in this investigation. But, expected main activity after 

high school was significantly different. ?>t:>re students in the handi-

ca:pped group expected to be working full-time and fewer expected to 

be attending a foor year college than the non-handicapped group .. 

This ma.y be the result of mre students in the handica,pped group en-

rolled in vocatiaial and general high school programs than students 

in the ncn-handicapped group. Yet, these si911ificant differences in 

activity pcet-high school did not ag;:iear sufficient to make a signi-

ficant difference between the two groups in the analysis of the de-
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pendent variables of providing counseling to help continue their edu-

cation or find employment. 

Ha.If/ever, the expectation of full-time work held cy the handi-

capped group has implicatioos for counselors. Attenticn to career 

development arrl career counseling would 'be of critic.al iJ.tliX)rtance. 

F\lrther, a new focus of importanc:e wciuld be demal.Strating to the stu-

dents that attending college or other schcol may 'be a viable option 

for them post-high. school. This is particularly true in the light of 

research that indicates that ncn-college bound students perceive 

oounselors to favor college-bound students (Betz, :Ehgle, & Mattison, 

1969: Betz, 1970i Shapiro & Asher, 1972). 5:Jwever, the discussion or 

interpretatioo of test data (e .. 9. aptitude tests) for the job-OOund 

students requires a careful approoch.. It has been reported that this 

group of students is significantly less uenthusiastic11 than others in 

relation to interpretation of test data (run.lop, 1965). This differ-

ential, then, may 'be of significant interest and warrant developnent 

of nE!W strategies for counselor intervention. 

Some of t:.he variables related. to post-high school plans according 

to others were significant. kcording to the students, fewer parents 

of the handicapped group thought their child should attend college 

am. ioore resp::nied with 0 they don't care" or "full-time job" than the 

ncin-handicapped group. These responses my or my not 'be accurate 

perceptioos. In any event, this is an area counselors could consider 

for intervention-consul ting with parents corn::erning the assessment 
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or expectations of their children's post-high school plans. Shapiro 

and .Asher (1972) conclud.ed parents are less likely to help their 

handicappecl child plan for the future. This conclusion was su'R?Orted 

in this investigation according to the reports of the students. 

Hence, since students• perceive the parents are neglecting this role, 

it is even JIDre imperative that the counselor undertake the task of 

aiding the handicafPl!d stud.en.ts in planning their future. 

Although there was no significant difference between the handi-

capped and non-handicapped group en the variable of ~t the coun-

selor thought the student should do post-high school, it can be seen 

in Table 2 that 114 students in the handicapped group and 105 stu-

dents in the non-handicapped group resp:m.ded "I don't knart. 0 This 

nl.lll'lber ( 219) of students wb:> do not knew the counselors' thoughts 

relative to their post-high school plans is over 25% of the total 

students (822) in the two groups.. This may be another area for ooun-

selor intervention. Possibly, counselors need to dem::::instrate mre 

concern for }?OSt-high. school plans to enhance students' perception of 

the counselors• recommendations in this area.. The significant issue 

my not, however, be the quality of oounselor interventioo, but the 

quantity-perbaps counselor interventioo simply needs to be of in-

creased intensity in this area .. 

Mditionally, analysis of the handicapped group with the depen-

dent variable1 counselor influencirq post-high school plans, wa.s sig-

nifieant. The handicapped group perceived counselors as influencing 
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their post-high school plans more than the nan-handicapped group. 

These data do not supp::>rt Shapiro and Ashers• (1972) conclusion that 

counselors 1 tend to 11neglect the students most unlike himself" {p. 

107). It may be that with the passage of federal le¢slation (e.g. 

PL 94-142) counselors have devoted mre attentkn to meeting handi-

capped students 1 needs. This may be an imp::1rtant finding. What may 

be disturbing about this finding is that this legislation, designed 

to guarantee handicapped students equal access to educational pro-

cesses, may handicap and curtail the same access for non-handicapped 

students. In fact, Blckaby and ~ly (1979) report counselors may be 

sperrling 75 to 90% of their time involved with implementaticn of PL 

94-142. In light of this, perhaps counselors need to balance time 

and attention to fulfilling federal mandates with a concentrated ef-

fort: to nore equitably distribute their efforts. It may be, h<JWever, 

that the 11andicapped students, by virtue of their 11andicap, axe in 

need of nore counselor attention. In any event, this finding is very 

tenuous in its implicatioos for counselors in properly balancfl19 in-

terJantions arong varying types of students. However, when the stu-

dents, themselves, perceive this difference, the issue is ooe the 

o::>unSalors should definitely address. 

In additicn, when stud:ents are grouped according to primaxy hand-

icapping condition, the only si9nificant difference anai9 the groups 

is found with the variable, oounselor influencing post-high school 

plans. 'fb.lever, SPSS does not have the capability to perform 
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non-parailletric :post-hoc multiple o:::mparison tests~ therefore, where 

the significant differences were arong the groups is unknown. Ibw-

ever, frcrn Table 7 it can be seen that students with a speech dis-

ability had the highest mean rank of counselors• influencing their 

post-high sdlool plans, while students with an orthopedic and other 

piysical handicaps had the l"""est mean rank. It can be concluded 

that counselors are not meeting equally the needs of students with 

differing prima.ry handicapping conditions relative to influencing 

their post-high schf::xjl plans.. With SPSS unable to provide a statis-

tical interpretation of this finding, an intultive approach may have 

some usefulness. From such an a:pprc:a.ch, me my expect that lc.'1.Ver 

ver:bal skills held 1:Jy' those students with speech disablities would 

both hinder their academic perfoI."lllc.'\\nC'e as well as their ability to 

communicate with counselors in a satisfying manner. Cln the contrary, 

the highest mean rank of counselors influ.encing post-high school 

plans oolmgs to the speech disabled group. 

'lbe majority of students (51.1%) in the handicapped group parti-

cipated in both an educa.tiOMlly and };'tiysically han:Hcapping pro-

gram. .Because of the prevalent multiple handicappin9 conditions 

anong the students, then, one dimensional counseling techniques ma.y 

be inappropriate.. Rather, a rore creative., many prooged strategy of 

intervention may be necessary to mre appropriately meet the stu-

dents 1 needs. '!his may require counselors to be even nore holistic 

and involved increasingly in program planning, career development, 
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and post-high school planning. 

BelationshiJZ to Cor!;!Ptual Framework. In reference to the con-

ceptual _ framework, the perceptual barrier cycle, handicaa-1 high 

schcol senior students apparently did not perceive a barrier to 

seeldng o:>unseling, that is, the school providing a:>Unaeling that 

will help continue their education or find employment, and 00tm-

selors' influencing post-high school plans. 1.he lack of a perceived 

barrier by the students towards seeking oounselor attention appears 

to be an important. fiming in tbis investigation. If this be true, 

it is raualable to as81.111111 that increased c:oumelor attention to the 

needs of handicapped st.udmts would be an appropriate use of their 

ti•· l\lrther, · this finding den:.mrtrates that it wculd not be a 

pxcdigal use of limited ·educatiaal resources to en;age in research 

and develcp applications of a::dels for c:oumelor intervention and in-

~tions for Further :Resaarc!h 

Sea:n1axy analysis is a valuable, efficimt, and ecatanical re-

search metbcd and the BSB data set is a rich source of variables for 

further research. 'lberefore, it is~ that: 

l. 'Dle ll35 high schcol senior students who reported partici-

pating in a special pmgxam for educa.tia18lly or i;tiysically handi-

capped students be cxwsidered in a replication and extension of this 
f 
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2. M.ditional variables that have implications for career devel-

cpnent and counseling for job-lx:und and college-'bound students should 

be included in further research. 'lhese variables include: courses 

taken in disciplines that equip the student for a beginning jcb (e.g. 

auto mdlanics); a.rount of time spent in work or community service 

during the school day~ we>rking for pay last week; looking for a job 

last week; number of hours spent YJOrking per week: amunt of mcney 

earned per hour; joo categ:;ries: description of job setting: skills 

to find out about jobs, apply for a joo, or college. 

3. The variables of parent expectations atrl roles in the process 

of poet-high school planning for the handicapped students should be 

more closely examined in conjunction with possible oounselor inter-

vention. 

4.. Post-hoc multiple ~ison tests should be carried out to 

determine ~ch mean rank or ranks di ff er sit;ni ficantly from other 

iman. ranks when Kruskal-Wallis Che-Way Analysis of Variance deter-

mines that a null hypothesis is to be rejected. 

5. As counseling role am services may di ff er in private 

schools, it is recommended that handicapped and non-handicapped sen-

iors in private sci':lools be included in further research. 

6. As many important variables not examined in this study may 

'bear oo a::runseling roles and services over time, it is reo::>mmended 

that t."ie I5B data set be examined to identify variables which might 

ioe examined over time {e.g., self-concept, values, educational plans, 
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careers). 

7. As the findings of this investigation are based upon a na-

tional data set, without correctioo for regional biases which n:ay 

create differing results, it is recommended that high school seniors 

in Virginia in the 1;_980 Surye:£ of Public School Seniors be can.pared 

with the HSB seniors to clarify deviations in the findings resulting 

from regional biases. 

8. Handicapped high school seniors in Virginia in the 1980 SUr-

Y!Y of Ptiblic School Seniors should be mnpared with the f5B handi-

capped seniors. 

Some caution must be noted concerning the HSB {1980) data set. 

Ebr example, 17 and 18 year old students ccmpleted the senior ques-

tionnaire without specific instructions.. It is also ~sible some 

students misinterpreted questioos. It was not likely tba:t students 

who reported as naving been in a i;hysically handicapped program or in 

'both an educatiaially and :Etiysically handicapped program had cnly a 

learning disability as a handicapping condition. Jbwever, even 

though some of the data may have been collected under uncertain cir-

o.mistances, HSB still remains the ItOSt current and complete data set 

an high scb:::ol students. 
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High School and Beyond is sponsored by the National Center for Education Statistics, an agency of 
the United States Department of Edueation. 

Thank you for accepting our invitation to participate in HIGH SCHOOL AND BEYOND. This is a 
voluntary but important national survey. We are pleased that you ha\re agreed to participate. Your 
cooperation and participation will help us learn more about the experiences of high school students 
and their plans for the future. 

AH information which would permit identification of the individual will be held in strict confidence. 
will be used only by persons engaged in and for the purposes of this survey, and will not be disclosed 
or released to others for any purposes except as required by law. 

SENIOR QUESTIONNAIRE 

STATE: 

SCHOOL NO: 

STUDENT NO: 

Prepared for the Nation.al 
Centi>!" for Education 
Statistics by the ~ atmnal 
Opinion Research Center 
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As a matter of policy, the National Center for Education Statistics is concerned with protecting the privacy 
of individuals who participate in voluntary surveys. We want to let you know that: 

1. Section 406 of the General Education Provisions Act (20-USC 122le-l) allows us to ask you the 
questions in this questionnaire. 

2. You may skip any question you do not wish to answer. 

3. We are asking you these questions in order to gather information about what happens to students 
as they move out of high school and make decisions about post-secondary education and work. 

4. Your responses will be merged with those of other students, and the answers you give will never be 
identified as yours. 

GENERAL INSTRUCTIONS 

PLEASE READ EACH QUESTION CAREFULLY. 

It is important that you follow the directions for responding to each kind of question. These are: 

(MARK ONE) 

What is the color of your eyes? (MARK ONE) 

Brown . . . . . . . . . . . . . . . . . . . . . . . . • . . . . . . . . . . . . . . . . . . • . . . • • . . . . . • . 0 
Blue .............................•......•..................... 0 
Green ..................••......•............•....•............ e 
Another color . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 0 

(MARK ALL THAT APPLY) 
i 

If the color of your eyes is green, ye 
would mark the oval to the right of 
green. 

Last week, did you do any of the following? (MARK ALL THAT APPLY) 

See a play ...•.•.....•.•...•.•••.•........•••.•..••.•.•.•..•... 0 
Go to a movie . . . . . . . . • . • . • • • • • • . . • • • • . • • . • • . . . . . . . . . • . . • • . . . . . . e 
Attend a sporting event . . . . • . • . • • • • • . • . . . . • . . . • . . . . . . . • • • . • • . . . • 

(MARK ONE OVAL FOR EACH LINE) 

If you went to a movie and attended 
sporting event last week. you would 
mark the two ovals as shown. 

Do you plan to do any of the following next week? (MARK ONE OVAL FOR EACH LINE) 
.!!!. Nat Sure .!!!.. If you plan to study at a friend's house, 

a. Visit a relative ............................ 0 ..... O ..... e do not plan to visit a relative. and are ni 

b. Go to a museum ........................... 0 ..... e ..... O sure about going to a museum next 
c. Study at a friend's house .••.•••...•..•..... e ..... O ..... O week, you would mark one oval on each 

line as shown. 
This questionnaire is not a test. We hope you will answer every question, but you may skip any question 
you do not wish to answer. 
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WE HOPE YOU WILL ANSWER EVERY QUESTION, BUT YOU MAY SKIP ANY QUESTION 
YOU DO NOT WISH TO ANSWER. 

