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A Descriptive Study of Loopers

In Four Elementary Schools

Meva Holland Belcher

(Abstract)

The concerns society has expressed regarding the education of
children have prompted educators to relentlessly search for instructional
methodologies and organizational designs to maximize student achievement. One
instructional organizationa design that has surfaced islooping. Looping isthe
process wherein the teacher remains with the same group of children for a period
of two or more years. Looping has been tried at all grade levels with asingle
teacher or with ateam of teachers and with the same students over a period of
years. The purpose of this study isto investigate the implementation of looping in
four schools and to provide a descriptive account. A case study approach was
used. Teachers and principals at four elementary schools using looping were
interviewed regarding their experience. Data were analyzed using a qualitative
approach for emerging themes.

These findings indicated that schools implement the looping concept to build

relationships, for instructional advantages, extended time and to lessen anxieties.



Also, schools implemented the looping concept by doing an indepth study of the
concept and by allowing teachers and parents to participate voluntarily. Finaly,
specific outcomes as a result of the implementation of looping were as follows:
parents were knowledgeabl e about school functions and the overall program of
studies; students had a safe haven; and teachers felt that looping gave them more

time with thar students.
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CHAPTER |
The Problem
Educators and non-educators alike have publicly criticized our schools in

recent years, and that criticism has caused educational |eaders to intensify their
listening. Declining achievement levelsin our children have public school
supporters dismayed. Even with the “high stakes’ testing that’ s taking place in
Virginia schools, forty percent of schools may not be accredited by the year 2007
as reported by Joel Turner in the Roanoke Times dated November 4, 2000. Mark
Christie, amember of the State Board of Education, said the bad news is the
schools in the bottom category are in deep trouble in terms of student achievement
and need immediate attention. There remains work to do because four of every ten
schoolsin Virginia are not on track to meet the state' s standards to become fully
accredited when the new requirements take effect. There was areport by
Silvernail (1986) that indicated arise in the dropout rate and an increase in
illiteracy at the national level. Public outcry chargesthat more children are
coming to school with fragile, unmotivated lives. Other explanations for the
decline in learning and achieving include: an increase in television viewing,
changing family configuration and curricular changes wherein youngsters are

pressured to do too much too soon (Coletta, 1991).



Educators can give reasons and public school supporters can make excuses,
but that will not erase the critical inadequacy of our schools, as the public views
them. Along with new accreditation standards and improved standards of learning
should come organizational flexibility and instructional initiatives that will
accommodate varied student needs. Student needs are an essential component of
the learning process, therefore, teachers must be alowed to utilize their firsthand
knowledge of the children they work with and be supported by policies set by
district supervisors and state officials. Too often policy decisions about education
are based more on economic, socia and political factors than they are on child
development principles. But child development principles must be considered if a
school system wants to emphasize student needs as key elements.

Teachers must be able to attend to a child’s developmental stages through
developmentally appropriate practices. Key players, such as school administrators
and classroom teachers, have the interest and success of students at heart. They
provide a posgitive learning environment to individualize the instructional program
and allow studentsto progress at their individual pace.

The looping concept is an instructional/organizational infrastructure that
could be considered as a means for meeting the needs of children. This concept is

onetool for delivery of developmentally appropriate practices combining



elements of fun, teamwork, practica activities as well as socia and academic
learning opportunities.

Problem Background

School districts across the nation are going through a paradigm change
in hopes of improving academic achievement. They are taking on the challenge of
meeting the needs of a diverse student population. Student diversity has caused
administrators and teachers to try a plethora of organizational/instructional
practices, such as transitional and multiage classrooms, new course requirements,
curriculum packages, testing policies, centralization initiatives, decentralization
initiatives and awide array of regulations in order to meet varied devel opmental
stages and individual needs. District initiatives call for strong leadership,
instructional flexibility, varied teaching styles and the formation of schools-within-
a-school to improve student performance and ensure student success.

These are not new concerns. 1n 1920, John Dewey recognized that the great
problem in education on the administrative side was how to unite the isolated parts
(Holt, 1982). He discussed the need to break down grade barriers and eliminate
the waste in education due to the way schools were organized. He viewed the
administrator as the change agent to improve student performance, create stability

and routine, and increase overal mental heath. The principd, in the last ten years,



has used vision building, staff development and resource assistance as vehicles for
improvement and to unite the isolated parts. Today, the individua school is
increasingly recognized as the critical force for changing and improving student
performance. This challenges school administrators to become risk takers as they
promote innovative organizational and instructional practices.

