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( ABS'IRACT) 

The purpose of this study was to evaluate the Point Option 

Alternative School Program to detennine the extent to which the program 

was effective in achieving its goals. The study, st;:eeifically, sought 

to answer the major research question: Is the Point Option Prograiil 

successful in achieving its stated goals? and to answer two sub-

questions: Did students improve acadanically? and Did students' self-

concepts and attitudes improve? 

'Ihree instruments -were oonstructed, validated by a pm.el of 

experts, field tested, then administered to the teachers and students in 

the Point Option Program and the students' parents. Data provided by 

these instruments were collected, and analyzed employing the Chi Square 

test of independence. One hundred i;:ercent of the teachers, seventy-

three :r;.ercent of the r:arents and ninety-one percent of the students 

completed the instruments. An alpha level of .OS was employed to 

determine whether the data being analyzed was statistically significant. 

Additionally, boo starrlardized instruments were used. The Science 

Research Associates' pre and posttest scores were used to measure the 

students• academic improvanent. A t-test was employed to detennine t.l-ie 

mean difference between the pretest and posttest scores. The students' 



grade i;;oint averages and attendance records were examined to further 
_, 

assist the researcher in detennining the students' academic improvement. 

Also, the Tennessee Self-Concept Scale was employed to assist the 

researcher in detennining the extent of improvement in the students' 

self-roncepts and attitudes. 

The findings showed that teachers, p:i.rents and students perceived 

the Point Option Alternative Program as successful in achieving its 

goals. In ad:J.ition, each of the three groups agreed that the students 

did improve academically, and that the students' self-concepts and 

attitudes did improve. The results of the students 1 SRA pre and 

posttest, grade point averages, attendance records and Tennessee Self-

Concept Scale provided data to support the ronclusions that: the Point 

Option Alternative School Program was successful in achieving its goals, 

the students did improve academically and the students self-roncepts and 

attitudes did improve. 
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Chapter 1 

mmorucrrON 

Historically, alternatives in e:fucation have existed. in America 

since colonial tines a.rrl for as long as public schools themselves have 

existed.. HCMever, these alternatives ~re limited to private schools, 
I 

academies, preparatory schools and parothial schools for children whose 

parents could afford the tuition. Sinak colonial tines, "the diversity 

and availability of alternatives have varied. with time, location, 

social, i;::olitical and econanic conditioib, and with race, religion and 

other cultural factors" (Smith et al., 1976:1). 

By 1860, the concept of univeil-sal elementary education was 

accepted.. However, it was not until t940 that universal canpulsory 

secondary education was finnly establ~shed with a rrajority of the 

fourteen to seventeen years old populatiqn enrolled in high school, with 

forty percent graduating. Prior to thiEj time, about 1910, one of four 

students was enrolled in secondary schotjl and only about ten percent of 

the total school-age i;::opulation graduateq (Smith, et al, 1976). The 

forties arrl fifties brought about incre9sed interest ~n public schools 

due to growing world cxrnpetition in po~itics and econanics, and the 

grCMing educational needs of a technolo;ripal society (Smith, 1974). 

'Ihe turbulent sixties, however, brqught about a number of changes, 
I 

specifically the Civil Rights Movement anp t.'1-ie Counterculture lviovement. 

A growing number of educators, especifilly those in urban settings, 

becarre aware that the regular school curriculums were not fulfilling 
i 

1 
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their p.irposes for a numl::er of their pupils. At the same time, the 

number of young t:eQple and their parents expressing dissatisfaction 

with the schools in their cx:xnmunities grew to alanning pror;ortions 

(Hutchins, 1974). The schools were accused of being inattentive to the 

needs of all students specifically drop:iuts, the racially and culturally 

different, and the !X'Or (Smith, 1976). Along with this awareness and 

dissatisfaction carre an array of literature criticizing the nation's 

schools (Hutchins, 1974). As a result, according to Hutchins (1974:88): 

Federal and state legislatures, local school l:oards, 
universities, carmunity and civic groups and educa-
tors were urged to find solutions to the problem of 
providing appropriate learning experiences for the 
various life and learning styles of their large 
numbers of sttrlents. The search for solutions lead 
many school districts to explore the role of 
alternative schools as a strategy for constructive 
changes within the system. 

The concept of optional alternative public schools gained 

widespread national support when the 1970 White House Conference on 

Children recarmended "irrmediate, rrassive funding for the developnent of 

alternative optional fo:rms of public education" (Estes, Waldrip, 

1978:110). Since that time more than a dozen other national rep:irts on 

education have endorsed. alternative public schools. By the late 

seventies, approximately 10,000 alternative schools had been established 

to provide choices in education to families and teachers in 

approximately 5,000 American corrrnunities (Estes, Waldrip, 1978). 

According to Raywid (1982), fran 1975 to 1981 alone, more than 

1,200 new secondary public schools of choice opened. A study on The 

Current Status of Schools of Oloice in Public Secondary Education 
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projected the opening of well over 3,700 secondary level alternative 

schools within the American public educational system by the 1988-89 

school year (Raywid, 1982). 

Alternative schools have :teen and still are being used to address 

many serious problems confronting public education. They have been used 

to assist in the desegregation of url:::an schools, reduce school violence, 

vandalism, and disruption; as exparimental laboratories for field-

testing and validating new educational concepts; as a way of increasing 

parent and ccmnuni ty invol vernent, to explore the demands for effective 

learning and accountability and numerous other problems (Barr, 1981). 

B3rr (1981:570) states that "no other idea has been used so effectively 

during the past decade to address so many dis-p:lrate problems in 

education." However, despite the massive developnent of alternative 

schools, less than five percent of t.11e students have had an opportunity 

to participate in these programs (B:rrr, 1981). 

CUrrently, the rrost noted and discussed criticism involving 

alternative schools is inappropriate and ineffective evaluations or the 

absence of evaluations. Unfortunately, rrost alternative school 

advocates opposed evaluations, claiming philosophically that, "New 

concepts in schooling and learning require tender nurturing and 

sympathetic urrlerstanc1ing rather than hostility and objectivity" {Smith, 

1974:59). 'Ihese advocates also opposed evaluation due to the lack of 

adequate measurement devices, and out of fear and a lack of 

understanding of the true purposes of evaluation (Bremer and Bremer, 

1971) • Rosen ( 1973) argued that the purpose of evaluation is the 
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generation of data for improving an enterprise (i. e. a school, program, 

class or stooent) , not the generation of knowledge for the sake of 

knowledge. 

Cooper and McCauley (1979:2) stated that "one of the najor purposes 

of program evaluation is to help you decide if the alternative you have 

chosen is effectively rreeting the purposes of the program." Advocates 

for evaluation, know and understand that another impo~t purpose of 

evaluation, acoording to Stufflebeam (1970), "is to improve not to 

prove." It is the intent, purpose and process of evaluation, not the 

instrument utilized, that are the detennining factors which deem a pro-

gram, curriculum, project or school effective and successful or in-

effective and unsuccessful (DeTurk, 1976). 

According to Clarke (1973), just as research should be initiated to 

learn rtDre about the effects of options as a change strategy for the 

public school systems, evaluations should be required to help 

participants arrive at better decisions about what to do next on the 

basis of what has already occurred. Therefore, if we hope to have 

success with alternative programs •••• "we have no option but to seek the 

means for naking the schools nDre effective for all children" (cass, 

1973:43). Evaluations then, rust be conducted to detennine not only tl1e 

success of alternatives but their effectiveness as well. 

'!he researcher chose to study the Point Option Alternative School 

Program, which is located in the Newp:>rt News, Virginia School Di vision. 

Point Option is a serondarY school within a school which has been in 

operation for twelve years. Its aim is to provide flexible academic 
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curricula and teaching strategies. 'Ihe program attempts to meet the 

unique needs of average and above average potential high school 

dJ:q::outs, who are functioning below their academic potential in the 

traditional school setting. 

Statement of the Problem 

The Point Option Alternative School has not had an external 

evaluation in the past nine years of its twelve years of existence. 

Hence, this study was conducted to evaluate the Point Option Program by 

researching the program and answering the following question and sub-

questions: 

Is the Point Option Alternative School Program 
Effective in Achieving Its Stated Goals? 

Sub-Questions: 

1. Did students improve academically? 

2. Did students self-concepts and attitudes improve? 

Purpose of the Study 

The purpose of this study was to evaluate the Point Option 

Alternative School Program, to detennine the extent to which the program 

was effective in achieving the stated goals of the program. 

Significance of the Study 

The developnent of the optional alternative public school seems to 

te, at present, one of the rrost effective strategies for providing a 
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total educational pr~ that is resp:msi ve to the needs of students, 

who are unsuccessful in the traditional school program. This is an 

assumption that must be examined very carefully, since one of the rTE.jor 

criticism of the alternative school is the inappropriate and ineffective 

evaluations of alternative programs. 

By assessing and rei;x:>rting the effectiveness of the Point Option 

Alternative School Program in achieving its stated goals, t.~e results of 

such an evaluation nay be instrumental in: 

1. Establishing general strategies that will be 
efficient, effective and successful in keeping 
rx>tential droi;x:>uts in school. 

2. Facilitating growth within the program and 
encouraging staff to implement relevant changes 
where necessary. 

3. Providing a l:asis for better and rrore appropriate 
decisions regarding the expansion of alternatives 
to rrore students who need this type of program. 

4. Assisting other division personnel in developing 
effective techniques and skills in initiating new 
alte:rnative programs or improving existing 
prcqrams. 

Limitations 

Any conclusions or implications ma.de from this study are limited by 

the following factors: 

1. This program evaluation study cannot be generalized 
to other alternative school p:>pulations. 

2. The study cannot be canpared with other alternative 
programs to determine similarities of success. 

3. 'Ihe study is limited to only the Point Option 
alternative school program. 
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Definition of Tams 

Although numerous definitions exist for alternative schools and 

educational evaluation, the following definitions will be utilized for 

purposes of this study: 

Alternative School - A school within a corrmunity 
which is designed to provide students with a choice 
of learning exp=riences and educational programs that 
are different fran the traditional school program, at 
no additional oost to the family. 

Fd.ucational Prcgram Evaluation - 'Ihe process of 
delineating, obtaining and providing useful 
infonnation for making judgements a.lx>ut the merit, 
value, or worth of educational programs for the 
purpose of: (1) Detenn.ining the extent to which a 
program has achieved its stated goals, (2) detenn.in-
ing program strengths and weaknesses, (3) providing 
infonnation for program improvement, (4) monitoring 
and improving student progress, and CS) helping to 
establish the credibility of t.l-ie program. 

Organization of the Study 

This study is organized into five Chapters. Chapter 1 includes 

the introduction, statement of the problem, purpose of the study, 

significance of the study, limitations, definition of tenns, and the 

organization of the study. Chapter 2 reviews the literature as related 

to program evaluation and alternative programs. Chapter 3 describes the 

methodol03Y, the alternative school and Point Option Program, stated 

goals of the program, o:i:::ierationalization of the goals, research design, 

the subjects, . instrumentation, data collection procedures and data 

analysis. Oiapter 4 analyzes the data and reports the findings, and 
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Chapter 5 oontains the summary, discussion, reccmnendations, biblio-

graphy, apperrlices and vita. 



Chapter 2 

REVIEW OF THE LITERA'IURE 

Although a definitive history of program evaluation has yet to be 

written, it is irnpJrtant for those interested in evaluation to be aware 

of the field's roots and origins. Such an awareness should lead to a 

better understan:ling of how and why this field has begun to mature and 

develop (Madaus, Scriven, and Stufflebeam, 1983). 

Before discussing the evolution of program evaluation, however, one 

must first gain sane understanding of what evaluation is as related to 

other tenns with similiar meanings. In addition, an understanding of 

how authorities in the field define evaluation, helps to exp311d one's 

knowledge of the field. 

Terminology 

Measurement in education is merely measuring or detennining the 

degree to which an individual possesses a certain attribute or 

characteristic (Popham, 1975). By tradition and history, according to 

Wolf (1984:7), "measurement in education is undertaken for the puri:;:ose 

of making cx:mparisons between individuals with regard to sane 

characteristic." Wolf points out that measurement is directoo toward 

describing and canparing individuals where as evaluation is directed 

tCMard describing effects of treatments. Popham (1975:9) prefers to 

differentiate rreasurement as status detennination and evaluation as 

worth detennination. In the final analysis, measurement is a part of 

9 
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evaluation, not equivalent to evaluation. Hence, nea.surement should not 

be used synonynously with evaluation. Assessment is a detennination of 

the ~ or rcerit of sanething. Consequently, assessment rray very well 

be used interchangeably with evaluation. Appraisal too has often been 

used as an equivalent for either evaluation or nea.surement. Hc:Mever, 

appraisal is roore equated with evaluation than nea.surement, and it is 

used as a synonym for evaluation. Accountability "as an educational 

concept relates rrainly to a concern for furthering the educational 

effectiveness of school systans (Anderson et al., 1975)." 'lb supply 

evidence of accountability requires educational evaluation, but not all 

educational evaluations are carried out as part of an accountability 

program. Therefore, accountability cannot be used interchangeably or as 

a synonym for either evaluation, assessment or appraisal (Popham,, 1975). 

Defining evaluation is a difficult, canplex task. Its meaning is 

often contingent upon the context in which it is employed. For 

example, in the sociological and medical contexts, evaluation refers to 

the extent to which an intervention prcxlu.ces a desired change. Program 

evaluation owes a great deal to the work done in the sociological and 

nedical context of evaluation. In econcmics, evaluation is discussed in 

te:ons of cost-benefit analysis. In psychology and education, evaluation 

is usually discussed in the context of tests and mea.sureroont. As a 

result, evaluaticn does not enjoy a universal definition. 

'Ille Phi Delta Kappa Study Cannittee on Evaluation under the 

leadership of Daniel Stufflebeam ( 1970) defined evaluaticn as a process 

of delineating, cbtaining, and providing useful infonnaticn for judging 
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decision alternatives. Scriven (1971:69) states that "evaluation is an 

activity which consists of gathering and cx::mbining perfo:r:mance data with 

a weighted set of criteria! scales to yield either cmiparative or 

numerical ratings; and in the justification of (a) the data gathering 

instruments, (b) the weightings, and (c) the selection of criteria." 

Worthen and Saniers (1973) define evaluation as the determination of the 

worth of a thing; it includes obtaining information for use in judging 

the worth of a program, product, procedure, objective, or the potential 

activity of alternative approaches. According to Cooley and Lohnes 

(1976), evaluation is a process rather than a product. It is a process 

by which relevant data are collected and transformed into information 

for decision making. l'-Eyers (1981:1) states that "evaluation is the 

effort to understand the functioning and effects of a procjraffi, which is 

a planned sequence of activities intended to achieve sane goal." 

Hc:Mever, as stated in the intrcrluction, for purposes of "tt1U.s study, 

educational evaluation is defined as: 

'!he process of delineating, obtaining and providing 
useful infonnation for making judgements ab:>ut the 
merit, value, or worth of educational programs for 
the p.irpose of: ( 1) detennining the extent to which 
a program has achieved its stated goals; (2) 
detennining program strengths and weaknesses; (3) 
providing infonnation for program improvanent; (4) 
nonitoring and improving student progress, and (5) 
helping to establish the credibility of the progtam. 

Disparities Between Evaluation and Research 

Although ten:ninology has been a factor in mistakenly. identifying 

evaluaticn, the activity rrost often mistaken for educational evaluation 
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is educational research. Perhaps, this is so due to their similarities. 

:Educational evaluation and educational research both: ( 1 ) engage in 

discipline inquiry, (2) use rreasurement devices, (3) analyze data 

systematically, often with the same analytical techniques, (4) describe 

their endeavors in fo:anal reports, and (5) rely on a technical set of 

tools (Popham, 1975). But, what distinguishes evaluation fran any other 

research is its intent--the purpose for which it is oonducted (Weiss, 

1972). Borg and Gall (1983:737-738) describe three of the important 

differences between the two fields in t.l-ie following way: 

First, evaluation research is usually initiated by 
sareone's need for a decision to be rnade concerning 
I?Olicy, managanent, or political strategy. The 
purpose of research is to oollect data that will 
facilitate decision making. Educational research in 
contrast is usually initiated by a hypothesis al::x:>ut a 
relationship between two or irore variables. Research 
is then conducted to reach a oonclusion al::out the 
hypothesis to accept or reject it. Of course, the 
findings of educational research can be used to guide 
decision making; and evaluation data rnay be relevant 
to testing of a research hypothesis. The critical 
difference between the two fields is in the emphasis 
that is placed on making practical decisions versus 
accepting, rejecting, or formulating a hypothesis. 

The second difference is in the extent to which 
firrlings can be generalized. Evaluation is often done 
for a limited purpose. 'Ihus a decision maker rnay 
carmission a site-specific evaluation study to 
collect data relevant to their specific concerns. In 
contrast, researchers are more likely to be 
interested in discovering widely applicable princi-
ples explaining relationships between variables. 
Researchers rnay use a prrticular set of curriculum 
materials or group of teachers to test a hypothesis, 
but they typically viewed. these as samples of 
larger populations to which research findings will be 
generalized. The difference is not pure: sane 
evaluation research is designed to yield generaliz-
able results, and sane l:::ia.sic research has extremely 
limited generalizability. 
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Isaac and Michael ( 1982) , Popham ( 1975) , and Stake ( 1969) agree 

that nore than generalizability, the critical difference between 

education research and evaluation is that educational evaluation is 

concenied nore with specific decisions rather than generalizable 

oonclusions. 

Although generalizations can be made fran evaluations, it is 

extremely difficult due to the diversity of purpose structure and 

operation of alternative schools or programs. 

The third difference concerns judgements of value. 
Evaluators design their studies to yield data 
concentlng the worth, merit, or value of e:lucational 
phenomena. 'Iheir findings tend to be oouche:l in such 
tenns as "It appears that variable X is a determinant 
of variable Y" or "A moderate relationship between 
variables x, Y, and z was observoo." Fiiucators may 
make value j udgernents and decisions l:ase:l on research 
f irrlings, but this is a secondary use of findings. 
The prirnary use is to contribute to our l:asic 
urrlerstanding of educational phenanena (Porg and 
Gall, 1983: 738). 

Issac and Michael (1982) view the following as differences between 

research and evaluation: Research which originate:l in science, is 

oriented toward the developnent of theories, and it uses the 

experimental methcrl in which hypotheses are logically derived from 

theory and tested under controlled conditions. Evaluation has its 

origin in technology rather than science. Its accent is on prcx:luct 

delivery or mission aca::rnplishment rather than theory building and its 

essence is to provide feedback. leading to a successful outcane defined. 

in practical and concrete tenns. An excellent distinction between the 

two disciplines is outlined in figure 1. 