1. When do you expect to graduate from high school? (MARK ONE) 
0 

I will leave high school before I graduate ...........•.•.. Q 
Now through June 1980 .............................••. Q 
July or August 1980 .................•.............•... ..Q 
September 1980 through January 1981 ..........•.•.... ·O 
February through June 1981 ........•.................. ·O 
After June 1981 .•.....................•...........•... ..Q 

2. Which of the following best describes your present high school program? (MARK ONE) 
0 

General .....••.•••.•........•...........•....•.•...... .Q 
Academic or college preparatory .................••..... Q 
Vocational (Occupational preparation) 

Agricultural occupations ............................. Q 
Business or office occupations .....•.......••••••••.•. .Q 
Distributive education ..••.............•...•.••.•...• .Q 
Health occupations .•................••............•. .Q 
Home economics occupations .........•.••••.......••• .Q 
Technical occupations ................•...•...•.••.•. -o 
Trade or industrial occupations ..........•........... O 

3. How often has each of the following been used in the courses you are taking this year? (MARK 
ONE OVAL FOR EACH LINE) 

Fairly often Frequentlv 

a. Listening to the teacher's lecture ...••.•.... O .......... O .......... O ......... 0 ..... . 
b. Participating in student-centered 

discussions .......•..........•........... 0 .......... O .......... 0 ..•.•.... 0 ..... . 
c. Working on a project or in a laboratory .•.•. O .......... o .......... O ......... O ..... . 
d. Writing essays. themes. poetry, or stories ... O ......... .O .......... O ......... Q ..... . 
e. Having individualized instruction 

(small groups or one-to-one with a 
teacher) .•••............................ 0 ......•.. .O .......... O ......... 0 ..... . 

f. Using teaching machines or 
computer-assisted instructions ........... O ......... Q .......... o ......... 0 · · .. · · 
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4. Starting with the beginning of the tenth grade and through the end of this school year how 
O much course work will you have taken in each of the following subjects! 

Count only courses that meet at least three times (or three periods) a week. (MARK ONE 
OVAL FOR EACH LINE) More 

than 
1/2 I 11/2 2 Zl/2 3 3 

None year !!!!:. years years I!!!!. years 1'.!!!!. 
a. Mathematics .............. 0 ..... O ..... O ...... o ...... a ..... 0 ..... o ..... O .. 
b. English or literature ..•... 0 ..... 0 ..•.. O .•.••. O .•.•.• a ..... 0 ..... 0 ..... O .. 
c. French ....•..•.•.....•.•. 0 ..... 0 ..•• '.0 •••••• o ...... a ..... o ..... o ..... o .. 
d. German .......•.....•.... 0 ..... O ..... O ..... .o ...... a ..... o ..... o ..... o .. 
e. Spanish ................••. O ..... O ..... O ...... O ...... a ..... O ..... O ..... O .. 
f. History or social studies ... 0 •.... o ..... o ...... o ..... a ..... O ....• o ..... o .. 
g. Science .......•.......••.. 0 ..... o ..... o ...... o ..... a ..... o ..... o ..... o .. 
h. Business. office. or sales .•. 0 ..... O ..... O ..... .0 ..... Q ..... 0 ..... O ..... Q .. 
i. Trade and industry ....••.. o ..... o ..... O ..... .0 ..... o ..... o ..... O ..... Q .. 
j. Technicalcourses ••..•••.. 0 ..... 0 ..... 0 ..... .Q ..... Q ..... o ..... o ..... Q .. 
k. Other vocational courses ... O ..... 0 ..... o ..... .O •.... Q ..... O ..... O ..... Q .. 

5. Which of the following courses have you taken. counting the courses you are taking this 
semester! (MARK ONE QV AL FOR EACH UNE) 

Y-. No. hawe 
have taken not taken 

a. First-year algebra ••.•••••• 0 ......... 0 ... . 
b. Second-year algebra ....... 0 ......... 0 ... . 
c. Geometry ••.••••••••••••••• 0 ......... 0 ... . 
d. Trigonometry ..•.••••••••• 0 ......... 0 •••• 
e. Calculus ..•.•...•.••••••.. 0 ......... 0 ... . 
f. Physics .•...•.•.•.•••••••. 0 ......... 0 ... . 
g. Chemistry .•••...••.•••.•. 0 ......... 0 ... . 

6. Have you taken any high school .courses in the follewing areas which have equipped you for a 
beginnins job in that area? (MARK ONE OVAL FOR EACI{ LINE) 

Y• No 
a. Agriculture, including horticulture ........•........ 0 ...... 0 . 
b. Auto mechanics .••••••••••••••••.••.••••.•••......• 0 ...... 0 . 
c. Commercial arts ..••••..••.••...•........•.•.•..•.. 0 ...... 0 . 
d. Computer programming or computer operations ...•• 0 ••••.. 0 . 
e. Construction trades: 

1. Carpentry, cabinet making, or millwork .•.•..... 0 ...•.. 0 . 
2. Electrical ••••••••••••••.••.......... ~ •••....... 0 •.•... 0 . 
3. Maaon.ry .••••••••••••••••..•...•......•.•...... 0 ...•.. 0 .. 
4. Plum.bins ........................................ 0 ...... Q . 

f. Cosmetoloa, hairdressing. or barbering •..•.•.•..... 0 ..•.•. a. 
g. Draftinc .......................................... 0 ...... 0 .. 
h. Elec1:ironiel ........................................ 0 ...... 0 .. 
i. Home economics. including dietetics and child care . 0 ...... 0 .• 
j. Machine shop •••••••••.•.•••••••....•••.•••••.••... 0 ...... 0 .. 
k. Medical or dental assisting ....•...••.•.•.......•.... 0 ....•. 0 .. 
I. Practical nursin8' ..•.•.•................••.•...... 0 ...... 0 .. 
m. Quantity food occupations .•••...............•...... 0 ...... 0 .. 
n. Sales or merchandising ...............•............ 0 ...... 0 .. 
o. Secretarial. stenographic. typing. or other 