In the 1960's, about forty years after Dewey’ s educationa observation,
teacher characteristics and teaching styles received alot of attention in order to
maximize student learning. The characteristics of a good teacher included such
variables as teaching skills, knowledge of subject matter, enthusiasm,
consideration and fairnessin grading. Those teaching behaviors found to directly
affect student achievement were feedback, questioning strategy, structuring
activities, clarity of presentation, classroom reward structure, and task-oriented
behaviors ( Silvernail, 1986 ). Teaching is a complex, multi-faceted act and
effective teaching involves an ongoing multitude of strategies and a superlative
blend of theory and practice.

It is also necessary to create surroundings that acknowledge and address
child development needs. The schools-within-a-school concept breaks a
community of learnersinto smaller units. The child finds motives for constructive

activity that correspond to his developmental needs when placed with a small



group of learners. He must have contact with an adult who is familiar with
developmental practices and who does not get in hisway by overprotecting him,
by dictating his activities, or by forcing him to act without taking his needs into
account.

The child’s classroom environment must provide times for repetition, work
to be done with his hands, assigned tasks that interest the child, materials that are
age and grade appropriate. Curricula has to be innovative and address the multiple
intelligence in each child. There hasto be an instructional change that not only
highlights superior work in reading and math but recognizes abilities in art, music,
dance, physical activities and interpersonal relationships as vaued traitsin the
academic setting (Gardner, 1993 ).

Even with smaller instructiona classes and the use of varied teaching styles,
time continues to be the greatest hindrance. Primary grades require a child to
concentrate despite distractions and to cope with afull day of school. Early grades
a so require coordination between the hands and eyes, so that a child can write
words on apage. A child who has not reached the devel opmental stage needed to
meet these requirements is at risk and may fail. Some children need more time to
learn and teachers need more time to teach and to make observations to determine
achild’'s stage of development and readiness for different learning experiences

and task.



While educators have done much to make primary grades more
developmentally appropriate for young children, they continue to feel strong
pressures to increase the amount of formal academic instruction. In addition to the
pressures created by politicians and some educators, pressure may also come from
parents who think that speeding up a child' s intellectual development is
advantageous, and that other aspects of development are far less important.
Children are complete human beings- not memory storage units - and need to
develop their physical, social, emotional and intellectual capabilities. A common

sense approach to readiness, therefore, requires adults to consider al four aspects
of development when determining a child’'s placement in a specific grade or
program.

Y oung children experience considerable physical and emotional strains. As
administrators make decisions about primary and elementary grade structures, they
should consider the following reasons to give children “extratime” with the same
teacher for two or more years.

-Family patterns of slow development

-Prematurity or physica problemsin early life

-lmmature motor development

-Easy distractibility and short attention span

-Difficulty with right-left hand or eye coordination



-Lagging social development
(Coletta, 1991)

Decision-makers should also consider the natural rhythm of childhood and
realize that maturation rates vary widely. When children are pressured to take on
tasks before they are developmentally ready, they suffer stress and loss of
self-esteem ( Coletta, 1991). Teachers feel locked into programs of study,
curriculum and scheduling. That leaves the teacher very little time for innovation,
simulation, credtivity, experimentation or diversity in teaching. Teachers and
students need unstructured time to wonder, question, share and acquire skillsin a
relaxed atmosphere. In order to meet with success, some students may need an
extra year in a setting that is matched to their developmenta stage.

Educators are trying avariety of organizationa patterns to accommodate a
diverse student population. One such organizational pattern is called looping, also
referred to as multiyear, teacher-student progression, twenty month classrooms,
continuous progress and teacher rotation. This organizationa framework allows
teachers to remain with the same class for a period of two or more years. Spending
more time with the same teacher in a program of studies can relieve certain
children of atremendous burden, and alow them to experience school success.
Teachers can appropriately address developmental needs, and fewer learning

problems will surface.



The ‘standards’ and ‘ mandates’ being legidated in many states require
teachers to cram even more curriculum and instruction into the same school year.
A teacher would have to be awizard to provide individualized instruction to such a
wide range of children, and have them all attain the same educational goalsin the
exact same amount of time. The looping framework alows teachers the
opportunity to accommodate differences in young children’ s rate of development
and readiness to succeed in school.

Origins of Looping

L ooping frequently occurs along with multiage classes, and can be traced
back to the one room schoolhouse where children of al ages and levels learned
together with the same teacher year after year. Although the concept existed
during the one room classroom era, the terminology did not. It was not until 1974
that looping reappeared in the United States, when schoolsin New Y ork
implemented the process (Hanson, 1995).

Prior to this time, looping was popular in Germany. Teams of six to eight
teachers worked with the same students from fifth to tenth grade (Hanson, 1995).
Russian and Japanese elementary schools aso had teachers stay with afew classes
for two or more years (Grant, Johnson and Richardson, 1996).

