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'j'?:‘I'NTRopU.CfI"_oN;~f' e

In recent years educators, 11ngu1sts, psycho1og1sts, po]1t1-;f:"w**3

“'c1ans adm1n1strators and parents have g1ven much attent1on to the fﬁe*f‘v

I;d1ff1cu1t1es 1ow soc1o econom1c ch11dren seem to have 1n ]earn1ng
f;to read A report from the Natxonal Educat1on Assoc1at1on (1960)

revealed that 83% of the ch11dren from 1ow soc1o-econom1c commun1t1esf57

’3'were one to three years retarded 1n read1ng by th1rd grade Bengam1nf_5vft

'5v.Bloom (1964) conducted a study 1nvo1v1ng ch11dren from all’ soc1o-',r-:*

'"econom1c 1eve]s, and conc]uded that read1ng deve?opment 1s 1n part

- fa funct1on of the env1ronment w1th the effects of the env1ronment

'51*be1ng the greatest 1n ear1y years Accord1ng to B]oom, th1s study

'created nat1ona1 concern for 1ow soc1o econom1c ch11dren and promptedjﬁVu? e

‘jmany of the preschoo] 1ntervent1on proJects of the 19605 Perhaps

-: uthe best known presch001 1ntervent1on program was the Head Start

- : PrOJect wh1ch began in 1965 sponsored by the Department of Hea1th

Educat1on “and welfare Th1s federa]?y funded prOJect attempted to

1ﬁvg1ve 1ow soc1o econom1c ch11dren academ”

ff was. that‘the'exper1ences in the home were def1cxent and 1n,need of

b"’fcorrect1on (Baratz and Baratz 1975)

.b.euklated to 0perat1on Head Start Maccoby and Ze11ner (1970) fdﬁ"d_thgtfﬁiiljﬁ*ffffhf



short term ga1ns din ch11dren s 1nte]1ectua1 performance could be pro-'.:T.

"u duced dur1ng the preschoo] years, however the ch11dren often 1ost

a"whatever momentum had- been generated by the1r Head Start exper1ences

'once they had spent a year or. two in a standard e1ementary schoo]

- vGordon (1970) suggested that Head Start 1ntervent1on programs pro-v:" |

bab1y were not successful because they d1d not’ 1nc1ude changes 1n the}>i7

. home env1ronment, espec1a1]y the mother ch11d re]at1onsh1p He be- -

_11eves that an 1ntervent1on program wh1ch 1nvo1ved the parent child"

and the teacher would be more effect1ve 1n he1p1ng 1owrf

urban k1ndergarten ch11dren 1earn to read and reta1n the1r ga1ns
In add1t1on Ltghtfoot (1978) conducted a survey of teacher s
"att1tudes toward 1ow soc1o econom1c rh11dren and the1r read1ng ab111-

t1es He found that many teachers have negat1ve att1tudes toward ;*i

o 1ow soc1o econom1c ch11dren and some of these teachers fee1 that

1ow soc1o econom1c ch11dren do not 1earn to read as we11 as m1dd1e

’v:i c]ass ch11dren do because of the fo]]ow1ng poor env1ronment 1ack ‘

:c1o econom1c;_\{

of parenta1 he]p, 1ack of mean1ngfu1 exper1ences, and 1anguage pro- -n“.f-f**v‘

‘blems These teachers suggest that the lack of parenta] 1nvo]vementf.uﬁ»

and poor home env1ronment are. the greatest 1nf1uences on the read1nof

- avfa11ure of 1ow soc1o-econom1c urban ch1]dren

Mason (1980) conducted a study of how m1dd1e and upper c]assa1::
vfpreschool four-year o]d ch11dren 1earn to read She conc]uded that_5'
fvthese ch11dren 1earned to read w1th parenta] he]p As a. resu]t of o

]j'th1s study Mason formu1ated three stages of read1ng and a, non—:f

ivfjread1ng category that she be11eves ch11dren go through when 1earn1ngfﬁ

to.read At ‘the f1rst stage context dependency, ch1ldren read on1y§~-‘



signS'or 1abels In the v1sua1 recogn1t1on stage ch11dren read s1gns,
| 1abe1s, a few book words, and seem to be ab]e to ana1yze words 1nto

:component 1etters that 1s, they can spe]l some words In the 1etter-
“sound ana1ys1s stage ch11dren are ab]e to read and sound out words "

Accord1ng to Mason (1980) these three stages that m1dd1e class Ch1]fi“

.‘ dren go. through 1n beg1nn1ng read1ng are a d1rect resu]t of parenta]frﬂafd

1nf1uences and home env1ronments Some of Mason S data was rev1ewed-ﬂv'"

- and ana]yzed in th1s study
'd 'NEEdffor7the‘Studyf'..

| »Mason (1980) has?indicated*the need‘tO'study:turther'her

| three stage 1nterpretat1on of beg1nn1ng read1ng w1th ch11dren from ?

| other populat1ons, in order to substant1ate her three stages of be- .

"g1nn1ng read1ng and to def1ne the1r 11m1tat1ons She suggests that ‘

a curr1cu1um focu51ng on 1earn1ng 1etters, pr1nt1nq words “and read- _

~ing 51gns in add1t1on to parenta] 1nvo]vement were effective methodsf

of teaching- read1ng and produced s1gn1f1cant read1ng stage changes v

dd,’among m1dd]e to- upper m1dd1e c1ass ch11dren These three stages of o
'5beg1nn1ng read1ng were constructed from a quest1onna1re based on. a

middle c]ass popu]at1on Hence Mason s three stages of beg1nn1ng

}read1ng may be attr1buted to the methods used by m1dd1e class parents, jj':d':;.

'and the expecta+1ons of these parents There 1s a need to ver1fy
- nMason s f1nd1ngs w1th a 1ow soc1o econom1c popu]at1on and a mod1f1ed
’curr1cu1um and teach1ng methods 5 g

A]though re1ated to Mason s study, th1s study d1ffers from '

li'fiMason's_(1980) study in severa] 1mportant Ways F1rst the maJor E



emphas1s of- Mason 'S study was - on m1dd1e to upper c}ass preschoo] four~

- ﬁnyear-old ch11dren whereas th1s study focused on 1ow soc1o econom1c

’ f1ve-year-o]d k1ndergarten ch11dren Second al] of the parents 1n--'
:‘vo]ved in Mason s study were profe551onals and two parent fam111es,

_wh11e none of the parents 1nvolved in the present study were profes-

’ s1ona1s and th1rty n1ne of the s1xty parents are s1ngle parent fam111es, ST

“some rece1v1ng soc1a1 ass1stance and others work1ng two JObS

o Th1rd this. study ut1]1zed Mason s stages of read1ng, however, 1nd1v1-"'

’uldual test1ng rather than a parent quest1onna1re was used to p]ace ch11-
dren at the appropr1ate read1ng stage ' Mason~s testvwas»used but was

mod1f1ed to su1t the needs of the 1ow soc1o econom1c popu]at1on (See=

- ,mod1f1cat1ons of test 1tems in Append1x A. ) Fourth Mason used two’°

'exper1menta1 groups (one focus1ng on letters and. the other on- words)
and found no s1gn1f1cant d1fference between the two groups This s
"b'study used an. exper1menta1 group and a contro] group Thesexperi;d;
“hmenta1 group focused on 1etter naming, words in context language bf‘.'
5.ep1ay, and ass1sted read1ng, and 1nvo]ved parents in the read1ng pro-
f,cess through the use of ass1sted read1ng 1n the home ;- The contro1
‘group used the "A]pha T1me Readxng Program," wh1ch is current]y be1ng
_ :used 1n the schoo1 system 1n wh1ch the study was conducted F1fth |
"_Mason tested ch11dren throughout the e1ght months of the study to
”’determ1ne the number of ch11dren who made s1gn1f1cant changes from
- one read1ng stage to the next | ‘ | 3 o
| “In th1s study s1xty k1ndergarten ch11dren were pre tested in
,December and post tested in Apr11 to determ1ne the number of students

' who made s1gn1f1cant changes from one stage to the next dur1ng the



fduratton of the study Further, th1s study deve]oped a curr1cu1um

o wh1ch 1nc}uded parenta] 1nvo]vement
‘The Prbb}em}ana;eurﬁdsé df}tue‘Studyf o

' Th1s 1nvest1gat1on focused on deve]op1ng a curr1cu1um for 1ow
. f'soc1o econom1c urban k1ndergarten ch11dren that 1nc]uded parenta1 1n-- 5"
' ,vo]vement The study was des1gned to determ1ne 1f a k1ndergarten cur-,
;r1cu]um focus1ng on 1etter nam1ng, words in- context 1anguage p1ay,‘,}
.g ass1sted read1ng, and parents using. ass1sted read1ng w1th the1r chufeiff;;;j5
’dren in the home, wou]d move Tow: soc1o-econom1c urban k1ndergarten |
'-ch11dren through ‘the. same stages of beg1nn1ng readtng at the same

: ;-rate as Mason s m1dd1e c1ass ch11dren
vjRaseafchwoueétiansfaf’the-s£Udy!n

A read1ng curr1cu1um was used to 1nvest1gate the fol1ow1ng
'quest1on B “ | | ‘ | | |
-Can a k1ndergarten read1ng curr1cu1um focus1ng on 1etter -

' nam1ng, words 1n context 1anguage play, ass1sted read1ng and

parents using. ass1sted read1ng in the home move low soc1o~econom1c 5,':_‘,y'

v ch1ldren through the same stages of beg1nn1ng read1ng at the same

"u”abrate as” Mason s m1dd1e c]ass cht]dren7

The fo1low1ng exploratory quest1ons were a]so 1nvest1gated ‘3:5?5fi.2i¥fj:j

hﬁ,"v1 w111 1ow soc1o econom1c urban b1ack k1ndergarten and
’whlte k1ndergarten ch11dren 11v1ng w1th s1ng1e parents 1n the exper1—
menta] ‘group move through Mason 5 stages of beg1nn1ng read1ng at the ,'}?f}°:i"

o same rate as. chw]dren w1th both parents7 e




'2 W1TT bTack Tow soc1o econom1c urban k1ndergarten ch11dren

' o T1v1ng w1th both parents in:. the exper1menta1 group move through Mason s 'f

| stages of beg1nn1ng read1ng at ‘the- same rate as Tow socio- econom1c} .
. Wwhite ch11dren T1v1ng w1th both parents?.a_k
’13.. Are Mason S stages of read1ng vaT1d? ."

;Definithn»of§Terms 3

For the purpose of th1s study the fo]Tow1ng terms w111 be used ;.

T. Low Soc1o Econom1c Ch11dren Ch1Tdren whose parents have

comp]eted eTementary schoo] (grade 7), and are empToyed in sem1 sk111ed
or unsk1TTed occupat1ons The 1ncome for Tow soc1o econom1c parents

| w1TT vary accord1ng to the nat1ona1 average and the geograph1c Toca-»'}fﬁ
t1ons (The Tow soc1o econom1c 1ncome reported for: th1s areas 1s"'lkb
i $5000 OO based on a 1981 report from Department of Labor and. Stat1s- uh"'T
t1cs wh1ch was used as an 1ndex for the government s schoo] Tunch ‘
program ) : S ‘ |

2. MiddTéTCTassaChtTdren In Mason S study th1s cons1sted of‘

_ﬂch1Tdren whose parents were coTTege graduates and were employed 1n pro-;-’»

‘fessxona] occupat1ons (The 1ncome for m1ddTe cTass parents w111 vary 1
-accord1ng to the: nat1ona1 average and the geographwc Tocat1ons )'

o3 Letter Nam1ng The recogn1t1on of Tetters of the anhabet .

;jlln words and the use of Tetters 1n the creat1on of words

>4 WOrd Focus1ng The use of whoTe words in: oraT and wr1t-
'»{ten context | |

'f»fs;; Language PTay The use of rhymes, r1dd1es,vpoetry, and-

choraT read1ng in the deveTopment of ch1]dren s oraT Tanguage



6 ‘AsSISted‘ReadIng" A means of 1nvoIv1ng ch1Idren “n. read-~“.'

”3?1ng by hav1ng them repeat what someone reads to them Ch11dren w1II

'”'vIearn to read by read1ng, that is, be1ng read to and repeat1ng what

\ :,_'has been read For 1nstruct1ona1 purposes Hosk1sson (1979) has 1den-

‘ .t1f1ed three stages in the ass1sted read1ng process These three stages

- are:

| per}StagefI?’fThehréader“reads oﬁé‘sénfeﬁeé?dtfph#ase7of:the‘stafyf' :
ﬁu’:at a t1me and the ch11d repeats after the person do1ng the read1ng |
| Stage I1: The reader reads and the ch11d repeats the words

o except that now.: the reader does not read the words the ch11d has shown
some ev1dence of recogn121ng or the reader th1nks the child knows

‘vThe ch11d suppIxes those words on. h1s own v'ﬁ

: Stage III Th1s is a trans1t1ona1 stage where the ch11d be—‘””
i gxns to ask the reader to Tet him say the words h1mse]f The ch1Id s
,reads and the reader suppI1es the words the ch11d does not know

’7.' Mason s (1980) Stages of Read1ng for M1dd1e and Upper |

 Class’ Ch11dren Mason has 1dent1f1ed three stages of read1ng that

.‘m1dd1e and upper cIass preschoo] ch11dren go. through as they Iearn tof»
read with parentaI he]p Each stage 1s descr1bed next |

’ Context Dependency Ch11dren read onIy s1gns or IabeIs

© This stage 1s caIIed context dependency because pr1nted words are
L recogn1zed onIy in the context of a p1cture | |

V1sua1 Recogn1t1on Ch1Idren read s1gns, IabeIs, and a few

“,i,books words Th1s step 1s caIIed v1sua1 recogn1t1on because the m1d{_=' i

Cdle cIass ch1Idren ‘were: abIe to recogn1ze and speII words out of con—;v’h

) ‘ text words such as ;;g, top, g;, mom and dad



LetterQSbUnd Ana1ysis;_ Chi]dren>50unded*dut'werds;and‘read;fe -
s1mp1e stor1es themse]ves 7 | R

: NonfReaders Ch11dren cou]d not read any words .~f

Ltnitations »

One 11m1tat1on is that th1s 1nvest1gat1on 1s restr1cted to 1ow1.f'

socio- econom1c f1ve—year-o1d ch11dren ‘and parents from two schoo]s in
V1rg1n1a, and hence, results may be ‘applicable oniyifor_such'a popu—w

" lation.

Thevsecond'11mitation7isrthat Mason's stages‘pf:reading_are.;‘pg,"

notvexhausttve;"There'may‘be other stages of reading:or~categories.':
that may need to be 1nc1uded |

S1nce the researcher chose to use a: curr1cu1um 1nv01v1ng
1etter—nam1ng,.words in context 1anguage p]ay,'and ass1sted read1ng_
in add1t1on to hav1ng parents use. ass1sted read1ng 1n the home, it
will not be poss1b1e to determ1ne the effects of each 1nd1v1dua1
variable within th1s curr1cu1um However,_1t was p0551b1e ‘to deter- 
mine the effects of the ent1re curr1cu1um on the beginning read1ng o

stage changes among these 1ew socio-economic kindergarten ch11dren.
‘Organization of‘the Study

In the first‘chapter,-the need for the'studydwas‘dichSsed
The statement of the prob1em, purpose of the study, def1n1t1on of
l}terms, 11m1tat1ons, and the organ1zat1on of the study were presented
: The study is deve]oped and expanded in the f011ow1ng chapters

In chapter two the rat1ona1e and the rev1ew of re]ated



]iterature 1s*presenﬁed'torprevidé'suppertifor the various aspects of
.the curkfcu]um’whichvfﬁ01Ude; v1e££er-nahing;eWord:fdcusihQ; 1aﬁguage 
play, ass1sted read1ng and parenta1 1nvo]vement
| In chapter three the methodo]ogy of ‘the study, 1nc1ud1ng a =
descr1pt1on of the samp]e, de51gn and analys1s 1s presented
In chapter- four the f1nd1ngs fronlthe data are ana1yzed
In chapter five a summary of the study, and some recommen-

dations and conclusions are offered.



7~‘RATIQNALE‘Anﬁfgsviéwgot;RttATEDQLiTERATuRE5fﬁ“

Th1s chapter 1s d1v1ded 1nto s1x sect1ons The f1rst sect1on

's;fpresents the rat1ona1e of the study The second sect1on d1scusses };~"U S

'stud1es dea11ng w1th the 1mportance of 1etter nam1ng 1n words Thesfh'd7'k"'J

v"lth1rd sect1on rev1ews 11terature dea11ng w1th the use of words in con— o
g text The fourth sect1on presents 11terature dea11ng w1th mater1a]s
,and act1v1t1es perta1n1ng to the use of 1anguage p1ay 1n a schoo1

d’curr1cu1um An’ overv1ew of 11terature deallng w1th the 1mportance of

"a531sted read1ng Compr1ses the f1fth sect1on A rev1ew of stud1es ijy R

_concerned w1th parent 1nvo1vement 1n school related act1v1t1es con-'ﬁﬂf*"”l

:"dst1tutes the s1xth sect1on A f1na1 rev1ew of the 11terature is iE;fji;jf,. o

'x,'g1ven 1n the summary

Read1ng and the read1ng process have been the focus of many L"" .

‘stud1es 1n the past However, only 1n recent years have stud1es re-fpx )

flected v1ews of the need for a k1ndergarten read1ng program for 1ow;:%
- socio-economic: ch11dren that was based on the use of the ch11d 5

'ﬂ'fnatura1 1anguage and parenta1 1nv01vement Th1s study focuses on

‘R'V_:a read1ng program that al]ows 10w soc1o econom1c ch11dren to use

| 'fkhparents in the read1ng program

i7”i 1vthe1r natura] ]anguage ab111ty 1n a read1ng curr1cu1um and 1nvo1ves di'“'ﬁzxr"ﬁ'i"*

PI N W T

Read1ng programs that

}gab111t1es are based on psycho11ngu1st theory Accord1ng to Kenneth _{Zv”

s Goodman \1972) i




e Psycho11ngu1st1c theory stresses that ch11dren v
"'need un1nterrupted read1ng time in order to discover axj; o
_,strateg1es for gaining meaning;- they need" opportun1t1es
to use grammatical systems ‘of . 1anguageito predict:an - .
- appropriate word. -~ If you teach reading from a psycho-*“v- L
- TVinguistic- perspect1ve ‘you do .not teach letter sounds e
~in isolation. -Instead, you. teach words in sentence con--~' -
texts, so that the: Ch1]d a]ways has -the support -of the
= v-gramm§t1ca] and mean1ng cu1ng systems 1n 1anguage (1980
S P37 IR S

'The curr1cu1um for th1s study w111 ut111ze the mean1ng cue ”f"

o systems as descrlbed by Goodman Burke and Sherman (1974) The cue

:‘:systems 1nvo]ve the phonologxca1, syntact1c and semant1c natura] 1an-t“1]f

.'7~;ted read1ng Accord1ng to;Watson (1973); and Hosk1sson (1980), a good; R

i vk1ndergarten read1ng curr1cu1um should cap1ta11ze on a]1 three 1an--»-~3 e

“'“guage cue systems and 1nc1ude parenta] 1nvolvement 1n the read1ng

’r"‘process

The under1y1ng assumpt1on of th1s study 1s that 1ow soc1o-~ ;rif
econom1c urban k1ndergarten ch1]dren can 1earn to read as we]] as

.'.m1dd1e class ch11dren 1f they are taught 1n a curr1cu1um us1ng the

E C'psych011ngu1st1c approach wh1ch ut111yes the ch11d s natura] ]anguageﬁ'“ﬂh*‘

r’ab111ty and parenta] 1nvo]vement in the read1ng program 1n the home

ety f.l‘.'etter—‘iNamirngf_: fR'es‘earchffft o

A rev1ew of the 11terature on 1etter nam1ng prov1ded va1uab1e :}ii': S

":7p5gadd1t1ona1 1nf0rmat1on and further support for the under]y1ng
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‘aSSumption~of»this'study | Cha11 (1967) Durre]l and Murphy (1963)

“and: 01son (1958) 1nvest1gated 1etters among k1ndergarten and f1rst grade .9,145“**”’

sch11dren As a resu]t of these stud1es these authors reported 1etter3
namlng know]edge as be1ng an eff1c1ent pred1ctor of f1rst grade read?
‘ 1ng success They»concluded‘that the~use of 1etter namwngﬁ1n words :
~:not only a1ds the ch11d who 1s 1earn1ng to read but 1s a]so usefu] in
' spel]ang He1lman (1967) a]so 1nvest1gated 1etter nam1ng know1edge
amona first. grade ch11dren _ He found 2 h1gh corre]at1on between let-
' _}ter nam1ng knowledge and beg1nn1ng read1ng ach1evement |

Mason- (1980) conducted a study of the 1etter nam1ng knowledge

~of 30 m1dd]e and upper c]ass preschoo1 ch11dren whose parents had help-:,\*lv;~'

: ci ed them learn to read at home As a result of th1s study,_she found a_‘_H" .

‘corre]at1on of 68 between letter nam1ng know1edge and beg1nn1ng read-t,"

"¢~1ng among preschoo1 ch11dren She conc]uded that these upper m1dd1e ;q

:c1ass ch11dren who cou1d not recogn1ze 1etters 1n words knew 11tt1e

. else about read1ng

Saume]s (1972) conducted an. exper1ment w1th 60 f1rst grade ,f_i»a'

”*'ch11dren to 1nvest1gate the 1nf]uence of 1etter nam1ng on learnlng to

"fread He found that 1etter nam1ng d1d not he]p the ch11dren Tearn to

‘ read He contended that 1t 1s the k1nd of home backgr 'nd wh1ch en—'

‘*-[tab1es a- ch11d to enter f1rst grade know1ng many of thev‘etters of the

rﬂhbalphabet Samue]s conc]uded that such a home must be one 1n wh1ch

| academ1c ach1evement and read1ng 1s stressed i 1 ( v
Jenk1ns (1972) 1nvest1gated the educat1ona1 cond1t1ons for
”1earn1ng 1etter names among 60 f1rst grade ch11dren He found that

o 3when ch1]dren enter schoo] w1th 1etter nam1ng know]edge beg1nn1ng x:v..



‘fread1ng progressed more rap1d1v Jenk1ns reported that these edu-, '

» cat1ona1 cond1t1ons were found most]y among m1dd1e and upper class

f1rst grade ch11dren He concurred w1th Samue]s 1n conclud1ng that an;-.Vq

educat1ona1 home env1ronment p]ays an 1mportant ro]e 1n 1etter
*_‘nam1ng know1edge and beg1nn1ng read1ng progress of f1rst grade ,s;i?v,g"
'chlldren | | |

| : Accord1ng to Temp]eton (1980), ch11dren shou]d be a]]owed to
H learn the Tetters of the a1phabet at schoo], 1n the home or both H {.t
‘stated "the pay off for teachers, parents and the ch11d a]xke 1s
the uses to wh1ch th1s m1n1ma1 know]edge 1s put the creat1on~of

”words and the wrltten representat1on of the ch1]d 5 1anguage “'t; o

) Temp1eton also be11eved that the deve]opment of a ch11d s wr1tten f;ﬂ.v?*"‘“'“

ftlanguage contr1butes to success 1n beg1nn1ng read1ng

DurreI] (1980) stud1ed the effects of 1etter nam1ng and Iettero‘- o

'sounds in words w1th 240 pr1mary ch11dren , He found that 1etter .

| h‘ nam1ng was more than tw1ce as effect1ve as: 1etter sound1ng even though"i

s1etter sound1ng had been taught as the method of word attack He.bef

| ~lieved that 1etter nam1ng he1ps in the recogn1t1on of words _Heg '-i37

7f'stated "]etter nam1ng forces a c]ose exam1nat1on of the word every

| 1etter beT"Q noted as part of a word v Durre11 conc]uded that 1etter 7f' -

h!hnamxng 1n words works far better in he1p1ng ch11dren 1earn to read

© -than- teach1ng 1etter sounds in 1so1at1on

“Young (1976) conducted a study of the read1ng ab111t1es of ::

»<a-k1ndergarten ch11dren from an urban 1ow soc1o econom1c area As_a;ixfif" L

::~1Vresu1t of th1s study, he found that the ab111ty to name ]etters din

‘h‘words was the best pred1ctor of overa]] read1ng ach1evement among



1;};names in words

'~'fwords in context 1nd1cated th

| these kwndergarten ch11drenv Heerecommendedfean1y'teachtngvof Tetter

Accord1ng to Samue1s (1972) Jenk1ns 1972) and Venesky (197g)f>jug"

the value of letter nam1ng has not succeeded Venesky (1978) preferred'~fi**3”

ﬁ,;that 1nstead of 1etter nam1ng know]edge at the b°g1nn1ng of read1ng, :

”g~that ch11dren ref]ect the presence of factors that are def1n1tely 1mpor-ﬂ.ﬁ5“c"’

7:tant to beg1nn1ng read1ng such as emot1ona1 stab111ty, attent1on span, ;efi*"

and. proper 1nteract1on wwth adu1ts outs1de the schoo1 However, accordwdj'

ing to Mason (1980) Tetter nam1ng 1n words was more c]ose]y t1ed with -

the acqu1s1t1on of 11teracy than emot1ona1 or soc1a1 var1ab1es Shee

: tcontended that upper m1dd1e c]ass c
addlnames at about the same t1me they started to recogn1ze pr1nted words
”'a}f1n context Mason stated " ‘h ; o | | S  } | |
| | When a ch1]d is able to name 1etters in words and

‘apr1nt 1etters to make words, ‘considerable know]edge had"
been. acqu1red of ‘the. cr1t1ca1 attributes for d1st1ngu1sh-‘

ldren 1earned the 1etters in the1r f';t

- -ing letters. The child begins to notice ‘particular. strokes i‘_:;;,.~

- and or1entat10ns of straight and" curved Tines; ‘and. that
- -some Tetters have more than one form such as (Aa Ee, Rr)

- Yet, it must be ‘known--Tetters should be recogn1zed accu-~--
fjrately 1n words in order to learn to read o

'7@fwohd;Focusingfﬁeseanch;afv

A rev1ew of the 11terature where the focus 1s on 1etters and f'aff”“'ic"

‘tv1n order for ch11dren to 1earn to

L read they must be ab]e to ,ecogn1ze and use words 1n context

Durk1n (1980) po1nted out that start1ng w1th who]e words and

'fff[lfocus1ng on the 1etters as’ part of a word 1s the eas1est method for iﬁdfiir'7h

__aﬁfxmost ch1]dren 1n 1earn1ng to read She contended that the v1sua1




*;f{focus attent1on on th1s sequencei'

'jjg;fearly Once th1s occurred ch11dren became 1nterested 1

 the use: of the1r names 1n'sentences

; _'d1st1nct1ve features of a word ass1sts.¢

hh:ber that a word conta1ns a sequence of 1etters and 1etter namtng he]ps

"35zthe who]e word and us1ng the words.n context al]owed ch11dren to use

°f‘;r1a1 Mor1ne (1970) noted that focus1ng on the whoTe word prov1ded ur-;_=f‘;'f'

L ban ch11dren w1th the opportun1ty ‘to- use the1r 1anguage ab1]1ty natura]- N ;i;.f’l
f]y in 1dent1fy1ng fam111ar words w1thout hav1ng to memor1ze 1so]ated 1et-ff,f‘x

:‘fter sounds and 1etter comb1nat1ons Us1ng words 1n context a]lowed these;’c

“f,ch11dren to use the1r 1anguage ab111ty natura]]y to ga1n mean1ng from

”the1r exper1ences

L1berman Shankwe11er F1sher and Carter (1974), and Mason (1980)5'3:.'

uhconducted stud1es to determ1ne how ch11dren use 1etters to recogn1ze

‘vsome words As a resu]t of these stu#te‘

"””‘hgarten ch11dren 1earned to recogn1ze 1etters in the1r names 1n pr1nt

d'f}}1n other words and a]so began to heal1ze5t’_t words made sentences

' fffThey conc]uded that the ana1y51s of']etter ; “Tng 1n the1r names and

""‘1etters 1n words and words 1n sentences

1Qated how cues lbdut*wohds°

Marchbank and Lev1n (]955)<iﬁV

"*;:{are not1ced by non readers and beg1nn1ng readers They found that fﬁa;f”t
“Voi;ch11dren were most 11ke1y to- choose f1rst and 1ast 1etters, the Teast:
”'54used cue was word shape In a fol]ow-up study, W1111ams, B]umberg, ﬂv.'