CHARACTERISTIC: 

Purpose 

Outcome 

Value 

Impetus 
Conceptual Basis 

Key Event 

Classic Paradigms 

Discipline 

Criteria 

Functional Types 

Research 

New Knowledge, Truth 

Generalizable Conclusions 
Explanatory and Predictive 

Power 
Curiosity and Ignorance 

14 

Cause and Effect Relationships 
Hypothesis Testing 

I. Experimental Method 

2. Correlational Method 

'xy 
Control and Manipulation of 

Variance 
Internal and External Validity 

Pure and Applied 
True Experimental 
Quasi-experimental 

Evaluation 

Mission Achievement, Product 
Delivery 

Specific Decisions 

Determining Worth and Social 
Utility 

Needs and Goals 
Means-Ends Processes 

Assessing Attainment of an 
Objective 

I . Systems Approach 

2. Objectives Approach 

jobjectives~I means~ measures j 
Program Planning and Management 

Isomorphism (fit between the 
expected and the obtained) 
and Credibility 

Formative· Summative 
Process • Product 

Figure 1 

Two Types of Discipline Inquiry 

NOTE: From Handbook in Research and Evaluation (p. 3) by 
Stephen Isaac and William B. Michael, 1982, San Diego, CA: EDITS 
Publishers. Copyright 1981 by EDITS. Reprinted by permission. 
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Evolution of Evaluation 

Program evaluation will be described and sunmarized into six 

pericrls (Madaus, et al., 1983). The first period, 1800 to 1900, is 

referred to as the Age of Reform. 'Ibis was the period of the Industrial 

Revolution which encanpassed technological changes, social changes and a 

period narked by continued and of ten lengthy attempts to reform 

educational and social prograins and agencies in Great Britain and the 

United States. Evaluations of these social agencies and functions were 

info:cmal and impressionistic in nature. Often government appointed 

cxmnissions, such as the Royal Carmission of Inquiry into Primary 

Fducation, were set up to investigate aspects of an area under 

consideration. Royal Carmissions are still used tcday in Great Britain 

to evaluate areas of concern. 'lhe United States' counterparts to the 

Royal Carmissions are the presidential cxmnissions, White House p:mels, 

and congressional hearings which have served as a means of evaluating 

human services programs. C\Jring this period, social inquiry stressing 

the scientific method was introduced; thus, creating the beginnings of 

an enpirical approach to the evaluation of programs. In the United 

States, perhaps the earliest fo:cmal attenpt to evaluate the performance 

of schools took place in Boston in 1845. This event began the long 

tradition of using pupil test scores as a principal source of data to 

evaluate the effectiveness of a school or instructional program. The 

first fo:cmal educational pro:Jram evaluation recognized in America was 

oonducted by Joseph Rice between 1887 and 1898 (Madaus, et al 1983). 
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'Ihe secorrl period, fran 1900 to 1930, is called the age of 

Efficiency and Testing. The application of scientific management becama 

a ~ force in administrative theory and in educational and 

irrlustrial circles. Systanization, standardization, and nDSt 

importantly, efficiency were the anphasis of the scientific rrovement. 

Surveys date in a number of large school systems focused on school 

and or teacher efficiency. During this period, stan:lardized achievement 

tests were developed. With the growth of standardized achievement tests 

after World war I, school districts began to use tests to nake 

inferences al:x::>ut program effectiveness. Throughout its histo:cy, the 

field of evaluation has been closely linked to the field of testing 

which has often been the principal data source in evaluations. 

Evaluations of this period were a<Xiressed to localized questions which 

continued into the 1960s in spite of the fact that the audience for 

these evaluations was state or nationwide. 'lhis focus on localized 

questions resulted in many useless educational evaluations being carried 

out during the 1960s. It was not until the 1970s that educators and 

evaluators recognized the problem of generalizability and began to deal 

with it according to Mada.us, Scriven and Stufflebeam (1983). 

'Ihe Third period, 1930 to 1945, is referred to as the Tylerian Age. 

During this period Ral~ w. Tyler, wh:> coined the te:rm "education 

evaluation" and who is often referred to as the father of educational 

evaluation, had a major influence on education, educational evaluation 

and testing. Tyler becama involved in the progressive Education 

lvbvanent when he was called upon to direct the research caTif:X)Ileilt of the 
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now famous Eight Year Study ( 1932-1940) which intrcrluced educators 

throughout America to a new and broaden view of educational evaluation. 

'Ihe study, funded by the Carnegie Corporation, was the first and last 

study of the differential effectiveness of various types of schooling 

until after World War II. Tyler conceptualized evaluation as a 

canparison of intend.ed outcanas with actual outcanes (Madaus, et al, 

1983). 

During the 1930s , a p:i.ckage of social programs known as the 'New 

De.al social pro:rrams were introduced. Subsequently, a rrendate for the 

assessment of these programs evolved, but assessment infonnation was not 

available at that time. It appeared that specific goals of the programs 

had not been established. The self-conscious planning of a set of goals 

and correspon:iing sets of alternative programs to achieve those goals 

was undertaken only in the most infonnal way. Similarly, what little 

evaluation research conducted was urrlertaken in the same infonnal way. 

As a consequence, very little was known about the effectiveness of the 

New Deal social programs. According to Moynihan (1969) during the time 

that the war on Poverty was designed, a search of the archives for 

sttrlies that would provide sane assessment of the effectiveness of 

programs such as the Civilian Conservation Corps proved fruitless. 

It was not until 1940 that the United States Census Bureau first 

began to collect detailed infonnation on educational attairnnent and the 

Office of Education's statistical series later 1:egan to be regarded as 

high quality infonnation. Reliable statistics on the educational system 
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just did oot exist prior to the 1940' s according to R:ssi am Williams, 

(1972). 

By the mid-1940s, Tyler had clearly laid the foundation for his 

enol:llDUS influence on the educational scene on testing and evaluation in 

particular for the next twenty-five years (Madaus, et al, 1983). 

'!he Age of Innocence, 1946 to 1957, characterizes the fourth 

period. A period which according to Madaus, stufflebeam and Seri ven 

( 1983) could have also been called the Age of Ignorance. '!his period 

was a time of poverty, racial prejudice and segregation. Also, during 

this period, there was an expansion of educational facilities, programs, 

and an increase in personnel. New J:uildings were erected, experimental 

and cc:mmmity colleges emerged, sna.11 school districts consolidated to 

provide a wider range of services, enrollments in teacher-education 

programs balloone1, and college enrollments increased dramatically. 

Madaus, et al., remarked that society had no particular interest in 

holding educators accountable - there was little call for educators to 

daoonstrate efficiency and effectiveness. Frlucators did talk and write 

about evaluation and collected considerable anounts of data; however, 

there is little evidence that these data were used to judge and improve 

the quality of programs (Madaus et al, 1983). 

'Ihe growth of standardized testing took place during this period. 

Many new nationally standardized tests were published, and schools 

p.irchased them by the thousands. 'lhe schools also subscribed to the 

machine scoring and analysis services also made available by this new 

technology. In 1947, the testing novement received another toast when 
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E. F. Lindquist, Ralph Tyler and others helped to establish the 

F.d.ucational Testing Service. In 1954, a carmittee of the American 

Psychologtca.l Association (APA) prepared Technical Recc:mnendations for 

Psychological Tests an:1 Diagnostic Techniques. In 1955, a joint 

ccmnittee of the American F.ducationa.l Research Association (AER."1) and 

the National Council on Measurements Used in :Education (NG1UE) 

prepared technical recarmendations for Achievanent Tests. '!he need 

for separate starrlards to deal wit.Ji program evaluation was recognized in 

1974 when the APA, AERA and NCMUE reports provided the basis for the 

Starrla.rds for :Educational and Psychological Tests (Madaus et al., 1983). 

Another developnent evolved when Lindquist (1953) extended and 

delineated statistical principals of the experimental design. In later 

years, evaluators and educators found insurmountable problems when 

trying to meet all of the required assumptions of the expE>..rirnental 

design simultaneously. Technical developnen.ts related to the Tylerian 

view of evaluation evolved during this period. Since Tyler's approach 

in an evaluation required that objectives be stated explicitly, 

techniques were develq;:ed to help train staff (Tyler, 1 967) • Local 

agencies, foundations, voluntary associations and professional 

organizations furrled evaluations inasmuch as state and federal agencies 

had not yet ~ deeply involved in program evaluation. 

'!he fifth period, 1958-1972, witnessed the evaluations of large 

scale curriculum developnent projects funded by federal rronies. Also, 

according to M3.daus, et al (1983:11}, this period "marked the end of an 

era in evaluation and the beginning of profound changes which saw 
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evaluation expand as an industry and into a prof essian dependent on 

ta.xp:iyer nonies for support." The War an Poverty was launched., and 

billions of dollars were poured into programs by the federal government 

aine:l at equalizing and upgrading opp::>rtunities for all citizens across 

the broad spectrum of health, social, and educational services. 

Cancanitant to this effort to help the pcor was the concern that the 

noney invested in these programs might be wasted if acoountability 

requirements were not imposed. To address this concern, Senator Robert 

Kennedy and sane of his oolleagues in Congress arnenderl the Elementary 

and Secondary F.ducation Act of 1964 (ESFA) to include specific 

evaluation require!nents. Title I of the Act requirerl annual evaluations 

using appropriate stanaaroized test data to detennine the extent to 

which Title I had achieved their objectives. When school districts 

began to resporrl to the evaluation requirements, they quickly found that 

the existing tools and strategies employed by their evaluators were 

largely inappropriate to the task (Madaus, et al., 1983). As a result 

of the growing anxiety with evaluation efforts and consistent negative 

firrlings, Phi Delta Kappa (1971 ), headed a National Study Carmittee on 

Evaluation which callerl for new theories and methcxls of evaluation and 

new training programs for evaluators. At approximately the same time, 

many new oonceptualizations of evaluations began to emerge which 

recognized the need to evaluate goals, look at inputs, examine 

implementation and delivery of services, and measure intended and 

uninterrled outccnes of the program. These new concepts emphasized the 

need to nake judgements about the merit or ~ of the object 
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evaluated. Additional educational evaluation rocrlels were developed by 

Provus, Hanmxrl, Glaser, Tyler, Popham, Stufflebeam, Scriven and Stake 

(Madaus, et al, 1983). 

Prior to the mid 1960s, the federal government showed little or no 

interest in evaluating federal programs and fund.ed ver'J few. However, 

bet~ 1967 and 1972, Cbngress passed approximately twenty-three Acts 

requiring the evaluation of federal programs. Since 1972, all Federal 

Executives are required to oorrluct program evaluations (Meyers, 1981). 

Also, during this period and part of the sixth pericrl of program 

evaluation (the rnid-1960s and 1970s), alternative schools emerge:! as a 

major trerrl in public education; probably due to the Coleman Report 

(1966). Alternatives flourished considerably and were reflected in a 

variety of ways and descriptions. 

Just as a myriad of descriptions evolved ooncerning alternative 

schools, so did a myriad of definitions. At present, there is no one 

succinct and universal definition accepted by all alternative educators. 

'!he rrost ccmronly used and accepted definition is that of the National 

Council en Options in Public Education which defines an alternative 

school as "any school within a carmunity that provides alternative 

lea.ming experiences to the conventional school program and that is 

available by choice to every family within the camn.mity at no extra 

oost" {Doob, 1977:4). Snith (1974) concurs with the National Council's 

definition of altemative school, but he characterizes alternative 

schools further as: providing options within p.Jblic education for 

students, parents, and teachers; being m::>re responsive to sane camrunity 
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needs; having nore cx:mprehensi ve goals and objectives; :teing nore 

flexible and nore humane to sb.ldents and teachers. 

Fantini (1973) describes alte:rnative schools as public schools of 

choice which are either parallel schools, along side but not part of 

the public school system, or as separate schools devoted to sane 

alternative. Duke ( 1978) and Raywid ( 1982) seem to agree with Fantini' s 

description of plblic schools of choice, l::ut add that such schools 

provide an option for sb.ldents who do not succeed in the traditional 

school. Terrence E. Deal (1978) of Stanford University, defines 

alternative schools as those schools differing fran conventional 

secondary schools on six dimensions: (1) who is involved in the 

learning process-role, (2) what is learned-curriculum, (3) why it is 

learned-authority, ( 4) how it is learned-methods, ( 5) where learning 

takes place-location, and (6) when learning takes place. 

Due to the rapid growth of alte:rnative schools and the oonfusion 

over the te:z:minology used to describe alte:rnatives, researchers in the 

field opte.d to use the generic title "alternative education" to 

encx::mpass all typ:s of alternative schools and still retain the concept 

of alte:rnative education. Barr (1981) prefers the title "alternative 

schools;" Raywid (1981) and Fantini (1983) prefer "public schools of 

choice;" Smith, Gregory and Pugh (1981) alternate between "alternative 

schools" and "ncn-traditional education;" and Schlermer (1981) chooses 

to use "rragnet" or "collective" schools. Under this enonrous umbrella 

of alternative education, amassed a wide variety of other names, sane of 

which include: optional schools, open schools, free schools, schools 
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within schools, multicultural schools, schools without walls, street 

academies arrl numerous others. The concept of educational choice 

penetrated the educational system and rrade a profound impact on American 

education. 

Perhaps, the rost unique name am:>ng alternative schools is the 

magnet school which was originally designed to attract specifically the 

academically talented, oollege l::ounc;l student for a specialized 

curriculum. Even though magnet schools continue to serve the same 

purpose, acoording to Smith, Barr and Burke (1976), the tenn "magnet 

school" has lost its original meaning in the sense that all alternative 

schools are magnet schools, inasmuch as all alternative schools are 

designed to attract specific types of students. 

A 1982 survey by Raywid indicated. that alternative schools were 

associated with all kinds of students: those posing special problems, 

the turned-off, disruptive, underachieving and dropout prone. llddition-

ally, the survey revealed that alternatives were also use:l as a means 

for resolving such social problems as segregation, crime, youth and 

unemployment. Irrespective of the given names or purposes of 

alternative schools, they all seen to have one major goal in cc:mron-

providing learning experiences that are responsive to the needs of their 

students. 

Alternatives have been categorized into five distinct types of 

schools: 

1. Alternatives that focus on instructional approaches: 
M:::>ntessori schools, open schools, behavior roodifica-
tion schools, individualized continuous programs. 
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2. Alternatives that focus on curriculum: nulticul-
tural schools, environmental study schools, lea.ming 
centers, nagnet schools. 

3. Alternatives that focus en special clients: drop-
out centers, street academies, rtE.ternity schools. 

4. Alternatives that focus en special resources and 
facilities: schools-without-walls, educational 
i;:arks, career centers. 

5. Alternatives that focus en administratien and organ-
izatien: schools-within-schools, mini-schools, can-
plex altematives, satellite schools etcetera (Barr, 
Colston, Parrett, 1977:2). 

B::1ucators maintain that the concept of alternative schools emerged 

as a primary means of reducing vandalism, violence, and disruption in 

schools. In large url:an school districts, alternatives tended to be 

used as a rtE.jor CCltlp'.)Ilent in school desegregation. Additionally, 

educators naintained that students in these alternative schools were 

not learning the basics in reading and rtE.thematics, students were not 

making systematic gains in achievement, and such alternative schools 

were risking the p::>ssibility of having students negative attitudes and 

behaviors reinforced (Barr, et al, 1977). Alternative school advocates 

opp:lSed this latter view and maintained that alternative schools can and 

have increased academic achievements, improved self-concepts and 

attitudes of students. 

According to Barr (1981:571), "the concept of alternatives emerged 

en a straightfmward simple set of assumptions. Different people learn 

in different ways. Different teachers teach in different ways." 

Alternative schools may offer the rrost pranising area of developnent in 
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all of plblic education. 'Ihe four areas which seem to hold a great deal 

of pranise acoording to Barr (1981:57) are: 

1 • Alternative Schools as a Strategy for School 
Refom. Barr conterrls that the effectiveness of 
the alternative school novenent as an institu-
tiooal change strategy is often overlooked. 
Public schools, using the concept of 
alternatives, can achieve enduring irmovative 
educational programs based solidly en educational 
theory and research. 

2. Alternative Schools as a neans of reducing Vio-
lence, VarDalism, and Disruption. Research and 
evaluation data indicate a positive relationship 
between alternatives and declines in school 
violence, vandalism, and disruption. Interest-
ingly, research reveals a lack of violence and 
vandalism in alternative schools, nany of which 
are serving students who are labeled ''hard-core" 
offenders. Additionally, alternative school 
research consistently shows a. ) a high correla-
tion between small school size and low teacher/ 
sbrlent classroan ratios and reduction of school 
crime in alternative schools, b.) alternative 
teachers are rcore caring and seem to be rcore 
student-centered, c. ) students experience a 
degree of academic success, d. ) enhancement of 
student self-concepts, and e.) a decline in 
discipline problems when students are involved in 
decisicn-naking. 

3. Alternative Schools' Caltribution to School 
DeSegregaticn. Alternative schools energed as 
cne of the nost pranising remedies for oorrecting 
segregation, specifically, magnet schools in 
urban areas. 

4. Alternative Schools' Ccntribution to Ba.ck-to-
Basics M::Nement. Barr concluies that nost 
alternative school students achieve at least as 
well, if not better, than in the a:mprehensive 
school available to than. A si.miliar conclusion 
was reported by the F.ducational Research Service 
(Barr, 1981:571-572). 
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Altemative schools have grown at tremendously rapid rates, and 

questions regarding their effectiveness have grown alrrost with equal or 

greater velocity. Hence, alternative schools have begun to undergo 

severe scrutiny due to the.limited number of evaluations conducte:l on 

them. Evaluations of alternative schools have been oppose:l by sane 

educators because they were considered an integral part of the 

traditional school, a concept fran which altemative school educators 

have been divorcing themselves. Alternative educators have been opposed 

to evaluations because they represente:l a threat to their programs. 

These educators argued. that alternative schools 11.rere having to prove 

their effectiveness when rrost ccmprehensive or traditional schools were 

assumed. to be effective. In addition, alternative educators oppose:l 

evaluations due to inadequate measurement tools. 