office work ...................................... 0 ...... 0 .. 
p. Weldin&' .••..•.•....•••.•...•.................•.... 0 ...... 0 .. 
q. Other ......................................•...... 0 ...... 0 .. 

~~~..:...:....:~~:....:....::..=-:...:...:...:..:....:_~~~~~~~~~~~~~ 
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7. Which of the following best describes your gradeli so far in high school? (MARK ONE) 
0 

Mostly A (a numerical average of 90-100) ...........•.... O 
About half A and half B (85-89) ...............•......... 0 
Mostly B (80-84) ••.••••.•••.••••.••••••••••.•••••••.••.• Q 
About half Band half C (75-79) ..••••.•..............•.. O 
Mostly C (70·74) •.••••••....•.•••••••..••••••.•..•.•.... O 
About half C and half D (65-69) ........•......•.....•... O 
r,1 ostly D ( 60-64) . . • . . . • . . . • . . . • • . • ••............•..•..•. 0 
Mostly below D (below 60) .•••••••••...••.•..•.......... O 

8. For each of the high school subjects listed below, mark an oval for each statement that applies 
to you. (MARK ALL THAT APPLY FOR EACH SUBJECT) 

A. Mathematics 
a. I got mostly A's and B's in this subject .•....••.. O 
b. It will be useful in my future .••.....•..•...•... O 
c. It was interesting to me .•.....•................ O 
d. Took no mathematics courses ...•..........•.... O 

B. English or literature 
a. I got mostly A's and B's in this subject ..••..•... O 
b. It will be useful in my future ................... 0 
c. It was interesting to me ........................ 0 
d. Took no English or literature courses ........... O 

C. Business. office. or sales 
a. I got mostly A's and B's in this subject .••••••••• O 
b. It will be useful in my future ..•...•.••.......•• O 
c. It was interesting to me ........................ 0 
d. Took no business courses .....•................. O 

D. Trade or industry 
a. I got mostly A's and B's in this subject .......••• O 
b. It will be useful in my future .........•......... O 
c. It was interesting to me ........................ O 
d. Took no trade or industrial courses ..•.......•.. O 

9. Have you taken any of the following tests this year, or la.st year (or both)! (MARK ONE OVAL 
FOR EACH LINE) 

yes. both this 
year and last 

year 

Yes. 
this 

Yes. 
last No. did 

not take 

a. College Board SAT test ........ Q ......... Q ......... .Q .......... Q .. . 
b. ACT tests ....•................ Q ......... Q ......... .Q. ......... Q .. . 
c. Armed Services Vocational 

Aptitude Battery (ASVAB) .. Q ......... Q ......... 0 .•....... Q .. . 

10. When did you begin going to this school? (MARK ONE) 

Before 9th grade .......•..............•..•...........• 0 
Beginning of 9th grade ...............••............... 0 
During the 9th grade ....................•.•••......... 0 
Beginning oflOth grade ............................... 0 
During the 10th grade ................................. 0 
Beginning or during 11th grade ........................ 0 
Beginning or during 12th grade ........................ 0 



114 

11. Have you ever been in any of the foJlowing kinds of courses or programs in high school? (MARK 
0 ONE OVAL FOR EACH LINE) 

No Yes 

a. Remedial English (sometimes called basic or essential ............ 0 ...... 0 .. . 
b. Remedial Mathematics (sometimes called basic or essential) ...... 0 ..... 0 .. . 
c. Ad\-anced or honors program in English ......................... 0 ...... 0 .. . 
d. Advanced or honors program in Mathematics .................... 0 ...... 0 .. . 
e. Bilingual or bicultural program ................................. 0 ...... 0 .. . 
f. Family life or sex education ...•.......•......................... 0 ..... 0 .. . 
g. Alcohol or drug abuse education .........•...................... 0 ...... 0 .. . 
h. Special program for the educationally handicapped .............. 0 ...... 0 .. . 
i. Special program for the physically handicapped .......•.•....... 0 ...... 0 .. . 

12. During this school year about how much of your regular school day have you spent in course 
work at another school-averaged out over the school year? (MARK ONE) 

None ••............................................... 0 
About one period a day ........•....................... 0 
More than one period but less 

than half a day ............••.•.••.•.•••.•••••••••••. 0 
About half a day .........•...............•.•.•.••.•... 0 
More than half of the school day .....•.......•..•••••••• O 

13. Some students spend part of the school day in programs outside of any school in some kind of 
work or community service setting. Averaged over this school year. about how much of your 
school day have you spent in programs held someplace other than at a school? (MARK ONE) 

None ••••...........................•................. 0 
About one period a day ..•.........•...........•.•..... 0 
More than one period but less 

than half a day .............................•.•.•••.. 0 
About half a day .................•........••..•.•.••.. 0 
More than half of the school day ...•.............•..••.. 0 

14. Have you ever heard of or participated in any of the following high school educational 
0 programs? (MARK ONE OVAL FOR EACH LINE) Have heard 

a. Cooperative Vocational Education 

Never hard 
of tbia 

prosram 

of thi1 
program but 

have not 
participated 

Have 
participated 

in this 
prorram 

Program (Co-op Program) ....•.......... 0 ............. 0 .............. 0 .......... . 
b. · High School Vocational Education 

Work-Study Program .•....•••...••••••• 0 ............. 0 .............. 0 .......... . 
c. Talent Search ................••...•..•..•. 0 ............. 0 .............. 0 .......... . 
d. Upward Bound ........•......••....•.•.•. 0 ............. 0 .............. 0 .......... . 
e. Continuation High School ....•..•.......•.• 0 ............. 0 .............. 0 .......... . 
f. Alternative High School ....•..........•.•. 0 ............. 0 .............. 0 .......... . 
g. Special School for pregnant girls 

or mothers ..........................••.. 0 ............. 0 .............. O .......... . 
h. CETA Work Programs (such as the 

Youth Employment and Training 
Program or the Conservation 
Corps) .................................. O ............. O .............. O .......... . 

i. Junior ROTC ............................. O ............. O .............. a ......... . 
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15. Approximately what is the average amount of time you spend on homework a week? 
(MARK ONE) 

No homework is ever assigned .....•.......•............ 0 
I have homework, but I don't do it ...........•.••.•..•••• 0 
Less than 1 hour a week .........•••••........•..•..•••. 0 
Between 1 and 3 hours a week ..•..•.....•...•.••...••••• 0 
More than 3 hours, less than 5 hours a week ..•.••....•••• O 
Between 5 and 10 hours a week ..••...•....••..•..•••••• O 
More than 10 hours a week ....••...•..•..•......••.• ~ •.. O 

16. Between the beginning of school last fall and Christmas vacation, about how many days were 
0 you absent from aehool for any reason, not counting illness? (MARK ONE) 

None ..•.•••.••................•.•.•.•••.•.••...••.••.. 0 
1 or2 days ••••••••••••••••••••••••••••••••••••••••••••• O 
3or4days .•••......•............•.....•...........•... 0 
5 t.o 10 days .........•.............................•••.. 0 
11to15days .....................•.....•.•...•.....•.•. 0 
16 to 20 days ..•................••.••.........•....•.•.• 0 

. 21 or more ••••••••••••••••••••••••••••••••••••••.••••••• o 

17. Between the beginning of school last fall and Christmas vacation. about how many days were 
0 you late to school? (MARK ONE) 

None ........•.................. : . .•.........•.....•••• O 
lor2days ....•.•...........•.....••.....•.•.......•..• 0 
3or4days ..........................................•.. 0 
5to10 days ......•.•................•.........•........• Q 
11to15 days ....................•..........•.•....•..•. Q 
16 to 20 days .••.••••....•.•••.•••••..•••••••••••••••••• 0 
21 or more .•......•..•.....................••........•. 0 

18. How old were you when you first worked for pay, not counting work around the house? 
(MARK ONE) 

11 or younger .... ~ ...•..........••..•....•.•.••....•... 0 
12 .•••.•••...••• ; •.....•..•....•••.•.••••••.••••••••••• o 
13 ...............•.•.................•..............•.. 0 
14 .......•••....•..........•••..•..•••.....•.•.••..••.• 0 
15 ...................................................... 0 
16 ...................................................... o 
17 ....................................... ill ••••••••••••• o 
18 ..••.•..•....•...............•.....•.•..•••••.••••••. 0 
19 ••.•••.•...•••.••.••••.•..•••••••••••••••••••••••••.• 0 
20 or older ..•.••..•..........••...••..•...•••.••....•.• 0 
Never have worked for pay ............................. O 
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19. Did you do any work for pay last week, not counting work around the house? (MARK ONE) 

Yes ............... 0 
No ............... 0 

20. Were you Jooking for a job last week? (MARK ONE) 

Yes ............... O 
No ............... 0 

21. When was the most recent time you worked for pay, not counting work around the house? 
(MARK ONE} 

Never worked for pay .................................. 0 

Last week .............................................. 0 
Within the past month, but not la.st week ...........•.... 0 
Within the pa.st 8 months ............................... 0 
Sinee school started last fall .........................•... 0 
Last summer ..•.....••......•............•............. 0 
Before that ...•.................•.............•........ 0 

22. How many hours do/did you work a week on your current or most recent job? (MARK ONE) 

None, never worked for pay ............................. 0 

14 hours per week .........•...................•....... 0 
5-14 hours per week .....•.•..........•.............•... 0 
15-21 hours per week .•.............•..•.........•...••. 0 
22-29 hours per week ................................... 0 
30-34 hours per week ...........................•.•....• 0 
35 hours or more per week ...........••...•...........•. 0 

23. How much do/did you earn per hour on that job (your current or most recent job)! 
(MARK ONE) 

Have not worked for pay .........•...........•...•••••.• 0 

Less than $1.50 per hour ............... , .........•...... 0 
$1.50 to $1.99 .•.•......•......•.•.........••••.•.•••... 0 
$2.00 to $2.49 ...•..•.....•...•..•.•..•.•••.•.•..•••••.. 0 
$2.50 to $2.89 ....•..•.••....•••..•....•.....•...•.•.••. 0 
$2.90 to $3.09 •••••.•..•....••••..••......••••••••.••••• o 
$3.10 to $3.49 •......••.•.•.••.•..•.....••••.•••••..••.• o 
$3.50 to $3.99 ...•....•.....•••.••....•..•.•.••.•.•••••• 0 
$4.00 per hour or more ....•..........................•. 0 
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24. Which of the job categories below comes closest to the kind of work you do/did for pay on your 
current or most recent job? (If more than one kind of work, choose the one which paid you the 
most per week.) (MARK ONE) 

Have not worked for pay ......•......................... 0 

Lawn work or odd jobs ..•.•...•...•..........•......... O 
Waiter or waitress in a restaurant or drive-in ............ O 
Babysitting or child care ..............................• O 
Farm or agricultural work ...•.........•..•.•.......••. O 
Factory work, unskilled or semi-skilled ..•............... O 
Skilled trade ..•.•......•....•.••..•......•....••....... 0 
Other manual labor .................................... O 
Store clerk or salesperson ............•.•............•... Q 
Office or clerical ..••.•..............•............••.•.. O 
Hospital or health .....•.. : .......................•..... O 
Other ...........•...................•..........•....... O 

25. Is your current job (or was your most recent job) a CETA-sponsored job or another job 
supported by· government funds, or is it for a private company? (MARK ONE) 

H:ave not worked for pay .. , ............•.•.............. O 

CETA-sponsored youth employment job ................. O 
Other government-funded job ..........................• O 
Private company ....•.................................. Q 
Other ....••...•.••.........................•........... O 
Don't know ............................•............... Q 

26. At your current or most recent job. about what proportion of the time is (was) spent on training 
(not on just doing your regular work on the job)? (MARK ONE) 

Have not worked for pay .............................•.. O 

Almost no time in training ..........•................... O 
Less than one-quarter of the time ..........•.•.....•..... O 
About a quarter of the time ............................. Q 
About half of the time ...............................•.. O 
More than half the time in training ..•................... o 

27. In describing your present or most recent job, would you say it is ••• (MARK ONE OVAL FOR 
EACH LINE) 

Never worked 

a. A place where people goof off? ......... O ......•... O ......... 0 ..... . 
b. Something you do just for the money? ... O .......... O ......... 0 ..... . 
c. More enjoyable than school? ............ O .......... O ......... 0 ..... . 
d. Encourages good work habits? ......... O .......... O ......... O ..... . 
e. More important for you than school? .... O .......... O ......... 0 ..... . 
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28. What is the lowest hourly wage you would be willing to accept for a job while you are still in 
high school? (MARK ONE) 

Below $1.50 ........•...............•....•............•. 0 
$1.50 .•..................•.....••..•...•.............•. 0 
$1.75 .......•............•.....•.....................•. 0 
$2.00 .....•.•.•........•.......•....................... 0 
$2.25 •••..•.•...••.••••....•••.••......•...•.••.•.....• 0 
$2.50 .•...•.•.•.....••...••••••••.••••.••••.•..•..•.•.. 0 
$2.75 .•...••....•..••..•..•..•.•••...•................. 0 
$3.00 ••................................................ 0 
$3.25 ..•.................................•..........•.. 0 
$3.50 ....................................•..•..•....... 0 
$3.75 ........•..............•.......•...•.•.•..••...••. 0 
$4.00 per hour or more .•.•.•••••••.••••........•....... 0 
Would not accept any job .•••.....•..................... 0 

29. What is the lowest hourly wage you would be willing to accept for a job after you graduate from 
high school? (MARK ONE) 

Below $1.50 ....•................••.....•..••...••..•.•. 0 
$1.50 ...............•...........•.••.•••.....••.•...••. 0 
$1.75 .•......• : .••.•.•......•..•..•..•.....•.•..•...... 0 
$2.00 .•..•.........•................................... 0 
$2.25 .......•••.••••.•.••••••••••••••••••.•••••••.••••• 0 
$2.50 ......•.............•......................•...... 0 
$2.75 ..•....•...•...................................... 0 
$3.00 ..••.•••••••..•.....•••...•..•.•..•.....••.•.••••. 0 
$3.25 .............•..........................•....•.... 0 
$3.50 ..•.........................•...•...•..••.••.•.•.. 0 
$3.75 ..........•...••..•..••..••.........•....•.•••.•.. 0 
$4.00 per hour or more .....•..•••...................... 0 

30. During last summer (summer of 1979), about how many hours per week did you work for pay 
outside your own home? (MARK ONE) 

None ....•.•.....••...•.....................•........•. 0 
1-4 hours per week •...........•........••.......••.•... 0 
5-14 hours per week .........••.•••.•.......••..•.•..... O 
15-21 hours per week •.....•.....•...................... O 
22-29 hours per week ....................•.......•..•... O 
30-34 hours per week ..........••...•.•.•......•........ O 
