
·- .,·\ . . ! ... ·• ,I!. 

URBAN: CHILDR£N .BE.GIN TO READ: AN EXPLORATION OF ' . . . /. 

THE DtVELOPMENT OF FIVE YEAR OLD . . . . . . 
.. . . . . 

CH ILORE;N Is . LETTERAN1J WORD READ ING COMPETENCIES ' 

by 

Shirley Stewa·rt Winstea'd11. 
. ,, . . 

Dissertation· submitted to~~he Graduate Faculty of· the 
' . 

~' . 
Virginia Polytechnic Inst'.itute and State University 

fo partial fulfillment of the. re.quirements for the degree of· 

DOCTOR OF EDUCATION· 

in 

· Curriculum and Instruction. 

APPROVED: 

- .·.~· '!"_.· · •.. :.•"" .-: -·. :-.: - , ·--:-:-"!"'." .. •• ·.·-. 

· · Kenneth Hoskisson~ Co-"chainnan ·.' 

.. , ,. Ls' ...... 

. :::··' "·:,,; 
: ... \ ·:i ,,: .·. 

-:· .. ;· . .. ~. ,.. . ,; 

·May, 1981 · 

Blacksburg, Virginia 



ACKNOWLEDGEMENTS 

The author wishes to express her stncere gratitude to Dr. Rose 
. . . 

Sabaroff, who served as advisor and Chatrman of· her Dissertation Com.:. 

mittee, for her encouragement, cooperation, understanding and support 

in every way. throughout the study and wr~.; ting .. of th ts di s.sertation. 
-· ' ' ' . ' ' >: ' 

Special thanks .are particularly extended t.b Dt. Ken)'leth · 

Hoskisson, who served as her Dissertation Co-chairman, and whose guid~ 
. :··.. ' '\,' 

ance, encouragement and cooperat; oh were irival uable ~ 

Further appreciation is offered to Or. Robert Foutz, who gave 

generously of his time and expertise throughout her study and the writ'"-

ing .of this dissertation. 

Appreciation is further extended to other members of her. doc-

tora 1 committee: Dr. Josiah Tlou, and Dr. Michael Wood, all of whom 

gave continuous support.and encouragement to the author. Appreciation 

· is a 1 so offered to Dr. Jerome Ni 1 es for his technical advice and assi s-

tance. 

The author is very grateful to: 

and for 

their assistance, materials and personal concern during this study, 

Special thanks are offered ·to 

cellent typing of this manuscr.i pt. 

for her ex- · 

A very emphatic thank you. is extended to the superintendent 

of instruction, principals, teachers, staff, and students of the school 

division in which this study was conducted for their personal and 

ii . 



professional support and assistance. 

Finally, the author is thankful for her family, and eternally 

grateful to her husband, without whose love, encour-

agement, hard work, PCitience, and personal sacrifices, this study would 

not have been completed. 

iii 



ACKNOWLEDGEMENTS 

LISr·· OF TABLES 

CHAPTER 

I. INTRO DUCT ION·. · 

Need·for<theStudy 

lhe P.ro~lem and Purpos.e ... 

· Research Qu~stions 

Definition .. of Terms 

Lirnttatton ··• . ' . \ ,·. . 

. ' 

Org.ani zatfon of Study { . . 
' •! \. ,- '.·.· "_. ,-, _, ··' 

II. RATIONALE ANEr ·R~VlEWOF ~ELATED ft'JE,RATURE' 

'· Ra.;tional e .. , . ·· 

Letter N.ail15ng •.• 

Word Focusing . ' 
Languag~ J>i.ay • 
A?sistedReading 

Parental ,Invo 1vement . 

Summary .·• ; . . . . . . 
I l I. PROCEDURE AND DESIGN 

Subjects and Setting . . . 

. ·Method 

Letter Naming· Instructions. 

. . . . . . '• 

.• i 4-

,• . 

•, 

5 

5 

6 

8 
.8 

10 

11 
.. ,, 
14 

17 

20' 



CHAPTER 

labl e of Contents (Continued) 

Implementation of Letter Nami11g Instruction 

Word Focusing Instruction . • . 

Implementation.of Word Focusedinstruction 

Language Play Instruction . ; . . . '• . . .. 

Implementation of Language Play Instrucfion 

Assisted Reading Strategies .. 

Implementation Jar Assisted Reading 

Parental Involvement 

Procedures fo.r Parents 

Directions for Parents 

The Control· Group . . .. 

Curriculum Differences 

Testing and Evaluation Procedures 

Analysis of Results . 

Page· 

36 

38 

38 

39 

39 

39 

40 

141 

41 

41 

42. 

4.3 

44 

45 

IV. RESULTS OF THE STUDY . 47 

Reading Stage Movements for the Experimental Group 48 
. . 

Assisted '.Reading Findings for the Experimental Group 51 

Readin:g Stage Findings for the Control Group· . . 54 

Assisted Reading. Findings for the Control Group . 59 

Mason 1 s Middle Class Findings ...•.. 

A Comparison of Reading Stage Movements between 
Mason's Group and the Current Experimental Group 

A Comparison of Reading Stages Progressed bE!tweEm · 
the Control Group and Mason's Group ..... 

A Comparison of Reading Stage·Movements between 

59 

62 

. 66 

the Experimental and Contra 1 Group . .. . . . . . • . . 70 

v 



· · Table of Contents {Continued)· 

CHAPTER 

Exploratory Questions , . . . . . 
. . 

·· Additional Exploratory Questions· ·, 

Summary 

V. SUMMARY, CONCLUSIONS AND IMPLICATIONS • 

Summary 

Results and·lnterpretations 

Conclusions andObservations 

Impl icatfons for Instruction . 

Implications for Further .Research 

.·REFERENCES 

APPENDICES 

. . .- •- . . . . .. _.,, . .. . . -·· . 

Mason's Three Stage Criteria 

•- ., 

.• 

A. 

B. 

c. 
·Mason'? .Three St~ge ·crit~rfa wi:t:h Modifica.tions.· 

Assisted Reading Inventory and Book Coflection 

o. Assisted Reading and Pare~tal'loVblvem~llt,~. ·. ·. 

E. . Letters of. the Alphabet wfthout Visual Structure 

F. 

G. 

H. 

l. 

J. 

Curriculum Outline: Letter Naming 

Alphabet sample .. . 
Word Focused Guide 

Language Play:· Guide 

·. . 
. .. 

Ac ti vi ti es to Teach .Pos.ition. Words 

.. .-

. . 
K. Aisisted Reading lrainfog Sessions. for Tutors 

L. · Assisted Reading Workshops for Parents 

M. Parents' Workshop Attendance . .• ........ _ 

vi. 

. . 

Page 

T3 

76 

79 

..'81 

81 

82 

91 

95. 

96 

99 

106 . 

109 

115 

130 .. 

132 

134 

138 

140. 

144 

153 



Table of Contents (Continued) 

APPENDICES 

N. 

0. 

P. 

Q. 

R. 

VITA 

Letters to Parents . . . 

Questionnaire to Parents . ·. 
Summary of Results Related to the Experimental Group 

Chi-Square Analysis Related to the Beginning Stages 
between Mason's Group and the Experimental Group 

Chi-Square Analysis Related to Pre-test Classifi-
cations between the Experimental and the Con-
trol Groups . . 

vii 

Page 

169 

172 

176 

178 

180 

182 



TABLE: 

L 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

lO. 

11. 

12. 

LIST OF TABL~S 

Pre--Test and Post-Tes.t Reading Stage Results for 
the·.Expedmental Group .... , ....•.. ; 

. . . 

·Summary of Movements Through . Each of Ma:mn' s Stages 
of Beginning Reading Jorthe Experimental Group· 
. . . . 

An ·An.alysis ofthe<Nuinber of Children at Each Stage 
for the Experimental Group .iri December and April . 

Number of.Words Recognized on the Pre~Test andPost-
Test o.f the Assisted Reading lnventory for the · 
Experimental Group . • . . . . . • . . . . . . . . 

. . 
Pre-Te.st and Posi-test Readi'ng Stage Results for the· 

Control Group . . . . . .. . . . . . . . . . ' 
' - ' . 

· A Summary of Movements: Through Each of Mason 1 s Stages 
of Beginning Reading for the Control Group ..... 

. - . . . . 

An An;:ilysi s of the Number of Children> at Each Reading · 
.Stage for the Control Group in Dec.ember and April ·. 

N.umber of Words Recognized on Pre-Test and Post"'Test 
of th.e Jl.ssisted .Reading lnventory for the Control 
Group . . . . . . • . .. · ~ · · • · · · 

Pre-Test.andPost-Test ReadingStage ·Resul.ts fOr 
Mason's Mi ddl. e Class Group . .; . . • . . . . 

. . 

A Summary of. the Nurnber of Children's Reading Stage 
··.Movements Thr:ough Mason's Stages of Beginning 

Readi.ng for ·Mason 1 s Middle Class Group . . . . . •. 

A·comparisonoftheReadirigStages Progr~ssed betwe~n 
Mason's Middle ClassGrotip'and the Experimental 
Group ; • . . . . . . • 

. . 

A Comparson of Read'ing Stage Results between Mason's 
Middle Cl ass Group and th~ EXperinientaJ .Low Socio-
.-E-Gottom·i.c ,-·s-~-o~-p,_ ·•: ,,~· •. -.. ··;-_ • .,,. -· _,·-,·-... · 

· 13.·- A Comparison hetweenthe.NtJmber of Reading.'st'ages 
Progressed between Mason's Middle Class Group and 
the Control Low Socio-Economic Group · 

viii 

Page 

49 

50 

52 

53 

55 

56 

58 

'66. 

61 

63 

64 



TABLE 

14. 

. 15; 

16. 

17. 

18. 

19. 

20. 

. . '_·:,, "' . ' ·. ' 

·A Cmnparison of the Reading Sfage Changes between · 
the Children in Mason's Middle Class.· Group and 
the Children in. the Low Socio-Economic Control 
Group . • . . . . . . . . · · · · · · · · · · 

An Analysis of the Number of Reading Stage Changes 
b.etween the Experimental and the Control Group 

An Analysis of the Number of Reading Stages<Progressed 
between the. Experimenta 1 and the Contra l Groups . . 

A Comparison of Reading Stage Movements between Chil -
dren of Single Parent Families and Children of Both 
Parent Famil. i es . ; . . . . . .. . . . . . . . · 

A Comparison of Reading Stage Movements between 
Black Chi 1 dren Living with Both Parents and White 

. Children Living wi.th BothParents ....... . 

A Comparison of Reading Stages Progressed in the Ex-
perimental Group between the Black Low Socio-
Economi c Children and the White Low Socia-Economic 
Childre.n· ...•. ; ....•.......... · ...•...• 

A· Comparison of Reading· Stages •Pro.gressed. between 
the Black Single Parent Children. and the White 
Single Parent Chi 1 dren in the Experimental Group 

ix 

Page 

69 

71 

72 

74 

75 

77 

78 



\ 

CHAPTER I 

INTROOUCT ION' 

In recent years,· educators, linguists, psychologists, politi-

~ians, administrators, and parents have given much attention to the 

difficulties low socio-economic children seem to have in learning 

to read. A report from the National E,ducation Association (1960) 
' , 

revealed th.at 83% of the children from low socio-economic communities 

were one to three years retarded in.reading by third grade. Benjamin 

Bloom· {1964} conducted a" study involving children from all socio-

economic levels, and concluded that reading development is in part 
' ' a function of the environment, with the effects· o.f the environment 

being the greatest in early years. According to Bloom, this. study 
. ' 

created national concern .for low socio-economic children .and prompted 

many of the preschool intervention projects of the 1960s. Perhaps 

the best known preschool intervention program was the Head Start 

Project which began in 1965, sponsored> by the D~partrnent of Health, 

Education and Welfare. This federally funded project attempted .to 

give low socio~economic chiJdren academic and experiential. oppor-
. .. . . . ' ·•'' ·i• " 

tuni ti es they had not had in an effort to m'inimize academic 1 ags 

when they entered school. The;philosophy of the ,Head Start Program 
. . .,. .·'' '• .. · ' 

; . ' . ' •, 

was that the 'experiences in the home were deffi ci'.ent and in: need 'of 

correction (Baratz and Baratz, 1975)~ 
~ . . 

Five year$ later in a.follow<"Fhrough Program closEili re-

lated to Operation Head Start, Maaoby and Zellner (1970) found that. 
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short term gainstn chiHire·n1s intellectua:1:p~r:f:ormanc.e;co~ld beproi"· 
·:. -:: 

~ ·. . : : ' . 

·whatever mo.mentum.h~ci•.t>e.en. gener..atei:l ··b:y·• .. theirHe·~d.Start experience$. 
. ' .' ' . . .. .· . . '\• · ... '· .·.:: - ... .,.-· -:.. . 

. once. they.had spent.·a year.o.r •.. tw~in a:>sta~par~ ·M·~~en·t'rfrY:schoo'l~ 

. ·Gordon (1970:) su99es~ed .that Hea~r :S.t~rtt in;terVenttdnprogr~~s pto· 

bably'·.·were·.not successf~l .because>t~e,y, did. n6t··· inc1:ude •··chMges< ·tn.the ··· ... · ·. ·. 

home<en.vironment;> espe¢1a1 ly the nio;:her;.ch.ild,,r:elationsJ~fp\·. He be"' 
1 ieves: that an: intetvention program ~6'tch ~nvolved .·th~ parent, child .· ·•· 

urban kin<ler:garten. ·children learn to·. r.ead a,nd retain. :thefr(gains, 

· .· . IP ~Jitj~i.oll;· (.i~htt99f ( l ~7at·:~¥rid?c~~J5,a/ siJ~v~Y ~f.' t9a~h.~r· ~·· 
,·. · .. : •' 

·. attitudes toward low socio-economic _children and _thei:rreading ahi li- .· 

ti:es ... ·He found·i:~at,ma~~y.te~~ne~s:~ave .. negative.·attit~q;~s ~oward ···.:.·· 
1 ow soc io-ecohomi.c children ·,-.~nd s~1ne ·of thes.e t~ache~~: Je~t· that· ..•.. ··. 
low socio.;.economit chfldren donot'l~'a.~n to read as·.we1la(middle. 

class. childrenodo~ because of 'the following:. ··.poor environment, lac:k 

"·. 

· blems. Jhes-e teach~ts suggest that· t6e lat.k- (ir pa tenta} invo 1 vement . 

·. ~and poor home envi'r~nm~nt are the- ·.gre~test inflt.ten~es on the reading .. 
. ·· 

faJlure of low. soC;fo..;e.cono!flic urban .c::hi 1 dren .. · .. · 

_ Mas-On· (l~SQ) .. cdhdu¢ted. ... a'>stµdy.· of: .hdwmidd1e. and'·t;1p'pe~·.cJ ass:•·· 

p·re.schoo1 ···fo.ur;;.year-01.'(:t cht1dren:·learn·· tO ·read .... Sheconc.l;tlded that···.·· 
·, • .1 ' • '. \:'·;·_ ·. '·· . • ••. • ··.. '• ·• 

these· children· learned• to read with parent~T- h~lp.< OAs'a result 'of .. · · 
' . . . 1; .... - ·~. ,. 

. : . 
.. . ·.-': l 

J ~ •• 

tnis .studyMason·formulated:three st~~es of reading,find·a nor; ... '- . · .... 
·, . reading c~t~gory that. she believes .6hf1 dr~n :gc( through ·wh~~ ·1ea0rJ'ling . · · .-

····.to·read-. :At'the ffr:st .. st~ge:, conteitXdep·enderfoy~ · thi·ldreh:·.:·~~ad ··only;·· · · · 

. •: ,. ··; .. ''• .... ~·,, 
: ' ·.:· .. · .... . . -.···. 

!:;, ·.-··· '. ;• 

. .- ··: ·-,· 
': . 

.",·•. 
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signs or labels. In the visual recognition s'tage children read signs, 

1abe1 s, a few book words, and seem to be able to aha 1 yze .wo.rds into 

component letters, that is, theycan,spell·some words. In the letter~ 

sound analysis stage·, children are able to read and sound out word$. 

According to Mason {1980), these three· stages that middle class chil-

dren go through in beginning readi~g are a direct result of parental 

influences and home environments~ Some of Mason's data was reviewed 

and analyzed in this study. 

Need .for.theStudy 

Ma.son (1980) has indicated.the need to study further her 

three stage interpretation of beginning reading with children from 

other populations, in order to substanti(lte her three stages of be .. 

·ginning reading and to define their 1 imitations. • She suggests. that · 

a curriculum focusing on learning letters, printing words, and read-

ing signs in addition to parental involvement were effective methods 

of teaching reading and produced sig~iffoant reading stage changes 

among middle to up.per middle class ch.ildren. These three stages of 
. . 

beginning reading were constructed from a questionnaire based ona 

middle class population. Hence, Mason's three stages of 'beginning 

reading may be attributec:I to the methods used by middle class parents, 

and the expectati ans of the.se parents, There is . a need to verify 

Mason's findings. with a low socio-economic population and. a modified 

curriculum and teaching methods. 

Although related to Mason's study, this study differs from 

Mason's (1980) study in several important ways. First, the major 



emphasis of Mason 1s study was .on middle to upper class preschool four- · 

year-old children,.whereas this studyfocused on low socio-economic 

five-year-old kindergarten children, Second, all of the parents in-

volved in Mason 1 s study were professionals .and two· parent families, 

while none of the parents invo1ved in the present study wereprofes-
. . . 

s ion a ls and th i rty-ryi ne of. the s iXty parents are single parent famil ies, 

some receiving social assistance and others working two jobs, 

Third, this study utilized Mason 1 s stages of reading; however, indivi-

dua1 testing rather than a :parent questionnaire was used to place chil-

dren at the appropriate reading stage. Mason Is test was used but was 

modified to suit the needs Of the low socio-economic popu.lation. (See 

modifications of test items in Appendix A.) Fourth, Mason used two 

experimental groups (one focusing on letters and.the other on words) 

and found no significant difference between the two.groups. This 

study used an experimental group and a control group. The experi-

menta 1 group focused on letter naming, words ·in context, 1 anguage 

play, and assisted reading, and involved parents in the reading pro-

cess through the use of assisted reading in the home. The control 

group used the 11Alpha Time Reading Program, 11 . which is currently being 

used· in the school system in which the ~tudy was contjucted. Fifth. 

Mason tested children throughout the ejght mo.nths of the study to 

determine the number Of children who. made significant changes from 

one reading stage to the next· . 

. In this study sixty. kindergarten children were pre-tested in 

December and post-tested in Apri 1 to determine the number of students · 

who made significant changes from one stage to the next during the 
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dur~t1,?n of the'stu~y •. · Furtherr,thi$ ·~tudy<developed a c~~riculum.• 
which in~luded, pa·renta t i n~-~i vement~- : ' . . : . ;. 

·'·,'··· 

.-.. ·. 
·· .. ·:· 

••.. This Jnvesdgation.·f:6cµse_d,on·q·eyeloping a curri·~1;1lumfor Tow. 

· socio;.;,e,conomi;~ ,urban, kinder9art~~:: c:hiJ:dren thgt fncluded parental in- ..• -.·.-. 

_vol vement .. Th~ s~udy w~s designe.Q to' ·def.ermine ff ~ ki•ndef;arten cur"'. 
riculum.focusing'. on letter na!Tling; ,·wor:ds lrf.C;on.te:xt, langu~9e play.,· : · 

assisted readi:ng;. and parents• usi:ng assJste.d. readtng-·.w; th'· their·chi'l:;._· 
.- - • • •• • • - > ., • •• • • • • •• • ' ,- .' 

. dren, fn the home~ WOUld :move::}OW· Sado-.ecOriornic µrba:n :k)ncfergarten._. ·•.-···. _.- . · .. ; , ·. 
. . . . ; 

chi ldre.n through the·,:same stages <)f b'eglnni,·ng re(idi_ng at the· same 
·":\: ., ::-: .. 

· .... rate :as Mason'.'s·middl·~··.•cla~s·.children. 

. A l'l!a<ling curt'1qilull!. Vias used j;(} i~ti~~t~ thO f-0llowtng 

question:. 

•.Can a kin'dergarten ·reading curriculum focus·ing·-on Jetter 

naming , WO rdS . i n Con te,:Xt , l anguage . p.l'ay, ·as Si sted reading and 

parents using: assisted f'ead),ng ln ·:the' ·home; mave'low· S:Ocio~economiC: . - . ._ 

children tti.r?,.u:gh th'e same<s'.tages·;of begin;n:lng, rea:din.g at t.pe same ... 

'· .' : 

' . 
; .. ;:.-._.. 

Th~ following exploratory question·s were als-o· investigated: . :·· 

L · w;l'1 .Jo~ $oc ;.6-e~cmomi c ·urban black· ki nde'rgart~ncand . · · 

\-itl.ite:·i<:1nderg~rt.en th:ildren.'living·:wfth single p~r,ents in th~ e~peri- · .. ·· ; · : 

mental·'group move'through·Ma·s'onjs'· stages of beginning_ ~e-ading at th~·: 
.. same rate as :chJld~~n>wi th both parents?'·.·. " .· ·. · .· :r •·· .·. 

'.··· •• > 

·~ ~ f •. r.·i ..: .. . < ....... ~~ : . 
'. : ... \; .. 

•. -:. ·.' ·:.1.= .• •• 

:·. :-.·· .. :··· . ·_.: 

- _.·, 

' .. 

,.:: , ... 



2. Wil 1 black loW socio-ecohomic urban kindergarten· children 

living with both parents in the experimentalgr?uPmove thrpughMason 1 s 
· .. 

stages of beginning reading at the·same rate as low socio-economic 
. . 

white children liv.ing with bo"th parents? 

· 3. Are Mason's stages of reaqfog 

. Definition of Terms 

For the purpose of this study the following terms will be. used: 

1. Low Socio-Economic Children: Chi Tdren whose parents have 

completed elementary schoo1. (grade 7), and are employed in semi.-skilled 

or uns.ki 1 led occupati ans. Tt1e income for 1 ow socio-economic parents 
. . 

will vary according. td the nationa1 average and the geographic loca,.. 

tions. (The low socfo..;economic income reported for this areas is 

$50oo~oo,·based on a· l98l report from Department,_of Laborand Statis- .. · 

tics, whi.ch was used as an index for the govermn~nt 1 s school lunch 

program.) 
. . ;' ':· . ._,. {:;,,,. 

2. Middle Class Childr~n: In Mason• s stud.)' this cqnsisted of 

_·children whose·· parents··· were·· co1J ege gr?gyates•_···.a.nd were e,mpl~yed_. in-··prp,,-

fessional occupations. ; (The 'incOm~ :fo~ '.middle class pa~ents will 

according to the national average ar)d the gee.graphic locations.) 
. . ,. ,". '' - . . 

3 .. Letter.•Naming:- .The. rett0gnition of._·Jetters.-.• ·df theal_phabet· 

in words and the use of letters in the creation of words. 
. ' - . 

4. Word Focusing: The use of whole wbrds in oral and writ ... 

ten context. 
. . 

5. Langua9e Play: The use of rhymes, riddles, poetry, and 

choral reading in the development of children 1 s oral Tanguc:ige. 



7 

. - . . . . . . 
. -. ... . . ' ' . . . 

6< AssistedReading·: Ameansofinvolvingchildren.in read:-. 
_. : - - . . - .··· ·. -.· ,- . . ' .·- . ' , 

. " . . 

· i ng by having.· them, repeat what someQne re~ds .to,them ... Children will 

·learn to readby •. readtn.~; that is, being re~dt~and 0repeating what .. 

. has beeh read. Fqr)n5tru.cti0nal purposes HoskissoJ1 {.1979} has iden7 
. . •.' .. ,. -~ 

tified three stages in. the assisted read.ing process. · These three stages 

are: 

Stage L: The. reader reads one s~nterjce or phrase Of the story 

at a time, and the child repeats after the person doing the :reading. 
. - - . 

·Stage Tl: The reader reads and the. ch.i ld repeats the words 
. ' ' -,", 

except that now. the reader does hot read the words. the child has shown 
. . . . 

s.ome evidence of recognizing or the reader thinks the child ·knows. 

· The. child· supplies those words on his own. 
' . 

Stage Ill: This is a transitional stage where the child be .. 

gins to ask the reader to. let him S\lY the words himself, The child 

reads and the reader suppljes the words the ch.ild does not know . 
. - . ·. ..--. . . ' . ' 

· .. _· ·'_ ,.···, ·' ·" . - . . 

7.· Mason's {19BO) Stages bf 'Reading for Middle. and Upper 
'', ·-,, __ - ' ' " - :- - - ·'. ,-- . '-,_ ;'•. 

Glass Children: Mason has identified three stages of reading, that. 

middle and upper .class preschool ~hildren go through as they learn to 

read with parental help. Each stage ls described next: 
. . . 

Context Dependency: Children read only signs or labels . 
. - - ' . ' .· ' . ' ·.· ·. 

This stage is called ,context dependencybecause printed words are· 

recognized only }n th~ context of .a picture: 

Visual •Recognition: Children read signs, labels;and a few 
. . , ' ' . . . 

books words. This• step is. called visual. recogntti on because ·the mid"' 
. ' ' ' . . <- ':,':·:_' :. -.. ,- ' .' . 

dle·classchildrenwereable to recoghize and spell words out of con-, 
. . ' _- ., _. ._·- ·:.:·':;-.', ,., 

.text, words such as dog, stop,-92_, momartddad. 
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Letter--Sound Analysis: Chi 1 dren sounded out words and read. 

simple stories themselves. 

Non-Readers: Children could not read any words. 

Limitations 

One. limitation is that thi~ investigation is restricted to .low 

socio-economic flve-year-old children and parents from two schools in 

Virginia, and hence, results may be applicable only for such a popu-
• • • • 1 • 

lation. 

The second limitation is thatMason 1 s stages of reading are 

not exhaustive. There may be other stages of reading or categories 

that may need to be included. 

Since the resea.rcher chose to use a curriculum involving 

letter-naming, words in context, language play, ~nd assisted reading 

in addition to having parents use asst.sted reading in the home, it. 

will not be possible to determine the effects of each individual 

variable within this curriculum. ' . However, it was p0ssible to deter-

mine the effects of the entire curriculum On the beginning reading 

stage changes among these low socio-economic kindergarten children. 

Organization of the Study 

In the first chap.fer, the needfor the studywas discussed. 

The statement of the problem, purpose of the study, definition of 

terms, limitations, and the organization of the study were presented. 

The study is develop.ed and expanded in the following chapters: 

In chapter two the rationale and the review of related 
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1 i terature is presented to pro vi de support .for the various aspects of 

the curriculum which include: letter-naming, word focusing, language 

play, assisted reading and parental involvement. 