".fi[and W1111ams (1970) quest1oned whether the Marchbanks and Lev1n

,*;itask wou]d produce 51m11ar resu]ts w1th 1ow soc1o econom1c urban

,;Tdren 1n he1p1ng them to rememAﬁho i

She further:beljeved that focus1ng on'i]fe

’they found that most k1nder-'1rtf_'7"

detter nam1ng Affi;J}}’

o
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’nOn-readerS‘and beginning readers They found that while these kwnder-ff

»'garten ch11dren used no: s1ng]e cue, f1rst grade ch11dren matched -most

i~.7often on the f1rst ]etter and next most often on the last 1etter,and

ch11dren were ab]e to gain mean1ng from the words recognlzed through
3”the use of oral context ’. f .' i o _
Soderbergh (1977) conducted'a.stUdy.of a'chi1dfs¥ttrst‘attempt
at learning wordsy_ She,found that;chiidren Tearn nbunsxand,uerbsffirst,-
andxnouns'can benreTated.to ohjects or events, and verbs are used to
“Show action ~ She contends that the words that are most d1ff1cu1t to
v1earn at f1rst are those words wh1ch conta1n no mean1ng and that the
'ch11d is unab1e to use in context »
Su111van (1979) suggested. that one way to prepare:- ch11dren for
,beg1nn1ng read1ng through the use of words- 1s to combine a mean1ngfu1

i pr1nt-env1ronment with acttve class part1c1pat1on He be11eved that

| -,the env1ronment of the classroom from the beg1nn1ng -should expose ch11-':

: l:dren to mean1ngfu1 pr1nted words and symbols. He-furthervcontended
that job charts, name tags and food 1abels were other ways of mak1ng
children aware of pr1nted words and mean1ngs

Smith (1977) contended that the maJor1ty of ch11dren are as
much 1mmersed in wr1tten 1anguage as 1n speech He referred to the
»wealth of pr1nt to be found on. every product in the bathroom on.
every: Jar and package in the kltchen, in T V Gu1des, on store front
b111boards, in supermarket and department stores He-be11eved a11 of
:thIS pr1nt is mean1ngfu1, and ‘some’ ch11dren were ‘able: to use the ora]
1’and physical context of ‘such words 1ong before they entered schoo1

Accord1ngvto Huey,-reportedrtn Durk}n (1980), ch11dren can
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learn to read from every day activities and in an informal manner. Huey
| stated: o
The child makes endless ‘questions about the name

of things. He is concerned about trying to spell and

pronounce printed words on food labels, notices, signs,

billboards and almost anything that comes his way and the

child should be told in oral context what these words say

when inquiry is made (1980, P. 49). |

~ Anderson (1980) noted that when children are not taught letter
sounds. or word structure, all that is available to help them remember
a word is the sequence of its letters. She stated "it is helpful at
the beginning to have children name the letters in a word, since this fo-
cuses attention on the sequence of letters." She-also strongly suggested
that children use words in sentence context after letter naming to gain
meaning.

The research presented above related to using words in context,
suggests that focusing on the features of words, letter naming and using
the words in context appear to be productive in helping young children
learn to:read. The research also revealed that the whole word approach
is easiest for he]bing 1ow socio-eéonomic éhi]dren learn to read be-

cause it allows them to focus on the features of a word and to use their

natural 1anguage ab111ty while us1ng the word in context
Language P1ay_Research‘

A review of the Titerature on language play supports the assump-
tion of this study and emphasizes the importance of the use of rhymes,
poetfy'and choral reading 1n.the’deve10pment of children's oral langu-

‘age in prepareation for beginning reading.



»Accordingvto Jensennand'Petty:(1976)”1anguage‘p]ay’provided""’
S many opportun1t1es for ch11dren to part1c1pate 1n and exper1ment w1th
1anguage They stated | j | B | |
S | Ch11dren 1ove to p1ay w1th words to fee] the1r
power: and rhythm, to  experiment with them. Young ch11-
~dren also enjoy. repeating poetry in‘unison.  Group read- i
‘1ng or choral speaking:helps to improve: word recognition, .
improve  voice quality and clear speech. It also provides -
~opportunities for the shy child to part1c1pate w1thout
‘embarrassment. A teacher should read or’ repeat a poem
or ‘rhyme to young “children: on]y once-or twice,. then ¢ ~ .. ..
allow the child to say as much as he/she can after each
_read1ng Th1s helps the ch11d to remember words (1976 P 90)
‘Adams (1978) noted that the use of rhymes and r1dd1es-were ef- :
fect1ve tools in deve]op1ng ora] 1anguage and in preparat1on for be-i"
>‘g1nn1ng read1ng She suggested that after comp]et1on of rhymes,}d:‘nw
.teachers shou]d dwe]] on memor14at1on of rhymes and rhyme subst1tut1on
~hnAdams contended that repet1t1on of words in context were an a1d to mean—‘
ing and memory, and both enhanced the ch11d 1n beg1nn1ng read1ng e
' Lamb (1977) contended that nursery rhymes and poems were. an
‘effect1ve method of engag1ng ch11dren 1n ora] 1anguage She be11eved
”‘that the teacher shou]d devote more c1assroom t1me to act1v1t1es such
- as read1ng nursery rhymes dramat1c p1ay, and chora1 read1ng She
~‘suggested that the use of 1anguage p]ay a1ded 1n vocabu1ary deve]op-

‘ment, in: 1ntonat1on p1tch stress and Juncture and gave c]ues to

71fmean1ng in beg1nn1ng read1ng

Johns (1979) suggested that teachers use act1v1t1es 1nvo1v1ng

hnunursery rhymes. and a111terat1on for re1nforcement of other read1ng

.1;act1v1t1es and a]so to 1mprove speak1ng and 11sten1ng ab111t1es He”“

zcontended that act1v1t1es of th1s type promoted the fee]1ng that
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h}“language is. patterned pred1ctab1e and capab1e of be1ng man1pu1ated

Accord1ng to Sabaroff (1980) k1ndergarten ch11dren shou]d 1earn5
r to read nursery rhyme books as soon as:. poss1b1e Each ch11d shou]d re-fk.
'rece1ve his: own copy of a nursery rhyme book 1n order for h1m to fo]]ow‘i

a10“9 w1th the reader She contended that emphas1s shou]d be placed onrj

| "choral read1ng and po1nt1ng to each word as the rhymes are read A»i;* '

,fam111ar1ty 1ncreases, ch11dren shou1d be expected to rec1te and 1ocate’ |
v_known'rhymes 1ndependent1y Sabaroff a]so be11eved that a111terat1on, |

,1n a]pahbet books such as P Do Eastman 'S The A1phabet Book wh1ch con-

- }'ta1ns such phrases as "Amer1can Ants," "B1rd on Bike," and “Cow in Car,.

shou]d be- used for rewnforcement of 1etters and words 1n context

_ A111terat10n should be po1nted out in. poetry as we11 A111terat1on not
"E,only re1ates 1etters and words but a1so emphas1zes 1etter sounds 1n fvi
cfcontext e | ' | : | B

. Loban (1976) 1nvest1gated the 1anguage deve]opment of 200 school—it

age ch1]dren 1n a 1ongltud1na1 study ‘As a resu]t of h1s study he found‘. AT

B that ch11dren who were super1or 1n ora] 1anguaqe in k1ndergarten and-

-ff1rst grade before they 1earned to read were a]so the ch11dren who ex-

’”‘ ce11ed 1n read1ng by the t1me they reached s1xth grade He conc]uded

2 that oral 1anguage deve]opment does a1d 1n overall read1ng ach1evement
The research presented re]ated to 1anguage play suggests that
:‘“rhymes, r1dd1es and stor1es are effect1ve too]s 1n a1d1ng ch11dren 1n

troral 1anguage deve]opment, 1n ga1n1ng mean1ng, and 1mprov1ng memory

;Research also revea1ed that 1anguage p]ay contr1buted to success in _fl.i' : o

f:beg1nn1ng read1ng
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Assisted‘Reading Research BN

A review ofthe]1terature,1nc]ud1ng recent stud1es 1nv01v1ng
ass1sted read1ng,1nd1cate that parents and teachers can heTp ch11dren
'Tearn to read- by 1mmers1nq ch11dren in: spoken and wr1tten Tanguage

Accord1ng to Hosk1sson,(197o) "Ass1sted read1ng is a Tog1ca1
>means.of g1v1ng ch11dren the exper1ence in read1ng they need 1n order
- for them to acqu1re the visual or. graph1c features that w111 a]]ow themi -

| to use the1r knowledge of the Tanguage and the1r cogn1t1ve sk1115 to -'
Tearn to read 1n the naturaT way they have learned spoken ]anguage "
“Ch11dren Tearn to. read by read1ng For the purpose of 1nstruct1on, f )
Hosk1sson (1975) has 1dent1f1ed three stages in the ass1sted read1ng
process | |
The three stages are.‘ i A v

Stage I;_ The teacher reads one sentence or phrase of the storyklvev
;iat a t1me and the ch11d repeats 1t L v _ : ” |
Stage II The ch11d beg1ns to recogn1ze“certa1n words from
~ one story to another B ; , ,.‘

tage 111 Th1s is the stage when the ch11d beg1ns to ask the ke
. reader to et h1m say the words h1mse1f i ;

In the process of ass1sted read1ng the ch11d is prov1ded w1th

vstor1es w1th1n the fu]l context of natura] language Hosk1sson stated';~,T;

Learn1ng to read 15 the process of d1scern1ng the
=categor1es and the’ 1nterre1at1onsh1ps of written language, .
“just ‘as 1earn1ng to speak is the process of d1scern1ng the -
categories ‘and the relationships of ‘spoken- Tanguage. . Ch11- j-i
dren must solve the problem of learning to read just as
they solved the probTem of 1earn1ng to speak. - Parents and

. teachers provide the experiences: children will ‘have with
written language as their. parents and others in the1r -
v env1ronment prov1ded the exper1ences they had w1th spoken



e )

,v,_:{Tanguage, but ch11dren w111 determ1ne what they can reTate
~ to their current theories of the world, for parents and
- teachers are not fu]ly aware of what the1r theor1es conta1n

| ‘McNe11 (1970) Brown (1964) STob1n (1971) have reported that v
";_ch11dren do speak the Tanguage in wh1ch they are 1mmersed w1thout formaT

';_ tra1n1ng Th1s p01nts to the 1mportance of prov1d1ng ch11dren w1th r1ch

| "_Tanguage and exper1ent1a] backgrounds for the 1nforma1 deveTopment of

‘Tanguage ab111t1es S1nce not aTT parents prov1de the1r ch11dren w1th_;g,5

~.a rich T1ngu1st1c and exper1ent1a1 background ch11dren come to schooTv"” SR

'Ww1th varj1ng degrees of read1ness for read1ng

o~

Accord1ng to HOSkTSSOG (1974 ass1sted read1nd is based on the.,_' o

'_‘assumpt1on that: ch11dren may process wr1tten Tanguage 1n a manner s1m1;A;;';§-"’

[}.Tar to the way they process spoken Tanguage (The s1m11ar1t1es are R

emphas1zed by the manner 1n wh1ch parents read to thedr ch11dren )

The foTTow1ng sequence woqu be typ1ca1 for parents to use w1thq'g,1f}5“

T‘ass1sted read1ng‘htﬁ';‘.fff?ff‘fj. A RN
"'T. Read many easy ch1Tdren s books to the ch11d
p12. Read w1th the ch1Td three or four t1mes per week _
| VT)3 L1m1t the read1ng to: the amount of t1me the ch11d is '
v1nterested usua]Ty 20 m1nutes at a ttme R

” V~43v Have the ch11d read words, phrases or sentences as they

”faare read to h1m Do th1s 1n1t1a1]y w1th onTy one" or two pages of a book‘,_ ‘f}73:

13:.and gradua]]y 1ncrease the number of pages as 1nterest 1ncreases

'75,: Rea”*many books by means of a551sted read1ng Interest 1s

: f1ncreased by read1ng*‘ ' et v i
! ‘ 6 Take notes on the words the ch11d remembers and have h1m

T’read those words 1n subsequent books but not 1n 1301at1on




“Cohen (1968) Baﬂev (1970)*;'?=and~C‘homsky-”('1972) 1nvest1gated

‘ the effects of read1ng aToud to ch11dren They found that read1ng a]oud_if;fu~

| to ch1Tdren produced growth in- vocabuTary, word know]edge and v1suaT

f_ decod1ng In other stud1es conducted by Durk1n (1966) Gardner (1970),

. CTark (1976) and E1k1nd (1977) 1t ‘was found that earTy readers were read f?V*' |

to by the1r parents As a: resuTt of these stud1es these authors have
endorsed the pract1ce of read1ng to and w1th ch11dren -
Hosk1sson (1980) be11eved that ass1sted read1ng is a strategy

by wh1ch ch1Tdren Tearn to read 1nforma11y by be1ng exposed to the wr1t- o

'g ’ten Tanguage of stor1es Ass1sted read1ng is started w1th ch1Tdren at

about the age: of four or five when the1r phonoTog1caT and syntact1c frf

"1 systems are qu1te weTT deveToped and they have acqu1red a fa1r1y Targe -

5.‘vocabu1ary ~ Children: must have deveToped the1r T1ngu1st1c structures A

O

ifto the po1nt where they can make sense out of what they w1TT be ass1sted |

o to read These ages are cons1dered to be- the ear11est adv1sabTe be- e

-~cause up to th1s t1me chlldren are construct1ng the1r oraT Tanguage and
~ are. fast deveTop1ng the competence they w1TT need to work out the nature B

“:of the. wr1tten Tanguage system Hosk1sson further contended that 1t 1sf, |

"T;‘poss1b1e to beg1n ass1sted read1ng at an earT1er age 1f the ch1Tdren

. ihave deve]oped a h1gh degree of Tanguage competence

K1ndergarten ch11dren were 1nvo]ved 1n a study wh1ch used ass1s—»;‘f;,,5 -

VTuced read1ng ina read1ng Tanguage program (Hosk1sson, 1975) Ten k1nder—‘?_fi;fi'h

adﬂ'garten groups cons1st1ng of four to etght pup1ls per group part1c1pated

1n ass1sted read1ng sess1ons four t1mes per~week for th1rty m1nutes_f1

""-;fper day over a n1ne week per1od Teachers reported that the ch11dren

f:enJoyed these sess1ons and demonstrated an unusuaT amount of enthus1a5m "



*.{'toward“reading In add1t1on the teachers were except1ona11y pTeased
'nw1th the Tanguage enr1chment the ch11dren rece1ved espec1a11y pup1Ts ::{
,w1th poor Tanguage backgrounds y »v | " E
Hosk1sson, Sherman and Sm1th (1974) conducted a study 1nvoTv1ng
v"ttwo second grade ch1Tdren who were exper1enc1ng read1ng probTems ASS1S-05
” ted read1ng was. used w1th these ch1Tdren dur1ng the Tast four months of |
‘b*the schooT year The1r parents aTso part1c1pated in the appT1catlon of

vass1sted read1ng ' Both ch1Tdren who were read1ng at a very Tow f1rst

"igrade Tevel at the beg1nn1ng of the study 1ncreased in read1ng ab111ty

'.:and read1ng rate by the end of the study Both ch1Tdren expressed a
I;des1re to read more books Th1s ‘was- ev1dent by the number of books each
’””vch1Td procured from the schooT and town 11brar1es and read 1ndependent]y .-

Ass1sted read1ng was used 1n & cross grade tutor1ng study w1th

'Tf1rst grade ch1Tdren (Hosk1sson, T975b) The f1rst grade;group con- "'>

hhdqslsted of nine chtTdren who were con51dered aS'"hTQh r1sk" with. respect

o to read1ng ach1evement based on the1

;f‘pol1tan Read1ng Test They part1c1pated in the ass1sted read1ng pro4f*r'i
‘7"gram from October unt11 Apr1T Each f1rst grade pup1T was ass1gned adi*:
”“51xth grade "buddy" who read to h1m for f1fteen m1nutes every day

fAt the beg1nn1ng,the "buddy" read to the f1rst grade pup1T Tater, "75'

'v"rcenthe scores on the Metro~?5?5ﬁ;,'<

"h"as the year progressed the f1rst grade pupxls were asked to read to fnﬂgﬂlfﬂ;'"

.r:the1r ”budd1es ": The f1rst grade teachers reported that the ch1Tdren;€Civ,,
, fhad made exceTTent progress compared to s1m11ar chlldren WTth ‘whom - ’
::they had WorkEd PTeVTous]y At ‘the. e"d Of the PTOgram,the comprehent}ain
1LTS10n sect1on of the Metr°p°11ta” Pr1mary Read1ng Test was adm1n1stered

E°,Resu1ts revea]ed that the ]ow score was T 6 wh1Te the h1gh score was



Cross- .

| 3]2?2;; The teachers reported the foTTow1ng advantages of t"

",;grade tutor1ng program

1. The ch1Tdren understood that read1ng is commun1cat1on

"2 They regarded read1ng as fu:_

f_3;‘ They wereihdghTy mot1vated?to read to the1r budd1es

4 ASS‘Sted readjng had heTped deveTop oraT Tanguage sk1TTs Lot

| °j1n aTT of the h1gh r1sk ch1Tdren (P 449)

- Chomsky (1976) used a techn1que s1m11ar to ass1sted read1ng w1th

| ]r;,f1ve th1rd grade readers three boys and two g1rTs She used story

’ldbooks wh1ch had been recorded on tape.v Each ch1Td was requ1red to T1s-:? :
o ten to a story on. the tape and at the same t1me foTTow the pr1nt unt11 '
'fhe/she had memorwzed the wordsweTT enough to read w1th fTuency Theﬂ:dd‘

‘ch1Tdren were aTso engaged 1n wr1tten exerc1ses and Tanguage games wh1ch

:'ffwere based on the stor1es they had read Chomsky and an ass1stant

' tfworked 1nd1v1duaTTy w1th each ch11d once a week for one-han hour Atfﬂirjff::ft

’“’:the end of. study, all f1ve ch1Tdren had shown progress over the four \;ft ;;T'

B l-month per1od and ga1ned seTf confldence 1n the1r ab111ty to read

M1TTer (1977) conducted a study and used ass1sted read1ng w1th

‘ f1ve f0urth grade pup1Ts Each of the f1ve pup1Ts had been Tabe]ed asi,’ff-" d:

'ce1therTearn1ng d1sabTed emotlonaTTy d1sturbed or educabTe mentaTTy

’7atr}retarded None of the f1ve coqu read at a pr1mer TeveT and aTT had

'“3a very Tow seTf 1mage After ch11dren were 1nvoTved in ass1sted read-hﬁgw o

'1ng by means of tap1ng procedures the1r att1tudes toward read1ng 1m- gj}%ifiiL

o proved By the end of th1s study ch1Tdren were abTe to read some ‘

:“*fstor1es w1th the regular fourth grade read1ng group The ch11d who

'.efhad been Tabeled as TearnTng and emot1onaTTy d1sturbed was chosen forag’n;~ﬂif}f_y



the 1ead part in. the p]ay Hanse] and Grete] As a resu]t of th1s study,'tgff;i'_;

-rmemory was 1ncreased and se1f conf1dence was deve]oped

Durk1n (1980) po1nted out that read1ng to and w1th ch11dren

' f‘.serves a var1ety of s1gn1f1cant purposes - so many, 1n fact that 1t \.f:af:'i'

“*shou1d never be om1tted from a k1ndergarten program It promoted enJoy- 'fi-?

,ment and w1th 1t came pos1t1ve fee11ngs about self books and school

' '»In add1t1on,v1t encourages non readers to want to become readers Durk1ngsg'.¥w~

N be11eves th1s 1s an effect1ve method for he1p1ng chlldren who speak non- S

fstandard Eng]1sh to rece1ve pract1ce 1n hear1ng standard Eng11sh

Sta]]man (1980) conducted a study us1ng ass1sted read1ng w1th 66

' fth1rd grade and 36 fourth grade T1t]e 1 ch11dren Both parents and ch11-j;j

| rhdren part1c1pated in-an e1qht-week home read1ng program to determlne 1f

- ch11dren s read1ng comprehens1on and se]f concept could be 1ncreased by

_.us1ng parents as teachers 1n the home The parents used ass1sted read-:_ka’"“'-'

"";1ng as the method of 1nstruct1on As a resu]t of th1s study,Sta]]man

found that parents were ab]e to help the1r ch11dren who were exper1enc~
"71ng d1ff1cu]t1es and ass1sted read1ng d1d he1p to 1ncrease the read1ng
’comprehens1on and se]f concept of these ch11dren ‘ : |

The research presented on ass1sted read1ng in a read1ng curr1- .

"5cu1um suggests that ass1stet‘read1;_, 'ian 1nva1uab1e too] for 1mmers1ng:'f

:{ch11dren in wr1tten 1anguagj

ﬁ&that ass1sted read1ng1s:“fg' y;effect1ve 1n“e1p1ng el

_,The research stud1es presented 1nd1cate 5fff”nf;§;[

‘va051t1ve se]f 1mages, 1n 1mprov1ng read1ng conf1dence, and 1n 1ncreas1ng,f _—

*7:read1ng ach1evement Research also revealed that‘ass1sted read1ng 1s jn'a7H7r777"

‘11_ an- exc1t1ng method by wh1ch 1ow soc1o ec0n0m1c ch11drenmcan’1earn to

“ -unread w1th parenta] 1nvo]vement




~ Parental Involvement Research

'The'1mpdrtance-of*parentai“inVO1vement'fn theVreadtngfbrOQréSS»‘:d
~of preschool and k1ndergarten ch11dren has been stressed 1n the fo]]ow1ng o

' 11terature rev1ew and supports the under1y1ng assumpt1on of th1s study

Bloom (1965) and Ear]y (1977) contended that the home and fam11y; ’;'

background were dom1nant factors 1n determ1n1ng read1ng ach1evement
among beg1nn1ng readers Cohen (1976) be11eved that when parents have v
3 given their ch11d a. background of fam111ar1ty w1th a]] k1nds of wr1tten ¥
v'mater1a1 and have encouraged the1r ch11d 's natura] cur1os1ty 1n the
pr1nted word and 1ts mean1ng, he comes to schoo] read1ng or so c]ose to
i1t that he w111 1earn in sp1te of any poor methods or. mater1a1s

In a case study Torrey (1973) found that, where ear]y readers
had - no- 11brary in the home and no he]p from the fam11y, 1t was surm1sed
that the child had taught h1mse1f to read from 1abels on cans and from
-'telev1s1on wh1ch repeatedly shows and pronounces s1mu1taneously an
:average of forty words per hour through commerc1als and announcements
’ Accord1ng to Torrey,the success the ch11d has in 1earn1ng to read may
be the resuTt of the ch1]d s ask1ng quest1ons of h1s env1ronment and
:rece1v1ng 1mmed1ate response from h1$ parents

Mason (1980) be11eved that read1nq can be 1n1t1ated as. ch11dren

| 'f1earn the letters of the a1phabet from parents o]der s1b11ngs, or

telev1s1on She contended that as: ch11dreh beg1n to 1earn some 1etters,‘ o

~ they a]so beg1n to use. 1etters to pr1nt words and 1dent1fy words they

asee frequentlya~-When‘they ]1ve»1nsa clearly—labe]ed, SJQneJadengenv]ronf‘, ;v"': -

| mentswith'he]pful'adults,litliSlreiatiYely»easytfor‘them:toV1earnfto”45°



‘.1dent1fy and remember stop s1gns, names of stores that they v1s1t the1r -
_own names (part1cu]ar1y 1f they attend a schoo] that requires them to |

'use name tags), and 1abe1s on packages of food they eat W1th substan{‘jv_.