35 hours or more per week •..•..•...•.•....••.•..•...... O 

31. During the school year before this one, about how many hours per week on the average did you 
work for pay outside your own home? (MARK ONE) 

None ......•.•.••.•.......•...............•.••......... 0 
1-4 hours per week .................•..•.•.............. 0 
5-14 hours per week .....•....•..•..•....••....•...•..•. 0 
15-21 hours per week ................................... 0 
22-29 hours per week ................................... 0 
30-34 hours per week ........•.......................... O 
35 hours or more per week .............................. O 
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32. Have you participated in any of the following types of activities either in or out of school this 
year? (MAKE ONE OVAL FOR EACH LINE) 

Have 
not 

participated 

Have 
participated 
actively (but 

not as a leader 
or officer) 

Have 
participated 
as a lead« 
or officer 

a. Varsity athletic teams .....•......•........ 0 .............. 0 ............. O ......... . 
b. Other athletic teams - in or 

out of school ....................•........... 0 .............. 0 ............. 0 ......... . 
c. Cheer leaders. pep club. 

majorettes .•..•...•.....•••....•.......... O .............. 0 ............. O ......... . 
d. Debating or drama .•.•.................... O .............. O ............. Q ......... . 
e. Band or orchestra. ..•.•...••.•.•........... O ..••.......... 0 ............. O ......... . 
f. Chorus or dance .••..••...••.....•.•..•.•.. O .•............ O ............. Q ......... . 
g. Hobby dubs such as photography, 

model building, hot rod, electronics, 
crafts •••••••.•••..•.•...•••••••••••..•.• o .............. 0 ............. o ......... . 

h. Honorary clubs. such as Beta Club or 
National Honor Society .................. O .............. O ............. Q ......... . 

i. School newspaper. magazine. yearbook, 
annual .................................. Q .............. Q ............. O ......... . 

j. School subject-matter clubs. such as 
science. history, language, business, 
art ..................................... o .............. o ............. o ......... . 

k. Student council. student government. 
political club ............................. 0 .............. O ............. O ......... . 

l. V oeation.a.l education elubs, such as 
Future Homemakers, Teachers, 
Farmers of America. DECA, 
FBLA. or VICA ................••..•.••. 0 ..•...•....... O ............. 0 ......... . 

m. Youth organizations in the community, 
such as Scout.s, Y, etc. . .................. O .............. 0 ............. 0 ......... . 

n. Church activities, including youth 
groups ..........•••.•.•.••.....•...•.•.• 0 .............. 0 ............. 0 ......... . 

o. Junior Achievement ......•.......•........ 0 .............. 0 ............. 0 ......... . 

33. In the past year, have you tried to enlist into~ branch of the Armed Services! (MARK ONE) 

Yes .............................................•...... O 
No, but I plan to try to enlist soon ••.....•.....•......... O 
No. and I don't plan to enlist ...........•......••••...... O 

34. Have you been accepted by or sworn into any branch of the Armed Services? (MARK ONE) 

No ...... - ,. ....... <\'\ .......... ~ ~ .......... "" .............................................. 0 
Yes. and I will enter basic training later 

on this year in the. . . 
Army ................•.•......•.•........... 0 
Navy .....................•.......•......... 0 
Air Force .............•....•...••..•....•... 0 
Ma.r ine Corps ..........•..••............•... 0 
Coast Guard ................................. O 

Yes, but I decided not to enter any service ............... O 
I have not heard yet .................................... 0 
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35. How much do you agree with each of the following statements about your high school? (MARK 
ONE OVAL FOR EACH LINE) 

L School should have placed more 
emphasis on basic academic 
subjects (math. science. 

Agree 
~ 

Agree 
somewhat 

Disagree 
somewhat 

Disagree 
strongly 

Does not 
apply 

English, etc.) •••.•••••..••....... 0 ..••..••. 0 ........• 0 .......... O .......... 0 .. 
b. School should have placed more 

emphasis on weational and 
technical programs ..•..•.....•.. o ......... O ......... o .......... a ......... o .. 

c. School did not offer enough 
practical work experience ....•.. O ......... 0 .•....... O .......... a ......... O .. 

d. School provided me with 
counselinl' that will help me 
continue my education ...•....... O ......... 0 .•..•.•.. O .......... a ......... O .. 

e. School provided me with 
counseling that will help me 
find emp~oyment ••...•..•....... o ......... O ......... o .......... a ......... O .. 

36. Which of the followins people live in the same household with you? (MARK ALL THAT 
0 APPLY) 

L I live alone ...••...•............................... 0 
b. Father ............................................ 0 
c. Other male guardian 

(step-father or foster father) .•....•.............. 0 
d. Mother ........................................... 0 
e. Other female iuardian 

(step-mother or foster mother) ...•..•.•••...•.... 0 
f. Brother(s) and/or sister(s) 

(including step- or half-) ••••••••..••.••.•.•...•.. 0 
g. Grandparent(s) .••.•.•.•..•.•..............•....•.. 0 
h. My husband/wife •••••.•.•••.•••.....•....•.•...... 0 
i. My child or my children .....•..................... 0 
j. Other relative(s) (children or adults) .•....•......... 0 
k. Non-relative(s) (children or adults) ................. O 

37. Did your mother (stepmother or female guardian) usually work during the following periods of 
your life? (MAKE ONE OVAL FOR EACH LINE) 

Did not Worked Worked Does not 
work part·time full·time Don't know apply 

L When you were in high school .•••...•.. 0 ....•..... 0 .•••..... 0 . ......... 0 .......... 0 
b. When you were in elementary school ... 0 ...•.•.... 0 ..•...... 0 .......... 0 ...•...... 0 
c. Before you went to elementary school .•. 0 .•..•..... 0 .......•. 0 .......... 0 .......... 0 

The next questions ask about your parents or guardians. Please answer for those parents with whom 
you are now living. For example, if you have both a natural father and a step-father or other male 
guardian, answer for the male who lives in the same household with you. If you are living with 
neither, use the category-'Oo not live with father (stepfather or male guardian). 

Please answer for the ,,same persons in later questions that ask about your father or your mother. 
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38. Please describe below the job most recently held by your father (stepfather or male guardian), 
0 even if he is not working at present. 

Which of the categories below comes closest to describing that job? (MARK ONE) 
. 

Do not live with father (stepfather or male guardian) ..•••.•.•.•...•.......•....•••••.•.•••.. Q 
CLERICAL such as bank teller. bookkeeper, secretary, typist. mail carrier, ticket agent •.•... Q 
CRAFTSMAN such as baker. automobile mechanic, machinist. painter, plumber, 

telephone installer, carpenter .••••.•••••.............••................•...•••.......... ·O 
FARMER. FARM MANAGER ....••.............•..•..............•......•.•...•........ ·O 
HOMEMAKER OR HOUSEWIFE ONLY .......•.•...•.•..•...•.......••..........•..... ·O 
LABORER such as construction worker, car washer, sanitary worker. farm laborer .....•... ·O 
MANAGER. ADMINISTRATOR such as sales manager, office manager, school 

administrator, buyer, restaur.mt manager. government official ......................•••.. ·O 
MILITARY such as career officer, enlisted man or woman in the Armed Forces ............. ·O 
OPERATIVE such as meat cutter, assembler, machine operator, welder, taxicab, 

bus. or truck driver .•..••••••••.••.......••.......••••...............................•.. Q 
PROFESSIONAL such as accountant. artist, registered nurse, engineer, librarian, 

writer, social worker, actor. actress, athlete, politician, but not including school 
teacher .•..•••..•..••.••...••.................•............•..............•.•.•......... Q 

PROFESSIONAL such as clergyman, dentist. physician, lawyer, scientist, college 
teacher ....................••....•..•..•..........•..................•.................. Q 

PROPRIETOR OR OWNER such as owner of a small business, contractor, restaurant 
owner .•••......•....•.•••..•.••.•...................• : ................................. o 

PROTECTIVE SERVICE such as detective, police officer or guard. sheriff. fire fighter ....... Q 
SALES such as salesperson, advertising or insurance agent, real estate broker ................ Q 
SCHOOL TEACHER such as elementary or secondary ...................................... Q 
SERVICE such as barber, beautician, practical nurse. private household worker, 

janitor, waiter ••.••••••.••••••••••••••.•.•.••••••......•..•..•....••• : ••••••••••.•••.•• ·O 
TECHNICAL such as draft.sman. medical or dental technician, computer programmer .•..... Q 
Never worked ............•....•.•....•.•..•........•......................•.•...••... · · · · ·O 
Don't know •.•.••...••.•.••.•••••..•.........••..••.•.•......•.............••..••.. • . · · · · ·O 

39. What was the highest level of education your father (stepfather or male guardian) completed? 
0 (MARK ONE) 

Do not live with father (stepfather or male guardian) ..................•....•.•.............. 0 

Less than high school graduation ................•.•........................................ 0 
High school graduation only .•••.•.•................................••..................... 0 

Vocational. trade. or business { Less than two years ...•.........•................. 0 
school after high school · · · .. · · · Two years or more ................................ 0 

Less than two years of college ...................... 0 
Two or more years of college 

(including two-year degree) ..................... 0 
College program . . . . . . . . . . . . . . . . . . . . Finished college (four- or five-year degree) ......... 0 

Master's degree or equivalent ..................... · 0 
Ph.D .• M.D .. or other advanced 

professional degree .......................... -· · 0 

Don't know .......................................................... · · . · · · ........... · · · · 0 
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40. How much of his life has your father (stepfather or male guardian• spent in the United States? 
(MARK ONE) 

All or almost all ...................................... 0 
More than 20 years. but not all ........................ 0 
About 11-20 years ..•.•...••.•..............•...•..... 0 
About 6·10 years ...••.•••.••......................... 0 
About 1-5 years , ••••.•••••••••• , ...•.•.••...•.••.•.•. 0 
Don't know ...........•.••.•..•.........•..•.......... 0 

41. Please describe below the job most recently held by your mother (stepmother or female 
0 guardian) even if she is not working at present. 

Which of the categories beJow comes closest to describing that job? (MARK ONE) 
I 

Do not live with mother (stepmother or female guardian) ............•....................... 0 
CLERICAL such as bank teller, bookkeeper, secretary, typist, mail carrier, ticket agent ...... 0 
CRAFTSMAN such as baker. automobile mechanic, machinist. painter, plumber, 

telephone inl:italler, carpenter .•.........•................................................ 0 
FARMER.FARM MANAGER ............................................................ 0 
HOMEMAKER OR HOUSEWIFE ONLY .......................... ." ...................... 0 
LABORER such as construction worker, car washer. sanitary worker. farm laborer .......... 0 
MANAGER. ADMINISTRATOR such as sales manager, office manager. school 

administrator, buyer, restaurant manager, government official ............................ 0 
MILITARY such as career officer. enlisted man or woman in the Armed Forces .............. 0 
OPERATIVE such as meat cutter, assembler, machine operator, welder. taxicab, 

bus, or truck driver ...........••...........•......................•..................... 0 
PROFESSIONAL such as accountant, artist, registered nurse, engineer. librarian, 

writer, social worker, actor actress, athlete, politican, but not including school 
teacher ...•............•.............................•.................................. 0 

PROFESSIONAL such as clergyman, dentist. physician, lawyer, scientist, college 
teacher .•............................................................................... 0 

PROPRIETOR OR OWNER such as owner of a small business, contractor, restaurant 
owner ..•.•.......•......•........•......•.............•.••...•••......•................ 0 

PROTECTIVE SERVICE such as detective, police officer or guard. sheriff. fire fighter ....... 0 
SALES such as salesperson, advertising or insurance agent. real estate broker ................ 0 
SCHOOL TEACHER such as elementary or secondary ...................................... 0 
SERVICE such as barber, beautician, practical nurse, private household worker 

janitor, waiter .•.....•.................•...............•.....•••........................ 0 
TECHNICAL such as draftsman, medical or dental technician. computer programmer ....... 0 
Never worked ••.•..•.......•.............•....•.........•.•••••.•.••.........••........... 0 
Don't know ••.•••..•.••......•...••....•...............•..••••••••••........•............. 0 
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42. What was the highest level of education your mother (stepmother or female guardian) 
0 completed? (MARK ONE) 

Do not live with mother (stepmother or female guardian) ...............••..•...••.•.••..••.•. 0 

Less than high school graduation .....•......•••.•••• ~ ••...•..........•..•••......•••••.••..• O 
High school graduation only ...••.•••..•....••••••••••••.........•...••..•.•.••.•••.••....•. 0 

Vocational. trade or business 
school after high school 

• If' ....... . { Less than two years ...........•...••.•.•..••••..... O 
Two years or more ....•......••••..•••.•.•••.•• -·-. O 

Less than two years of college ...•..•..••.•.......... 0 
Two or more years of college 

(includingtwo-year degree) •.•.....•..••..•.•.•.. O 
College program . . . . • . . . . . . . . . • . . . • • Finished college (four- or five-year degree) •..••••... O 

Master's degree or equivalent .................•..... O 
Ph.D., M..D., or other advanced 

professional degree .........•............••...... O 

Don't know .•..•......•.....•...•..••...•..••••.•..•...•..................•.............•.. O 

43. How mu.di of her life has your mother (stepmother or female guardian) spent in the United 
States! (MARK ONE) 

All or almost all . . . . . . . . . . . . . . . . . . • . . . . . . . . . . . . . . • . . . . . 0 
More than 20 years. but not all ..•••.••.......•••.•..... O 
About 11-20 years ...........•.••••••.••.•..•..•••...•. 0 
About 6-10 years . . . . . . . . . . . . . . • . . • . . . . . . . . . . . . . . . . . . . . 0 
About 1-5 years . • . . • . . • • . • • • • • • • • • • . • . • . • • • • . • • • • • • • . . 0 
Don't know. • •.... : •....•.•...••.•••••.••.••....•••••.. 0 

44. Were you born in the United States! (MARK ONE) 

Yes ............... 0 
No .•••..•........ 0 

45. How much of your life have you spent in the United States? (MARK ONE) 

All or almost all ........................................ 0 
More than 10 years. but not all .....•....•......••....... 0 
About 6-10 years .••.••••..••••.•.••.•.••.•.••..••••••.• 0 
About 1-5 years ••.•••.•••.•••••••••••••••.••••••••••••. 0 