The literature indicates that more schools are implementing the looping

practice as a means to create a developmentally appropriate learning environment



for students. This practice does not stop with primary and elementary, but middle
and high schools have ateam of teachers staying with the same students from
school entry to graduation. As schools across the United States share positive
results of looping, the concept gains rapid momentum.

Purpose of the Study

The purpose of this study is to investigate the implementation of looping in
four schools so that a descriptive account can be written.

Research Questions

In order to investigate the implementation of looping, the following
questions will be used to direct this exploration:

1) Why was the looping concept implemented?

2.) How was the looping concept implemented?

3.) What were the results?

The questions are intended to explore the implementation process and

generate descriptive narratives.



CHAPTER I

Related Literature

Many children today lack continuity in their lives, so more time with the
same teacher yields positive outcomes as added societa problems infiltrate the
instructional day. Today’s children, on afast track along with their families, move
from home to school, to after-school activities, to day care, adapting to parents’ job
schedules along the way. Roland Barth (1990) believed that adult relationships
within a school greatly affect the quality and character of the school and the
accomplishment of students. The continuity of relationships and the learning
environment can make learning more individualized, relevant, and
developmentally appropriate. Some school districts have implemented ungraded
initiatives to ensure long-term student-teacher relations.

In 1992, Madeline Hunter coined the learning term “continuous progress’ as
apart of the ungraded effort that increased time on task and individualized person-
centered schools. Continuous progress referred to student progress from the time
of school entry until graduation. Continuous progress was designed to challenge
students appropriately at progressively more difficult levels. Students did not have
to spend time on what they had already adequately achieved, nor could they
proceed to more difficult tasks if they had not |earned materials or skills necessary

for the new level of knowledge.
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The ungraded initiatives were created to allow students more time to
individually succeed at their individual pace. Thiswas definitely an important
characteristic of looping. They were the closest account in relationship to the
looping concept.

Asthe ungraded initiative continued, Robert Anderson and Barbara Nelson
Pavan (1993) coined another term called “ multiage continuous progress.” This
ungraded program focuses on each child’ sindividual progress. Children follow no
rigid timetable or pattern. This model acknowledges individual differencesin rates
of development, in abilities and in learning styles. The multiage continuous
progress model was designed for a heterogeneous group of children and builds on
that diversity. The ungraded initiatives were created to allow students more time to
individually succeed at one' sindividua pace. Thisis definitely an important
characteristic of looping. They were the closest account in relationship to the
looping concept. These ungraded initiatives did not allow for an extended stay with
the same teacher. Dr. Joseph Rappa, Superintendent of the Attleboro School
Didtrict in Massachusetts, reports the use of the looping concept which gives the
student at least two years with the same teacher. This extended relationship
through looping gives the teacher time to respond to problems that a child may
have. With the additional year, teachers can focus more on learning, rather than

“covering” the curriculum (Grant,1996). Looping requires school systems to
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venture far from the standard 180-day schedule and explore educational concepts
that do not fit the traditional public school mold. Educators need to implement
promising initiatives that they believe could greatly improve students' academic
achievements and help them to better compete with those in other countries.

Quadlity Programs

Many school divisions are now focusing on creating developmentally
appropriate learning environments as students remain with the same teacher for
more than one year. Some schools have ateam of teachers following a group of
children as they incorporate developmental practices to individualize and build
units to support, challenge and strengthen needed skills.

The Coombes County Infant and Nursery School, a semi-rural English
school serving 200 children aged 4 to 8, has ateam of teachers following groups of
children for two or more years. They make learning more developmentally
appropriate by using the schoolyard to enhance and integrate the curriculum. The
school sits on aone acre plot packed with educational opportunities such as ponds,
orchards, flower and vegetable gardens, sheep and chicken enclosures, an outdoor
theater, and wildlife habitats. The school has painted its asphalt playground for a
variety of games and activities (Riukin, 1995). Students experience learning in a
hands-on, interdisciplinary environment as social studies and art are combined; as

nutrition, art, and math use flowers, fruits, and vegetables as materias in learning;
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and as myths and folk tales give insights into plant growth, decay, and
regeneration. This English school created a great place to learn and play by
converting its modest grounds into a unique educational environment. Creating
such arich environment gave the children a place of purposeful play and effective
teaching.

Japan isinitiating major changes for the 21st century as they go through a
third magjor reform movement. The first reform took place in 1872 when Japan
replaced afeuda system of separate private schools with a European-style of
schooling. The second major reform took place after Japan’s defeat in World War
[1. School administrators introduced an American-style public school system,
with a compulsory first nine years. By 1976 Japan added junior colleges, five-year
technical schools and specia training schoolsto its school system.