Although the problem of evaluating innovative education programs is 

not new, the wide diversity of alternative schools has ma.de the problem 

rrore difficult (Ba.:r:r et al, 1977). !:83.l and Noland ( 1978) concludecl 

that the alternative school rrovement was seriously lacking in well-

designed evaluations. Realizing the need for new and different 

rrethcdolo;Jies for evaluating nontraditional programs, professionals in 

the field of evaluation have developed a number of rno:lels and sane 

research instruments for evaluating non-traditional programs (Barr et 

al, 1977). A review of several of the rrost praninent models will 

follow: 

The Context, Input, Process, Product (CIPP) ~k:rlel was 

conceptualized by Daniel L. Stufflebeam while he was chainnan of the Phi 
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Delta Kappa Natiooal Study Carmittee on Evaluatioo. Stufflebeam along 

with the assistance of six co-workers, worked on this rocrlel for four 

years - which cane about as a result of evaluat{an requiranents of the 

Elementary am Seccn:3ary Act ( ESEA) of 1965. Because schools were 

neither accustaned to nor equipped to evaluate programs, the evaluation 

requirement created a crisis in the schools, thus, providing the 

stimulus for the developnent of the CIPP Model. 'Ibis rocrlel according to 

Popham (1974:117) ''was initially designed tp. assist school persomel in 

planning and successfully implementing evaluations of federal projects." 

The IIDSt unique characteristic of this m::rlel is its ability to serve 

decisioo-neking in change efforts. '!he rocrlel has been extended to 

provide info:mation both for decision-making and accountability (Popham, 

1974). 

Malcolm Provus Discrepancy Evaluation Model "oanpares perfonnance 

againSt starrlards to detennine whether to improve, maintain or tenninate 

a program (Isaac and Williams, 1982: 8) • " 'Ihis rocrlel anploys Design, 

Installatim, Process, Product, and Cost as the five stages through 

which a program or project must be assessed and discrepancies reported 

between the perf onnance and standards at each stage as a basis for 

feedback and revision of objectives and or a program (Popham, 1974: 

Isaac am Williams, 1982). 

Stake's (1967) Countenance Evaluaticn ?-txlel emphasizes two rrajor 

operations, description and judgement. 'Ille purpose of this rocrlel is to 

describe and judge an educational program based en a formal inquiry 

process. This rocrlel is so formal that it does not allow for unplanned 
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events. It involves the proc;ressi ve ccmparison of a program's intenda:l 

and actual antecedents, transactions and outcanes in a well-organiza:l 

and fully descriptive plan. According to Stake, this rocdel was proi;:osa:l 

because during the late sixties educators relied very little on formal 

evaluations, and they failed to perceive what fomal evaluation could do 

for than. In fact, educators scorned forma.l evaluation because they were 

overly sensitive to criticism. 

Micha.el Scriven (1967) has been very influential in the area of 

evaluation. His pa.per "The Methcdology of Evaluation" describes 

evaluation as an activity which consists of "the gathering and canbining 

of perfonnance data with a weighted set of criteria! scales to yield 

either ccmparative or numerical ratings, and in the justification of 

data-gathering instruments, weighting and selection of criteria (p. 6)." 

Scriven suggests that this kind of activity establishes and justifies 

the merit or worth of a prO:;Jram. Scriven' s basic theme is that the 

evaluation of d:>jectives should be a prerequisite for program 

evaluation. 

Tyler's concept of evaluation is associate:i with and considered a 

Goal-Attainment m:rlel. Tyler was one of the first prorxments of 

behaviorally stated objectives. He rationalized that ill-defina:l 

educational objectives were of little use in detennining the degree to 

which a program's objectives had been achieved. While Tyler conceived 

evaluation as the process of detennining whether or not objectives have 

been achieve:.i, the process does not assess the effectiveness of the 
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objectives. Ha.vever, the process does provide data related to the 

stated objectives. 

In this era of accamtability, there is an increased anphasis ai 

evaluaticn in all {ilases of educaticn. Evans (1974) ooncluded, in his 

attempt to determine whether progress was being . rrade in assessment 

efforts, that progress is being rrade, but serious problems threaten that 

progress. Evans charged that academic social scientists .are concerned 

more with disciplinary issues and. basic research rather than the 

eva.luatiai of ongoing programs. According to Clla.botar (1975) evaluation 

was often embarked upcn with an incanplete or inaccurate understanding 

of what was being evaluated or what methcrlology should be used in 

evaluation. 

that: 

\ 

' 

In Hanm:ni' s paper ''Evaluation at the Iocal Level," Harmond stated 

'1be need for a systematic approach to evaluation of 
innovatiais has becane one of educaticn's rrost press-
ing problems. Only by systematic evaluation can 
education avoid the fads, pressures, pendulum-swing-
ings of educaticmal practice and. address itself to 
the basic question oonc:erning an educaticmal innova-:-
ticn: Is it :really effective in achieving its 
expressed objectives ( 1969: 1 ) ? 

During the sixth period (1973 to present). Alternative schools 

continued to expaIXl very rapidly. The field of evaluation crystallized 

and emerged as a distinct profession, related to but distinct fran its 

forebearers of research and. testing. '1be progiess rrade by educaticmal 

evaluators has m::wed with great rocmentum. Even though the gains over 

the past fifteen years are ~essive, problems still exists. 
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Problems in Evaluation 

One of the main problems of evaluation is vague program goals. 

Through the years, since the earliest attenpt to evaluate social 

programs, specific and clearly stated goals have been seriously lacking 

in many programs. Goals were either assumed or supposely self-evident. 

If stated, they were stated in very broad and often ambiguous tenns. 

Broad arrl ambiguously stated goals present the problem of evaluating any 

changes that may occur in the program. In other words, a program which 

does not have clearly defined gcals cannot be evaluated without 

specifying some rreasurable goals. Additionally, programs that are 

directed at transfonning individuals who are relatively autonanous, are 

rrore difficult to evaluate successfully (Rossi and Williams, 1972) due 

to the canplexity of hurnan behavior which cannot adequately be described 

or rreasured by a single dimension. Individuals are more difficult to 

change as opposed to changing a program or institution. Therefore, when 

individuals are the targets of change, in a program, it can be 

anticipated that the success of that p:1XX3I"am will be more difficult to 

achieve (Rossi and Williams, 1972). Simply stated, it is easier to 

change variables that can be controlled. Human behavior is not a 

variable that can be rontrolled. It is a variable that rrust l:e 

manipulated. It requires not only clearly defined, measurable 

objectives but a myriad of descriptors and activities to achieve those 

objectives. 

A second problem of evaluation is the utilization of evaluation 

results. The ultin:ate purpose of evaluation is a contribution to the 
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'lherefore, the implanentation of results is 

a critical ~ in the evaluation process. Yet, even the rrost 

carefully designed and executed evaluative efforts do not autanatically 

lead to or insure meaningful actioo. (Caro, 1971 ) • A number of 

constraints may be attributed to the nonuse or limited use of evaluation 

results. Weiss (1972) lists five constraints: 1.) the evaluator's 

perception of his role in the utilization proc:ess as uninvolved, if the 

facts are not obvious and the evaluator has little or no intention of 

following through, 2.) the organizatiai' s resistance to change, for a 

number of reasons. A few of these reasoo.s are: the lack of necessary 

furrls to institute needed changes, satisfaction with the status quo, 

and fear of the side effects of instituting new practices, 3.) 

inadequate disseminatioo. of evaluation results to appropriate adminis-

trators, 4. ) the gap between evaluation findings and clear courses of 

action for the future, and 5. ) the tendency of sane evaluations to show 

little or no positive effect. An additional reason· for the non-

utilization. of evaluation results is the fear of losing financial 

support which are, at times, related to p:>litical factors. 

A third problan of evalua.tioo. is the publication of results. Very 

few evaluatiai reports are published due to the following basic reasons: · 

the Agency's fear of negative reports which may lower their image or 

status, limit the agency's access to furrls, cause a reduction in staff 

or threaten the total existence of the agency. Many times evaluatic.n 

results are not published due to disagreements between the evaluator and 

the administrator about publication credits (Caro, 1971). 
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Evaluation of Alternative Schools 

In recent years, the effectiveness of alternative schools has been 

a matter of controversy, l:oth in the technical literature and in the 

};X)pular roodia. Barr, et al (1977:27), analyzed six alternative school 

evaluations in tenns of their effectiveness and provided insight into 

four basic questions raised concerning alternative schools. Three of 

the questions are pertinent to this study and are discussed below. 

1. How effective are alternative schools in the area of 
student cognitive achieve:nent? 

Results of the evaluations that m=asured cognitive 
achievement showed that irost students were learning 
at a rate consistent with or higher than the 
district nonn. Students' grade };X)int averages 
increased, their scholastic aptitude test scores 
increased, and they gained in their reading and math 
levels. It api;:eared that rrost students achieverl as 
well, if not better, than in t.1-ie canprehensi ve 
school. 

2. How effective are alternative schools in the deve-
lop:nent of student attitude and self concepts? 

The evaluations consistently indicaterl that students 
attitudes b:1Nard themselves and school tended to be 
higher in the alternative setting. Students assumed 
an increased level of interest in basic skills and 
overall curriculum develop:nent. Students exhibited 
high positive feelings tcMard their teachers, r:a=rs, 
administrators and the overall instructional philoso-
phy. 

3. Haw effective are alternative schools in developing 
positive behavior in the areas of attendance, suspen-
sions and school disruption? 

Attendance arrl enrollment data showed a decrease in 
student dropout rates and an increase in school and 
classroan atterrlance. Discipline problems appeared 
to be at a minimum, thereby, drastically reducing the 
rates of suspension. 
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Duke and Muzio (1978) reviewed nineteen evaluations and reix>rts 

dealing with the effectiveness of alternative schools and fourrl that 

fourteen of the documents contained sane reference to objectives in 

their descriptive sections. Five of the documents contained no specific 

reference to objectives, and none of the evaluations were conducted on 

the achievement of alternative school objectives. Duke and Muzio did 

find that the one characteristic shared by the alternative schools was 

their small size and stated "if alternatives as a group are ever found 

to prcrluce similar effects on students, this factor ma.y be rrore 

influential than others (1978:466)." 

O:lell (1984) reviewe::1 seventy-three alternatives school evaluative 

studies and found that while many of the evaluations indicated that 

alternative schools were effective, none of the studies -were conducted 

specifically for the purp:>se of evaluating the effectiveness of 

alternative schools in achieving program goals or objectives. Cd.ell 

encountered seven categories or types of evaluative studies and rer:orted 

that of the seventy-three studies reviewed forty-one percent -YJere 

Program Evaluations, eighteen percent were Surveys, twenty-three percent 

were Descriptive Studies, seven percent were Single case investigations 

and the remaining eleven percent were divided J:::etween Clinical Studies, 

Historical Reviews and Self-Re-port designs, all of which rrade sane 

I.X>Sitive contributions to evaluation efforts. 

A p::>sition p:ii;:er ccmnissioned by the National Institute of 

Education (Barr, 1977) rep::>rted that a survey of alternative school 

p.lblications and evaluations showed that students exp:rienced 
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significant and often dramatic changes in the affective area. 

Specifically, students self-concepts appeared to have improved; students 

a~ed happier, rrore open minded and had better attitudes arout 

school; stud.ents appeared to have more control over their own desires, 

felt rrore secure and greater self identity; students appeared to have 

higher attendance rates, lower suspension and disruption rates and less 

vandalism and violence (Arnove, 1977). 

Sunnary 

The literature revreled that there were six ;;:ericx:ls of history 

associated with evaluation. During the first pericx:l, the Industrial 

Revolution ( 1800 to 1900), social inquiry was emphasized: ti'lus it 

created the beginnings of an empirical approach to the evaluation of 

programs. The second pericx:l ( 1900 to 1930) referred to as t.tie t=ericx:l of 

Efficiency and Testing, intrcd.uced the develoµnent and gro;vth of 

standardized achievenent tests. School districts began using tests to 

majce inferences alxmt program effectiveness thus linking the fields of 

testing and evaluation with tests providing the principal data source 

for evaluations. The third pericd. (1930 to 1945) was referred to as the 

Tylerian Age because of Ralph Tyler's major influence on education, 

educational evaluation and testing. Tyler became involved in the 

progressive :Education ~bvement and directed the research corni:onent of 

the now famous Eight-Year Study (1932-1940) which introouced educators 

throughout America to a new and broader view of educational evaluation. 

The fourth period (1946 to 1957) was characterized by the expansion of 
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educational offerings, persoonel and facilities. Society had no 

particular interest in holding educators accountable and little was done 

to urge educators to datalStrate efficiency and effectiveness. '!he 

fifth period (1958 to 1972) referred to as.the Age of Expansion, called 

for evaluatians of large scale curricultnn developnent projects funded by 

federal natl.es. Evaluation exparrled as an industry and as a profession. 

'!he war an Poverty was launched and billions of federal dollars were 

poured into programs aimed at equalizing and upgrading opportunities for 

all citizens across the broad spectrum of health, social, and 

educational services. '!he Elanentary and Secondary Education Act of 

1964 (ESEA) was amended to include specific evaluation requiranents. 

Many new conceptualizations of evaluations and alternative schools began 

to anerge. Altematives flourished oonsiderably and were reflected in a 

variety of ways and descriptions. Finally, during the sixth pericrl 

( 1973 to Present) , evaluation crystallized and emerged as a distinct 

profession and alternative schools continued to exparrl. 

Sane of the problens associated with evaluation were vague {X03Lam 

goals, the ncn-utilization of evaluation results, and sparse 

pililicatians of evaluation results. '!he literature indicates that roc>re 

and nore program and school personnel have becane cognizant of the need 

to have clearly stated goals as well as canplete and accurate data 

related to the achievement of those goals. As a result, rrore decision-

makers are becaning nore concemed with the evaluation process and the 

utilizaticn of the results. 
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In recent years the effectiveness of alternative schcols has 

becane a ma.tter of controversy. However, a review of alternative sch(X)l 

evaluative studies reveled that alternative sch(X)ls are effective in 

improving sttrlents' attitude, 

academic achievement. 

self-concept, schcol attendance and 



Chapter 3 

PRCX;RAM Dili!ENSIONS 

Evaluating the effectiveness of any program requires a basic 

kn::Mledge of the program and the goals and objectives of that program, 

in order to ascertain the success of the program and its impact on the 

subjects and the cx::mm.mity for which it was implemented. Hence, this 

evaluation was rorrlucted en the Point Option Alternative School Program. 

This chapter describes the: Optional School, Point Option Alternative 

Program, stated goals of the program, cperationalization of the goals, 

evaluation design, the subjects, instrumentation, data collection 

procedures and data analysis. 

The Point Option Alternative School Program 

Description of the School 

'Ihe Optional School Program is located in the Newr;;crt News, 

Virginia School Division and consists of four ccmixments: Point Option, 

Project Stay, Project Care, and Project Prevention/Rehabilitation. 

These programs are centralized at the Deer Park Center and operate under 

the sui:ervision of an Optional School Program Administrator. The 

Optional School Program is an extension of the regular or traditional 

school program for students who for econanic, psychological, academic, 

or other reasons cannot respond in a p:>Sitive way to programs offered in 

the traditional school setting. 'Ibis structure provides flexibility of 
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time, content, and teaching strategies to meet the unique needs of those 

in:lividuals enrolled in the school. 

Description of the Program 

The Point Option Program is an alternative secondary school program 

with one hunired six (106) students enrolled in grades nine through 

b.elve. 'Ihere are eight teachers, one counselor and two administrators. 

The Point Option Program is designed to meet the needs of students with 

average and al:ove-average ability who are capi3ble of ccmpleting school 

but are functioning below their potential in the regular school program. 

Students are referred for admission by the hane school counselors, self 

referrals and camrunity agencies. The program is or:erated on the 

quarter system rather than the semester system used at the city's four 

high schools. In addition to the regular high school course offerings 

of rrath, English, history, physical education, science, and art, 

students rray select such courses as basic psychology, Greek mythology, 

rrarriage and family, peer I & II and several other courses not offered 

in the regular high school program. The curriculum contains provisions 

for l:::oth reroodiation and enrichment. Carrnunity resources are utilized 

to enhance learning experiences. Emphasis is placed on affective areas 

such as self-roncept, values, attitudes and responsibility. 'lb achieve 

these errls, the entire staff is involved in personal, career, and 

academic counseling with the students. All students are assigned to an 

advisory group, also referred to as "Unit Group". The advisor of each 

group is a staff nenber who assists students individually and in a group 

with schedulir¥J, acadenic, personal and social problems, and any other 
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concerns of the students. Students remain enrolled in their hane 

schools, graduate and receive their diplanas fran the hane school. 

'lbe Point Option Program is a program of choice. Teachers apply to 

work there and sbrlents apply to attend. Students are free to make 

independent decisions in regards to returning to the regular school 

program, whether or not to pursue a diplana, GED certificate or to enter 

a work program or vocation for future anployment. Students then choose 

curriculums based on their goals and needs - they are resp::msible for 

their own progress. Additionally, students are involved in the 

decision-making processes as related to their perceived nee:ls and 

interests, as well as the school program and its O'peration. 

Program Goals 

'Ihe Point Option Program Manual states that Point Option will 

provide: 

1. Flexibility and choice to secondary students in a 
setting smaller than that in the traditional secondary 
school. 

2. Experiences that will result in an improved self oon-
cept by stl.rlents who attend the school. 

3. An opportunity for parents, students, and teachers to 
experience the democratic process by participating in 
the operation of the school. 

4. Opportunities to preview career options through expe-
riential leaming opportunities in the camrunity for 
those stl.rlents who exhibit a readiness and desire to 
explore areas l::leyald the scope of the traditional 
curriculum. 

5. Classes, counseling, and resources which will assist 
in establishing and meeting goals to f mi.ction as 
resp::msible citizens. 
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6. Classes in areas where diagnostic tests indicate 
stu:l.ents need to upiate or upgrade their basic skills. 

7. Opportunities for students to leam to make wise use 
of their leisure time. 

8. Enrichment opporbmities to those students who exhibit 
a readiness for such experiences. 

9. Experiences that will assist in bringing alX>Ut p::>si-
tive attitudinal changes toward education, individ-
uals, and society. 

10. Services to the school, camrunity and the camrunity at 
large by utilization of trained student volunteers in 
areas of human services. 

11. Opporbmities for teachers and students to design 
alternative curriculum offerings to meet the students 
needs and interests. 

In order to evaluate any program, the goals must be measurable. 

'llle goals of the Point Option Alternative Program as currently stated 

are not measurable. 'Iherefore, the researcher, with the approval of the 

decision-maker, changed the stated goals of the Point Option Program 

into the following eleven operational goals. 

1. Courses will be conducted in a cc:mmmity setting t.lia.t 
contains fei;.ier people and a smaller physical space 
than that offered by the regular school. 

2. Students' self-ooncepts will :improve as a result of 
positive encouragement and carments fran staff, par-
ticipating in individual and group activities, and 
improved grade reports. 

3. Students, parents, and teachers will participate in 
meetings and will be given an opportunity to provide 
suggestions and or cx:mnents on the operation of the 
school program. 