46. Are the following statements about your parents true or false? (MARK ONE OVAL FOR 
EACH UNEt 

Does 
not 

Tnie ~ ~ 

a. My mother (stepmother or female guardian) keeps close 
track of how well I am doing in school ..................... 0 ..... 0 ..... 0 ... . 

b. My father (stepfather or male guardian) keeps close 
track of how well I am doing in school ..................... 0 ..... 0 ..... 0 ... . 

e. My parents (or guardians) almost always know where 
I a.m anrl wh::it T'm rlnincr 
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47. How often do you spend time on the folJowing activities outside of school? (MARK ONE OVAL 
FOR EACH LINE) . 

a. Visiting with friends at a local 

Rarely 
or 

never 

Less than 
once a 
week 

Once or 
twice a 

week 

Every day 
or almost 
every day 

gathering place ..................... 0 .......... 0 .......... O ......... 0 ..... . 
b. Reading for pleasure .................. O .......... O ......•... O ..•...... 0 ..... . 
c. Going out on dates ..................... O ......... .O .......... O ......... 0 ..... . 
d. Just driving or riding around 

(alone or with friends) ........•...... O ...•••... .O .......... O ......... 0 ..... . 
e. Talking with friends on the telephone .. O ......... Q .......... O ......... O ..... . 
f. Thinking or daydreaming alone ........ O ••........ O .......... 0 ......... 0 ..... . 
g. Talking with your mother or father 

about personal experiences .....•.... O •...•.... .O .......... O ......... 0 ..... . 
h. Reading the front page of the 

newspaper ....•......•.....•..•.•... 0 ......... Q .......... Q ......... 0 ..... . 

48. During week days about how many hours per day do you watch TV? (MARK ONE) 
' 

Don't watch TV during week ......•••......•...•....•.. 0 
Less than 1 hour . . . . . . . . . . . . . . . . • • . . . . . . . . . . . • . . . . . . . . 0 
1 hour or more, ·less tha.n 2 .•••...•.•••....•.•.•..•..... 0 
2 hours or more, less than 3 ............................ 0 
3 hours or more, less than 4 •......•...•••.•.••••...•... O 
4 hours or more. less than 5 ....•....••..•..••....•.•••. O 
5ormore ..•.••....•.......•.....•.................... 0 

49. How much has each of the foJlowing persons influenced your plans for after high school? 
(MARK ONE OVAL FOR EACH LINE) 

Not at all Somewhat A great deal 

a. Your father ............... 0 ......... 0 ......... 0 ..... . 
b. Yourmother .•........•... 0 ......... 0 ......... 0 ..... . 
c. A guidance counselor ...... 0 ......... 0 ......... 0 ..... . 
d. Teachers .................. 0 ......... 0 ......... 0 ..... . 
e. Friends or relatives 

about your own age ...... 0 ......... 0 ......... 0 ..... . 
f. Military recruiters ........ O ......... 0 ......... O ..... . 
g. College recruiters ...•..... O ......... 0 ......... 0 ....•. 
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50. What do the foHowing people think you ought to do after high school? (MARK ONE OVAL 
FOR EACH LINE) 

Go to 
~ 

Get a 
full·time 

job 

Enter a 
trade 
school 
or an Enter 

appren· military 
ticeship . service 

They 
don't 
care 

I 
don't 
know 

Does 
not 

apply 

a. Yourfather ............... Q ..... Q ..... o ..... Q ...... Q ..... o ..... Q .. . 
b. Yourmother ......•••..••• Q ..... Q ..... Q ..... Q ...... Q ..... Q ..... Q .. . 
c. A guidance counselor ..••.• O ..... 0 ..... Q ..... Q ...... o ..... 0 ..... O .. . 
d. Teachers ..........••.....• o ..... Q ..... o ..... Q ...... o ..... o ..... Q .. . 
e. Friends or relatives 

about your own age .•.••. o ..... Q ..... Q ..... Q ...... Q ..... o ..... o .. . 

51. Please think of your closest friend in this school who is a senior. As far as you know. are the 
following statements true or false for himiher? (MARK ONE OVAL FOR EACH LINE) 

J!!!! False 

a. Gets good grades .........•.... 0 ..... 0 .. 
b. Is interested in school ........•. 0 ..... 0 .. 
c. Attends classes regularly •••... O ..... Q .. 
d. Plans t.o go to college .••••••••. o ..... O .• 
e. Is popular with others ..•...... O ..... Q .. 

52. How much has each of the following int.erfered with your education at this school? (MARK ONE 
OVAL FOR EACH LINE) 

Not at all Somewhat A geat deal 

a. Courses are too hard ..•.... O ......... 0 ......... O ..... . 
b. Find it hard t.O adjust 

to school routine .•..•.••. 0 ......... 0 ......... O ....•. 
c. Poor teaching ......•••••.. Q ......... 0 ......... O ..... . 
d. Poor study habits .•.•....•• 0 ........• 0 ....••.•. 0 .•...• 
e. Courses are too easy .•.•••• O ......... 0 ......•.• O ..•.•. 

53. Please rate your school on eaeh of the following aspects. (MARK ONE OVAL FOR EACH 
LINE) 

Don't 
Poor E!!!. ~ Excellent ~ 

a. Condition of buildings and classrooms ...... 0 ....• 0 ...... 0 ...... 0 ..... 0 .. 
b. Library facilities ...•....••.•.............. 0 ..... 0 ...... 0 ...... 0 ..... 0 .. 
c. Quality of academic instruction .•••........ 0 ..... O ...... 0 ...... 0 ..... 0 .. 
d. Reputation in the community .......••..... 0 .•... O ...... O ...... O ..... 0 .. 
e. Teacher interest in students ......•......... 0 ..... O ...... O ...... 0 ..... 0 .. 
f. Effective discipline ........................ O ..... O ...... 0 ...... 0 ..... 0 .. 
g. F a.irness of discipline .....•................ 0 ....• 0 ...... 0 ...... 0 ..... 0 .. 
h. School spirit ......•...••.•....•........... 0 ..•.. 0 ...... 0 ...... 0 ..... 0 .. 
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54. Does your high school have a minimum competency or proficiency test-that is. a special test that 
all students must pass in order to get a high school diploma? (MARK ONE) 

Yes .............. 0 
No .............. 0 
Don't know • • • • . . 0 

55. Have you taken a minimum competency or proficiency test yet? (MARK ONE) 

School does not have such a test ......................... 0 

Yes .......•.•...•.•.................................... 0 
No .................................................... 0 
Don't know ............................................ 0 

56. Did you pass or fail or don't you know the results yet? (MARK ONE) 

Did not take such a test ................................. O 

Passed ................................................. O 
Failed .............................•..........•..•..... o 
Don't know results yet .................................. o 

57. How important is each of the following to you in your life? (MARK ONE OVAL FOR EACH 
LINE) 

Not 
important 

Somewhat 
important 

Very 
important 

a. Being successful in my line of work .............. 0 .......... 0 .......... 0 .. . 
b. Finding the right person to marry and 

having a happy family life .•.••....•..•....... 0 .......... 0 .......... 0 .. . 
c. Having lots of money ..•......••...•.•....•..... 0 .......... 0 .......... 0 .. . 
d. Having strong friendships ...........•.......... 0 .......... 0 .......... 0 .. . 
e. Being able to find steady work .................. 0 .......... 0 .......... 0 .. . 
f. Being a leader in my community ................ 0 .......... 0 .......... 0 .. . 
g. Being able to give my children better 

opportunities than I've had ..•.....•.•..•...... 0 .......... 0 .......... 0 .. . 
h. Living close to parents and relatives .•......•.... 0 .......... 0 .......... 0 .. . 
i. Getting away from this area of the 

country ..•.•...•.......•..•.................. 0 .......... 0 .......... 0 .. . 
j. Working to correct social and economic 

inequalities .................................. 0 .......... 0 ...•...... 0 .. . 
k. Having children ...•......•....•.•........•..... 0 ........•. 0 .......... 0 .. . 
l. Having leisure time to enjoy my own interests .... 0 .......... 0 .......... 0 .. . 
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58. How do you feel about each of the foJlowing statements? (MARK ONE OVAL FOR EACH 
UNE) 

Agree Diaagree No 
~ Agree Disal{l"ee atrongly opinion 

a. I take a positive attitude toward 
myself ....•....••..••..••••••••••••• O ..... O ..... 0 ...... 0 ..... 0 ... . 

b. Good luck is more important than 
hard work for success .•••.•......••. 0 .•.•. 0. . . . . 0 ...... 0 ..... 0 ...• 

c. I feel I am a person of worth, 
on an equal plane with others •.....•. O .•... O ..... 0. ..... O ..... O .... 

d. I am able to do things as well 
as most other people ...•...••.••....• 0 ..... 0 ..... 0 ...... O ..... 0 ... . 

e. Every time I try to get ahead. 
something or somebody stops me .•••. 0 ..... 0 ..... 0 ...... O ..... 0 ... . 

f. Planning only makes a person 
unhappy, since plans hardly 
ever work out anyway ............... 0 ..... 0 ..... O ...... 0 ..... 0 ... . 

g. People who accept their condition 
in life are happier than those 
who try to change things .......•.... o ..... 0. . . . . a ..... 0 ...•. 0 .••. 

h. On the whole, I am satisfied 
with myself ......................... 0 ..... 0 ..... 0 ...... O ..... 0 .•.• 

i. What happens to me is my 
owndoing .........•............•... 0 ..... 0 ..... 0 ...... 0 ..... Q ... . 

j. At times I think I am no 
good at all .....................•.... O ..... o ..... O ...... o ..... O ... . 

k. When I make plans, I am almost 
certain I can make them work ....... 0 ..... 0 ..... O ...... O ..... O ... . 

l. I feel I do not have mqch to 
be proud of : .......•..........• : .... 0 ...•• 0 ..... 0 ..... Q ..... Q .... 

59. Are the following statements about your experiences in school true or false? (MARK ONE 
OVAL FOR EACH LINE) 

I!:!!!. False 
a. I am satisfied with the way my education is going ................ 0 ..••.• Q .. 
b. I have had disciplinary problems in school during the last year .... 0 ...... 0. .. 
c. I am interested in school ..................•..•................•. 0 ...... 0. .. 
d. I have been suspended or put on probation in school .............. 0 ...... 0 .•• 
e. Every once in a while I cut a class ..........•...•................ 0 .•.•.. 0 .. 
f. I don't feel safe at this school ..............•.•..................• 0 ...... 0 .•. 

60. During the past month. have you felt so sad. or had so many problems. that you wondered if 
anything was worthwhile? (MARK ONE) 

Yes, more than once ...........................•....... 0 
Yes. once .............................•............... 0 
No ...........................................•.•..... 0 
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61. Are the following statements about yourself true or false? (MARK ONE OVAL FOR EACH 
LINE) 

True False 

a. I have been in serious trouble with the law ....... 0 ..... 0 .. . 
b. I am overweight ................................ 0 ..... 0 .. . 
c. Others think of me as physically unattractive .... 0 ..... 0 .. . 
d. I am popular with other students in my class ..... 0 ..... 0 .. . 
e. I like to work hard in school ..................... 0 ..... 0 .. . 
f. I enjoy working for pay ......................... 0 ..... 0 .. . 
g. I will be disappointed if I don't 

graduate from college ........................ 0 ..... 0 .. . 

62. Write in here the name of the job or occupation that you expect or plan to have when you are 
0 30 years old. Even if you are not at all sure, write in your best guess. 

(WRITE IN) 

Which of the categories below comes closest to describing that job! (MARK ONE) 

CLERICAL such as bank teller, bookkeeper, secretary, typist. mail carrier. ticket agent ........ O 
CRAFTSMAN such as baker, automobile mechanic, machinist, painter. plumber, 

telephone installer. carpenter .............................................................. O 
FARMER.FARM MAN AGER .............................................................. O 
HOMEMAKER OR HOUSEWIFE ONLY ................................................... O 
LABORER such as construction worker, car washer, sanitary worker, farm laborer ............ Q 
MANAGER, ADMINISTRATOR such as sales manager, office manager, school 

administrator, buyer, restaurant manager, government official ..........•.•................. Q 
MILITARY such as career officer, enlisted man or woman in the Armed Forces ................ O 
OPERATIVE such as meat cutter, assembler, machine operator, welder, taxicab, 

bus, or truck driver .......•....................................................••..•..... O 
PROFESSIONAL such as accountant. artist. registered nurse, engineer, librarian. 

writer, social worker, actor, actress. athlete, politician, but not including school 
teacher ...........................................•.....•.............•.••................ O 

PROFESSIONAL such as clergyman, dentist, physician, lawyer, scientist, college 
teacher ................................•..•...................•.....•..•.•••...•.....•.... O 

PROPRIETOR OR OWNER such as owner of a small business, contract.or, restaurant 
owner .......................•.......•.................................................... O 

PROTECTIVE SERVICE such as detective, police officer or guard. sheriff. fire fighter ........ 0 
SALES such as salesperson, advertising or insurance agent, real estate broker ...........•...... O 
SCHOOL TEACHER such as elementary or secondary ...............•.....•......•.......... 0 
SERVICE such as barber, beautician, practical nurse, private household worker, 

janitor, waiter ..........•.•................•••.•..........•.•••..••••.••••.•.•........... 0 
TECHNICAL such as draftsman. medical or dental technician. computer programmer ........ 0 
NOT WORKING ..•.....•.....•......•......................•.•.....•.••.•••••........•.•.. 0 
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63. How important was each of the following factors in determining the kind of work you plan to 
be doing for most of your life? (MARK ONE OVAL FOR EACH LINE) 

Not 
important 

Somewhat 
important 

Very 
important 

a. Previous work experience in the area ..............•••.. .O .......... O ......... 0 ..... . 
b. Good income to start or within a few years ...••.. ~ ...... O ........•. O ......... 0 ..... . 
c. Job security and permanence •••..•••••••......•••.•••• .O .......... O ........• 0 ..... . 
d. Work that seems important and interesting to me ...•••.. O ..•••••... O ...•.•... O ..... . 
e. Freedom to make my own decisions ..•.....•.•.....•... Q .......... O ..•..•..• 0 ..... . 
f. Meeting and working with sociable friendly people .••.•• O •..••.•••• O ......... 0 ....•. 

64. Would you be willing to move from this town or city in order to get a job you want? 
(MARK ONE) 

Yes, I would prefer to move away ....•.••............... 0 
Yes, it makes no difference to me ........................ O 
Yes, but I would prefer to find work in this 

community ............•....••••.•.................. 0 
No, I am not willing to move ........................... O 

65. As things stand now, how far in school do you think you will get? (MARK ONE) 
0 

Less than high school graduation ..•...•..•..•...•••....•.........••.•.••........•.••......•• 0 
High school graduation only ..•••..•••.............••..•.........•.••.•.••........•.••••••.. 0 

Vocational, trade. or business 
... " •• ti •• 

school after high school 

College program ..••.•........•..... 

{ Less than two years •.........................•...•• 0 
Two years or more ...........................•..... 0 

Less than two years of college .•..•................•.. 0 
Two or more years of college 

(including two-year degree) ....................•. 0 
Finish college (four- or five-ye~ degree) ............ 0 
Master's degree or equivalent ........•............•• D 
Ph.D.. M.D., or other advanced :: 

professional degree .............................. 0 

66. How far in school do you think your mother wants you to go? (MARK ONE) 

Less than high school graduation .....•....•.........•.....••..•................•..•.......•.. 0 