·In chapter three the methodology of the study, including a 

description of the sample, design, and analysis is presented. 

In chapter four the findings frotnthe data are analyzed~ 

In chapter five a summary of the study, and some recommen"" 

dations and conclusions are offered. 



. . . 

. RATIONALE AND REVIEW OF RELATED· LITERATURE . 

This· chapter is divided into six.sections. The first section· 

·prese.nts the rationale of the study~ The second. section. discusses 
. ' ' ··. ' ., ·. ' ' ,•'; . . - . .· 

studies dealingwith the importance.of.letter""naming inwards. The 
... - ·,· - ' . . 

third section review$ litera~ure dealing with the use of words in·. con-
. . 

text •. The .fourth section presents literature dealing wtth materials ·· 

and activities pertaining to the use of language play in a school 

curriculum. An overview of literature dealing with the importance of 

assisted reading comprises tne fifth section. A review of studies 

concerned with parent involvement in school-related.activities con-

stitutes the sixth section. Y'evi ew of the. literature is· 

given in the summary. 

Reading and the read fog .process have been the focus of many 

studies in the past. However, only in recent years have studies re'" 

fleeted views of the need fq; a kindergarten reading program for low 
. . . : ' . ' ~ ' ' 

socio-economicchlldren that' Was based on the use of the child's 

natural ·iangLlage and parental involvement. · This 

.·a reading program.that allows low socio-economic children to use 

their natural••. language· ability in a reading curriculum and Tnvolve.s 

parents in the. reading 

.Reading prograrnsthaf emphasiz~ ch1ldren1 s nalural }ang4age · 

abilities are based on psycholi ngui st theory. Accardi ng to Kenneth 

Goodman { 1972.) ~ 



.... · .·.·'. 

. . . ' . 

ll·.: ..• '·'" ... 

. . ··. ·~ ."· 
. .. ' ' . .· ...... :·. ·~ '. . . . . ·, . . . 
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··: ... 

. ··· .. 

.... '.., 

.'."' 

The curr·{~ultlm ·fo·r:tfris stU<;ly ·Wfl 1, utilize the:nrearii··~g ·~ue··· .. 
:·; 

systems as described by Goodman,• B·u:rke ·and Sherman (l9.74f ... ·The: cue .··· ·· . 
•. . . • • • • • . . . • ' • u ,. • 
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..... 
.. ·kindergarten' reading: Cl.trl'.'i·tu'tum, snou1a'capita1 ize:on .~ll tti .. r~~lan~· .· 

guage cue systems.and ·incl~cte pare•ntaJ invotvem~n:t in• the 'r~ading ... · ....... · . 
.. 

···process. · · , .. ·< .·· . · .. ·· ··. · ... · .... ···· .• · . 
. ·.The under}Ying assiJ~p1:ion of this study fs {hat.l'dw socto+ · 

economic urban.kinqerg~rten··c:hildt~n .c:a.n ··1·e.arnto read as··welJ· as 
. ~iddle .. clas$, ~hi.1dren i'f th~y are• hu'ght in.,a·:tUrri~Ult;Jill ~stng .the··.•· ..... 

·· 'psycho1i·n9u; sti~;. ap:pro~.ch·whtcti :u.tll:Jze~ ·.the ,·en.; 1~Js n~t~ra,1.•.·.1al19u.~g·e. 
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assumption of this study.. Chall (1967}, Durrell and Murphy (1963) 

and Olson ·(1958) investigated letters amo.ng kindergarten .and first grade 
' . . ' . . . 

children. As a result of these studies these authors reported letter . 

naming knowledge as being an efficient predietor of first grade read-

ing success. They concluded that the use of letter naming>in words 
. - . . 

not only aids the child who is learning to read but .is also useful in . 

spelling~ Heilman {1967) also investigated letter naming knowledge 

among first grade children. He found a high correlation between 1 et-

ter naming knowledge and beginning reading achievement. 

Mason (1980) conducted a study of the letter naming knowledge 

of 30 rniddle and upper class preschool children whose parents had help-

ed them learn to read at home. ·As a result of this study, she found a 

correlation qf .• 68 between Tetter naming knowledge and beginning read-

ing among preschool children; She conclude.ct that these upper middle 

class children who could not recognize letters in words knew little 

else about reading. 

Saumels (1972) conducted an experiment with 60 first grade 

children to investigate the influence of letter naming on learning to 

read. He found that letter naming did not help the children learn to 

read. He contended that it is the kind of home background. Which en-
. . , , .. , ·> . ·:;r.: .. ,. -. 

ables a ..... child to enter first grade knowing many .of the letters of the 

alphabet. Samuels concluded that such a home must be one in which 
•' ' ' 0 •c'- ·:- ' ' '-, •', •' •' 

academic achie~ernent and reading is stressed. • · · 

Jenkins (1972) investigated the educational conditions for 
·- '• ... ' . 

1 earning Jetter na~es among 60 first grade ·ch'i ldren. He found that 

when ch.ildren enter school with letter naming >knowledge, beginning 
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reading progressed more rap.idly. ·Jenkins reported that these edu~ 

cational conditions were fol.Ind mostly among middle and upper class. 

first grade children. He concurred with Samuels in concluding that an 

educational home environment plays an: important role in letter 

naming knowledge and beginning reading progress of first grade 

children. 
. . 

According to Templeton (1980), children should be allowed to· 

1 earn the letters of the alphabet ;;i. t school, in the home or both. He 

stated, "the pay off, for teachers,· parents. and the child a.like is. 
. ·. . . 

the uses to which thismi~imal knowledge is put: the ereation-of 

words and the written representati on· •... of th~ .·child 1·s ·language." 

Templeton also believed that the development of>a child's written 

language contributes to success in beginning reading. 

Durrell (l980f studied the effects of letter naming and letter · 

sounds in words with 240 primary children. He found that l.etter 

naming was more than twice as effective as letter sounding even though 

letter sounding had been taught as the method of word attack. He be-

lieved that letter naming helps in the recogniti.on Of words .. He 

·stated, "1 etter naming forces. a close examination of the word, every 

letter being noted as part· of a word,.11 Durrell concluded that letter 

naming in words .works far better tn helping chi.ldren learn to read 

·than teaching letter sounds in isolation. 

Young (1976) conducted a study of the reading abilities of 

kindergarten children from an urban low socio.;;economic. area. As .a · 
. : ·. -, . 

result>of this study, he found that the abi.}ityto name letters .in 

words was thebestpredictor.of overall reading achievement among 



these kinderg(lrten children. He reco1T1mended E!arlY teaching of letter 

names in words. 

·Accardi ng to Samue 1 s ( 1972), Jenkins (1972) · and Venesky ( l978J, 

the value of l etteir .. n(lrning has. not sDcceeded .. Venesky (1978} preferred· 
. - - . .· ·.--. ' . . 

that instead of letter narning knowledge at the beginni.ng of reading, 

· that children reflect the ·presence of factors that are definitely. impor-

tant to beginning reading such as emotional stabi1ity, Cittention span, 

and proper interaction with adults outside the school. However, accord,. 

ing to Mason (1980), letter rl(lming irLwOrds was more closely tied. with 
. . ., 

the acquisition .of 1 iteracy than emohonal or social variables. She 

contended that upper middle class .children learned the letters ih their 

· names. at about .the same time they st~rted Jo recognize printed words 

in context.· Mason stated: 

· When a ctlild Js able to name letters in words and 
print 1 etters to. make wor~ts, cons ider(lble knowledge had 
been acquired:of the crttical attributi;s for distinguish-
ing letters .. The child begins to. notice. particular strokes 
and .. orientations .··of straight.•and·· curved Jines ,.and· .. that 

· someJettershavemore than one form such as (Aa,Ee, Rr)~ 
Yet. ·it must be known-~letters should be recognized accu-

• rate ly in words in o.rde r to learn to read. 

Word.Focus.ingResearch 

. . 

A re\flew. bf the literature where the focus is on letters and . · 

words fn context indicated th(lt in order. for children'to learn to 

read,. they must be able to r~cognize and use words in context . 

. Durkin (1980) pointed out that starting with whole words and 

focusing. on the letters as part of a word is the. easiestmethod for· 

most children in learning to read .. She contended that the visual 



. , . . 

·distinctive features of a word assists children in helping·them to.remem-
: . . . ' .·, 

ber that a word contains a sequence of Jetters,. and letter naming heJps 

. focus attention on this sequence; She' further belleve.d that focusing on · 

the whole word and using the.word fo context allowed children to use 

their natural language ability and also gain meaning from printed mate-

. ri a}. Morine (T970} noted th.at focu.si:ng on the whole \(>/Ord provided \.lr:-: 

ban children with .the opportunity to< use their language ability naturq.l-

ly in identifying familiar words without having to memorize isolat~d let-

. ter sounds and letter combinations ... Using words. in context al lowed these 

children to use their lahguag~ ability naturally to gain 111eaning from 

their experiences. 

Liberman, Shankwelier, Fi sher and Garter '.(1974), andMasoo (l980) 

conducted studies to determi Ile .how children tJse letters to recognize 
•' ·' ' . . .- -··. . 

some words. ·As a result of these studi·es., they fduncl that most kinder-

garten children learned to tecogniZe letters in their names in print 

early. Once this ·occurred, children became interested in 

in other words, and al so began to·> realize that wbrdsmad~ sentences. 

They .concluded that th~ analysi S. OfJet~er n~~ntng . - - . ' . 

the us.e . of their names ; n sentehces paved ••the ~ay 
1 etters. in words a'.nd words in sentences. 

Ma.rchb~nk .• and Levln·'(l 965) ... 1,nv~stigated·· 
••• ' '. '' < •• _- ••• '.· _-, ,c·:, '' 

are noticed by non-readers and.beginning readers .. They found that 
' ' • •• ·.: .- - : < '• " • 

· ·children were most likeJy to tboose flrst and la$t letters; the least 
, ',. . . 

used. cue was word shape. ln a foll,ow-up stqdy, Williams, Blumberg, 

and Williams fl970) questfoned \<1hether the/MafGhbanks and Levin 
. " ' . . ' . ' . ·' 

.taskwould produce similar resultswith· ... low. s.ocio-econ6mic.urban 

(i 
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non-readers and b.eginning readers .. They found that while these kinder-. 
. . . 

garten children used no single cue,.first grade children matched most 

often on the first letter and next most often on the last letter, .and 

childfenwere able to gain meaning from the words recqgnized through 

the. use of oral context. 

Soderbergh (1977) conducted a study of a child.1 s first attempt 

at learning words .. She found that children· iearn nouns and verbs first, 

and nouns can be related to objects or events, and verbs are used to . 

show action. She contends that the words that are most difficult to 

learn at first are those words which contain no meaning and that the 

child is unable to use in context. 

Sullivan (1979} suggested that .one way ttr prepare children for 

beginning reading through the use of words is to combine a meaningfu1 

print environment with active class participation. · He believed that 

the environment of the classroom from the beginni.ng should expose ch11-

dren to .meaningful printed words and symbols .. ··. He further contended . 

that job charts, name· tags and foodlabelswere other ways.of.making 

children aware of printed words and meanings. 

Smith· (1977) contended that the majority of children are as. 

much immersed in written language as in. speech .. He referred to the 

wealth of print to be found on every ·product in the bathroom, on 

every jar and package in the kitchen, in T.V. Guides,· on store front· 

bi 1 lboards, in supermarket and department stores. He believed an of 

thfs print is meaningful, and some children were able to use the oral 

and physical context of such words Tong before they entered .school. 

According to Huey, reported in Durkin (1980), children can 
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learn to read from every day activities and in an informa1 manner. Huey. 

stated: 

The child makes endless questions about the name .. 
of things. He. is concerned about trying: to spell and · 
pronounce printed WOY'..ds on food. labE!ls, notices, signs, 
billboards an.d almost. anything that comes his way and the 
child should be told in oral context what these words say 
when inquiry is made (1980; P. 49). · · 

Anderson (1980) noted that when children are ·not taught letter 

sounds o·r word structure, ali that ts .available to help them remember 

a word is the sequence of its letters. She stated 11 it is helpful at 

the beginning to have children name the 1 etters. in a word,. since th i's fo-

cuses attention on the sequence of letters. 11 She also strongly suggested 

.. that children use wo·rds in sentence context after letter naming to gain 

meaning. 

The re.search pr.esented above related to using words . in context, 

suggests that focusing.· on the features .. of words,·· 1 etter naming and .. using 

the words in context appear to be productive in·helping youpg children 

learn to read. The research also revealed that the whole word approach 
. . . ' : . . . . . . 

is easiest for helping 1ow socio-economic thHdren learn to read be-

. cause it allows them to focus on the. features of a word and to use their 

natural language.ability while· using .the word in context. 

Language Play.Research .. ·:· ·. ' ··' 

·. A review of the literature on language play supports the assump-

tion of this study and emphasizes.the importance of the use of rhymes, 

. poetry and choral reading in the development of children 1 s oral 1 angu-

age in prepareation for beginning reading. 
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·Acco.rding to Jensen a'.nd Petty. ·(J.,976) tan.gyage pl:a:Y :provided " . 

--many·•·•oppQrtuni·ties•·for<chi•ld~en· .. to.·pa~ti·cipa~e··.i:rf-~nd i~xpe-~,iment ... •wtth,.··· _ .•. _ .. ·· 
' .. ""· ... 

language. They stated: . · · · · .. · •.. · • 
• • • . . .. .· · •. ·• 1 •••• 

. . . _cnildre:n·'lov~-··to l~lay:"'Nith--.words-··tO feel ·tnefr ... 
.. power.. and fhyth1t1; · to: :exper.i ment With. them. <Young 'G.hil .. : 

·.· -~~~n0-~_l·::gQ::~-o~p;~:kjh.~1.~.~-,:~~fbY;.~-~·~~~!s~g:~J-•. ~~.~gij~:{~.~~~···~·- ···. 
· . improve" vofce q'.uali ty; and clear ·speeceh ... Jt ·also- pr.ovJde.s · 

.. .r:.· 

· .. opportuniti~s 'for. the shY. child. to partidpate•withoµt:, · · · 
· 6~6~~~!5~~~j6:~.~~.'-~·~·{r~~~n:~~~~}0pri~:ao:~r.t~~~:~t·the~.~'.fm · · · ·.·: ..... . ' ... ·::··. 

· all ow the child tp say as: much ·as he/ she can after each . 
reading . . This helps· the cniJd to rE)rneillber words 0976, . P; 90'}. 

'(• .. , '· . . : :·. , . 

. ·:Adams (:19J.8) hbt~d;;.th~i"_th~ .us~.·h:f .. r:hyme.s,,and:Y';i;iclles~ere ef-··· · · ·. ··· 

fective too'lS ·.··in ·(:l~velop·ing Oral.language and ·fo preparation-for: be- , 
. " 

·· · · gin,ning ·reading. 'She sugg.~sted th~t after complet ibn >Of ~hYroes, 
. ··-,,··,:· 

., ·. 

' ' ' 
.; .... ' 

. Adams contended· that ~epetiti on dT, wo~rds ln: corit~kt wefe an ~id· to fuean- · •.. 
· .. ·-.:. . :- '.' . 

ing: and memory, am:!• both enhgncedithe ;.child in beginning,·re.adin~l~ .·.· 

·• .. 1~mb·.·.(J·977).··.contended- that ;·n~~sery rhyme~·and•:poems :wef.e. art··.•···"·· 

. ·effettiv~ ~ethod Of e~gaging 'chilcl'ren in ~ra·i"'ia~guage< Sh,~:befieved. ', 
. . . that 'the t~a:ther. should dev~te· more C,l\lSSrO~m :ti~e ~O _activjti~S .. such . 

· '~s reading nursery rhymes.~ d~amatie piay, and chciral readf~9.. She 

· ·sugg~sted th;ilt the' use· of languag~ J)J:ay aided in:.voc_abql a\Y dt;Velop-
. m·ent,. i.ni··ntonatfori·:,/ pitch, >stres~\ arid· juhct~,~e, :and _gave clues• tb 

. . ' < ' meanihg in beginntng r~~di ng; .. · '• ' 
. ' .. ' :'. . ... 

. . ·,'.~ : . '. . . -. ~- . 
. :~·-

johns (l979) su~gested that teachers use activitie~·. i·nvolvi11g~' , 
.·.,· .. ··· 

nurse'ry :rhymes- and al 1 ite-ratfon for· reinforcement of· other.• readi.ng , 
• : ., . _.·.. . .• ' . :.· • . .• •. . • ! • •• •. 

·;.•" 

- _activtti-es··.and a1so:to ·Jmpro)"e:speaking ··arid:tfste·ning··abi ltti~s. ·He 
. . ;,', ·: •: . . . 

··contended .·.thqt· actJvitie·s ·of ttrf~ ."type•promoted th~ feelJhg ~that: .•• .,': 
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' .. ···,· 
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: :: . ~- .' · .. :- : ·., 
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·language is ... ·. patterned,· prec:iictable. and capable.of being mantpulated. 

According .tc;r Sabaroff (1980). kindergarten .chi ldt:""en should learn· 

to read nursery rhyme books as soon (iS pOS$ible.. Each child should re-

receive hi sown copyof a nursery rhyrn~book< in o.rder for him to follow 

a long with. the reader. She contended that .emphasis should· be pla.Ced on 

choral reading and .Poin~ing to ieach word as .the rhymes are read. ·As 

familiarity increases, children should be expected to recite and locate 

known rhymes independently. Sabarbff also believed.· that al literation, 

in alpahbet books such· as P. 0. Ea$tma.n's The Alphabet Book, which con-

t(lins such phrases as ''American Ants," 11Birdon Bike," and"Cow in Gar," 

should be used for reinfotcement of le.tters. and words in context. 

Alliteration shpuld be pointed out in poetry as wen .. Al literation not 

onlyrelates •letters and words, but also emphastzeslettel"s6unds<in 

context. 
. . 

Loban (1976) investigated the language development of 200 schbol.-
. - . . . 

age children in a longitudinal study. As a .result. of his study he found 

that children who were superi.or in 0ral .1 anguage trY kindergarten and 
. . 

first grade before they learned to. read were also the children who ex-

ce 11 ed in reading ~Y the . time th~y reached sixth grade. ·He concluded 

that oral language,development does<aid in overall reading achi.evement. 
' .· . . ' ·. . ' ' . 

The·researth presentedrelatedtolanguagepJaysuggests.that 

. rhyrnes,. riddles ~nd stories are effective tools in aidfng children ih 

···oral .·.·language development{ i:n gaining/mea.ning,. and improving memory . 

. Research .also revealed that language pla.)f·coritributed·.to success in 

·beginning reading. 
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Assisted Reading Research' 

A review of the literature, including recent studies involving 

assisted reading, indicate that parents and teachers can help children 

learn to read by immersing children in spoken and written language. 

According to Hoskissori,(1975) 11Assisted reading is a logical 

means of giving children the experience in reading they need in order 

for them to acquire the visual or graphic fe.atures that will allow them 

to use their knowledge of the language and the.ir cognitive skills to 

learn to read in. the natural way they have learned spoken language. 11 

Children learn to read by reading. For the purpose of instruction, 

Hoskisson (1975) has identified three stages in the assisted reading 

process. 

The three stages are: 

Stage I: The teacher reads one. sentence or phrase of the story 

at a time and the chil~ repeats it. 

Stage II: The child begins to recognize certain words from 

one story to another. 

Stage III: This is the stage when .the. child begins to ask the 
. . 

reader to let him say the .. words himself. 

In the process of assisted readin9; the child is provicled with 
. . 

. . . ' ,. ·:· . ' . . I 

stories within the full .context of natural language. Hoskisson st.ated: 

Learning to read is the process of discerning the 
categories. and the interrelationships ofwritten language, 
Just as learning to speak Js the process of discerning the 
qtegories >and the relationships of spoken 1 anguage • Chil-
dren must solve the problem of learning to readjust .a.s 
they solved the 'problem of learning to speak. Parents and 
teachers pro vi de the experiences children wi.11 have with 
written language as theirparents and others. in thejr 
environment provided .the experiences th~y had with spdken 
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. language, but.children- Will determihe •what they:,can relat,e .. ·. ·. 
to· _tnetr ·curreJit._th!aodes .of' t~~ ::worl.d, .. Jor p~ren.ts;,and_·.·.·•· · __ ···. ·_ '.· ·· · 
teachers are not.fuJly aware ·of what their theories.contain~~.·. 

'· .. :_:',· 
·" 

McNeil. {.1970},··Brown ·{1964), Slobiri.(1971} have repo:rted···tha~--
. . ' . . . . . . ·, - .. ·--· .. . ' ,. .. .. ' . . . .. 

traini.og. This points_ to t}l~ impo\tance,: o.f prov,i-diryg ·cfril·<iren; ~jt,hrich· · 

language: .. abi 1 ities~ .. ·. Sinc~·n6ta1·1. pa·r~nts·_ ·provide th~fr c::hil dr~ri-with .. ; 
Ji rich linguistic and. exp~~iential ba9k·ground,, ~h'ild.re·n come to sch90} .•..•.. 

. · witn varying 'degrees. of readiness forre.adfn~g .. 
-_-.._· 

·.According to Hoskissorl,;·(T~74J~assis:ted r;ead:in~< Js_b~s~d·o'n. the.·.· 

as·sumption that .. · children may. proc·ess ~ritte.n langµage ,in a manner $iml•.· .. ···_. 
. - . . . . . ' . . . ' . ~ . . 

·. lar to. the way they proce#, ~poken language .. · (The simi.Taritt~s'a:re _· 
' • •• ' •.> • • • ·".- .. • : ' ••· ·•· •• ·:: ':-;.•:. : •• '· • ·, 

'emphas.iz.ed ... py_ the. ma~n~r j-n whid{parenis:···r~ad··to,the'tkcfrtldren)).'··.· _ ..•. ·.,, .· 
·.·;. 

· .Tn~ followin~ _seq9e~·c~. WO!Jld• b) -~f'P~';;~l fotparents ~.9,·. use wi_th.··. ·· 
<, i • I ~·,r: ' .: ··: .· ,, ;-:/ • ,;•. f'. ,. \ 

· (lssisted rea(iing: ·•• · ·· .. · ·• · ;: ~- · · · ·.· 
. ' . '· . . ..... ' , :·: .. ·~ .~ \·'-.; '.• .. , :' - -, .. 

1. Read many· ea~y children's books ·to the :chfld. 

2. Read.· W{tfi. the/cb•fld .tfrree _g·r ;four::;hmes. __ per week. · 
..... 

.. 3 •. Li.mit ,:the r~a<ling to·. the amount. of.time the child is 
',J', • 

interested,. usu.ally:20 minutes at i<time.· · · 
. ..·. 

4. Have the' chil~- read.·wofds,. phrases ()~·sentences as they ·· · . 
·· .... ' 

. . · .. _ arf:(read; t6 -hiJn> 0~. th:is. ';.riitia}1 y :With, oriJy O:r'l(f Or two. pa,g~s cif,:.a .bbok . ·.··: 
and grad:uall.Y incr'e~'se 'the. number of>pa·ges·.·~s·'inte~~st fnpreas~s ... · 

.......... 

.. ·_ ·. 5. Read many bo~ks !:JY>means of ~ssfsted:~~adihg/'- lnt~test {s · ... 
) .. · . 

. increased·· by .read.i:pg.~_·-· ... ··" 
,,·. ., ;· "· 

b-~ .Jake .rlote~: cm the words the ch~ild'reinembers and :have_: Mm> 
·' ., . . . ""·._" 

read those wor(Js {n suhsequ~;nt bo6ks .but·n·ot · iri isolat:ion. , · ... ···. 
•··. ·•·•• - . 'l . 

. ..... 
,.·.i 

'"·.,,..;: 
~ . . \ .. '. ·.· 

.'. 

.. .... . . .... ',•.' 

. "··· ,. 
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· G()hen {1968), Bailey (1970), and Chomsky (1972) investigated 

the effects of reading a 1 oud to children. They found that reading aloud 

to children produced growth in vocabulary, word knowledge, and visual· 

. decoding. In other studies conducted by Durkin (1966}, Gardner (.1970}, 

Cl ark (1976) and Elkind {1977), it was found that earlY readers were read 

to by their parents. As a, result of these stud i.es, these authors have 

endorsed the practice of reading to and with children. 

Hoskisson (1980) believed that assisted reading is a strategy 

by which children learn to read ihformally by being exposed to the writ-

ten language of stories. .Assisted reading is started with children at 

about the age of four or five, when their phonological and syntactic 

systems are quite well developed and they have acquired a fairly large 

vocabulary. Children must have developed thefr l ingui'stic structures 
. . . 

. to the point where they can make sense out of what they will be assisted 

to. read. These ages are considered to be the earliest advisable be-

cause up tci this time chilclren are constructing their oral language and 

are fast developing the comp.etence they wi 11 need to work out the nature 

of the written 1 anguage system .. Hoskfs.son further contended that it is 

possible to begin assisted reading at an earlier age if the children 

have developed a high degree of language competence. 

Kindergarten children were involved in a study which used assis-

ted reading in a rea.ding .. lang1,:1age progr,am (HoskJsson, 1975}. ·Ten kinder-
. . . 

. - . , . 
garten groups consisting of four to e.ight pupils per group partfclpated 

in assistecl reading sessions four times per week for thirty rnlnutes . 

per day over a nine week period. Teachers reported that the children 

. enjoyed these sessi9ns !ind demonstrated an unusual amount of enthusiasm 



23 

~oward reading. In addition, the te.achers were exceptiom1lly pleased· 

with the languagi: eriric:hmenfthe. children received, especially pupils 

with poor language backgrounds, 

Hoskisson, Sherman. and Smith (1974) conducted a study involv.ing 

two second-grade children who were experiencing reading problems.· ·Assis-

ted reading was. used with these children during the last four months of . - - .··,, - . 

the school year. Their parents also pa_rticipated in the application of 

·assisted reading. Both children, who were reading at a very low first 

grade level at the beginningof the study increased ·;nreading ability• 

and reading rate b.Y the end of the study. Both children expressed a 

desire. to read more books. ···T.his was evident by the number of>books·each 

child procured frorn the school and town libraries and read independently. 

Assisted readingwas used in a cross-grade tutoring study with 

first grade children {Hoskiss~on·, 1975b)~ The fir?t ·grade group con .... · 

sisted of nine children who were constdered as '1hfgh risk11 with.respect 

to readi(lg achievement·· based on their .perce11ti1 e scores on the Metro· 
• c ' ·,· ._,_: ' • ' ' '' ••• -_ : '·- '. :." '" '- _.,:.-:· - ' ' 

; . ' 

pol itan Reading Test. They participated in the .assisted reading pro- · 

gram< from October until April. Each first grade pupil was assigned a · 

sixth grade 11 buddyuwho .read .to him for fifteen .minutes every daY. 
' , 

At the beginning, the 11 buddy11 read.tothe first gr(lde pupil; later,. 
' ' 

as the year progressed, the first .grade pupils. were asked to read to 

their 11 buddies .'' . The first grade teachers reported that the children 
' ' , ·, 

had made excellent progress compared to similar children with whom 

they had worked previously. At the end of the program; the comprehen-
. . - . . ' ' ' . : . 