Ishizaka (1995) pointed out that even though Japanese children had high
scoresin the first, second and third international studies of math and science, many
Japanese educators felt that their schools could be better. 1n 1987, after three years
of study, the educators who were involved recommended a focus on three major
changes that would emphasize students’ individuality, switch the schools primary
goa from academic to life long learning, and prepare students for a globa society
in the Information Age. The third reform movement emphasized a shift from rote

learning and teaching methods to individuality and development of the child's
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character and abilities as a team of teachers worked with students for two years or
more.

Public School P. S. 161 in Brooklyn’s Crown Heights neighborhood is
committed to meeting individua needs and making learning more developmentally
appropriate with cooperative learning and a reading program that incorporates
phonics and whole language. This school consists of 1,370 students in grades K-5.
Black children make up ninety percent of the student body. Of the other ten
percent, Latinos comprise eight percent and Asian and white children one percent
each. Ninety-seven percent of the students are eligible for free lunch.

The school’ s standardized test scores are the best in the city. The scoresin
reading, writing and math exceed the average for New Y ork City and state
(Siegel, 1997). Principal Kurg points out that academic achievement has risen
because of what is going on in the intimate confines of the classroom as the
teaching-learning process takes on a developmental approach.

In 1988, educators at the New City School in St. Louis, Missouri, decided to
individualize the curriculum, student assessment and communication with parents
with the implementation of Howard Gardner’s Multiple Intelligences. A multiple
intelligences approach recognizes and respects the different ways in which students

learn (Armstrong, 1994).
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About one-third of the students at New City School are from minority
groups, mostly African American. One quarter of the student body receives need-
based financial aid. The school services students in preschool through grade 6.

The four schools, described above, used ateam of teachers to follow
students for two or more years, and they implemented innovative, creative, and
flexible instructional programs. These prototype schools focused on children by
addressing various intelligences.

Multiple intelligences, as aframework and atool, focused instructional
efforts on the student. It has also given structure for faculty to learn from and with
each other. Students taught under this model score far above grade level on
standardized test each year from the use of this developmentally appropriate
practice, which employs learning centers and portfolios in capturing students
performances (Coletta, 1991).

Public schools must continue to be innovative with program designs as the
pressures such as the threat of charter schools and vouchers increase. Many of the
reform movements address developmental stages of students instead of
chronological age as they use developmentally appropriate practices to make
students successful and increase achievement. Learning activities and materials

should be concrete, real, and relevant to the lives of students. The teacher is an
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important piece of the puzzle as developmentally appropriate curriculum bases its
planning on teacher observations and recordings of each child (Bredekamp, 1987).

Theoretica Base for Developmentally Appropriate Practices

Many theorists support the importance of making learning more
developmentally appropriate through the use of developmental practices as they
meet the physical, emotional, social, and cognitive needs of students. Piaget
believed that patterns of active behavior governed the life of achild. From his
classroom experiments, he concluded that children learn through actively
following, repeating, exploring by touching and handling and manipulating
(Schwebedl, 1973).

Developmentalist Sue Bredekamp (1987) pointed out from her studies that
each child is unique and has an individua pattern and timing of growth. Many
children develop in one area - socialy, cognitively, emotionally, or physically -
more quickly than in another. Each child performs at his or her individua rate.

Eighteenth century philosopher, Jean J. Rousseau, declared that a child must
have timeto learn not through words, but through experience; not through books,
but through the Book of Life (Armstrong, 1997). He also believed that schools
need to stop forcing on children things they do not need and try to teach a child
what is of useto him as achild (Dewey, 1920). Rousseau’ s teaching that

education is a process of natural growth has influenced most theorizing upon
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education, along with his strong belief that the child best prepares for life as an
adult by experiencing in childhood what has meaning to him as a child (Dewey,
1920).

In 1987, the National Association for the Education of Y oung Children

published an expanded edition of Developmentally Appropriate Practice in Early

Childhood Programs Serving Children : From Birth through Age 8. One of the

nine principles takes a bold position in support of developmental practices.
Principle one states that a teacher must be aware of all aspects of achild's
development.

NAEY C Position Statement: “Because development cannot be neatly
separated into parts, failure to attend to all aspects of an individua child's
development is often the root cause of a child sfailure in school.”

Children have a major social-emotional need to develop a sense of
competency... our culture values being able to read, write, and calculate
numerically and these things therefore are important to a child’s sense of
competency.