High school graduation only ............................................................•••.. 0 

Vocational. trade. or business 
•• 11 ....... 

school after high school 

College program ................... . 

j Less than two years .........................•..•.... 0 
l Two years or more .•..•..................•......... 0 

Less than two years of college ....................... 0 
Two or more years of college 

(including two-year degree) .........•.......•..•. 0 
Finish college (four· or five-year degree) ..........•. 0 
Master's degree or equivalent ....................... 0 
Ph.D .. M.D .. or other advanced 

professional degree .............................. 0 

Don't know .......................................................... · · · - • · ........... · · · · · 0 
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67. What is the lowest level of education you would be satisfied with? (MARK ONE) 
.. 

Less than high school graduation ..•............................................•.............. 0 
High school graduation only ............................................... -~ .................. 0 

0 
Vocational, trade, or business ........ 

school after high school 
{ Less than two years .•..........•...••••..•.......•.. O 

Two years or more ...............•. _ .. · ............... O 

College program ........•....•...... 

Less than two years of college ........•.•............. O 
Two or more years of college 

(including two-year degree) .......•.•............ 0 
Finished college (four- or five-year degree) .....•.... 0 
Master's degree or equivalent •......••.............. 0 
Ph.D., M.D., or other advanced 

professional degree ..............•.......•....... O 

68. Did you expect to go to college when you were in the following grades? (MARK ONE OVAL 
FOR EACH LINE) 

Was Hadn't When you were . . . not thought 
~ No .!!!!!.. ~ 

a. In the 8th grade? ...... a ..... 0 ..... 0 ..... 0 •••• 
b. Inthe9thgrade? ...... a ..... 0 ..... 0 ...•• o ... . 
c. In the 10th grade? ..... 0 ..... 0 ..•.. 0 ..... 0 •... 
d. Inthellthgrade? ..... 0. ..... 0 ..... 0 ..... 0 .... 

69. Whatever your plans. do you think you have the ability to complete college? (MARK ONE) 

Yes, definitely .....•....•.•.•.•.••..•....•••••...•.•.. 0 
Yes, probably ..•...•...•....•.......•..•...•••......•. 0 
Not sure ......•...............••......•............... 0 
I doubt it .........•...••..•.•••••••.....•....•...•.••. 0 
Definitely not ....•.....•••...••.••••••..••......••.... 0 

70. If there were a program of compulsory two-year service after high school, with options of 
military service or community service as listed below, what would you most likely do? 
(MARK ONE) 

Military service with educational benefits afterwards 
(such as scholarships for veterans) •..•••.....••.•.•.•• 0 

Public service (such as hospitals, Peace Corps. 
forest service) •.. , ........•...............••...•...•. 0 

I am undecided ....................•.......•........•. 0 
I would try to avoid either option •..•...•..•.•.•........ 0 
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71. What is the ~ thing that most likely will take the largest share of your time in the year after 
0 you )eave high school? (MARK ONE) 

Working full time ....••..•....•....••..••.•................•••...............•...•..... 0 
Entering an apprenticeship or on-the-job training program ..•..•...............•.....•... 0 
Going intO regular military service (or service academy) .........•........•.•.•••••••.••. ·. 0 
Being a full-time homemaker ••.•.•••.••.•••..•..••........••.....•.......•.••...••••... 0 
Taking vocational or technical courses at a trade or 

business school full time or part time ••.•....•....•.....•..............••••••.••••. - • • . 0 
Taking academic courses at a junior or community college · 

full time or part time . . • • . . . . • • • • . • . . • • • • . • . . . . . • . . . . . . . • . . . . • . . . . . . . • . . . . . . . . . • • • • . . . 0 
Taking technical or vocational subjects at a 

junior or community college full time or 
part time .......•.........•.•.•.............••.................•........•..•.••...••. O 

Attending a four-year college or university 
full time or part time ...•.....•...••.................................................• 0 

Working part time, but not attending 
school or college ....•... : . . . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • . . . . . . . . . 0 

Other (travel, take a break. no plans) .........•...........•.......•........•.......•..... O 

72. What other things do you now pJan to do the year after you leave high school! (MARK ALL 
THAT APPLY) 

a. Work ........•..........•••.••••••...•............•••.............•..........•..... 0 
b. Enter an apprenticeship or on-the-job training program ..•........................... 0 
c. Go into regular military service (or service academy) ............•..........•...•..... 0 
d. Be a homemaker . . . . . • . . . . . . • . • . . . . . . . . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 0 
e. 

J!! 
J.. 

Take vocational or technical courses at a trade or 
business school . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 0 

Take academic courses at a junior or community college .....................•........ 0 
g. Take technical or vocational subjects at a junior 

or community college .•....•••.•........•..........•............•................. 0 
h. Attend a four-year college or university ..•.......•••..•.........•.................... 0 

Other (travel, take a break, no plans) .•.•........•............................•...... 0 i. 

73. If you plan to work full time after high school. do you have a definite job lined up for you after 
you leave high school'! (MARK ONE) 

Yes. I'll continue in a job I now have ..................... 0 
Yes. I have a new job lined up ...•.•....•.•.............. 0 
No. but I've inquired at employment agencies 

or potential employers, looked in the 
newspapers. etc. . .....•..•....•.••.•.................. 0 

No, I haven't done anything yet to get a job .............. 0 
Do not plan to work full time after 

high school ........................................... 0 
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74. If you plan to work fuH time next year and can't find a job after six months. what one thing 
would you probably decide to do? (MARK ONE) 

Don't plan to work full time next year ..•..................................................... 0 
Keep on looking for a job around here ...............................•........................ 0 
Move to a different area and look for jobs there ................................................ O 
Work part time but not attend school or college ........................•............•.•....... O 
Enter an apprenticeship or on-the-job training 

program ...........•........•......••.......•...•.................................. · ...... 0 
Go into regular military service (or service 

academy) ....................•..•••...•.........•.•...•..•................................ 0 
Become a full-time homemaker ........••........•...•....•.................................. 0 
Take vocational or technical courses at a trade 

or business school full time or part time .••....•....••..••.................•....•.•.•......• O 
Take academic courses at a junior or community 

college full time or part time •......•.........................................•............. O 
Take technical or vocational subjects at a 

junior or community college full time or part time ........................................... O 
Attend a four-year college or university full time 

or part time .•......................••..............................•... · ..... · · ........... 0 
Other (travel, or· take a break) .•.•..••.•••••..........................•....................... O 
Don't know ••••..•.•...•.•••••••••••••••••••..•.•......•.•.•..•..•...........•.••........... O 

75. About how much money do you expect to earn from work in the year beginning July 1980 and 
ending June 1981? (MARK ONE) 

None .........................•....•••••.••............ 0 
Less than $1.000 ..•...•..•...•••••.•••••••.......•...•. 0 
$1.000 to $2.999 .. • ..•.••..•...••.••.•..••••...•••.••••.. 0 
$3.000 to $4.999 .•.•..•••••.•••..••••••••••.•••..•.....• 0 
$5,000 to $6,999 ...•....••....•.••.•.•••••.••.••••...... 0 
$7.000 to $8.999 .......•.••.•••••••••••••••••••..•••.••• 0 
$9.000 to $10,999 ...••.•••...••••••••••••••.••••..••.•.• 0 
$11.000 to $12.999 ..••••.•.•••••••••••••••.•••••...•.•.• 0 
$13.000 to $14.999 ....••.•....••.••••••.••.•••••...•.•.• 0 
$15.000 or more ............•......••••••••...•......•.. 0 

76. About how much money do you expect to spend on living expenses (such as room and board and 
clothing) next year? Include expenses even if they will be paid by a scholarship or loan. (But 
don't include tuition or other schooling expenses.) (MARK ONE) 

Almost none-I plan to live at home ..•.••....•.......... 0 
None. for other reasons ...........•.••••••••.•••..••.... 0 
Less than $1,000 .•••.•••••.•.•.•••••.••••••.••.•.•.••.. 0 
$1.000 to $1,999 .....••••••....•.•.••••.••••.•.•.....•.. 0 
$2.000 to $2.999 .•••.•.•••..•.•••...••••.•••.•..•...•••. 0 
$3.000 to $3.999 .••••••••••••.••.••••••••..•••...••..... 0 
$4.000 to $4.999 .....•••.•.•......•••..••••.••...•...•.. 0 
$5.000 to $6.999 ...•••••..•.....•••.•.•••••..•..••....•. 0 
$7,000 to $10.000 ...•.••.••....•.••••.•.•.•............. 0 
More than $10,000 ...•••••••..........•.............•... 0 
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77. About how much money do you expect to spend on schooling expenses next year? Include 
expenses for fees. tuition. books, and so on, even if they will be paid by your parents. a 
scholarship, or a loan. (But don't include the costs of room and board, or other living expenses.) 
(MARK ONE) 

None ........................... ~ .................. : ... 0 
Less than $500 . . . . • . . • • • . • . . . . . . . . . •......•••....••.... 0 
$500 to $999 ..•.•••••••••••••••..•••••••.••••••••••••• 0 
$1,000 to $1.999 ••..•••••.•••.••••••••••••••••••••••••• 0 
$2.000 to $4.000 .•.••••••.••..•.•.•...•....••••••.•.•.•. o 
More than $4,000 .•••••.•...•...............•....•..... 0 

78. Assume you are in this situation. You want to go to college next year. but the college you want to 
attend will cost $1,500 more than you and your family and any scholarship funds can provide. 
Which one of these would you most likely do? (MARK ONE) 

Try to get a loan .....••................................. 0 
Try to get a part-time job ...............•.•............. 0 
Choose a college that costs less .......................... 0 
Go to college l.a.ter when funds 

are available ......................................... 0 
Don't know .•...•.•.•.••......• : ..•.•.•...••.....•.... 0 

79. How do you plan to pay for the living expenses and schooling expenses (if any) you may have 
0 next year! For each source listed below, indicate how much money you expeet to receive in the 

year beginning July 1980 and ending June 1981. If you are not sure. make your best guess. 
(MARK ONE OVAL FOR EACH LINE) 

Under $300 to $600 to $1.200 to Over 
None ~ $599 $1.199 $2.000 $2.000 

A. My family: 
a. Parents ....................... 0 ..... 0 ..... 0 ...... 0 ...... 0 ..... 0 .... . 
b. Husband or wife .............. 0 ... ; . 0 ..... 0 ...... 0 ...... 0 ..... 0 .... . 
c. Other relatives ................ 0 ..... P ..... 0 ...... 0 ...... 0 ..... 0 .... . 

B. Myself: 
a.. Summer earnings, 1980 ....... 0 ..... 0 ..... 0 ...... 0 ...... 0 ..... 0 .... . 
b. Earnings, Sept. 1980-June 1981 0 ..... P ..... 0 ...... 0 ...... 0 ..... 0 .... . 
e. Savings ....................... 0 ..... 0 ..... 0 ...... 0 ...... 0 ..... 0 .... . 

C. Other sources: 
a. A state scholarship or grant .... 0 ..... P ..... 0 ...... 0 ...... 0 ..... 0 .... . 
b. A federal schola.rsh ip or grant . 0 ..... P ..... 0 ...... 0 ...... 0 ..... 0 .... . 
c. Other scholarship or grant ..... 0 ..... 0 ..... 0 ...... 0 ...... 0 ..... 0 .... . 
d. Astateloan ................... 0 ..... 0 ..... 0 ...... 0 ...... 0 .•... 0 .... . 
e. A federal loan ................. 0 ..... 0 ..... 0 ...... 0 ...... 0 ..... 0 .... . 
f. Other loan .................... 0 ..... 0 ..... 0 . ..... 0 ...... 0 ..... 0 .... . 
g. Social Security or Veterans 

Administration benefits ..... 0 ..... 0 ..... 0 ...... 0 ...... 0 .•... 0 .... . 

80. Where do you plan to live next year? (MARK ONE} 

At home ............................. · ................ 0 
rn a school dormitory or residence hall ........ ' ......... 0 
In a place of my own or with a room-mate ............... 0 
Sharing a place with more than one other person ........ O 

__ r _____ ...._ _____ '.1 • .._ ___l__---•~ 
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81. At what age do you expect to . . . (MARK ONE OVAL FOR EACH QUESTION) 

Don't Have 
expect already 
to do done Under 
~ this 18 

a. Get married? ..... 0 ...... 0 ...... 0 
b. Have your first 

child? .......... 0 ...... 0 ...... 0 
c. Start your first 

regular (not 
' summer) job? .. 0 ...... 0 ...... 0 

d. Live in your own 
home or 
apartment? .... 0 ...... 0 ...... 0 

e. Finish your full-
time education? 0 ...... 0 ...... 0 

Age in years: 

30 or 
18 19 20 21 22 23 24 25 26 27 28 2:9 more 

0000000000000 

0000000000000 

0000000000000 

0000000000000 

000000000000 

82. How many children altogether do you eventually expect to have? (MARK ONE) 

None ................................................. 0 
One .................................................. 0 
Two .................................................. 0 
Three ........ : ........................................ 0 
Four or more ................................... ~ ....•. 0 

Background information . . . 

83. Sex: 
(MARK ONE• 

Male .••..•..••.. 0 
Female .•••.•..•. 0 

84. Age: 
(MARK ONE) 

85. Height: 

15 or younger 
0 

16 
0 

17 
0 

18 
0 

19 
0 

20 
0 

21 or older 
0 

(MARK THE OVALS WHICH INDICATE YOUR HEIGHT IN FEET AND INCHES) 

3 4 5 6 7 
Feet: 0 0 0 0 0 

0 1 2 3 4 5 6 7 8 9 10 11 
Inches: 0 0 0 0 0 0 0 0 0 0 0 0 
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86. Weight: 
(MARK THE OVAL THAT INDICATES YOUR WEIGHT) 

Less than 100 pounds ...•......•.........•••••.•.•.•... 0 
101-105 .•.•.••.•.......•.•..•.....•••.•..•••.••.•.•••• 0 
106-110 ............................................... 0 
111-115 .•.•.•....•.•••••••••••..••••••.••••••••••••••• 0 
116-120 .•.•.•.••••.•••••••.•••.••••••.•••••••••• · •.•••. 0 
121·125 ...•.••••.•.•.•••.•.•••.•.••••.••••••••••••.••• 0 
126-130 .................................................. 0 
131-135 .•••••.••.••••••.••.•••••.••••••••.•••.•.••.•.. 0 
136-140 .••••..•.•..••••.••••.•..•..•••..•.•.•.••...•.. 0 
141-145 .••••...•.••••••••..•....••••.•••••••••••••••.• 0 
146-150 .....••••••••.••..••••••••••••••••••••..••••••• 0 
151-155 ...•.••.••••••••••••••••••••••••••••••••.••.••• 0 
156-160 ...•••••••••••••••••.•• ····-·········· ...•.••.• 0 
161-165 ...••...•••.•••••••......••••••• -~·-·· .•....•.• 0 
166-170 ..........•..••.•.......•....•..•••.......••••. 0 
171-175 .......••••••••••••••.••.•••••••••••••.••• : •.•• 0 
176-180 •....................•..•••.••••••••••••••••.•. 0 
181-185 ••.•..•.••.•...•••••••••••••••••••••••.•.•..... 0 
186-190 ••••••••••••••••....•. ······--········· .•...... o 
191-195 .•...••••••••••••••••••.•.•• ·-••••••••••..••••. 0 
196-200 ...•..•••••••••••••••.....•••••••••••••.••••••. 0 
'201-205 .................. "' .......•.•.•• .., •.•.•.......... 0 