, ' 

sion section of the Metropolitan Primary Reading Test was administered. 
' ' 

Results revealed that the low score was l. 6 ,,.while the high score was . 



2. 2.. ·The· teachers··. reported lrye· following ·advantagEps··.•of ··the :.cross"° 

grade tutoring program: 

l. The children understood tnat reading is communication. 

2. They regarded readihg as "fan .. · 
' ' 

3. They were highly motiyated to read to thefr·buddies . 
. ·.. . 

· 4. · · Assisted read.ing had helped develop .oral langµa•ge skills 

in all of the high risk children (P. 449}. 

Chomsky (1976) used .. ~ technique similar to ··assisted. reading ·with 

five third grade readers, three boys and two girls. She used story 

books which had been recorded on t(;lpe •. Each child was required to lfs,.. 

ten to a story on the tape, .and at the same time fol low the print µntil 

he/she had memorized the words well enough to read wit.h fluency. The 
. ' ·. 

children were also .. engaged in written exerc;ises and· la.nguage games which 

were based on the stories they had :read. Chomsky and an assistant 
. . .: . ' ' ·. . . •' ·' .· . . . 

worked individually with each ·child once a .week .Jor .one-half hour. At 

the end of study, all five.children had shown.progress over the four 
' ' . 

month period, anti gained self confidence in their ability to.read. 
'' ' 

·Miller (1977) conducted a study and used,assistedr~adfog with 

five . fourth grade pupils. . Each of the five pupils had been labeled as 

eitherl.earning disabled, ..... emotionally. disturbed or.educable ,m,entally 

retarded. None of the· five could read at a p.ritnet level and· all had 

a very low self f~age. After child.rert were involved in assisted read ... 

fng by means of taping procedures' their ·atti"tudes toward reading im-

proved. By the end of this study children were able td read some 
. . .. .. . 

.stories with the .regular fourth grade reading g~oup. The child who 

had been. la be led. as Jearntng and emottona lly disturbed WqS chosen for 
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the J ea<1c P\1 rt in; th!t p1 .; !la~s e F an!! Greie l. #'Lr:esu lt of this sttidY, > . . .·. 
·. memory was increas~d and ·self confidenice was de~eloped.' . ' . .•. ., . 

.. . 

Durkin (1980} pointed ~ut that reading to·and w.ith c:hildren 
: .. ·'· .... <-··. _· 

· .serv~s a va·rietY••O·f 5:;9n.ifica,r:it .. p~r:.poses··.,.sornany, in·· fact.~:·:that it,,.··· ·. 
, .· ... ,_ '• .. , .. 

··.·should.' never beorTlftted· from a kindergarten-pfogram. 'lt pr.on'ioted·enJoy-.~ · . .·· .. ·. '. ' ... ·... .. . ·. .-:. :·· . ·.: . 

ment; af1;d with: ft; came'posilive.feelings_·about. self~ J:>~o~s·.and school. 
• ,. ••• • • •. • L ', • •• ···.• ••.'( "!·,, • ,.· ·, .,." ·;· · .. 

. ·, .. 

believes this.•iS an effective O'lethOQ· for helping· Chi.l.dt.~}'.1 \\fl:!O speak nqn•· 

standard Engli.sb to· re~e~ve p.ract'ipe· in· hear.ing stanqard>E·nglish. . . 
.... :··.·· 

•··. Stal1man· (l:980.t~ondu¢ted :a study .usi::ng. assisf~d.readirtg•with'J56 .. ···· ... 
' ·.'. .. ··, ·., ,·.'. 

'third g.rade and 3•6~fourth gra·d~·Title r .. childre.n .... ':•·soth par~nts an~ chil;;. · 
. . . . . . . . . ~. .•· . . . . . . . . ' . . . "' . :" ·.... . . -· '. ' .. , ' 

· . dren p-artici pated in an etghf:_week home reading .program to: det.erilli rie· if :· 
' . .. . . . . ·' , . .. . . ... . . ',... . . .. '. . ·.· ... :.::.: .· 

chi.1 dre.n' s reaqing• comprehens•ion and .~·eTf cqncep~ couf~·· !:>~,- incre~se·d 'by '• 
..... , ~. . '.... ' . . ;. ·~ 

· -· using pa.rents .aS}c;!acher~:.·fn the hqm~.Ihe'.paf~ri.}s 'us~d, ~s~i.st~d re~d~···· · .··._ 
. · i ng"as the method of instructibn .. · As_.airesul t· of. ~hi~_-siudy~.st~ll~ari • ·: · 

foynd·'that pa·r-ents were able to help their·c.h't'ldrenwf)o \'JE!r.e'experieni: .... 
. . . .. . : ' . ' ~ . . ; 

. ·· ing·difftcultie•s, and assisted·.·.read.ing cild_ .. heTp ·to jncr,~as~.·the.-teading .. 

-compr~hension · anc:l -self \:.oncept•or these:childr~n-•. 

. . . _ The resea:r·c.h presented on: ~s:~~~sted reading in ~a »:re.adinsf currii 
" 

•, ·. 'culum su9gesis•thaf;'ass1sted:rreading +s :ari. invaluable t6ql;·fO·r· .. ;.~ersing ·.• .. : 
. . ~, ·" ~· .,:;·:. "",-; . : ;·· : , .. ' , ":•·' ·,. . . ':~I. . 

· .. ·children. hvwrittenJanguage~·. The research studi~s pres·ent~d indicate. 

, .. ,. 

'"'' .. '·:·· 

, · -.. · .... • •• ... ·.-that·· assisted rea~tng}s_,high,1·~,.'.~ff:ect:~v~-i:n:hel'pAn:~'. ·F.~lt~ren:•¢ev~Top:·•.••·· .. 
. . ·: ~ . . . . 

·. · ... read~ wi th-parerita.T· 'involvement. · · : . · ,. ....... ; 

· .. , 
-"' ·· ........ ' 

.·:>,"·· 

. ."_: .:· /,·:· ... .;· 

.: : ' ' ~ . ·. ··.: '.· . . 
"- . .. ,.., __ ·. · .. ' ·. ·: ... ·· ... ~: '• . ,· 

. r ·. 
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Parental- In vol vem~nt •. Research . 
.... 

. . ·. . .. . . . ·. . . 

·The· importarice .of p~rental involvem~nt in the>reading progres's 
of preschool and kinderga·rten •children has b~en siressed i~ the. fol lowing.· .· . :· . ' . .. ·.. .. ·. . .. ..: .. 

J iterature review and suppo.rts the·-under'lyirtg .. as.s,urnption of th.is study. · 

Bloom (l965) attd Ea.r1y··(l~7;7) cont~nded that the home a•nd·family .. 

background WE!re·-dominant··factof'S· ln··· determining reading· achievement .. 

amo:ng beginning r~aders.- Cohen· (1976) b~lieved. ~hat when parents hav.e 
given· the fr child a, background Of familiarity: with. ~ll ·kinds df.: written . 

. ,v. 

mater;al and have em:ouraged their dtil d-' s ··natural curiosity ~ri t~e- ··· 

-.. pr{nted word and its meaning, he. c,omes to school reading or so clo·se to 

it, that he will learn in spite of any·--poor methods oY'. materials. 
. .. . ' . 

. . - In a case ·study Torrey ·(1973) found that, where early r.eaderSc 

hag ·no. library in the home and· no help from: the ram.Dy, itwas surmis:ed 

that the chi 1 d had . taught himself toi r~~~ . f;om. 1 abels on. cans and from 

television wh~ch repeatedly shows and pronounces simultaneol.l~ly an 

· average of forty words per hour through commercJal ~- and a~nouncements .. · . 
According to Torrey, the sllcces.s the child ha-s in learning to read may 

be the··result. of the· child's. askingque~tfons of':his -environment· and · 
. . . . . . 

. receiving i1111t1ediate response·fromhis parents. 
. . .. . .. . ·. . 

· .. Mason .. 0980).belieVed tbat .. readtng can .be ini'ttated .. as children 

learn -the 1 etters of th;e, alphabet from p~rents; older s{ti li ~gs' or . . . . ·. . . ,, . . 

television. · She :Contended that as childi'.'e~ begin tCJ learn'. some.·1etters·, . ., ., . . . .. . . ·- . ' . . .. . . .,. 

they also ·begin to use letters .to ·print words and identify words- they 

··see frequently. When they live Jn a clearly-labeled, sJgn~laden e.rwiron,., ·•. 
ment with'helpful adu] ts,.· ;t·· is .··rei:atiyely·· easy :.for' ~hem Joilearn.·. to . 

·.•. "<. 

·,·,y··., .. · ....... ' 
~ . . . 

·. . 
' '. 
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identify and remember stop signs, names of stores thatthey visit, their 

own names {partic1.1larly if they attend a school that requires them to. 

use name tags), and· 1 abels on packages of food they eat. With subs tan.,. 

ti al help from parents .and teachers who answer their questions, who .re~ 

read alphabet books and stories unt1 r children have· them memorized, who 

help them spell and print words, and who coach them to try to. identify 
' . 

letters in words, children soon begin to realize the.relationship between 

letters., words, and their meanings iil context. 

Durkin (1980) reported that about one percent of approximately· 
. . 

five.thousandchildren who entered kindergarten intheOakland, Gali• 

fornia, public school. system were able to read as many as eighteen out 

of thirty;;. seven words. She contended that parents help their children 

learn to read when they answer questions like: 11 What's that word?'' or 

"What does that word say?" Durkin also encouraged spelling a word as 

an identification technique. 

Peters {l980), from a nati anal survey, f04nd that preschool 

children who did well in firsi grade had had early reading experiences 

before they started schqol. Most of their parents had read to them, 

some almost every day. Parents who showed genuine interest. in reading, 

perhaps by visiting the library regularly or having lots of books and 

magazines. in the home·, haq children whc1 .were goqd readers. She con ... · 
. : ' . . 

eluded that those parents who showed an i.riterest in what their children 
. . 

·were learning tn schbol were.more likely to have children with high 

reading aob-ievements .. 

Hoskisson(l9791 pointed out that parents were not always al-

lowed· or encouraged to participate in the .readingprocess of kindergarten 
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or first grade children. Hoskisson stated: 

Not too many years ago parents were told to let 
the first grade teachers teach their children to read. 
Parents were not to intervene in any forma 1 way with 
the teaching of reading. Kindergarten teachers like-
wise were not allowed to display words, even as labe1s., 
in many classrooms. Some kindergarten teachers, how-
ever, violated this sacred writ, and did indeed allow 
their pupils to be exposed to words in the form of 
labels for objects in their rooms. Most, however, .would 
be quick to remove all signs of written work if they got 
word that the supervisor was going to be visiting the 
school. Both parents and kindergarten teachers, it seems, 
were under the indictment ... ., don 1 t teach your children or 
your pupils to learn to read. First grade teachers, · 
therefore, assumed the. responsibility for teaching all 
the pupils coming t~ school to learn to read. · As a re-
sult all children did not learn to read, and first 
grade teachers discovered tha:tparents'help was needed 
in an .. effort to. help alleviate some of the reading 
fa i 1 ures ( 1979, P. 15). 

Artley (1975) stated, 11 The role of parents in affecting chil-

dren1 s reading success is becoming increasingly recognized}' Artley 

conducted a survey of 100 educators in which he asked if anything be-

sides teachers contributed to children's interest and reading ability. 

The response was the family. As a result he recommended that parents 

become partners in the education process, and that schools should pro~ 

·vi de information on reading programs and suggest supplemental home 

activities. 

Breili11g. (1976) too, believed that parents should become parti-

cipants in helping children learn to read .. He suggested that parents 

·be used as teaching partners, and therefore he established two pro-

grams to help parents help their children learn to read~ One of the 

programs was ca 11 ed Parents in Reading. Meetings were held twice a 

week over a five week period for interested Title I parents. The 
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goals of the meetings were to let parents know their roles as teaching 

partners and to assist parents in acquiring materials and ideas that 

would help their children learn to read~ As a result of their program, 

approximately three-fourths of thechildrerr1 s reading skill,s, attitudes, 

and self confidence in reading improved. 

The se.cond program established by BreHng (1976) .was the ~eading_ 

At Home Program. Each child was sent home with a note, a book, and a 

certificate. The note asked parents to sign the ce.rtificate if their 

child read ten minutes per day. Each child received a gold star for 

each. signed certificate he/she br.ought to school. After receiving ten 

stars the child was eligible for a prize from the treasure chest~ At 

the end of the two-months program, the mean gain was one half grade 

level insight vocabulary. 

According.to Vukelick (1978),a Preschoo.l Readiness Outreach 

Program conducted neighborhood workshops for parents to learn how to 

help their children in reading. This program sponsore.d twenty six 

neighborhooct·workshops for parents of kindergarten and first grade 

children during the school year. The .goals of .the workshops were to. 

suggest ways .to use and extend a child• s reading and language skills. 

As a result of this program, children whose parents fully participated 

achieved greater gains than children whose p(lrents only participated 

minimally. 

Hess and Holloway {1979) conducted a study related to social-

cl ass and reading. They compared the prereadi.ng environme11t for chi 1-

dren from middle, upper, and lower soc.i al cl asses. As .• a result of 

this study, they found that upper class children had ~ore .interactions 
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· with the mother, took more trips, were re.ad to more frequently, and had 

a greater amount of manipulative 'material in the'home than did either 

of the other c1asses. They concluded that the higher the class, the 

greater the interaction with pareri.ts, and the greater the interaction 

with parents, the higher the score the child obtained inreading readi,-

ness and reading achi evernent .. 

Bloom, Hess, Davis (1965) contended that the majority of children 

from 1ow socio-economic family groups were defici.ent in language skills, 

had had few experiences outside the home, and 1 acked the kind of environ:.. 

ment which contributed to reading success in school. Wynn (1967) sug-

gested that these low socio-economic children are confronted with reading 

materials typically based on the experiences and language of chi1dren 

frorn a <more advantaged society and cannot identify: with the characters 

and activities presented to them in print. He stated: 11 At 1east a 

partial alleviation for the overa11 reading difficulty and poor school 

performance of many disadvantaged children may come from a two-pronged 

program involving first, reading materials based .on children's actual 

experiences--materials which are meaningful and reality-oriented, and 

second, a partnership with parents with a view toward creating a home 

environment in which everyday living provides readiness for school and 

is supportive of schoo1 success." 

Bloom (1965) and Gentry (1977) believed that parents .were the 

first teachers that children had. They contended that inmost 11 advan-

. taged'' homes, the life style followed provided readiness for .school 

and built in encour(lgement an cf support for continued school success. 

Such children were helped to explore their worlds, to see similarities 
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and differences, and to relate ~ew infprination to, thatpreviously ac:. 

qujred. Also,. books were available and chfldren were read to . 

. While the. depriVed <;hild doe:s not have. the opportuniti·es to ... 

·.acquaint Mmsel.twtth .the wofld· through ·conversations., literature and · 
. .. .. ·. 

first hand experien.ces, he' does have his home erivi,ronment with parents 

as teachers .and oppqrtun1Ues to develop ,his: natural languag<i? abil·itte$·. ·.·· 

As state,d by Bloom: 

The home environment ha's been studied .as a means 
Of understanding the<factors. Which·. influence 'development 
in children.. Research re.peat.edly shows that the home is 
the single:•most important i nf1 uence Oil the i rtteJ 1ectua1 . 
and· emotional d~velopment of children, particularly .in the • 
preschool years·~ ... The.ways which parents> spend time with· 
their children at meals, in play, and. at other times dur- , 
ing the day :have been found to. be central factors in . 
developi'n9 .skills which prepare. children. for st:hOol. The 
object.s in the home,. the ·amoun.t of parental interest in .. 
1 earning ahd the amount of practice . and e.ncourageinent . ' 
the chi-1 d is given in general learning have been found ·.· 

· to be sighificant· influences .. on language and' cognitive.• 
. development~. interest. fn 1 earning' attention span; and . 
motivation ·tq the dfild (l965,. P. 69)~ .· · ·. · 

According ·to Cro~ (1966) and. Gentry· {l972)~·. often Jow socio-

economic: parents are silspi~ious· and untrusting; they must .be convinced··.· 

that teachers are gen'uinely i'nterested. in, and. want to help the111 and 
. . . . ' . 

their children.. These< authors sug.gested' that there had been too much 

•· alienati.on and estrangementb,etween the ·_school an.cl low income parents·~ 
Both teachers and pal"ent~ have mutual conce~n for the child; .;et, they · 

have spent 1 ittle f~me together map•P·ing strategies, exchangin.g· infor- . 

. "mat ion, and pTa~ning for these children .. · These authors believed that 
.. . . ' ~ . . . . . .. . .: . . . . . 

a meaningful partnership between s~hoo l and parents wi 11 change this · 

, picture . 
. ~ . ' 

·;'~ • .,, I 
" ... ., . . :"' )_ ·, 

··-.:·..: :"· 
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Summary 

A review of the literature suggests tha.t some kindergarten chil-

dren learn to read with parental help long before they enter school. Ac-

cording to research cor1ducted by Huey reported frr Durk.in· { 1980), Hos.ki sson · 

(1980} and Mason {1980), this is evident by the number of children who 

enter school reading labels, signs~ restroom doors, stories and so on. 

Durkin (1980) and other researchers support the theory that teaching the · 

letters of the alphabet as part of a.word helps children create wards 

which correspond tO spa.ken language. The. resear:ch that has been i denti.; 

fied al so supports the theory that the whole word approach to beginning 

reading is the easiest approach for law socio"'-economic urban kindergar .. 

ten children, because the whole word approach allows children to use 

their natura 1 language abilities. tn identifying fami Har words. The re-

search reviewed supported the use of language play for language develop-

ment and for reinforcement of reading activities and supported the use 
·. '., -· ·'" ,_· ... 

of assisted reading as a vehicle for irkreasirig overall· reading achieve-

ment at school as well as in the home.. Hoskisson (1979) cortends that . 

assisted reading is an ihvalUable rnethpd for 'actively involvfog par¢nts 

in the reading process. 

Based on the research presented, parental involvemeotil essen-
'·. .,-.·.- · .. ' . ' ·., __ . : .. ,·.. . . 

. . 

ti a r ill helping kindergarten children learn to read. BJ oorrr ( 1965}, 
. : _:.· ,- : ·' . . 

Gentry (1972),Brefling (f97f5) and Hoskissoll (l9BOJ suggested that ur-, __ ,_ ' ' ',' - ., ' ', 

. ban parents should spend. time reading with their children.~ · This time 

may be used at meal. time, at play, reading stories, and so on. They 

contended that kindergarten parents can motivate their children to want 
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to learn to read by becomi'ng teaching partners,, g,t.tively e.ngaged .in 

helping their children learn to read by reading. 



CHAPTER lI I . -_ 

PROCEDURE ANDDES!GN 

This chapter outlines j:he procedures<used in selecting thesam-

ple population for this study and.dis.cusse~t.the·instruments used. The 

procedures and materials used for the implementation of instruction are -· 

also included. Methods Of col'lecting data a'nd the methods of data 

analyses are considered in the latter pa~t 'of the chapter'. 
. ; ·. ' · .. 

-_Sixty low socio-economJcurban kindergarten childre·n were -cha,. 
• • 'l.. . .• - ··\, • . • . • • :' ~ ' _., • • ' . ' • • - . . . ; .• ·.. • " - . ~ 

. sen for this st~dy .and we·re placed accor:ding to: Mason Is· Three Stages. of 
. . ' . ' - " . ~ :'; - : - ' - . . ..... ,. : ·, . . . - . . . . 

Reading Criteria ·developed far middle'and upper- class preschool chil .. 

dren. some motiifi:2ati'o~.·s:.wereinacie':th i~e test:criteria to suit the'· 

n~eds of the low soc io.:economi c population. --{See mod if i ca ti on in cri ~ . 
teria items in AppendiX B.) ·· rri'addition tqMasoti 1 s Three Sta9es of. -

Reading Criteria, each student' was eval!Jated with an Assisted Reading 

- Inventory, which consisted of having each subject read thre~ books using 

a.ssisted reading procedures .. The .books: were taken from a collection of 
! . 

beg·i hning reading books pub 1 i sh~d by Random House, Inc. Each of the -__ 

sixty subjects fJ'd,rticipated in ,two- te.sting.sessions. The first testing 

was·- the pre-testfng.-admini'stered i.11 December, 1980; and included Ma~on 1 s 

Three Stage Criteria Test, and the Assisted Reading Inventory. The· 

second testing was the post"'.testing administered in April,.1981. ·The 

_·post-test included the .same items from Mason 1 s Three Stage Criteria 
·. ·, . . . . . . 

Test._ The testing for the Assisted Re~ding Inventory used books in · 
- . 

the .Beginning Reading Series .• (See -boo~ selection in Appendix.C.) 

34 
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Subjects and Setting 

The subjects for· this study were sixty kindergarten children · 

selected from two schools in ~ metropolftan city of Virginia/that quali;.; 
. . 

fied.for .the Title l projects. Selection of the classrooms to be. used 

in the study was done in cooperation with the superintenderrt of. the . - ' - . ' .. _,· '• -. . 

schools. Selection of subjectswa.s don~bytheprincipal, classroom 

teachers, and the researcher. Placement of each child in one of Mason's 

three stages of be.gi nnil1g reading was made .by the investigator based on 

pre ... testing results. Thirty children were assigned to each group and 

both groups were.matched according to sex, age, and race. The experi-

mental group was hous.ed in one. school, and the control group was housed 

in the other. Both schools were located in low socio-economic areas and 

were accessible to five housing projects. The population of each school 

was sixty percent wt1ite .and forty percent black. Thirty nine of the 

. parents were single parent families. Some received social assistance 

and others worked two jobs •. None of the parents involved in this study 

were professionals. 

Method 

One experimental and one control group were .used in this study. 

Each group received one hourof reading instruct1on per day. The ex-

perimental group spent fifteen minutes focusing on naming letters in 

words, fifteen m'inutes focusing on words in oral .and written context, 

fifteen minutes playing with language, and fifteen minutes focusing 
. ' 

on assisted reading. An additional fifteen minutes was spent by parents 

using assisted reading .with these children ir1 the home. (See Appi:ndix .. 

D for parental involvement.) 
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The control group used the. 11A 1 pha Time Reading Program 11 which 

focused on letter naming and letter sounds in isolation. In this 

program, Children learn to prohdunce each individual le.tter by the letter 

· sound associated with it. This group received one hour of >reading in-

struction per ·day. Thirty minutes of this hour emphasized letter sounds 
. . 

in isolation, coloring and tracing letters to match the .sounds; and the 

other thirty ·minutes were devoted to listening .and· dramatizing stories. 

Experimental Group 

L.:etter Naming: Fifteen Minutes· 

Children were shown words and they named the letters in the 

words. · They printed words and named the letters afte.r they had printed · 

the words. They also used words in oral context. 
. . . . . 

.. ·· .. ·Some of the upper and lower case .letters of the 
alphabet .were.· .. taught together when letters .. had similar 
visual structures .. The letters. of the alphabet taught 
first were:·• Tt,Ss,.Cc;Pp,. Ff, Mm; Oo, Ii, Jj, Kk, 
L1, Uu, Vv, andZz. (See AppendixE.forother letters.) 

Implementation of Letter Naming Instruction 

The letters T ,t and words using th.e capi.tal T and the small 

t were printed on the board (T, t; Toes, toes). The. Jollowi ng instruc-

tions were given to the children: 

. The two letters you se.e on the chalkboard. are 
T's, Tt. · One T is larger than the other; but they are 
both T's. The large one is called the capital T andthe 
small one is called the smalJ t. These letters are<found 
in ·.some wo.rds .... Two pf the words .. •with .ea~h .of ~he t's. are 
on the•···board.· .. · .~eith• o.f.the words say·the.···same thing' (·''Toes," 
''toes"). I would like each of you to wiggle your. toes 
and then, point to the word toes that begins with the 
capital T, and then point to the.word toes that begins 
wjth the smal 1 it• · · · · 
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' . ' . 

Each child was given a chance to respond and corre.cti ons. were made, tf 

needed, with a pat on· the shoulder for.every effort. 
' ' 

• . . Now. that you know what . the t 1 s look 1 ike, I would· 
like you to write the t 1 s .{T, tJ and the words Toes, toes. 
(All children receivedTdu"i)lTcated worksheet with t~ · 
letters T,t and the words Toes, toes~) On your worksheet 
I woul dTike you to trace the. capiti:ll T and srnall t saying 
each letter .as you trace it. Then trace the worcls-To.es, 
and toes, . remember to say each word as you trace it-.-

Now that you know the name o.f the letter t arid 
a word that begins with the.letter, .turn your. worksheet 
over and try to ~rite a capital J, and a small t'. • Also, 
try to write the word that begins with the• capital T and 

the word that begins with the small t. What is the-word? 
(Toes J Yes, toes is correct. ·. If yoU: need help, the · 
letters . and words are on< the board~.·.•. I, will g.ive yoq, help 
if you· need it. (Teacher accepted all sqribbles.) · 

Now that you know what a capital T and a small t , 
1 ook like , .. · JIOU . can . find the .J et.ters i.n · woFds,. <and also -
print word~/ that.begin with the two t Is~ I would: like 
you to find. the two t 1 $ in other words. around the room. 
Please. tell me whichTyou have found, the capital T 
or the small t. (Most children recognized the smalT t 
in words first.) -

Since vou are able to.find the letter ·t ifr so 
many words' l would like you to get your alphabet bo9ks 
and ,find the letter t in as many words as you can. . I 
will help you read a}fof the words beginning with the 
capital T. and the small t on the page .. (Teacher and 
children.,..readtog.ether painting to each word .. and 
emphasizing the t 1 s.) T is for· Tiptoe. to make me 
feel tall. 11 •.. I will give each of you these words 
(which are called a sentence) to take hornewith, you 
so that you wi 1 l remember the t words .and al so to 
make ,yourfamily happy because7"you ar.e learning to read. 
(See Appendix F for guide. ) 

' ' 

. Now that you. can. read··· some wOrds that begin with 
t, I . would' lfke you to draw or find a picture of some-
thing that begins with the letter t. Later •. we will· 
make our. own. alphabet book.·.·. We wiTl. a 1 so write a 
word that begins withT, tin our alphabet book. {See 
Appendix G for sample of Alphabet Book;) 
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Word Focusing: Fifteen Minutes 

Children were focusing on word recognition and words in oral and 

written context words used during this period included children's names, 

label words around the room, labels on empty cans and cartoons brought 

from home, pictures with captions and words used to identify parts of 

the body. 