NAEY C Position Statement: “When expectations exceed children’s
capabilities and children are pressured to acquire skillstoo far beyond their

abilities, their motivation to learn as well as their self-esteem may be impaired.”
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- 'Young children do not just acquire knowledge and skills, but also
attitudes and dispositions. Children will learn curiosity, helpfulness,
pleasure in reading, and the enjoyment of problem solving, or,
conversely, will develop a distaste for “learning.”

The thoughts of these scholars run deep and provide an added layer of
support for developmentally appropriate practices. The work of Piaget,
Montessori, and other child development theorists and researchers such as Elkinds
and Kamii have demonstrated that learning is a complex process that results from
the interaction of children’s own thinking and their experiences in the interna
world (Rogers, 1994). Knowledge is hot something that is given to children as
though they were empty vesselsto be filled. They acquire knowledge about the
physical and socia worlds in which they live through playful interaction with
objects and people. Y oung children learn by doing.

Developmentally Appropriate Practices

Developmentally appropriate practices are practices resulting from a process
of training and teaching young children based on an understanding of children’s
stages of development (Coletta, 1991). It isimportant to understand what these
practices are in order to see why looping can be an effective tool for their delivery.
Children develop at different rates. Effective teaching realizes that a class of

children will exhibit awide range of abilitiesin four developmental areas -
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physical, emotional, social and intellectual. Therefore, time has to be allocated to
the learning environment in order to diversify materials and strategies to include
learning modalities, concrete materias, whole language approach, thematic
teaching, learning center activities and alternative assessment. These are ‘ best
practices that should be in every classroom, and especially in classrooms where
teachers remain with the same students for two or more years.

Learning Modalities

Children absorb information by hearing, seeing and touching, which are
more formally known as auditory, visual and tactile/kinesthetic modalities (Coletta,
1991). Some children use dl three modalities while others acquire skills and
concepts better through one modality than the others. A good rule for teachers to
remember is. “teach to a different learning modality every day.” Students can be
given areading style inventory to determine each child’ s learning style (modality).
The elements of noise, light, temperature, design, sociologica stimuli, perception
centers and mobility are all addressed to accommodate each child. Honing inon a
child’s dominant learning modality and exposing learners to a variety of teaching
materials and methods leads to increased achievement, improved attitudes and

reduced classroom stress (Armstrong, 1987; Carbo, 1991).
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Whole Lanquage Approach

The whole language approach uses high-interest children’s literature and
language connections to strengthen learning and make it more meaningful.
Classrooms become mini-libraries as big books, picture books, fairy tales, fables
and brief biographies are provided for students to immerse themselvesin a print-
rich environment (Charbonneau & Reides, 1995).

Reading, writing, spelling, penmanship, speaking and literature are related
and integrated into curriculum units. Children take ownership of their learning and
work cooperatively to support each other. In whole language classrooms, teachers
do whole group instruction and small groups are organized for specific skill
Instruction, phonics, cooperative learning and learning center projects (Degean-
Perrotto, 1996; Traw, 1996).

Learning Centers

Learning centers are designed for active discoveries, extended learning and
integration of al subject areas. Centers or learning stations can reflect themes,
curriculum concepts, and daily content areas (Armstrong, 1994). The seven
intelligences could be used as the guide for the creation of learning centersin the
classroom. These intelligences include bodily-kinesthetic, interpersonal,
intrapersonal, linguistic, logical-mathematical, musical and spatial (Gardner,

1993).
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The seven intelligences serve as additional tools to help the teacher to use
students
strengths to help them learn. The following is a description of the seven phases of
intelligences.

Bodily-Kinesthetic Intelligence

Thisisthe ‘learning by doing’ intelligence which uses the expertise of one's
whole body to express ideas and fedings (Gutoff, 1996). It aso includes using
one' s hand to produce or transform things (e.g., as a craftsperson, sculptor,
mechanic, or surgeon). Thisintelligence includes specific physical skills such as
coordination, balance, dexterity, strength, flexibility, and speed, aswell as
proprioceptive, tactile, and haptic capacities. It also uses such tools as dance,
drama, physical games, mime, role-play, body language, physical exercise, and
inventing (Armstrong, 1994; Lazear, 1994; Gardner, 1982).

Interpersonal Intelligence

Thisis the ability to perceive and make distinctions in the mood, intentions,
motivations and feelings of other people (Gutoff, 1996). It comes through person-
to-person relating, communication, teamwork, and collaboration. It employs such
tools as cooperative learning, empathy, socia skills, team competition and group
projects that foster positive interdependence. This can aso include sengitivity to

facia expressions, voice and gestures; the capacity for discriminating among many
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different kinds of interpersonal cues; and the ability to respond effectively to those
Cues in some pragmatic way (e.g., to influence a group of peopleto follow a
certain line of action) (Armstrong, 1994).