206-210 ••••••••••••••••••••••••••••••••••••••••••••.•• 0 
211·215 •••••••.••••••••••••••..•••••••••••.••••••.•... <::> 
216-220 .•••••••••••••••••••••••••••••••••••••••••••••. <::> 
221 ·225 .•••••••••••••••••••••.•••••••••••••••••.....•. 0 
Over 226 pounds .••••••••.••....••••••••••.•.......... O 

87. Do you have any of the following conditions? (MARK ALL THAT APPLY) 
0 

a. Specific learning disability .....••..•••••••....•.•. 0 
b. Visual handicap ..••...•.•....••••••••.•...••..•... 0 
c. Hard of hearing ..•• .-..•••..•••••••••••..•......... 0 
d. Deafness .•••••••.••••.•••.••••••••••••.••......... 0 
e. Speech disability .•...................•............ 0 
f. Orthopedic handicap ..••.•..•..•••••.••••..•...... 0 
g. Other health impairment .....•.••.•.••••...•.•••.. 0 

88. Do you feel that you have a physical condition that limits the kind or amount of work you can do 
on a job. or affects your chances for more education? (MARK ONE) 

No .............• 0 
Yes .•............ 0 



89. What is your race? (MARK ONE) 
0 
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Black ........•........................•••............ 0 
White ............................................... 0 
American Indian or Alaskan Native ................... 0 
Asian or Pacific Islander .......•.........••.......... 0 
Other .........................•.•......••..•......... 0 

90. What is your origin or descent? (If more than one. please mark below the one you consider the 
0 most important part of your background.) (MARK ONE) 

HISPANIC OR SPANISH: 

Mexican. Mexican-American, Chicano ..•..••••.•........................................... 0 
Cuban, Cubano ...............•....•.•••.••.•..........•••.•..............•.......•....•... 0 
Puerto Rican, Puertorriqueno or Boricua .•.•.............•................................. 0 
Other Latin American, Latino, Hispanic. or Spanish descent ................................. 0 

NON-HISPANIC: 

African: 
Afro-American .•..•..••.•.•.•..•••••••••••.••••.•...•.••••..............•.•.•...••••.... O 
West Indian or Carribea.n ..•....•..••.•..•.••.•.•....•............................••.•... 0 

Alaskan Native ........•....•.........•..•.•.•...•...................•..................... 0 
American Indian .......•......•..•..••••••••••.•.•.••.••••....•.....................••.... O 
Asian or Pacific Islander: 

Chinese ...........•.............•.••••••••• -· •.•....•..•..................•...•••••.•... Q 
Filipino ..................•......•.•......•..........•.•................................. o 
Indian. Pakistani or other South Asian ................................................... Q 
Japanese .............................•.••........•..•..•.•.............................. Q 
Korean ..........................•.••••••.•.•......•..•..•..................•.•......... Q 
Vietnamese .......•.•...••...•.•.••.••..•.•••.•........•.......................•..•••.. ·O 
Other Pacific Islander .•....••.....••.................•.•........•...............•..••... O 
Other Asian •.••.•.•....•...•........................•••.....•..........•.....•..•....... Q 

European: 
English or Welsh ....•........•.••• • .••..••.•.•..........................•............•... 0 
French ..•.•..........•.•..•.•.•.....................••................•..•.......•..... 0 
German .•......•..................•...........•..•.•.....•...................•...•..... 0 
Greek ............................ _ .................................................................... ,.. ...... 0 
Irish ............................•.••••••.•.•.•...............•.......................... 0 
Italian ..•.........................................•..........•.......................... 0 
Polish ..•...•.......................•......................•............................ 0 
Portuguese .•••.......................•...•••....................................•.•.... 0 
Russian ................................... , ............................................................ O 
Scottish ................................................................................. O 
Other European .....•.•..............................•.........•.......•................. 0 

Canadian (French) .....................................................•.................. O 
Canadian (Other) ..............•..............•.........................•.............•.... O 
United St.ates only ........••..............••.........................•..................... O 

Other (WRITE IN) __________________ _ ............. o 
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NOTE: The following four questions pertain to fundamental freedoms of expression. These and other 
questions will provide helpful information for the interpretation of survey results. If you have any 
reservations about answering questions 91, 92, 93 and 94, please remember that you may leave them 
unanswered. 

91. What is your religious background? (MARK ONE) 

Baptist .................................................. 0 
Methodist ................................................. "0 
Luthe.ran .................................................. 0 
Presbyterian . • . . . . . . • . . . • . . . . . . •.....••......•......... 0 
Episcopalian .•••••••••.......•.•.••••......••...•.••.•• 0 
Other Protestant denomination ...••..................•.. 0 
Catholic , ................. - ................................. 0 
Other Christian .•.•.•.•••••..........•....•••....•.••.• 0 
Jewish .•...••••.•••••••••.....•.•.••.•.....•.•...••...• 0 
Other religion .•••••••••••....••.••.•...•.•.••.••• : ••••. 0 
.N"one ·····················~····························O 

92. In the past year, about hew often have you attended retigio• services? (MARK ONE) 

More than once a week •••••••••••••••.••••••••••••••••• 0 
Ab<>ut once a week ........................................... 0 
Two or three times a month •..•.••....•••••••••••••.•••• 0 
About once a month .•••.•.............••.•.•..•••...•.. 0 
Several times a year or less ........••......•...••.••..•• 0 
Not at all ..••••••• ~ •••••.•....•.•..•••••.•.•••••••••••• 0 

93. Do you think of yourself as a religious person! (MARK ONE) 

Yes, veey .................................................... 0 
Yes, somewhat .••.•••••••...........•••.•••••.•••••.••• 0 
No, not at all ....•.•••..• : • ..•...•.•..•.•••..••••••..••. 0 

94. How would you describe your political beliefs? (MARK ONE) 

C . t' 0 onservat1ve or very conserva ive .•.••••••••••••••••.••• 
Moderate .•.•.••••••••.•......•..•.•.•••••••••••••••••• 0 
Liberal ................................................... -... 0 
Very liberal or radical .................................. 0 
None ~ ...................................................... 0 
Don't know .....•••••••.••.......•.....••••••••••••..•. 0 
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95. Did anyone at home read to you when you were young before you started school? (MARK ONE) 

Never ....•......••.................................... O 
Less than once a month ....•..............•............. O 
One to follT times a month .•..•...........•..•...•...... O 
Severa) times a week .••••...••.•........••..•.•....... 0 
Every day .••••••••••••••••••••....••••••.•..•.•.•.•.•. O 
Don't remember •••••....•....•......•.•............•.. 0 

96. How many brothers and sisters do you have in each of the age groups below? Please include 
step-brothers and step-sisters if they Jive, or have lived, in your home. (MARK ONE OVAL 
FOR EACH LINE) 

How many brothers and sisters 
do you have who are . . . 

a. Three or more years older 

One 
Five 

Two 1:.!'!!!!. ~ ~ 

than you~·· •••................... 0 ..... O ...•. O ..... O ...... O ..... Q .... . 
b. 1-2 years older •.••...............• O ..... 0 ..... O .•... o ...... o ..... Q .... . 
c. Same age as you ••••.•••.•..•••.••• a ..... 0 ..... o ..... o ...... o ..... o .... . 
d. 1·2 years younger ..••...••..•..... O ..... 0 ..... 0 ..... O •..••. o ..... Q .... . 
e. Three or more years younger ..•.•.. O ..... 0 .. : .. 0 ..... Q ...... o ..... Q .... . 

97. Do you have a twin brother or twin sister! (MARK ONE) 

Yes •...•......... 0 
No .............. 0 
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98. How many of your brothers and sisters will be in college next fall? (MARK ONE) 

I don't have any brothers or sisters ..................... O 
None ................................................. 0 
One ...........•.•.••.......•.•.•...•.••••..•.••••..•. 0 
Two or more •....•••......•............•.•....•....•.• O 

99. How many of your brothers and sisters will be in high schooJ next fall? (MARK ONE) 

I don't have any brothers or sisters .•.•......•.......... 0 
None .............•.•..........•...••.•••..•.•.•...... 0 
One ...•.........•..•.......•......•.....••••..•...... 0 
Two or more ...•...........•............•••.........•. 0 

100. American families are divided below into three equal groups according to how much money the 
family makes in a year. Mark the oval for the group which comes closest to the amount of money 
your family makes in a year. (MARK ONE) 

1/3 of American families make: $11.999 or less .......... 0 
1/3 of American families make: $12,000 to $19.999 . ·-.•. 0 
1/3 of American families make: $20,000 or more . ·-•••.. 0 

101. This time families are divided into seven groups according to how much money they make in a 
0 year. Mark the oval for the group which comes closest to the amount of money your family 

makes in a year. (MARK ONE) 

$6,999 or less ....•••.•............•.•••.•••.....•••••.• 0 
$7.000 to $11.999 • : ••••.•...•.•.....•••••••.••••••.•••• 0 
$12,000 to $15.999 .•.•..••.••••.•.•.••••••••••••••••••• 0 
$16,000 to $19 .999 ..•..•..•.•.......••••••••••••••••.•. 0 
$20,000 to $24,999 ....••...••••..•.••••••.••••••••••••. 0 
$25,000 to $37,999 ..•.•.....•.•....•.•.•.•.••••••...•.• 0 
$38,000 or more ..•.••.•..•..•...•......••••••...•••••• 0 

102. Does your family own or rent the house or apartment in which you now live! (MARK ONE) 

Own .....•......•.•.•........•.•.•••••..••..•......••. 0 
Rent .................................................. 0 
Other arrangement ........................•.....•..... 0 

103. How many rooms are there in your home? Count only the rooms your family lives in. Count 
the kitchen (if separate) but not bathrooms. (MARK ONE) 

1 
0 

2 
0 

3 
0 

4 
0 

5 
0 

6 
0 

7 
0 

8 
0 

9 
0 

10 or more 
0 
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104. Which of the foJJowing do you have in your home? (MARK ONE OVAL FOR EACH LINE) 

Have Do not have 

a. A specific place for study ........... 0 .......... 0 .... . 
b. A daily newspaper ................. 0 .......... 0 .... . 
c. E ncyelopedia or other 

reference books .................. 0 .......... 0 .... . 
d. Typewriter .....•....•...•.•....•.. 0 .......... 0 .... . 
e. Electric dishwasher ............... 0 .......... O .... . 
f. Two or more cars or trucks 

that run .••••..•..•.............. O .......... O .... . 
g. More than 50 books ..•.•.•....••.•. O .......... Q .... . 
h. A room of your own ............... O .......... O .... . 
i. Pocket calculator .........•....•... O .......... o .... . 

105. When you were in the first. sixth, and ninth grades. about how many of the students in your class 
were Black? (MARK ONE OVAL FOR EACH LINE) 

About 
None .E!:!'._ .J!!!L Most All 

a. In my first grade ...... 0 ..... 0 .•.••. 0 .••.•. 0 ..... 0 .. . 
b. In my sixth .grade ....• 0 ..... 0 ...... O ...... O ..... O .. . 
c. In my ninth grade ..... 0 ..... 0 ...... 0 ...... O ..... O .. . 

106. When you were in the first. sixth. and ninth grades, about how many of the students in your class 
were Hispanic (Mexican. Cuban, Puerto Rican. Latino. or other Spanish descent)? (MARK ONE 
OVAL FOR EACH LINE) 

About 
None ~ ..h!1L ~ All 

a.. In my first grade ...... 0 ..... 0 ..... .0 ...... 0 ..... O .. . 
b. In my sixth grade ..... 0 ..... 0 ..... 0 ...... 0 ..... 0 .. . 
c. In my ninth grade ..... 0 ..... 0 ..... 0 ...... 0 ..... 0 .. . 

107. If you went to college, would it most likely be . . . (MARK ONE) 

A four~year college or university .....•....•..•...•.•.••. 0 
A two-year junior or community college ......•...••.•... 0 

108. If you went to college would you most likely go to • • • (MARK ONE) 

A public college or university ....•••...•••••.•.•.....•.. 0 
A private college or university .••••...••••.•••...•...... 0 

109. If you went to college would you probably go • • • (MARK ONE) 

In this state ............................................ 0 
In another state ........................................ 0 
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110. If you went to college would you probably go ••• (MARK ONE) 

Full-time ...•.••.. 0 
Part-time ••••••••• 0 

111. How much do you think eaeh of the followinc kinds of sebooling would cost for a year! Just 
answer about expenses for tuition, fees. books, and so on-net living expenses. (MARK ONE 
OVAL FOR EACH UNE) 

Schooling expenses would be • • • 
Under $600- $1.001· 12.001· 13.001· SS.001· Don't 
$SOO $1,000 12.000 ~ ~ !!:!!!!!. ~ 

a. Cost at a public junior or 
community college .................. 0 ..... 0 ...... 0 ...... 0 ..... 0 ..... 0 ...... 0 

b. Cost at a state four-year college 
or university .•••......•....•••.•••.• 0 ..... 0 ...... 0 ...... 0 ..... 0 ..... 0 ...... 0 

c. Cost at a private four-year college 
or university ...•.....•••.•••••••. , •. 0 ..... 0 ...... 0 ...... 0 ..... 0 ..... 0 ...... 0 

112. Do you plan to p to any voeational or trade sehool, or enter any apprenticeship program after 
leaving high sehoof! (MARK ONE) 

Ye11 .........•••••• 0 
No •••.••••.•••••. 0 SKIP TO QUESTION 115 

113. What field will you most likely train for! (MARK ONE) 

Agriculture. including horticulture ....•...•••..•....•.. 0 
Auto mechanics .............................. · .......... 0 
Commercial ~ ....................................... 0 
Computer programming or computer operations ..•••.••. 0 
Construction trades: 

Carpentry, cabinet making, or millwork ..•........•.•. 0 
Electrical ..•...••..•.. ~ ...•......•..•.•.••....•..••.. 0 
Masc:tn!'Y" .•••••••••.•••••••.•.•.•.•••••.•••••••.•••••. 0 
Plumbing ............................................ 0 

Cosmetology, hairdressing, or barbering .•.•••••...••.•.• 0 
Dratting ............................................... 0 
Electronics ............................................ 0 
Home economics. including dietetics and child care .••... 0 
Machine shop .......................................... 0 
Medical or dental assisting ............•.••....•.•....... 0 
Practical nursing .•........•........•.•......•..•.•.••. 0 
Quantity food occupations .•.......................••.•.. 0 
Sales or merchandising ........•.........•.............. 0 
Secretarial. stenographic, typing, or 

other office work ..............•.••.••••..•.••••....•. 0 
Welding ............................................... 0 
Other .................................................. 0 
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114. Have you been accepted by any vocational school. trade school. or apprenticeship program? 
(MARK ONE) 

Have applied and ha\'e been accepted ...•....••.......... O 
Have applied. but have not yet been accepted ..•.••...... O 
Program does not require advance application ....•..•••. O 
Plan to apply later .•.••••.....•.•.••.•...........••.... 0 

115. Do you plan to go to eollere at some time in the future? (MARK ONE) 

Yes:.- next yeu '*" ................. ~~ •• If, ...... ~ ....... I!>."' ••••••••• ii ... 0 
Yes. after staying out one year ...••..••...•.••...•••.••• 0 