Implementation of Word Focusing Instruction 

I would 1 i ke each of you to 1 earn to write your 
name. I will write your name first and paste it on, your 
desk. You are to say and trace over your name with your 
finger three times. After you have said and traced your 
name three times, you are to use a magic marker or crayons 
and try to write your name. (The teacher 1 istened to 
each child pronounce his/her name, made corrections when 
needed and praised each child for any accomplishment.) 
A 11 scribbles were accepted. · · 

Now that you know your name when you see it, I 
would like you to learn some other words. Look around·. 
the room and find any word that you think you know. The 
letters that we lea.rned ·will help .you to tell w.hat the 
words say. For example, this word begins with the capi-
tal letter T, the word is Table. I would 1 ike you to 
find more words that begin with capital T around the 
room that ,you. thinkyou know. · 

Now thatyou can read some label words with 
pictures~! would like you to bring an empty .food car-
ton from home with a picture and word on it of your · 
favorite >food. We call the word that names the food a 
label. We will read the label and use the label of 
your favorite food in a sentence. l will write each 
sentence>on the board withyour name and your favorite 
food. Example: . . 

Pam said, ''I li ke tomatoes. 11 

John said, 11 ! like milk." 
Billy said, 1T like cake. 11 

Now that everyone has a sentence on the board, 
I would 1 i ke each of you to go to the board and find 
your sentence and read it. · Also, ifyou think you can 
read some of the other sentences.you may try·to read as 
many as you like. (See Appendix H for word focussed guide.) 
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Language Play: Fifteen Minutes 

According to Sabaroff (1980), having children play with language 

involves using rhymes, riddles, games and creative stories.. These ac~i­

vities were used to reinforce the children 1 s use of letters in words and 

word recognition; they also help children to become aware of sentence 

structure. (See Appendix I for guide.) 

Implementation of Language Play tnstruction 

Each of you will receive a duplicated copy of 
some 11 t 11 words in sentences. I will write the same 
words on the board. ·We wi 11 read the word? together 
pointing to each word. I will read first, then we will 
all read together. After we have learned the words, 
I would like you to make a mark like this ':" under e.a~h 
11 t 11 that you see in each word. (Example, T is for tip-
toe to make me feel tall.) Later, you ma:y-use your-
Mother Goose Rhyme Books to find nursery rhymes that 
you would Ji.ke to read.· We will read nursery rhymes 
together also, but you must remember to point to ea~h 
word and stay on the correct line. ·(see.Appendix J 
for pas iti on words and other 11 playing with language 11 

activities.) 

Assisted Reading: Fifteen Minutes 

According to Hoskisscm (1980), there are three.· main instruc-

tional stages in the assisted reading process . 
• - ' 1 • 

Stage I: The tutor reads cme sentence or phrase of the story 

, at a time, and the child repeats the word or phrase a.fter the. tutor. 

Stage II: The tutor reads and the child reads the words except 

that now the tutor ~oes not read the words the child has shown some 

evidence of recognizing or the tutor thinks the child knows. 

Stage lI I: The child reads the words and the tutor fi 11 s in 

the words the child .does not know or has trouble reading. 
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Jrnplementation. for As~ts.ted. R~eading .. ,: .·· 

. .. ·.· 

I •'~ . . .·'..-:.::: .<,: . 
.: ·'"" 

.. ;~. · .. ··' 
.. This per~ocl·was devoted. to .. -allowing· chi-ldren 'to .. choo.se m~ny '~Obks 

. >· ·:~\ : ' · .. 

·to read •. ·Books wereselectedfram· a.cpllection of Begjrining·Reading Books·< 

.·. ":···· 
.... · 

published by R~tn<l9m~House :Publishihg •· Corttpany •. · Each student'\Vas\assigned 
·. : .. -·. 

to one of fifteen: tutcfrs frOtn ·<the fourth gra'de· Who: ·we.re. se le:Cted far. the · ' -. . ' . ''· . . . . . . .· . .. ... ' "" , .. '. ·,·;. ,. ·"··-

.. project by their··teachers with 'the··-approva1.··_··of th~ir" Par~n-ts and:th_e·' ,,···-_, 

. principal' of the- scoool. -. the tuto~s were gi~e~ speciaT tr~iri;ng-·s'E3·ss-fo~s .··;. · .·-·•· 

. for th·e use of assjst~d- reading .procedures- and. ~ethods -fbr" recordi~g:-tn-

. •.'.formation -for. each- chi id. All .·.tutors. received-an· .assisted. reading_ ~~rte~ .. -
. . . . 

book whi'ch W?sysed to.record the>chfld·':$ name;~ ~~ta·,._ name of the:boo·k 

.. . . ' . . . . . 

ing, and th~ stage at which the Child was r~ading fn a particula,r book •. 

- (A 1 l tutors w,ere remi nd~d 'of the· importance· qf al 1 owing -th~ -chil-dren to 
. choose hooks to be'.read.tothe11i.)•. (See.Appendi~-'K for training· sessi.¢ns··· .· 

·_ for·tutors.) · Tutors g~ve the following directions to-e~ch.·chHd;_·.·_ , . 
• ! . . 

.Stage_ 1: ,L\ssi sted Reading . ·. ' ·. . :_ 

Now that you lfave chosen a book t;,/read, we will .. _-.· 
read the book together. I wi 11 r.ead. first, ·but l would 

. like you to re.ad after me.·> 1·Y10-Uld like.ycn.i.to run your 
finger under the l foe r re.ao ·and poiht/t() :each 'word· a$ ·- .•. 
you read .. the- words after me ... ,{The _tutor ._wi 1J . remind the 

. chi ldre·n• _to stay on the 1 ine .af)d tcr repeat the , e){at't · ... ·_· . · .. . ... 
' words while r~adfog. Y You :must' remember 'to use your. eyes .. -. ·. 

....... ·-· .. 
- . 

. ... ,.· 

'. .. :. ~ 

: ·. : . and point to each word, saying the exa.cJ. words:.that T. say. 
.. · . _After you·· have shown-Jhat: you ~now> some '.words 'tri th~ .. 
.. · .•. story .. you -wtll••_be al:lowed, to•-chQose·· .. armther story book .... .,: : .:·· .. /· -~ :·· ......... . 

. - (The tutor will read with the child and record-the date,_. -
name '·of·· bo.O~s , •. --page ;nu.rnber a:nd:·words· .. learned: .for the·· 
day.··· ·The' recordkeep:.jng isdon.e .atstages J arid. IL · - · - ; · 

_ The child is aUowed:to reread the'same book as often as he/she. likes.)·.·-. - - · -· · 

:.:·· :·."· .. 

Stage· II: A~sisted ~·~ading - : _ , 

-N'bwthatyou have learri.ed so·m(lny'.words,· ff is •· 
' . ~. . . 

•"; _.·' 
... .,, · .. ,· •. : .·· 

:,: '. ·- '. 
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possible .for you to .read some .of the words yourself. 
I wi 11 read and you wi l1 read after me. Remember to 
point to each word and fo l1 ow along with your eyes. I 
will read and sometimes stop. When l stop you are to 
read the words I do not read. They will .be words I 
think you know. After you have learned some of the 
words in the story; you will go back and reread parts 
of it aloud to show that you know some of the words. 

(The tutors, researcher, or classroom. teacher will decide when 

the chi 1 d is ready to move into stage three.) 

Stage III:. Assisted· Reading 

Now that you can read inal1y words for yourself, 
you will be allowed to read the entire book alone. ··When 
you feel you are ready, you may reacl the book to the re-
searcher, teacher, or class. This will be your choice. 
You may also want to tell the class in your own words 
what your. story is about. 

Parental Involvement 

In this study parents played an active ro1e in the kindergarten 

reading process. Parents tnvolved in the experimental group were given 

a book subscriptionandwere>asked to buy.one additional book per month 

for the purpose of using assisted. reading in the home. Parents in this 

group were given three workshops by the reseqrcher to help them 1 earn 

to use assisted reading procedures in the home. (See workshops in 

Appendix L.) 

Procedures for Parents 

. Parents of children in the experimental group were given the 

stages of assisted reading for instructional purposes as described by 

Hoskisson (1980). (See Assisted Reading instructions, P.) 

Directions for Parents 

According to Hoskisson (1980), assisted reading is based on 
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the assumption that children may learn to read in a way s imi la r to the 

way they learn to talk. The similarities exist in the· manner in which 

you, as parents, read to your children. 

The following wou 1 d be a .typical sequence for pare:nts to use 

with assisted reading: 

l . Read many easy chi 1dren 1 s books With the chi 1 d. 

2. Read with the child three or four times perweek. 

3. Limit reading to the amount of time the chi1d is interested -

usually 15-20 minutes at a flrne. 

4. Have the child read words, phrases or sentences as they 

are read to ·him. Do this initially with only one or two pages of the 

book. Gradually increase the. number of pages as interest increases. 

5. Read rnany·books by means of assisted reading. Interest 

is increased by reading wide'ly. 

6. Take notes on the words tne child remembers and have him 

read those words in subsequent books but not in isolation. 

All parents in the experimental group received a handout out-

. lining the procedure for using assisted reading. The parents were en~ 

couraged to ask questions· about the study and the assisted reading pro-

cedures. 

The Control Group 

The control group used the Alpha Time Reading Program which is 

the reading instructional program used· in the school system. This pro-
. ,• . . . 

gram involved letter naming, teach.ing of letter sounds in t5olation, 

coloring and tracing letters to match the sounds~ listening to stories 

and dramatizing stories. 
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Letter Naming and Letter Sound Activities: Thirty Minutes 

In this period; children were given instruction in Tetter naming 

and the sounds that the letters make. Example: Mr. M. said m mm m. , 

Chi 1 dren were given the letter sound and were asked to listen to a record 

that gives the letter sound. Children were asked to raise their hand 

when they heard the sound that the 1 etter stands for. (Letters were not 

taught ih alphabetical order.) 

Ch i1 dren in this group were al so asked to name the letters, and 

were given duplicated she.ets for coloring, tracing and printing 1 ett.ers 

to match.the letter sounds. 

Listening and Dramatizing Stories: Thirty Minutes 

Thes.e two acti vi ti es were taught together in this p(lrt i cul ar 

school. Children were encouraged ,to listen to a· story, or a rhyme·or 

a riddle on the record player. The stories were related to the letter 

taught for that particular day. Children dramatized the story after 

1 istening to tapes or records. In addition, the aide often read a 

story to the entire class. During this reading period the class was 

allowed to choose the book to .be rea.d for. thatday~ ·However, the only 

person with a book or reading was the aide. The children just listened. 

" - ._ ' 

Curriculum Differences. - Experimental and<Contrcn .. Groups 
~ :: : .:· • • ·c ' - ' ' ·_,, ' ', - - : ',:' ' ' - ' ' -- '. ,' , O· - ' -• ,,,'' ' :·· 

The major.curriculumdifferences between the experimental and 

the control groups were: (1) the experimental grqup did not focus on 
. . 

·letter sounds in isolation, but rather letterswere used.as parts of 

a word unit and words were taught as part of a sentenceand sentences 

were taught using language experiences, language play, and assisted 
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reading. (2) the experimental group ~as engaged in assisted. reading 

every day, and. (3}the expehmental group had parental involvement 

' through the use of.assisted reading in the home. 

Conferences 

Conferences werehel d with teachers and. pa.rents in the experi:... 

mental group. However, cQnferences were held with the teach$rs 6nly in 
:.. . . ' -. ' -, _. ' ' ' ' .' :·· . ' ' : ':- ' -', ,: . '• .. ,_ . . - , .... ': ' -; ~ ''' . 

the control groyp; Conferences were held with teachers from each group. 

three times in January Parel'lt. workshops were hE!1d With parents inthe 
' , ' . ::·-· : ,. ' ' ... :·,.- . '• ' ·-:_ ' 

' ' 

. experimental group during the sch,edul ed assisted reading workshop con-
. ' 

. ' ' 

· ferences. which were held in January, February and .. March {See Appendix 

M for parent 1 s workshops). 

Testing and Eva l uatfon Procedures 

A 11 children were tested individually by the researcher to de,_ 

termine their placement in Ma.so~·s beg.inning reading stages. Based on 

these stage test r~sults, chi 1 dren were assigned to. a non-reading 

ca.tego.ry: or to one of Mason 1 s three. stages .of beginning rep.ding using 

the following criteria: · (l) children who.read only signs and labels 
' ' ' 

were assigned to the context dependency stage; (2) children who read· 

signs and labels arid a .few book wdrds were assigned to the Vis.ual stage; · 

and (3.):children·· .. wh_o were··r~ading and sounding .·out .. letters were· .assignE!d 

to the letter sound stage. Chi Tdren who did not knnw any words were 
' ' 

not assigned to a stage, but were placed into a non~reading. category; 

:pre-tests were given in December and post-test were given in 
' . 

April to determine the children's movements from stage to stage within 

the experimental and the control groups. 
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In addition, the Assisted Reading Inventory was administered to 

all children as a pre-test in January alld as a post-test in Aprfl. The 

pre-test, Assisted Readfo~Inventory was based on three books selected 
. 

from a beginning.reading seriespublished by Random House Publishing 

Company. In January. each child was allowe.d to read three books and a 

record was made of the words recognized. 

For the post-test, each child read the same three books that 

made up the pre-test Assisted Reading Inventory. In additi.on three other 

books were selected from the same series of books published by Random· 

House. Publishing Company as part of the post-test. The total number of. 

words for each child was compared to the pre-test total to determine the 

total number of new words learned during the instructional period. In 

an effort to control for test results bias, post-testing was conducted 

by two teachers and two aides in each of the schoo 1 s .. 

Analysis of Results 
. . 

' . ' . 

A Chi-square analysis was. carried out to test whether the number 

of chi 1 dren changing from one· reading. stage to another between December 

and April was significa.nt. Reading stage· shifts .between the following 

groups were co1npared and stati sti ca 11fana1 yzed: .. ( 1) Mason 1 s middl.e 

class group an(f children in. the experimental group, (2) Mason's middle 

cl ass group and children in. the control group, (3) The experimental 

group and the .control group. .. In ;addition; all subjects in both groups 

were tested using the Assisted Reading Inventory (ARI) .todetermitie the 
I 

total number: of wprds learned. Eac'h subject 1 s· record of words l earneci . :. ;• . ·. ': .·., 

was analyzed to see its rel~tion to movement fronfstage to stage'. 
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The Following Exploratory Analyses Were Also Made: 

(1) A comparison of the reading stage movements between chil-

dren in the experimental group living with one p~rent and children liv-

ing with both parents. 

(2) A comparison of the reading stage movements of black chil-

dren in the experimental group living with both parents and white chil-

dren in the experimental group living with both parents. 
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.. · . 
CHAPTER rv · .. 

·.·. RESULTS OF THE sruoy · .• ··•.·· 
. . •. 

Results. of the study will be. pres~nted ~s. follows~ 
First, result~ are .given relating to the basic· res~arc.h question: 

Can a curriculum focusing on letter· nami'ng., words· in c~ntext, langua.ge 

·. play, assisted reading and. parents using assisted read'ing in the home 
' ..... , ' ' . . '· . ' . '' .'· ' ~ 

mo.Ve low socio•economi'c u:rbat1 kindergarten childr~~ through>thesame .. 

stages of beginning. reading af t~e same ,rate .as Mason's midcfle cla.~s. 

children: 

Findings related to this primary. questicfo are presented in re-·· 

1 ation·· to; 

·1. Reading· Stage. Movemen.ts for the £xperi'mental Group 
. . ' . . - . ' . . 

· 2. Assisted Reading Findings for the Experimental Group 
. ' ' . . ' ' ·. . ~: ·. . . > ., . . ... ' 

3. · Reading Stage. Fi ndi'l')gs for ~he Control Gro~p · . 

4. Assisted Reading.·Findi~gs for the Cont.rel Grqup 

5. ·Mason's Middl~ class Findings . 

· · 6 .. A Compatiso~. of Reading·· Stage Movements between M&son • s 
' . ' . . 

. Group and· the .Current Expe;imental ·Group ....... · 

.•. · 7~ .·A Comp~rison of: Reading Stages Progressed· ,by M~;s.On's Group· 
. . . . . _,:·.·: 

·and· the Control · Group· · 

a.· A Comparison. df ~e~cting· Stage' Movem~nts betw~erf·the·. Exper1~:. 

mental . and the Gontro l Gr~ups .• 

·• · Second, findings related to the: expJoratoryc cjuestiohs are pre-
.. . ··.' . -... · 

sented in relation' to: 
c. ·' .·.,··· 
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~ . 
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· ... ···; dren Living With' Both···Parents ,and· White 'children Li.ving< wlth.-:-Bdth. Pa·re·nts·. 
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3. · Are Mason i.s. Stage~; V~1ld? · .. 
..... 

Fi ndfngs ·for additional ·exp l ora~oryqtJ,es dons . rai se~:f_ during the 

study" are ·.also pr~se:nted: . ·· · . 

l . · · A Cntnpartson of R~_ad·ing .Stages. P~_ogressed in the. Experimen"". · 

.··tal Group between· the:Blackl,.~w Soci.o-E(;~nomic cfr~ldre;n and.the W-hite 
.'" ~ 

Low. Socfo-Ecoriomi c 'th i ldren ·. ', '• ", .;.I' ,· ,· •,''•' ' ,'•::,• 

2 ~ ·.·Comparison bf Reading Stages Progressed in. the E)(;perimental • 
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Findings reveal ed. "t'hat26 ·Of .the .. 30· Chi ldrefl !TIOVed to a higher. reading:·.· . . ' . . . .'' . .., ... . . ... ' . 

·,.'· 

stage .. · Mason Is stages are: .. 
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·':-:·· 

. l. ··Stage ~:~i. coritext Depend~ncy (Recdgrtize~ -wo:rds associated · ' 
.. . . ·~: . . . . . 

with pictures): ·. · 

. ,. . 2~ ···.··.Stage TI', visual R~cog~fti()~ .fReC'C>gniz~ .. book .\'Jor~sJ 
·' 

3. Stage III, Letter.soundAna·lysis (Read independently) 

. . . . . . : . 

ed with ptctures} _ . '. . . 

. . Table 2 :.pr~sents a summary ,or\he number 9f· reading stage move-.. 

· -ments made by each.''c;hll~ in the experi~enta t grPIJP .- • Findings. i ndi catecl 
;· " 

· .. ' 



Subjects 

1 
2 
3 
4 
5 
6 
7 

*8 
9 

lO 
**11 

12 
13 
14 
15 
16 

**17 
18 
19 

**20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 

**No Movement 
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Table 1 
Pre-Test and Post-Test Reading 

Stage Results for the 
Experimental Group 

(n = 30) 

Pre-Test Stage Post-Tests 

I 
I 
I 

Non-Reader 
I 
I 
I 

Non-Reader 
I 
I 
I 

Non-Reader 
I I . 
I 
I 
I 
I 
I 
I 
I 
I . 
I 
I 
I 
I 
I 
I 
I 
I 

· IlI .· 
IT 
II 

I 
II I 
III 
II 

**Non-Reader 
. ·III 

Ill · 
I 
I 

III 
III 
II 
II 
I 

ur· 
III 

I 
II 
II 

III 
II 
II 

III 
II 

III 
III 
III 

Stage Movement 

l-3 
1-2 
l-2 
Q...;l 
, ,.,3 
l-3 

. T-2 
o~o 

l-3 
1-3 
1-1 
0 .. 1 
1-3 
1-3 
l-2 
1-2 
l-1 
1-3 
l-3 
l-1 
1~2 

1-2 
1-3 
1-2 
l-2 
1-3 
1-2 
1-3 
l-3 
1-3 
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Reading 
Stages 

I - III 

I - III 

I - I 

NR - I 

NR - NR 
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Table 2 

Summary of Movements Through Each · · 
of Mason 1 s Stages .of Beginning 
Reading for the Experimental 

Group ( n = 30) 

Number of 
Children 

14 

lO 

3 

2 

1 

-
Number of 

Stage Movements 

2 

0 

1 

0 
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' . . ·, . 

that fourteen .chi 1 dren pr,ogressed two stages and moved:. th;ough a 11 three 

of Mason's stages of beginning reading. Twelve children progressed one 

stage: ten moved from. context dependency to visual recognition, readin'g 

11 boo.k words 11 ; two moved from a non-reading category to stage one, con-

text dependency. Four children in the experimental· group did< not pro-

gress to another stage: three remained at stage one'· context dependency; 

one remained in a non-reading category. Twenty six of the thirty chil-. 

· dren moved to a higher reading stage. 

Tab le 3 presents a Chi.-square analysis of the experimenta 1 group 

to determine whether the. number of children at each reading stage changed 

significantly between December and April. Rows one and two were c::ombined 

and analyzed with rows three and four. because of the 1 ower number in the 

cells, obtaining a Chi-square value of 40. 00. Row one contained .three 

non-readers in December and one non-reader in April. Row two contained 

27 context readers in December and five in April. The Chi-square re-

. sults at the .01 level of significance indicated a significant dif.,. 

ference in reading stage changes within the experimental group. The 

greatest shifts occurred between the first and third stages; fourteen 

children shifted from context dependency to letter sound analysis. These 

results revealed that.fourteen of the.thirty children in the. experimental 

group had moved through all three of Mason 1 s stages of beginning reading 

and were reading books for themselves. 

Assisted Readi.ng Findings for the Experimental. Group 

Table 4 reports the pre-test and post-.test results· for the ex-

perimental group from the Assisted Reading Inventory~ ·Results from .the 

pre-test revealed that none of the children could read a single word 
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Table 3 

An Analysis of the Number of Children 
at Each Reading Stage for the 

Experimental Group in 
December and April 

(n = 30) 

Reading Stage December April 

Non Readers + Context 30 (18) 6 (18) 

Visual Recognition 0 (5) 10 (5) 

Letter-Sound Analysis 0 (7) 14 (7) 

Chi-Square = 40.00 2 df p _< • 01 

Total 

36 

10 

14 
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Table 4 

Number of Words Recognized. on the Pre;-Test 
and Post-Test of the Assisted Reading 

Inventory for the Experimental 
Group (n = 30} ·· 

.. Final 
Subjects . Pre-Test Post-Test Reatjing Stage .· 

*l 0 39 III 
2 0 5 II 
3 0 rs II 
4 0 5 I 

*5 0 30 III 
*6 0 30 III 
7 0 15 II 
8 0 0 Non-Reader 

*9 ·o 30 IU. 
*lO 0 35 III 

11 0 5 I 
12 0 5 I 

*13 0 40 III 
*14 0 32 II I 
15 0 19 II . 
16 0 l9 II 
17 0 5 I 

*18 0 42 III 
*19 0 42 II I 

20 0 5 I 
21 0 11 II 
22 0 15 LI 

*23 0 42 III 
24 0 15 II 
25 0 16 II 

*26 0 32 III 
27 0 16 II 

*28 0 40 III 
*29 .o . 42 III 
*30 0 32 III 

*Reading Stage Movements 

Parents 
.Workshop 

3 
1 
3 
1 
3 
3 
2 
0 
3 
3 
1 
1 
3 
3 
3 
3 
1. 
3 
3 
1 

• 2 
2 
3 
2 
2 
3 
2 
3 
3 
3 
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without pictures~ · Post-test results for the experimental group revealed 

that twenty six of the children learned to. recognize some words in con-

text. Children learned to recognize at least five, and as many as forty 

different wo.rds. Fourteen of these children learned to read entire be• 

gtnner reader books for themselves. Findings also. indicated that those 

childreh who had learned to recognize. words and to read books indepen-

dently were also those children who reached stage three in Mason's 

stages of beginning reading. (See Appendix P for additional reading 

stage and assisted· reading results.for theexperimental(group.) 

Reading Stage Findings for the ,Control Group 

Table 5 shows the pre-test and·pbst-test reading stage.placement· 
. . . 

results for each student in the control group. Findings revealed that 

three children moved upward; two moved from. a non-readi hg :category to · 

stage one, one moved from stage one to stage two. Twenty seven of the 

children remained within the context dependency stage and did not make· 

a reading stage change. Two children remained in a hon-reading category. 

Table 6 presents a summary of the number of reading stage move-

ments made by each child in the control group. . None of the Chi 1 dren in 

this group moved through all of Mason 1 s stages of begtnni ng reading. 

However, three children moved one stage;.· two moved from a non ... reading 

category to stage one, and one child moved from stage one to stage two.·. 

These findings indicated that only one child in the control group could 

recognize a few 11 book11 words and that none of these children were read- · 

i ng books independently. 

A Chi-square analysis regarding whether the number of children 



Subjects 

l 
.2 
3 
4 
5-
6 
T 
8 
9 

10 
*11 

12 
13 

*14 
is·· 
16 . 
17 
·18 ·. 
19. . 20 .· 
21 
22 
23 
24 
25 
26 
27 
28 
.29 

*30 

*Three Movements 

- Table 5 . . 
. . 

Pre ... Te~t an~f Post~Test ·Reading .. · 
Stage ,Results for ·the Control 

Group (n · = 30} · 

Pre-T~st Stage ··Post;.. Tests · 

.. I . 
·. I 

I 
I . r. 

. - I.·· .. , ' .. · 
I . 
I 
l .. · r 

Non;..Reader' · 
I 

Non-Reader . 
.. I 

I 
I 
I 
I 
I . 
I 
I 

. I 
. I 

Non-Reader 
I 
I 
I 
I 
I 

Non-Reader ·. 

;•: 

... · I 
r· 

. I 
I 

· .. ··Ti·. 
... : r. 

r 
. I 

< ·.··· .. FL 
·r 
I 

N.on~Rea.9¢r . . , II 
I 
I 
T 
I 
I 
l 
I 
I 
I 

No.n.-Reader . 
. I 
I 
I 
I 
I 
l. 

j • ~ 

..... 

Stage Movement 

1-l 
1-1 
1-1 
l-1 

· 1 ... 1 
• ,· •• . ! .., ~ 1- . 

1~1 
.1- l 
T-l · 
1 ·· 1 .. ·. 0:1 : . 
1-1 

. · .. 0-0 

. · '. T-2 
1-1. 
1-1 . 
1-1 
1-1 
1-l 
l ... ,. 
l-1 
1-l 
1 _; l 
o~o 

-· 1 ... 1 
l-l 
l-1 .· 
l-1 
l-1 
0-1 
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Table 6 

A Summary of Movements Through Each of 
Mason 1 s Stages of Beginning 

Reading for the Control 
Group (n = 30) 

Reading Stages Number of Children Stage Movements 

NR - I 

I - II 

NR - NR 

I - I 

*Reads a few 11 book 11 words 

2 

*1 

2 

25 

l 

1 

0 

0 



> ·.: _:·- ' -

·An Analysis of the:Nu1t1ber;of. Children 
· ··at. Each Reading Sta9e for the·' 

Control Groupcin.·.·.December 
and in Apr.il (h = 30} . 