-ﬁ‘: t1a1 he]p from parents and teachers who answer the1r quest1ons who re—‘pw‘*w

'.gjread alphabet books and stor1es unt1] ch11dren have them memor1zed who,‘”d'

";ihelp them spe]] and pr1nt words, and who coach them to try to 1dent1fy':f-

v‘]etters in words ch11dren soon beg1n to rea11ze the re]at1onsh1p between

| yletters words and the1r mean1ngs 1n context

Durk1n (1980) reported that about one percent of approx1mate1y o
‘;f1ve thousand ch11dren who entered k1ndergarten in the 0ak1and Ca11- a
zfornma,zpub11c schoo] system were ab]e to read as- many as e1ghteen out

. oftthirty-seven words - She contended that parents heip the1r ch1]dren

“;Flearn to read whenthey'answer quest1ons 11ke "What s that word?“ or

x'f.”What does that word say?" Durk1n a]so encouraged spe111ng a word as ]3;_£3=
an’ 1dent1f1cat1on techn1que | | '

Peters (1980) from a nat1ona1 survey, found that preschoo]

"'-.?ch11dren who~ d1d we11 1n f1rst grade had ‘had ear1y read1ng exper1ences ;f,},

h before they started schoo] Most of the1r parents had read to them,:p, _‘1'>‘

'f-ssome almost every day Parents who showed genu1ne 1nterest 1n read1ng,"'"

':ﬂ”perhaps by v1s1t1ng the I1brary regu]ar]y or. hav1ng ]ots of books and

‘;magaz1nes in the home had ch11dren who were good readers She con-~va"7'”>

- c1uded that those parents who showed an 1nterest 1n what the1r ch11dren

.,were 1earn1ng 1nvschool were more 11kely to have ch11dren W1th h}gh ,;f};}f-~"*~”"'

'read1ng ach1evements | | |
Hosk1sson (1979) po1nted out that parents were not a1ways a]‘zL .

i&]owed or encouraged to part1c1pate 1n the read1ng process of k1ndergarten ‘;f



or f1rst grade ch11dren Hosk1sson stated

Not too many years ago parents were to]d to let
the first grade teachers teach their children to read.
Parents were not to intervene in any formal way with
the teaching of reading. Kindergarten teachers Tike-
wise were not a]1oWed to display words, even as labels,
in many classrooms. ' Some kindergarten teachers, how-
ever, violated this sacred writ, and did indeed allow
the1r pupils to be exposed to words in the form of
labels for-objects in their rooms. Most, however, would
be quick to remove all signs of written work if they got
word that the supervisor was going to be visiting the
school. Both parents and kindergarten teachers, it seems,
were under the indictment -- don't teach your children or
your pupils to learn to read. First grade teachers,,

therefore, assumed the responsibility for teaching all
the pup11$ coming to school to learn to read. As a re-
sult-all children did not learn to read, and first
grade teachers ‘discovered that parents' he]p was needed-
in an .effort to help a]]ev1ate some of the reading
failures (1979, P. 15). : :

Artley (1975)'stated,efThe role of parents in affeetinévchil-
~ dren's reading‘suceeséwis beébming'fncreasinglyerecOgnized:Ji Artley
‘cohducted a survey of 100 educators in which he:eSKed if'anythingﬁbe-
sides teachers‘contr{buted_to chi]dreﬁ's interest-and,?eading abi]ity.
' The fesponse was the family. As a*resd]f he recommehded that parents
become partners in the educaficn process, and that schools should pro=
“'videvfnformation-on‘readingvphograms and suggest supplemental hpme |
activities. | | R | ‘
Brei1fhge(1976):too, be]ieved that-parents:shou1dibecOme parti-
'bcipents in he]ping:childrenw1eern to}reade' He.suggestedvthatbparenfs._‘
“be used as teaching,parfners,lend tﬁereforevhe:eStabTished‘twofere-

grams to help parents help their children'Tearn to reéd; One of the

programs was called Parents‘in Reading;b Meetings"were held twice a

week over a five week'periodeorvTnterested.Tit]e I parehts. The



goals of the meetings:were‘to‘TetToarents know‘their‘roTesfas teaching/“i
partners and to ass1st parents 1n acqu1r1ng mater1aTs and 1deas that
woqu heTp the1r ch11dren Tearn to read As a resuTt of thelr program,
,approx1mate1y three fourths of the ch11dren s read1ng sk1TTs, att1tudes,
‘and seTf conf1dence in read1ng 1mproved | . . e
The second program estab11shed by Bre]1ng (1976) was. the ead1ng

At Home Program Each ch1Td was sent home w1th a note a book, and a

certificate. The note asked parents to sign the: cert1f1cate if the1r
child read ten minutes per day Each ch11d rece1ved a gon star for
' each s1gned cert1f1cate he/she brought to schooT After rece1v1nq ten
-stars the child was e11g1b1e for a pr1ze from the treasure chest At
. the end of the two- months proqram the mean ga1n was one han grade
't TeveT in s1ght vocabu]ary | ‘ R
’Accord1ng to Vuke11ck (1978) a PreschooT Read1ness Outreach L
Program: conducted ne1ghborhood workshops for parents to Tearn how to f :
» heTp their ch11dren 1n read1ng This . program sponsored twenty s1x
*f:ne1ghborhood workshops for parents of k1ndergarten and f1rst grade ;".
ch11dren dur1ng the schoo] year The goaTs of the workshops were to‘.:

'suggest ways to use and extend a ch1Td s read1ng and Tanguage skllls

As a result of th1s program, ch11dren whose parents fuTTy part1c1pated‘g Tof"

“ach1eved greater ga1ns than ch11dren whose parents onTy part1c1pated

'**m1n1maTTy

Hess and HoTToway (T979) conducted a study reTated to soc1a1-
’:ieclass and read1ng They compared the . preread1ng env1ronment for ch1T-,pnf'

"dren from m1ddTe upper and Tower soc1a1 cTasses As a resuTt of

: 7~frilth1s study, they found that upper cTass ch1Tdren had more 1nteract1onsﬁh”f37 o
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- with thefmotherf took’morevtrfps were read to more trequent1y; andlhadh'

v’” a greater amount of man1pu]at1ve mater1a1 1n the home than d1d e1ther
: of the other c]asses They concluded that the h1gher the class, the

greater the 1nteract1on w1th parents, and the greater the 1nteract1on

with parents the h1qher the score the ch11d obta1ned 1n read1ng read1-{
ness and reading. ach1evement e ‘m‘ e , .'

| B1oom Hess Dav1s (1965) contended that the ma30r1ty of ch11drenb
~from 1ow socio= econom1c fam11y groups were. def1c1ent 1n 1anguage sk111s,

' fhad had few exper1ences outs1de the home and Tacked the k1nd of env1ron~
‘ment which contr1buted to readlng success 1n school. Wynn (]967) sug- -
gested that these 1ow soc1o-econom1c chlldren are confronted w1th read1ng'-d

7mater1als typ1ca11y based on the exper1ences and language of ch11dren

- from a more advantaged soc1ety and cannot 1dent1fy with the characters

”and act1v1t1es,presented to them in pr1nt. He stateda fAt=1east a

partia1'alTeViation‘for the~oyera11’read1ng diffitd]ty and;pOOr schooT

performance of many d1sadvantaged ch11dren may come from a two pronged'

- program 1nvo1v1ng f1rst read1ng mater1als based on ch11dren s actua] s e

a'exper1ences~-mater1a1s which are mean1ngfu1 and rea11ty or1ented and
second, a partnersh1p w1th parents w1th a view toward creat1ng a home e
env1ronment in wh1ch everyday 11v1ng prov1des read1ness for schoo] and
',1s support1ve of schoo] success." , | | | ‘ | _ v
B]oom (1965) and Gentry (1977) be11eved that parents were the_
Yinf1rst teachers that children had They contended-that-1nvmost "advan-j;~;=
”taged" homes, ‘the 11fe sty]e fo]lowed prov1ded read1ness for schoo] |
and bu11t in encouraoement and support: for cont1nued schoo] success

- Such ch1ldren‘werevhe]ped=to exp1ore.the1r»wor1ds,vto'see“s1m11ar1t1es' N
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and d1fferences and to re]ate new-. 1nformat1on to.that prev1ously ac-
qu1red A1so, books were ava11ab1e and ch11dren were read to ‘ |
| A Wh11e the depr1ved ch11d does not have the opportun1t1es to
'1acqua1nt h1mse1f w1th the wor1d through conversat1ons, 11terature and
first hand exper1ences, he does have his home env1ronment w1th parents ‘
. as teachers and opportun1t1es to deve]op h1s natura] 1anguage ab111t1es : :
As. stated by B1oom | | | | -

The home environment has been studied as a means'

- of understanding the factors which 1nf1uence development

in children. Research repeatedly shows that the home is-
- the single most important influence on the intellectual

. and emotional development of children, particularly in the -
preschool years. The- ways which parents spend time with
their children at meals, in play, and at other times dur- ’

- ing the day have been found to be central factors in
deve]op1ng skills which prepare children for school. The:'i
objects in the home, the amount of parental 1nterest in o

Jearning and the amount of practice and encouragement

- the child is given in general learning have been found

- to be significant influences on language and’ cognitive -

ub‘deve1opment, dnterest in 1earn1ng, attent1on span, and

' 'mot1vat1on to the ch11d (1965 P. 69).

v.Accord1ng ‘to Crow (1966) and Gentry (1972), often 1ow socio-
' econom1c parents are susp1c1ous and untrust1ng, they must be conv1nced'
‘that teachers are genu1nely 1nterested 1n and want to he]p them and

B their ch11dren These authors suggested that there had been too much f.c

: a11enat1on and estrangement between the sch001 and: 1ow 1ncome oarents. S

N Both teachers and parents have mutua] concern for the” chw]d yet they‘
Hhave spent 11tt1e t1me together mapp1ng strateg1es, exchang1ng 1nfor- o
bmat1on -and p]ann1ng for these ch11dren These authors be11eved that

S a mean1ngfu1 partnersh1p between schoo] and parents w111 change th1s ﬁf'

“picture.
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:Summary~'~‘

A review of the 11terature suggests that some k1ndergarten ch11~~~

dren learn to read w1th parenta1 help ]ong before they enter schoo] :Ac¥_5

'hcord1ng to research conducted by Huey reported in Durk1n (1980) Hosk1ssonfnf_* o

(1980) and Mason-(]980) th1s is ev1dent by the number of ch1]dren who ";f*

- enter schoo1 read1ng 1abe]s, s1gns, restroom doors, stor1es and SO’ on

Durkin (1980) and other researchers support the theory ‘that teach1ng the-'-

letters of the a]phabet as part of a word he1ps ch11dren create words
“which correspond to spoken 1anguage The research that has’ been 1dent1-
| f1ed also supports the theory that: the whole'word»approach to beg1nn1ng
read1ng 1s the eas1est approach for 1ow soc1o econom1c urban k1ndergar-
ten ch11dren, because the who]e word. approach allows ch11dren to use
the1r natura] tanguage ab111t1es in. 1dent1fy1ng fam111ar words. The re-
search reviewed supported the use of 1anguage play for 1anguage deve]op-_-'
ment and for re1nforcement of read1ng act1v1t1es and supported the use
of ass1sted read1ng as” a veh1c1e for 1ncreas1ng overa]l read1ng ach1eve-f )

‘ment at school as we11 as 1n the home Hosk1sson (1979) contends that '

-ass1sted read1ng is an 1nva1uab1e method for act1ve1y 1nvo]v1ng parentsiap S

in the reading process
Based on. the research presented parenta] 1nvo1vement 1s essen- S

tial in he1p1ng k1ndergarten ch1ldren 1earn to read Bloom (1965),

‘.gGentry (1972) Bre111ng (1976) and Hosk1sson (1980) suggested that ur=- .

ban parents shou]d spend t1me read1ng with the1r ch11dren Th1s t1me _

may be used at meal t1me at p]ay, read1ng stor1es, and so on They

».contended that k1ndergarten parents can: mot1vate their ch11dren to want '-‘;_f_r:f
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to Tearn to read by betoming;teééhing'partners, aétivé]y“engaged_in :

helping their children 1earn,to read by reading.



CHAPTER 111
PROCEDURE AND DESIGN

This chapter_out1ines,the.procedures,used in se1ecting the sam-
- ple popu]ation-forfthis,study and'discussesbthe»instruments'dsed. The
proceduresvand materials‘used for ‘the implementation of instndction‘are»
also included. Methods of co]ﬂectingadata-and'the_methods’of data;
analyses are considened in}the‘1atter"oa¥£‘of*the‘chapﬁen*v

S1xty Tow soc1o econom1c urban k1ndergarten ch11dren were cho—

sen for this study and were:- p1aced accord1ng to Mason s Three Stages of*

Reading Criteria deve]oped for middle and upper- c1ass preschoo1 ch11-

dren. Some mod1f1catjonswwere made,mnnthevtest“cn1ter1a to su1t the»
~ needs of the Tow sdcio-economicfpopuTation, (See modification in cri-

teria 1tems in Append1x B.) In'addition to Mason's ThneeystageS'Of’

"'Read1ng Cr1ter1a each student was’ eva1uated with an Ass1sted Read1ng

- Inventory, which consisted of hav1ng each subJect read three books. us1ng
| assﬁsted reading procedures The books: were taken from a collection of
.beg1nn1ng read1ng books pub11shed by Random House Inc. Each of the h

" sixty subjects participated in two test1ng-se5510ns The first teSting
-waSnthe’pre teStfng admfnistered in Deoember 1980 and included Mason S .

Three Stage Criteria Test and the Asswsted Read1ng Inventory The“vh

second test1ng was the post- test1ng adm1nlstered in Apr11 1981 The

post- test 1nc1uded the same 1tems from Mason S Three Stage Cr1ter1a

Test. The testing for thevAssttedvRead1ng‘Inventory'used.books in.

il the_Beginninngeading,Series. ~(See book selection in;AppendixfC.)
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“.'SubJects and Sett1ng

The subaects for th1s study were: s1xty k1ndergarten ch11dren

- se]ected From o schoo]s in a metropo11tan c1ty of V1rg1n1a that qua11—].;;,5?'

~ fied. for the Title I progects Se]ect1on of the c]assrooms to be used

:1n the study was done in cooperat1on w1th the sup rlntendent of. the

" schools. Select1on of subJects was done by the pr1nc1pa1, c]assroom

teachers “and the researcher P1acement of each ch11d 1n one of Mason' s;yQ'i"

three stages of beg1nn1ng read1ng was made by the 1nvest1gator based on
pre-test1ng resu]ts Th1rty~ch1]dren-were ass1gned-to each.groupsandv
“both groups were matched according to sex, age, and race - The experi- - -

menta] group was housed in one schoo], and the contro] group was housed

" in the other. Both schoo]s were 1ocated 1n 1ow soc1o econom1c areas and:fv

dvh.were atcessib1e to-f1vethUS1ng prOJects The popu]at1on of each schoo]
wass1xtypercent wh1te and forty percent black. Th1rty n1ne of the'
"ooarents were s1ng1e parent fam111es Some rece1ved soc1a1 ass1stance :.“
and'others worked two JObS' None of the parents 1nvo1ved in th1s study .d'

o were‘prdfessionals.

-.,VMethod ”
One exper1mental and one contro] group were: used 1n th1s study

: :Each group rece1ved one hour of read1ng 1nstruct1on per day. The.ex--
viper1menta1 group spent f1fteen m1nutes focus1ng on nam1ng 1etters 1n'f;
"7words, f1fteen m1nutes focus1ng on words 1n oral and wr1tten context

B f1fteen m1nutes p1ay1ng w1th 1anguage and f1Tteen mwnutes focus1ng

B on ass1sted read1ng An addwtxonal f1fteen m1nutes was spent by parents"'

| flus1ng -assisted read1ng w1th these ch11dren 1n the home ‘ (SeeoAppendlx~n D

D for parnnta1 1nvo1vement ):}“h
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The”controT group?dsed the "Alpha Time Reading‘Prognam“ which:

5‘;:focused -on Tetter nam1ng and Tetter sounds in 1soTat1on In'thts"

program,ch11dren ]earn to pronounce each 1nd1v1dual Tetter by the Tetter-ﬁ‘}

sound assoc1ated w1th'1t; This grouperecelved one:hour»of,read1ng,1naf,.'1”*:

_struct1on per day Thirty minutes of . this hour'enphasized:Tetter'sounde

in 1soTat1on, color1ng and tracing Tetters to match the sounds, and the. ,n_»”

other thirty minutes were devoted to Tlsten1ng and dramat1z1ng stor1es;’

Experimental Groupv

Letter Nam1ng Fifteen Minutes

Children were shown words and they named the Tetters in the
words. They pr1nted words and named the Tetters after they had pr1nted :e :
the words, They aTso used words in oraT context |

- Some of the upper and Tower case Tetters of the.

" -alphabet were taught together when letters had similar .
visual structures. The ‘letters of the anhabet taught
first were: Tt, Ss, Cc, Pp, Ff, Mm, Qo, Ii, J3, Kk, :
L1, Uu,.VV and,Zz (See Append1x E for other Tetters )

*;Imo]ementat1on of Letter Nam1ng Instruct1on f
‘The Tetters T, t and words us1ng the cap1ta1 T and the smaTT

-lt were pr1nted on the board (T t Toes, toes) | The folTow1hg_1n§trucf

© . tions were given. to the ch11dren

The two Tetters you ‘see-on. the chakaoard are
S s Tt ~One T is larger than the other, but they are .
"both T's. The ‘large one is called the cap1ta1 T and" the :
small one is called the small t. These letters are found -
in some words. Two of the words with each of the t's are S
on the board. Both of the words say the same thxng ("Toes," -
"toes"). I would 1ike each of you to wiggle your toes ¥
~and then, point to: the word toes that begins with the
cap1ta1 T, and then po1nt to the word toes that beg1ns
w1th the smaTT t : SR L
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Each child was g1ven a chance to respond and correct1ons were made, 1f E
needed w1th a pat on the shou]der for every effort |

, Now that you: know what the t 1ook 11ke I would
1ike you to-write the t's (T, t) and the the words Toes, toes.
(A11 children received a duplicated worksheet with the

- Tetters T,t and the words Toes, toes.) On your worksheet ‘

1 would 11ke you to trace the cap1ta1 T.and small t saying
each letter as you trace it. Then trace the words Toes,
-and toes,vremember to say each word  as you trace it.

Now that you know the name of the 1etter t and
a word that begins with the letter, turn your worksheet S
over and try to write a capital T, and a small't. ‘Also, .
try to write the word that beg1ns with -the: cap1ta1 T and
“the word that beg1ns with the small t. What is the word? .
~ (Toes) ‘Yes, toes is correct. If you need . he1p, the
- letters and-words are on the board. 1 will give you: he]p
a1f you need it. (Teacher accepted a]] scr1bb1es )v

: Now that _you  know what a cap1ta1 T and a sma]] t
“look like, you can find the letters.in words and. also
print words that beg1n with the two t's. 1. wou]d Tike
~you to find the two t's in other words around the room.
. Please tell me wh1ch t you have found, the capital T
oor. the ‘small t. “(Most children recogn1zed the smalT t
in words f1rst )

: S1nce you are ab]e to find the Tetter t in so
many words,. I would like “you to get your alphabet books
~and find the letter t in as many words as you can. I
will help you read all of the words beginning with the
~ capital T and the small 't on the page. (Teacher and
~children read: together p01nt1ng to-each word and -
~ emphasizing the t's.) T is for Tiptoe to-make me = =
- feel tall." I w111 give each of you these words B
~ (which are called a sentence) to take home with you °
"so that you will remember the t words and also to
“make your family happy because you are ]earn1ng to read
(See Append1x F for gu1de ) _

. Now that you can read some words that beg1n w1th
. 1 would like you to draw or find a picture of some-
".,th1ng that-begins with the letter t. Later, we will
make our own alphabet book. We wiTl also write a _
~oword that beg1ns with T, t:in our alphabet book.. (See"
T Append1x G for samp]e of ﬁﬂphabet Book ) A



38

Word Focusing: Fifteen,Minutes

Children were focus1ng on word recognition and words in oral and
written context words used during this perwod included children's names,
label words around the room,:]abels on empty cans and cartoqns brought
~ from home, pictufes with captions and wdrds used to identify parts of

- the body.

Implementation of“Word,Focusing Instruction

I would 1like each of you to learn to write your
name. I will write your name first and paste it on: your
desk. You are to say and trace over your name with your
finger three times. After you have said and traced your
name three times, you are to use a magic marker or crayons
and try to write your name. (The teacher listened to
each child pronounce his/her name, made corrections when
needed and praised each child for any accomplishment. )

~A11 scribbles were accepted

Now that you know your name when you see it, I
would 1ike you to learn some other words. . Look around
the room and find any word that you think you know. The
letters that we learned will help you to tell what the
words say. For example, this word begins with the capi-
tal letter T, the word is Table. I would Tike you to
find more words that begin with cap1ta1 T around the

room that you th1nk you know. :

Now that you.can read some']abelﬂwords with
pictures, I would Tike you to bring an empty .food car-
ton from home with a picture and word on it of your
favorite food. We call the word that names the food a
label. We will read the label and use the Tabel of
your favorite food in a sentence. T will write each
sentence on the board with your name and your favorite
food. Example: .

' Pam said, "I like tomatoes."
~John said, "I 1ike milk."

Billy said, "I Tike cake."

Now that everyone has a sentence on the board,
I would like eachof you to go to the board and find
—-your sentence and read it. Also, if you think you can
read some of the other sentences you may try to read as
many as you like. (See Appendix H for word focussed gu1de )
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Language-PIay: ‘Fifteen Minutes

According to Sabaroff-(1980) hav1ng ch11dren pIay with Ianguage"

involves using rhymes, riddIes, games and creative stormes These act1~ o

vities were used to re1nforce the children's use. of Ietters 1n words and,
‘word: recogn1t1on they also help ch1]dren to become aware of sentence

structure. (See Append1x I for gu1de )

Implementation of Language PIay-Instruction

. Each of you will receive-a duplicated copy of
some "t" words in sentences. I will write the same

words on the board. We will read the words ‘together
pointing to each word. I will read first, then we will
all read together. After we have learned the- words,
I would Tike you to make a mark like this - under each
"t" that you see ‘in each word. (Example, T is for tip-
toe to make me feel tall.) Later, you may Tuse your
Mother Goose Rhyme Books to find nursery rhymes that
you would .like to read. We will read nursery rhymes .
together also, but you must- remember to po1nt to -each
word and stay on the correct Tine. '(See Appendix J:
for position words and other "pIay1ng w1th Ianguage :

- activities.) . ,

Ass1sted Read1ng Fifteen M1nutes v

| Accord1ng to Hosk1sson (1980) there are three main 1nstruc- T.
't1onaI stages in the. ass1sted read1ng process. | v
| x Stage I The tutor reads one sentence or phrase of the story )
f-at a time, and the ch11d repeats the word- or. phrase after the tutor
7 'Stage II: The tutor reads and the ch1Id reads the words except'
;”that now the tutor does not read the words the ch11d has shown some - |
-ev1dence of recoon121ng or the tutor thinks the ch11d knows .
Stage III The ch1]d reads the words and the tutor f1ITs in T

fthe words the chlId does not know or has troubIe read1ng



‘Imp]ementat1on for Ass1sted Read1ng

Th1s per1od was devoted to a]]ow1ng ch1]dren to choose many books

to read Books were se1ected from a co]1ect1on of Beg1nn1ng Read1ng Books ”'%

B 7i pub11shed by Random House Pub11sh1ng Company Each student was ass1gned

to one of f1fteen tutors from the fourth grade who were se]ected for the :ifff

,pPOJeCt by the1r teachers w1th the approva] of the1r parents and the

'Hpr1nc1pa1 of the school The tutors were g1ven spec1a1 tra1n1ng sess1ons T

’h-_"for the use of ass1sted read1ng procedures and methods for record1ng 1n-‘_£3'v

f;t"format1on for each-ch11d ATl tutors rece1ved an ass1sted read1ng note-fitnji o

book wh1ch was used to record the ch1]d s name date, name of the book

) read words the ch11d 1earned to recogn1ze -page the ch11d stopped read-hn‘?";Tr"

1ng, and the stage at which the ch11d was read1ng 1n a part1cu1ar book

- (A]] tutors were rem1nded of the 1mportance of a]]ow1ng the ch11dren to :,F._”"‘~

- ,choose books to be read to them. ) (See Append1x K for tra1n1ng sess1onsfreqf

'ffor tutors ); Tutors gave the fol]ow1ng d1rect1ons to each ch1]d Ehl'l =

‘ Stage I: Ass1sted Read1ng ;Yv,

o : Now that you have chosen a book to read we w111,f -
~read the book together. I will read first, but I'would -
like you to read after me. I would. like you to run: your o

" finger under the line I read and. point ‘to-each word as
.~ you read:the words. after me. . (The . tutor will rem1nd the
" children to stay on the Tine and to: repeat the exact" PR
words while reading.) :You must’ remember to' use your- eyes,bf e
- and point- to each word, saying the exact words-that I.say. -
- After you-have shown that you know some: words-in the
story you will be allowed to choose another story book .

" (The tutor will read with the child and record the date,“ BN L

~ name of books, page number and words learned for the
‘day. -The record keep1ng is done at’ stages T and IT. S
The child is allowed: to reread the same book as’ often ,=?‘ s
- as he/she 11kes ) ‘ R -

',lStage'II Ass1sted Read1ng

- Now that you have learned 'S0 many words,41t 1s



..“poss1b1e for you to: read some of the words yourse]f
I will read and you will read after me. - Remember- to
-point to each word and follow anng with your eyes. I
~ will read and sometimes stop.: When:I: stop you are- to
-~ read the words" I do not read. They will be words I
Cthink you know. . -After you have learned some of the
words™ in the. story, you.will go back and reread parts
of it anud to show that you know some of the words

(The tutors, researcher, or cIassroom teacher w1II dec1de when

the ch11d is readyto move 1nto stage three )

' ertage III Ass1sted Read1ng

Now that you can read many words for yourse]f ‘
you will be allowed to read the entire book alone. when .
~ you feel you are ready, you: may.: read -the book to the re-
~ searcher, teacher, or class. This will be your cho1ce '
~You may. also want to tell the class 1n your own' words
what your story is. about K BRI

5vrfParentaI InvoIvement

In thIS study parents p]ayed an, act1ve ro]e 1n the k1ndergarten,'

"‘:read1ng process Parents 1nvoTved 1n the exper1menta1 group were g1ven,v R

a book subscr1pt1on and were asked to buy one add1t1ona1 book per month

.ifor the purpose of'us1ng ass1sted read1ng 1n the home Parents 1n th1s.r

: 'group were g1ven_three‘workshops’by,the‘researcher”t’iheIp them Iearn ;?,"_J

,to use ass1sted read1ng procedures in the home (See workshops in.

yiAppendlxwL.)