4. Students will explore career options and gain experi-
ences in the Point Option Program that are different 
than those in the traditional school. 
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5. students will be enrolled in classes, a:runseled, in-
formad of and exposed to resources that will help them 
to function as k:norNledgeable citizens. 

6. Sbrlents will be placed in classes in areas where 
diagnostic tests indicate the need to uwraae their 
basic skills. 

7. Students will be taught how to schedule their time 
wisely. 

8. Students will participate in field trips and attend 
special interest programs. 

9. Students will participate in planned activities that 
will encourage positive attitudes toward education, 
individuals and society. 

10. Students trained in a vocational skill will volunteer 
their services to the school and cxmnun.ity. 

11. Teachers and students will plan curriculum offerings, 
within the guidelines of the Newport News school 
system, to m=et the needs and interest of the stu-
dents. 

The following procedure was utilized to operationalize the stated 

goals of the Point Option Program (see Figure 2) : 

The researcher net with the decision-rraker to discuss 
what each goal meant and how it was to be achi.eyed. 

The researcher then operationalized the goals, return-
ed to the decision-maker and discussed each new 
operationalized goal, and the decision-rraker approved 
the eleven operationalized goals. 

The researcher developed questions for three instru-
rrents fran the operationalized goals after which a 
matrix was set up to insure that ea.ch goal was 
adiress by one or more questions. Additionally, the 
matrix was exp:mded to ad:lress the activities that 
would be utilized. to achieve those goals, and list the 
evidences that would detennine ea.ch goal achieved. (See 
Figure 3). 

The researcher shared. the questions contained in the 
instruments with the decision-maker for carments 
and to detennine if the questions were addressing his 
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Decision-Maker 

~ 11~ 
Stated Goals Operationalized Goals Developnent of 

-->~ Work of Researcher 

1 Interaction Between 
Researcher and Decision-Maker 

t Decision-Maker Approval 

Figure 2 

Goal Operationalization Process 

Instruments 



Goals 

I. Courses wtl I be conducted tn a c011111unt ty 
setting that contains fewer people and a 
sma lier phys lea I space than that offered 
by the regular school. 

Question II on Instruments and 2 
on students' 

2. Students se If-concepts wt 11 improve as a 
result of: positive encourageinent and 
coi1111ents from staff. part lctpatt ng tn 
individual and group acttvttfes, and 
improved grade reports. 

Questions 12 on parent and teachers, 
l's l and 4 on students 

.1. Students, parents, and teachers wt II 
11articipate In meetings and wl II be 
given an opportunity to provide 
suggestfons and/or coi1111ents on the 
operation of the school program. 

Quest ions 1.1 and 4 parents and 
teachers, l's 5 and 6 students 

Acttvtttes 
-

-Students attend classes tn a 
smaller bldg. structure than 
regular school. 

-Students c0111in9 in contact 
with fewer students and staff 
than In the regular school. 

-Posttlve encouragement and 
c 011111en ts froin s ta ff. 

-Students partlcfpatton tn 
tndtvtdual and group activities. 

- Improved grade reports. 

-Students, parents, and teachers 
attend schoo I meetings. 

-Students, parents, and teachers 
participate tn discussion on 
operation of school program. 

Figure 3 

Goal Evaluation Description 

vtdence ot GoalAchlevement 
and Program Success 

-Smaller building. 

-fewer students and staff. 

-Resu I ts of pre and post test 
Tennessee Self-Concept Scale. 

-Students report that sel f-cu111qil ·. 
have improved. 

-Parents and teachers report cl1.111•1•··; 
observed in students. 

-Students report participation i11 
tndtvldual and group actlviti1" .. 

-Students list positive change~ 111.1d1· 

-Records show lmprovemen t I 11 cwa•lt> 
reports. 

--------------¥-~-- ------- ~ 

-Records of students , pa re11 Ls , a ml 
teachers attendance at srhoo I 
meetings. 

-Students, parents, and teachers 
report participation In di srus<; io11" 
during meetings. 

,c.. 
w 



Goals 
-----

4. Students will explore career options and 
gain experiences in Point Option that are 
different than those 1n the traditional 
school. 

Questions 15 parent, l's 5 and 6 
teachers, 17 students 

Acttvtttes 

-Students explore careers. 

-students experience careers 
through cOllllluntty programs. 

Evtdence of Goal Achievement 
and Program Success 

-ltst of careers to Point Option that 
are different from those of 
regular school. 

-Students, parents, teachers report 
partfcfpatlon. 

-Students and school reports of 
career experiences. 

-------~---------~--~--~-~--_.~-----~---------~-~ 

5. Students will be enrolled In classes, 
counseled, lnfonned of and exposed to 
resources that will help them to 
function as knowledgeable citizens. 

Questions 16. 7, 8 on parent, 
teacher, student 
respectively 

6. Students will be placed in classes In 
areas where diagnostic tests Indicate 
the need to upgrade their baste skills. 

Questions 17, 8, 9 on parents, 
teahcers, students Instruments, 
respectively 

-Students learn about citizenship. 

-Students expose to and learn 
about voting process. 

-Students attended classes. 

-Students exposed to resources 
related to citizenship. 

-Students, parents, teachers report 
students ability to function as 
knowledgeable citizens. 

-Student placement In classes I -Students attended classes. 
based on diagnostic test results. I -Students, parents, teachers report 

-students taught basic skills. Improved baste skills. 

-Results of pre and post-test of 
diagnostic skills. ----- __ , 

7. Students will be taught how to schedule 
their time wisely. 

Question 18 parents and 110 
teachers and students 

-Students taught how to 
schedule ttme. 

-Students, parents, teachers report 
students know how to schedule time, 

- ·-·-------- - -- --- --
8. Students will participate In field trips 

and attend special Interest programs. 

Questions 19 parents, 111 teachers 
and students 

-Students participation In 
field trips. 

-Students attend special Interest 
programs. 

-Students, parents, teachers reports 
on students Involvement In field 
trips and special Interest programs. 

-- ---------- ~-------------------'------------------

Figure 3 (Continued) 

J;a. 
~ 



Evtdence of Goal llchtevement 
Goals Acttvltfes and Program Success 

9. Students wtll participate In planned -Students parttclpatfon In -Students, parents, teachers reports 
activities that will encourage positive planned activities. on students change In attitudes 
attitudes toward education, Individuals, toward education, Individuals, 
society, and self. socfety, and self. 

Questions 110 parents, 112 teachers 
and students 

- ·--·-. 

10. Students trained In a vocational skill will -Students attend vocational -Attendance In vocational sktlls 
volunteer their services to the school and classes and learn skills. classes. 
con111un lty. 

-Students volunteer services to -Students learning a sklll. 
Questions fll parents, 113 teachers school and connunlty. t; 

and students -Students volunteering services. 

-Students, parents, teachers reports 
on skills learned and services to 
school and c011111Unf ty. 

- ---. 
i 11. Teachers and students will plan -Students and teachers plan -Students, parents, teachers 

curriculum offerings, within the curriculum to meet students report on curriculum planning to 
guidelines of the Newport News needs and Interests. meet students needs and Interests. 
School Sygtem, to meet the needs 
and Interests of the students. 

Questlnns 112 parents, 
114 teachers and students 

--·-· --·--·-··-

Figure 3 (Continued) 
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needs. 'Ihe decision-maker approved the questions 
as addressing his need.s. 'Ihe instruments were refined 
and printed. 

Evaluation Design 

'll1e goal of this study was to evaluate the Point Option Alternative 

School Program in the Newp:>rt News School Division. One of the rrajor 

i;urposes of evaluating a program is to help the decision-maker detennine 

if the alternative program that he has chosen is effectively achieving 

the goals or objectives of that program (Cooper, 1972). To make that 

detennina.tion an evaluation has to be conducted, and convincing evidence 

of the program's success must be presented. In order to present 

evidence of success for the Point Option Program, a descriptive research 

case design was employed. Descriptive research has been defined as 

being primarily concemed with existing conditions or situations. As 

such, it is a structured attempt to obtain facts and opinions arout 

those existing conditions (Sowell and Casey, 1982; Venna and Beard, 

1981). A case design is typically used to examine a single, cohesive 

group and answer questions that ask for a description of a program's 

goals, participants, activities, and results (Fink and Kosecoff, 1980). 

A significant feature of the descriptive research case design is its 

ability to provide useful data, which if confinned, can be studied in 

rore controlled situations using an experimental design. 
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Subjects 

'llle subjects for this study consisted. of the total i;opulation of 

cne hundred six (106) students in the Point Option Alternative Program, 

in grades nine through twelve. The subject's ages ranged fran fifteen 

to benty, and they reflected varying socioeronanic and racial l::ack-

grourrls. The subjects were students who are ca:i;:eble of canpleting 

school rut are functiOning below their potential. The students applied 

for participation in Point Option or were referred by the hane school 

counselor or a cx::mnunity agency. '!he subjects in Point Option 

represented. the four high schools in the Newport News School Division. 

other subjects for this study included eighty-six pa.rents of the 

participating students and eight teachers of Point Option students. 

Instrumentation 

The eleven goo.ls of the Point Option Program are sunnarized into 

~ l::asic categories: student achievement and student self-concepts and 

attitudes. This section of Chapter three addresses instrurnentation 

relevant to the ~ categories. 

Student Achievement 

Even though student achievement is not overtly stated as a goal, it 

is implied in goals numbers five, six, and nine of the program. Addi-

tionally, the program utilizes Science Research Associates' (SRA) Tests 

for determining appropriate classroan placement. The pre and posttest 

achievanent data obtained f ran these instruments and the achievement 
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data obtained from the devised questionnaires were examined for 

similarities and differences. 

Student Self-Concepts and Attitudes 

P~ram goals numbers two and nine addressed student self-concepts 

and attituies. Well established and recognized instruments for 

rreasuring students' self-concepts and attitudes were selected by the 

P~ administrator and teachers. Therefore, the pre and posttest data 

of the Tennessee Self-Concept Scale and self-concept and attitude data 

fran the questionnaire survey were examined for similarities and 

differences. 

InteIViews 

Sixty percent (N = 58) of the Point Option students were 

interviewed on the open-ended questions of the written survey. Seventy-

eight percent of the interviews we.re taped, seven percent were manually 

recorded and fifteen percent of the interviews were conducted by 

telephone. The sttrlents were interviewed during their lunch hour and 

study pericrl. 

Data Collection Procedures 

'lhe data collection procedure for the·Point Option Program included 

administering the questionnaires to students by classes. Forty-five 

percent of the questionnaires were returned fran the classes. Forty-six 

percent of the questionnaires were administered to and collected from 

the students individually, waking a total student response rate of 
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ninety-one percent. 'Ihe teacher questionnaires were administered to all 

of the teachers and a one-hurrlred percent response rate was attained.. 

Parent questionnaires were rrailed initially on April 19, 1986 and 

thirty-two percent of the questionnaires we.re returned. Follow-up p::>st 

cards reminding pa.rents to return their questionnaires we.re mailed to 

nan-resporrling parents on Ma.y 12, 1986 and an additional thirty-five 

percent of the questionnaires were retu:med. Follow-up telephone calls 

on Ma.y 17 brought an additional six percent responses, making a total of 

seventy-three percent parental resp:mses. 

During the period of April 19 through June 26, the researcher 

examined the students files and the school files for testing, 

achieve:nent and atterrlance data. During the May 19 through June 12 

period the researcher randcmly interviewed fifty-eight students on the 

open-ended questions of the survey. Interviews for teachers were 

optional. Teachers did not select this option. 

In general, the stu:lent questionnaires were filled out canpletely 

and rrost of the open-ended questions were filled out in detail. 

However, there we.re instances in which parents anitted answering the 

open-ended questions. Those parents who did not resp::>nd to the open-

en:ied questions stated, an the instruments, that they lacked sufficient 

knowledge to answer the questi9Il5 and in a few cases parents stated that 

they just did not know about the particular aspect of the program being 

questioned. 
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Data Analysis 

A statistical analysis of the data was conducted to answer the 

following major research question and OK> sub-questions: 

Major Questicn 

Is the Point Opticn Alternative School 

~Effective in Achieving its Stated 

Goals? 

SUb-Questions 

Did students improve academically? 

Did sttrlents'self-ooncepts and attitudes improve? 

'lb answer the aforementioned research questions, the t-test of 

irrleperrlence was employed to ccmpare the pretest-posttest results. The 
2 

Chi Square (X } test was conducted to determine if participant responses 

were_ significantly different at a prob3bility level of less than or 

equal to .OS. 'Ihe data are reported in narrative and tabular fonn in 

Chapter 4. 

Data were collected fran a total of ninety-six students (91 

percent} participating in the Point Option Alternative Program, eight 

teachers (100 percent} and sixty-three parents (73 percent) of the Point 

Opticn sb.rlents. Table 1 illustrates the return rate for the program 

participants included in the study. 



Participants 

Teachers 

Parents 

Students 
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Table 1 

Participants in the Study 

Total 
Population 

8 

86 

106 

Number 
Responding 

8 

63 

96 

Percent 
of Return 

100 

73 

91 



Chapter 4 

RESULTS 

The p.irpose of this chapter is to present the data and results of 

the study. The data for this study were collected to answer the major 

research question: Is the Point Option Alternative School Program 

Effective in Achieving its Stated Goals? and ~ additional sub-

questions: Did students .improve academically? and Did students' self-

concepts and attitudes improve? 

'!his is a descriptive case study, hence, caution is suggested in 

generalizing these f irrlings beyond this research population and 

pro::;ram. 'lhe statistical analyses and findings are organized and 

presented urrler the major research question and each sub-question. 

Major Research Question: Is the Point Option Alternative School Program 

Effective in Achieving its Stated Goals? 

2 
A Oli Square (X ) analysis was conducted on the distribution of 

teachers, parents and students responses to twenty one items on a survey 

questionnaire. Following are the questions and the results. 

Q..lestion 1 (Goal 1 ) : Were students placed in a curriculum that met 

their needs and interests? Table 2 shows a Chi Square value of 29.33 

with 6 df and a probability level of less than .OS which indicates 

that there was a significant difference between the responses of 

teachers, parents and students. Thirty-eight percent (N = 3) of the 

teachers, three percent (N = 2) of the parents and three percent (N = 3) 
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Table 2 

SUrmlary of Frequency Resp:>nses of Teachers, Parents and Students 
Perceptions of the Achievement of the Point Option 
Alternative School Program Goals Using Chi Square 

Question 1: Were students placed in curricula that rret their needs and 
interests? 

Frequency and Percentage Responses 

No Multiple 
Yes No Responses Resp:mses 'Ibtal 

Teachers 5.0 3.0 8.0 
62.5 37.5 4.8 

Parents 55.0 2.0 6.0 63.0 
87.3 3.2 9.5 37.7 

Students 88.0 3.0 1.0 4.0 96.0 
91. 7 ~.1 1.0 4.2 57.5 

Total 148.0 8.0 7.0 4.0 167.0 
88.6 4.8 4.2 2.4 100.0 

2 
x = 29.33; df = 6; p < .000* 

*Statistical Significance (p i .OS) 
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of the students disagreed or were unsure whether or not students were in 

curricula that met their needs and interests, while sixty-three 

percent (N = 5) of the teachers, eighty-seven percent (N = 55) of the 

parents and ninety-two percent (N = 88) of the students agreed. 

Question 2 (Goal 4): Did students explore rrore career options at 

Point Option than in the regular school? Table 3 shows a Chi Square 

value of 24.21 with 6 df and a prol:ability level of less than .OS which 

irrlicates that there was a difference greater than chance in the 

responses of each of the three groups. Although eighty-four i;:ercent 

(N = 53) of the parents and eighty-one percent (N = 78) of the students 

agreed that students explored rrore career options in Point Option than 

students did in the regular school, sixty-three percent (N = 5) of the 

teachers tended not to agree with the parents and students. 

Question 3 (Goal 5) : Were students informed of and exposed to 

resources to help them function as knowledgable citizens? Table 4 

shows a Chi Square value of 4.9 with 6 df and a probability level equal 

to .551 which shows that there was not a statistically significant 

difference in the responses of teachers, parents and students. Thus, 

the groups were rrore in agreement than not. One hundred percent (N = 8) 

of the teachers, ninety-one r;.ercent (N = 57) parents and ninety-six 

percent (N = 91 ) of the students agreed that students were infonned of 

and exposed to resources that helped them to function as knowledgable 

citizens. Question 4 (Goal 10) : Were students trained in a 

vocational skill through the Point Option Program? Table 5 reveals a 

Chi Square value of 46.05 with 3 df and a probability level of less 
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Table 3 

Surrmary of Frequency Responses of Teachers, Parents and Students 
Perceptions of the Achievanent of the Point Option 
Alternative School Program Goals Using Chi Square 

Q..Iestion 2: Did sbrlents explore rrore career options in Point Option 
than in the regular school? 

Frequency and Percentage Responses 

No Multiple 
Yes No Response Response 'Ibtal 

Teachers 3.0 5.0 8.0 
37.5 62.5 4.8 

Parents 53.0 6.0 4.0 63.0 
84.1 9.5 6.3 37.7 

Stud.en ts 78.0 12.0 1.0 5.0 96.0 
81.3 12.5 1.0 5.2 57.5 

Total 134.0 23.0 5.0 5.0 167.0 
80.2 13.8 3.0 3.0 100.0 

2 
x = 24.21; df = 6; p < .000* 

*Statistical Significance (p ~ .OS) 
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Table 4 

Surrmary of Frequency Resp:mses of Teachers, Parents and Students 
Perceptions of the Achievement of the Point Option 
Alternative School Program Goals Using Chi Square 

Question 3: Were stu:lents inf onned of and exposed to resources to help 
them function as knowledgeable citizens? 

Frequency and Percentage Responses 

No Multiple 
Yes No Resp:mse Res};X)nse 'lbtal 

Teachers 8.0 8.0 
100.0 4.8 

Parents 57.0 2.0 4.0 63.0 
90.5 3.2 6.3 37.7 

Students 91.0 3.0 1.0 1.0 96.0 
94.8 3.1 1.0 1.0 57.5 

Total 156.0 5.0 5.0 1.0 167 .o 
93.4 3.0 3.0 0.6 100.0 

2 
x = 4.9; df = 6; p < .551 
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Table 5 

Surrmary of Frequency Responses of Teachers, Parents and Students 
Perceptions of the Achievement of the Point Option 
Alternative School Progam Goals Using 01.i Square 

CUestion 4: Were stlrlents trained in a vocational skill t.11rough t..he 
Point Option Program? 