Reading .Stages . 

· · Context:..oepehdency 

Visual Recognition and Lt:tter 
Sound··Ana1ysis & Non~Readers · 

2.6 (26.5) 

4 (3.5) 7 
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Table 8 

Number of Words Recognized.on Pre-Test 
and Post-Test of the Assisted Reading 

Inventory for. the Control Group 
(n = 30) 

Subjects Pre-Test Post-Test Final Reading Stage 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 

*14 
15 
16 
17 
l8 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 .. 
30 

a 
0 
0 
0 
0 
a 
0 
0 
0 
a 
0 
0 
0 
a 
a 
0 
0 
0 

. .0. 
0 
0 
0 

.0 
0 
0 
0 
0 
0 
0 
0 

*Book words moved to Stage II 

1 
1 
0 
1 
0 
0 
0 
0 
0 
0 
1 
1 
0 
6 
0 
0 
0 
a 
d. 
0 
0 

... o. 
0 
0 
0 
0 
] 
0 
0 
a 

I 
I 
I 
I 

·I 
I 
I 
I 
I 
I 
I 
I 

Non-Reader 
II 
I 
I 
I 
I .. I 
I 
I 
I 
I 
I 
I . 

NotJ ... Reader 
I 
I 
I 
I 



59 

at each stage changed significantly in the control group betweenOecem-

b.er and April is found in Table 7. Rows four and two were combined with · 

row one because of the lower numbers in the cells to obtain a Chi-square. 

value of .160. (Row four contained four non-readers in December and 

two non-readers in April. Row two contained no visual readers in Decem-

ber and one in April.) A Chi-square value of .160 at the .05 level indi-

cated that there was no significant change in the number of childr.en's 

reading stage movements between December and.April. 

Assisted Reading Findinos for the Cootro 1 Group 

Table 8 reports the pre-test and post-test Assisted Reading In- · 

ventory results for the control group. Findings indicated that none of 

the children could read beginning rea.der books or stories for themselves, 

and six words were the highest number .of words, recognized by one child. 

The one child who recognized six words in the Assisted Reading Inventory 

was also the child who moved from stage one to stage two in Mason's 

three stages of oeginning reading. 

Mason 1 s Middle Clas.s Findi ngsi 

Table 9 reports the pre-test and post-test reading stage results 

for Mason's middle class four:..year:-old children. ~indings ,'revealed that 

fifteen of Mason'.s middle cl ass children were reading when they entered 
;'-. 

school: fourteen were reading at stage two, and one was reading at 

stage three. Twenty of the children in this group did not make a read.,. 

ing stage chang~. 

A summary of children's movements through Mason's stages of be-
. ' 

ginning reading for her middle class group iS presented in Table 10. It 
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rahle.9 
Pre ... Test aod Post:-Test Ri:aclipg St~g~ Results 

for.M~sQn's MiddleC1a$s .Gro1.1p{n ~· 30} · · 

Subjects 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 

· l6 
17 
18 
19 
20 
21 
22 
23 

*24 
*25 
*26 
*27 
*28 
*29 
*30 
*31 
*32 
*33 
*34 
*35 
*36 
*37 

. **38 

Pre·-Tes t September 

I 
I 

. I 
Non..;;Reader 
Non-Reader 

I 
I 

.r 
Non-Reader 

I 
Non;. Reader 

I 
I 

·Non-Reader 
. I 

I 
I 
I 
I 
I 
I 
I 
I 

II 
II 
II 
1I 
IT 
II II. 
II 
II 
n 
Il 
II 
II 
II 

III 

*Reading Words Stage JI 
**Stage III 

Post•Test May · 

II 
II 
II 
I. 
I 

u 
I.I 
II 
I 

II 
I 

II. 
II 
I 

· 11 
I 
I 
I 
I 
I 
I 
I 
t 

Il · 
II 
II. 
II . 
II 
II 
JI 
II 
II 
II 
II 

·III 
III 
III 
III 

Stage Movement 

1~2 
1-:>2 
l-2 
o ... >1 
0.:.1 
1-2 
l-2 
1~2 
0-1 
1-2 
0-1 
l,-2 
1-2 . 
0-T· 

. i ... 2 
1 .. 1 
1-1 
l-1 
1-1 
l-1 
l-1 . 
1 :..1 
l-1 . 
2-2 . 
2-2 
2-2 
2.:.2 ·. 
2~2 

2-2 
2-2 
2-2 
2-2 
2-2 
2.,.,2 

·. 2-3 
2-3 
2~3 
3 .. 3 



6.1 

Table 10 

A Summary of the Number of Ghildren 1 s 
Reading Stage Movements Through 

Mason1 s Stages of Beginning 
Reading for. Mason's 
Middle Class Gr6up 

(n = 38) 

Reading Stages Number of Children 

NR - I 

I - II 

II - III 

I - I 

III - III 

II - II 

5 

10 

3 

8 

1 

11 

Number of Reading 
Stage Movements 

1 

1. 

1 

0 

0 

0 
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revealed that five children moved from a non-:readingcategory to stage 

· . one (context dependency},. and ten moved from stage one (context depen- ' 

dency) to stage two, (visual recognition}. Twenty children in this 

group did not make a reading stage change. 

A Comparison of Readins Stage Movements between 
Mason 1s Group and the Current Experimental Group 

. . 
Table 11 prese.nts a Chi-square analysis regarding the siginfi- · 

cance of.the number of reading stages progressed between Mason 1 s group· 

and the experimental group of this study. A Chi .. square value of 21. 80, 

at the .01 level of significance indicated a significant difference in 

the reading >Stages progressed between the two groups. . In Mason• s group 

twenty chi 1 dren made no reading stage change, while in. the experimental 

group four childrenmade no reading stage change. In Mason's group 

eighteen .children moved one stage, while :in the experimental group, 

twelve children progressed one stage. The greatest reading stage dif-

ference between the two groups occurred between stages one and three 

where fourteen children in the experimental grouf) progressed two stages, 

while none of the children in Mason's group progressed two stages. 

Table 12 presents a Chi.-square analysis of the comparison of 

the children's reading stage results between Mason 1 s. middle class group 

and the experimental low socio-economic group. Sel/en rows emerged from 

this comparison: (l} Non-reading to Context, (2) Context to Visual, 
. - ' ' . ·. '' 

(3) Context to Letter Sound; (4) Context to Contelt, (5) Letter Sound 

to Letter Sound, {6) Visual to Vi su~l., (7) Non-reatjer to .Non-reader. 

Rows seven and five w.~re combined with row one because of the lower nurn-

b.er in the cells .and compared with rows two, three, foL1r, and six 
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Table ll 

A Comparison of the Reading Stages Progressed 
between Mason's Middle Class Group and the 

Experimental Low Socio-Economic Group 
· (n = 68) 

Mason's 
Progressed Middle Class 

Experimental Low 
Soci o.-Economi c 

0 20 

1 18 

2 0 

Chi-Square= 21.80 

(13.412) 

(16.765) 

(7.824) 

2 df p < • 01 

4 (1o.588) 

12 (13. 235) 

14 (6.176) 

Totals 

24 

30 

14 
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Table 12 

A Comparison of Reading Stage Results 
between.Mason's Middle Class.Group 

and.·. the Experimenta 1 . Low 
Socio-Economic Group 

Reading Stage .· 
Movements 

NR to NR, Sound to Sound, 
NR to Context · 
. . 

Context to Visual 

Context·•· to. Letter Sound 

Context to Context 

Visual to Visual 

Chi"'.'Square = 20.73 · 4 df 

(n = 68) 

Mason's 
Middle Class 

6 (5.029) 

10 (ll. 176) 

3 (9.500) 

8 (6. 147) 

11 (6~147) 

p < . 01 . 

·Experimental Low 
Socio-Economic 

3 (3.970) 

lO (8.824) 

14 (7.500) 

3 (4.853) 

0 (4.853)' 

Totals 

9 

20 

17 

11 

11 
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to obtain a Chi"'.'square of 20.73. (Row seven inMason 1 s Group contained 

no non-readers, row 5., one sound to sound reader; and row l., five noh-: 

reader to context reader, while the experimental group contained one 

non-reader to non .. feader, no sound to sound readers and two readers in 

a context dependency st~.ge.) A Chi~square of 20. 73 indicates a signi-

ficant difference in the reading stage movements between the two groups. 

The following reading stage changes emerged: . 

(1) Non-reading Category tqStage I {Context Dependency): five 

children moved in Mascin 1 s group, while two moved in the experimental 

group. 

( 2) Stage. I to Stage n (Context Dependency to Vi sua 1 Recognition 

Stage): ten children moved in Mason's group, al'ld ten chi1 dren moved in 

the experimental group. 

(3) Stage (to Stage III (Context Dependency to Letter Sound 

·Analysis): three children moved in Mason 1 s group, while fourteen moved 

in the experimental group. 

(4) Stage I to Stage I (Context Dependency to Conte){t Depen-

dency): eight children rem~ined i~ this ·s~age fromMason 1 s group, while 

three .remained in th.is stage from the experimental group. 

(5) Stage lII ·to Stage III · ... (Letter Sound An~lysis to Letter-/ 
,, ., 

·. Sound Analysis): one child entered preschool in this stage and re-

mained in this stage from Mas~n 1 s grqup, whf1 e. none of the children 

in the experimental group entered school in thiS stage. 

(6) Stage II (Visual Reco·gnition): eleven children in Mason 1 s 

group entered preschool in this stage, while none of the children in 

the experimental group entered school reading in this stage. 
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( 7} Non-Reader to Non-Reader: · none of the children in Mason's 

group remained in this category, while one child in the experimental group 

remained in this category. 

Ttiese. findings reveal .that ·15 of 38 children in M.asori 1 s group 

·entered pre$Chool readin~ butmc;ide less upward reading stagee:hanges 
. . 

than did the experimental. group. (One must keep in mind .that Mason 1 s 
• -.• L ' 

group consisted of preschool four;.year-old chi 1 dren of middle to upper 

class status, and the current study.consisted of five-year-old children 

of low socio;.economic status.) These findings support the underlying 

assumpti oh for thisstudy .. that 1 ow soci a-economic 'kindergarten children 

pass thr9ygh Mason 1 s stages of.(reading. cieve lopment as well a·s middle cl ass 

children if they are taught in a curriculum such as thatdescribed in 

this $tudy and with p•arents ;r1Sd1ve<l ·5n assist.ing t!Jeir. cb1i1ctten 1r1 

reading in the home. · (See Appendix Q for additional analysis· related 

to Mason's group and theexperimehtalgroup.,) 

A Comparison of the Reading Stages Progressed 
betweentheControlGroupand Mason 1 s Group 

A Chi-square statistic. reggrding the significance of the number 
' ' - . 

of reading stages progressed between Mason 1 s middle class group and the 

control lbw. socto-:economic group is found in Table 13. A Chi:..square 
. . 

value of 10.97 at the .01 level of significance indicated that there 

. was a· significant d.ifference tn the number of reading stages progressed 

between the two groups. . Three chi 1 dren moved one< stage i h the contra l 

group, while eighteen children!Jloved one stage in Mason's group; .four 

of the children in her group had mov.ed through all three of her stages 

of beginning reading. · · 
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Table 13 

A Comparison between the Number of Reading 
Stages Progressed Between Mason's Middle 
Class Group and the Control Low Socio-

Economic Group (n ~ EB) 

Progressed Mason's Control 

0 20 (26.2) 27 (20. 735) 

1 18 (ll. 735) 3 (9.265) 

Chi=Square = 10.97 1 df p < • 01 

Totals 

49 

21 
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Table 14 presents a Chi.,.square statistic regarding the compari..., 

son of the number of children changing reading stages between Mason 1 s 

middle class group and the control · group. There were seven. rows in thi's 

comparison: (l} Non-reading to Context, (2) Context to Visual, (3} Con-

text to Letter Sound, (4) Context to Context, (5} Letter Sound to Letter 

Sound, (6} Visual to Visual, (7} Non-Readers to t~on-Re'aders. Rows one, . ' . ' .. ' - '- . . 

two and three were combined. because of the lower number in the cells and 

compared. with rows four, five~ six, . and seven to obtain a Chi;-square of 
. . . . . 

' '• . ,. 

10.96 (for Mason's grqup, row one -- contained five, while the control 

group contained two, row two --Mason's.group contained ten, while the. 

control group contained l, row three -- Masonis group, contained 3, 

wh i 1 e the control group contained none}. A Chi-square va 1 ue of 1O.96 
~ 

at the .01 level indicated a significant difference between the nurnber 

of children changing reading stages between· the· two groups. Mason's mid-

dle class group made greater upward moves. Eighteen of Mason's children 

·· · moved: five moved from non-reading to context dependency, ten moved 

from context dependency to visual recognition, three moved from context 

dependency to letter sound analysis,. and twenty did not make. a reading 

stage change. In the control group onlythree children moved: two 

moved from a non-reading category to the. context dependency stage, one 

moved from context dependency to vi sua 1 recognition, and 27 children 

did not make a reading stage change. Thus, low socio .... economic children 

in a typical kindergarten program did not move forward in reading as 

we 11 as Mason's middle class children. 
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Table)4· 

, A Comparison of the Reading Stage Changes 
between .• the Children .. i11Mason·1•s MJd<:lle 
'Gl a?S Group ard the·, Chi·l.'ctren in the 

Low Socfo.-Economic· Contra l ·Group 

Non-Read:ingto Context, 
·context to Visual, 
Context to Letter Sound 

Context to Context, Letter 
Sound to Sound; Visual·. 
to Visual, NR to<NR 

Chi-Square = l0.96 1 .df 

· (n = 68) · · 

ia· (ll .735J 3 (9.265) 

20{26.265) 27 (20.735) 

P < .Ol 

Totals 

21 

47 
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A Comparison of· Reading Stage Movements .· 
between the Experimental and Control Group 

A Chi-square statisticregarding the analysis of the number of 

children changing reading stages between the experimental and control 

Qroup is found i11 Tab 1 e 15. Row three, Non-Readers to Non-Readers was 

combined and analyzed with row one, Non-Reader to Context, because of 

the lower nurnbe.r of cells,. to obtain a Chi-square of 30. 78 .. A Chi-square 

value of 30.78 at the .OT level indicated that there was a significant 

difference in children 1 s reading stage changes and· also a change in thejr 

reading performance. Fourteen of the children in the experimental group 

were reading books for themselves, while none of the children in the 

control group were readfogbooks. 

Table 16 presents a Chi-square analysis regarding the comparisqrr 

of the number of children's movements through Mason 1 s stages of begin..;. 
: "' 

ning reading between. the experimental and the control groups. A Chi-

square value of 36.46 at the .bl level of.significance indicated a sig-

nificant difference in the reading stage movements between the two groups, 

and also a significant difference in the children 1 s reading performance. 

The experimenta 1 group ma.de far greater upward moves through Masbn.1 s 

stag~s than did the cpntrol group; Twenty six .of the children. in the 
: ,,. ' ' ' ' -~-, ,· 

experimental group moved upward; only three in th~ control group rnoved 

upward. These findings support the underlying assumption for this study, 
\' . ·. ',.• . 

that is, low soci o .. economi c chll dren ;can move through Mason i $ stages if 

they are engaged in a curriculum as described in this study with parents 

assisting their children in reading in the ,home: (See Appendix R for 

·· additional ana lys i:s re.lated to. the ~xperimental and the control groups 

reading .stage findings.) 
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Table rs 
An Ahalysi s of the Number .of Reading . · 

Changes· between the Experimental 
and the Control Groups(n = 30) 

Reading Stage 
Changes Control 

NR to Context, NR to 4 (3 .5) 
NR 

··-- -
Visual to Visual 1 (5.50) 

Context to Context 25 (T4. O} 

Context to Letter O (7. O) · 
Sound 

Chi-Square = 30.78 3 df p < • 01 

Experimental 

3 (3.5) 

10 (5. 50) 

3 (14.0} 

14 {7.0) 

Totals 

7 

11 

28 

14 
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Table 16 

An Analysis of the Number of Reading 
Stages Progressed between the 

Experimenta 1 and the · 
Control Groups 

(n = 60) 

Stage Progressed Experimenta 1 Control . Totals 

0 

1 

2 

Chi-Square = 36.46 

4 (15.500) 

12 (7. 50) 

14 (7.0) 

2 df P .< .OT 

27 (15. 500). 31 

3 (]. 50) 15 

0 (7. O} 14 
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Exploratory Questions: 

Question l! Will low socio-economic urban kindergarten children, 

black and white, in the experimental group, living with single parents, 

move through Mason 1 s stages of beginning reading at the same rate as 

black and white children 1 iving wi.th both parents? 

Table 17 reports the analysis of the comparison of reading stage 

movements between children living with single parents and both parents. 

Rows one, four and five were combined with row two and compared with row 

three because of the lower number in the cells, obtaining a Chi~square 

value of .496 significance~ A Chi-sqU~re value of .496 at the .05 level 

of significance indicated that there was no significant difference be-

tween the reading stage movements of children living with single parents 

and those living with both parents. 

Question 2: Will black low socio.;,economic urban kindergarten 

children in the experimental group, living with twoparents, move through 

Mason's stages of beginning reading at the same rate as white children 

in two parent families? 

Table 18 presents a comparison of the number of movements through 

Mason's stages of beginning reading between black and white children 

living with both parents~ Findings reveal that all of the cells are 

less than .five; therefore, this group canhot be statistically analyzed. 

However, based on pre-test and post-test results, it appears that there 

is no significant difference between the reading stage movements be-

tween the black and white children living with two parents. These find-

ings suggest that race was not a dominant factor in the movements through 

Mason's stages but rather the curriculum as described in this study. 
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Table 17 

A Comparison of Reading Stage Movements 
.between Chi l<:ire11 of Single Parent 

Families and ~hildren-0~B6th 
Parent Families. (n =:= 30) 

Reading Single 
Stage Movements Parents 

l-I, I-II, 0-0, 0-I 12 (ll. 2) 

I - III 9 (9.80) 

Chi-Square = .496 1 df p >. 05 

Both 
Parents 

4 (4.80) 

; .5 (4,20). 

Total 

16 

14 
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Taple 18 
. ' - . 

A Comparison of Readihg Stage Movernents between 
Black Children Living. with Both Parents and 

Whi.te Children Liv.ing with Both Parents 

Reading 
Stage Movements. 

Black. Ch fl dren 
Both Parents 

White· Ch fl dren 
Both Parents 

I I 

I - II 

I - III 

0 .. I 

0 _, 0 

2 0 

2 2 

1 0 
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Question 3: Are Mason's stages of reading valid? 

Based on pre-test·and post-test results, Mason's stages of read-

ing were valid for middle class children, many of whom had learned to 

read before entering school. Low socio-economic children needed a 

specia1 curriculum and parental involvement in the reading process if 

they were to move through her three stages of beginning reading. Results 

indicated that the control group, which did not receive special instruc:-

tions, did not move through her stages of beginning reading. However, 

the experimental group, when engaged in the curriculum provided ; n this 
"'"" study, surpassed her middle class group in beginning reading performance. 

Additional Exploratory Questions 

Question l: Wi 11 1 ow soc io""economic urban black chi 1 dren move 

through Mason's stages of heginning reading at the same rate as white 

1 ow socio-economic chi 1 dren? 

Table 19 presents a Chi-square analysis of the significance of 

the number of reading stages progressed between the two groups. Rows 

one and two were combined to obtain a Chi-square of .00342. A Chi-

square value of .00342 at the .05 level of significance indicated that 

there was no significant difference in the number of reading stages pro-r , 

gressed between the two groups. 

Question 2: Will black low socio-economic children living with 

single parents move through Mason's stages of beginning reading atthe 

same rate as white children 1 iving with single parents? 

Table 20 presents a Chi-square analysis of the significance of 

the number of reading stages progressed between the black children 



-Table 19 

A C.omparison of Reading Stages progressed in the 
Experimental Group between the -_Bl aek ·Low Soci O"'.'.' 
- Econorili c Children and the White Low Socio-

EcOnomtc_.--Children•·-_-(1Ji= 30) 

White 

o, l 9 "(9.06) 7 (6. 93) 

2 8 (7>93) 6 (6.06} 

_Chi -Squa.re = . 00342 l df p > .. 05 

Total 

16 

14 
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Table·20 
. . ·. . . 

A Comparison of Read,ing Sta~es .Progressed between 
the Black Single Parent Children and the 

WMte Single Parent Children in the 
Experimental Group (n = 21) · 

Stages Progressed 

0 - 1 

2 

Chi-Square = .. 6041 

· Black Single 

6 (6.85) 

6 (5~14) 

P > .OS 

White Single 

6 (S.14) · 

3 (3.85) . 

Total· 

12 

9 
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:·· .· :: '... ..' . 

. . . , . . 
... , . '· 

.living wiitt. single parents and the ~11frite th1 ldren l{vihg· .with· single 
. . . .· . . . ··. . .· . ,··, ' . . 

parents~ . Rows one and ti-/o. were combined. to obtain a Chi ... squa~e- of .· 
·-' .. ·· 

. 604.1. Chi ... squa:re results. at the .05 1 evel ofsig~ificance. indicated 
. . . . . . .. 

that there was no .s.ignificant ·difference· in·· th~ reading stag.es pro ... 

gressed· between.· the .. two groups; 

' . . 

·· .. Summa.f:'y D.ata 

Movements Through Mason is Stages:· · 
. . '! ·,.·, 

: .. . ·.' . . ·.· . 

. Exeerimental Group· · .· 
·.:·., 

.. ·· 1 ~- The nufliber of children moving through Mason's stages was 

sign ifi carit .. 

2. · The children .in the e)(perimental group made greater upward 

· · .. _. shi-fts and mo~ed to highe·r reading stages than the control g;oup. · 

3; •··.The .children ;.ri•·'tti'e· lo\'isdci·o ... ec6nom1c:ex.perimental group, 

'.'. 

:when; given a reading curriculmn focusing on letter. naming, words<in con• 

.text, la~~uage· play·,·.·,a~'sj_~.te~·.:~~adi~gt:.an9 .. par,e~ts:·h~irig _·as;~·;.-~f~d:~ieadt~g.,•· ..... 
. . . . . . .-'· .. :··. ··•··. : . . , . . .··, ~ :, ·' ·r . . ,. 

in the home rnoved through the: same: stages of beginning readtng as Mason's · 
:· -. '· . . .· .. 

middle. tlass children. · · · , " · ·· "' 
. . . . . , -. . . , ... "·~·''.-. \'., .. ·. ' . ·.~:~: '" .,. : ·<r. ; ··.'..-~ .. 

1,· 

4. · The .ef<·perimental ·group made greater upward shifts and sur-

: _passed' Mason• s group in· reading stages ·achieved. 

· :cont ro 1 Groµp . 

l.·. The number of>children shift.in~'readfog·stages<in the con.: . 

·. tro1· gro.up ·was not sig.ni ficant. · . :·-

. . . 

2. ··The·. c:hi.ldren. in the, 1 ow so~io~.ec:onorn;c :control .gr,oup did not 

move.through the.stages6fbe9inning rea<.ling de$cl"ibed by Mason. 

3. · Mason 1 s middlecl~ss chi:] dren· mad·e greater upward reading 

.... · >.·_ . .·.: :~ 



l 

80 

stages shifts than did the low socio-economic control group. 

Exploratory Findings 

No significant difference was found in the reading stage move-

ments between the fo Tl owing groups: 

1. Children living with single parents and both parents 

. 2. Black children 1 i vi ng with both parents and white children 

living With both parents 

3. Black ~hi1dren in this stud~ and white children in this study 

4. White children living with single parents and black children 

1 i vi ng wi-th sing le parents. 
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CHAPTER V.·.· ,•' ,· 

'· ,;.;'-
.. ; . . : 

. SUMMARY·, CO~CJ;USION.S ~ND JMPL'!CATIONS ·· ·· . 
... ·,. 

<·· The purpos~ 9.f th~:.s:t:udywas.to •det~rmine· ff· a. ·curr~icL1lum focus-· 
.. ·. > '.· i ; . . 

.. -i ng• on :ietter n,aming-~; Wor~s· ih :context~ language _play; · ~ssisted reading •.. 

·and parents using ·<i:ssiste~ l'.'eadi rig in th~: h"dme wo·.ulc:[ move iow; soc to;.. · 
1.. • . • • ' . ·. · ... ·,: • . ' • •• ., '. '<'. •• '· ·: 

economk: 9rban ~ind~rga,r~~n."children through th~<same stag.es o.f begin .... 

. ni.n9. readi~g aftfrf_same ·:r~te .as· Mason'~ m1ctti1e>i:1ass children~-
·.·. The sl.tbJ~cts:·_for: this study were sixty kin-der~aften children ··· · 

·.·.· s~1 ected_.frorn ·t~o_s9h~ols 1 iii .virginfatha~ q~a 1 i fied ·for the Ti.tl e.· t··_pro7 ,.• · · · 

jects~: The children ~ere'd-ivi_ded ·into two groups: ~hirty in the expe·f.{.. · 

·lnent group, and. thirty in'.the ·contY'ol. group.· Mason's Th.ree Sta9·e· Test .. ·.· 

•. ~esigned 'for'mi'ddle.class: children was us.ed to·. plafe'phildren. into ~.ne 
>of .. the. :three sfages._.·Also•, the.Assisteci>Re:adi.ng Inventory~as · .. used to· 

···.t·' .··.. . · .. '. 

det~~min~.the ntimber pf wprds· e~ch ~hiltl\~ecosniz~d durin:g the.st~dy. 
~ . 

. f3oth ~ests were ~dmt_hlsteb~d prior :;tQ;arjd>:foltowi;ng .tan ~eeks Of. Special .... ·.· 

. r_eadfng inst~uctton. ·rh~ expe.r1men-~al :groLp -~~ceived •instr~ction in t~e .. ·· 
\ . :" . . 

· .. curr;ic:ui·um d~$c~ibe~ i~ this· stlJdy~ The contr'ol: group_ .rec~ived .ins true~ 
·-· ' . . . . ·. ~ ~· .: 

· · .... · · · •·:·tion··· in. the· ·p\.<ograrn'·ciffe.r,~.c:l~~y·th'e s·chbql. · .• Tre····.Cht~sqlJare ·statistic·.···· ··· 

· · :was.·used to·•.test.,i;ihe.:th:er 'the: number· of t~ildren ·c.hangjng fr6n1 'one·-
•. ;;-· • : ' . i' .. ~. • ·.• . • •• ' .. '.. ' . . .• '.. • . . ' . . .· •: . '• . • ' . 