’VQProcedures for Parents

Parents of ch11dren 1n the exper1menta1 group were g1ven the

fxstages of ass1sted read1ng for 1nstruct1ona1 purposes as descr1bed by o

' | jHosk1sson (1980) (See Ass1sted Read1ng 1nstruct1ons, P.);fd»'ff

fﬂﬂfD1rect1ons for Parents

Accord1ng to Hosk1sson (T980§, assistedvreading_js’basedyon;'pP“I‘”“‘
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- the assumption~that children‘mey'iearn to readvin a way S1mi]ar to the
”way‘they 1earh to talk. The s1m11ar1t1es exist 1n the manner in which
you, as parents, read to your ch11dren

The following would be a. typ1ca] ‘sequence for parents to use
- with assisted read1ng

1. Read many easy. ch11dren sbooksw1th the ch11d

2. Read with the child three or four t1mes-per week"

3. L1m1t read1ng to- the amount of time the ch1]d is 1nterested -

usually 15- 20 minutes at a t1me

4. Have the. ch11d read words, phrases or sentences as they
are read~£b~h1m Do»th1s 1n1t1a11y w1th on1y~one or two pages of the
book. Gradual]y 1ncrease the number of pages as interest 1ncreases

5. Read many -books by meansvof ass1sted read1ng. Interest
is increased by reading wﬁdeiy.

6. Take notes on the words the ohi1d’remembers and -have him

o read'those wofds in’subseqUent books put not 1in 1so1ation;
A1l parehtslin:the experimental group received a’handout out-
" Tining the procedure.for using‘assisted readiog, - The parentsswere en-
couraged to ask questions ebout the study}andefhe assistedfreading ppo- o

cedures.

The Control Group

The contro] group ‘used the Alpha Time Read1ng Program which 1s p
the read1ng 1nstruct1ona1 program used in the schoo1 system Th1s pro-
gram 1nvo]ved 1etter namlng, teach1ng of . letter sounds in 1so]at1on

coloring and tracing letters to match the sounds, 11sten1ng to stor1esv

" and dramatizing stories.

T ey
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Letter Naming,andjLetter SoundaActiyities: 'Thirty'Minutes'

In this.period ~children were given instruction in 1etter naming

- and the sounds that the 1etters make EXample' Mr. ‘M said mm n m. .

Children were g1ven the letter sound and were asked to 11sten to a record-' o

that gives the letter sound. Ch1]dren were asked torra1seﬁthe1r hand
when they heard’the sound that the 1etter’stands‘for.g (Letters were not
taught in a]phabeticaT ordera) ' |

h Children 1n this QroUp were’a1so'asked-to}name the Tetters andi
were given dup11cated sheets for coloring, trac1ng and pr1nt1ng 1etters

to match the 1etter sounds

Listening and Dramatizing StorieS' Thirty MinuteS'
These two activities were taught together in th1s part1cu1ar
school. - Children were encouraged to 11sten to a story, or a rhyme or

a r1dd1e on the record p]ayer The stories were re]ated to the letter :

' * taught for that particular day. Children dramat1zed_the story after

Tistening to tapes‘or records. In addition, the aide often read a
story to the entire class. During this reading period the class was
a]]owed to choose the book to. ‘be read for that day However, ‘the only

person with a book or read1ng was the a1de The children JUSt 11stened

;iCurrlcu1um D1fferences - Exper1menta1 and Contro] Groups

The major curr1cu1um d1fferences between the exper1menta1 ‘and
the controlfgroups were (1) the exper1menta1 group did not focus on
v1etter sounds 1n 1so]at1on but - rather Tetters were used as parts of
ba word un1t and words were ‘taught as part of a sentence and sentences

were taught using 1anguage experiences, 1anguage play,. and ass1sted



:sf;ﬂu read1ng (2) the exper1menta1 group was engaged in: ass1sted read1ng {f'.,-

every day, and (3) the exper1menta1 group had parenta] 1nvo]vement

i-_ {through the use of ass1sted read1ng in the home

' Conferences*

Conferences were held w1th teachers and parents in the exper1--

) menta] group ; However, conferences were he]d w1th the teachers only 1n fff{“r

: the control.group_ Conferences were he]d w1th teachers from each group fti
'three times 1n January Parent workshops were he1d w1th parents in the.

i eexper1menta1 group dur1ng the- schedu]ed ass1sted read1ng workshop con-
:ferences wh1ch were he]d in January, February and March (See Append1x

M for parent 3 workshops)

Test1ng and Eva]uat1on Procedures

_ A]] ch11dren were tested 1nd1v1dua1]y by the researcher to de-. o
| "term1ne the1r p]acement 1n Mason s beg1nn1ng read1ng stages Based on.

. “these stage test resu]ts, ch1]dren were ass1gned to a non- readwng
category or. to one of Mason s three stages of: beg1nn1ng read1ng using -
the fo1]ow1ng‘crtter1a. (1) ch1]dren who read on]y s1gns and 1abe1s "
were.aSSdgned-to;the context dependency stage (2) ch11dren who read
’s1gns and 1abels and a few book words were ass1gned to the vwsua1 stage,

*and (3) ch11dren who were read1ng and sound1ng out 1etters ‘were ass1gnedf

’"g to the 1etter sound stage Ch11dren who did not know any words were -

not ass1gned toa stage but were p]aced 1nto a non read1ng category
Pre testswere 91ven 1n December and post- test were. g1ven 1n i
:Apr11 to determ1ne the ch11dren s movements: from stage to stage w1th1n ‘

the exper1menta1 and the contro] groups Mg
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In add1t1on the Ass1sted Read1ng Inventory was adm1n1stered to .

:aII ch1Idren as a pre test 1n January and as a post test in Abr1I hehfi»ﬁ>’

: pre test Ass1sted Read1ng Inventory was based on three books seIected
Effrom a beg1nn1ng read1ng ser1es pubI1shed by Random House PubI1sh1ng
o Company In January each ch1Id was aIIowed to read three books and a
: record was made of the words recogn1zed | | '

For the post test each ch11d read the same three books that

made up the pre test Ass1sted Read1ng Inventory In add1tlon three other if
'books were seIected from the same ser1es of books pubI1shed by Random |

House Pub11sh1ng Company as part of the post test The total number of

: vwords for each ch11d was. compared to the pre- test totaI to determ1ne the

" totaI number of new words Iearned dur1ng the 1nstruct10na1 per1od I
an effort to contro] for test resuIts b1as, post test1ng was conducted

by two teachers and two: a1des 1n each of the schooIs

‘-AnaIys1s of Resu]ts _

A Ch1 square anaIys1s was carr1ed out to test whether the number

of ch1Idren chang1ng from one: readlng stage to another between December_':‘ :

.and Apr1I was s1gn1f1cant Read1ng stage ShIftS between: the foIIow1ng
groups : were compared and stat1st1caIIy anaIyzed (I) Mason s m1ddIe f
cIass group -and ch1Idren in the exper1menta1 group, (2) Mason~s m1dd1e‘
cIass group and ch1Idren 1n the controI group, (3) The exper1mentaI |
h group and the controI group In add1t1on, aII SUbJECtS 1n both groups

were tested: us1ng the Ass1sted Read1ng Inventory (ARI) to determ1ne the

VAR

:‘totaI number of words Iearned Each subJect s record of words Iearned .“

.was anaIyzed to see 1ts reIat1on to movement from stage to stage
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The F0110w1ng Exp1oratory Analyses Were Also Made:

(1) A comparison of- the reading stage movements between ch11-r
dren 1n the exper1menta1 group 1iving with one parent and children Tiv- -
- ing w1th both parents

(2) A compar1son of the read1ng stage movements ~of black ch11—
vdren'inithe,experlmenta] group 11y1ng with both»parents,and ‘white chil- .

dren in the experimental group 1ﬁving with both'barents;'



CCHMTER IV
 RESULTS OF THE s‘TuDY o

Results of the study w111 be presented as fo]]ows | |

F1rst resu]ts are g1ven re]at1ng to the bas1c research quest1on
v t Can a curr1cu1um focus1ng on 1etter nam1ng, words in: context 1anguage f*b
'btplay, ass1sted read1ng and- parents us1ng ass1sted read1ng 1n the homev'
{ - move low soc1o-econom1c urban. k1ndergarten ch11dren through the same

| stages of beg1nn1ng read1ng at the same rate as Mason s m1ddle c]ass

~ children: | | | | .‘

F1nd1ngs re]ated to th1s pr1mary questlon are presented in re-~5ei.
'I1at1on to e | :‘ '”G:
| 1. Reading‘Stage“Mouementsiforfthe Experfmentaleeroqu
TAss1sted Read1ng F1nd1ngs for the Exper1menta1 Group
'Read1ng Stage F1nd1ngs for the Contro] Group
7Ass1sted Reading F1nd1ngs for the ControT Group

vMason s M1dd1e C1ass F1nd1ngsf~ﬁ

COT s W N

‘1”6.GIA Compar1son of Read1ng Stage Movements between Mason S

- _Group and the Current Exper1menta1 Group

”~rl7; A Compar1son of Read1ng Stages Progressed by Mason s Group;:f,,L o

:'»and the Contro] Group _ | | | |
| _8.’ A Compar1son of Read1ng Stage Movements between the Exper1-.x“v'
f%bmenta] and the Contro] Groups :‘ | v“ | |

Second f1nd1ngs related to the: exp]oratory quest1ons are pre;

r~sented 1n re]at1on to

Ky
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1. A Comparisonfof Reading”StagedMovements'between'chtldreg fif.
i of S1ng1e Parent- Fam1]1es and Both Parent Fam111es :' .

2. A Compar1son of Read1ng Stage Movements between B]ack Ch11-\m'
~dren L1v1ng with Both Parents and Wh1te Ch11dren L1v1ng w1th Both Parents. :
| 3. Are Mason S Stages Va11d7 | | | '

, F1nd1ngs for add1t1ona1 exp]oratory quest1ons rawsed dur1ng the
i?study are also presented B | | o ,

1. A Compar1son of Read1ng Stages Progressed in the Exper1men—
tal Group between the B]ack Low Socio- Econom1c Ch11dren and the Wh1te
“Low- Socio- Econom1c Ch11dren | _ h

: ' 2{ Comparison: of Read1ng Stages Progressed in. the Exper1menta1
: hGroup between the Black S1ng1e Parent Ch11dren and the Wh1te S1ng1e

'Parent Ch11dren

:Read1ng Stage Movements for the Exper1menta1 Group

~Table 1 reports the results of the pre test and post test to
'determ1ne the read1ng stage for each subJect in the exper1menta1 group.h"
F1nd1ngs revealed that 26 of the 30 ch11dren moved to a h1gher read1ng
_-stage. Mason's stages are o =
. Stage I, Context Dependency (Recogn12e words assoc1ated
. with p1ctures) ' | ” ‘ | = - . |
' 2# Stage IT, V1sua] Recogn1t1on (Recogn1ze book words) |
3. Stage 111, Letter Sound Analys1s (Read 1ndependent1y)
‘4. Non- Readers (NR) (Ch11dren.do not recogn1ze.words-assoctat;
ed with pictures) | | S ; ' S” .
- Table 2. presents a summary of the number of read1ng stage move=. |

':ments made by each ch11d in the exper1menta1 group F1nd1ngs 1nd1cated
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| CoTaplel
Pre-Test and Post-Test Reading
' Stage Results for the .
- Experimental Group
- (n=:30) o

Subjects Pre-Te§t $tage‘ o Post-Testngu j” Stage~Mqvemeht‘ B

e o IIT
i oo IT
S oI
Non-Reader o T
1 R S §
T ¥ O
P . S
.~ Non-Reader **Non-Reader -
: ‘ 1 A 5 ‘
10 - - I . - IIT
. - r . I
12 - Non-Reader-

I

W B ord W —
I O T T T T T T O I I |

oI
D

P oF 8 81 ] ‘
WWWRNWRRNWRN—WW—=RNWW—WWOR WW—NNW

—t
—
(]

N
(&%)
L}
—4
—

**No Movement
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~ Table 2

Reading for:the Experimental
Group (n ='30)

"'”"Summary’offMovemehts?Thkough Fach
of Mason's Stages of Beginning = -

Number of

- Number of
Stages Children - Stage Movements
I - 111 4 2
I - 111 10 1
I -1 3 0
MR -1 2 1
NR - NR 1 0




';that fourteen ch11dren progressed two stages and moved through a11 three»]f@ni'

”1Tof Mason s stages of begwnn1ng readlng Twelve ch11dren progressed one :~'*7:" B

, stage ten moved from contexf;dependency to v1sua1 recog u;ion readrng:'ﬁe
_‘"book words", two moved from a non read1ng category to- stage one, con- :
.;text dependency Four ch11dren in the exper1menta1 group d1d not pro-.‘
gress to another stage three rema1ned at’ stage one, context dependency,’f
one rema1ned in a non- read1ng category Twentyvs1x.of the thtrty chil- |
“dren moved to a h1gher read1ngnstage | |
Tab]e 3 presents a Ch1 square ana]ys1s of the”exper1menta1 group.”
to determ1ne whether the. number of ch11dren at each read1ng stage changed;
‘s1gn1f1cant1y between‘December and April. Rows.onevandvtwo,were comb1ned
and ana1yzed with rows three and tour because of.the 10wer number in-the"
:ce]]s obta1n1ng a Ch1 square value of 40 .00. Row one’ conta1ned three
‘non readers 1n December and one non- reader in Apr11 Row two conta1ned -
‘;27 context readers 1n December ‘and f1ve in Apr11 -The.Cht-square re-
"su1ts at ‘the .01 Teve] of s1gn1f1cance 1nd1cated a s1gn1f1cant dif-
ference in read1ng stage changes w1th1n the: exper1menta1 group. The
'greatest shifts occurred between the: f1rst and th1rd stages, fourteen
children sh1fted_fromvcontext;dependency~to,1etter sound ana]ysls. These
results revea]ed'thatﬂfourteenrof the. thirty cht1dren in the experimental
: group had moved through a11 three of Mason S stages of beg1nn1ng read1ng .

and were read1ng books for themse]ves

;Ass1sted Read1ng F1nd1ngs for the Exper1menta1 Group

‘Table 4 reports ‘the: pre -test and post ~-test resu]ts for the ex-

_b?per1menta1 group from: the. ASS1sted Read1ng Inventory Resu]ts from . the

pre-test revea]ed that none of the ch11dren cou]d read a. s1ng]e word



L Table 3 |
An Analysis of the Number of Chiidren_'

52

- at Each Reading Stage for the
Experimental Group in -
- December and April -

=30)

 Reading Stage

December

| April

~ Total

* Non Readers + Context
Viéua] Recognition

Letter-Sound Analysis.

30'(18)

0 (5)

0o

s a8
- 10 (5)
N 14 (7)

- 36
14

Chi-Square = 40.00 2 df

P<.0l
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Table 4

~Number: of WOrds Recogn1zed on the Pre-Test
and Post-Test of the Assisted Reading
- Inventory for the Exper1menta1 '
' ‘ Group ( 30)

e L e e a F1na1 ",:+ _Parents.
Subjects. . Pre-Test . HvPOSt—Test; fijeadingistage-Q;a.wOrkshop

39 - IIT
- RUIES RN § PR
,15”1w LT IT
5. I

30 I
30 o TII

15 e 17
-0 © " Non- Reader B

30 - II1. '
35 o 11T
5 . 1

40 B § S
32 ‘ IIT -

19 1T
11
-5 R

42 : O ITI

42 CITI
5 * I
11 v I

15 v 11

42 : II1
15 II
16 : 11
32 o III

16 . : II

40 - wooIT1
42 T11
32 o ITT

—
o
OO0 O0O0O0DO0O0O0OOOODOOOOOOOOO |-
—
©
WWWRWNIR WRITR — W W= WWWW——wwo R Www—wW—w

,.*Réading Stage’Movéments E
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without.pietures..‘Post—test_resulte’fot the exPetjmenta1 gtoﬁp revealed -
that twenty six of the chi]dren'leérned to recognize semeonrds 1ntcon§
text. Children_1eafned to recognize at Teast five, and as many as forty
different-wardét' Fourteen of'thesevchtldren‘Tearned to}read'entire be-

ginner reader books for themselves. Findings also indicated that those

children who had learned to recognize words and to read books indepen-

dently were also those'children~whofreached'Stage,tﬁreewin Mason's

stages of,begihnihg’reading; (SeeﬂAppendiX P for additional'readihg

stage and assisted reading results for the exeerﬁmenteligbep.) -

Read1ng Stage F1nd1ngs for the Contro1 Group

Tab1e 5 shows the pre-test and post test read1ng stage. placement
resu1ts for each student in the control group F1nd1ngs revea1ed that
three chx]dren moved upward two moved from a non- read1ng category to |

stage one, one moved from-stage one to stage two. Twenty seven,of the

children remained within the context dependency stége and~dtdinot'make"

‘a reading stage change. Two children remajned'in a ndn-reading category.

Table 6'presehts a summary of the number of keading stage move-

ments made by each.chi]d,ih the control group. . Noneaof.theﬂchildren in .

this group moved through all of Mésonfs-stages-of_beginnihg reading.

: However,'three children:moved=one stage; two moved from a nohereading_ '
“category to stage one, and one child moved fromtstage one ‘to stage»two,7
g These findihgs indicated tﬁat only one child in the control group could .

o recognize‘a few'"bodk“’WOrds and that none of these children were read-

N

ing books 1ndependent1y

A Chi- square analys1s regarding whether the number- of children



Tab]e 5

Pre-Test and Post-Test Read1ng.7_~
~ Stage Results for ‘the Control
~ Group (n = 30) R

Subjétts  Pre-Test Stage v» -Post-T§$t5 - Stage;Movement

[ A R A |

OO~ W —

[T |

#11 ~ Non-Reader

]

13 ' - Non-Reader Non Reader . i

LI N R A |

—
[o)

24 . Non-Reader ~ - Non=-Reader .
26 : S |

27 o I

29 1 o
*30 - .. -Non-Reader .

L T T |

- *Three Movements
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Table 6

A Summary of Movements Through Each of -
- Mason's Stages of Beginning
- Reading for the Control -
" Group (n-= 30)

Reading Stages = Number of Chi]dreh’_'  ‘Stage Movements

R - I 2 R
[ - 11 M 1
NR - NR 2 | 0
[-1 | s 0

*Reads a few "bookf words ju



e V1sua1 Recogn1t1on and Letter : 4 (3 5)

Tab]e 7

- An@Ana]ys1s of the Number of ChTTdren u¥~‘
. . at Each Reading: Stage for .t
e Contro] Group -in: December- ::;“~Iv' e

and in Apr11 (n 30) LN

ShS ReadmgStages December

CApril o Total

7Context Dependency :':enffJ_;j 26 (26 5) 7227;(2535)f*3f_ 533': :
E;Lféi(3d$jﬁdjiev"7in'

Sound Ana1ys1s & Non Readers
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Table 8.

Number of WOrds Recogn1zed on Pre-Test
‘and Post-Test of the Assisted Readlng
Inventory for the Control Group

: (n = 30)

Subjents - Pre-Test‘ _ PoSf-Testh | 'FinéTiReading.Stégef,

= } .
OWONATRWN =]

=
—

—
[AS N

Non Reader
1T

- Non-Reader
EER

S

fond

[62)
Y Y Ry e g Yy R Y Y o o Y e Y Y Y R Y R R N L I-I- T
0000000000000 0NO——000C0O—O—— |

. *Book words»moved;tO-Stage T



59..

' at‘each-Stage'changed;significaht]y‘in the contro]ignouplhetWeenvDeoeml-
ber and Apri]'is‘fdund in Table 7. Rows four and two. ‘were comb1ned w1th
row one because of the 1ower numbers in the ce11s to obtain a Ch1 -square.
value of .160. . (Row~four~conta1nedifour non-readers in December_and

two non-readers:inaAprilg 'Rowhtwovcontained”no_vtSua] readers.inhDecemf
ber and one in April. ) A Chi'—scluare vaTue of >160"at"the’ .05 Tevel in’d-i_
| cated that there was no s1gn1f1cant change in the number of children's

_ read1ng stage movements between December and Apr11

B A551sted Read1ng Findinas for the Contro] Group

Tab]e 8 reports the pre- test and post test Ass1sted Read1ng In-r

'ventorZoresults for thencontroltgroup. ,Ftnd1ngs 1nd1oated that nonevof
the-chi]dren could head'beginning'readehbeOks or:stories for‘themSeTves,
»<and Six words were the h1ghest number of words, recogn1zed by one ch11d

| - The one ch11d who recogn1zed s1x words 1n the Ass1sted Read1ng Inventonz

“was also the ch11d who moved from stage one to stage two 1n Mason s

three stages of beg1nn1ng read1ng

Mason's M1dd1e C]ass F1nd1ngs

Tab]e 9 reports the pre test and post test read1ng stage resu]ts
for Mason's m1dd1e c1ass‘four-year-o]d'ch11dren» F1nd1ngsvreVea1edvthat
~ f1fteen of Mason S m1dd1e c]ass ch11dren were read1ng when they entered
school. fourteen were. read1ng at stage two and one was read1ng at
B stage three Twenty of the ch11dren in this- group d1d not make a read-
“ing stage change L
| “A-summary. of ch11dren S movements through Mason S stages of be-

;g1nn1ng read1ng for her m1dd1e c]ass group is presented in Tab]e 10 It B
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et Table 9 }:#f‘qc”ﬁ;'fﬁvn . f”
| Pre-Test and Post-Test Reading Stage Results
. for Mason's Middle Class Group (n =30) ..0 .-

- . Subjects Pfeftést‘September’ " :Post5T¢$thayj' ' IStage\Movemént’¢;_i'7**

Non-Reader PRI S
_ Non-Reader . T
O
I ' oI
-1 , I
Non-Reader - .- 1
. e B O ¢
171 .-+ Non-Reader . - - R
13 S I L CIT
14 ~ 7 Non-Reader - I

£ 1 -

O 00~ O U W M =

i : ' .
T WG NI N T R RO NI ORI — ot 3 it I PO = PO TN S R R RO N — =R R

AR TR I B DA A T B 1

*32 TR § S I
*33 R oI
%34 oI B
*35 I SRR & &
*36 A N £ 8
- *37 R A | ‘ I
**38 - 5 T O B |

*

w

b

b

—

[ ]

=i
WwMNNMNN?NNNNNNN

- *Reading Words Stage II
s*Stage 111 2
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Table 10

A Summary of the Number of Children's

~ Reading Stage Movements Through
- Mason's Stages of Beginning
~ .Reading for Mason's
-+ Middle Class Group

8  (n,=.38)" |

Reading Stagés -  Number of Children

* Number of Reading
Stage Movements -

NR

I

IT
I .

111
11

- T

- 11
- 111

- 11

11

B SR o S




' revea]ed that f1ve ch11dren moved from a non- reading category to stage

-~ .one (context dependency) and ten moved from stage one- (context depen- !
dency)'to.stage‘twog (v1sua1 recogn1t1on) Twenty ch11dren in th1s ;
vgroup.didinot}make,avreadtngcstage changei |

A Compar1son of Read1ng Stage Movements between .
Mason s Group and the Current Exper1menta1 Group

Tab]e 11 presents a Ch1 -square ana]ys1s regard1ng the s1g1nf1-t,d‘
. cance of the number of read1ng stages progressed between Mason s group
;'and the exper1menta] group of th1s study A Ch1 square va1ue of 21. 80,'
:at “the .01 Tevel of s1gn1f1cance 1nd1cated a s1gn1f1cant d1fference in
v‘the\read1ng stages progressed between the two-groups In Mason S group'

twenty- ch11dren made no read1ng stage change wh11e 1n the exper1menta1

| "vgroup four ch11dren made no read1ng stage change In Mason s group

3e1ghteen ch11dren moved one stage wh11e in the exper1menta1 group,
 twelve ch11dren progressed one stage. The greatest read1ng stage d1f- |
ference between the two groupS‘oecurred between stages onerand three_g'ﬂ
where fourteentChi]dren in:the~experimenta1 groupvprogrESSed-two stages,
,wh11e none of the ch11dren in Mason S group progressed two stages.
Tab]e 12 presents a Ch1 square analys1s ‘of ‘the compar1son of
the children's read1ng stage resu]ts between Mason s m1dd1e c]ass group
bgand the exper1menta1 Tow soc1o econom1c group Seven rows emerged from‘-’
this compar1son (1) Non*read1ng to Context (2) Context to Visual,
-(3) Context to Letter Sound, (4) Context to Context (5) Letter Sound
to Letter Sound (6) V1sua1 to V1sua1, (7) Non reader to Non reader g0

:gRows seven and ftve were comb1ned w1th row one because of the 1ower num-z.