Parents 

Students 

Total 

2 
x = 46.05; 

Freauency and Percentage Resnonses 

Yes No 

14.0 43.0 
22.2 68.3 

68.0 22.0 
70.8 22.9 

82.0 65.0 
51.6 40.9 

df = 3; p < .000* 

No 
Response 

6.0 
9.5 

1.0 
1.0 

7.0 
4.4 

:Multiple 
Response 

5.0 
5.2 

5.0 
3 .1 

*Statistical Significance (p .i. .05) 

Total 

63.0 
39.6 

96.0 
60.4 

159.0 
100.0 
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than .OS. '!his indicates that parents' and students' responses to this 

questicn were significantly different. Sixty-eight percent (N = 43) of 

the parents responded negatively that students were not trained in a 

vocational skill through Point Opticn while seventy-one percent 

(N = 68) of the students responded positively. 

Although the next two questicns were not stated goals of the Point 

Option Program, they were asked to: (1) ascertain what impact the Point 

Option Program had en keeping students in school, and ( 2) to determine 

how teachers, parents and students viewed the success of the Point 

Opticn Program. 

Question 5: ~ you feel that the Point Option Program has kept 

students in school? Table 6 shows a Chi Square value of 3.29 with 6 df 

and a prol::ability level equal to .770 which is not greater than chance 

at the .OS probability level. This indicates that teachers, parents and 

students generally agreed on their responses to this question. Hence, 

the data support the agreanent l:etween the groups in which ninety 

i:ercent {N = 151) agreed that Point Option has kept students in school. 

Question 6: Would you stmmarize the Point Option Program as 

successful? Table 7 reveals a Chi Square value of 9.62 with 6 df and a 

prol::ability level equal to .141 which indicates that there was not a 

significant difference in the responses l:etween each of the three 

groups. Coosequently, this result indicates that ninety-five percent 

(N = 158) , of the teachers, parents and students agreed that the Point 

Opticn Alternative School Program can l:e considered successful •. 



59 

Table 6 

Sumnary of Frequency and Percentage Response of Teacher, 
Parents and Student Perceptioos of the Achievement of the Point 

Option Program Goals Using Chi Square 

Question 5: Do you feel that Point Option Program kept students in 
school? 

Frequency and Percentage Responses 

No Multiple 
Yes No Response Response Total 

Teachers 7.0 1.0 8.0 
87.5 12.5 4.8 

Parents 57.0 5.0 1.0 63.0 
90.5 7.9 1.6 37.7 

Students 87.0 5.0 1.0 3.0 96.0 
90.6 5.2 1.0 3.1 57.5 

Total 151.0 11.0 2.0 3.0 167.0 
90.4 6.6 1.2 1.8 100.0 

2 
x = 3.29; df = 6; p < .770 
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Table 7 

SUrrmary of Frequency Res:pJnses of Teachers, Parents and Students 
Perceptions of the Achievanent of the Point Option 
Alternative School Program Goals Using Chi Square 

Question 6: Would you sunmarize the Point Option Program as successful? 

Frequency and Percentage Reswnses 

No Multiple 
Yes No Resp::mse Res:pJnse 'Ibtal 

Teachers 8.0 8.0 
100.0 4.8 

Parents 56.0 1.0 6.0 63.0 
88.9 1.6 9.5 37.7 

Students 94.0 1.0 1.0 96.0 
97.9 1.0 1.0 57.5 

'Ibtal 158.0 1.0 7.0 1 .o 167 .o 
94.6 0.6 4.2 0.6 100.0 

2 
x = 9.62; df = 6; p < .141 
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Research Sub-Questions 

Sub-question 1: Did students improve aca.danically? 'Ib answer this 

question, the researcher utilized the Science Research Associates' (SRA) 

test scores and the students' grade i;:oint averages to measure acadanic 

improvement. Pre-admission SRA test scores (pretest) and !X'St-admission 

SRA test scores ( i;:osttest) , after one year's participation in the 

program, were· analyzed. A two-tailed t-test was conducterl. to test the 

mean difference between the pretest and i;:osttest. Table 8 shows a mean 

difference of 43.92, a t-value of 4.65 and a probability level of less 

than .05 which denotes a significant difference between the pretest 

and posttest result. Thus, we can assume that students improverl. 

academically. 

Grade Point Averages (GPA' s) of the students were examined one year 

prior to stu:ient enrollment in the program (pre-GPA) and one year after 

enrollment (Post-GPA). The t-test was corrlucterl. to detenrline if there 

were significant differences between the pre-GPA's and post-GPA's. 

Table 9 reveals a mean difference of .46 and a t-value of 4.33 with 1 df 

and a probability level of less than .05 which indicates a significant 

difference between pre and i;:ost-GPA' s. Thus, Grade Point Averages 

further support the notion that students .improved academically. 

In addition to the SRA tests and GPA' s, a survey was conducted to 

ascertain teachers, parents and students opinions on students academic 

:improvement. 'IWo questions relaterl. to sub-question one were asked. 

Question 1 ( G03.l 6) : D:> you feel that Point Option students are placed 

in classes l:::e.serl. an diagnostic test results to improve basic skills? 



~sure 

SRA 
Pretest 

SRA 
Post test 
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Table 8 

Mean Pretest-PostTest Scores of the 
Science Research Associates Test 

Using t-Test 

x 
N** x Difference 

30 480.80 

43.93 

30 524.73 

df = 1 p < .000* 

* Statistical Significance (p ~ .OS) 

SD t-value 

51. 79 4.65 

** represents the actual nurnl:er of students who ccmpleted both the 
pretest and posttest. The number of cases varied t.ased on ~11.e 
students' point of entry into the Point Option Program. 
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Pre-GPA 

Post-GPA 
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Table 9 

Mean Academic Perfo:rmance of Point Option Students 
as Measured by the Actual Grade Point Average+ 

Using t-Test 

N x 

98 1.26 

98 1.72 

x 
Difference 

.46 

SD 

1.06 

df = 1; p <.000* 

t-value 

4.33 

+ Grade Point Average Scale * Statistical Significance (p ~ .05 

A = 4.0 c = 2.0 

B = 3.0 D = 1.0 
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Table 10 shows a Ori Square of 44. 54 with 6 df and a probability level 

of less than .05 which depicts a significant difference in the 

resp:mses. Teachers, sixty-two -p=rcent (N = 5), and parents, twenty-two 

-p=rcent (N = 14) , resporx:led negatively that students were not placed in 

classes l::ased on diagnostic test results as ccmpared to ninety-five 

percent (N = 91) of the stt.rlents who respcnded fX)Sitively that they were 

placed in classes l::ased on diagnostic test results. 

Question 2 (Goal 6): Do you feel that the Point Option Program has 

helped students academically? Table 11 reveals a Ori Square value of 

15.51 with 6 df arrl a probability level equal to .016 which shows a 

difference greater than the .05 probability level in the resfX)nses 

'between ea.ch of the three groups. Thirteen percent (N = 1) of the 

teachers, three percent (N = 2) of the :parents and three percent (N = 3) 

of the stt.rlents resp:Jrrled, that Point Option did not help students 

academically, while eighty-eight -p=rcent (N = 7) of the teachers, 

eighty-three percent (N = 52) of the parents and ninety-four percent 

(N = 90) of the students agreed that Point Option did help students 

academically. However, data fran both questions appear to further 

substantiate that students were believed to have improved academically 

even though there were sate differences between group resfX)nses. 

kklitionally, an examination of the students' attendance records 

was conducted to detennine t.tie impact, if any, that students' school 

attendance may have had on their academic achievement. A t-test was 

conducted on the number of days stt.rlents were absent prior to attending 

Point Option and the nurnl:er of days students were absent one year after 
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Table 10 

SUitinary of Frequency Responses of Teachers, Parents and Students 
Perceptions of the Achievement of the Point Option 
Alternative School Program Goals Using Chi Square 

Question 1: IX> you feel Point Option students are placed. in classes 
based on diagnostic test results to improve basic skills? 

Frequency and Percentage Resp:?nses 

No Multiple 
Yes No Response Response Total 

Teachers 3.0 5.0 8.0 
37.5 62.5 4.8 

Parents 42.0 14.0 7.0 63.0 
66.7 22.2 11 .1 37.7 

Students 91.0 2.0 1 .o 2.0 96.0 
94.8 2.1 1.0 2.1 57.5 

Total 136.0 21.0 8.0 2.0 167 .o 
81.4 12.6 4.8 1.2 100.0 

2 
x = 44.54; df = 6; p < .000* 

*Statistical Significance (p ~ .05) 
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Table 11 

Sumnary of Frequency Responses of Teachers, Parents and Students 
Perceptions of the Achievement of the Point Option 
Alternative School Program Goals Using Chi Square 

Question 2: Do you feel that Point Option has helperl students 
acadanically? 

Frequency and Percentage Resp?nses 

No Multiple 
Yes No Response Resp::>nse 'Ibtal 

Teachers 7.0 1.0 8.0 
87.5 12.5 4.8 

Parents 52.0 2.0 9.0 63.0 
82.5 3.2 14.3 37.7 

Students 90.0 3.0 1.0 2.0 96.0 
93.8 3.1 1 .o 2.1 57.5 

'Ibtals 149.0 6.0 10.0 2.0 167 .0 
89.2 3.6 6.0 1.2 100.0 

2 
x = 15.51; df = 6; p < .016* 

* Statistical Significance (p ~ .05) 
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attending Point Option. Table 12 reveals a mean difference of 4.56 

days, a t-value of 2.43 and a probability level equal to .018 which 

indicates a significant decrease in students• absentees after attending 

Point Opticn. 

Sub-question 2: Did students' self-concepts and attitudes improve? 

The Tennessee Self-concept Scale (TSC'S) was employed to assist in 

answering this question. The TSC'S scores, cne year prior to student 

enrolhnent in the program (pretest) and one year after enrollment (r:ost 

test), were examined. Table 13 reveals a mean pretest score of 311.86 

and a r:osttest score of 325.90 with a mean difference of 14.03 and a 

t-value of 4.44 with 1 df and a probability level of less than .05 

which means that there was a significant difference between the pre 

and '[X)sttest scores on the TSCS. The p::>sttest scores indicates a 

significant increase in students' self-concepts and attitudes. 

'lliree questions an the survey provided further inforrration relative 

to positive changes made in students' self-concepts and attitudes. 

Question 1 (Goal 2) : Do you feel that the Point Option Program has 

helped students to make p::>sitive changes in their thinking and self-

expression? Table 14 reveals that a Chi Square value of 3.30 with 4 df 

and a probability level equal to • 507 shows that there was not a 

statistically significant difference between group responses. Ninety 

percent (N = 151) of the teachers, parents and students agreed that 

Point Option has helped students to make p::>sitive changes in their 

thinking and self- expression. 
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Table 12 

r.en Days Absent 
of Point Option Students 

Source N x x SD t-value 
Difference 

Average Days Absent 69 19.34 
Prior to Point Optioo 

4.56 12.59 2.43 

Average Days Absent 1 69 14. 78 
Year After Point Option 

df = 1 p < .018* 

*Statistical Significance (p ~ .05) 
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Table 13 

Mean Pretest-Post test Scores on the 
Tennessee Self-concept Scale Using t-Test 

N 

Pretest 83 

Post test 83 

df = 1; p < .000* 

x 

311.86 

325.90 

x 
Difference 

14.03 

* Statistical Significance (p ~ .OS) 

SD 

28.78 

t-value 

4.44 
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Table 14 

SUrrmary of Frequency Resp::>nses of Teachers, 
Parents and Students Perceptions of the Achievement 
of the Point Option Program Goals Using Orl. Square 

Questicn 1 : Do you feel that the Point Option Program has helped 
students to make p::>sitive changes in their thinking and 
self expression? 

Frequency and Percentage Resp:>nSes 

No Multiple 
Yes No Resp::>nse Resp::>nse 'Ibtal 

Teachers 8.0 8.0 
100.0 4.8 

Parents 56.0 4.0 3.0 63.0 
88.9 6.3 4.8 7.7 

Students 87.0 8.0 1.0 96.0 
90.6 8.3 1.0 57.5 

'Ibtal 151.0 12.0 4.0 167.0 
90.4 7.2 2.4 100.0 

2 
x = 3.30; df = 4; p < .507 
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Question 2 (GJa.l 9): Do you feel that students have acquired a 

i;:ositive attib.rle toward education? Table 15 shows a Chi Square value 

of 25.21 and a probability level of less than .OS which indicates a 

significant difference in the responses between the groups. Thirty-

eight (N = 3) of the teachers, ten :percent (N = 6) of the parents and 

four percent (N = 4) of the students tended to disagree that students 

acquired a :p:>sitive attitude toward education. ·while sixty-three 

percent (N = 5) of the teachers, seventy-six percent (N = 48) of the 

parents and ninety-four i;:ercent (N = 90) of the students agreed that 

students did acquire a :p:>sitive attitude. Question 3 (Goal 9): Do you 

feel that students have acquired a :i;x:>sitive attitude toward themselves? 

Table 16 shows a Chi Square value of 10.25 with 6 df and a probability 

level equal to .114 which indicates that the responses of each of. the 

three groups are not statistically significant. Teachers, parents and 

students agreed that students have acquired a :p:>sitive attitude toward 

themselves as a result of -participating in Point Option. 

Q..iestion 4 (Goal 2): Do you feel that positive encouragement and 

carments f.ran staff, participation in individual and group activities 

and improved grade reports have helped students to improve their self-

concepts? Table 17 shows a Chi Square value of 12.85 with 6 df and 

a prol::ability level equal to .045 which indicates that the res:p:>nses 

between each of the three groups were significantly different. Thirteen 

:percent (N = 1) of the teachers disagreed, ten percent (N = 6) of the 

parents did not respond and three percent (N = 3) of the students 

disagreed that the aforementioned variables in question four helped to 
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Table 15 

SurrmaJ:y of Frequency Responses of Teachers, Parents and Students 
Perceptions of the Achievement of the Point Option 
Alternative School Progam Goals Using Chi Square 

cuestion 2 (Goal 9) : co you feel that students have acquired a positive 
positive attitude toward education? 

Frequency and Percentage Resp:nses 

Teachers 

Parents 

Students 

Total 

2 

Yes 

5.0 
62.5 

48.0 
76.2 

90.0 
93.8 

143.0 
85.6 

N:> 

3.0 
37.5 

6.0 
9.5 

4.0 
4.2 

13.0 
7.8 

x = 25.21; df = 6; p < .000* 

N:> 
Response 

9.0 
14.3 

1.0 
1.0 

10.0 
6.0 

* Statistical Significance (p ~ .OS) 

Multiple 
Response 

1 .o 
1.0 

1.0 
0.6 

Total 

8.0 
4.8 

63.0 
37.7 

96.0 
57.6 

167 .o 
100.0 
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Table 16 

SUrrmary of Frequency Responses of Teachers, Parents and Students 
Perceptions of the Achievanent of the Point Option 
Alternative School Program Goals Using Chi Square 

Question 3 (Goal 9): Do you feel that students have acquired a positive 
attitude toward themselves? 

Frequency and Percentage Responses 

No Multiple 
Yes No Response Response 'lbtal 

Teachers 8.0 8.0 
100.0 4.8 

Parents 55.0 2.0 6.0 63.0 
87.3 3.2 9.5 37.7 

Students 88.0 3.0 1.0 4.0 96.0 
91. 7 3.1 1.0 4.2 57.5 

Total 151.0 5.0 7.0 4.0 167.0 
90.4 3.0 4.2 2.4 100.0 

2 
x = 10.25; elf = 6; p < .114 
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Table 17 

St.mmary of Frequency Responses of Teachers, Parents and Students 
Perceptions of the Achievement of the Point Option 
Alternative School Program Goals Using OU. Square 

Question 4 (Goal 2): D:> you feel that positive encouragement and 
cx:mnents f ran staff, p;rrticipa.tion in individual and group 
activities and improved grade rer;x:>rts have helped students to 
improve their self-concepts? 

Frequency and Percentage Responses 

No Multiple 
Yes N'.:> Response Response Total 

Teachers 7.0 1.0 8.0 
89.5 12.5 4.8 

Parents 57.0 6.0 63.0 
90.5 9.5 37.7 

Sb.rlents 91 .0 3.0 1.0 1.0 96.0 
94.8 3.1 1.0 1.0 57.5 

Total 155.0 4.0 7.0 1.0 167.0 
92.8 2.4 4.2 0.6 100.0 

2 
x =12.85; df = 6; p < .045* 

Statistical Significance (p ~ .05) 
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improve stuients' self-concepts while ninety percent (N = 7) of the 

teachers, ninety-aie percent (N = 57) of the parents and ninety-five 

percent (N = 91) of the students agreed. 

Teachers, parents and students were asked several ot.Yier goal 

related questions to help detenttine how successful the Point Option 

Program was in achieving its goals. Question 1 (Goal 1): IX> you feel 

that the Point Option Program offers a smaller setting and fewer people 

than the regular school? Table 18 shows a Chi Square of 4.81 with 6 df 

and a prol:Bbility level equal to .567 which indicates that there was not 

a statistical difference in the responses between the three groups. 

'Iherefore, teachers, parents and students agreed that the Point Option 

Program did off er a smaller setting and fewer people than the regular 

school. 

Question 2 (Goal 3) : Have you participated in meetings to discuss 

the Point Option Program operations? Table 19 shows a Chi Square of 

94.14 with 4 df and p ~ .05 which indicates that the resp:>nses 

between the three groups were significantly different. Ninety-five 

percent (N = 60) of the parents and twenty-one percent (N = 20) of the 

students stated that they had not participated in meetings to discuss 

operations of the Point Option Program, while one hundred percent 

(N = 8) of the teachers and seventy-eight percent (N = 75) of the 

students responded that they had participated. Question 3 (Goal 3) : 

Have you 1:Jeen asked for your suggestions or opinions regarding the Point 

Option Program? Table 20 shows a Chi Square of 71.06 with 4 df and 

probability level of less than .05. This indicates that a significant 
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Teachers 

Parents 

Students 

'Ibtal 
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Table 18 

Surmiary of Frequency Resp:mses of Teachers, Parents 
and Students Perceptions of the Achievement of the 

Point Opticn Alternative School Program Goals 
Using Chi Square 

1: D:> you feel that the Point Option Program offers a smaller 
setting and fEM people than the regular school? 

Frequency and Percentage Responses 

Yes No Resr:onses Responses Total 

8.0 8.0 
100.0 4.8 

58.0 3.0 2.0 63.0 
92.1 4.8 3.2 37.7 

85.0 6.0 1.0 4.0 96.0 
88.5 6.3 1.0 4.2 57.5 

151.0 9.0 3.0 4.0 167.0 
90.4 5.4 1.8 2.4 100.0 
2 

x = 4.81 df = 6; p < .567 



Question 

Teachers 

Parents 

Stu::lents 

Total 

2 
x 
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Table 19 

Surmary of Frequency Responses of Teachers, Parents 
and Students Perceptions of the Achievment of the 

Point Opticn Alternative School Program Goals 
Using Oil Square 

2: Have you p:irticipa.te in meetings to discuss 
Option Program operations? 