. ·;~ai;fing s~age 'to anc).ther 'betwee1t>D~cember"·and A~ril·was· 'sig11:ific<1nt; . ' 
., 

··Read1n9'' -.Stage chan.Q:e_s· bet~een th~:;following··groµps were: c~mpared. and .·· 
.. • . . 

.. ··.· analiz:ed: .. · 

.. •. . l • Ma son ' ~ .Mi dd 11 qass G}6Up a~~ tn~· ~xparjinenta 1\Gfoup i 

.. ·, ...... .. 

. . . ~ . . . 

Mason 1 s'.Middl'e ·c1~ss Group-~nd' the~tontrol Group .... · .. ····2. ·. 
I .;.'., .. ·.:,.·:.· ... ;:-- · .. ·: ,. 

·. :·:;: 

'. · .. :.: .. , ~· 

~ .... 

. ;•. :· '. · .. :: ·: 
> $J ... 

,.;:, .. · 

,· 
'• .} 

·'>;··· 
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3. The Experimental Group and the Control Group 

All subjects in both groups were tested to determine the total 

number of words recognized. Findings from the exploratory questior,is 

were also compared and analyzed. 

Results and Interpretations 

. ' 

Research Question: Can a_curriculum focusing on letter naming, 

words in context, language play, assisted reading, 

and parents us.ing assisted reading in the home move 

low socio-economic urban kindergarten children through 

the same stages of beginning reading at the same 

· rate as Mason's middle class chi 1 dren. 

Mason's Middle-Class_GroupandThe Experimental Group 

A comparison of the pre-test and post-test reading stage movement 

results and the results of. the number of stages prog.ressed b.etween 

Mason's group and the experimental group indicated that the children 

in the experimental group, after ten weeks of reading instruction in 

the curriculum described in this study, did move through Mason's stages 

of beginning reading and at a higher rate. It is concluded tha.t the 

curriculum used in this study focusing on letter naming, words in con-

text, language play, assisted reading and parents using assisted read-, 

fog in the home was successful in moving low socio-economic kindergarten· 

children through Mason's stages of b~ginning reading and at a higher 

rate. The Chi-square: results at the-.01 level of significance indi-

cated a significant difference in the reading stages progressed between 



r-., 
. ·.· .,. .. 

. . ... : . . ~ ·. . .. . .. . . ·· .. 
.. i' .··/ 

' .. ·. .83 
. · .. ,; .. · - •! ·' 

·., .· . 
• ·! 

' .. . :-: 
•. . •. ;: ;. . . .. ·. ,· ·. ··., 

• Maspr11.s• g.foup · and ~the Experitrienyai'.·gfoup·; .. · Th~ .9r~ate,st · qtfferenc·~ 

. children in Mason•$ group.;ctid :not\make a: re.ad:ing; sta.ge, c;hang'e. ·while only· 

. 4 (thi·~~een. per'cent) ·af th~···cni\<lren .. i n.-·:the: e~P~~im~nt~l '9r6up ·~ade no 
' ' ' 

readtllg : s·~age chah9e .... find,i ngs, ~1,sb~ ·'re'.vealed that .fi ftee~ of the 
. . . .· .·. •' ....... ··. '· •. . ,' . ' . . .. ' : 

:thirty eightchildr~ri· in Mason's g.roup were reading when they en~ered · .. 

, school , ·,.and efohteen ,chtld.ren ;made upwar(L rea.di ng stage movements~ . None.· 

· ·OT the chi 1 dren ;,;·the expe:riment~l group. were readin,9. when t'bey .ente.red 

school; ·however, twenty.six of"·fb'e thitty children made upward movement,$ 
. . . . . ' . ,. ·.· .· . .. .. '.• •' :·. . -· ·.- . . . .· 

•\.,, 

'<in 'the experimental group> When :one·.c~mpares the children ·trLMason1 s . ,· . ·,,- .. ' . :·.. . . . . . ' -~ .. · .• 

.~roup who>st9rted··h'er prggfam\in stage .. :O:ne with.t'he children,"ih the 

experirne.ntaT· group) .the: 'experit11ental 9roup<made :greater gains 'th~n 

·Mason• s group {See.J{~pe~dfx ·Q) .. It.;~. concluded .that most 'of .Masoni s: 
. . . : 

.. ·.· lniddle·:class thildr~n, with the .... exception of<five entered pfeschool read~'' 

···{ng"~:ut made .less: g~i~s in sct100T. t.t1an _did the~J~~perimenta1··. group! 
·,,._ 

'' 
Most low socio..;ec:onomic Ghildren do· not enter school readin'g because 

. " . . . .. . 

· ··· of tN~ following ~e:asons: . ·. 
·.··· 

· .. ·r. · · Economtc'·co~di·t·ton:s'\vhi~frmay keep·some low soci·a,..·· · 

··. eco~omic children from receiving a b;roacl~r variety.of fl~s't hand 
- ' ·., . '. -.~ ..... • . . 

exoeriences. · · 
. . .... :. . :··· . . . .. : . 

, . :2: ".·1nadeq~ate~ re~din~ m~teri,~l tfl,. ttie home which maY keep 
•• ·• ~ • .... . ·1 ·; ·• :' • . • • • :. .. ·_ .· 

some low s:Cici9.,;eco:nomic C:h1Tdnmfro~ .be'in9 expo.sed_to .. th.e appropriate.• 

books nec~ss~fy. for· hegf~ning ~eadin9.· .· .. 
. . · .. ; .- . 

·-:. : .. , 

~ . ·. . . . 

.. _.· .. 

•.I.'. . . ·. ' .... ~.:.' .' : 

·.' . 
.. ·,:· .. 

. ' ,_· ... 
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3. Lack of a systematic parent-chi 1 d reading program in the 
' ·, . . 

· home where. parents systematically read to their children often. 
. . 

It is quite obvious that Masonis middle class children received 

the experi.ences and the rnaterials ·necessary for reading before they 

entered school; however, the findings. from this experiment support the 
. . - . 

uriderlyingassu!11ption of this study that·low socio-economic chi1dren can·· 

learn to read as well as middl& cl ass chi 1 dren if given an appropriate ·. 

reading curriculum that Jncluctes pare.ntal involvement in the home. There-

fore, it is ccmc luded that the .success of those who made progress through· 
. . 

Mason 1 s stages~may be attributed to the fpll owing: (1) children in the 

·experimental group were given instructionin a curriculum that provided 
. . 

· them the opportun.ity to use• their 1 anguage i h a more natural manner --

letters and words were always presented in context; (2) book subscrip-

tions were mailed to the home for every child giving. them. more access 

tobooks;.(3) each child in this group received a personal copy of the 
.. ·'·.·' . . '- .· '._.,·.. . . ; ··. 

Mother Goose Nursery Rhyme Book and the ILive. In the. City Alphabet Book; 
. . . . ' . . . ' . - ' . . . - . -. ' . 

(4} parents· in .the study participated in t~ree workshops in wh.ich they 
' . - i ·.· -· -- .-'.° . .. . ; 

were told about the in-school progrqm and were given instructions in 
' assis1:ed reatjing strategies int.he home; (5) parents participated in 

. the reading program"thrC>u~h the•>use bf<a~siist~d readfog··.·in t~e-home; 
·. - ·.' 

(.6) student, tutors were tr.ained, and they read with students indivi-

dually for fifteenminute.s every da§ Using·assisted reading; (7) chil-

dr:en were learning to read by reading;. a.nd (8) parents became interested . 

and enthus; asti c about >helping their children when they saw they were. 

beginning to read. The four children who did not make a reading stage 

change had poor school attendanC:E! and a lack of parental involvement 
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in the reading program in the home. The parents of these four children 
' . -. : :, ·-. ,,. . .. 

attended only the workshop that was held at the end of the study. (See 

Appendix P for further information). It is the researcher's opinion 

that Mason 1 s group did. not make progress· Using her curriculJim because 

of the following 

1. Mason's curriculum focused either on letters -or words in 

· isolation, not in a total language context. 

2. The reading method Mason's middle class parents used in 

teaching their children to read did not match the methbd that was used 

in her school curriculum. 

3. Mason's chi'ldren .were four-year-olds, while the children 

in this study were five:..year-olds. 

. . 

Assisted Reading for the Experimental· Group 

The pre•testand post-test results of the Assisted Reading rn:.. 

ventory for the experimental group revealed that twenty six of the chil-

dren in this group 1 earned to, recog_n i ze from five to forty two d if- . 

ferent words. The children who recognized the most words were also 

those children whq moved upward in Mason's stages and whose parents 

participated in the assisted reading workshops. ·These children also 

attended schoo1 regularly (See AppendixP). It is concluded that chil-

dren whose parents. have appropriate books in the home and whose parents 

read with them often achieve more reading gains than children whose 

pa rents are not active 1 y involved with their children in reading. It 

seems that when parents read with their children, childre1fJeel that 

parents care about them and aboutschbol; therefore, the separation 
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between home and school is reduced. Also, the experience of reading 

with a parent may help make a child have a warmer feeling toward 

both the parent and reading,· 

Mason's Middle Cl ass Group a.nd the Contra 1 Group 

An analysis regarding the significance of the number of read-

ing stages progre~sed between Mason's middle class group and the contro1 

group indicated a significant difference in the reading stages progressed 

as evidenced by the Chf...:square resu1 ts. A Chi-square Value of 10.97 at 

the .01 level of significance i n<;I i ca ted a si gni fie ant diffe.rence in the 

reading stages than did the control group. Only three children progressed 

upward in the control group, while eighteen progressed upward in Mason's 

group. Only one child in the control 9royp learned to read a few 11 book'' 
. . 

words. It is concluded that the control group did not progress through 

Mason's stages of b~ginnfog reading at the same rate as did her middle . 

class group because of the following reasons: 

1 ~ The school's curri culuin ·focus.ed on letter naming and 1 etter 

sounds in isolation. · 

2. The s<;hool's curriculum did not capitalize on the children's 

phonological, syntactic and semantic cue systems. 

3. The children did not get meaning from the letter sounds 

they had learned in.isolation. 

4. The teacher read the rhymes and the stories used in the 

program; the children only 1 istened. 
. . 

5. The children's parents probably could not afford to buy 

the appropriate books needed for learning to read in the home. 
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6. The ch fl dreri did llot receive broad and varied experiences. 

beacuse of the economic conditions of their. patents. 

Assisted Reading .for the 
: . . ·. 

The pre-test and post-test. results of the Assisted Reading In- , 
.. . . . ' ' . ' ', " 

· ventory for the c.ontrol grql.lp<illdicated that none of>the. children. in 

this group could r~ad beginning reader books and.on1y. one tht1d recog~ 

nized a few 11 book11 words, Findings also revealed that the one chfldwho 

recognized a few 11book 0 words was also the child who moved to Stage TL 
. . 

It is. concluded that th~.··one; child .who• could recogni.ze.word~: from the 

AssistedReadin9 Inventory had been somewhat exposed to reading. This 

exposure may have been from shopping,. trips, watching .T~V .•. ·and parents·· 

or older brothers ~nd sisters readin.g to her. It is highly important 

that low. sbc.io-economi c parents understand that reading occurs from 
.:: .. ·-/ ', ,· ._ . ·-,, '(..: 

many informal methods. thes·e informal methods may prove high1y effec~ 

tive in helping their children learn•to read. 

The. Experimental·· Group· and>the Control· Group 
. . _. . 

The exper1menta l group made greater movements through Mason 1· s 

stages of beginning reading>than did the con.trol group as evidenced by 

a Chi~square statistic. A Chi-square yaiue of 36.78 at the .Ol 1eve1 

af·signifi~ance ··indicated a ~ignificant di.fferenc;e .. in.·the reading stage 

movements between the two groups. Twenty sixchtlcir;enmoved upward in 
. . . 

the experimental group while only three moved ~pward in the control 

group •. Fourteen children in the experimentaJ grou.p moved through a_ll 

of Mcison's stages, while none of the childreh in the control group 
. ; . . . 

moved ~hrough Mason 1 s stages.· It .is concluded that the experimental· 
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' ' 

g'roup made greater gains be.cause they>were given instructions in the 

curri cululll described in this study, and parents used ass.is,ted reading 

with their children at home.· The control group was not given instruc- · 

ti on in the described cµrriculum and parents were not. involved in the 

reading instruction the children received. The important comporients of 
. ' - ' 

this experimental curriculum were that this.curriculum allowed children 
. ' ' . . " 

to lea:rn tcf read by reading, .using their natural language abilities; 

and it involved parents in the reading program. All of whiGh seemed to 

be essential to a successful reading program for low socio;economic 

. urban kindergarten 'Childr-en~ 

Exploratory Questions 

Exploratory Question l: Will low soci6;economic urb.an kin;., 

dergarten black and white children in the experimental 
' ' ' 

group living with single pare11ts move throughMason 1 s 

stages of begtnrling reading at the same rate as chil-

dren 1 iving with both parents? 

·An analys,is of the comparison of reading stage movements bet-

ween the two groups indicated rto ·sfgnfficant difference ih the reading 

stage movements between: the tw~ groups as evidern::ed by the Chi-square 

· results. A Chi-.square value of .496 atfhe .05 level df significance 

indicated that there was n6 significant 'difference :in the r.eading. stage< 
' ' 

·changes between the· black and white children living with single parents 

and the. black and white children livi.ng with both parents. It is con-

cluded that in this study tner~ was no significant difference in the 

reading stage movements between., the blatl< gnd.,wh.it~.Jow:.s6cio-. 

economic children living with single parents or living with both 
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parepts. What does appear to make a. difference is how much time they 

spend immersing their children in reading. 

Exploratory Question 2: Will black low socio-economic urban 

kindergarten children living with both parents in the 

experimental group move through Mason's<stages of be-

ginning reading at the same rate a$ white lbw socio-

economic chi1d~enl5ving,with>two p~rents? 

. The pre .. test and post-test reading sta.ge results indicated no si g--

ni fi cant difference in the reading stage movE!ment$ bet~een th1e two groups. 
--It is concluded that race in this study was not a dominant factor in 

the movements through Mason's ,stages.. The important factorwas the · 
, ·. ' ' ·,,_',):. ' ,' ' :. . 

curriculum described in this study. It allowed low socio-economic 

children the opportunity to use their natural langauge abilities 
, -

and enlisted the aid. of parents using assisted reading. in the home. 

The mere fact that a child 1 ives with both· parents, black or white, 

does not necessarily mean that the childwill learn to read. What is 

important is howmuch time is spent with the child in learning activi-

ties and in assisted reading. These learning activities may occur while 

shopping, at meal time, at play or while reading a.story or nursery 

rhyme at bedtime. 

Exploratory Question 3: . Are Mason's stages ofhegi nni ng reading · 

· val id? 

Based on pre-test and post-test results and the statistical 

analysis of the results; Mason's stages·of reading appear to be valid 

for middle class children who have learned to read prior to entering 

school. Low socio-economic children would need the curriculum described 
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in this study if these chil dr~n are.•:to ,move', through her stages of be.-

ginning reading .. · Re.su'lts in'dfcated 'th~f the .cpntrql group who did not.· . 
. ' . ";· .:.~··.:· .. ;· ·, "'·.·:' .... : ._, :" ·· ... ;,.:-; ·.··:·~.·! ·'~: ;-'"·."::~ ::· . -.;.· '.·;· ·:· !.·., ... ~ 1 ·• . ... ' 

, , receive instr!lct·i·ons fn th~ ;·c:·tirricu11.ll11: d~scribe(r:wjth' parent;;il 'involve .. :. 

•· ::::.;':2::.~~:e:;~z~~:::1;;;t;,~~~1:;;;:;~~:f '.~:~:~\ ~;":J::z,; ·· 
.' hermiddle cl ass gr~up f~ begihnfng re'ading. a~bievement lt is con~· 

.eluded that aHhoµghMason's..~~,iag~s ~.P~~ar:~oAb~ .. ~aii~·fd~."s,pme cfrfldr~n,··· 

.ft i S. app.arent' tha.t·<tpe 'COntrO 1 .·.group was not.able>. t0 progre$S thrOU·QO 

her. stag~s. ·This sf~dy did ho:t prove.Or disprove the vail_dity of Mason's 
• ·. ,. . I ·• _,:. 

stages of be.ginning:reading."., .·' 

Additi-onal · Ex91~y<atory. Questions· Raised Dtiri~g the ·s~u.cl;t:· ·· 

Question l:. Will black> low··saciq-economit childten: in the· 

. experimental. group move~•~th~~ugh Ma~on•• $ $tages of ' ..... 

·.beginning reading at tbe -s~me· rate· as. ~hite. low socio--···.· 
. . . , 

. econom·i.c child~en? .·.· .. · · .·. ·, ·· .··.· . 
·:1 . 

· An· analysis df the r~.ac:ting .movements> betwe·en the two groups indi -
···'·' 

··i;· ' 

cated no significant .diff(!!r~nc'e in the numper .of ~~ad:itlg stage move,;; 

·.ments·-between. the black a:rid:white·.chtld.~en as evidenced by .a Chi..:s.quar$ · 
' : ., ·. . ' . . . . :'·, :: . . .: . . . ' . . . . .. . ... ~-· . . - . .· . . . . ; .· 

. statistic:. A Chi:..:s,quare v'alu~ ,of . 00342 ·at.the. ,'05. lev~J ·of signffi- ·· 

·· : ... · .. ·• ···· ·. Bance rev~aled no. signtfj'cant'.d'.fff:erence in'there·a<lin.g~,:stage,:movements .·. 

amo.ng .. urbar1 low-socio~ecooomi'c children·, A iliore important·factarwas 
,. '.' . :_~. . "; ..... " ·. . ' ,• . . . , _·., 

t~e use· of the curr.ic-ul uril ides.tribe& ; n t~iS ~--study .. that i.nc 1 uded the· 

use ·of>parents using assisted:'re~a.i.ng' in the, horne. ,' , 

. •'' 

··. , .. : 
: '~ ;~: :": :: < . ..:· 

.. ~ . . ~ . . 

, •, ·,-_ 
·'· 

. '·- ·: . 

" ,· .... 
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Question 2: Will black low socfo ... economic childre.n living with 

single parents move through Mason's stages- at the same 

rate as white children living with single parents. 

An ana.lysis of the number of children's reading sta.ge movements 
. . . . . 

between the two groups revealed that there was no significant difference 

in the reading stage movements of chi l dren living with b 1 ack sing 1 e 

parents and children living with white single parents. A Chi-square· 

value of .6041 at the .05 level of significance indicated that there 

was no difference· in the children's reading stag.e movements between 

the two groups. It is concluded that there was no significant difference 

in the study in the reading stage rnovementsbetween the black low socio• 

economic children living with single parents and white low socio-economic 

children living with single parents .. Lt. seems important that parents 

of both ·races participate in the school 1 s reading program and use assis• 

ted reading ·with their children in the home. 

Conclusions and Observatfons 

Bas.ed on the findings of the present study, the fo 11 owing con-

clusions and observations are presented: 

1. ·Low socio-economic urhan kindergarten children can learn to 

read as well as :rnidd]e class children if they are given a curriculum 

that utilizes: their natural language abilities and parents are using 
. . . . . . .' ,. . ,· ··.. . . 

·assisted reading in the home .. :The·se conclusions are consistent with . .• 

the suggestions made by Goodman, Burke, and Sherman (1974), Watson 

(1970), and Hoskisson. (1980) who suggested that a good reading .curri-

culum· should uti 1 i ie the meaning cue syst.ems that children al ready 
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possess. These cue systems involve the phonological, syntactic, and 

semantic natural systems that children already possess and continue 

to develop. Phonological and graphophonic cue systems were utilized. 

through the use of letter naming in words. Syntactic and semantic 

cue systems were utilized by the use of language play in oral context, 

and all three cue .systems were utilized in assisted reading. 
' 2. Parents parti ci pa ti on in the reading program through the 

use of ass1sted reading workshops andthe use of assisted reading in 

'the home seems to nave a tremendous impact on the reading achievement 

of the low soc{-economic urban kindergarten children in this study. 

This ts evidenced by the number of children who came to school asking 

for some one to 1 isten to them read and the reading performance of those 

children whose parents attende.d workshops. Some 1 ow soci a-economic 
- ~ . . 

parents believed that they were not suppose to teach their children to 

read. This was evident by the statement made by one parent during an 

assisted reading workshop, who stated, "I thought I was suppose to let 

· the teacher do the teaching, When did the teachers change their minds. 11 

This statement is consistent with Hoskisson (1980), who notea that at 

one time parents and teachers alike were not allowed to teach kinder-

garten children to read. 

These findings are also consistent with Artley (1975}, Breiling 

(1976), and Vukelick {1978} who found that children whose parents parti-

cipated in the schools reading program achieved greater reading gains. 

The findings related to parents using assisted reading with their chil-

dren in the. home are .also consistent with Hoskisson {l980L who sug-

gested that low socio-economic parents can help their children learn 
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to read by using as$isted reading with their children in the home. 

3. Some middle class children learn to read before they enter· 

preschool.· This was true of ~1ason 's middle class children who made more 

progress before entering s.chool tha.n they did while in her curriculum. ·· 

Some middle class children learn to read before some low socio-economic 

chi 1 dren because of the folldwing reasons: . 

a. Middle class parents provide more experiences for 

their children; low socio-economic parents can't afford to provide as 

many experiences for their children . 

. b. Middle class children read to their children; low 

socio-economic parents are unfamiliar with the appropriate books to buy. 

c. Middle class parents participate in the school's 

program; low socio-economic parents would like to .but believed that they 

shoul q not~ 
d. Middle class parents take advantage of the infor-

mal 'methods of teaching their children to read such as. helping thei.r 

children 1 earn to read labels in stores arid signs on highways; 1 ow socio~ 

economic parents may not use this informal teaching method. 

e. · Middl.e cfass parents begin reading to their chil-

dren long before they enter school; low soCio.;.economic parents wait 

until the child enters school before helping them~ 

Low socio"'.'.economic children should be immersed in reading at 

an early age preferrably before the age of two. When this immersion 

in reading occurs at an early age; reading should not be a problem when 
. '• 

these children enter school and receive formal reading instruction. 

4. There was no significantdifference·in movements through 
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Mason's stages of beginning reading between black and whiteJow socio,.. 

economic kindergarten children .1 iving with single parents and· chi 1dren 

living with both parents. The fact that. children .black or white live 

with single parents or both par.ents was not a factor in this study. The 

reading progress made by children of both races, whether 1 i vi ng with a . 

single parent or with both parent~, depends on parental .participation in 

the school's reading program; the amount of time parents spend with their 

children; and .how much parents read to.their children. These finding~ · 

are supported by Bloom (1965), Gentry (1;972), Breiling .(1976) and 

Hoskisson (1980), who all suggested that urban low ~ocio-economic .parents 
'~ i '. 1, •• 

This tim~ may be used 'at meal time, must spend. time ·w1th their childr~n. 

at play, while shopping, and ih readi_ng $tori.es and. rhymes to their 

children. Many of the parents in this: study.became very enthusiastic 

about this reading program once their children began to read. This was 

evident by one man who attended the seC:ond ·reading workshop .. He "stated, 

11 It just so happens that I wa.s off from work today, but Lam sure some. 

one will be here with my child for the next one .. 11 In addition, one of 

the children who had just finished reading a book independently looked 

at her mother and said, "That is good .reading fora five year old, don't 

you think. 11 All of these statements are evidence that low socio-economic 

parents appear very interested in .he 1 ping thei.r chi 1 dren learn to read, 

and tne qhi 1 dren appear to enjoy it .. 

. 5. There was ·no significant difference in the movements through 

.Mason's stages of beginning reading between the black children living 

with both parents and the white children living with both parents. Race 

did not appear to be a dominant factor in the reading achievement of 
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· these low socio-economic kindergarten children. A more important fac-

tor was the use of the currtcu1um as described in this study and having 

parents use assisted reading in the home. 

Summary 

Based· on the research generated· from this study, it appears that 

low socio-economic ch fl dren when given an appropriate curricu 1 um that . 

includes parental involvement through the use of assisted reading can 

learn to read as wel 1 · as middle cl ass chi 1 dren. It seems that parents 

have a tremendous influence on the reading success of·i-ow socio-economic 

children. This researcher highly recommends that low socio-economic 

parents become active participants· in the school's reading program and, 

most of all, that they read to their children before they enter school. 

The success or failure of low socio-economic children le~rning to read 

well may depend on whether or ,not parents assist their children with 

reading in the home. 

Implications for Instruction 

The implications for instruction as a result of this study may 

be summarized as follows: 

1. Readi.ng should start with and bui1 d upon the natural langu--

. age abi 1 i ties, interests, and experiences of the learner. 

2. Children should be presented with a curriculum that allows 

1 ow socio-economic children to use· the meaning cue systems described by 

Goodman, Burke, and Sherman (1974}. 

3. Children should be immersed ·in·reading. Parents should use 



should use assisted. reaqing. at horn~ and h~l_:P. teachers i.n the: readi:ng pro,;. 

·gram at school . 

. 4. Childr~n :should b'e pre$ented.witha; variety of activities~, 
·"i . ":::'.: 

to include letter· and· WO}fd games~ ·.poems; . r~.Yjnes', riddles, and- stories. 

5 .. Children should be exposed to a :classroom where the print 
• • ' ' • , • , ", • :~. : , • ' ': - ~}, ' ·': • • • ... ;.·:~ r •• •.; • - '·. •• • 

is used in context· and not in.isolation\ · ·' 

6 .. Children should be aw~:re ofthe print found in the' kitchen, 
. . 

· Qn res tro.om doors , . in supennarkets , ... on streets , >and on . highways. 
- ' . . 

7 i . Children should learn that letters make· words. and words 

make sentences. The teacher should .sta·rt with the ~ords that are most' 
- • • J • • 

meaningful to the child, such as ~is/her name·~.·· 

8. Children· should begin reading with stories, familiar words · 

ln their environment."alid then move to letters i.n words. 

· -lrnplkations for Further Research 

. . 

·The use of this curriculum has generate.cl the following questions 

for ·further research: 

L ·Are there other stages of beginning reading that could have 

been included in Mason's stages? 
. . . 

2 .. ·. What effect would the' cu~riculum in the current· study have 
. . . : . . . . . . . 

• .. · . on the reading achievement of middle class. childrerl? 

,_·.· 

3. What. effect WO·!,tld this curriculum have; on· th:e reading 

achievement of children from both lower .and middle cl.ass. 

4.. ~~hat: effect would this currj culurn have o·n the reading 

achie~ement of low ~ocio-economicchildr~n for an entire school year? 
. . . -· ~ 

· · 5 •. . What would b~ the effects ~f a writing component added. to 
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6. Would there be a di f'ference in the readi.ng stage movements 
' 

of low socfo;..economic black and white children'' using a larger popula-

tion and the curricufom descrj beq? 