Intrapersonal Intelligence

This intelligence includes having an accurate picture of on€e's strengths and
limitations; awareness of inner moods, intentions, motivations, and desires
(Armstrong, 1994). Thisis the knowing that occurs through introspection,
metacognition, self-reflections and “cosmic questioning”. It uses such tools as
affective processing, journals, thinking logs, higher-order thinking, and self-esteem
(Armstrong, 1994; Gardner, 1982).

Linguistic Intelligence

This intelligence involves the use of words orally and in writing. It includes
the ability to manipulate the syntax of language and the phonology or sounds of
language (Gutoff, 1996). Toolsin thisintelligence include essays, debates, public
speech, poetry, formal and informal conversation, creative writing, and
linguistically-based humor (riddles, puns, jokes) (Lazear, 1994).

L ogica-Mathematica Intelligence

Thisis the capacity to use numbers and to reason (Armstrong, 1994). The
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kinds of processes used in the service of logical-mathematical intelligence include:
categorization, classification, inference, generalization, calculation, and hypothesis
testing (Lazear, 1996; Armstrong, 1994).

Musicd Intelligence

This intelligence conveys the capacity to perceive, discriminate, transform,
and express musical form. It includes the ability to be sengitive to the rhythm,
pitch or melody, and timbre or tone color of amusical piece (Gutoff, 1996). It
utilizes such tools as singing, musical instruments, environmental sounds, tonal
associations, and the endless rhythmic possibilities of life (Armstrong, 1994).

Spatia Intelligence

Thisintelligence involves sensitivity to color, line, shape, form, space, and
the relationships that exist between these elements. It includes the capacity to
visualize, to graphically represent visua or spatial ideas (Armstrong, 1994,
Lazear, 1994). It uses such tools as drawing, painting, sculpture, collage, montage,
visualization, imagination, pretending, and creating mental images (Gutoff, 1996).

Cooperative Learning

Cooperative learning gives students an opportunity to interact and bounce

ideas off of others. Thisis especialy beneficial to social learners. Peer sharing,
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cooperative groups (small groups), board games, smulations are a few teaching
approaches that incorporate interaction among students (Slavin, 1989; Armstrong,
1994).

Alternative Assessment

Alternative assessment means evaluating that goes on continually (Calkins,
1992). It reflects learning experiences that can be documented through such means
as observation, anecdotes, records, work samples, journals, conferences, and test
scores. By using various alternative assessment methods the teacher obtains a
broad picture of what a student can do (Armstrong, 1994).

Thematic Teaching

Thematic teaching integrates reading, language arts, socia studies, math,
science, music and art by organizing the curriculum around themes (Coletta, 1986).
Thereisbuilt in flexibility with thematic teaching that allows children to become
involved and to learn at their own pace. Thisintegrated |earning supports
individual learning styles and developmental growth patterns (Charbonneau &
Reider, 1995).

Concrete Experiences

Piaget believed that action was the key to mathematical and logical thought.
Hands-on math provides concrete experiences through the use of manipulatives as

students quantify, think critically and conceptualize the problem (Armstrong,
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1994). Learning with concrete objectsis essential if children are to be successful
in understanding more complex concepts as they progress through school (Coletta,
1991). Children better understand abstract concepts as they manipulate objectsin
the real world to see relationships between them. Such manipulation encourages
students to think divergently, make judgments and make decisions as concrete
experiences introduce them to objects that can be observed, compared and
classified.

Children’ s developmental needs should be the foundation for every choice
made in classrooms and schools (Wood, 1994). Teachers must acquire some
knowledge of children’s stages of development and use sensitive observation to
make informed decisions about teaching and learning. These practices are linked to
looping because of the freedom to explore and the flexibility that are found in a
looping environment. Thus, looping enhances the opportunity to use
developmentally appropriate practices.

Historical Background of Looping

The importance of ensuring developmentally appropriate practices for
children provides the basis for multiyear grouping, aso known as looping,
teacher/student progression, or twenty month classroom. In alooping

organizational model, students and teachers remain together for a period of two or
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more years. Daniel Burke (1996) points out that research on school effectiveness
suggests that student performance is improved by long term teacher/student
relationships. He reported the following results from a group of teachers using
looping:

*70% of those using the looping plan stated that it allowed them to use more

positive approaches to classroom management.

*092% stated that they knew more about their students.

*69% described students as willing to participate voluntarily in class.

*85% stated students were better able to see themselves as important

members of a group, fedl pride in that group and in school as awhole.