Frequency and Percentage Responses 

No Multiple 
Yes No Response Response 

8.0 
100.0 

2.0 60.0 1.0 
3.2 95.2 1.6 

75.0 20.0 1.0 
78.1 20.8 1.0 

85.0 80.0 2.0 
50.9 47.9 1.2 

= 94.14; df = 4; p < .000* 

*Statistical Significance (p ~ .05) 

the Point 

'Ibtal 

8.0 
4.8 

63.0 
37.7 

96.0 
57.5 

167.0 
100.0 



Question 

Teachers 

Parents 

Sb.rlents 

'Ibtal 

2 
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Table 20 

Sunrnary of Frequency Responses of Teachers, Parents 
and Students Perceptions of the Achievement of the 

Point Opticn Alternative School Program Goals 
Using Cltl Square 

3: Have you been asked for your suggestions or 
regarding the Point Option Program? 

Frequency and Percentage Responses 

No Multiple 
Yes No Response Response 

8.0 
100.0 

12.0 48.0 3.0 
19.0 76.2 4.8 

80.0 15.0 1.0 
83.3 15.6 1.0 

100.0 63.0 4.0 
59.9 37.7 2.4 

x = 71.06; df = 4; p < .000* 

*Statistical Significance (p ~ .OS) 

opinions 

'Ibtal 

8.0 
4.8 

63.0 
37.7 

96.0 
57.6 

167.0 
100.0 
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difference l:etween the res};X)nses of each group existed. Seventy-six 

percent (N = 48) of the p:rrents arrl sixteen percent (N = 15) of the 

students disagreed that they had been asked for their suggestions or 

opinions, while one hun:1red percent (N = 8) of the teachers and 

eighty-three percent (N = 80) of the students agreed. 

Question 4 (Goal 7): D::> you feel that students have learned and 

know how to schedule their time wisely? Table 21 shows a Chi Square of 

44.52 with 6 df arrl a probability level of less than .OS, which means 

that the three groups differe::l in their responses. Sixty-three (N = 5) 

of the teachers, ten percent (N = 6) of the p:rrents, and four percent 

(N = 2) of the students disagreed that students lea.med and know how to 

schedule their tine wisely. Ninety-three percent (N = 89) of the 

students felt the rost confident with learning to schedule time while 

seventy-six percent (N = 48) of the p:rrents and only thirty-eight 

p:rcent (N = 3) of the teachers believe::l that this learning ocCUJ:Ted. 

Question 5 (Goal 8): Did students partici:i;:iate in field trips? 

Table 22 shows a Chi Square of 16. 89. with 3 df and a probability 

level of less than .OS. This means that a significant difference 

existe::l l:etween the group responses. Fourteen p:rcent (N = 9) of 

the parents arrl twenty-seven percent (N = 26) of the students disagreed 

that students partici:i;:iated in field trips while seventy p:rcent 

(N = 44) of the parents and sixty-nine percent (N = 66) of the students 

agreed. Question 6 (Goal 8) : Did students attend special interest 

programs? Table 23 shows a Chi Square of 14.78 with 3 df and a 

probability level equal to .003. This means that a significant 



Question 

Teachers 

Parents 

Students 

Total 

2 
x = 

80 

Table 21 

Sumnary of Frequency Responses of Teachers, Parents 
and Students Perceptions of the Achievement of the 

Point Option Alternative School Pro:jram Goals 
Using Chi Square 

4: Do you feel that students have learned and know how 
schedule their time wisely? 

Frequency and Percentage Responses 

No Multiple 
Yes No Response Resr:onse Total 

3.0 5.0 8.0 
37.5 62.5 4 '"' __ .o 

48.0 6.0 9.0 63.0 
76.2 9.5 14.3 37.7 

89.0 2.0 1.0 2.0 96.0 
92.7 4.2 1.0 2.1 57.6 

140.0 15.0 10.0 2.0 167 .o 
83.8 9.0 6.0 1.2 100.0 

44.52; df = 6; p < .000* 

*Statistical Significance (p~ .05) 

to 
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Table 22 

Sunmary of Frequency Responses of Teachers, Parents 
and Students PerceptialS of the Achievement of the 

Point Optiai Alternative School Program Goals 
Using Chi Square 

Questicm. 5: Did students participate in field trips? 

Frequency and Percentage Responses 

No Multiple 
Yes No Response Response 

Parents 44.0 9.0 10.0 o.o 
69.8 14.3 15.9 o.o 

Students 66.0 26.0 1.0 3.0 
68.8 27.1 1.0 3.1 

Total 110.0 35.0 11.0 3.0 
69.2 22.0 6.9 1.9 

2 
x = 16.89; df = 3; p < .000* 

*Statistical Significance (p ! .OS) 

Total 

63.0 
39.6 

96.0 
60.4 

159.0 
100.0 
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Table 23 

Sumrary of Frequency Responses of Teachers, Parents 
and Students Perceptions of the Achievement of the 

Point Option Alternative School Program Goals 
Using Chi Square 

Question 6: Did students attend special interest programs? 

Frequency and Percentage Resp:?nses 

No Multiple 
Yes No Response Response 

Parents 41.0 13.0 9.0 o.o 
65.1 20.6 14.3 o.o 

Students 60.0 32.0 1.0 3.0 
62.5 33.3 1.0 3.1 

Total 101.0 45.0 10.0 3.0 
63.5 28.3 6.3 1.9 

2 
x = 14.78; df = 3; p < .002* 

*Statistical Significance (p ~ .OS) 

'Ibtal 

63.0 
39.6 

96.0 
60.4 

159.0 
100.0 
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difference existed between the groups. Twenty-one percent (N = 13) of 

the parents and thirty-three percent (N = 32) of the students 

disagreed that students attended special interest programs while thirty-

six percent (N = 58) of the parents and sixty-three percent (N = 60) of 

the students disagreed. Teachers were asked this question differently. 

However, sixty-three percent (N = 5) of the teachers responded that 

students did participate in field trips and attend special interest 

programs, while thirtY-seven percent (N = 3) responded that students did 

not participate. 

At the request of the decision-maker teachers, parents and students 

were asked other questions on the survey for additional infonnation. 

'!hose questions have teen included as additional infonnation in Table 24 

of Appeirlix A. 

Teachers, pa.rents and students were asked in an open-ended 

questicn, on the survey, to list other positive changes that they had 

observed in students. Teachers responded that students appeared to have 

accepted responsibility ioore, to have nore self-confidence in their 

ability to study and pass courses, to have m::>re self-esteem, to have 

developed roore openness, to have better attitudes and understanding, to 

have nore cxmcern for others and they seem to be ioore vocal. Parents 

resparled overwhelmingly that they observed the following positive 

changes: :improved school attendance, grades, attitude, self-esteem and 

improved behavior. In addition, parents stated that students see:ned to 

be nore responsible, independent, mature and m::>re m::>tivated to attend 

classes and a:mplete school. Students responded that they attended 
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school llDre; felt rore :important and happier; have llDre self-confidence 

and self-estean; ccmnunicated better with teachers, family and friends; 

they listened nore and understcx:ld better and they beca.ne rrore 

responsible, polite, friendlier, caring, respectful of others and 

themselves. 

Interviews, ai the open-ended questions of the survey, were 

conducted with the sb.rlents. Their oral responses corroborated, in 

detail, their written survey responses. 

Chapter 4 oontains the statistical analyses and findings of the 

study. The Chi Square test was used to detennine if teachers, students 

and parents responses 'Nere significantly different at an alpha level of 

.OS. The t-test of indeperrlence was used to canpare the pretest-posttest 

results of the Science Research Associates' test and the Tennessee Self-

Concept Scale and the sb.rlent interview was used to conf inn the students 

written survey responses. 



Chapter 5 

StM1ARY, DISCUSSION, CXNCWSIONS, 
AND RECXM1EMlATIONS 

The i;mpose of this study was to evaluate the Point Option 

Alternative School Program. It was designed to detennine the extent to 

which the program was effective in achieving its goals. Chapter 5 

contains a smmary of the study, a discussion of the findings, 

conclusions arrl reccmnerxlations. 

Because there is no agreed-up:n definition for alternative schools 

arrl educational evaluation, few alternative school evaluation studies 

appear to be based m the same set of postulates. Vague goals, lack of 

follow-through en or the use of evaluation results and the lack of 

ad.equate pililication of the results, have l::een on-going problems for 

evaluations of alternative education programs. Research efforts related 

to the evaluation of alternative school goals and or objectives are 

rare; thus, providing the stimulus for the current study which was 

conceived to examine the goals of the Point Option Alternative School 

Program. 

'1hree instruments, one each for teachers, students, and parents, 

were constructed for the study. The instruments were analyzed and 

validated by a panel of experts. 'lb test the instrument for 

readability, objectivity arrl clarity, a pilot sttrly was oonducted in a 

similiar alternative school progLam located in a school divisicn other 
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than the subject school division. 'I\'1enty-one students and two teachers 

were rarrlanly selected to p:rrticipate in the pilot study. The validated 

instnments were administered to the teachers and students in the Point 

Option Program. Parents were mailed their questionnaires. Data were 

collected from .one hundred percent of the teachers, seventy-three 

percent of the parents and ninety-one percent of the students. Because 

instrmients that are l:e.sed on perceptions are relatively weak, two 

starrlardized tests were utilized: the Science Research Associates Tests 

(SRA) and the Tennessee Self-Concept Scale (TSCS). Pretest and y;osttest 

scores of the SRA tests and the TSCS were examined. Additionally, grade 

y;oint averages and students' school attendance data were used as other 

measures to help substantiate data obtained fran the instruments. Sixty 

percent of the students were interview on the questionnaires' ten open-

ended questions. The student responses corroborated, in detail, their 

original written resy;onses on the questionnaire. 

'lb analyze the data, two statistical tests were applied: the Chi 

Square test of independence and the t-test. An alpha level of .05 was 

employed to determi.'1e whether the data being analyzed was statistically 

significant. Data frcm the findings suggesterl that: ( 1 ) the Point 

Option Program appeared to be effective in achieving its stated goals, 

(2) students seemed to have improved acada:riically, and (3) students' 

self-concepts and attitu:les appeared to have improved. 
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DISaJSSION 

Alternative school educators have maintained that alternative 

schools can increase student academic achievement, student self-

concepts and attitlrles and sb.rlent attendance. Several studies (Barr, et 

al. , 1977, Duke and Muzio, 1978 and O:lell, 1984) have been conductoo in 

this area. The findings of these studies support alternative educators' 

claims that alternative schools can increase student academic 

achievement, sb.rlent self-concept and attitudes and student attendance. 

'lllis study further supports alternative school educators' aforementioned 

claims and reaffi:i:ms the notion that alternative schools can have a 

positive :impact on students. 

Conceivably, the rrost important contribution of this study was the 

delineation of differences shown between teachers' , parents' and 

students' perceptions of the success of the Point Option Alternative 

School Program in achieving its goals. Marked areas of agreement 

existed between the three groups, as substantiated by the examination of 

the Chi Square and t-test results. 

Student Academic Achievement Outcane 

( 1 ) 'lhe rreasures of achievement (GPA & SRA) and the degree to 

which sb.rlents experienced positive academic change over a 

one year school pericd have to be approachoo with caution due 

to internal and external validity factors. 

( 2) When rreasures of academic achievement were canpared, the 

pretest and posttest of t..11e SRA tests and GPA' s showed 
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pronounced significant differences in achievement gains. It 

seems plausible that part of this difference can be accounted 

for by the significant increase in students' school 

atterrlance as supported by the t-test analysis. 'Ihe results 

of the survey revealed that teachers, parents, and students 

agreed that students had improved academical! y. A review of 

the students'records generally shc:Med. that students continued 

to improve academically beyond the initial year of their 

entrance into the Point Option program. 

Student Self-Concepts and Attitudes 

'Ihe Tennessee Self-Concept Scale measures self-r;:erceptions and as 

such, it is open to errors associated with self-re);X)rt ,procedures. 

Given this limitation, and the fact that self-concept has yet to be 

clarified sociologically arrl psychologically, caution rrrust be taken 

regarding the interpretation and generalization of self-concepts and 

attitudes. However, the mean difference, standard deviation and t-value 

on pre and posttest results of the TSCS shaved a significant improvement 

in students self-concepts. A survey shcMed that students generally felt 

that their self-concepts had improved. 

'Ihe survey also revealed that students felt that they had improved 

because of the irrlividual attenticn and concern they received fran the 

teachers and staff at Point Option. Parents and teachers stated that 

they observed };X)Sitive changes in the students' thinking and self-

expression. 'Ihe findings of this study are supported by a National 
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Institute of Education report which showed that students in alternative 

schools often experience significant and positive dramatic changes in 

the affective area, specifically, in the area of self-ooncepts and 

attitudes (Arnove, et al., 1977). 

'!he :resulting data show that students' academic achievement, their 

self-concepts and attitudes, and their attendance did .improve. 

Coosequently, the test results are strong indictors that the Point 

Option Altemati ve School Program was successful in achieving its goals. 

a:>NCCI1SIONS 

Problems apparent in evaluation studies and the scarcity of data 

on goal evaluation have made the developnent of generalizable 

conclusions about altemative education difficult. "hlditional data 

need to be gathered in the area of altemative school effectiveness 

(Barr, et al., 1977)." 

However, tased only on the data presented in this study it can be 

concluded that: 

1. '!he Point Option Alternative School Program was 

successful in achieving its goals. 

2. Students did improve academically, and 

3. Students' self-concepts and attitudes did improve. 

P~lENDATIONS 

'Ibis research project was a descriptive study which dealt with a 

specific alternative school program. As a result of the findings in 
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this study, it is apparent that evaluative studies of alternative 

program goals arrl or objectives are needed. The following 

reocmnendations are divided into two categories -- Progammatic and 

General.. Progranmatic recarmendations consist of reccmmendations 

specific to the Point Option Program. General recarrneridations refer to 

recarmerrlations regarding further research needed in the area of 

alternative education programs. 

Teachers, parents and students discussed, in resrx:inse to an open-

errleel question on the survey, the weaknesses they considered inherent 

in the Point Qr.Jtion Program.. A.<s a result of that data, ti'1e following 

prc:grarrrnatic recarrnerrlatians are made: 

Pr~tic 

1. It is recarrnende::l that :µ:>sitive and renewed efforts oo made to 

clarify t..>-ie Point Option Program and it 1 s goals -- to the 

school ccm:m.mity and the ccmnunity at large. Such efforts will 

assist in strengthening the program image. 

2.. It is recarrnended. that a ccmprehensive information system l::e 

develq;a:l, routinely monitored a.rrl updated.. Such a system can 

be used to supriort administrative decision-rraY...ing and· at t.11e 

sane tL'Te, it could enhance program evaluation efforts. 

3.. It is rea::mnended that a consistent system of discipline be 

enforced. and adherecl to.. Enforcing and adhering to such a 

system will assist in minimizing discipline problems and at the 

same time strengthen the pro;rram irrage. 
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4. It is rec:::mnended that camiunity based classes and the 

vocational emphasis oo reactivated since roth are stated in the 

goals of the pr~. 

5. It is reccmnended. that students :be strongly encouraged and 

expEd:ed to perf oxm at their highest level of achievement .. 

6.. It is recarrnenderl that the Point Option Program be expar,ded to 

inclme rrore minority stments who could tenefit frcm such a 

prcgram. 

7. It is rec:::mnended that rrore psrental o:mnunication and 

involvement .l:e incorporated into the program. 

8.. It is reccmnended that larger plant facilities :be considered in 

order to provide Point Option and the other existing programs 

m:::ire space and a canpletely separate section of t..'1-ie facility 

for each program. This would help to minimize the confusion 

with other existing programs. 

1. It is reccmnended that a state-wide longitudinal study l::e 

conducted an a randan sample of alternative schools' program 

goals and or objectives. Such a study will enable the 

assessment of long term gains of students vmo participate. 

2. It is reo::mnended that ca:np9rable alternative education prc:.-gram 

rro:lels be identified and evaluated to at least provide a 

ccmpa.rative analysis of similar proc:JramS with ccmpatible 

methods and goals and or objectives. 
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3. It is reccxrrnende:i that a longitudinal stucly be conducted on 

Point Option students who have canpleted the program f ran the 

p::>int of entry to their current status. 

4. It is reccmnended that a study be conducted on the effects the 

program has on teachers and administrators who have worked 

the program five or m::ire years. 

5. It is suggested that the administrators the Newp::>rt News 

School Division and the Point Option Alternative School Program 

study and implement the atx:ive prograrrrnatic reccmnendations. 

Ev'aluator's Annotations 

When the term 11evaluation11 is rrentioned in public and private 

educational circles, it ap??fil'S to create reactions of fear and 

suspicion.. These reactions may be logical since many evaluations in the 

past were fault-finding. As a result, evaluation becarne synonynous wit.11 

fault-finding. Contra:t"'.{ to t.he above reactions, evaluations are 

conducted for the purpose of providing useful information for person..'1.el 

and or program improvenent. BE;cause tl1ere are negative connotations 

associated with evaluations, it is imi:;erative that the evaluator .lJE: able 

to clearly a:xnrmmicate the intent or purp::>se of the evaluation to be 

conducted .. It is :important t.'1at the evaluator 1::e pre-pa.red to explain 

what evaluation, is, what it does, the evaluation process to used 

and ti'.e differences bet>:.veen evaluative research and otb.er ty::es of 

research. Finally, it is imp::>rtant t.iiat the evaluator address all 

concerns prior to the evaluation. 
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In reviewing the results of this evaluative study / there ·were 

several instances where there were significant differences in the 

responses of the Point Option teachers, pa.rents and students. In those 

instances where teachers differed significantly fran -parents and 

students, the evaluator suspects that the teachers responses were rosed 

an their access to and knowledge of supp:>rting data, in addition to 

their records and classrcx:t'l! observations. Whereas, parents and students 

res~ were l:ased pri.m3.rily on their perceptions and limited 

observations. 

'Ihe evaluator observe:i, am::ng the Point Option students, what 

appeared to be a geniune concern for not only their academic success, 

but also / the aca.demic success and emotional support of their peers. 

The ewluator also observed that students had great concern al:out the 

negative image, of the program, held by 11outsiders11 (non-participants in 

the program fran the regular school a:mnunity at large). Howe'Ver, when 

questioned. al:x:lut the negative image, the students did not see themselves 

as contributing to the negative image held by "outsiders." The students 

perceived themselves and the Point Option Program as successful and 

accordingly, the overall evaluation results supported this -i;:erception .. 
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Table 24 

Additional Information 

Question 7: tlo you feel that students have acquired a positive attitude 
toward other individuals? 