7. Would there b'e. :a differenc'e in the reading stage movements 
' ,• ~ . 

b.etween children living with single parents (black or white) and chil-

dren Ti vi ng \'lith both pare lits (black or white} .using a 1 arge;r population 

and 'the curriculum described? 

8 .. What would.be the effects of this curriculum without 

,parenta 1 involvement? 

9. What would be the effe·cts of this curriculum wit.hout assis-

ted reading? 

10.. What would be the effects of the traditional school curri-

·culumwith assisted reading. 

The purpose of thi.s study was to determine if a curriculum focu-

sing on letter naming, words in contex~, language play, assisted read-

ing,. and parents using assisted readiryg in. t~e home wo.uld m6ve low soci()-

economic kindergarten children through the same stages of beginning · 
. . 

reading. at the samerate as Mason's.middle class children. The results 

of this study revealed that the curriculum described in this study did 

move the low socio-economic children in the experimental group through 

Mason 1 s stages 9f reading and at a greater rate. · The researcher was 

overwhelmed by the enthusiasm of the children, teachers, and parents 

after these children began to learn to read. It was a wonderful ex-·· 

.perien.ce to watch some of.these .low socio-economic children begging 

someone.to listen to them read: As a result of this study, the re-

searcher feels a great sense of personal satisfaction and professional 



growth and an increased desire to continue to do research in the area 

of reading. 
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Mason 1 s Three Stage Criteria for Beginning 
Reading (Mtddle and Upper Class) · 

I. Context Dependency: The chi 1 d is shown the picture and the word. 

Pizza Hut 

Jello 

Woolworth 1 s 

MacDonald 1 s 

A & p 

Jl.qua Fresh 

Raisin Bran 

Campbell Soup 

Kellogg 1 s 

Montgomery ~lards 

Potato Chips 

Boo-Berries 

Vegetable 

Milk 

Soap 

The child is asked to name the picture and 
say the word. 

I1. Visual Recognition: The child is asked to say the words without 
pictures. 

Mom 

Dad 

Yes 

No 

Stop 
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II. Visual Recognition Can't. 

Go 

In 

Dog 

Girl 

Boy 

III. Letter Recognition: The child is asked to give the beginning 
sound and then pronounce the word. 

C-at 

B-us 

0-og 

H-at 

M-et 

M-ad 

C-ake 

N-ot 

C-up 

G-ot 



APPENDIX B 

Mason 1 s Three Stage Criteria 
Pre-test and Post-test for Beginning 

Reading (with modifications) 
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Mason 1 s Three Stage Criteria Test. 
(with Modifications) 

Context Dependency: The is shown the picture and the word and 
the child is asked to say the picture and 
the word. 

Middle and Upper Class 

Pizza Hut 

Modifications 

Pizza Hut 

Jello 

ltJoolworth 1 s 

MacDonald 1 s 

A & p 

Aqua Fresh 

Raisin Bran 

Campbell Soup 

Kellogg 1 s 

Montgomery Wards 

Potata Chips 

Boo Berries 

Vegetable 

Milk 

Soap 

Alphabits 

K-Mart 

MacDonald 1 s 

Belo 

Aqua Fresh 

Raisin Bran 

Campbell Soup 

Kellogg 1 s 

Zayre 1 s 

Peas 

Beans 

Vegetable 

Milk 

Soap 

II. Visual Recognition: The child is asked to say the words without 
pictures. 

Middle and Upper Class Current Study 

Child Is Name Child 1 s Name 

Mom Mommy 

Dad Daddy 

Yes Yes 
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II. Visual Recognition Con't. 

No No 

Stop Stop 

Go Go 

In In 

Dog .Dog 

Girl Girl 

Boy Boy 

III. Letter Recognition - Child is asked to give beginning sound and 
then dronounce the word.) 

C-at C-at 

B-us B-us 

D-og D-og 

H-at H'.'"at 

M-et M-et 

M-ad M-ad 

C-ake C-ake 

N-ot N-ot 

C-up C-up 

G-ot G-ot 
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Mason's Three Stage.CriteriaPre•test and Post-test 
(with Mod.Hi cations) 

Name 
----'-----------~-------....-~ 

Teacher 
__,..~---..,-----~---~..,...--.,..-

Bi rthda te __,_------'--"""-~--

Pre-Test ;,...· -'-......,....~-,-,--~­
December 

Post ... Test 

B 

Single Parent 

-:-'-~-'----~-,-,-

A p ri 1 

Mas.on' s Three Stages of Beginning Reading · 

Parents 

Stage L Context Dependency ..;,. The chi 1 d i.s shown the picture and word and 
asked to name the picture and say the word. 

Picture (labels) Trial l Tri a 1 2 

1. Pizza .. Hut 

2. Al phabits 

3. K-Mart 

4. MacDona 1 d1 s 

5. Belo 

6. Aqua Fresh 

7. Raisin Bran 

8. Kellogg's 

9. Campbell's soup 
10. Zayre 

ll. Peas 

12. Beans 

13. Vegetables 

14. ·Milk 
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15. Soap 

Visual Recognition - The child can recognize any words without 
pictures or 1abe1 s. (Reader Words) 

Words Trial 1 Trial 2 

1. Mommy. 

2. Dog 

3. Stop 

4. Daddy 

5. Yes \ 

6. No 

7. In 

8. Go 

9. Boy 

10. Girl 

Stage III. Letter Sounds The child is asked to give the beginning 
sounds and pronounce the words. 

Words Tri al 1 Trial 2 Words Trial 1 Trial 2 

c-at m-et 

b-us h-at 

d..;ay c-ake 

s-at c-up 

m-ad g:..ot 

Non-Readers - Child does not pronounce any words. 
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Special Pre-Test and Post-Test 

Letter .and Word Knowledge: 

l. Name of Child Pre-test .and Post:-test 
-'--""-----...,..___......,.._...,.._...,.._~--~ 

Given magnetic letters. chil.d is a$ked to m~ke own name .after 
experimenter does it once. 

Can make his/her name 
---~------~ 

Order in which letters wer.e picked ~· -----,-----

2. ·.Letter Recognition: 

Name of letters: Given magnetic letters, chtld is aske~ to 
name them. 

Letters: A Q , C T ~. M 0 L S E 

3 .·· Vi.sual·•·Recogniti on: 

Words. ancLPictures: Fivepictures(Dog,.Baby, Cat, Shoe, Flower). 
and five word cards are spread out·-on a 
table. After pictures are named, child is 
ask~d to place each word card ~ext to its 
picture. Two trials are given! 

Words: Trial 1 Tri.a 1 2 .·· 

l. Dog 

2 .. Baby 

3. Cat 

4 . Shoe 

. 5. Flower 



APPENDIX C 

Pre-Test and Post~Test for the 
Assisted Reading 

Inventory and Beginner 
Books Collection 
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Pre""iest and Post-Tests 

Books used for the.pre..;test and post-test, Assisted Reading Inventory 
Random House Pub 1 is hi ng Company. ··· 

Pre-test and Post~test and Teaching 

l) Go! Dog! Go! 

2) The Cat.Jn the Hat, Pages l..; 10 

3) Green Eggs and Ham, Pages 1~10 

Post-Testing Books 

l) Mr. Brown Can Mo.a! Can You! , Dr. Seuss 

2) The Foot Book, Random House Publishing Company 

· 3) .Eye Book,. Ranqotn Hou~e Publishing Company 

4) ·Go! Dog! Go!, Random House Publi.shlng Company 

5) The .Cat in the Hat, Random Hous.e Publishing Company 

6} Green Eggs and Ham, Random House PUbli shing Company 
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Assisted Reading 
Books for 

Pre-Testing 
and 

Teaching 
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ASSISTED. READING INVENTORY 

Directions: ·circle the words the child is able to recognize without 
help~ 

Date -'---'..,_;.... __ _ 
The~a~in the Hat 

The sun did not.shine. 
; 1' 

It was. ·too .. wet to play. 

So we __ s_~t in the house 

·Number of Words 

all that cold, cold, wet day. 

I s~t therewith Sally. 

We sat the.re, we two. 

And I said, 11How I wish 

we had something 

Too wet.to go out 

and. too col ct· to .Play ball. 

· So we sat i h the ho.use. 

· We did nothing at all. 

So all we.coulcl do was 

to Sit! Sit! Sit! . Sit! 

And we did not like· it. 
' ' 

Not one 1 itt1 e bit. 

And then $Orhething went 

us Jump! 
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Date Number of ~fords 

Go Dog! Go! 

Dog. 

Big dog~ 

· Little dog. 

Big dogs and little dogs. 

Black. and white dogs. 
11 He11 o ! 11 11 He11 o ! 11 

11 Do you like my hat? 11 

11 I do not.'·' 
11 Good-by ! 11 Good..,by ! 11 

One little dog going in. 

Three big dogs going out. 

A red dog 

on a blue tree. 

A blue dog 

on a red tree. 

A green dog 

on a yellow tree. 

Some big dogs 

and some little d6gs. 

Going around 

in cars. 

A dog out of a car. 

Two big dogs 

going up. 

-~ 
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One little dog 

going down. 

One little dog 

going down. 

The green dog 

is up. 

The yellow dog 

is down. 

The blue dog 

is in. 

The red dog 

is out. 

One dog up 

on the house. 

Three dogs down 

in the water. 

A green dog 

over a tree. 

A yellow dog 

under a tree. 

Two dogs 

in a house 

on a boat 

in the water. 

A dog over the water. 

A dog under the water. 
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Date 

·Green Eggs and Ham 

I am ham .. · 

I am ham. 

That I am - I ~m! 

That Sam - I am! 

Do you like 

Green eggs and ham? 

I do·not like them, 

I am - I am 

I do not 1 i ke · 

gre~n eggs and hamL 

Would you like them 

here or there. 

I would not like them 

here or there. 

I would not like them 

anywhere. 

I do not like 

green eggs and hamr 

I do not like them. 

I am·-·I am. 

·Would you like them 

in a house? 

Would you like them 

with a mouse? 

Number of Words 
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I do not like them 

in a house. 

I do not like them 

with a mouse. 

I do not like them 

here or there. 

I do not like them 

anywhere. 

I do not like 

green eggs and ham. 

I do not like 

Sam - I am. 
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BOOK COLLECTION 

Beginners Books Series, Random House Publishing Company. 

Titles: · 

Bookie House 

Book of Riddles 

Ten Apples on Top! 

Bar, Bar 

Sam and the Fire Fly 

' ... !;' 

I Wish That I Had Duck Feet 

The BikeLesson 

The Cat in the Hat 

The Cat in the Hat Comes Back 

Stop That Ba 11 

The Bird.Nest 

Cowboy Andy 

Summer 

Little Black Goes to the'Circus 

Green Eggs· and Ham 

Hand~ H~ndl Fingers,· Thumb 

A B C 
Little Turtle 1 s Big Adventure 

·. Hop on Pop 

Little Black Pony 

Fish Out of Water 

One Fish, Two Fish, Red Fish, Blue Fish 
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·.Titles Can't.· 

Rooert the Horse.·· 

The King, The, Mice, The Cheese 
- . . : . 

Are You M.(Mother? 

Bea rs On Wheels ·• ·. 

The Early Ri rd. ·· · . 
The Big Jump.·· .. 

Big Honey 13qok 

Book of Laughs 

. ·, .. ,· . 
. ,. 

.. . .i . ~--. 

.· ..... : 

I Was Kissed b;)! a Se.al a,t the Zoo 

Ten Apples.· 01'l Top. 

The Foot. Book 

The •Eye Book. · 

Go Dao Go 

Mr. Brown Cary Moo! . can You! 

.... ···:·.' 

... ·· 

·.··.' 

'; ,-.... 

. . ,, '. ·>· .. ·'.'.· ·: 

• 

··, ,·: 
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Post-Test Books 

·,-l,,.,, ri.-' 
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Name Date Number of Words 
~~~~~~~~~- -----~- -~~-

Mr. Brown Can Moo: 

Oh, the wonderful things 

Mr. Brown can do! 

He can go like a cow. 

He can go Moo Moo. 

Mr. Brown can do it. 

How about you? 

Mr. Brown can Buzz 

How about you? 

Cart you go Buzz .B~zz 

He can go like a cork 

Pop!. Pop! 

He can go like horse feet. 

Klopp, Klopp, Klopp. 

He car:i·go EEF 

like a squeaky shoe. 

He can crow like a rooster 

Cock-A-Doodle..,.Doo 

He can go 1 ike an. owl 

Hoo Hoo Hoo Hoo 

EEK EEK 

Cock-A-Ooodle..,.Doo 
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Name . Date Number of Words 
~----...------~~~~ -'----'~___....- -~---. 

The Foot Book · 

Left foot 

.. Left foot 

Right foot 

Right foot 

Feet in the morning · 

Feet at night 

Left foot 

Left .foot 

· Right foot 

Rfght foot 

Wet foot 

.· .. Dry foot 

High····.foot 

·.Low foot 

·Front feet 

Back feet 

Red. reef· 

Black feet 

Left foot 

Right foot 

.. Feet, Feet;· Feet 
. 

How manY, many 

feet you meet. 
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Name Date Number of Words 
~~~~~~~~~ ~~~~~~ ~~ 

The Eye Book 

Eye, Eyes 

My eyes 

My eyes 

My eyes 

His eyes 

Wink eyes 

Wink eyes 

Pink eye 

Pink eye 

My eyes 

My eyes see. 

His eyes ·see. 

I see him. 

And he sees me. 

Our eyes see blue. 

Our eyes see red. 

They see a bird. 

They see a bed. 

They see the sun. 

They see the moon. 

They see a fork. 

They see a knife. 

They see a spoon. 
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They see a spoon. 

They see a girl. 

They see a man. 

They' see a horse. 

They see a can. 

They look down holes. 

They look up pol~s. 

Our eyes see trees. 

They look at clocks. 

' They 1 ook at bees. 

They look at socks. 

Our eyes see flies. 

Our eyes see ants. 

Our eyes see pink underpants. 

Our eyes see rings. 

Our eyes see strings. 

They see many, many things. 



APPENDIX D 

Assisted Reading, Parental Involvement 

Source: Dr. K. Hoskisson, 1980 
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(1979). 

Sequence ·fqr parents to ~se w.ith .·Assisted Read.ing: Hoskisson· 

l. Read many easy. children's books with the child~ 

2. Read with the. child three or four times per week. 
. .· _. . ' ·' 

3. Limit readiryg to the amount>of time the chi,ld is interested 

in reading usually 15-:-.20 .minutes at a time. 
. ' - .. . 

4. Have the<ch1ld read words, phrases or seni:ences as·they 

are· read to him. Do this inttia lly with only one· or 

two pages of the book. Gradually increase the number 

of pages as interest tncreases. 
. . 

5. Re~d many books by means of assisted reading. Interest 

is increased by reading.widely. 

6, Take notes on the words the child remembers .and have 
< ' _, , ' 

him read those words in subsequent books but not in · 

isolation.· 
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Upper and Lower Case Letters of the Alphabet 
Lease Similar in Visual Structure 

Soucre: Dr. Rose Sabaroff, 1980 
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Teaching Upper and Lower Case Letters 

Ease of Learning (Visually) 

Easiest 

Cc 

Ss 

Vv 

Ww 

Xx 

Zz 
Reduced 
from full 
height to 
half space. 

Jj 

Kk 

Pp 

Tt 

Uu 

Yy 

Difference 
in position. 

Bb 

Ff 

Hh 

Ii 

Ll 

Piece of 
letter 
omitted. 

Hardest 

Aa 

Dd 

Ee 

Gg 

Mm 

Nn 

Qq 

Rr 

Very 
different. 
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CurriculumOutline: Letter Naming 
Experimental Group 

LetterNamingGu1de 

Objectives: 

l. Children will be able .to recognize, name and printthe 

1 etters ·of the alphabet throl!gh the'. us.e of.letter recog- · 
. ' ' 

nition in word labels, .and the I live In the CityAlphabet 

Book. 

2. Children will be able to create words using flannel letters, 

magnetic 1 etters, and other creative materia 1 s. 

3. Children will. be able to use letters from the alphabet.· 

books to make words to be used in oral and written context. 

4. Children.will be able to.make their own Language Experience 

Kindergarten Alphabet Book. 

Letter Naming ·. Instructi ans 

Some of the upper and lower case letters of the alphabet wi 11 . 

be taught together' when these. letters have the . same or s imtl ar visual· 
' ' . 

formation. Some of these letters are: Tt, Ss, Cc, Pp, Ff, Mm, Oo~ If~ 

Jj, Kk, LT, Uu, Vv, Xx, Yy, Zz. Other upper and lower case letters will 
. ' 

be taught separately such as Bb, Dd . . . 

Letter Naming Procedures· 

l. The teacher will write the 1 etter(s) Tt on the board and 

pronounce the letter name. 

2. The teacher will write two .!_words, one using capital (T) 

.and the other using small (t) (Toes, toes). -.-. ·--... -. 
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. . 

3. The teacher will ask all children to first write the two 

t'.s and then the two 1 words~ Tt, Toes; toes·. The teacher 

will accept all scribbles. 

4. The teacher Will point out differences in upper and Jower· 

case t•s in the words. 

5.· The teac.her will give each child th~ opportunity topoint 

out upper and lower case t' s in words and 1 abels. around 

the room. 

Creating.Words: 

6. Chi 1 dren wi l1 make words using fl anne 1 Jetters, play dough, 
•" . . . 

magnetic letters, and letters made from other creative 

materials. · These 1 etters will be used to make words. 

Written and Oral Context:.· 

7. Children will find thet sentence in their I Live iri the· 

City AlphabefBook. The teacherwil l write the sentence on 

the board, and read· the .. sentence pointing to each word. The 

children will repeatthewords after the teacher .. Later, 

each child will be given a chance to come to the board and 

read the t sentence. 

Exalllp le: I is for !i p!_oe to make me·· feel ta 11 . 

s. Children will be asked to find the capital (big) and lower 

case {small) t' s in each word. 

9. Repeat the procedure for each pair of letters used 

curriculum.· 
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Activities for Language Experience Kindergarten Alphabet Book: 

1. Children ·will use class coll.aborations to find a .picture, 

word and a sentence for the. 1 etter t. Chi 1 dren will look 

around the room and read words or labels that have the let;,. 

ter t in them. . As a group, they wi 11 create a sentence 

using some of these wor.ds .. Children will also s.elect a 

picture. that accompanies a t word and create a sentence 

about that picture. 

Example: Children select picture of Toes with the label 

Toes, toes. · 

Children create the sentence: T ts for toes we have on 

OtJr feet. 

2. Teacher puts sentences on board to children's dictation. 

Children and teacher read. sentence together as teacher 

points to ea:ch word .. A child comes up and points to each 

word. A Child comes up and points out each t. 

3. · Children that can,. will copy the senternce into the Language 

Experience Alphabet Book. If not, the teacher wil.l repro~ 

duce the sentence for them .• 

4. Teacher reproduces sentence for children to take home. 
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. Alphqbet Boo~ ,Sample 
' -_ ;~ 

For the Letter T 

The children decided on a picture of a. television .for the let-

ter;I and they wrote the words 11 Television, television'i on the page. 

I.n addition, they each drew a picture of a te.levision and wrote the 

following sentence: 

This is my television. 

The pictures of the television varied according to the type 

of television each child had in his or her home. Each sentence was 
' . placed in the child's alphabet book. to reread daily. Pictures and 

. . 

sentences were made for each Jetter of the alphabet. 
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Word Focuse(:I Guide 

Objectives: 
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/" 

.1. Each child will be: able.to recog'nizehis/her name in print. 
' ' . 

2. Children will be able to rec:ogniz~ label weirds (peas, bean), 

and picture words {sho~·,. dog; ·cat). 

3. Children will be able to use label words.and picture words 

in oral and written context. ,. 

4. Children will 'be able to use anatomy words in oral and writ.., 

ten context. 

Word Focused Instruction 

Names 

Children's names will be the .first words used .. ·Later,, words 

from labels and picture words will be used., 

Label Words 

Children wil1 bring empty cartons and cans from home,. Each 
.. . ' 

child will use his or· her label inOral andwritten context. 

Picture Labels 

Children will discuss picture labels and each child will use 

his/her label word in oral anq Wt'itten context .•.. , Anatomy words 

wil 1 also be used with the group inoraJ and written cont~xt. 

Procedures· .. for Word Group 

Recognizing and Printing Names 

1. ··The teacher will give each child his/her riame on a pjece 

of tag board. Each child will be giveh instructions as 

to the correct pronounciation of the narne. 
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2. The teacher w.ill,give each child his/her name on a tracing 

sheet to be trac.ed. Later, each child will try to write 

his/her name without tracing paper .. The teacher wil 1 ac-

cept scribbles but give corrections. 

Label Words 

l. The teacher will instruct each child to bring an empty car- · 

ton or box from home of his/her favorite food. 

2. Each child will be given the opportunity to use the labels 

in oral and writter:i context through the use of his/her 

natural language and the chalkboard. 

Oral and Written -·Example: 

l. Sally said,. 11 I like milk .11 

John said, 11 I li .ke beans." 

2. The teacher will write on the board the child's oral sen-

tence and the name of the child speaking. · When all sen-· 

tences a.re on the board, each chi 1 d wi 11 go to the board 

and read his/hersentence. This activity will give each 
. . 

child an opportunity to recognize his/her name and the 

favorite food in· print. The child has two clues in trying 

to read this sentence. The first clue is his/her owh name, . 

and the second clue is his/her favorite food. 

3. The teacher wi 11 use anatomy pictures and words to help 

children learn to use anatomy words in oral and written 

··context. 

Example, I have two ears. Each child will be given the 
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opportunity to choose a part of the body, find a picture 

and the word, and use the anatomy word in oral and writ-

ten context (I have two ears). Chi 1 dren wi 11 a 1 so be 

asked to try to write all of the words. (The teacher 

will accept all scribbles). 
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Language Play Guide 

Objectives: 
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l. Children wi1·1 be able to recognize letters learned in words, 

through the use of rhymes, games, and other creative · 

materials. 

2. Children wi.Tl be able to .complete rhyme·s using the Mother 

Goose Rhyme Book. 

3. Children will be able to use position words and noun. 

substitutions in sentences. 

La:nguage Play· Instruction 

'··. 

1. The teacher will use rhymes and other. creative materials .. to. 

help reinforce letters in words. 

Example: Playing with La.nguage 

Re.infordng Letters T, t A 11 iteration 

Directions: · The teacher and children will read· the verse to 

. gether .. · The teacher will point to each word ~~ they read' 

together. After 1 earning· the verse the chi 1 dren wi 11 point 

out the two Ts,. in each word. 

Ti ckey Turkey says touch your toes., 
.--:- . : ~ ... ,· ~ -~ .•, 

Tfckey TurkeY:' says touch your toes' 
~ ·' ~ ·,. '·'."':""""" ... :' ·, .. · .. ~ 

Ioucti .. your _1oes~ · 1ouch your toes. 



14.6 

Directions: The teacher will use an overhead projector as an aid for 
', ' ,, 

. teaching alliteration. The teacherand the chilpren ~ill.' participate 

in choral reading. · Jhe .• t~acher wiJl point to the .words as they. read . . 

together .. Eachchild will be given the. opportunity to re~d the 

al literatibns• from .the· s~reen. ·· The 'teacher .and the children. will use 
. ' 

alliteration for reinforcements of letters and words in context. -~. 

' . 
·All iteration 

American Ants 
Bi.rd ort bike 
Cow in. car 
Dog with drum . 
1 E!phant on <eggs 
Fox with fish 
Goose with guitar 
Horse on house 
Indian with ice-cream 
Juggler with jack-a' -lantern 
Kangaroo with keys 
Lion with 1amb 
Moose with mask 
Nine in their nests 
Octopus with oars 
Penguins .i.n parachutes 
Queen with quarter 
Rabbit on roller skates 
Skunk on scooter 
Turtle at.type writer 
Umpire under umbrella 
Vulture with viol in 
Walrus.with wig 
Xylophone for Xmas 
Yak with yo yo 
Zebra with zither. 

The.Alphabet Book 
P .0. Eastman 
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. . ' . 

My Funny AnimalAlpbabet 

Aa, an, Alligator aiming atan apple 
Bb Bugs batting at a baseball 

' , Cc a Cat cooking carrots· 
Dd a Dog diving intoa·dish 
Ee an, Elephant eyeing an egg 
Ff afox fumbling with a flute 
Gg a Gorilla gliding in a gondola 

''
H1h1.,',,· a Horse hiding behind a hilJ ,an Igna~a ice-skaing on an igloo 

' LK,k1' a K~ngaroo kicking in karate , ,, 
, a Leopard TearnJng at Jhe library 

Mm a Monkey making a milk shake 
Nn a Nanny goat ,ni bbl ing on nails , 
Oo an Octopus.qrdey-ingsomeoysters PP .·a procupine playing the piano .· ,, ', 
Qq Qua fl s quarre1lj ng o:ver a qui 1t 

My Funny Alphabet <sook , 

' ... ,, 

Big A, little a, what begins witn, A? 
Aunt Annie 1 s all i gator ,.;. · .;. A - , '-· 

Big B, little b., what begins withB? 
Barber, baby, bubbles and a !)umblebe~. 

Bic c., 1 ittle c, whatbegfos w,tth C?, 
Camel on the ce il ing - - - C - - ,'~ c - - - C 

, · Big,D, little' d, what beginswithD~ 
David, Don~ld Doo, dreamed, a dozen doughnuts, ,arid a duck-dog, too. 

ABCDE - - -e - - ... 
ear, egg, elephant~ 

Big F, 
little f 

F.;. - ~ f.- - ~, F 

Four, bl uffy feathers ,, 
on a Fiffer•feffer-feff; 

ABCDEFG' 
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Goat, girl, goo goo goggles. 
G - g .;. G 

Selec.tion from• Dr.· Seuss 1 s ·ABC 

Selections . from The Complete Nonsense of Edward Lear 

Rhymes 

A was once.an apple pie, 
Pidy 
Widy· 
Tidy 
Pidy 

NiGe in sidy 
Apple Pie. 

F was once a .1 i ttl e fish, 
Fish 
Wishy 
Squishy 
Fishy 

In a Dishy 
Little Fish! 

H was once a 1 ittle hen,. 
Henny -
Chenny 
Tenny 
Henny 

Eggs - any·· 
Little Hen? 

T was .once a little thrush, 
Thrushy! 
Hushy! 
Bushy! 
Thrushy! 

Flitty - Flushy -
.Little Thrush! 

R was once a l itt1 e rose, 
Rosy 
Posy 
Nosy . 
Rosy 

Blow-s-y - grows-y 
Little Rose! 

W was once a whale, 
Whaly 
Scaly 
Shaly. 

. Whaly -
Tumbly":-taily 
Mighty Whale! 