. ber in the ce]]s and compared w1th rows two, three four and s1x
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Table 11

A Comparison of the’Réading Stages Progressed

between Mason's Middle Class Group and the
Experimental Low Socio-Economic Group

(n =68)
~ Stages Mason's Experimental Low Totals
Progressed Middle Class Socio~Economic
0 20 (13.412) 4 (10.588) 24
1 18 (16.765) 12 (13.235) 30
14 (6.176) 14

2 0 (7.824)

Chi-Square = 21.80  2df P <

.01
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Tab]e 12

A Comparison of Reading Stage Results
between Mason's Middle Class Group

and the Experimental Low
Socio-Economic Group

(n = 68)
Reading Stage _ Mason's - ‘Experimental Low | Totals
Movements Middle Class Socio-Economic - A
NR to NR, Sound to Sound, 6 (5.029) 3 (3.970) 9
NR to Context L ' .
Context to Visual 10 (11.176) 10 (8.824) 20
Context to.Letter Sound 3 (9.500) 14 (7.500) 17
Context to Context 8 (6.147) 3 (4.853) n
~ Visual to Visual 11 (6.147) 0 (4.853) m

Chi-Square = 20.73 4 df

P< .01 "



to obta1n a Ch1 square of 20.73. (Rowsseven'in“MaSOn‘s GrOUp contained ;o
no non- readers, row 5 one sound to sound reader and row I f1ve non—ffo

‘reader to context reader wh11e the exper1menta1 group conta1ned one

' j‘non reader to non reader no’ sound to sound readers and two readers in

2 context dependency stage ) A Chi= square of 20 73 1nd1cates a s1gn1-
f1cant d1fference in the read1ng stage movements between the two groups.
| The foIIow1ng read1ng stage changes emerged |

(1) Non-read1ng Category to-Stage 1 (Context Dependency) ~ five.
_:;ch11dren moved in Mason s group, wh1Ie two moved in the exper1mentaI |
"_9“0“"'- 5 o L | ‘ AR

(25 Stage'I‘to»Stage'II (Context Dependency to V1sua1 Recogn1t1on
Stage)' ten ch11dren moved in Mason S group, and ten ch11dren moved 1n*
‘-the exper1menta1 group | |
| B (3). Stage I to Stage III (Context Dependency to Letter Sound
.fAnaIysis)5. three ch11dren moved “in Mason s group, wh1Ie fourteen moved‘
.u1n the exper1menta1 group. | N _ _ d | ‘ |
- | (4) vStage-I to Stage*If(ﬁontexthependency to-ConteXt Depen--
dency)' e1ght ch11dren rema1ned 1n th1s stage from Mason s group, while
three rema1ned in th1s stage from the exper1menta1 group |

(5\ Stage III to Stage III (Letter Sound Ana]ys1s to Letter-ﬁsa7:%”
waound Ana1y51s) é one ch1Id entered preschooI 1n th1s stage and re- 1.;;

‘ma1ned 1n th1s stage from Mason S group, wh1Ie none of the ch1Idren

' ':1n the exper1menta1 group entered schooI 1n’th1s stage

(6) Stage II (V1sua1“ecogn1t1on) eIeven ch11dren in Mason s‘

. Mgroup entered preschoo] 1n th1svstage wh11e none of the ch1Idren in ‘t :,f:a~

'v”:fthe exper1mentaI group entered schooI read1ng 1n th1s stage



o ;(7}, Non- Reader to Non- Reader . none of the ch11dren in: Mason s

'-3‘]‘group rema1ned in. th1s category, wh11e one ch11d in +he exper1menta] group

‘»*jrema1ned in th1s category

These f1nd1ngs revea] that 15 of 38 ch11dren in Mason s group

_ Tentered preschoo] read1ng but made less upward read1ng stage: changes ‘

. fiithan d1d the exper1menta] group (One must keep in m1nd that Mason s

' 1,7 group cons1sted of preschoo] four year o1d ch11dren of m1dd1e to upper

:_sc1ass status and the current study cons1sted of f1ve-year o]d ch11dren

}Hof 1ow soc1o econom1c status ) These f1nd1ngs support the under1y1no

h“3assumpt1on for thts study that Tow: soc1o econom1c k1ndergarten ch11dren

Jpass through Mason s stages of readlng deve]opment as well: as m1dd1e c]ass L

f5ch1]dren if- they are taught 1n a curr1cu1um such as- that descr1bed in B

- yhhth1s study and w1th parents 1nvo1ved 1n ass1st1ng the1r ch11dren 1n

| :»'read1ng 1n the home (See Append1x Q for add1t1ona1 ana]ys1s re]ated

:‘to Mason s group and the exper1menta1 group )

E A'CompariSOn of'the Reading Stages'Progressed
between the Contro] Group and Mason S Group

A Ch1 square statlst1c regard1ng the s1gn1f1cance of the number_'

":of read1ng stages progressed between Mason s m1dd1e c]ass group and the

“sﬁzjcontrol 1ow soc1o econom1c group is found 1n Table 13. A Ch1-square : ’:]T

hf:tvalue of 10 97 at the 01 1eve1 of s1gn1f1cance 1nd1cated that there

- *vwasa s1gn1f1cant d1fference in. the number of. read1ng stages progressed

1f}between the two groups Three ch11dren moved one stage 1n ‘the contro]'

”'fgroup, wh11e etghteen ch11dren moved ‘one- stage in Mason S group, four

'of the ch11dren 1n her oroup had moved through a]l three of her stages

7af5f§£of beg1nn1ng read1ng
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Table 13

A Comparison between the Number of Reading
Stages Progressed Between Mason's Middle
Class Group and the Control Low Socio-
Economic Group (n = 68)

Stage Progressed Mason's Control Totals
0 20 (26.2) 27 (20.735) 49

1 18 (11.735) 3 (9.265) 21

Chi=Square = 10.97 1df P < .0
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u rTab]e 14 preéents a Chi-square statistic regarding the compari-
son of -the numoer of‘children Changing.reading'.stages“between Mason's
middle class groupianddthe COntro1'group. There were seven rows in this
e comparison:‘.(])”Non-reading to‘Context; (2) Context to_VisuaT, (3) Con- |
text to Letter Sound,_(4) Context to Context;'(Sietetter'Sound to Letter
‘Sound, (6) Visual to Visuai,'(7)‘Non-Readersrto1Non;Readérs.i,RoWs’one,
two and three were Combined because of the 1ower number in‘the cells and
.compared w1th rows four f1ve, s1x and seven to obta1n a Chi= square of - -
10 96 (for Mason s group, row one -- conta1ned f1ve wh11e the-contro]

- group conta1ned two row two -- Mason S group conta1ned ten ~while the
control group conta1ned 1, row three -- Mason s group, conta1ned 3,
'wh11e_the'contro1 group contajned none). A Ch1fsquare value of 10.96dv
at‘the‘ 01 level indicated a significant difference between theinumber
ofch11drenchangwng read1ng stages between the two “groups. Mason's mid-
~dle c]ass group" made greater upward moves. E1ghteen ongason‘s chi]dren
moved: f1ye»moved from non-read1ng to context dependency; ten moved
- from context dependency'togvisua1 recognition, three'moved:from context
- dependency to 1etter-sodnd.analysis,,andftwenty did not make;a-reading
' etage change. In the contro1'groupfon1y‘three ch11dren moved: two
" moved trom‘a non-reading category to the contextldependency stage. one
: moved from context dependency to visual recocn1t1on, and 27 children |
‘_jd1d not make a read1ng stage change Thus, ]ow socio-economic children:
‘ 1nfa;typ1ca1 k1ndergarten program d1d-not-move forward 1in reading as

-:wé11 as Mason's middle class children.



Tab]e 14

A Compar1son of the Read1ng Stage ChangeSv
. between the Children in Mason's Middle =
“Class’ Group ‘and the: Ch11dren in.the

o Low Socio- Econom1c gontrol Group

1f tMaSbh?$:G;bUp¥5f?CénfdeiGrbuﬁﬁﬁ' Totals .

" Non- Read1ng to Context ft 18 (11.735) - -3 (9.265) iv; 21
‘Context to Visual, . w . ISR
Context to Letter Sound‘.”:

. Context to Context, Letter ~ 20 (26.265). 27 (20.735) = 47
- Sound to Sound, Visual- . -~ - Lo e .
. to Visual, NR-to NR .

B }._Chf-SqQare ='1b.96>n 1 df P < .01,,

~



,‘ﬁ'A Comparison of;Réad1nghStage‘Movements‘
\ between the Experwmental and Control Group

A Ch1 square stat1st1c regard1ng the ana1ys1s of the number of
:_ch11drer chang1ng read1ng stages between ‘the exper1menta1 and contro]
: groupv1s'f0und 1n_Tab1e 15 Row three Non Readers to Non- Readers was
.cgmbinedianddanatyzed with row»one, Non-Reader to Context,.because of
the'1ower{number'of‘ce11s;itotobtain‘a Cht-square.of\30.78,L‘A Chifsquare7‘
value of 30.78 at\theh;OT ]evet'indtcated that there was a stgnificant
dffference 1n'¢hderen'shreadtng stage changes and also a change in their
read1ng performance Fourteen of the ch11dren in ‘the exper1menta1 group

were read1ng books for themse1ves wh11e none of the chl]dren 1n the

o contro] group were readtng books

Table 16 presents a Ch1 square ana]ys1s regarding the compar1son .
of the number of ch11dren s movements through Mason' s stages of beg1n-
n1ng read1ng between the exper1menta1 and the contr01 groups A Ch1- :'
fsquare va]ue of 36 46 at- the 01 1eve] of s1gn1f1cance 1nd1cated a’'sig-
n1f1cant d1fference.1n the read1ng stage movements between-the two groups
and: a]so a s1gn1f1cant d1fference 1n the ch11dren s ‘reading. performance
The exper1menta1 group made far greater upward moves through Mason s s
stages than d1d the contro] group Twenty s1x of the ch11dren 1n the gv;_j
exper1menta1 group moved upward on]y three 1n the control group moved‘»

vjupward These f1nd1ngs support the under1y1ng assumpt1on for th1s study,ﬁ""

. that 15, 1ow soc1o econom1c ch1]dren canmmove through Mason s stages 1f

they are engaged 1n a- curr1cu1um as descr1bed 1n th1s study w1th parentsls

N ass1st1ng the1r ch11dren in read1ng 1n the home (See Append1x R for -
:tadd1t1ona1 ana]ySTs re]ated to the exper1menta1 and the contro] groups

f;read1ng stage f1nd1ngs ) _;‘1‘;: .
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Tab]e 15

An Analys1s of ‘the Number of Read1ng
- .Changes between the Experimental .
- and the Control Groups (n5f,30) o

o Readﬁhngtage’f : . _ v , .
Changes, . Contro]’ ~ . Experimental - Totals .

MR to Context, NR to 4 (3.5) 3 (3.5) 7
MR | | B

‘*Visua] to,V?éia1=_~ ~ 1(5.5) 10 (5.50) 11
Context to Context 25 (14.0) . 3(14.0) 28

Context to Letter -0 (7.0) "-14'(7;0)"1 S 14
Sound ‘ : : Lo :

© Chi- Square 30.78 3df P <.01
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Table 16

~An Analysis of the Number of Reading
- Stages Progressed between the

Experimental and the

. Control Groups

| Stage Progressed Experimental jcontro1 - Totals
0 4 (15.500) 27 (15.500) 31
T 12 (7.50) 3 (7.50) 15
2 14 (7.0) 0 (7.0) 14
2df - P < .01

~ Chi-Square = 36.46
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Exploratory Questions:

Queétion T: Will Tow socio-economic urban kindergartén~ch11dren,
black and white, in the éxperimental group; Tiving with singie‘hérehts,
move'thkOUgh Maéon's stages of beginning reading at the same rate as. |
black and white children Tiving with bothvparénts?

Table 17 reﬁorts the analysis of the cbmparison,of reading s{agev
movements between children living with siﬁg]e parents and both parents.
Rows one, four and five were combined with rdw two and compared with row
three because of the Tower number in the cells, obtaining a Chi-square
Va]ue of .496 significance. AvChi-squérevya]ue of‘.496 at the .05 level’
of sighificance indicated that theré was no‘significant differénce'be—
tween the reading stage movements of children 1iving with single parents |
~and those 1iving with both parents. | | '

Question 2: Will black Tow socio—economié urban kindergarten
children in the experimental Qroup, ii?ing with two"parénts,’ﬁbvé through
Mason's stages of beginhing readiné at the same rate as white children
in two'parent families?

Table 18 presents a comparison of the number of movements through
Mason's stages of beginning reading between black and»white cﬁiidken
1iving with both parents. Findings reveal that>511 of the cells are
Tess than five; therefore,vthis group cannot ﬁe statistica]]yvaha1yzed,.
However, based on pre-test and post-test results, it appearsvthat there
is no significant difference betweeh the reading stage movements be- -
~ tween the black and white chi]drén 1iving with two parents; These find- -
ings suggesf that race was not a dominant faétof in the movements through

Mason's stages but rather the curriculum as described in this‘study.
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Tab]e 17

A Compar1son of Read1ng Stage Movements}f,% ST T

between Children of Single Parent -~
Fam111es and Children of Both el
Parent Fam111es (n = 30)

Readmg Smsﬂe L Both

Stage Movements : Parents_t~- . Parents:_ »f ”E yTotai}f;“““

- 1, 111, 0-0, o I 12 a. z)}"%}" L -4".(:4«'18-0‘) U
' 1 - III ._ 9 (9 80) 5 (420) : :145 ;

g;jChi‘SQUare'= .496'5‘ 1edfefﬁ,P‘ 5-05="
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© Table 18

iiA’Compérisbn df'Reading Stagé MdvemehtS'between'a;
Black Children Living with Both Parents and
White Children Living with Both Parents

Reading . Black Children ~~ White Children
Stage Movements ~ Both Parents . Both Parents.

]

© ™o M|
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Queétion 3: Are Mason's stages of reading valid?

Besedion pre-tesf'and pest-test results, Mason's stages of read--
'ing were valid for middle class children, many of whom had Tearned to
~ read before entering schoole Low socio-economic children needed a
special curriculum and parentaT involvement 1n‘the reading_process if
bthey were to move thirough her three stages of beginning reading. Resuits_
indicated that theICOﬁtrol group,‘which did not reCeive'speciaI instruc-
tions, did not move'threugh her stages bf'beginning reading. However,
- the experimental group, when engaged in the curriculum provided in this

study, surpaeged her middlerclass group in beginning reading performance.

Additional Exp]bratqry Questionse

| Question 1: w111 Tow éocio-economic urban black children move
through Masbn‘s stages of beginning reading at the same ratetas.White
Tow socio-economic eh11dren? | ;

Table 19 presents a Chi-squere analysis of the significance of
the'number of reading stages progﬁessed between the two groups.' Rows
one and two were combined to obtain a Chi-square of .00342.‘ A Chi—‘
square value of 00342 at’the '05 level of significance indicated that
therewasno significant d1fference 1n the . number of reading stages pro-
gressed between the two groups

Question 2 Wi b]ack 1ow soc1o economic ch11dren Tiving w1th
s1ng1e parents move through Mason S stages of beg1nn1ng read1no at the
same rate as wh1te ch11dren ]1v1ng w1th s1ng1e parents’,

Table 20 presents a Ch1 -square analysis of the s1gn1f1cance of

~ the number: of read1ng stages progressed between the black children
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Tab]e ]9

v A Compar1son of Read1ng Stages Progressed in the T
' Exper1menta] ‘Group between the Black Low Socio=
Econom1c Children and the White Low: Soc1o-
: Econom1c Ch11dren (n 30)

'v_StgééQPngkesséd?l_f .,.ffB1aCkh,: D :white:’]z‘fji_-Totall

ST 9(s08) 7 (603 16
2 8(7.93)  6(6.08) 14

Chi-Square = .00342 T df P> .05
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Table 20

A Comparison of Reading Stages Progressed between
the Black Single Parent Children and the.
White Single Parent Children in the .
Experimental Group (n =.21)

“Total

Stages Progressed ' Black Single ~ White Single
0-1 . 6(6.85) 6 (5.14) 12
2 6(5.14) 3 (3.85) 9

Chi-Square = .6041 P > .05



‘-_]iying[wtthvsinglefparentsfand’the-white'children Tivingjwith singTe'-
'parents Rows one: and- two were comb1ned to obtain a Ch1 square of

, 604T Ch1 square resu]ts at the .05 Tevel of s1gn1f1cance 1nd1cated
that there was no- s1gn1f1cant dtfference in the read1ng stages pro-

gressed between the two groups
"fSUmmarvaata.

-vMovements Through Mason s Stages

Exper1menta1 Group

1. The number of ch1Tdren mov1ng through Mason 'S stages was

. s1gn1f1cant | | | |

’”2; The ch11dren 1n the exper1mentaT group made greater upward
"-Tshlfts -and moved to h1gher read1ng stages than the controT group

- ”"3 The ch1]dren 1n the Tow soc1o econom1c exper1menta1 group,
“when g1ven a read1ng curr1cu1um focus1ng on Tetter nam1ng, words in con-v_
',text Tanguage pTay, ass1sted read1ng and parents us1ng ass1sted read1ng |

.1n the home moved through the same stages of- beg1nn1ng read1ng as - Mason S

_ m1ddTe cTass ch1Tdren

”-“‘4Qf The experwmenta] group made greater upward sh1fts and sur--

"-ipassed Mason s group 1n readlng stages ach1eved

ControT Group L

: T The number of ch11dren sh1ft1ng read1ng stages Ain. the con- 1.
| - trol group was not s1gn1f1cant e S

2; “The ch11dren 1n the Tow soc1o econom1c controT group d1d not'

 move through the stages of beg1nn1ng read1ng descr1bed by Mason

3. Mason s m1dd1e cTass ch11dren made greater upward read1ng
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S stages.Shiffs than did the 1ow socio-economic contr01’group.

E;p]oratory F1nd1ngs

No s1gn1f1cant d1fference was found 1n the read1ng stage move-

- ments between the following groups:

1. Ch11dren 11v1ng w1th s1nq1e parents and both parents

2. B1ack children 11v1ng with both parents andﬂwh1te children

Tiving with both parents

3. 'Black children in this study and white children in this study
4. Wh1te children living with single parents and black children

1iving with s1ngle parents.

)



CCHAPTER V.
o S,UMMARY_-», ,c.oNcLusl_Io_Ns' /;\N_D.v HJIPL.ICAT.IO_NS_ ~

The purpose of the study was to determ1ne if a curr1cu1um focus-ﬁ

"Zg;1ng on- Tetter nam1ng, words 1n context Tanguage pTay, a551sted read1ng:-

| }and parents us1ng ass1sted read1ng 1n the home woqu move Tow soc1o- -
| v-econom1c urban k1ndergarten ch1Tdren through the same stages of beg1n-
- n1ng read1ng at the same rate as Mason s m1dd]e cTass ch11dren

" The subJects for th1s study were s1xty ktndergarten ch1Tdren g

’VgseTected from two schooTs 1n V1rg1n1a that qua]1f1ed for the T1t1e I pro- jai:

o 'Jects The ch11dren were d1v1ded 1nto two groups | th1rty 1n the exper1-»7

'Ementcgroup, and_th]rtyv1n:the.controT group.‘_Mason»s-Three Stage=Test'e-’:

v.designed7for7midd1e cTaSS'chTTdren7was used to pTace?chderen intd‘one NN

x'of the three stages ATso the Ass1sted Read1ng Inventory was used to

”'fpkdeterm1ne the number of words each ch11d recogn1zed dur1ng the study

-g;Both tests were adm1n1stered pr1or to and foTTow1ng ten weeks of spec1a1;;:

"Zf_read1ng 1nstruct1on The exper1menta1 group rece1ved 1nstruct1on in the:

A_curr1cu1um descrlbed 1n th1s study The controT group rece1ved 1nstruc-]dgh\h;

ﬁ”t1on in the program offered by the schoo] The Ch1 square stat1st1c fUV

’ "ff;was used to test whether the number of ch11dren chang1ng from one

o ¢1read1ng stage to another between December and Apr11 was s1gn1f1cant

”5ﬁ’Read1ng stage changes between the f0110w1ng groups were compared and

T.:*ffanalyzed

T'T;v Mason s M1dd1e CTass Group and the Exper1menta1 Group

’a“p*»z. Mason s M1ddTe CTass Group and the Contro] Group
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3.  The EXperimenta]*Group-and the Control: Group
AT subjects in both groups were tested to determine the total
~ number of words recognized.,vanﬁingsvfrom thebeXp]dratory»questions;

were also compared and anaiyzed,
b‘.liRESUJtéfénd Inﬁerpreﬁgtjons i

Research Qﬁestion: Can apcurricu1um fo¢u$ing on 1ettek haming,
kWords fn‘cbhfext; iangﬁaée'play,laséisted %eading,
‘and;ﬁarents-using"éssisted reading in the home move

1ow socio4economic urban kindergarten children'through”
 the same‘stages of beginning reading at the same |

‘rate as Mason's middle class children.

MaSon's.Middle‘C1assFGroup and Th§ Experimenta1 Gfoup
A_compafison,of the pre-test and_bOst-test reading stage-movement
“results and the resu1£s of.the number of étages progressed between
‘MaSOn's_group-and‘fhe experiménta} group indicated that the children
in the experimental grodp, after ten weeks of readihg instruction ih
the curriculum described in-this study, did move through Mason's stages
.- of beginning readihgiand at a higher rate. It is concluded that the
" curriculum used in this stUdy focusing on letter naming, words in con-
 teXt,-ianguage play, assfstedvfeading and parents using as;isted read- -
ing fn thevhome was-sucéeﬁsfu]_in.movihg 16w sbtierconomic kindergarten
children through Mason's stages of beginning reading and at a higher_
rate. The Chi-square results at the .01 Tevel of significance indi-

cated a significant difference in the reading stages progressed between



o ch11dren in Mason s group d1

"g,MasonfsfgrOUpVfandfthefExperImentaIigroup The greatest d1fference

:~5nbetween the two groups occurﬁedfbetween Stages I and III where fourteeng S

:j,,of 30 (forty s1x percent) of the ch1Idren 1n the exper1mentaI group pro-’fri’

7f»gressed two stages, *’Ie n0*evofithe4ch11dren 1n Mason s group pro-~5df*.3:

: ;sgressed two stages Twenty othh1rty e1ght (f1fty two percent) of the

not make a read1ng stage change wh11e onIy

4 (th1rteen percent) of the chtldren 1n the exper1mentaI group made no-

E‘_;read1ng stage change F1nd1ngs, aIso reveaIed that f1fteen of the “x

Ifth1rty e1ght ch1Idren 1n Mason s group were read1ng when they entered

="’schooI, and e1ghteen ch11dren made upward read1ng stage movements Nonef.

3 .’sof the ch11dren in the exper1mentaI group were read1ng when they entered:

:'_ﬁschooI however, twenty s1x of the th1rty ch1Idren made upward movementsf

" 1n the exper1menta1 group When one compares the ch1Idren 1n Mason s

’ t’group who started her program 1n stage one w1th the ch1Idren in the Q }?,ftf” .

: J“;exper1menta1 group, the exper1menta1 group made greater ga1ns than‘

‘ifMason s group (See Append1x Q) It 1s concIuded that most of Mason s

‘:;*gm1dd1e cIass ch11dren w1th the except1on of f1ve entered preschooI read--'

: ,':f1ng but made Iess ga1ns 1n schooI than d1d the exper1menta] group

'fMost Iow socio- econom1c ch1Idren do not enter schooI read1ng because
'°7§gof the foIIow1ng reasons | 2 | |
vnfT? Econom1c cond1t1ons wh1ch may keep some- Iow soc1o— -

- feconom1c ch11dren from rece1v1ng a broader var1ety of fwrst hand

R exper1ences

E 2 Inadequate read1ng mater1a1 1n the home wh1ch may keep
: some Iow soc1o econom1c ch11dren from be1ng exposed to the appropr1ate .’;~”

| :books necessary for beg1nn1ng read1ng
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"”*‘-153} Lack of a systemat1c parent ch11d read1ng program in the
‘»vhome where parents systemat1ca11y read to their children often |
B It is qu1te obv1ous that Mason s m1dd1e c]ass ch11dren rece1ved

the exper1ences and the mater1als necessary for read1ng before they

"ifa ?entered schoo] however the f1nd1ngs from th1s exper1ment support the g

vL‘hunder1y1ng assumpt1on of th1s study that 1ow socio- econom1c ch11dren can -

. a]earn to read as we]] as m1dd1e c]ass children if g1ven an aPP”OP“‘ate

'»read1ng curr1cu1um that 1nc]udes,parenta1 1nvo]vement in the home. There— :

- -hhfore, 1t 1s conc]uded that the success of those who made progress through_

‘7:HfuMason s stages may be. attr1buted to the fol1ow1ng (1) ch11dren in the

.;fexper1menta1 group were g1ven 1nstruct1on in a curr1cu1um that prov1ded

"them the opportun1ty to use the1r 1anguage in a more natura] manner --.'f

"'gf1etters and words were always presented in context (2) book subscr1p-

n"';k¢t1ons were: ma11ed to the home for every ch11d g1v1ng them more access

v‘_ftOxbooks, (3) each ch11d in th1s group. recelved a persona] copy of the

i"'h;Mother Goose Nursery Rhyme ‘Book and the I L1ve In- the thy A]phabet Book

”f(4) parents 1n ‘the study part1c1pated in three workshops in wh1ch they B
',were told about the in- schoo] program and were g1ven 1nstruct1ons 1n
:d'a551sted read1ng strateg1es in the home, (5) parents part1c1pated in

,tthe read1ng program through the use of ass1sted read1ng 1n the home, ghfhfﬂu.

"”3.;;(6) student tutors were tra1ned and they read With students dndivi-

:L‘~Q?dua11y for f1fteen m1nutes every day us1ng ass1sted read1ng,}(7) chaT;

: "idren were 1earn1ng to read by read1ng, and (8) parents became 1nterested

.”eand enthus1ast1c about he1p1ng the1r ch11dren when - they saw they were
.beg1nn1ng to read ' The four. ch11dren who d1d not. make a read1ng stage v -

'd_change had poor school attendance and a ]ack of parenta1 1nvo]vement
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1n the read1ng program 1n the home The parents of these four. ch11dren.v-
niattended on]y the workshop that was he]d at ‘the: end of the study (See
Append1x 3 for further 1nformat1on) It is the researcher s op1n1on»
that Mason S group d1d not make progress us1ng her curr1cu1um because
of the following | |
N ‘Mason-s‘curricu1um'Focusedreither on letters or words in

~isolation, not ina total language' context. |
2  The read1ng method Mason's m1dd1e c]ass parents used in
‘ teach1ng thelr ch11dren to read did not match the method that was used
in her school curr1cu1um

. 3. Mason S ch11dren were four-year- o]ds while the ch11dren '

"~ in th1s study were f1ve—year-o1ds.

- ’Ass1sted Read1ng for the Exper1menta1 Group

| The pre= test and post -test resu]ts of the Ass1sted Read1ng In-

ventory forvthe~exper1menta1rgroup revea]ed that twenty six of the4ch1]—ja’5v-

‘dren in th1s group 1earned to recognlze from f1ve to forty two dif-
ferent words The-ch1]dren who regogn1zed the most words were also
'thoseach11drenewho”n0vedfupwardfin:Mason's'stages and whose parents
participated”in the asSdsted*rEadtng workshops. - These chi]dren also

attended schoo] regu]ar]y (See'AppendixeP) It isfconcluded that ChiT-

'1‘fdren whose parents have approprlate books in the home and ~whose parents,'

‘ ,tread w1th them often ach1eve more read1ng ga1ns than ch11dren whose f

1jfparents are. not actively 1nv01ved w1th the1r ch11dren in reading. It
»‘seems;that when parents read.w1th¢the1r ch11dren,,ch11dren feel that -

’parents~carewabout them.and*about?SChool;atherefore,}the separation
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between home and school is reduced. Also, the experience of reading
-withta‘parent may help make a child have a warmer fee]ing'towardf

bothzthe'parehttand'feading.

~Ma$o@?s‘Middle Class Gfoup'ahd theICQntrol”Gtogp »

.’An analysis regarding the.signifieénce of the number'of read- -
ing}stages}prdgressed betWeen Mésqn's.mtddle‘class greup and the control
‘group~indicatedee‘significant difference in the reéding'stages progressed
| as evidenced,byvthezchi-square results. A Chi-squafe value of 10;97.at
the .01 level of S1gn1f1cance 1nd1cated a s1gn1f1cant d1fference in the
_read1ng stages than did the control group S Only three ch1]dren progressed‘
upward in the control group, while e1ghteen progressed upward in Mason s
~group. Only one ch1]d 1n the contro1 group- 1earned to read a few “book"
: words. It is concluded that the control group did not progress through
Mason's stages of beginnihg‘keadtﬁg‘at‘the;séme rate;asfdtd her middle
r.class;éroup because of the following reasons: - o |

-:]ﬂ; The 'school's curricuiqufoeused on letter naming and letter
souhds in iso]étion."} o | R |

2. The school's curriculum did not capitalize on the children's
phono]ogical syntactic and semantic cue systems.' |
»‘ 3. The ch11dren did not get mean1ng from the letter sounds
they had 1earned 1n 1solat1on
4. The teacher read the rhymes and- the stor1es used in the
“pbogrem;:the children only listened.
5. Theeehi1dken‘§ pérents prbbab]y COu1dtn0t afford to buy

the épptopriate‘books needed for 1earnﬁng to read in the home.