Frgguency and Percentage Res129nses 

No Multiple 
Yes :No Response Response 'lbtal 

Teachers 8.0 8.0 
100.0 4.8 

Parents 46.0 8.0 9.0 63.0 
73.0 12.7 14.3 37.7 

Students 79.0 13.0 1.0 3.0 96.0 
82.3 13.5 1.0 3.1 57 .5 

Total 133.0 21.0 1 o.o 3.0 167.0 
79.6 12.6 6.0 1.8 100.0 

2 
x = 1 5 .. 79 i df = 6; p < .014* 

*Statistical Significance ( p ::_ • 05 ) 
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Table 24 (Continued) 

Question 8: Do you feel that students have acquired a r;csitive attitude 
toward society? 

Frequency and Percentage Re5µ)11ses 

No t,1ultiple 
Yes l'b Response Response 

Teachers 7.0 1.0 
87.5 12 .. 5 

Parents 52.0 3.0 8.0 
82.5 4.8 12.7 

Students 89.0 6.0 1.0 
92.7 6.3 1.0 

Tot.al 148.0 10.0 9.0 
88.6 6.0 5.4 

2 
x = 11.22; df = 4; p < .024* 

*Statistical Significance (p :_ .05) 

Total 

8.0 
4.8 

53.0 
37.7 

96.0 
.5 

167.0 
100.0 
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Table 24 (Continued) 

Question 9: DJ you feel that Point Option has helped students sc:icially? 

Frggt;en91 and Percentage Resj:X)nses 

Yes No Res:i;onse Response Total 

Teachers 8 .. 0 8.0 
100.0 4.8 

Parents 42 .. 0 13.0 8 .. 0 63.0 
66,.7 20.6 12. 7 37.7 

Students 78 .. 0 15.0 1.0 2 .. 0 96.0 
81 .. 3 15.6 1.0 2.1 57.5 

'Ibtal 128.0 28 .. 0 9.0 2.0 167.0 
76.6 16.8 5.4 1.2 100.0 

2 
x = 15.15; df = 6; p < .019* 

*Statistical Significance (p ~ .05) 
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Table 24 (Continued) 

Qlestion 10: J:o you feel that Point Option has helpi:rl students 
physically? 

Fr§gEengy and Percenta~ Reswn§eS 

No !YI.cl tiple 
Yes ]'.lb Resp:mse Resp:>nse 'Ibtal 

Teachers 7.0 1.0 8.0 
87.5 12.5 4.8 

Parents 41.0 13.0 9.0 63.0 
65 .. 1 20.6 14 .. 3 37.7 

Stu:lents 57.0 34.0 1 .. 0 4~0 96.0 
59.4 35.4 1.0 4.2 57.S 

Total 105.0 48.0 1 o.o 4 .. 2 167.0 
62.9 28.7 6.0 2.4 100 .. 0 

2 
x = 19.27; df = 6; p < .. 003* 

*Statistically Significa.'lt { p < .. 05) 
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Table 24 (Continued) 

Question 11 : Do you feel that Point Option has help?d students mentally? 

Frequency and.Percentage Resp:.?nses 

No Multiple 
Yes NCI Response Response Total 

Teachers 8 .. 0 8.0 
100.0 4.8 

Parents 54 .. 0 4 .. 0 s .. o 63.0 
85.7 6.3 7.9 37.7 

Students 84.0 7.0 1.0 4.0 96.0 
87 .. 5 7.3 1.0 4.2 57.7 

Total 148.3 11.0 6.0 4.0 167.0 
87.4 6.6 3.6 2.4 100.0 

2 
x = 9.06; df = 6; p < .. 170 
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SUMMA,_!(y OF 'IEACHERS RESJ?ONSES 
'ID OPEN-ENDED QJESTIO.~S 

1. Positive Changes Teachers Observed in Students at Point Option 

One hu.rrlrOO ~ent of the teachers resp:mded to the four 

op:m-ended questions en the teacher questionnaire. 'l"'eachers 

repcirted that they have observed the follOi'l'ing positive changes in 

students attending Point Option: students seem to accept 

responsibility more; have more self con.f idence in their ability to 

study and i;ass courses; students self-esteem is enhanced; tliey 

often develop more openness with results:; they are usually more 

vocal; dress better, have better attitudes and understandingi and 

have more concern for others .. 

2. Strengths of the Point Option Prr.igram 

Teachers feel that the strengt,11s of the program are: the 

caring teachers, relaxed atnosphere, p::rsoru::tl attention, individual 

concern, individual instn1ction, small student body, informality of 

the prcx;.ram, a rrore ccmprehensive curriculum, and students learning 

to be rrore sensitive to others, to cc.:mrnuP.icate l:Jetter, and get 

along with adults. 

3. Weaknesses of the Point Option Pr()(j'Taffi 

There was only one oon-resp::mse to this question. Eoweve.r-, 

teachers resp:nding identified wea.'knesses of the program as: 

inconsistency in discipline, too lax, low black student enrollment, 

too few ccmnunity l:ased classes, insufficient 11pressure11 on 

students to r;erform up to their ability levels, too mu.ch freedan 
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for st.:ma students, limited understanding of ea.ch students' quirks 

and. needs, defining Point Option, and too rrany programs in one 

school .. 

4.. Olanges Teachers Would Like To Make In The Point Option Program 

Teachers rep::>rted tha.t they would basically change t..>-ie 

weaknesses reported. in question number three. .\ddi tionally, 

teachers stated that they would enforce stricter adherence to 

student contracts and dismissal for students who·do not live up to 

contract obligations; encourage the administration to place rrore 

emphasis on helping teachers to require better academic achievement 

of sane sttrlents and help otr.er students to live up to their 

academic potential i they would relance the school J;Dpulation in 

regaxds to race, rem::we sane freed.ans that students nt::1fl enjoy, have 

separate location for programs, return to camrun:i ty classes; and 

would require rrore consistency am::ing staff on attendance, rrore 

consistent handling of administrative duties, and clarify p::ilicies 

arrl p~ures. 
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SDr1MARY OF PAREN'l'S RESPONSES 'ID 
'I'HE OPEN-ENDED QJRSTIO'JS 

1. W'nat p;::>sitive changes have you observed. in your child/ren since 
their participr3.tion in the Point Option Program? 

Parents overwhelmingly ranked, in the order given, the 

following p:;sitive changes they observed. in their child/rem 

:ilnproveCi school attendance; improved academics; improved attitu.::le; 

improved self-concept, self-awareness, self-confidence and self-

esteem; 'better comrmmications with others; nore responsible, 

indeperrlent and mature. Other positive changes parents said ti1tey 

observed were: rrore rotivation to attend and complete school, 

improved behavior, and less tension. Six percent of the parents 

did not resp:Jnd to this question. 

2. What do you feel are the strengths of the Point Option Program? 

Parents listed the following as strengths of the Point Option 

Program: rapp:;rt J:etween students and teachers; r:;ositive influe..rice 

of teachers; smaller, shorter, rrore flexible classes; snaller 

teacher/student ratio; first name ba.sis between students and 

staff; individual attention frcrn teacher; prcgraro. instills self-

worth, self-esteem and resr:;onsibility in students; less structured 

atmosphere; a variety of subject rre.tter; the availability of the 

teachers, counselors, and principal for counseling and assistance; 

'better ccmnunication beb~n teachers and parents; program teaches 

irrlependence; the program provides a second opportunity for failing 

students; prarotes better attitudes; and -permits students to make 
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their own decisions. Six rercent of the rarents did not resp:m.d to 

this question. 

3. What do you feel are the weaknesses of the Point Option Program? 

In resp::>nse to the question of wea.1<.nesses of the Point Option 

Program, tnrents listed the following as Wf'.-aknesses: tco casual, 

too 1m1ch freedcm, need more p:rrent involvement, program presents 

less academic challenges, need bigger and .better school, lack of 

fully publicized career/vocation program, need support fran the 

school di vision (moral and financial) , not enough direct 

supervision. Other statemf>..nts of weaknesses included: lack of a 

cafeteria, not strict enough, presents problems for students who 

are not self-motivated, scheduling classes, lack of extra curricula 

activities, incanplete credits, guidance and counseling, students 

need to pull together to keep Point Option q::ien, no re);X')rt card, 

program api:ears a microcosm of normal high school ii-Ii thout the 

demarrls, child not in the program long ei"'10ugh to evaluate 

weaknesses. Twelve y;:ercent of the parents did !'lC)t see any 

weaknesses in the program. 'DtJPJlty-four percent of the pa.rents did 

not res'fX)nd to this question? 

4. What changes would you rna.ke in the Point Option Prc;13ranf? 

Parents stated tliat they would like to rrake the following 

changes in the Point Option l?rQ()rall: have more 1_)3.:rent involvernent, 

:intro:fuce c:areer/vocation selections to students early in the 

program, have more restrictions an:.1 a rOC>re structured. environtr.ent 1 

plan rrore p.lblicity, expand the curriculum, add rrore staff and 
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aillitional funds. Single responses include::i: set up supervised 

study, institute a stricter acceptance program and group counseling 

program, make students more ac..countable for their time, include 

rrore extra-curricula activiti.es, give students less free time, 

stress rrore respect for adult authority. Fifteen percent of the 

psrents stated they would make no changes in the program and thirty 

three percent, did not resp:>nd to this question. Due to the large 

percentage of non-reS!,X)nses to this question, a randcm sample of 

t.l-ie parents was asked why they did not res'fX)nd to this question and 

they revealed that leaving the question blank L'1dicatec1 &.at they 

(:parents) would make no changes in the pro;rram. 
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SUMMARY OF S'IUDENTS RESPONSES 
'ID OPEN-ENDED CPFSTIO~S 

1. Why did you choose to participate in the Point Option Program? 

Forty-one percent of the students stated that they chose Point 

Option tecause: they did not like their regular sc.1-iools, 

problEfCIS coping, their regular sch.cols were too :impersonal, too 

many rules, croviied and the staff did not care about them. Fifteen 

percent stated that they chose Point Option lJecause of the freedan, 

pleasant abrosphere, fewer rules, individual attention, aYJ.d. 

smaller environment. Another twelve percent stated that Point 

Option gave t.""Iem a second chance to do batter l::ecause t.'fi.ey were 

failing·in regular school. 'Ihe remaining students gave the follow-

ing reasons for choosing to ~cipate in Point Option: because 

friend.s or siblings participate; you can J:e yourself; you have to 

take resp::insibility for your actions; less dictatorship, pressures, 

criticisms; neEld to earri more credits; referred by J;Brent, schcol 

psychologist, guidance counselor or significant other; could le...::u:n 

at my own pace; provides a different learning opportunity. Less 

than one µ=rcent of the students did not respond this question. 

2. List r:osi ti ve ch..an)es you have made since attending Point Option. 

~ty-nine ~a:>;nt listed batter ~ades and rrore !):)Si ti ve 

attitu:les; twenty-four -percent stated that t.~ey like and enjoy 

school now, they attend for themselves not for their r,:arents or t.he 

system, and they don't mirrl attending school. 'I'N'enty-one percent 

stated that they feel rrore :i.mp:)rtar1t, ha.ppier and have rrore self-
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esteem. Twenty-one percent said that they a:imrnunicated better with 

family, frierrls and, teachers. They listened better, arii 

understocrl better. Sevente::>..n r;ercent said they are rrore 

res:ponsible, another twelve percent said they are rrore self-

confident. '.Ihe retTaining students listed t...1le following d1anges 

students are: more polite, friendlier, caring and respectful of 

others and. self: staying in school to graduate spenc.ling their time 

wisely; changing their study habitsi beccming non-judgrne.11.tal of 

others; using drugs less ar not at all; and changing their 

appearance for the better. Less than one i;:ercent of the students 

did not resp:>nd to this question~ 

3. Hoo has Point Option helped you to function as a Y-nowledgeable 
citizen? 

Fifty-one percent of the students resp::.mded that Point Option 

hel:p::il them to learn to respect people and their opinions; lea_rn 

rrore atout current events on a local, state, national a.'10. 

international level; learn to make decisions and accept 

responsibility for those decisions; learn to understarid the system, 

how it works and expectations of citizens; they have bacane more 

involved. in city programs, fundraisers, al"ld cc:mnuni ty activities. 

Twenty-eight percent were uncertain of how Point Option helped 

t.'1em to function as a knowledgeable citizen and t'.venty-one percent 

did not res'[J0!1.d to this question .. 

4. In what area or field have you received vocational training? 

The vocational training program was neit...11er emphasized nor 

encouraged during t.11.e 1985-86 school year. However 1 six students 
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frcm the previous year continueii their training in o::mputer 

operations, cosmetology, and office work. 

5.. What bugs you at School? 

Fif tee.n percent of the students resp:Jndoo that failing 

(knovling that they did not do their 'best) bug t.l-iem. Thirteen 

r;ercent said negative attitudes of new arrl old students, p:;ople who 

do not res};:lect the program, and students participating in other 

prcgrams that are housed in the srui:ie, school bug them. 'fne 

remaining responses varied less than one r;ercent and included. sane 

of the follcwing answers: students taking advantage of teachers / 

students who skip classes, teachers, drugs, long classes, hcrnework, 

students fran other programs in the building, and the immaturity of 

sane of the sbrlents.. Several students did not know what buggeii 

them and several students did not res-p::ind to this question. 

6. What makes you feel gcx:rl at school? 

Twenty-five i;::ercent of the students respond.Erl: C-etting 

sp::cial or individual attention fran teachers and staff who listen, 

care, and are considered your friends. T-,.,;erity-five percent 

responied: getting gco:1 grades, doing well and kna.11ing that they 

are learning. 'Th.renty-five percent said 'being with other students 

and frierrls and twenty-five percent resfXJI'rled: friendly people, 

family type atmosphere, getting along with everybcdy and closeness 

of staff and stu:ients. Less than one percent said achieving their 

goals, attending classes, receiving praise or go:d ccrnpliments fran 

teachers, freedan of choice, rra.king their own decisions, and a few 
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students did not know what made them feel gocrl.. Several students 

did not resp:n:l to this question. 

7. What are the strengths of the program? 

Thirty percent of the students responded that the 

friendliness, willingness of staff to help anytime, one on one 

individual attention given and shown by teachers are the greatest 

strength of the program.. 'IWenty-eight percent of the students 

stated that the Sl.T'all, close, friendly, family t~ abnosphere witl1 

fewer i;:eople and srraller classes is another strength of the 

program. Eighteen percent responded. that getting along, 

tcqetherness, caring ab.Jut each other and freedcm ta choose classes 

were also considereCl strengths. Thirty-six percent listed ot..1-ier 

strengths as: the student-teacher relationship, students lea.ming 

res:ponsibili ty, building cliaracter, happier students, better 

attendance, nore privileges learning respect for self and others, 

program provide sb.rlents with a secorrl chance, fosters 

independence, participating in field trips.. Four students did not 

respond to this question .. 

8.. What are the weaknesses of the Point Option Program? 

Twenty-two percent of the students resi;x:mde.d that t.tiere were 

no weaknesses in the Point Option Program. Twenty-one percent 

resp::>rrled: sb.rlents who do not try, care or have bad attitudes and 

students who take advantage of the program (thinking its a 

"cop::mtu). 'Ihirty-seven percent of the students gave the following 

responses: too rrany programs in one building, lack of canmuni ty 
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support, slackness in pmishing skiptJers, selling and usin<.J drugs 1 

hard work, need rrore money, rela.'<ed. atmosphere, and the need for a 

hot lunch program. '!Wenty percent of the students did not resr.nnd. 

9. 'What are the changes that you believe need to be made in. ti11e Point 
Option Program? 

~ty-nine percent of the students stated that no changes 

-were neiea:ea in the prcgram. Eleven percent indicate:!. the need for 

a separate and larger school building just for Point Option 

students. Thirty percent of the responses were largely single 

responses that could not l:e categorized thematically, such 

responses as the nee:d for: better public relations, finar1cial 

assistance, enforcing attendance and other school fOlicies, rrore 

activities, restrictions and teachers. Twenty one ~rcent of t..11e 

students did not respond to this question. 

10. What rrak.es you proud of Point Option? 

'I\venty-three percent of the students resp:mded: tt'le ca.ring 

i;:eople, the b:Jgetherness, and the family t~ atmosphere. Another 

twenty-three percent resp:mded.: teachers and staff. Thirty percent 

stated academic progress, change in negative attitude toward 

schools and education, self-esteem, t.."'1e special and individual 

attention, tlle freed.an the students, reacr...ing my goals and working 

to the best of my ability, naturing and becaning more resr;:onsible. 

1he rena.ining percenta.ge varied widely in their resr;:onses. Sane 

of the resr;:onses v;iere: respect for each other's individual rights, 

the wo.y in which the school is operated, being able to graduate, 

and making their own de::::isions. Less than five percent of the 



117 

students said everything makes them proud of Point Option and less 

than five percent did not respond to this question. 
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March 5, 1986 

, Instructional 
Specialist for Program Evaluation 

and Central Records 
Newi;::ort News School Division 

N'ewp:irt News, Virginia 23606 

·Dear . . 
I am currently a doctoral candidate at Virginia Polytechnic 

Institute and State University / interested in evaluating an alternative 
school pro;:rram which meets the follCMing characteristics: 

1 • Designed for potential drOIX>uts wi t..11. average to 
ab::we ave.rage abilities who are not functioning 
successfully in the traditional school. 

2. Provides an educational program that is responsive 
to the needs of students ·who are unsuccessful in 
the traditional program. 

3. Has l::ieen in existence five or rrore years with the 
same administrator. 

4. Has fifty or rrore students. 

5. Is locate::i in a structure separate fran the tradi-
tional school.. 

6. Is located in the Hampton Roads Area .. 

A revie'W' of alternative school programs in the Hampton Roads Area 
reveled that the Point Option Altemative School Program seems to meet 
all of the atove characteristics.. Hence, I am requesting your 
parmission along with the p;enn.ission of the Point Option Program 
Director to evaluate the pro;rram. 