Yes. after a longer period out of school •.••.••....•.•.•••• 0 
D-on't know ..... '!I .......................... ~ ....... ,,., ............ " ....... ,,. " • 0 
No ."' .. "*"·"·~·······"'" ....... "' ....... ,., ........................... o 

FOR THOSE ANSWERING .. NO" THE 
QUESTIONNAIRE ENDS HERE. 

ALL OTHERS CONTINUE WITH 
THE QUESTIONNAIBE 
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116. How important are each of the following in choosing a coJlege you plan to attend? (MARK ONE 
OVAL FOR EACH LINE) 

a. College expenses (tuition, books, room 

Not 
important 

Somewhat 
important 

Very 
important 

and board) ....................•............. 0 .............. 0 ..........••. 0 ....•. 
b. Availability of financial aid such as a · 

school loan, scholarship, or grant ............. 0 .............. O ............. 0 ..... . 
c. Availability of specific courses or 

curriculum ...........•...•...•.......•..... O .............. 0 ........•...• 0 ....•• 
d. Reputation of the college in academic 

areas ............................... : ..... ,.0 .............. 0 ............. 0 ..... . 
e. Reputation of the college in 

athletic programs . . • . . • . . • . . . • • . . • . . • • • . . . • • 0 .............. 0 ............. 0 ..... . 
f. Social life at the college .....•...•..••..•••..... O .....•........ O ............. O ..... . 
g. Able t.o live at home and 

attend the college ..•......•.•.....•........• O .............. O ............. O ..... . 

117. Have you applied for admission to any college or university? (MARK ONE) 

Yes, to one college .•..........•...•....••..•...•..•.... 0 
Yes, to two or three colleges . . . . • . • . • . • . . • • • • . . . • . . . . . . . 0 
Yes. to four or more colleges ......••.••.••••......•.... 0 
No, the college I am planning to attend does not 

require advance application for admission •.•.•...•••• 0 
No, I plan t.o apply soon .•.............•.•.••..•...•...• 0 
No. I plan to go to college later ......................... 0 

118. Have you been accepted by any college or university? (MARK ONE) 

Yes ........•.........••......•.•..•.••••••...•...•...• 0 
No .........•............•.......••.....•.......•..... 0 
Have not heard yet .........•......•••......••......•.. 0 
Have not applied yet .............•.....•.•.....•........ 0 
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119. Please write down here the name and location (city or town, and state) of the college you think 
you are most UkeJy to attend 

120. Indicate the field that comes closest to what you would ~ like to study in college. 
(MARK ONE) 

Agriculture (for example. agricultural economics. agronomy, 
fores:tey .. mtd S<Jils) ........ ~ ..... ,,, ..... ,,. "'" ........... .., ................... "' ...... ,,, ,. ....... ~ "' ...... "' .......... " ........ ,.. ,. 0 

Arehit.ecture ..... ~ •• ti> • "' ......................... 111 ,., .............................. ~ • "' ....... ~ •• ., .... ._ ...... ~ "' ..... ,. ............ 0 
Art (for example. art appreciation. design, drawing 

photography, graphics. and sculpting} •.•••.••.•.•..•........•.....••.•...••..•.........•.. 0 
Biological sciences (for example~ botany. ecology. 

a:nd zoolog)") ..... * ............................. i;. ........ .., ......... ,., .... ., .. ,. .,. ............................ llf ................ II 0 
Business (for example, accounting. business administrati.on 

industrial management. marketing. and finance) .••..•••.•..•.......•...•.••••.•.........•. o 
Communiea.tioris {for example. journalism. radio. and television) .••...•..•....•.....•...•..••• O 
Computer and mfommtion sciences (!or example. 

systems analysis) .. *oil: .... er .. iii ••••• • ,.. ,.. ,,. ..... * •• " ... * ~ ........... .., .................... " ........ "'-ll "' ... <I ............ "' "'"' ....... "" .. o 
Education (for. example. secondary education. elementary 

education. ed phys,ieal ec:iuea.tion) ... "' ...... " ............................................... ,. ........... ,. !lo .......... o 
Engineering (for example. chemical engineering. civil 

engineerinr. electrical engineering. and.mechanical engineering) •••••••.••..•.•.•.....•.... Q 
English (for example. creative writing, linguistics. 
lite~ ud SJ)eech aild drania) ~ ... "" ........... ~ ... ., .. Iii ..... iJ ... " •• "' ..................... 'OI ..... "" ,. ...................... Q 

Ethnic studies {for example. Black studies and Mexic:an·American studies) •..•.••.......•..... Q 
Foreign languages (for example, French. German. Italian. 

Latin,_ mzd Spat1ish) •• \j ..... "' ...... "' •••• -- ,. ...... ~ ~ ......... .,, ............................. ~ .... ,. •• ,,. ...... " ••• ,.. ••• O 

Health sciences (for example. registered nursing. optometry, and 
pharmaey} •• $ .......... ,. •••••• ~ ..................... * ........... 1$ ........... """" .......... ~ ............. - .............. O 

Home economies (for example. dietetics, !amiJy and child 
development. and textiles and clothing} •..•.••.••••.••••••••••••••••.••.•••..•••.•.••...•.. O 

Iute-rdisciplin~ studie:s *' .. ......................................... >ll ................... lo ........................... * .. "'O 
Mathematics (for example. ealculus and statistics) •••••••••..•••••.•••••.•••..........••..••. o 
Music (for example. music appreciation and composition) •.••••..•..••••••••••.•......•....•.• o 
Philosophy or religion (for example. ethics. Jogie.. and theology) .•.•..••••••••.••••. : .•...•..•. O 
Physical seienee (for example. astronomy, biochemistry. 

Preprofessiona.l (for example. prelaw. predentimy. and premedicine) .•••••.••....••.•.•...••. o. 
Psyc.ttoloa ................ ,,, .......... ,. 6- •• ,. ......... *. '? .......................... ~ ................................ o 
Social sciences (for exampJe. anthropology. economies. government.. 

history, political science. social work. socioloa. and 
urban af'fairs) • * ~ ........ .,. .... "" ................. * ............. ,. •••• ,. .................................... >lo •• 4 ~ .o 

Vocational or technical {for example. automobile repair. 
earpentfj". computer progn.mming. drafting. plw:nhin& 
stenography, and television repair) ••...•.•.•.....••.•..•.•••••••••••.•.....•......•••.•... o 

Other{WRITE IN) -----------------------0 
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121. Do you plan to use funds available from any of the following programs for further study beyond 
high school? (MARK ONE OVAL FOR EACH LINE) 

A. Loans: 

No. I do 
not plan to 

use it 
Yes. I plan 

to use it 

I do not know 
enough about 
this program 
to answer the 

question 

a. National Direct Student Loan Program .•.•.......•• 0 .............. 0 ............. 0 
b. Federal Guaranteed Student Loan Program .••.••.• O .............. 0 ........•.... 0 
c. Nursing Student Loan Program ..•••.•..••...•.•.•. O .............. 0 .............. 0 
d. State Student Loan Program .•...•.•..••.•.•..•••.. O .............. O ............. 0 
e. College or University Student Loan Program ....... O .............. 0 ...•....•.... 0 
f. Regular Bank Loan ............•.. : ............... O .............. O ............. O 

B. Scholarships. Fellowships and Grants: 
a. Basic Educational Opportunity Grant (BEOG) .••••. 0 ...... : ..•.... 0 .......•..••. 0 
b. Supplemental Educational Opportunity Grant ...... 0 .............. 0 ............. 0 
c. ROTC Scholarship ................................ 0 .............. 0 ............. 0 
d. Social Security Benefits for Children of 

Retired. Disabled or Deceased Parents ........... 0 .............. 0 ............. 0 
e. N orsing Scholarship Program ...........•.......•• 0 .............. 0 .•..•.......• 0 
f. Veterans Administration Survivors' and 

Dependents Educational Assistance Program ..... 0 .............. 0 ......•...... 0 
g. Veterans' Educational Assistance Program (VEAP) . 0 .............. 0 ..•.....•.... 0 
h. State Scholarship Program ......••................ 0 .............. 0 ............. 0 
L College or University Scholarship •...............•. 0 .............. 0 ........•.... 0 
j. Scholarships from Private Organizations ............ 0 .............. 0 ............. 0 
k. Division of Vocational Rehabilitation 

Educational Benefits ............................ 0 .............. 0 ............. 0 

C. Work Programs: 
a. CETA-Sponsored Youth Employment Development . 0 ...•..... ." .. , .. 0 ............. 0 
b. College Work-Study ............................... 0 ............•. O ............. O 
c. Cooperative Education Program (Co-Op Ed.) ....... 0 .............. 0 ............. 0 
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APPEN:>IX B 

Table A 

' 
~ School and Beyom 

Selected Variables &X!'Descriptions 



Descriptive 

Student Item 11 

Stmeit Item 404 
( Claalticn 83) 

St.udant Item 416 
( Qaaaticn 89) 

Sttdent Item Sil 

Student Item 13 
(Questiai 1) 

St.\dmt Itel 17 
{Qaeatim 2) 
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Table A 

Selected variables aid Descriptions 

Grade 
{1) SoJ;;banore 
(2) Senior 

Sex 
(1) Male 
(2) Peaale 

Raoe 
(1) Black 
{2) ltdte 
{3) 1-rican In::lian or Alaskan Native 
( 4) Asian or Pacific Asl.a.nder 
(5) Other 

SES o 1111rcaite Score 

Whal !lpected. to Graduate from 8. s. 
(1) I will leave high 8Chool before I 

graduate. 
C 2) New through June 198> 
(3) July or Allguat 1980 
(4) sept.eaber 1980 through January 1981 
(5) Febru2U:y through June 1981 
(6) After June 1981 

Hi~ Sd1col Prcgiam 
(1) General 
( 2) Acadm:i c 
(3) Voaaticnal {Rea:x:le agria.tltural 

occapaticn, buaineaa or office 
occ:upatiaw, distributive educa-
ticn, health occupatiaia, tecbnic:al 
occupatiaia, trade or industrial 
occupatiais) 



Variables 

~scriptive 

Student Item 240 
(Question 50} 

St.went Item 241 
(Question 50) 

Student Item 242 
{Question 50} 

Student Item 243 
(Question 50) 
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Table A-continued 

Descriptioo 

After High School Plans-Father 
(1) Go to college 
{2} Get a fUll-time job 
(3) ihter a trade school or an 

apprenticeship 
(4} l!hter military service 
(5) They don't care 
( 6) I don't knew 
( 7} t.bes not apply 

After High School Plans-M::lther 
(l) Oo to college 
(2) Get a full-time job 
( 3) Enter a trade scllool or an 

apprenticeship 
(4) Fnter militacy service 
(5) They don1 t care 
(6) I don't knew 
(7) Ibes not apply 

( l) After High School Plans-Guidance 
C'.ounselor 

(1) Go to college 
{ 2) Get a fU.ll-time job 
( 3) Fhter a trade schx>l or an 

apprenticeship 
(4) Fnter military service 
(5) They don't care 
(6) I dan*t know 
( 7) I:bes not apply 

After High School Plans-Teachers 
(l) Go to college 
( 2) Get a full-time jdb 
( 3) l!hter a trade school or an 

apprenticeship 
(4) Fnter militacy service 
( 5) They den• t care 
(6) I don't k.ncw 
(7) noes not apply 



Deacrip:.ive 

Stu.clalt. It.em 244 
( Queat:iai 50) 

Stuclant Item 362 
(QWlstiai 69) 

Student Item 364 
(Ouestiat 71) 
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Table A--ccntinued 

After High Scbcol Plans-Friends Rela-
tives (about your own aqe) 
(1) Go to oollege 
(2) Get a full-time job 
(3) &lter a trade schco1 or an 

apprenticeship 
(4) &lter military service 
( 5) They dcn' t care 
(6) I don't knew 
( 7) Ibes not. apply 

Have Ability to Ccmplete Q>llege 
(1) Yes, definitely 
(2) Yes, prd::>ably 
(3) !bt sure 
(4) I doubt it 
(5) Definitely rx:>t 

Main Activity in Year After H.S. 
(1) WOrkinJ full-time 
(2) J!btetinq an apprenticeship or ai-

the-jd:> training 
( 3) GoinJ into regular military service 

(or service academy) 
( 4) Being a full-time b::anemker 
( 5) 'Dlkinq vccaticmal or tectmical 

c:cur:ses at a trade or business 
schcx>l full-the or put-time 

(6) Tald.ng acad•ic: courses at a jmior 
or <nm1mity oollege full-time or 
put-tim 

( 7) Ta1dng t:ectmice.l or vccatimal. 
atbjects at a junior or c:aammity 
college full-the or part-the 

( 8) Attaxling a. four-year college or 
university Ml-time or put-time 

(9) Working put-time, but not attemd-
ing sc:h::lol or eollege 

(10) Other 



Variables 

Student Item 408 
(Question 87) 

Student Item 409 
(Question 87) 

Student Item 410 
(Questicn 87) 

Student Item 411 
(Question 87} 

Student Item 412 

Student Item 413 
(Question 87) 

Stu:ient Item 414 
(Question 87) 

Student Item 415 
(Question 98) 

Student Item 115 
(Question 11) 

Student Item 116 
{Question 11} 
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Table A-continued 

Descri;eticn 

Specific !.earning Disability 
(O} N::> 
(l) Yes 

Visual Handicap 
(0) NJ 
(1) Yes 

Bard of Hearing 
(0) N;) 
(1) Yes 

D!afness 
(0) NJ 
{l) Yes 

Speech Disability 
(0) N:> 
(1) Yes 

Ort.b.cpdic Handicap 
(0) It). 
(1) Yes 

other Health 1.mpa.irment 
(O) N::> 
(1) Yes 

Physical Onlition Wlich Limits You 
{l) N::> 
(2) Yes 

Taken E.iucatiaially Handica~ Program 
(1) N:> 
(2) Yes 

Taken Physically Harrlicapped Pro:;ram 
(l} NJ 
(2) Yes 



J?!P!rDmt 
Student It.em 184 
( Queatiai 35) 

Student Item 185 
(Questiai 35) 

Student Item 235 
(Queatiai 49) 
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Table A--cc:ntinued 

Descriptiai 

Schcx:>l Provided Counselinq for !Hucation 
(1) Agree straagly 
( 2) llgree saaeWhat 
(3) Disagree SCll.lleNlat 
(4) Disagree stralgly 
(S) D::>es not apply 

Schcx:>l Provided CQunseling for tbrk 
( 1) Agree straagly 
(2) .Agree ac ~lirat 
( 3) Disagree ICllTIMlat 
(4) Disagree ~ly 
( 5) D::>es not apply 

Influenc:ed Plans £or After High Schx>l.-
Cbunselor 
(1) R:>t at all 
( 2) Ek:IHliat 
( 3) A great deal 

R>te l. Student iteDa frail the.19 illfonatiai for users. Questiai 
numbers from senior queatiamaire. 

axe 2. Student it .. 408 t'hrcugh 415 (queRicns 87 and BS) were 
adapted tht'ough a weighting proadJre to yield 13 indepen-
dmt variables. These ware: 1. laming disabled; 2. 
learning disabled plus aie or m pryaic:al harxli.caps: vis-
ual, hearin), speech, ortbcpedic, other health illpai:rment, 
i:bYaic:al a:nlition that limits1 3. visual; 4. visual 
arJiJ/or bearing, speech, orthcpadic, other health impairment, 
}tlysic:al c:anditiai that limits; s. hearinq; 6. hearinq 
IDl/or speech, other health illpai:rment, i;hysic:al o:rditicn 
that limits: 7. speech; a. speech and/or other health im-
pairment, i:hYsic:al cxnlitiai that limits: 9. ortlq;edic: 
10. ortlq;edic ard/or other health ilpllb:mant: u. otber 
health impaiment: 12. i:tJysic:al cxnlitiai that limits: 13. 
piysical c:crdi tion that limits and otber health iq;aimant. 



The two page vita has been 
removed from the scanned 

document. Page 1 of 2 



The two page vita has been 
removed from the scanned 

document. Page 2 of 2 


	0001
	0002
	0003
	0004
	0005
	0006
	0007
	0008
	0009
	0010
	0011
	0012
	0013
	0014
	0015
	0016
	0017
	0018
	0019
	0020
	0021
	0022
	0023
	0024
	0025
	0026
	0027
	0028
	0029
	0030
	0031
	0032
	0033
	0034
	0035
	0036
	0037
	0038
	0039
	0040
	0041
	0042
	0043
	0044
	0045
	0046
	0047
	0048
	0049
	0050
	0051
	0052
	0053
	0054
	0055
	0056
	0057
	0058
	0059
	0060
	0061
	0062
	0063
	0064
	0065
	0066
	0067
	0068
	0069
	0070
	0071
	0072
	0073
	0074
	0075
	0076
	0077
	0078
	0079
	0080
	0081
	0082
	0083
	0084
	0085
	0086
	0087
	0088
	0089
	0090
	0091
	0092
	0093
	0094
	0095
	0096
	0097
	0098
	0099
	0100
	0101
	0102
	0103
	0104
	0105
	0106
	0107
	0108
	0109
	0110
	0111
	0112
	0113
	0114
	0115
	0116
	0117
	0118
	0119
	0120
	0121
	0122
	0123
	0124
	0125
	0126
	0127
	0128
	0129
	0130
	0131
	0132
	0133
	0134
	0135
	0136
	0137
	0138
	0139
	0140
	0141
	0142
	0143
	0144
	0145
	0146
	0147
	0148
	0149
	0150
	0151
	0152
	0153
	0154
	0155
	0156
	0157
	0158
	0159
	0160
	0161
	0162
	0163