6. The cthdren d1d not rece1ve broad and var1ed exper1ences |

"ff_beacuse of - the economic cond1t1ons of- the1r parents

Ass1sted Read1ng for the ControT Gro;p

The pre- test and post test resuTts of the Ass1sted Read1ng In-o

ﬂfg‘entory for he controT group 1nd1cated that none of the ch1ldren 1n - i
7:th15 group coqu read beg1nn1ng reader books and onTy one ch1Td recoga L
vin1zed a few "book“ words ~ Findings aTso revea]ed that the ‘one ch1Td who

‘;recogn1zed a few "book” words was also the ch1Td who moved to Stage II»

".> TIt is: concluded that the one ch1Td who coqu recognlze words from the

_A551sted Read1ng Inventory had been somewhat exposed -to read1ng This

‘1°Lgexposure may- have been from shopp1ng, tr1ps, watch1ng T V 5 and parents?‘ -

"ﬂ‘or oner brothers and s1sters read1ng to her : It 1s h1gh1y 1mportant ’

7’ﬁ;that Tow soc1o econom1c parents understand that read1ng occurs from
many 1nforma1 methods These 1nforma1 methods may prove h1gh1y effec-

: t1ve in heTp1ng the1r ch1Tdren Tearn to read

The Exper1menta1 Grogp and the ControT Group

”'. The exper1menta1 group made greater movements through Mason' s

. fStages of beg1nn1ng read1ng than d1d the controT group as ev1denced by

tﬁgpa Chi- square stat1st1c A Ch1 square vaTue of 30 78 at the 01 TeveT

unrofof s1gn1f1cance 1nd1cated a s1gn1f1cant d1fference in: the read1ng stage‘

’firmovements between the two groups ' Twenty Six- ch11dren moved upward in

| ﬁd_fthe exper1menta1 group wh1Te onTy three moved upward in the controT :’FV

-é:'group Fourteen ch11dren 1n the exper1mental group moved through aTT

o fiof Mason's stages; wh1Te none of the ch1Tdren 1n the control group ‘ f, o

'ifmoved,throughsMason s.stages It s concTuded that the exper1mentaT



-'.‘group made greater galns because they were g1ven 1nstruct1ons in the

: ;curr1culum descr1bed 1n th1s study, and parents used ass1sted read1ng

C o with the1r ch11dren at home The control group was not g1ven 1nstruc-

t1on in the descr1bed curr1cu1um and parents were not 1nvo]ved in the

read1ng-1nstruct1on'the-ch11dren rece1ved The 1mportant components ofh'”

h’:rth1s exper1menta1 curr1cu1um were that th1s curr1cu1um a]]owed ch11dren;_1'”

to 1earn to read by read1ng, us1ng the1r natura] 1anguage ab111t1es,, f’

"_and 1t 1nvo1ved parents in the read1ng program AI] of whtch seemed to;fﬁ

'be essent1a1 to a successfu] read1ng program for 1ow soc1o econom1c -

E ':urban k1ndergarten ch11dren

"‘Exp1oratory Quest1ons N

Exploratory Quest1on 1 W111 1ow soc10 econom1c urban kwn- o
]idergarten b]ack and whxte ch11dren 1n the exper1menta1 ‘f
";rgroup 11v1ng w1th s1ngle parents move through Mason s
"vpstages of beg1nn1ng read1ng at the same rate as ch11-v

‘dren 11v1ng w1th both parents? ;;"7“"

An ana1ys1s of the compar1son of readlnq stage movements bet—v Gl

| ’1~ween the two groups 1nd1cated no s1gn1f1cant difference in the read1ng jftth“‘

o fstage movements between the two groups as ev1denced by the Ch1 square

1hfrresu1ts A Ch1 square va1ue of 496 at the 05 ]evel of s1gn1f1cance ;5,fltJﬁ>‘ a

' lﬁ}1nd1cated that there was no s1gn1f1cant d1fference in. the read1ng stageff~1f”

"¥~jchanges between the b]ack and wh1te ch11dren 11v1ng w1th s1ng]e parents;f[;@fﬁf'

"frand the b]ack and wh1te ch11dren 11v1ng w1th both parents It 1s con-vf"

“{f5c1uded that 1n th1s study there was no s1gn1f1cant d1fference in the

L T]read1ng stage movements between the b]ack and w ‘te_]ow soc10-- ik

'bih econom1c ch11dren ]1v1ng w1th s1ng]e parents or 11v1ng w1th both s
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panents,:VWhat ddes'appear.to‘makefatdifferenCe is. how muth"time they -

o spend’immersﬁng their»chderen inbreading. ‘ ) | | |

Exp]oratory Question 2: Wil black tow. socio-econoﬁic-urban -

L k1ndergarten ch11dren 11v1ng w1th both parents in the

exper1menta1 group move through Mason's: stages of be—
'g1nn1ng read1ng at the same rate as- wh1te 1ow socio-
'econom1c ch11dren 11v1ng ‘with two parents7 .

The pre-test and post- test read1ng stage results 1nd1cated no s1g-

en1f1cantd1fference 1n the read1ng stage movements between thetwo groups

'It is conc]uded that race in th1s ‘study was not a dom1nant factor in

the movements through Mason S, stages ~ The 1mportant factor was the

curr1cu1um'descr1bed in th1s study It a11owed 1ow soc1o econ0m1c

o ch11dren the opportun1ty to use the1r natura] langauge ab111t1es

and enlisted the awd,of parents_usqng assisted nead1ng_1n the:nome.:'
The mere fact that adehi1d'1ives witn»bothtparents,‘black on white,
does not necessarily mean that the chi]d'thT Tearn to read. What is
important is‘how‘nuch time is spent with the»chi}d‘inllearning.aetivi-
ties and in assisted reading. These Tearning activities may.occdr while
- shopping, at mea]ltime, at piay or‘wni1e reading a story or.nursery
rhyme at bedtime. | |

t»Exploratory Questidn‘3;»vAre Mason's stagesfoffbeginning:readingtg‘

’ Va]1d? . ) S . | . '

}. Based on pre test ‘and post test results and the stat1st1ca1
~analysis of the results, Mason s stages of read1ng appear to be valid
for-m1dd}e class children who have -Tearned to read prior to enterwng ‘

school.  Low socio-economic children would need the: curriculum described
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vj1n thws study 1f these ch11dren are to move through her stages of be- o

"g1nn1ng read1ng Results 1nd1cated that the contro] group who d1d not f

-,receave 1nstruct1ons in the curr1cu1um descr1bed w1th parenta] 1nvolve- i

’mental group, after rece1v1ng 1n t e currtcu1um surpassed

‘ther m1dd1e c]ass group 1n beg1nn1ng read1ng ach1evement It 1s con- ng'

"',c1uded that a1though Mason s stages appear to:he‘va]1d for some ch11dren,v
- 1t is apparent that the control group was not ab]e to progress through l
"her stages Th1s study d1d not prove or d1sprove the va11d1ty of Mason s}f-'

stages of beg1nn1ng read1ng

:Add1t1ona1 Exp]oratory Quest1ons Ralsed Dur1ng the Study

,LQuest1on 1 W1]1 black 1ow soc1o econom1c ch11dren in the |
| | exper1menta] group move through Mason s stages of
beg1nn1ng read1ng at the same rate as wh1te 1ow soc1o-1&
» econom1c ch11dren7 | | » v‘ o |
- ; An ana1ys1s of the read1ng movements between the two groups 1nd1-f,

‘ cated no s1gn1f1cant d1fference 1n the number of read1ng stage move-" :

7'3ndments between the b]ack and wh1te ch11dren as ev1denced by a Ch1 square

fstat1st1c A Ch1 square va]ue of 00342 at the 05 1eve1 of s1gn1f1- i.

"fﬁcance revea]ed no s1gn1f1cant d1fference 1n the read1ng stage movements

;'f.or the ch11dren s understandwng ijread1ng »flt 1s concluded that race
L h,ln th1s Study was not a s1gn1f1cant factor 1n read1ng stage movements
:‘uramong urban Tow" soc1o econom1c ch11dren A more 1mportant factor was Q L

_ithe use of the curr1cu1um descr1bed 1n th1s study that 1nc1uded the

-'vuse of parents u51ng ass1sted read1ng in the home j’
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Question 2: Ni]]-b]aCk-Tow,SOCio?eeonomic‘chi]dren»]iving with
| ‘single parehtsfmove_thrqugh Mason's stageS'at the;same"
rate as white children living withvsingle.parents

An ana]ys1s of the number of children's " read1ng stage movements
between the two groups revea]ed that there was no s1gn1f1cant d1fference
in the reading stage movements»of children 11v1ng with black single
parents and children living with white‘sihgle perenfs. A Chi-quaﬁe'
value of .6041 at the .05 level of significance indicated that there
was he d{fferenee-in‘the chf]dren's reading stage movements between
the two-groups.: If is concluded that there was no significant difference
in the'study'in the reading stage movements between the bleek Tow socio-
economic children 1iving with single parents and white Tow soc1o econom1c‘
| ch11dren Tiving w1th single parents 1t seems 1mportant that parents .

of both races participate in-the schoo] s read1ng program and use assis-

ted readlng with the1r children in the home.

Conclusions and ObSefvatidns |

Based on the'findings‘of the present study, thelfo116wing,cqn-
e1usfehs and observationsbarevﬁresentedi | : |

1. ‘Low.socio-ecqnomic*urban}kindergarteh ehiidren-can learn to
,readvas we11 as*ﬁiddie CTaSS'cHﬁldren*if fhey are:given‘é 6urr1cufum .
‘that ut111zes the1r natura1 1anguage ab111t1es ‘and Darents are using
assisted reading 1n the home.- These conc1us1ons are cons1stent w1tn:
the suggestlons made by Goodman, Burke,‘and Shermanf(1974),'Watson
(1970), and Hoskisson (1980) who suggested that a good reading.curri- '

N culum'shbuld utilize the meaning cue systemsjthat children already



'»possess;; These cue systems,involvevtheiphono1ogica1; syntactic;vand
t:semanticbnatura1 systemsdthatlthttdren a]ready possess and continue'v“
‘to deve1op' Phono]og1ca1 and: graphophon1c cue systems were ut111zed
Lhthrough the use of 1etter |1am1ng in words Syntact1c and semantic
 cue systems were ut111zed by the use of 1anguage p1ay in ora] context,
': and all three cue- systems were ut111zed in ass1sted read1ng
e 2. Parents part1c1pat1on in the read1ngprogram through the
use of>assastedvreadjng workshops,and the use of asswsted'read1ng»in
| ;‘the home:seems to}haye_a.tremendous,impactuon the reading.achievement
1 ot thealow'socieeconomtc urbanfkjndergarten'chi1dren'in this'stndy.
o This isiev{dénced-by the number“ofvchildren'wh0>came to school asking
| for some one to 11sten to them read and the read1ng performance of those
dch11dren whose parents attended workshops ' Some 1ow soc1o~econom1c
'parents be11eved that they were not suppose to teach the1r ch11dren to
‘read Th1s was ev1dent by the statement made by one parent dur1ng an
'fass1sted read1ng workshop,‘who stated "1 thought I was suppose to 1et

: the teacher'do the teach1ng When did the teachers change the1r m1nds'"_

.:‘Th1s statement is cons1stent w1th Hosk1sson (1980), who noted that at

- one tlme parents and teachers alike were not al]owed to teach k1nder-
1:garten ch11dren to" read |

These f1nd1ngs are also cons1stent w1th Artley (1975) Bre111ng
' (1976), and Vuke11ck (1978) who- found that ch11dren whose parents part1-rtx

' c1pated 1n ‘the schoo1s read1ng program ach1eved greater read1ng ga1ns

" The f1nd1ngs related to parents us1ng ass1sted read1ng w1th the1r ch11—. ’

'"rrdren 1n ‘the "home are a]so cons1stent w1th Hosk1sson (1980) ‘who sug-

!_.gested that low soc1o econom1c parents can help the1r ch11dren 1earn



7 _g]“should not

C‘Lto read by us1ng ass1sted read1ng w1th thexr ch11dren 1n the home

3 Some m1dd1e c]ass ch11dren 1earn to read before they enter

| ’sjpreSchool Th1s was true of Mason s m1dd1e c]ass ch11dren who made more

"}progress before enter1ng schoo] than they d1d wh11e 1n her curr1cu1um

' Some m1dd1e c]ass ch11dren ]earn to read before some 1ow s0cio- econom1c

i~ch1]dren because of the f011ow1ng reasons

M1dd1e c]ass parents prov1de more exper1ences for :

:_pfthe1r ch11dren, 1ow soc1o economlc parents can 't afford to prov1de as .j.v'-h

many exper1ences for the1r ch11dren

71'”b M1dd]e c]ass ch11dren read to the1r ch11dren, Tow ;iv_;fffj_f -

) soc1o econom1c parents are unfam111ar w1th the appropr1ate books to buy
| | c.t M1dd1e c]ass parents part1c1pate v1n the schoo1 s

[;. program, 1ow soc1o econom1c parents wou]d 11ke to but be11eved that they

*fjma1 methods of teach1ng the1r ch11dren to read such as he1p1ng the1r a

’.;ch11dren 1earn to read 1abe1s 1n stores and s1gns on h1ghways, 1ow soc1o— S

‘econom1c parents may not use th1s 1nforma1 teach1ng method

M1dd]e c1ass parents beg1n read1ng to the1r ch11-

';adren 1ong before they enter schoo] 1ow soc1o-econom1c parents wa1t L

"ni,fjuntll the ch11d enters schoo] before he1p1ng them

Low soc1o econom1c ch11dren shou]d be 1mmersed in read1ng at

,an early age preferrably before the age of two When thlS 1mmers1on

i 1n read1ng occurs at an ear]y age, read1ng sh0u1d not be a prob]em when L
{vi ithese ch11dren enter schoo] and rece1ve formal read1ng 1nstruct10n

| ’ff'4 There was no s1gn1f1cant d1fference 1n movements through :hﬂﬂ""'

d M1dd1e c]ass parents take advantage of the 1nfor-:' o
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':haMason S stages of beg1nn1ng read1ng between bTack and wh1te Tow soc1o—-:d

‘:beconomtc k1ndergarten ch1Tdren T1v1ng w1th s1ngle parents and ch1ldren ;37'”

"AjT1v1ng w1th both parents The fact that ch1Tdren bTack or wh1te T1ve

o w1th 51ngle parents or both parents was not a factor in th1s study The::’-”7 .

'_-d'read1ng progress made by ch11dren of both races whether 11v1ng w1th a

) s1ngTe parent or w1th both parents depends on parenta] part1c1pat1on 1n-dfiftfov,.

’ the schoo] s read1ng program, the amount of t1me parents spend w1th the1rv” ?dv.“

';f_ch11dren and how much parents read to the1r ch11dren These flnd1ngs

vﬁf:?are supported by BToom (1965) Gentry (1972) Bre111ng (1976) and -

T"f Hosk1sson (1980) who aTT sugg‘st‘d that urban Tow soc1o-econom1c parents :

vx‘irf'must spend ttme w1th the1r chtTdre .

TTh1s ttme may be used at meaT t1me,*"

f;;at pTay, wh1Te shopp1ng, and 1n read1ng=s ories and rhymes to the1r o

'f-fch11dren Many of the parents'1n.thh

' *dabout th1s read1ng program once the1r ch11dren began to read Th1s was~

' “a“]fev1dent by one man who attended the second read1ng workshop He stated

'f:"It Just so happens that I was off from work today, but I am sure some "
Qone w1TT be here w1th my ch1Td for the next one " In add1t1on one of

Tdthe ch11dren who had JUSt f1n1shed read1ng a. book 1ndependent1y Tooked

. fff at her mother and sa1d "That 1s good read1ng for 2 f1ve year on don t -

,study,wecam_?very en_hus1ast1c jfu"“‘7"’”

| j“you th1nk " ATT of these statements are. ev1dence that Tow soc1o econom1c.]>f

:'af,;parents appear very 1nterested 1n he1p1ng the1r ch11dren Tearn to read

V”"*vfﬂfand the ch11dren appear t° e“JOy 1t

‘5 There was no s1gn1f1cant d1fference in the movements through o

""‘*}Mason s stages of beg1nn1ng read1ng between the bTack ch1Tdren T1v1ng

"‘“3w1th both parents and the wh1te ch11dren 11v1ng w1th both parents Race ,

ri*vd1d not appear to be a dom1nant factor 1n the read1ng achxevement of
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 these Tow sotio?eoonomic kindergarten children. A more important fac-
tor was the use of the curr1cu1um as descr1bed in th1s study and hav1ng

parents use ass1sted read1ng in the home
-(vSummary

Based on  the research generated from this study, it appears that
- low socio- econom1c ch11dren when g1ven an appropriate curr1cu1um that
fjnc]udes parental 1nyo1vement through the use of ass1sted reading can-l'
.1earn to read as well as‘midd1e,c1ass children. It seems that parents
'have.a~tremendoue.inf1uenoe‘on’the_reading sucoess of Tow sooio-economibv
.l_»'children; Thts:researcher highly recommends that. Tow socioeeconomio
‘parents becomedactive particfpants‘tn the school“s reading orogram'and

?v_most of all, that they read to their ch11dren before they enter school |

- The success or fa11ure of ]ow soc1o economic children. 1earn1ng to read

dwe]lrmay depend on whether or not parents assist their children with R

reading in the home;_
Implications for Instruction

__'The implications for instruction as a result of thi$ study'may ;
be summarized as fol1ows:

1 Read1ng shou1d start w1th and build upon the natura1 1angu-

' ':fage ab111t1es, 1nterests, and exper1ences of the learner

2.7 Children shou]d be presented with a curr1cu1um that allows
Tow éocio-econom1c ch11dren to use the mean1ng.cue systems descr1bed*byﬁ‘
Goodman Burke, and Sherman (1974)

3.’ Ch11dren shou]d be 1mmersed in- readlng _Parents should use.
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shou]d use ass1sted read1ng at home and he]p teachers 1n the read1ng pro-"

gram at 'school. e 'v 4 | o |
4, Ch1]dren shou]d be presented w1th a varwety of act1v1t1es

to 1nc1ude 1etter and word games, poems, rhymes, r1dd1es and stories.

15}. Ch11dren should be exposed to a c]assroom where the prxnt .

?};15 used 1n context and not 1n 1so1at1on v S _

| 6. Ch1]dren shou]d be aware of the pr1nt found in the k1tchen,'

d'on restroom doors, 1n supermarkets on streets and on h1ghways

“ ' 7;' Ch11dren shou]d Tearn that 1etters make words and words

make sentences The teacher should start w1th the words that are most o

"h mean1ngfu1 to the ch11d, such as h1s/her name. | |

| | 8.. Ch11drenfshould beg1n readtng-w1thvstories,‘familiarvwords'j

in their environment and then move to letters in words.

. Imp]icatiOnsfforVFurthen Research

o The use of th1s curr1cu1um has generated the fo]10w1ng quest1ons L

A';"for further research: e |

| f 1. Are there. other stages of beg1nn1ng read1ng that could have
been 1nc]uded in Mason s stages? ,

» 2. What effect wou]d the curr1cu]um 1n the current study have
'fhon the read1ng achlevement of m1dd1e c]ass ch11dren?’s7‘

3. What effect would th1s curr1cu1um have on the read1ng

'hdaachlevement of ch11dren from: both 10wer and m1dd1e class.

4, Nhat effect wou]d th1s curr1cu1um have on - the read1ng
ach1evement of low soc1o econom1c ch11dren for an entire schoo] year?

5. What'wou1d be the effects of a wr1t1ngacomponent:added“to



‘a‘of 1ow soc1o econom1c b1ac

’ff%ut,f: 6. WOu1d there be a d1fference 1n the read1ng stage movements 1t;~ TR

_‘fnd wh1te ch11dren us1ng a 1arger popula- ffv'

' 'j,t1on and. the curr1cu1um descr1bed?g;\yf];;5;,*1g;<,"

' 7 WOuld there be-a_difference ‘in: the read1ng stage movements A

: ;‘vbetween chl]dren 11v1ng w1th s1ng]e parents (b]ack or wh1te) and ch11—: -

' "»;:_dren 11v1ng w1th both parents (b]ack or wh1te) us1ng a 1arger populat1gn:.,7‘3'

~and” the curr1cu]um descr1bed?'
8 What wou1d be the effects of" th1s curr1cu1um w1thout
Aﬂyparental 1nvo1vement7 | | |

'ég What wou]d be the effects of th]S curr1cu1um w1thout assis-

S ted readtng7

_ 10 What wou1d be the effects of the trad1t10na1 schoo] curr1-~”
1‘cu1um w1th ass1sted read1ng . G
The purpose of th1s study was to determ1ne 1f a curr1cu1um focu—

s1ng on 1etter nam1ng, words 1n context 1anguage p1ay, ass1sted read—~'

o ingy and parents us1ng ass1sted read1ng in: the home would move low soc1o-

“‘econom1c k1ndergarten ch11dren through the same stages of beg1nn1ng
f‘read1ng at the same’ rate as. Mason S m1dd1e c]ass ch11dren The resu]ts ‘:”
of this study revea]ed that the curr1cu1um descr1bed 1n th1s study d1d
aumove the 1ow soc1o econom1c children in the exper1menta1 group throughﬁ
'meason s stages of read1ng and at a greater rate - The researcher-was
-overwhe]med by the enthu51asm of the ch11dren, teachers, and parents
’arter these ch11dr°n began LO 1earn to read It was a wonderfu1 ex- "
tperience to watch some of these 1ow soc1o econom1c ch11dren begg1ng
'someone to 11sten to them read As a resuit of th1s study, the re-

searcher fee]s a great sense of persona] sat1sfact1on and- profess1ona1;



98 -

growth and,afn increased desire to continue to do research in the area

© of reading.
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Mason's Three Stage Criteria for Beginning
Reading (Middle and Upper Class)

I. Context Dependency: The child is shown the piéture and the word.
The child is asked to name the picture and
say the word.

Pizza Hut
Jello
Woolworth's
MacDonald's
Aap
Aqua Fresh
Raisin Bran
Campbe]1 Soup
Ke]iogg‘s
Montgomery Wards
Potato Chips
Boo-Berries

. Vegetable-
“Milk
Soap

CII. Visual Recognition: The child is asked to say the words without
‘ pictures.

Mom
- Dad
Yes
No |
Stop
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II. Visual Recognition Con't.

-Go
In
Dog
Girl
Boy

III. Letter Recognition: The child is asked to give the beginning
' ' sound and then pronounce the word.

C-at
B-us
D-o0g
H-at
M-et
M-ad
C-ake
N-ot
C-up
G-ot



 APPENDIX B

Mason's Three Stage Criteria
Pre-test and Post-test for Beginning
- 'Reading (with modifications)
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II.
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Mason's Three Stage Criteria Test.

Context Dependency:

(with Modifications)

The is shown the picture and the word and
the child is asked to say the picture and

the word.

Middle and Upper C]ass

Pizza Hut

Jello
Woolworth's
MacDonald's
Ag&P

Aqua Fresh
Raisin Bran
Campbell Soup
Kellogg's
Montgomery Wards

Potata Chips

‘Boo Berries

Vegetable
MiTk

- Soap

Visual Recognition:

-The: ch11d is asked to say the words without

 pictures.

Child's Name

*Mom

Dad

Yes

~ Middle and Upper Class

Modifitations

Pizza Hut
Alphabits
K-Mart
MacDonald's
Belo

Aqua Fresh
Raisin Bran
Campbell Soup
Kellogg's
Zayre's
Peas

Beans
Vegetable
Milk

'Soap

Current Study .

'"Child”s Name

Mommy

~ Daddy

Yes
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1I. Visua]bRecognitfon Con't.

No- R No

Stop - o o Stop
Go ’ Go
In _ In
Dog ‘ : ' Dog
| Girl Girl
Boy » Boy

ITI. Letter Recognition -Child is asked to give beginning sound and
then pronounce the word. )

C-at C-at
B-us : | B-us
D-o0g : D-o0g
H-at bv _ ‘H-at
 M-et - 1 M-et
M-ad | M-ad
C-ake ‘ C-ake
N-ot | - N-ot
C-up | , -C-up |

G-ot =  G-ot
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Mason s Three Stage Cr1ter1a Pre- test and: Post test
(w1th Mod1f1cat1ons)v.

| s .v, R "]' o : . .

'f.TeeChek"' s }.t - U d, Single Parent’;__;‘ Parents
© Birthdate — SRR T

. Pre- Test . Ppost-Test

December ‘ o Apr1]
‘Mésonis*Three Stages of Beginning Reading
Stage_I, Context Dependency - Thech1]d1s shown the p1cture and word and:

asked to nhame the p1cture and say the word.

Picture (labels)  Trial 1 TIrial 2

1. Pizza Hut

.~ Alphabits

K-Mart

MacDonald's

. Belo

Aqua-FresH'

. _Ra1s1n Bran .

Ke11ogg s g"ll

.',Campbe11 S Soupi

O“Qtoo'\lioim#‘wl\)

.’-Zayre :
1. Peas 7
t12.“Beans
13.'sVegetab1es

. Milk

. ——
~
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15. Soap

Stage II. -Visual Recognition - The child can recognize any words without
pictures or labels. (Reader Words)

Hords Trial 1~ Trial 2
1. Mommy
2. Dog
3. Stop
4. Daddy
5. Yes
6. No

7. In

8. Go

9. Boy
10. Girl

Stage III. Letter Sounds - The child is asked to give the beginning
sounds and pronounce the words.

Words Trial 1 Trial 2 Words Trial 1 Trial 2

c-at m-et
b-us h-at
d-ay c-ake
s-at c-up
m-ad g-ot

Non-Readers - Child does not pronounce any words.



"1.h33;SpeéianPte;Téﬁf;am&[Pbéthest

Letter and word Knowledge

_  I{ﬂ,Name of Ch11d :- .fl"fffmf  Y-,::ﬁff“7 Pre test and Post testf5

,‘:5G1ven magnet1c 1etters ch11d 1s asked to make own- name after
]'exper1menter does 1t once I R ¥

© - can make h1s/her name

"maOrder 1n wh1ch 1etters were p1cked

’:,Z,QLLetter Recogn1t1on

. ;;Name of leuters ~Given magnet1c 1etters, ch11d is asked to L
SR R ~name thei. : - Ly

: ;'eLetters l;g_fggf c Ta?ng, 05 "L.;,§;ff§;"'

‘ .3:1 V1sua1 Recogn1t1onﬁ'l::ff’ 'e

“WOrdsﬂand‘chtures: Five: p1ctures (Dog, Baby, Cat, Shoe F]ower);
S oo.soso ot ooand five word cards are spread out:on a- '
table. After p1ctures are named, child is
~asked to place each word card next to its
' p1cture Two tr1als are given.