Enclosed are: an abstract, which gives the puqx;ise and 
signi.ficance of the evaluation; a copy of the parents' letter and 
µmnission slip for your approval; and other inforrration as required by 
your office. The evaluation will involve the distribution of the 
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questionnaires to students, teachers, and parents, however, all 
participants will ranain anonyrrous,. Your permission to conduct this 
evaluation will l:::e greatly appreciated.. If you have any questions, 
please contact me at 

Sincerely yours, 

Gwendolyn H. Porter 

En.closures: 5 
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!IEl."l'O!l.T Nt'wS PUBLIC SCHOOLS 
DATA i'ROCtSSlNG & P!OGU.'t tVAl.UATION StRt'!CES 

FOR OFF!Ct ust ON!.Y 
1. Dace AppliGatian Rec'~: 
z. Pe1nlliasion Cranted: YtS NO 
3. Date Final Re$ults aec'd:~~~~ 

2. School/Etltploymitnt Affiliation: DoctoraJ. Ca.'ldida:te - 'lirginia Polyteehic 
Institute and Sta'te tfn4 versity 

3. Spo1uor anti/or Motivation for Project: Chairman 1 Dr. Glen !. Eari:r..man 
I. am interested i."'1. the effectiveness and success o:! al+erna•~ve h • 4. T1tl• of l'ravosed hoJeee: ¥ • ·- SC .co.:.S. 

An !valuation Of The Point Option Alter::-.ative School ?:-o--rrun. 
S. Statement of Problem to Be leaearcned: 5 

!.ack of adequate evaluation research on the effectiveness 
ot alternative school progl:"a.ms. 

6. L:iu:in.: of Resources and Support Reing Requucad: Pc int Option students and staff, 
parents ~d S"t'.Jd.ents address.es, access to student and school records and 
eup:i;iort +rem the Newt1ort News School tiivis.ion 

7. tstlt!Ult:e of Inclusive C.ilendar Datu Req1.area to <..ompi'eu the PToject:: 
Mal'Ch 24 - Ju.~e l), 1986 

a. Spttcify llenefiu PTojee:ed for Newport Newa l'\lblic Schools: In depth study of the 
Point Option Program, data on the effectiveness a.nd success 0£ the pro~ 
~. and results that can be '!JSed to improve and/or expand the program. 

9. !'lease AU.aeh a one-page Abstract of the Research Proposal. 

10. I acknowledge that any apptoval thac llllly be gran~ed for this request will be concingent 
upon acceptance of che following limitations: 

A. TeacheT/scudent/parent participation vill be on a volunte'tt basis. Solicitation 
fat volunteen will be made in accordance vith guidelines established by the 
tnscruetional Speeialist for Program Evaluation and Central Reeords, Nevport 
News Public Schools. 

R. .All info!:"lllacion and findings related to this ?rojeot vill be held in the strictest 
confidence by the investigatOT, until that infot'lll.ation and findings have been 
reviewed by the lnstructional Specialist for Program Evaluation and Central 
Records, N@Wport News Public Schools. 

c. l"inal approval .for initiation of this research projeet "'ill not be in eHe<::t: 
until one complete copy of ~he research propo1a.l, a copy of each eveluadve 
instrument to be used in the course of the project, and a copy of the informed 
consent fo:n:i have been received by the Instructional Specialist for Program 
Evaluation and Central Records,, Newport News Public S<:hools, 

lL ! de h-ereby affirm that responses to i.tem.s 1-9 aoove are tnie and aecuTate to the 
best of my knO'l:iedge. Additionally, in the evenc :hat this appLic4tion ~s ap;:vrovec, 
! agree t:i and &ccept, without reservations, the limHat ions Us tee! in item 10 above, 

Applicant's Si;nacure 
l'leue COtllplete tvo copies_ Return one cop,· 
~o Data Processing & Program £valuation, 
Actn.: Katherine Divine, Inscruc:iona~ 
S;>ecialist for ?rogratn P:vai1.1ation ancl Cencrai. 
Records. 
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, ~uerintendent 
Hampton City Schcol Division 

March 5, 1986 

I am currently a doctoral candidate majoring in Edu.ational 
istratian at Virginia Polytechnic Institute and State University. I 
will be conducting an evaluation of the Point Option Alterna.tive School 
Program in the Nevlpxt News School Di vision, however I oofore conducting 
the evaluation I need to have m:y instruments validated and tested. T'.rie 
instruments are currently in the process of ooing validated. by a panel 
of experts, subsequently, I will need to test the instruments. 
Therefore, I am w.riting to request your permission to test the 
instruments en tw:mty of your alternative school students and hJQ of 
your alternative school teachers on or before Marc.11. 20 .. 

Your oonsideration and ccoperation will l:ie greatly appreciatec1. 
this request is approved, please info:rrn me of the name ar.d telephone 
numtier of the r;erson I should contact to set a date and time to test 
the instrurrents .. 

I am thanking you in advance for your attention to this request. 
Should you have any questions please do not hesitate to contact me at 

Sincerely yours, 

Gwendolyn H. Porter 
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Dear Parents: 

Hampton, Virginia 23663 
March 24, 1986 

I am currently a doctoral carrlidate at Virginia Polyteclm.ic 
Institute arrl State University interested in studying alternative school 
pro;;rams that are effective and successful in keeping students in 
school. 

I have been given r;:ermission by the Newp::>rt News School Division to 
evaluate the Point Opticn Alternative School Program, in which your 
child participates. I..11. order to successfully evaluate the prcgram, I 
need your r:ennissicn ar.rl assistance in the following ways: ( 1 ) your 
participaticn in the evaluation as a parent and ( 2) your permission to 
:review your child's records to detenn:ine academic and personal progress, 
if your child chooses to participate. 

The p.irpose of t.1U.s study is to determine the effectiveness and 
success of b"le Point Option Program in achieving its stated goals. It 
is OOped that the results of this study will not only facilitate growth 
with:in the p~, but will be instrumental in providing infomation 
for decisions regarding the expansion of alternatives to more students 
who need this type of program. 

'lhe study will require that you answer the enclosoo short 
questionnaire. Neither you nor you.r child will te identified in any way 
with the questionnaire that you canplete, nor will your child's academic 
and personal progress be identified, and publication of the results will 
not be made without the permission of the Newport News School Division. 
If you have questions please call 

Please check your re~ on the attachro permission slip, fill 
out the gµestionnaire,. and return rot.11 in the enclosed self-addressed l 
s~ envelOfE! on or :tefore April 30. 

I am thanking you in advance for your consideration and a.:opera-
tian. 

Sincerely yours, 

Gwendolyn H. Porter 
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PE:Ri.'11.SSION SLIP 

Please check your resp'.)nSe below and fill out the attached 
questionnaire and ret.unl toth in the enclosed envelOI?§: on or before 
Ae;il 30. 

Yes, you have my pennission to review my child's record 
for his/her academic arrl personal progress, if he/she 
c..11ooses to prrticipate in the study .. 

No, permissioo is denied. 

Parent's Signature 

Child I S Name 
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~mch s, 1986 

Dear 

'lbank yru for consenting to use your expertise to validate b~e 
enclosed. instrurrents. These i:r1struments, if validatoo, will be 
administered to students, teachers, and J?arents to ascertain their 
perceptions of the effectiveness arrl success of the Point Option 
Alternative Sc.hool Program in achieving its goals. 

Please judge the instruments for item clarity, objecti~1ity, 
reliability, and content validity, and return to me with your corn:nents 
and. suggestions on or before March 14. I have enclose.Ci a copy of my 
Goa.1 Evaluation Description to aid you in judging content validity·. If 
you need. any other information, please call me 

Sincerely yours, 

Gwendolyn H. Porter 
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PANEL OF EXPERTS 

, Chainna:n 

Psychology Deparbnent 

Hamptcn (Institute) University 

Hamptal, Virginia 

., Director 

'!be Norfolk Area Health Fiiucation 

Center 

Norfolk, Virginia 

Research Professor (Retired, 1985) 

Hampta1 (Institute) University 

Hamptal, Virginia 
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Directions: Read each stata:nent and question and circle your answer. 
Please make sure that you a.n.5Tlter each ita:n. 

1 • Did you choose to participate in the Point Option Program? Yes No 
Why? ~~~~~~~~~~~~~~~~~~~~~~-

2. Do you feel that the Point Option Program offers a ccmnunity 
setting that contains fewer people and a smaller physical 
space than that offered by the regular schools? Yes No 

3.. Do you feel that the Point Option Program has helped you to 
make sane positive changes in the way you think a.rout your-
self and express yourself? Yes No 

List the I?OSitive changes that you feel you have rrade 
since atterrling Point Option. 

4.. Do you feel that J;X>Sitive enoourageroont and ccm:nents f:ron 
staff, and participating in individual and group activities 
have helped. you to improve your self-concept'? Yes No 

5.. Have you participated in meetings to discuss decisions on 
the operation of the Point Option Program? Yes No 

6. Have you :teen asked for suggestions or your opinions on 
issues involving the Point Option Program'? Yes No 

7. Do you feel that you have explored different careers in 
Point Option than you did in the regular school p~? Yes No 

8.. Do you feel that the Point Option Program has helped you 
to function as a knowledgeable citizen? Yes No 
How? 

~~~~~~~~~~~~~~~~~~~~~~ 
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9.. Do you f E!el that you have been placed in classes th.at 
have helped to improve your ta.sic skills? 

10. Do you feel that you have learned and know how to sche-
dule your time wisely as a result of being taught in 
Point Option? 

11 .. oo you };articipate in: 

a. Field trips? 

b. Attend special interest programs? 

c. Are the field trips and. special interest 
proc.]rams any different f mn the regular 
schools? 

12. r:o you feel that you have pa....rticipated in activities that 
have helped you to acquire a i:ositive attitude toward: 

a. Education? Yes No 

b. Individuals? Yes lib 

c. Society? Yes 1'\fo 

d. Yourself? Yes No 

13.. Do you feel that you have received training through tl-re 
Point Option Pra:_:Jra.m? 

a. In what area or field? 
~~~~~~~~~~~ 

h. Have you volunteered your services to the school 
and crnmu.nity since your training? 

14. r:o you feel that you are in classes that meet your need.s 
and interests? 

a. Did yrn help plan these classes? 

b. Did you choose these classes? 

Yes No 

Yes No 

No 

Yes No 

Yes No 

Yes No 

Yes No 

Y*es No 

No 

Yes No 
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15. to you feel that the Point Option Program has helped you: 

a. With your grades? Yes No 

b. With your social life? Yes No 

c. With your health? Yes No 

d. To get your head straight? Yes No 

16. to you feel that the Point Optial Program has kept you 
in school? Yes No 

17. When you are bugged at school, what bugs you? 

18. When you feel gocx:1 at school, what makes you feel gocx:1? 

19. Are you prarl to be in the Point Option Program? Yes No 

20. What do you feel are the strengths of the Point Option 
P.rogram? ------------------

21 • What do you feel are the weaknesses of the Point Option Program? ____________________ _ 
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22. What changes do yoo believe need. to be made in the Pc>int 
Option Program? -----------------

23. lmld you surrmarize the Pc>int Option Program as 
successful? 

24. Would you reccmnenrl the Point Option Program to other 
stud.ents? 

25. What makes you proud of the Point Option Program? __ 

Yes i\lo 

Yes No 
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Directials: Read each stateneit or question ard circle your answer. 
Please make sure that you answer each itan. 

1 • D:> you feel that the Point Option Program offers a ccmnunity 
setting that contains fewer people and a smaller physical 
space than that offered by the regular school? 

2. Since you have been teaching in the Point Option Program, 
have you observed any positive changes in the way students 
think ard/or express themselves? 

a. List sane of the major changes you have 
observed: 

~~~~~~~~~~~~~~~ 

b. D:> you feel that Point Optioo students' participation 
in individual and group pi;ojects, receiving positive 
encouragement f:ran staff and improved grade reports 
helped to contribute to the positive changes in Point · 

Yes No 

Yes No 

Optioo stuients? Yes No 

3. Have you participated in meetings to discuss the operation 
of the Point Opticn Prog:cam? Yes No 

4. Were you given an opportunity to make suggestions arrl/or 
ccmnents to help improve the Point Optioo Program? Yes No 

5. D:> you feel that Point Option students have the opportunity 
to explore career options through experiential learning 
opportunities in the carmunity? Yes No 

6. Are the career options in the Point Option Program different 
fxan the career options offered in the traditiooal school 
progl'.am? Yes No 

7. D:> you feel that Point Option students have been eJqX>Sed to 
resources that will help than to functioo as knc:Mledgeable 
citizens? Yes No 
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8.. Co you feel that Point Option students are placed in classes 
based on diagnostic test results? 

9.. r.:o you assist in Point Option's student class placement? 

10. r.:o you feel that Poi.Ti.t Option students have lea.med how to 
schedule their t:irre wisely as a result of ooing taught in 
Point Option? 

11 • Co you feel that Point Option students participation in 
field trips and attending ~ial interest programs have 
been successful? 

12.. r:o you feel that Point Option students have participated 
in planned activities that have encouraged. pJsitive 
attib.rles toward: · 

a.. Education? Yes No 

b. Individuals? Yes No 

c. Society? Yes No 

d.. Themselves? Yes No 

13. r.:o you feel that the 'VOCationally traine:l Point Option 
stu:'.ients have volunteered their skills to serve the: 

a. Camrunity? Yes No 

b. School? Yes No 

14. Have you assisted students in planning curriculums to 
meet their needs and. interests? 

15. Co you feel that the Point Option Prograrn has helpe:l its 
students: 

a. Academically? Yes No 

b. Socially? Yes No 

c .. Physically? Yes No 

d. l>tmtally? Yes No 

16. r::o you feel tha.t Point Option bas been successful in 
keeping its stments in school? 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 
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17. What do yoo feel are the strengths of the Point Optiai 
Program?-------------------

18. What do yoo feel are the weaknesses of the Point Optiai Pn:>gram? ____________________________ _ 

19. What changes WOl1d yoo make in the Point Optiai Program? 

20. Would yoo sumnarize the Point Optiai Program as successful? Yes No 

21 • tbuld yoo reccmnend the Point Optiai Program to other: 

a. Teachers? Yes No 

b. students? Yes No 

c. Parents? Yes No 
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Directiais: Read each statement or question and circle your answer. 
Please make sure that you answer each item. 

1 • Do ycu as a parent feel that the Point Option Program 
offers a cx:mmmity setting that cxntains fewer people 
and a smaller physical space than that offered by the 
regular school? 

2. Since your child has b:!en participating in the Point 
Optiai Prog:cam, have you seen a IX>Sitive change/s in 
the way be/she thinks and/or expresses him/herself? 

a. List the changes that you have seen in 
your child since attending Point Optiai: 

b. Do ycu feel that the Point Optiai Program 
contributed to the IX>Sitive change/s in 
your child? 

3. Have ycu participated in meetings to discuss decisioos 
ai the q;;ieration of the Point Optiai Program? 

4. Have yai as a parent b:!en asked for suggestiais or your 
cpinions on issues involving the Point Option Program? 

5. Do ycu feel that your child has explored different 
careers in Point Option than he/ she did in the regular 
school? 

6. Do you feel that the Point Optiai Program has helped 
your child to functic:n as a knowledgeable citizen? 

7. Do you feel that your child has b:!en placed in classes 
that have helped to imp:cove his/her basic skills? 

8. Do you feel that your child has learned and knows how 
to schedule his/her tine wisely as a result of being 
taught in the Point Option Program? 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No. 

Yes No 

Yes No 
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9. r:oes your child particir:;ate in: 

a.. Field trips? 

b.. Attend special interest 
programs? 

Yes No 

Yes No 

10. Do you feel that your child has participited in activities 
that have helped him/her to acquire a positive attitude 
toward: 

a .. Eklucation? Yes No 

b. Individuals? Yes No 

c. Society? Yes No 

d. Themselves? Yes No 

11. Has your child be.en trained in a vocational skill through 
the Point Option Pro:;ram? 

a. In what area or field? 
~~~~~~~~~~-

b.. Has your child volunteered services to the school 
and/or carmunity since his/her training? 

12.. Do you feel that your child is in classes that meet his/her 
needs and interests? 

13 .. Do you feel that the Point Option Pr~ has helped your 
child: 

a. Acadanically? Yes No 

b .. Socially? Yes No 

c. Physically? Yes No 

d .. Mentally? Yes No 

14. Do you as a parent feel that you have been kept up-to-date 

a. On your child's pr03ress at school? 

b. On your child's problems at school? 

15. Do you f e.el ccmfortable contacting the school about 
your child? 

Yes NO 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 
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16.. Do you feel that the Point Option Program has kept 
your child in school'? 

17. What do you feel are the strengths of the Point Option 
Program?~~~~~~~~~~~~~~~~~~~~~ 

18. What do you feel are the weaknesses of the Point Option 
Program? ~~~~~~~~~~~~~~~~~~~~~ 

19.. What changes would you make in the Point Option Program? 

20. Would you summarize the Point Option Program as 
successful? 

21 .. Would you recarrnend the Point Option Progam to 
other r:arents? 

Yes No 

Yes No 

Yes No 
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1 • Why did you choose to participate in the Point Option Program? 

2. What positive changes do you ~eel that you have made since 

participa.tin;J in the Point Option Program? 

3. How has Point Optiai helped you to function as a citizen? 
I 

4. What are sate of the tllings at schc:ol that bug you? 

5. What are sate of the tllings at school that make you happy? 

6. What do you feel are the strengths of the Point Option Progam? 

7. What do you feel are the weaknesses of the Point Option Program? 

8. What changes do yoo believe need to be made in the Point Option 

Program? 

9. What makes you proud of the Point Option Program? 

10. Why would you reca1111errl the Point Option Program to other students? 



The two page vita has been 
removed from the scanned 

document. Page 1 of 2 



The two page vita has been 
removed from the scanned 

document. Page 2 of 2 


	0001
	0002
	0003
	0004
	0005
	0006
	0007
	0008
	0009
	0010
	0011
	0012
	0013
	0014
	0015
	0016
	0017
	0018
	0019
	0020
	0021
	0022
	0023
	0024
	0025
	0026
	0027
	0028
	0029
	0030
	0031
	0032
	0033
	0034
	0035
	0036
	0037
	0038
	0039
	0040
	0041
	0042
	0043
	0044
	0045
	0046
	0047
	0048
	0049
	0050
	0051
	0052
	0053
	0054
	0055
	0056
	0057
	0058
	0059
	0060
	0061
	0062
	0063
	0064
	0065
	0066
	0067
	0068
	0069
	0070
	0071
	0072
	0073
	0074
	0075
	0076
	0077
	0078
	0079
	0080
	0081
	0082
	0083
	0084
	0085
	0086
	0087
	0088
	0089
	0090
	0091
	0092
	0093
	0094
	0095
	0096
	0097
	0098
	0099
	0100
	0101
	0102
	0103
	0104
	0105
	0106
	0107
	0108
	0109
	0110
	0111
	0112
	0113
	0114
	0115
	0116
	0117
	0118
	0119
	0120
	0121
	0122
	0123
	0124
	0125
	0126
	0127
	0128
	0129
	0130
	0131
	0132
	0133
	0134
	0135
	0136
	0137
	0138
	0139
	0140
	0141
	0142
	0143
	0144
	0145
	0146
	0147
	0148
	0149
	0150
	0151