*84% felt they formed more positive relationships with parents. (p. 360)

L ooping approaches to structuring classes are not completely new ventures.
The origins of these programs have roots in the one-room schools and Montessori
schools.

The one-room schools represent schooling in rural America during the early
twentieth century. These multiage classes existed long before a system of grades
was introduced (Anderson & Pavan, 1992). Out of necessity, children of al ages

went to school together, learning from each other and from the teacher. One-room
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schools continued in rural areas even though a graded structure had become the
norm. In 1918, there were 196,037 one room schools, representing 70.8% of all
public schools in the United States (Miller, 1989).

There was areflection of the looping concept in the late 18th century when
Maria Montessori organized schools for the mentally ill children and poor children
in the dums of Rome (Shepherd, 1996). After an extensive study of the
Montessori Method, Shepherd (1996) wrote that the implementation of this method
had revolutionized the educational system of the world. Madame Montessori had a
mission to teach children to teach themselves. She believed that children need
liberty in the classroom in order for the teacher to know the needs and capabilities
of each pupil and in order for each child to receive a well-rounded training, making
for the best development of his mind, character, and physique. Activity founded
on liberty was the guiding principle of the Montessori schools (Dewey, 1920).

Madame Montessori organized her schools so that the teacher could remain
with agroup of students ranging in ages from 2 yearsto 6 years. Madame
Montessori taught teachers that children learn best by using their five senses and at
their own individual paces. As people visited her centers, they observed children
making choices, working independently and in small groups and progressing
significantly in reading, writing and math. The Montessori Method spread al over

Europe and to the United States.
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German schools form heterogeneous groups of studentsin first grade and
they remain together with the same teacher for the next four years. Then teams of
Six to eight teachers work with the same students from grades five through ten
(Koppich, 1988). Looping approaches continue to be common in European and
Japanese schools. These schools believed that the most important variablein a
school program was the constant attention of a single teacher with whom the child
develops a meaningful relationship. They believed that a single teacher with the
same students would provide a secure and stable environment during difficult
adjustment periodsin their lives.

Early twentieth century Austrian educator Ruda Steiner, founder of the
Waldorf Schools, felt that the teacher should follow the class throughout the
elementary grades much like a“third parent” (Ogletree, 1974). He, too, believed
that long-term relationships with significant adults were the keys to educational
improvement. Waldorf teachers used a kinesthetic, action-loaded approach which

involved the child first in impulse expression, then emotion, and then in
knowledge and skill development. Waldorf schools follow Steiner’s precepts to
this day.

L ooping Benefits
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Classroom Benefits

The underlying philosophy of the looping classroom allows teachers and
students the “gift of time” (Mazzuchi & Brooks, 1992). If ateacher is assigned the
same class for a second year, there will be a gain of one to two months of
instructional time by eliminating the “ getting-to-know-you” period at the
beginning of the second year. Anecdotal notes from teachers report that students
pick up where they left off the second year, both instructionally and socialy, and
get into the swing of school in moments, rather than weeks (Grant, 1995; Hanson,
1995; Jacoby, 1995). Part of thisis due to the summer contacts that teachers make
with students by providing extended units, summer camps and other monthly
summer family projects that are shared with parents as a way for the teacher to
keep connected and to make connections. These activities help to minimize the
chances of students “losing ground” over the summer.

Jm Grant, internationally known educator, consultant, author, and lecturer,
Is the nation’ s leading proponent of the looping concept and has popularized the
term. His anecdotal notes from teachers indicate that looping provides additional
student, parent and teacher benefits (Grant, Johnson & Richardson, 1996).

Student Benefits

Having the same teacher for two or more years gives the student more of an

opportunity to experience continuous progress. Continuous progress challenges
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students appropriately according to developmental stages. Challenging students
appropriately and providing instructional continuity can be accomplished when
there is little transition time to deal with and fewer unrelated and overlapping parts.
Dewey (1920) believed that there had to be a reduction of waste arising from

reduplication and trangition that was not properly bridged (Holt, 1982).

Other student benefits cited in the The L ooping Handbook by Grant,
Johnson and Richardson, 1996 were:

*asense of stability

*strong interpersonal relationships and the time to build and maintain

*trusting and honest relationships

*astronger sense of community among teachers, students and family

*acurriculum that builds on previous experience and prior knowledge

*an interactive community of independent learning.