Teacher reads a rhyme to the children. The teacher stops short 

and allows the .chi Tdren to complete t,he .rhyme.. The teacher encourages 

children to substitute their rhymes. 

From Did You Ever See 

· · Did You Ever See? 

Did you ever see a snail? 
Did you ever see a sheep? 
Did you ever see a crow? 
Did•jou ever see a. shark? 
Did you ever see a goat?· 

sail? 
. sleep? 

··row? 
bark? 
fl oat? 
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Did you ever see a giraffe? 
Did you ever see a yak? 
Did you ever see a hawk? 
Did you ever see a cat? 
Did you ever see a deer? 
Did you ever see a crocodile? 
Did you e~er see a fish? 
Did you ever see· a snake? 
Did you ever see a book? 

' . ~ 

Walter Einsel 

Selections .from .Time for a Rhyme 

Do you know a word 
That rh,Ymes with TREE? 

Turn the page · 
And you shall see 

It's ME ME ME! 

Can you think of a word 
That rhymes with HAT? 

I know a word, 
· Itel~ CAT cAT ! 

What word do you think 
... Will rhyme with BOX? . 
Perhaps the word is ; . 

FOX FOX FOX! 

LetJ.s think of a .word 
To rhyme with PIE. 

I'm sure the.word is . 
SKY SKY SKY! 

Let's find a word 
That rhymes with zoo. 

Just take a peek, 
It is 

YOU YOU ·you~ 

What is a word 
To rhyme with SLED? 

I know, I know, it is 
BED BED BED! 

Ellen Walkie 

laugh? 
crack? 
talk? 
bat? 
steer? 
smile? 
wish? 
bake? 
end? 
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Complete·the rhyme . 

. Mrs~ Smutter likes bread and 
Mr. Sam likes bread and __,..,....,---,.,..,.--..,..,.,,.,,...---
Mrs. Savey likes bread and 
Mr. Wi 1 k 1 ikes bread and --------
Mrs. Bunny 1 i kes bread a'.nd 
Mr. Loop likes bread and --------
Mrs. Keese likes bread and 
Mrs. Neat likes .bread and ----~-----------

Time for Poetry 

(butter) 
( h.arn) 
(gravy) 
(milk) 
(honey) 
(soup) 
(cheese) 
(meat) 

Evelyn Beyer.Arbuthnot 

The teacher and. the children will read fun words in poems. 

Directions: The' children will: 

l. say each verse tog~ther ora 11 y unt i.1 ch.i l dren know the 

rhyme,. 

2. a.ct it out together, 
. . ' I 

3. put the words on a large chart that the group can see, 

4.. point to each .word as all read together, 

5. point out .individual .letters that they recognize, 

6. after several 11 readings,11 have children come up one at a 

time and cup with two hands words that they recognize. 

Examples of Fun Poems: 

Sorig of the Train 

Cl i ckety-cl ack, 
Wheels on the track, 
This is the way · 
They begin the attack: 
Click-ety-clack, 
Click'."ety ... clack, 
Click..;ety, clack-ety 
Click-ety 
Clack 



Cl ickety-"cl ack, · 
Over the crack, 
Faster and Faster, 
The song ofihetrack? 
Cl ickety-c 1 ack, 

.. Cli ckety-clack, 
Clickety, C::Tackety, 
Clackety · · 
Clack. 

· ··Read ·Me ·a P6em 
David McCord · ·. ·· · 

Higglety, piggJety, pop! 
The dog has eaten the mop •. 
The. pig's ·;n a hurry, · · 
The cat's .in ·a flurry, 
Higglety, pigglety, pop! 

Nursery Rhymes. fordCl'loral Verse 
Montresor · 

Hickory, dickory, dbck, 
The !Tlouse ran. up the clock. 
The C:l ock. struck one, · 

. The mouse ran down, 
Hickory, dickory, dock. 

. ' . .· 

Nursery·· Rh,ymes ·for Chdral ·Verse 
Montresor 

Jurrip or Jiggle 

Frogs jump 
· Caterpillars hump · 

Worms._.wi'ggle 
Bug$· .•. -.JiggJe 

Rabbi ts hop 
. Horses clop 

. Snakes slide. 
Sea gulls glide 
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. ''I, G~n·~~''. Said the Ant .. 
;; .: ' . . . . . . . ... :. : .. : ·: . ·' .. ·~ . 

: ·1 wa~ t~ki'hg; a.' walk, •. . ·. ; 
When I heard a 1oud ·.Clatter 

. ·+ or·~.!~e·e11:!~~ea~P~h:·~~~~~~~<•· .. · .. '·~ ... ' 

. '; \"·.,,· ..... · .. ··.·There on the .floort, <: ······.. . .• 
· · · With the tea·· pouring o·ut . '' ·' · 

.. ' \,: 

. : ~ ... 

. Was a crac{<e~f teqpQt, ·. ... . <· ·· •• 

·• W.ith(:a ,.bro.~e.n;· ... spoutr : > . · ' ·· ' ·· .·· · · · 
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:.· - ·. ',·. ;.-,· .... :', .. : ... :i·. 
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"Just a break.'.'' ·said the~ steak/ · · 
''Broke her sp~ut, 11 . ,, ' ':. "said 'the trout;··: 

· ''A . fine fet:t:Je ,".. . s~i d the·. kett1 e' ..... 
., ..... 

uAlas ; 0 
··•··· · \. ··•. •iwhat a life., i• 
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Activities for Teaching Position Words 

1. Make a circle on the floor with a rope. 
Have children stand around on the outside of the circle .. 
Ask them to: 

Step inside the circle. 
Step out of the circle. 
Go around the circle. 
Step away from the circle. 
Move toward the circle. 
Go to the right. 
Go to the left. 

2. Get a big paper carton, turned with cut side down. 
Have chi 1 dren stand around. · 
Give each child a large crayon; 
Ask them to: 

Put the crayon under the box. 
on top of 
near 
beSlde, 
above · 
on 
over .. ·near- the bottom · 
next to 
in the middle of the top . 

3. Give children each 3 crayons ofdiffer·ence st#es. 
· Ask them to hold up: · · · · 

The 1 argest · 
The smallest 

Do the same with .other objects in the· room.·. 

4. Draw 5 circles (or sciuares, .or triangles) on the blackboard. 
Call· .chi 1 dren up one at a time. 
Ask them to point to: 

.The first 
The seco.nd· 
The third 
The middle 
The last 
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5. Set up a table at the front of the room. Have .a 11 the chi 1 dren on. 
one side of it. Ask them o·ne at. a time. to place an object: 

in front of· 
at the far side.of 
over 

beside . 
on. 
next to {point to. one leg of table) 
on left Side · 
on the right side 
between the legs 
under 
above 
on a corner 

6. Put a child 1 s name, a holiday, or any appealing word on the black-
board. · 

First a 3~1~tter word~ 
Then a 5-letter word. 

Call up children one at a tjme and ask them.to point to: 

the first 1 etter 
the last letter 
the middle letter 
the beginning l~tter 
the end letter 

Ask them to count the 1 etters from left to right. 

Position Word Rhymes 

to 
high above 

··. in 
around 
up 
high 
like 

· Teact)i ng the DiSadvantaged · Chfl.d 
Teidt, Sidney 

.Swinging 

Swinging to the free top, 
High above the ground, 

·. Singing in the tree top; 
Looking all around. · 

Swi-nging up, I fly so high-- · 
Like a rocket· to the sky, 

Swinging. to the tree top, · · 
Ssee what fun I 1 ve found! · 

Tony Plays:with Sounds 
· Jane· R. ·.Spooner 
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as big as 
as large as 
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When I Grow Up 

When I grow up, I want to be 
As big as Father is. 
When I grow up, I want to drive 
A car as large as his. 

! 1 11 do this' and then do that; 
I 1 11 know what 1 s right from wrong. 
I'll do the things that big folks do -
I hope it won't take long! 

Tony Plays with Sounds 
Jane R. Spooner 
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Tutor Training Sessions 

January, 1981 

Objectives: 

l. ·.· To demonstrate assisted reading procedures for. tutors. 

2 •. To demonstrate the procedure for keeping accurate infor-

mation for each child ... 
• . ' ' i . 

Training Sessibn 

I. Introduction 

II. Demonstration qf Assisted Reading Stages I, II, III and a dis-·· 
cussion of what to.say at each stage. 

III. Read assisted reading handout aloud and discuss and demonstrate 
the f o 11 owing: · 

A. How to tell .when a child moves from one stage to the next. 

B, How to record the information in the assisted reading 
notebooks. 

IV. Importance of Allowing Children to Choose Books 

V. Refreshments 



Stages ·· 

Acco.rding to Hoskisson, (l9}Q), :assisted 

on the assumption that children· may.leaqtto. re~d .in a.·way 
" . ' 

to the way they learriedto talk. , These s:fo1ilaritie.s exist 
. . ' . . •'" , - ' ./·,.<_:; .::.··' . 

manner in which you asparen~s readi to your chilffren; . TheY'eiare 

three main in?trt.tcticmal stages in the assisted. reading process. ' - ' ' > _' ,, ·. ·. -, .-. ;. - ·. -".·-.,' .... ' ' ,,-, 

Stage 1: ·The (tutor or} parent fead$ one sentence or'.phrase 

of the story at a tilTle and the child. Y'~peats the word orpfo;(l$e.after . 

the parent. 
' :. ' ' ·.··:·-:'• 

. Stage I I: The tuior reads one> $entence or phras.e and the 

child repeats the words except'thathow the tutor does 
' - ._,_,, .:, :-·. 

words the ·child has shown some. evidence 

thinks the child knows. 

Stage III: This is the 

gins to ask the (tut()r or) pa rent to Jet 

Directions: · Children are allowed to choose boo~s 

wil 1 readthe followirW 
. ·-': ,-:·,· 

I - Assisted Reading: . (Tutors toi.childJ 
: ,' ' ' --· ... . ·. _--. ' \ 

Now that yot.('have• .• th6oseh• a· .book:·to· read,· 
' ' _. - ··-· ' - ·-

bOok together .. I will read first, hut lwould l"ifeyou. t,o use your, 
. - > .... -,, ·.:· ' . 

fi n9er and .. pa .. ·.<; nt. to '.;each•~dl"a:: .as · ..•. Yoo sai··the wo@safterme. 
" :. '.:, ! ' '1 

wi 11 remind the child' t6 .stay on the riri~·,"and tb f~pka.t the ¢xpct 
), .'- .... :-. : __ .. ·,.·,·r::- ,-

words whi 1 e . reqclJngJ. ; You must rernember to use your eyes~. point to 



"•.·. . ':. .. ; . ~-

.· .·_,_ .. ·. 

·:.-.· 
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·.·-- . . 

. each word, and say the eiact words that l say. After yo~ .haife ?hown .· · 

··.· .··that you , know some words in the story yo~ will be. allowed ·to dhQose': . 

:.;· 

another story book. Tutqrs wiJl read With the child and:-reco~O ihe . 

. date,. name of book: page:·.Pumber~·· ~nd word recbgnif!~d fufr tbe.d~Y> ··The· 

. chll a is allowed:to--re.;.read" tfte: safllebooR·as ~ften ,as he or· s~e'. 1 ikes . 

. stage IL.., Assisted' Re~ding. 

As the chili moves fronl. stage on~ to stag~ two of ass:tsted 
reading. he/she- will be -given the followi~9 di~ectigns-: .·•·· .. · ·" · · 

. ··. . . . . .·. : .. 

. . Directions: Now that '.you have .. le.arnect- so ~any wqrd$.~/itls 
· possible for you.to 'read. some- of·the:words: for you~self~ .:1 wit1 read 

;'·,. ;·· 

. and you wiH read after ine, remembering to point ~o eacb-wotd·-and · . . . .. . . .· .· . . . ·,,., 

· ... foll ow. along with, ;o'.ur e;es .• ·• _ I w'i l f read,::and-. s~metime·s: s:top ... ~nd. y9u _-----

·wtll reacisome···af· t~eiw~~cis·-yo:µ. __ have- ,i~a-rned.aloud·i·-. --

- Af'ter you ha'.J~ le~rned inost '<>"f· the· words ih 'this storf you> : -
· wil 1 read parts of Jt alo.ud ·to show that you kn()w most tlf tne .wo.rds·. 

The tutor a.net th~{rese.archeri ~ill decide when the,1 chfld is 

· ready to move into_:- stage -thr:ee. 

-Stage III .. Assistet;l·'Readtng: 

Directfons;•--:·_Now that._§oq can read-"rnany·--wofds· -for·ypJbe1 f,. -.---

-you wi11 be •a11o~ed to read·:the·,:enfire'.boCJk.alohe. ~ ~hen·you ~eel you-··-

·or class. ·This· w;11:·be yo~rc~olce·~ ·vou may.alio __ .wanttbit~11.-- the --
. : . : . . '. . · ... : . . . . : . . . . : -:_. : :.". ~ .• 

· .. ,.,. 

class iri your own words what.<Your: ~tory is about:· 

. ·:·:' .. · . .. :.-.: 

./ .. ·' 
:·. "~ . ': . , .. "' .-··· '• 

,.··:, . 

t· ' . ' . : ~· 

-~ .i. . -0: • • •• '· -

. ~ : ·, · .. '• .. ·. 
·.:· ... ,.·· . 

• < .• .,. ':· •• 

. . ~·. ·: 
.:. . ~: -
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. · ·.:., 
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,·-·. 

\·.' 

. . . . 
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.' .. ·-::·: .. ·· 
. .· . .-· .. .. ·, 

· .. ;·: ~' 
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Child)s Rating Sheet 

Name of Child. 
-.,.-.---,.-----~----~--'-~-'-~~----~ 

Name of. Rater (Tutor} ··------------'---'----~--'---'---­
Date "----------

Please circle the appropriate nurnber corresponding to your 
observation. 

1 - Disagree 
2 -.Tend to Disagree 
3 - Tend to Agre.e 
4 ':- Agree 

1) The child' handles a book w"1th ease .. 

2) The child 1 ooks at pages from 1 eft to 
right arid top to bottom. · 

3) The ch'ild looks at w~rds, lines, and 
sentences from 1 eft to right. 

4) The child '~an recognize th~ b~ginning of . a sentence. .. .• .. .· . . 

5) The child recognizes the end of a sentence. 

6) The chi 1 d reads with the teache.r or tutor 
.reading first. 

7) The child is able to fill in words the 
tutor thinks the.child knows. 

8) The ch i1 d reads or is able to read with 
the tutor filling inMords the child does 
not know. · 

9) The child reads familiar stories 
independently. 

10) The child reads unfamiliar stories i nde-
pendently. 

1 2 3 4 

1 2 3 4 

l 2 3 4 

1 2 3 4; 

2 3. 4 

l 2 3 4 

1 . 2 3 4. 

1 2 3 4 

1 2 '3 4 

1. 2 3 4 
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Assisted. 'Re ad,ing Data Sheet . 

· Name· of Ghil d 
~~-----~---~-------............ --~-

Book ---------..---------._., ___________ _ 
.. Reading- Stage ------· Date. ___ Word Count __ _ 

l) 

2)· 

3) 

4) 

5) 

6) 

7) 

8) 

·- 9) 

10) 

11) .. ~, 

12) 

13) "'• 

14) 

lS) 

.. 

Words Recognized. · · 

16) 

17) 

18) 

19) 

20) 

21) 

. 22) 

23) 

24) 

25} _.......,.,... ______ _ 
: 26) 

27} 

28)·· 

29} · .. ---------
30) 
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APPENDIX L 
. . . ·· ..... ' ·. . ... 

Assisted.Reading Workshops for Parents . 

Source: 
. . . . .· · .. ' . 

Works·hops for Adults and Children 
Dr. Sandra J. Stallman, 1980 

·.··· ··· 163 ;._' 



Ass i s.ted Reading Workshops 

Objectives : 

· l. To inform parents of the importance of parent· participation 

in the reading·.process .. 

2. To provi.de parents wi.th assisted readi.ng 

parents to us.e in assisted reading ir1the home. 

3. To provide parents with hooks to be used while using assisted 

rea,ding .·in the .·hpme. ~ ' .. 
. . ,. .· . . 

4 .• To encourage parents to buy at least one additi.ohci 1 book a 
. .. ' ' :·'.' . - ' . - . :.-··._.,-;·',.·.: 

month and to read with his/her child at leastfifteen 

minutes. 

Conference with 

I. Introduction 

IL Importance of study 

III. Researcher's tasks 

IV. Parent• s tasks· 

'V. Child's tasks 

VT.. Demonstration Of a·ssisted readJngstages h Jl, 
l<ihdergarten. chi 1 d for !iemonstration purposes. 

. . .. , - - . . -_._:·;_,;.: . ' . ... ,-, - . . . 

VII. ·. Read handout cii oud >~nd djscu~s the .f ollowi.rg: 

A. Suggested techniques for parents. 

8. Daily, recbrd sh~ets····. 
C. · Stage one, two .and thre~ proc.edµres,. 

parents ;a~d • chiJdren ·· · 

. VII I. Chi ldref'l choose books 
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IX. Parent and child team use book to begin assisted reading pro-
cedures. 

A. Researcher observes each team. 

B. Research assists each team to achieve correct techniques. 

X. Each parent;..child team fills in a sample daily record sheet under 
researcher 1 s directions. 

XI. Review of procedures for Stages I , II, and II I. 

XII. Closing remarks 

Workshop II f ebruary 

I. Introduction 

II. Question and answer period. 
Discussion.of progress and records. 

II I. Review of Stages I, II and II I. 

IV. Demonstration of Stage I, II and III. 

V. Handout of stages for parents who missed first conference. 

VI. Researcher will read procedures aloud. 

VII. Children choose books. 

VII I. Parent and child teams use book to begin assisted reading. 
Using Stages I, II and III procedures. 

A. Researcher observes each team. 

8. Researcher assists each team if needed. 

IX. Each parent fills out a daily record sheet. 

Workshop III March 

Objecti~es for Workshop III 

1. To express appretiation for parents participating in the 
study, 
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2. To discuss experiences and accomp1ishments during the study. 

3. To have parents pass in their books. 

I. Introduction 

II. Discussion of experi~nces 

III~ Pass in daily logs 

IV. Closing remarks 

A. I.mportance of continued assisted reading. 

B. . Importance of books in the home. 

V. Question and answer period. 
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APPENOIX M 

Pare.nt' s .Workshop Attendance 
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Asststed Reading 
Workshop for Pa.rents 

Attendance Record 

January 

February 

12 

23 

29 March 



APPENDIX N 

Letters to Parents 

169 



170 

January, 1981 

Dear Parent(s): 

Your child has been selected to pafttcipate in a reading 
research study project. Through the use of this research pro-
ject it is hoped that new techniques, methods and materials 
will be made available that will ai4 your child as he or she 
begins to read .. 

Your can help your child in this learning process by com-
pleting the enclosed questionnaire and returning it to his or 
her teacher as soon as possible. 

Your cooperation in this study wi 11 be greatly appreciated. 

Sincerely yours, 

s .. s. Winstead 
Researcher 



Dear Parents: 
. . . . ·--. '· ' 

WoL1ld ygu 1 i ke to help your .child learn to read? 

You can help your child .. to become a successful reader.before 
. he/she enters. first· grade .. · .. T~ts· Caf1 .. be accompJished.by :partick 
patin.g iff. ''The. Assisted Reading Workshops" .that will be held for 
parents and selected kindergarten children on January 5, J98l at 
Edwards Wilson Cente.r in rooms 7 and 8 from 2:00~.3:00 P.M. · 

' - -' ' - ' . ' . . ' . " ' . ', -- ~ :: .'·. ' ' - ' . ' - - ' ' ' ' '· ' . . 

Three assisted·· ... readiQg wo~kshops .win. be held and are .. free 
for all parents. and chiltjren··.whd.were selected for·participa~ion. 
in the reading project, so. please take 'advantage of this opportunity 
to help your child 1 earn to read. · 

If you find thaf you. are unable to attend the workshbp. on 
the date mentioned above, please. send an adu.lt f&mily, member · 
or.neighbor.· who will ··be able·.to. 9.ive you· the••. necessary techniques, 
methods, and materials needed for parti cipat1on in this program. 

. . . 
', ... _ .. _ ' 

If you can·attend<the.workshop, please····fill ·in the. permission 
slip below, and return .ittoyour child .. s .teacher the next day. · 

Thanks for yot.ir cooperation.! 

Sh1rl ey .S. ·Winstead 

-- --~.-.;,.,-~- -~ ,;..,.;..._. .... ~- --·--- -.-- - - ~-- ~ - - ~-----~-.;;;. ~-~-1.·-:..; __ - ~----~ --- --- •.'-i':.;. __ ,_ •.-:- ~-'""'.:.: .- - - ... 

Yes. I. wi 1 l participate in the· 
January 5, 1981 for: 
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PARENT QUESTIONNAIRE .. 

Child.'s Name__,_---------------~·· Birthday-------------

Older sisters 
-· -·-Sex Number of older brothers --

Directions: For each question~ please circle the response that comes 
closer to describing your chi 1 d's behavior. · 

Does the. chi 1 d point out and name 1 etters of the alphabet. when 
playing? 

seldom occasionally very of ten 

How many different alphabet .letters does the child try to 
print? 

less than 5 about 10 more than 20 

Does the child recite the whole alphabet without any mistakes? 

seldom occasionally very often . 

If the child prints, what case does he use? 

upper ·. lower . both. 

Does someome teach· the child sortie reading skills? 

none .older brother or 
sister 

parent/other · 

If. someone i.s teacping the chiJ<f., what .. is being taught? 
.,. '· '.• 

letter names 
printing letters 
reading words 
spelljng~or~s · 

l~t.ter ·s~u~'cis · 
printing.words 
. rt;.adi ng stories 
· oJher · · 

·Does the child read books by him or herself? 

occasion'ally · of ten 

Code . 
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What new words have you noticed your child reading? List as many as 
you can think of (but no more than 15) that he identified. For 
example, did he point out and read labels on food, words in books or 
magazines? We are interested.here in which printed words your child 
noticed recently. 

How many printed words altogether do you think the child can read? 

less than 5 about 10 more than 20 

Does the child ask for a printed word to be read to him? 

seldom occasionally very of ten 

'Does the child ask to have hooks or comics read to him? 

seldom occasionally very of ten 

Does the child try to identify a printed word by sounding out 
the letters? 

seldom occasionally very often 

Does the child spell out the letters .in printed words? 

seldom occasionally very often 

Does the child make alphabet letters when drawing? 

seldom occasionally very often 

How many alphabet letters do you think the child can recognize? 

less than 5 about 10 more than 20 

How often is the child read to at home per week? 

less than 1/2 hour about l hour more than 2 hours 
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Does the child visit the public library? 

irregularly. once or twice a month weekly 

Does the child have a subscription to a child's magazine? 

yes· no 

Does the child ask to have favorite books reread? 

very often occasionally seldom 

What is the average time the chi1d watches T.V. per day? 

iess than l /2 hour about 1 hour more than 2 hours 

Does the child hear stories at home? 

very often occasionally seldom 

Does the child watch Sesame Street on T.V.? 

seldom occasona l1 y · very often 

Does the child watch .Saturday A.M. cartoons on T.V.? . 

seldom occasionally very of ten 

Does th~ child talk to parents about Sesame Street or 
Electric Company material? 

seldom occasionally very of ten 
/ 

Does the child go on outings with a parent (trips to special 
places, shopping, visits to friends, etc.) per week? 

seldom occasionally very of ten 

Does the child own any a1phabet books? 

no one several 

--
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Stages 

l,-3 
1-3 
l-3 
1 .. 3 
l-3 
1-3 

·l-3 
1-3 
1-3 
1~3 

1-3 
1-3 
1-3 
1-3 

1-2 
l-2 
1-2 
1 .. 2 
l-2 
l•2 
1-2 
1,..2 
l-2 
}..;2 

1-1 
1-1 
1-1 

0 ... 1 
0-1 

0-0 
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Reading.stageMovements •.. Days Missed.from· School ·.and· 
Assisted.ReadingMovements<forthe Experimental 

Group ( n = 30) · · 

Subjects SP SP BP OMS ARI 
l 2 x 0 39 
5 2 x x 0 30 
6 2 x x 0 30 
9 2 x x 0 30 

lO 2 x x 0 35 
13 2 x x 0 40 
14 2 x x 0 32 
18 2 x x 0 42 
19 2 x x 0 42 
23 2 x x 0 42 
26 2 x x 0 32 
28 2 x x 0 40 
29 2 x x 0 42 
30 2 x x 0 32 

2 r x. x 4 5 
3 1 x x 0 15 
7 1 x 2 15 

15 . 1 x .l 19 
.16 1 x l 9 
21 l 

.. x x ,. ... 11 
22 1 x x 1 15 
24 1 x x 1 15' 
25. 1 x 'X,, 1 16 
27 l x x l 16 

11 0 x x lO 5 
17 0 x x 9 5 
20 0 x x 6 5 

4 0 x x x 9 5 
12 0 x x lO 5 

8 - x 20 0 

PWA 

3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 

1 
3 
2 
3 
3 
2 
2 
2 
2 
2 

1 
1 
1 

1 
1 

0 

Stag~ = Reading St~ge· Movemepts, Subjects = Children in the Experimental 
Group, SP = Stages Progressed, B =Black Chilclren, W = White Children, · 
SP = Children· Living With SingleParents, BP =.Children .Living With 
Both Parents, OMS =Days Missed from School, ARl = Assisted>Reading 
Inventory, PWA =Parents' Workshop Attendance 
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Stages 

I - I 

I - II 

I - III 
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Chi-Square Analysis for Experimental 
Students Starting in Stage I 

(n = 45) 

Mason's Group 

8 (4.4) 

10 (8) 

0 (5.6) 

Experimenta 1 

3 (6. 6) 

10 (12) 

14 (8.4) 

Chi-Square = 15.076 2 df p < • 01 

Totals 

11 

20 

14 
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NR 

I 

' ' 

Ch.i-,Square AnalysJ~ for Co[!"tro.1··· 
Group vs. Experiment~l .. Group,s< 

Pre,:"' Test Class if5cations· , 

4 (3.5). 

26 

(n = 60) 

Experime,flta 1 

3 (3.,5} 

27 (26~ 5) 

Chi•Square = .l617 Tdf p < .05 
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· of _children at··. each· .. readJng:sfage.c.h~mied .. significantly d1,a•ifig .the: teh·. 
·,, .... · 
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ing with. both· parents, {3) . Reading stages. progre~s.ed in .. .the:,-~~p~r:ir!le'nt~l ··· · 
group.·b.etwee·n the 'black /low·s~oci·o~econorrlic· c.h.ildten an~·t·h~-.~hi~e low .•. ·.··. . ' 

.. · ,. 
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