O Words: e Trial 1 Trial2

. Shoe -

S T T A

F1owera‘



APPENDIX C

Pre-Test and Post-Test for the

‘ Assisted Reading

Inventory and Beginner
Books ColTlection
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,Rneefégtaandkpo§f~tests:"1 |

Books used for the pre- test and post test Ass1sted Read1ng Inventory
- Random: House Pub11sh1ng Company e s A

S :PnefteSt anngostAtest{andHTeaChingf?g ;

B fi)"Goﬁ, Dog 6ot e
‘;12).~The Cat in the Hat Pages 1= ]0

3) Green ggs and Ham,-PaseS»»tHO g

o Post Test1ng Books M'IHC“
1) ;Mr Brown Can Moo Can You > Dr Seuss
v?Z}C‘The Foot Book Random House Pub11sh1nngompany
»fQCZS)Cnye Book Random House Pub11sh1ng Company R
lli;a);Qaqz Dog Go ;) Random House Pub115h1ng Company ‘,BTV
v‘ffx£$)"CThe Cat 1n the Hat Random House Pub11sh1ng Company

'jls)vfGreen Eggs and Ham, Random House Pub11sh1ng Company i




o 11.7‘

Assisted Reading
Books for
Pre-Testing.
and -
Teaching



* ASSISTED READING INVENTORY

' Directions: Circle the words the child is able to recognize without
o help. SR DR S TR v

MName - Date________MNumber of Hords
"~::The"catiin~the Hat

. The sun did not sh1ne
”It was. too wet to p]ay
nigSo we. sat 1n the house
a]] that co]d co]d wet day
: I sat there w1th Sa11y
ﬁf‘eWe sat there we two
| ;~Andz; sajd "How 1 w1sh
: fweehed"someth1ng.tqedo§“ i i~;' j
“ﬂr}Too wet to go out ki o
and too co1d to p]ay ba]]
',  Sovwe‘set'jn;the_house;
S We d{d~ho£hing”af 5115
'1»350 a11 we cou]d do was |
to S1t'“ S1t’ S1t' S1t"'
'uAnd we d1d not 11ke 1t
B Not one. 11tt1e b1t
t‘“T;And then someth1ng went

= ffBumpv How that bump made us Jump
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Name _ Date _ Number of Words
Go Dog: Go!
Dog.
Big dog.

Little dog.
Big dogs and little dogsf
Black and white dogs.
"Hello:" "Hello:."
"Do you like my.hat?"
"I do not."
"Good-by'" Good-by:"
One 1ittle dog going in.
Three big‘dogs going out.
A red dog
onba blue tree.
A blue dog ',
on a red tree.
A green dog
\ ona yellow tree.
B Some big dogs
and some 1ittle dogs.
Going around |
in cars.
A dog out Qf a car.
Two big dogs

 . going up.
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One Tittle dog
gding:dowh;'
One little dog
going down.
The green,dog
is up.
The ye11ow dog
15 down. |
~ The blue dog
is in.
‘ The’red_dog‘
is out.
One‘dog up
on the house.
~ Three dogs down
inlthe Water-
A green dog
‘over a tree.
A yel]oQ ddg
under a tree.
Two dogs
~ in a house
- on a boat |
‘ihvthe wéter. -
A‘dog over the water.

- A dog undér;the-waterQ
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Name , Date  Number of Words

- Green Eggs and Ham

I am ham. :
I am ham. |
That I am - Ibami
That Sam.— i émf.
Do you like
 Green eggs and ham?
I do not Tlike them,
Ivém'— I-am |
I do not like
green eqgs and ham.
Would you 1ike them
'vheré of there.
I wbu]d not Tike them
here or there.
I would not 1ike them
anywhere. |
I do not like -
_ green eggs and ham.
:: I do not‘]iké them.
I ah -1 am.
‘w¢u1d'you~]1ke»them '
in a house?
,wou1d you 1ike them

with a mouse?
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: ddznot Tike them
in a house.

do not Tike them
with a mouse.

do not 1ike them

: uhere'or there.

do not Tike them
anywhere.

do not like

green eggs and ham.
do not like

Sam - I am.
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| BOOK COLLECTION -

'?gBeginners BonsfSenjes?;Random;Hbu3eanb1iShin9"Cdmbaﬂy.f1 L

- Titles:

Book1e House

'n;',Book of Riddles ‘-T~

I Ten App]es on Top

| “;Bar, Bar

’Sam and. the F1re F1y

‘AI W1sh That 1 Had Duck Feet

*The B1ke Lesson eff -

”1“The Cat in the Hat -

thhe Cat 1n the Hat Comes Back

fStop That Ba11

'f»i”The»B1rd Nest

H"'-Cowboy Andy

>”.“7Summer,

*‘,H.L1tt1e B]ack Goes to the C1rcus :fd”

:Green Eggs and Ham Ev

;, Hand Hand F1ngers Thumb
AB c ' R

d?v;fL1tt1e Turt]e s B1g Adventure

?,dgHop on Pop U

| ”:1;L1tt1e B1ack Pony

‘1F1sh Out of Water

- One F1sh Two F1sh, Red F1sh B]ue F1sh



s

T1t1es Con' t

Robert the Horse

 The K1ng, The Mice, The Cheese

Are You My Mother?

Bears On Wheels f

',f The Early B1rd

vThe B1g Jump

~ - Big- Honey Book

' Book of Laughs

fI Was K1ssed by a Seal at the Zoo )

‘Ten App]es on qu :
| fThe Foot Book

“The Eye Book
Go Dog Go

Mr. BroanCéngM§o Can You
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Post-Test 'B‘ooksb



126

Name o Datéay-f' : i]Number‘bf Words

~ Mr. Brown Can Moo!

~0n, the wonderful things
- Mr. Bernféén dof.b |
He can go Tike a cow.
He Can:gb Mdo'Mbo;.
Mr. prﬁn‘can do it.
How about yoﬁ?' *fi'
.Mr;,Brbwn‘caﬁlBuzz
Hdw about you’
Can you go Buzz Buzz |
" He can go 11ke a cork
Pdpf Pop _ B
He can go 1ike ﬁérse‘feeﬁ.“
B WK1opp, Klopp, K]opp .
He can- go EEF :
B 11ke a squeaky shoe
_ He can- crow 11ke a rooster ;;;
E f‘Cock A- Dood]e-Doo
“He~ can go 11ke an ow] _:
| Hoo Hoo Hoo Hoo | o
‘wbvr",'EEK BEK |
vaCock A- Dood]e-Doo :.,



H’Ném655‘“7‘¢*3-‘

Tsi‘:;]éjfu‘

T :¥f ffLéft1fg§tj

f:tﬂgLeft foot.

,‘ foR1ght footti |
A"}}feR1ght footftifh : |
ltttWet foot :

"fftow fqpt

"'eﬁmaBéékffégtti@T;

5ffeLeft foot
{'QR1ght foot

L Feet, Feet’ ; eet

v'f~f1;i]Feet in the morn1ng
; tff, aFeet at n1ght e
';lftLeft foot

t’ﬁfDry foot f"le”‘

‘H1gh foot I

L Bi-étk :-f‘eet. S

."“5‘5. :HOW"many, many LR A

feet you meet
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Name , "Date o Number_of,WOrds
The Eye Book

Eye, Eyes~
My eyes: 
My eyes |
| My‘eyés
His eyes
Wink eyves
Wink eyes
Pink eye
Pink eye
My eyeg
My eyés see.
:His eyes see.
-I‘seé him.
And he sees me.
Our eyes see blue.
Our eyes see red.
They see a bird.
They see a bed.
-Théy see the sun.
They see the moon.
\Theyvsee é fork..
They see a knife.

 They see a spoon.



© They see a spoon..

 They see aman.

~ They Took up poles.
©Our eyes see trees.

| They Took at clocks.

%{fTﬁey 1b§k‘atvbeesg‘bﬁ:15;?:'

L They 1ook at sockS

Our eyes see flies.

 Our eyes see ants. -

| OU”véyésfseéJPink‘Undefpantstﬁ‘f»5".,lf

Our eyes see rings. .
Our eyes see strings.

7;..Tﬁéyﬁséé%many;fmahy;things,5f_:



APPENDIX D

Assisted Reading, Parental Involvement

Source: Dr. K. Hoskisson, 1980
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~ Sequence for parents to use »

E,'jRead w1th the ch11d three or four t1mes per week

'1so1at1on

| SUGGESTIONS FOR PARENTS

'xf;egRead many easy ch11dren s books w1th the ch11d

| h!teL1m1t read1ng to the amount of t1me the ch11d 1s 1nterestedj"b:wh
'hf5o:1n read1ng usua]]y 15- 20 m1nutes at a t1me #v - u
.Have the ch11d read words phrases or sentences as they
'»are read to h1m.¢ Do th1s 1n1t1a11y w1th only one or |
"::ftwo pages of the book Gradua11y increase the nunber ﬁt -
ﬂ' fof oages as 1nterest 1ncreases | _ } e
hf.f;'kRead many books by means of ass1sted read1nq Interests:f'jly
f;'1s 1ncreased by read1ng w1de]y | h “ : -
»;}_fTake notes on the words the ch11d remembers and have

f;f:h1m read those words 1n subsequent books but not in

_h;Ass1sted Read1ng Hosk1sson 3f5f7 e



APPENDIX E

Upper and Lower Case Letters of the Alphabet
Lease Similar in Visual Structure

Soucre: Dr. Rosé Sabdroff, 1980
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Teaching Upper and Lower Case Letters

Ease of Learning (Visually)

Easiest
Cc |
Ss.

Vv

Ww

Xx

1z

Reduced
from full

height to -
half space.

JJ
Kk
- Ppe
Tt

e Uu

Yy

Difference
in position.

Hardest
Bb o Aa
Ff Dd
Hh ' Ee
Ii ' Gg
R M
» Nn
Piece of Qq

letter

omitted. ' Rr
Very

different.



APPENDIX F

| Curriculum Outline
Letter Maming Experimental Group
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Curr1cu1um Outline: Letteh.Naming,:
Exper1menta1 Group

Letter Nam1ng Gu1de

‘ 0b3ect1ves ‘
‘1, Ch1]dren w111 be ab1e to recogn1ze name. and pr1nt the

1etters of the a]phabet through the use of letter: recog--

n1t1on in word 1abels, and the I L1ve In the C1ty A]phabet
Book. ' L | »l | | i
2. Ch11dren will be able to create words us1ng f1anne1 1etters; '
| magnet1c 1etters and other creat1ve mater1als
3;"Ch11dren w111 be able to- use ]etters from the a1phabet

: books to make words to be used 1n oral and- wr1tten»context’

4, fCh11dren w111 be ab]e to make the1r own' Language Exper1ence'

K1ndergarten A]phabet Book

Letter Naming Instructioné

Some of the upper and 1ower case 1etters of the a]phabet w111

- be taught together when these 1etters have the same or s1m1lar v1sua1

vhformat1on ‘Some of these 1etters are Tt Ss Ce, Pp, Ff Mm 00, 15_7

JJ,s Kk, L1, Uu, Vv XX, -Yy, Zz Other upper and 1ower case 1etters w111 ht~

) 'a753be taught separate]y such as Bb Dd

',1'Letter Nam1ng Procedures

1. The teacher w111 wr1te the letter(s) It'onithe_boamd and o

pronounce the 1etter name :
' '.2? The teacher w11] wr1te two t words one us1ng cap1ta1 (T)

and the other us1ng sma]] (t) (Toes, toes)
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»3.7 The teacher w1TT ask aTT ch11dren to f1rst wr1te the two i;-.
h't s and then the two t words Tt Toes toes The teacher -
will accept aTT scr1bb1es | | |
4, :The teacher w1TT po1nt out d1fferences in upper-and Tower
 case t s in the words : . ,‘“ = _
“tfl‘Sgd;The teacher w1TT g1ve each ch1Td the opportun1ty to. po1nt o
- vout upper and Tower case t's in words and TabeTs around
‘the room | ' |

Creat1ng WOrds

6. Ch11dren w1TT make words us1ng fTanneT Tetters, pTay dough -
. magnet1c Tetters and Tetters made from other creat1ve e'¢;

| mater1a]s These Tetters w1TT be used to make words

-’; TWritten and_OraT Context

7. 'Ch11dren w1TT f1nd the t sentence in the1r I L1ve in the

‘ C1ty ATphabet Book The teacher w1TT wr1te the . sentence on -

-‘»the board and read the sentence po1nt1ng to each word ~The .

7: chlldren w1TT repeat the words after the teacher Later, ””__u' '

":':each ch1Td will be g1ven a chance to come to the board and
T‘u:‘read the t sentence ‘ . | : | -

~ Example: T is for t1ptoe.todmake me<feeT'taTT.pdl”p _ v

. 8. pCh1Tdren wiTT be asked to f1nd the cap1taT (bigjjand ToWer"

i case (smaTl) t's in each word | “ Gl .
5 9; 'Repeat the procedure for each palr of Tetters used in the

’uff-currlculum.'



Act1v1t1es for. Language Exper1ence K1ndergarten Alphabet Book

o

. f';'ter t in them As a group, they w111 create a sentence R

Ch11dren w111 use c]ass col]aborat1ons to f1nd a p1cture,:f“'V
“'hword and a sentence for the 1etter t Ch11dren w111 1ook

-around the room and read words or 1abe15 that have the 1et~7':% :

°-’__us1ng some of these words Ch11dren w111 a1so se]ect a

"p1cture that accompan1es a t word and create a sentence j;a
}about that p1cture | | | S |

L Examp]e Ch11dren se]ect p1cture of Toes w1th the 1abe1

Toes, toes

) Ch11dren create the sentence 11_15‘foritoeane;havefonh B

our feet

. fTeacher puts sentences on board to ch11dren 5 d1ctat1on
’hCh11dren and teacher read sentence together as teacher
},po1nts to each word A ch11d comes up and poants to each |
”tword A Ch11d comes up and po1nts out each t _v“' | t'_ ’
.‘:Ch11dren that can w111 copy the sentence 1nto the Languageh,‘
”‘Exper1ence Aiphabet Book If not the teacher w111 repro-:i.*
. tduce the sentence for them 2 R ) o

: Teacher reproduces sentence for ch11dren to take home




~ APPENDIX 6

~Alphabet Sample
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f’,},_'For;the'téttertT_,r:

© Alphabet Book Sample

The ch1]dren dec1ded on a p1cture of a telev1s1on for the 1et-

ter T and they wrote ‘the: words "Te]ev1s1on te]ev1s1on" on the page,tj; h.f

_'In add1t1on they each drew a p1cture of a te]ev1s1on and wrote the»_5fjchhc

‘fo]]ow1ng sentence
| . Th1s is my te]ev1s1on

The p1ctures of the te]ev1s1on varted accord1ng to the type* o

' of te]ev1s1on each ch11d had 1n h1s -or her home Each sentence was; S

p]aced 1n the ch11d s a]phabet book to reread da11y P1ctures and:f L

sentences were made for each ]etter of the alphabet
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bf:ﬁWord'Focnsed'Gnidefﬁf:ﬁ'"“'”

0b3ect1ves

/her name 1n pr1nt

if[i;)‘Each ch11d w111 be ab]e to recogn*je

: 2,_>Ch11dren w11] be ab]e to recogn1ze label words (peas bean), _xliﬂ‘f-.3

Jt?and p1cture words (shoe dog,}cat)

_3}1 Ch11dren w111 be ab]e to use 1abe] words and p1
~ . in ora] and wr1tten context | ‘d : |
1>4;'_Ch11dren w1]1 be ab]e to use anatomy words 1n ora] and wr1t-‘ -

ten context

' NOrd%FOCused‘Instnuctiony ,‘:"
ﬁChi]dren'S'namesvwil1vbe thevtirst\WOrdS”ueedhffLatéf?;thdsi17
A‘ from 1abels and p1cture words w11] be used O
Label WOrds _ b | : S
'Ch11dren w11] br1ng empty cartons and cans from home Each
’ ch11d w1]1 use. h1s or her 1abe11r10ra1 and wrltten context

P1cture Labe]s

'Ch11dren will d1scuss p1cture labels and each ch11d w111 use -

’;h1s/her 1abe1 word 1n ora] and wr1tten context Anatomy words‘ﬁ:'hi,f

Swill also be used w1th the group in ora1 and wr1tten context

-gProcedures“for“WOrd Gronb’b T

Recogn1z1ng and Pr1nt1ng Names

1. The teacher will g1ve each ch11d h1s/her name on-a p1ece 5
‘ of tag board Each ch1]d will be g1ven 1nstruct1ons as

to the correct pronounc1at1on of the name f;fiig



. The teacher w111 g1ve each ch11d h1s/her name on’ a trac1ngv

~ sheet to‘be traceda Later each chlld w111 try to wr1te -

his/her name without tracing papen..:The_teachenbw111 ac-

cept scribbles but‘giveicorhections,

 Label Words -

B

v_The teacher W111 1nstruct each ch11d to br1ng an empty Car;f e

ton or box from home of h1s/her favorite food

Each ch11d w1]1 be g1ven the opportun1ty to use the 1abe15

g1n oral and wr1tten context through the use of h1s/her

’ natura] 1anguage and the chalkboard

0ra1 and Wr1tten -'Examp1e

1.

‘Sally sa1d "I 11ke m11k "
:John sa1d e 11ke beans -

. eThe teacher w111 wr1te on the. board the ch11d S ora1 sen- n,.ﬂ

"tence and»the»nameapf the child speaking. - When a]l sen-

"tences‘are dn“the7board‘ each. chi1d5w111 go~to the~board ;hl"'

| and read h1s/her sentence | Th1s act1v1ty w111 g1ve each

"ch11d an opportun1ty to recogn1ze h1s/her name and the f“‘.ﬁ*x

v.to read th1s sentence The f1rst c]ue is h1s/her own name,fti :

favor1te food in pr1nt The ch11d has two c1ues in trylng j;‘

-and the second c]ue is: h1s/her favor1te food

. The teacher w111 use anatomy p1ctures and words to he]p

: ch11dren learn to use anatomy words:1n oral'andwwhattenv.,"F'

- context.

Examp1e,‘I‘have:twcceans.a Eachdchi1d"w51T betgtven‘thejl o



oppoftunify to chpgsé'a_hakt of'the bbdy, fihd a'picfure’ :
'and'the*wad;“an&juée the'anatOmy wordain:drai and writ-
ten contéXt-(Iihave-twb ears). Chiidren:wi11 élso’be

askéd'té:try to write all of the words. (Thg‘feacherv”

will accept all scribbles).
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‘Sourceil'DeVé]oping3Linguist1c
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' "LangUagewPlay Guide

vbbjectiVesf

1.

~

Children w111 be: ab]e to recogn1ze letters 1earned in words,__

‘through the use of rhymes games, and other creat1ve‘

materials.

. Childhen{WﬁTi;be ab1e'tovcompTete'rhymeSIUSTng’the Mother

‘Goose Rhyme Book.

Children will be able to use position words and noun

subst1tut1ons in sentences

Language P]ay Instruct1on

1.

The. teacher w111 use rhymes and other creat1ve mater1a1s to :"
heTp reinforce 1etters in words.

Examp]e; (P]ay1ng’w1th'Language-‘} | .
B ReinforCing'Letters T, t A111teratiohh-
D1rect1ons - The teacher and children w111 read the verse to’

gether ~ The teacher w111 point to each word as they read

together After 1earn1ng the verse the ch11dren w111 po1nt

out the two Ts, in each word
T1ckey Turkey says touch your toes
'fT1ckey Turkey says touch your toes
Ipuch,your tpes, touch<your>§oes.

’Yiohoh'youh-tbesijiff



e

”Direettdns The teacher w111 use an overhead proaector as an and for3f37f1?ﬂ5"

Li%1n chora] read1ng :

'"vtogether “Each’ ch11d w111 be g1ven the opportun1ty to read‘t'e ;;_

-a]11terat1on atrom he screen The‘teac,er and the ch11dre33w1.t,use',, “

‘- a111terat1on for re1nforcements of 1etters and words 1n contexfr

A111terat1on i

f’v”Amer1can Ants g
0 Bird on bike .
- .Cow in car . RS
. Dog with drum-
" Tephant on eggs
“Fox with fish~
_Goose: with gu1tar
- “Horse on ‘house -
- Indian with ice- cream N
L u;Jugg1er with jack-0' —1antern
- Kangaroo with keys. -
oo 7 Lion'with lamb o
. Moose w1th mask L
~* Nine in their nests
" Octopus with oars: ‘
o7 Penguins in’ parachutes
. Queen with quarter.
R 3Rabb1t on: r011er skates

"Turt]e. t type wr1ter
. Ump1re ‘under umbrelta
s;:w;?Vultur'“w1th v1011n
o Walrus with wig -
" Xylophone for Xmas
L Yakewith yoyoo -
'.fnyebra w1th z1ther

f',:'“fThe Amhabet B°°k o
P D Eastman }b”fﬁ€i3”h b
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- My.Funhy'AnfmaltAlphabetv:*'

. Aa “an A111gator a1m1ng at an app]e R
i Bb»-Bugs batting at'a: basebal]
- Cc a Cat cooking carrots "
~Dd "a Dog diving into a dish
- Ee ‘an:Elephant eyeing an egg "
- Ff ~a Fox fumbling with:a- f]ute
~ Gg a Gorilla gliding in a gondola
~ Hh “a Horse hiding behind.a hill.
Ii" an Ignana ice- ska1ng on an 1gloo
. Kk .a'Kangaroo kicking in karate R
» . L1 -a Leopard learning at the library
~Mm a Monkey making a milk shake =~
Nn .a Nanny .goat nibbling on nails | L
0o ‘an Octopus ordering some oysters
.+ Pp -a procupine playing: the piano..
‘ L;rQq’fQua11s quarre111ng over a qu11t

My Funny A1phabet Book L.f]i”
Buff1ngton ' i

: jB1g A, 11tt1e a, what beg1ns w1th A? ‘ .
’.~Aunt Ann1e s a111gator -‘—"4;}A_E~‘-,- a - A ,'erf’

‘de1g B 11tt1e b, what begins With B?"

"';'f;Barber, baby, bubb]es and_a bumb]ebee P

Bic C, little c, what beg1ns w1th C?

Came] on ‘the’ ce111ngr-w-‘- C --=c -.-d- C

' Big D Tittle d, what- beg1ns with D2

' ~”;Dav1d Dona1d Doo dreamed ‘a dozen doughnuts, and a duck dog, too

;;;ABCDE Sl tlE Eh
o ear, egg, e]ephant e e E
‘j~B1g F o o

11tt1e f

Fomef-- _,F

.5d‘LFour b]uffy feathers
“oon‘a F1ffer—feffer-feff

'ABCDEFG



~ Goat, giri,
. G-g-G

s

400 900 goggles

a7f55e1ection'frbm“fofSeUse'é'ABC_15“7 o

ﬂaeSe1ections_frdm'The;compTeteiNonseﬁse.cf Edwaﬁaipé;rf;;&,;:\ -

 Nice in sidy G
'App]e P1e L

A‘was once an app]e p1e,

Pidy
o Widy o ‘
‘T1dy ARURRE
- Pidy-

F wes once a‘11tt1e f1sh

Fish:
. Wishy P
Squ1shy
, Fishy
In a Dishy

Little Fish*'

. ;;hame |

: and a]]ows the ch1]dren to comp1ete th

H ‘was. once a 11tt]e hen,‘i

Henny

- Chenny

~ Tenny

Henny
Eggs = any
Little Hen? *_

T was once a 11tt1e thrush

’f-‘Hushy

fBushy

'Thrushy

) Thrushy

fﬁv,'F11tty ~ Flushy -V,’7
S L1tt1e Thrush' ‘

R was once a ]1tt1e rose,. .

Rosy. =
Posy'\"

“Nosy
" Rosy .

~Whaly
~"Scaly.

.:B1ow-<-y - grows-y
.ef;L1tt1e Rose.

W was- once a wha]e,,v

Shaly:

Whaly

'ﬁg‘Tumbly—ta11y .

M1ghty wha1e.i19-"

Teacher reads a rhyme to the ch11dren

-Lthrom Did You Ever See ‘;-.5 L

. D1d you

~-Did you
Did you

- Did.you
rq‘D1d you

ever seei
ever see
ever see
‘ever see.

'.fgech11dren to- subst1tute the1r rhymes
D1d Youf

a
a :
a
a
a

ever‘see' £

e;rhyme

Ever See7 '

fsna11?i, i
:sheep?f-z 7}9? )
crow? Ll
shark?
goat? .

The teacher stops short

The teacher»encourages -ﬁ__f_uif-”

f;;l.sa]]? L
. . sleep?

. -”rQw?
C.o. float?2 .o
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.giraffe?
yak? .
“hawk?
cat?
“deer?

~ Did ydufeVer.see;

~~ Did you ever see
Did .you ever see
‘Did you ever see’
‘Did you ever see
Did you ever see
Did you ever see a fish?
Did you ever see a snake?. -
Did you ever: see. a book?

R mvm~m‘w_wjm<m

,_;Wa}ter Einsel

V.v'SeTectionS‘from Time forva’Rhyme  717

Do you know a word

That rhymes with TREE? -

Turn the page-
- And you shall see
It S ME ME ME!

'T,'_VCan you: thlnk of a word i
- That rhymes w1th HAT? '

w  __I know- a word _
L It is. ;,;.111
CAT CAT CAT‘ ‘ '

51'What word: do you th1hk :

}'l*:Perhaps the word is. ..
FOX' FOX FOX. .

 '};2Let s tthk of:. a Word
* " Torrhyme with PIE.

~I'm sure the word:is . . .

SKY SKY SKY!

"Let{sjf{ndfa word -

That rhymes w1th’zoo.:vvv'

'x5 ‘Just take a- peek
It is q‘.'. .
YOU YOU YOU'

";ffWhat 1s a word '
©  To rhyme: with SLED’
".I know, I know, it is-
BED BED BED'"*

E11en Wa1k1e* ’

crocodile? . .

) ;,']augh?~s

crack?

. talk? -
. bat?

. Steeh? v 
. osmile? .

. wish?
. bake?
. - end?

i11 rhyme with. Boxv_afi?“““



Complete the rhyme

vers Smutter 11kes bread and ”};h‘ttf”btvf;;f(BUtter)fa,,vv-"

Mr. Sam likes bread and 1“1 0 (ham)
“Mrs. Savey likes bread and _ . (gravy)

Mr. Wilk 1ikes bread and -

\ (

Mrs. Bunny likes bread and - . . . o /

Mr. Loop Tikes bread and .I_§50up)
v - |

Mrs. Keese Tlikes bread and
Mrs Neat ljkesubreag and

T1me for Poetry L
Evelyn Beyer Arbuthnot

~ The teacher and the ch11dren w111 read fun words 1n poems
n Directions: The ch11dren w11] 2k
| T. say each verse: together ora]]y unt11 ch11dren know the
}erMe,»*'s" : RN .
2. act it out together,  .’ |
put the words on a 1ange chart that the group can see
po1nt to each word as a]l read together, |

p01nt out 1nd1v1dua1 letters that they recogn1ze,

oo B~ W

after severa] "read1ngs," have children come. up one at a

t1me.and cup w1th;two hands_words that. they recogn1ze.'

Examples of‘Fuanoemsf v
Song of the Tra1n -

C11ckety c]ack
Wheels on the- track,
‘This is the way -
‘They beg1n the attack
-Click-ety-clack, =
.+ Click-ety-clack,
0 Click-ety, c]ack ety '
~.Click- ety
Clack - ‘



Q“fC11ckety c1ack
.~ Qver the crack, P TRt
.~ Faster and Faster, L
. 'The song of the" track
~ Clickety-clack,
~.Clickety-clack,
- Clickety, c1ackety,-
S .ﬂC]ackety .
- ﬂClack

vDav1d McCqu‘_v  $£7j¥   ; .ﬁf_;¥; ﬂ'5>’""

‘z“H1991ety, p1991ety, popt:

- The. dog has- ‘eaten the mop :

" The pig's in a hurry, q,,,-ff*faj't
7 The cat's.ina flurry, -
'I_e'»H1gg1ety, p1991ety, pon

Nursery Rhymes for Chora] Verse
Montresor “ R R

_ ‘H1ckory, d1ckory, dock
. The mouse ran up the c]ock
. The clock struck one;
-~ The mouse ran down, -
: r)~rH1ckory, d1ckohy, dock

Nursery Rhymes for Chora1 Verse  §*5;17”iv
Montresor SN - o
JUmP Or J1gg1e :

;’ fFrogs Jump ST T
lif;Caterp111ars hump T

 orms wiggle -
. Bugs jiggle .

"iv,.f’Ra551ts‘h¢b'f
- Horses clop

e gSnakes s]1de .
R ;VSea‘gu1]§ glide




 Puppies bounce
L ;,KittEnS‘pounce x
- '71L1ons sta]k -j’ 

‘ i.gBut -
,ejI wa]k' s

T1me for Poetry S
Eve]yn Beyer Arbuthnot

Se1ect1ons from "I Can t i Sa1d the Ant i

"1 Can t;v" Sa1d the Ant

u”.;“I was’ tak1ng a wa1k :
" "When I heard a loud clatter
- I 'rushed<into. the kitchen
.,To see what was the matter -

V?vThere on the f1oor S

.~ With the tea" pour1ng out

v Wasa cracked teapot.
lfﬁ;thh a broken spout SRR

""Nhat S a]] the c]atter’" {);f;jn:jfw,aSkedythe_pTattér;,; R

"Teapot fell," = = = ' “said the dinner: be]] v
- "Teapot. broke,"f‘!'i s o said ‘the art1choke
']"She went kerplop‘""‘ K oeosaid ‘the mop

‘ "Is she dead?". ‘i*rg‘-'# S -"asked the bread;f; o

"Just.a break," . .. said the steak. - -
"Broke her spout,™ .. o e trout.
A f1ne fett]e,"“L._ﬁ]f_, ._;kettlé;ﬁj,_u

R "Alas,",*f' * f_ - safd the glass,
"What a Tife," " o said the knife.:
~ "Push her'up," o oo v said the cup.
CMvcan't," o e . Zfsand thevant

Tlme for Poetry g
Eve]yn Beyer Arbuthnot 1;1)
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Activities to Teach Position‘wads

. Source: DevepringVLihguistic Awareness
in the Kindergarten '
- Dr. Rose Sabaroff, 1980
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. Acti‘vi’tie‘s for Téac’ﬁin"g‘tPositio'nwo‘rds -

H ’:1. Make a c1rc1e on the f1oor w1th a rope : Lo
Have children stand around on the outs1de of the c1rc]e
Ask them to: L . v ,

'*FStep inside the c1rc1e
Step out of the circle.
-~ Go-around the circle. :
 Step away from the c1rc1e
‘Move - toward: the- c1rc1e ’
-Go to-the right. o
Go to the left.

2. Get a big paper carton turned w1th cut s1de down
" Have.children stand around

'~ Give each ch11d a 1arge crayon
: Ask them to :

Put the crayon under the box
on. tog of tj

* near_the bottom i
- next to.
,;;1n the m1dd1e of the top

"’3}TfG1ve children each 3 crayons of- d1fference s1zes
* ‘Ask them to hold up ' .

The 1argest
The smallest

R Do the same w1th other obJects in the room

4. Draw 5 c1rc1es (or squares or tr1angles) on the blackboard
... Call children up one at a time. . :
;Ask ‘them to po1nt ‘to: ‘

':pThe f1rst
“The second
The third

-~ The middle .

The last
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5, ‘Set up a table at the front of the room. Have all the ch11dren on.
~one side of it. Ask them one at a t1me to place an obJect

in front of .
. at the far s1de of
over
“beside
on. ‘ ’
next to (point to one 1eg of table)
on left side
on the right side
between the 1egs
under
above
on a corner

6. Put a child' S name, a h011day, or any appea11ng word on the b]ack- B
' board.

First a 3-Tetter word.
Then a 5-letter word.

Call up ch11dren one at a time and ask them to point to

the first 1etter

~ the last letter
the middle letter -
the beginning Tetter
the end 1etter ‘ ’

Ask them to count the 1etters from 1eft to r1ght

 Teaching the D1sadvantaged Ch1]d
Te1dt S1dney

Positioanord Rhymes

' Sw1ng1ng
to o Sw1ng1ng to the tree top,
. h1gh above ~ High above the ground,
in - Singing in the tree top,‘._
around Looking all around. _
up : © Swinging.up, I fly so h1gh-—'
high ‘Like a rocket to the sky, -

Tike Swinging to the tree top,
, ' Ssee what fun-I've found"

Tony P]ays w1th Sounds s
v,Jane R. Spooner




when I Grow Up

when When I grow up, I want to be

‘as big-as - As big as Father is. .

- as large as  When I grow.up, I want to dr1ve
- : - Acar as. ]arge as his. -

I 11 do th1s “and then do that;:
S I'1T know what s right from wrong. o
~I'11 do the thwngs that b1g fo]ks do -
1 hope it won t take 1ong '

Tony Plays With Sounds
. Jane R. Spooner




APPENDIX [ ’

Ass1sted Read1ng Tra1n1ng
: Sess1ons for Tutors

")S¢0Ecé;z Ass1sted Read1ng Instruct
SRR e Hosk1sson 193




Objectives:

1.

III.

Iv.

158

 Tutor Training Sessions

January, 1981

1. To demonstrate assisted‘reading proéedures for tutors.
2. To demonstrate the procedure for: keep1ng accurate infor-

mation for each ch11d
Training Session

Introduction

Demonstration of Assisted Reéd1ng‘Stages I, II, III and a dis-
cuss1on of what to. say at each stage. ‘

Read assisted reading handout aloud and discuss and demonstrate
the following:

A. How to tell when a child moves fromione stage to the next.

B. How to record the information in the assisted reading
notebooks.

Importance of Allowing Children to Chpose Books

Refreshments



Ili to the way they Iearned to ta]k

e Ass1sted Readmg : Stages

These s1m1lar1t1es exi t‘

| ?manner in wh1ch you as parents read to your ch11dren

Stage I The (tutor or) parent reads one'senten‘e

'fffthe parent

Stage II The tutor reads one sentence or phrase and het i;f>5§ff\~?ff =

‘;th1nks the ch1Id knows

o Stage III Th1s 1s the trans1t1ona1'stage where th

zwigins to ask the (tutor or) parent t° Tet 1m/her say the)words

Ch11dren are a]Iowed to choose books to rea

" Directions: -

3 ffbook together ST will readsf1rstv but?I wouIdt_ __?':t5‘ ‘
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~each word and say the exact words that I say After you have shown :

vh_that you know some words 1n the story you w111 be a]]owed to choose

R another story book Tutors w111 read w1th the ch11d and record the

.A‘:,date name of book page number, and word recogn1zed for the day ‘The

ch11d is a]]owed to re read the same book as often as he or she 11kes'

‘-Staoe I - Ass1sted Read1ng

As the ch11d moves from: stage one to stage two of ass1sted

| reading he/she w111 be g1ven the fo11ow1ng d1rect1ons | g

D1rect1ons Now that you have 1earned so many words, 1t is-
-poss1b1e for'yOU'to read some of the words for yourse]f I w111 read

: and you w111 read after me, remember1ng to po1nt to each word and

- follow along w1th your eyes I w111 read and somet1mes stop and you

'w111 read- some of the words you have 1earned a]oud | : - _ |

After you have 1earned most of the words 1n th1s story you
t:w111 read parts of 1t a]oud to show that you know most of the words
The tutor and the researcher w111 dec1de when the ch11d is

'ready to move 1nto stage three

"Stage III - Ass1sted Read1ng;ie-‘

D1rect1ons Now that you can read many words for yourself

‘vi’,y0u w111 be alTowed to. read the ent1re book a]one ‘ When you fee] you :"'”t

: ,'are ready you may read the book to the researcher tutor teacher "}~»».%
Cor c]ass ~This w1]1 be your cho1ce You may also want to tel} the A

class in your own words what your story 1s about




e N |

~ Child's Rating Sheet = .

“‘Name of Ch11d

 Date _

Name of Rater (Tutor)

D1sagree , :
- Tend to D1sagree
‘Tend to Agree
: Agree o

CEw
ll‘la‘

’ The ch11d hand1es a book wi{ﬁ;éa§e~“,,'=‘

The child 1ooks at pages from Teft to ,wal;,it ,

.;r1ght and top to bottom

“The ch11d 1ooks at words, 11nes and

sentences. from 1eft to r1ght

'szhe ch11d can recogn1ze the beg1nn1ng of e
a2 sentence ' :

_The ch11d recogn1zes the end of a sentence; -

The ch1]d reads w1th the teacher or tutor f

,read1ng f1rst

‘The Ch'l]d is.able tO f'l.” in WOY‘dS the ‘ .
.tutor ‘thinks the child knows. AR

, The child reads or 1s able to read w1th
“the tutor f1111ng in words: the child does :

. not know

9) T

The child- reads fam111ar st0r1es

: 1ndependent1y

The ¢hild reads unfam111ar stor1es 1nde-.e"7wﬁ
pendent]y ’ L

, P]ease c1rc1e the appropr1ate number correspond1ng to y@ur S
observat1on - ikt | |
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Assisted*Reading Dafa?Sheétv'v‘ .

‘Name of Child

Book

,Reading.Stagé e . .Datev'b »  ord Count
Words Recognized =

1) ) | - 16)

2

n 18)

) ., v"  ,‘ _,  . o T9)v

o e

n o )

vg) . o o k A.. -“23)'

10y - . - 25)

12) | v )

w o - 29)
'15) i',i RIS 5 C 30)




APPENDIX L
Assisted.Reading Workshops for Parents

~ Source: MWorkshops for Adults and Children
- Dr. Sandra J. Stallman, 1980 = - -
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‘ASsistedeeading,Workshoos[forfPahents;hf

- ‘AO’bjeci_i".i'i,ves:

I
111.
1v.

VL

| A;T, »To 1nform parents of the 1mportance of parent part1c1pat1on

-~ in- the readlng process ‘
2. To prov1de parents w1th asswsted read1ng procedures for

"parents to use 1n ass1sted read1ng 1n the home

.3, To. prov1de parents w1th books to be used whx]e us1ng ass1stedf N

'ibread1ng 1n the home

»'4¢ “To encourage parents to- buy at least one add1t1ona] book a

v'month and to read w1th h1s/her ch11d at 1east f1fteen o

. m1nutes

‘QonfenenoeaWith Panents*WonkshoplIn: .r{”fidanuany.;i- R

. fIntroduct1on

'.Importance of study T

Researcher S. tasks :

"Parent s tasks

. =Ch11d s tasks

Demonstrat1on of ass1sted read1ng stages I 11' and'riinusfng:a:_

’ ‘hk1ndergarten ch1]d for demonstrat1on purposes

v

Read handout aloud and d1scuss the fo]]ow1ng

;A}:'Suggested techn1ques for parents

B Daily- record sheets : hyaﬁwaviﬁ

VIILL

S o Stage one two and three procedures,_demonstrat1on us1ng;',:5'

*‘}parents and ch11dren s

Ch11dren choose books nf'f”
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IX.  Parent and child team use book to beg1n ass1sted read1ng pro-
cedures. - .

A. Researchen observes each team.
B. Research assists eaéh'team to achieve cornect techniques.

X. ‘Each parent-child team fills in a samp]e da11y record sheet under :
researcher's d1rect1ons : '

XI. Review of procedures for Stages I,'II,-and[III.

XII. Closing remarks -
Workshop 11 . - February

1. Introduction

II. Question and answer period.
Discussion of progress.and records.

" III. Review of Stages I, II and III.
IV. Demonstration of Stage I II and III
V. Handout of stages for parents who m1ssed first conference.
VI. Researcher will read procedures anud. |

VII. Children choose books.

VIII. Parent and child teams use book to beg1n asswsted read1ng.
: Using Staqes I, IT and IIT procedures. ,

A. Researcher observes each team.
B. Researcher assists each team if needed;'
IX.  Each parent ft]Is_out‘a;déi]y:record sheet.

 Workshop IT1 . March

L ObJect1ves for workshop III

1 To express apprec1at1on for parents part1c1pat1ng in the
study o _ o



IL
Biss
V.
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- v2; To d1scuss exper1ences and accomp11shments dur1ng the study

3. To have parents pass in the1r books

.~ Introduction

Discussion of experiences
Pass in daily logs

C1osing remarks

A, Importance of cont1nued ass1sted read1ng

B. Importance of books in the home

Question and answer per1od.
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 Assisted Reading
‘Workshop: for Parents: -
- Attendance Record

January 12
February 23
March v 29
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January, 1981

Dear Parent( ):

Your child has been selected to oart1c1pate in a reading
research study project. Through theuse of this research pro-
ject it is hoped that new techniques, methods and materials
will be made available that will a1d your ch11d as he or she
beg1ns to read . _ : ‘

Your can he1p your ch11d in th1s 1earn1ng process by com-
pleting the enclosed questionnaire and returning it to his or
?her teacher as soon as poss1b1e .

Your cooperat1on in th1s study w111 be greatly apprec1ated;

S1ncere1y,yours,

°S..S. Winstead
' Researcher



C 0 January, 1981

"Dear Parents

WOuld you 11ke to he]p your ch11d 1earn to read?

You can’ he1p your ch11d to become a successfu] reader before
‘he/she enters first grade. Th1s can be- accomp11shed by -partici- .
‘pating in “"The Assisted Readxng WOrkshops" that will be held for
_v-parentsand selected: k1ndergarten ¢hildren on: January 5, 1981 at "
‘vEdwards W11son Center 1n rooms - 7 and 8 from 2 00-3:00 P M 5

Three ass1sted read1ng workshops w111 be held and are free
. for all parents and- ch11dren who were selected for participation.
in the reading project, so p]ease take advantage of th1s opportun1ty

- rfto heip your ch11d 1earn to read

If you f1nd that you are unable to attend the workshop on
~ the date mentioned above please send an adult family member
" or neighbor who will be: ab]e to give you' the necessary. techn1ques,
- methods, and mater1als needed for: part1c1pat1on 1n th1s program

Lol If you can attend the workshop, p]ease f111 in the perm1ss1on'il
_N_'sl1p be]ow, and return 1t to “your chwld s teacher the next day o

Thanks for your cooperat1on

1:__ Sincerelyjyours,;

. Shirley S. Winstead

. - - - - > . - D wh P W W ws b A - " .y - . . D P > " - - e o o P wa o o - -

. Yes. T w111 part1c1pate in the ass1sted read1ng workshop on 1;;:'f =

January 5, 1981 for

”'fSignature o
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“_[eAR£NTﬂQuestioNNAIRE;,fﬁl~:'e 5

".{j;_JCh11d s Name _ 1*ﬂift; f'i ;:e_~. ij;3e] B1rthday
'1;‘Sex:=__; Number of o]der brothers "; Older s1sters ‘jft'~tthﬁfft*

‘~. . Date .

"‘D1rect1ons For each quest1on p]ease c1rc1e the response that comest_éz>"
5 c]oser to descr1b1ng your ch11d s behav1or‘ - .

: - Code;f*?féfiffa??,f'
] Does. the ch11d po1nt out and name 1etters of the a]phabet ’hen : R
‘fp1ay1ng? ST : Lt SR

‘ se1dom ‘:lﬁ occas1ona11v ih‘ very often

" How many d1fferent a]phabet 1etters does the ch11d try to
‘prxnt? o . R L

Tess thén'Sll about 10 th more than 20 jgiftft__f

'*Does ‘the. ch11d rec1te the who1e a]phabet w1thout any m1stakes?

?|j,

se]dom ’f} occas1ona11y jfi very often _z,‘n'

B E the ch11d pr1nts what case does he use? -7i”l‘t'"lvﬁﬁﬁi“ jffff
Vl‘}’ | upper _;_:- | 1ower gizv’,ffij both ‘;;;;;
‘:»_J‘Does someome teach the ch1]d some read1ng:sk11ls? f;{i;
]vnone, 5h' q]der brother or parent/other R :';i;;f

L et 51ster L '

;h~é;fIf someone 1s teach1ng the ch'ld, what ; “betngftehght§;¥ﬁ5

;f letter sounds 3.;Lf:§"'57e7:‘

’fletter names T .
- .pr1nt1ng words

: u‘prlntTHQ 1etters
v.ﬁﬁread1ng words

~ Does the ¢




R b/

" What new words have you not1ced your ch11d read1ng? List as many as
you can think of (but no more than 15) that he identified. For o
example, did he point out and read labels on food, words in books or
magazines? We are- lnterested here in wn1ch pr1nted words your child
noticed recently. ' _

How many pr1nted words a1together do you think the child can‘read7
less than 5 about 10 ‘more than 20

Does the child ask for a pr1nted word to be read to him?
seldom - occas1ona11y : very often

 DQes thevchde ask:tb.have books.or comics read to hlm?v

se]dom : ’. | occasionally very often

Does the child try to 1dent1fy a pr1nted word by sound1ng out
the letters?

se1dom A occasfona]]y - : very'oftén*
Does the child spe]] out the letters in. pr1nted words? :

seldom o ': 0ccas1ona]1y o very often
Does the chi1d make élphabeti1etters whén draw1ng?»

seldom o océasiona]ly L very oftén3
HQW»many’alphabetv]etters do.ybu,thihk~thefChi1d'can'retogﬁiie?.

less than 5 about 10 - ) moré‘tﬁan‘ZO': |

wa'oftén-is.thevchi1d;read to at home,pér weék?  ; |

less than 1/2 hour ‘about 1 hour more‘than 2 hours
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| Does;the ch11d v1s1t the pub11c 11brary?
1rregu1ar1y "u ’;‘ once or tw1ce a month v " week]y
Does the child have a subscr1pt1on to a ch11d S magaz1ne?
yéS" | o N no |
Does the child ask to have favor1te books reread?
uvery often - occas1ona]1y tv" ~ seldom
What is the average time the child watches T V. per day?
Tess than 1/2 hour. about_]>hour- morevthan 2 hours.-
Does'thejchild hear stories:at home? o
vehy often o oocasiona11y . seldom
- Does the child watch Sesame'Street on T.V.2 f
seldom ,:’» occasona]ly " o veky}often]
Does the child watch Saturday A.M. cartoons on T. V ?
: seldom o occas1ona11y : very often

Does the ch11d ta]k to parents about Sesame Street or
Electric Company mater1a1? :

seldom occas1ona11y o very often

Does the ch11d go on out1ngs with a parent (trips to special
places, shopp1ng, v1s1ts to fr1ends, etc.) per week? ’

seldom occas1onal1y | 'v‘ ~ very often
Does the child own any a]phabet»books? o

no . one . . several
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' Read1ng Stage Movements Days M1ssed from Sch001 and
Assisted. Read1ng Movements for- the Exper1menta1
Group (n 30) .

Stages  Subjects .~ SP - B MW ',‘SPr*i:BP‘u- DMS  ARI  PUA

X

S XXX x| w

R RN
W WO W W LW WWWWww:
S IIDE | > > > > |
w
o
RERF AR R NG AR NP NG R RYRFRE RGN

OWRVAWWORWOSWOUI— |

R RO RO RO N R RO N RO IR N R
<3< ><><

>
S>>

it
M H LG AN O R 0000000000000 |
w
N

w——d
.
N RO RO P R G W o o —

MO R MO NS RO N N R 1D
—t
o
— e d d d md e ) ) d
LB DCIIBE B B

[P ST
5> 3K >t

—
e

et
L U T |
o coed * wid
-
~
P

R
A

?o
] wiend
—
N

. SN
LOow . onwo

nN

o
co. ocoo

>
>x<X>< XXX

00 8 - x 20 0 0

" 'Stage = Reading Stage Movements, Subjects = Ch11dren in the Exper1menta1
- Group, SP = Stages Progressed, B = Black Children, W = White' Ch11dren, -
© SP =.Children Living With Single Parents, BP = Ch11dren Living With~

. 'Both Parents, DMS “Days' Missed from: Schoo1 ARIv=jAssistedwReading
~ Inventory, PWA = Parents Workshop Attendance e
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Chi-Square Analysis for Experimental
- Students Starting in Stage I

(n = 45)
Stages Mason's Group Experimental Tota]s‘
1-1 8 (4.4) 3 (6.6) 11
I-11 10 (8) 10 (12) 20
I - 111 0 (5.6) 14 (8.4) 4

Chi-Square

=

15.076  2df P < .01
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. Chart Rev’lat__e'd t’o“Xyz_Ana]ysis‘ IR
~ for the Experimental Group and Control Group
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© Chi-Square = .1617 . Tdf P <.05
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"NTA PrOJects The ch11dren were d1v1ded 1nto’“wo groups th1rty 1n the

SR -i URBAN CHILDREN BEGIN 10 READ AN
e EXPLORATION OF THE DEVELOPMENT OF FIVE- YEAR OLD
; I,'ICHILDREN S LETTER AND WORD. READING COMPETENCIES

:",ielShtrTenytewaNtVWinstead7‘ D;: 1fffﬂ

| The maJor purpose of th1s study was to determ1ne 1f Tow soc1o-i -
ZT',seconom1c k1ndergarten ch11dren go through the same stages of beg1nn1ng
;read1ng at the same rate as Mason s m1dd1e class’ ch11dren S " :

L The subJects for th1s study were 51xty k1ndergarten ch11dren ot

'T‘,seTected from two schooTs 1n V1rg1n1a that qua11f1ed for the T1t1e I

vexper1menta] group and th1rty 1n the contro] group Mason s Three Stage ,fz""

v"‘f'ﬁﬁTest des1gned for m1dd1e cTass ch11dren was used to p]ace ch11dren 1nt0 jn;?;'-*-'

30ne of - the three read1ng stages ATso, the Ass1sted Read1ng Inventony

- awas used to determ1ne the number of words each ch11d recogn1zed dur1ng

L ythe study Both tests were adm1n1stered pr1or to and foTTow1ng ten weekst LR A

'jfof spec1a1 read1ng 1nstruct1on for the exper1menta1 group, and a cont1n-; o

\uat1on in the schoo] s read1ng program for the contro] group The num-"

- ber of read1ng stage movements from one stage to the other and the num;f ;li}”.sz'f

flber of words each ch11d recogn1zed were evaluated

Mason s Three Stage Test for m1dd1e cTass ch11drenf

.qtthree stages (T) Stage I Context Dependency, (2) Stage I ‘uff
| ngecogn1t1on and (3) Stage”III Letter Sound AnaTysls The Ass1sted




) Read1ng Inventory cons1sted of s1x seTect1ons‘from a beg1nn1ng read1ng -:Tf:
coTTect1on of books ' | | | o ““

~ A Chi- square Analys1s was used to determ1ne whether the number‘g‘
of ch11dren at each read1ng stage changed s1gn1f1cant1y dur1ng the ten ]'

week per1od and compar1son between the f0110w1ng groups were made

(1) The exper1menta1 group and Mason s group, (2) The controT group and, AT,

‘vMason S group and'(3) The exper1menta1 group and the controT group

| Exploratory quest1ons 1nc1uded compar1sons between the foTTow-
_ing:~ (1) Reading stagevmovement;between-ch1]drenv11y1ngVw1th:s1ng1etn ?ﬂilf
~ parents and chderen’Tiuing'wfth’both parents;'ké)iReadingdstage»move-i;”
ments of bTack ch1Tdren T1v1ng w1th both parents and wh1te ch1Tdren T1v- :
ing with both parents, (3) Read1ng stages progressed 1n the exper1menta1

- group. between the bTack Tow soc1o—econom1c ch1Tdren and the wh1te Tow ;

- soc1o-econom1c»ch11dren 'and~(4) Read1ng stages progressed Tn'the ex--x'

per1menta1 group between the bTack s1ngTe parent ch1Tdren and the wh1te;i'
"*Sjngle parent ch11dren The va11d1ty of Mason s stages was aTso ques-
‘tioned. L E

An anaTysxs of the resu]ts reveaTed that the Tow soc1o econom1c-’

'vch11dren in the exper1menta1 group d1d more through Mason s, stages andt-"f{g7[v

»at a h1gher rate, and atta1ned h1gher read1ng ga1ns Fourteen of. the

th1rty (forty s1x percent) of the ch11dren in the exper1menta1 group

:1moved two stages wh11e none of the ch11dren 1n Mason s group moved twol’ o

stages.

A compariSon*between ‘the experfmentaT*and the oontroT'group»re~-r'

,?veaTed that the exper1mentaT group made greater progress than the con- th '

~trol. group, Mason S stages were usefuT 1n evaTuat1ng movements in. the



experimental group, but not the control group. No significant dif-

 ference was found in'the.readihg~étagefmovements1fg]ating,tp;the}ex4ﬁ B

pToFatory questiqng;'_.
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