Parents Benefits

The looping relationship itself fosters a much stronger, more positive
relationship between parent and teacher. Parents play avital role and are important
stakeholdersin their children’s education. Therefore, the closer the parent isto the
education of the child, the greater the impact on child development and educational

achievement (Fullan, 1991).
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A close link between home and school is more important than ever before
as these partnerships (Rogers, 1994; Boyer, 1995) include parents, teachers and
administrators. Boyer (1995) pointed out the importance of sustaining the
partnership throughout the school years as parents participate in regularly
scheduled conferences and informal conversations to keep them informed and
involved. Currently, most parents of e ementary school children meet with
teachers only one to three times a year, according to a survey by the Carnegie
Foundation in 1994.

Teacher Benefits

Most teachers view the looping concept as teachers and students progressing
together. Two to three years with the same students give the teacher an
opportunity to provide developmentally appropriate instructional practices that
require active participation and a child-centered learning environment. Activities
are planned around each child’ s devel opmental needs.

Other benefits cited by teachers in anecdotal notes (Grant, 1995) were:

*instructiona continuity

*instructional flexibility

*strong support of parents

*stronger bond with students

* increased student observation time
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*awareness of individual learning styles
*reduction in special needs referrals and grade retentions
*minimal curriculum changes from level to level.

Conclusion of Benefits

It is evident, from these studies, that remaining with the same teacher
provides a learning environment that parallels a close knit family. This family
maintains successful individua and group learning, cooperation and collaboration,
positive social skill development and interactivity. The family also teaches a group
responsibility, asit allows for independence in learning, growing and developing
into life-long learners (Grant, Johnson, and Richardson, 1996).

Time spent in school and on instructional activitiesisrelevant. Researchers
consistently obtain a positive correlation between measures of instructiona time
and student achievement (Effective Schools: A Summary of Research, 1985, p.61).
Moretime results in more learning taking place. When the school environment
supports goa attainment with careful and continuous monitoring of student
progress, and insures continuity of instruction across grades, a positive classroom
climate for learning is established.

Lastly, looping is relatively ssimple to implement. It requires no financial
commitments, no additional physical space, no extensive training and a very short

orientation for teachers and parents (Fenton,1995; Hanson,1995; Jacoby,1995).
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Program Concerns

Jm Grant admits that there are times when looping will not work.
Sometimes the make-up of a class, such as an imbalance of emotional difficulties
and motivated students, could adversely affect the group’s potentia to learn. In
such cases classes need to be split up. Only competent teachers should be looping
candidates, and marginal teachers and those who have no control of their classes
should not be used for looping. Having an inefficient teacher for a series of years
was a primary concern in amemo sent out to school divisions by the Officer of
Education in 1913. Educators decided that the inefficient teacher should be
eliminated and should not be permitted to waste money, time, and opportunity
through a single year.

In 1991, Dr. Thurston Atkins of Teachers College, Columbia University,
researched looping to discover a concern regarding child/teacher personality clash
(Grant, 1995). His study concluded that if there is a persondlity clash between the
teacher and a child, or teacher and a parent, it would be in the best interest of al
concerned to separate this union.

A dysfunctional class, agroup of students that cannot get along, poses
another potentia problem. Grant (1995) suggests that looping should not be
considered, with a dysfunctional class. Teachers should be empowered to make

this decision after they have spent at least a half year with the class. Guidelines, as



suggested by Grant and other looping theorists (1995), need to be established and
followed in order to balance looping classrooms and to allay concerns. Such
guidelines could include:

*egual number of boys and girls

*racial and cultura balance

* socioeconomic balance

*linguistic balance

*equal range of ability levels

*equal percent of special needs students

Another concern is that the looping classroom may mask a learning
disability. That is, the teacher has gotten to know her students so well that she
automatically makes modifications and adaptations without referring the students
for Specia Education. The only way around this is by addressing academic
discrepancies when they are discovered.

Because there is “twice the loving and learning” ( Jacoby,1995 ) in alooping
classroom, it becomes very traumatic to say good-bye at the end of the second or
third year. The teacher has to be very judicious as the bond is broken and assist
students and parents with the program termination. Thisisan emotional time for

students, teachers, and parents.



Contacts with Practitioners of Looping

More school administrators and classroom teachers are beginning to share
thelr success stories as aresult of the multiyear configuration. They consistently
reported that the looping classroom was time-efficient and the extended
relationship gave teachers the opportunity to assess the needs and strengths of
individual students.

Missie Campbell, alooping teacher in Florida, reported that two of the
biggest benefits of looping were alack of discipline problems and increased
parental support. Students know their classmates and the ground rules
(Hanson,1995 ) which operate within the class. Parents were better able to
understand her methods of working with children.

Esther Peterson of Orchard Lake Middle School in West Bloomfield,
Minnesota, piloted alooping program in 1993 with 54 self-nominated students and
two teacher volunteers. She expected the program to improve students
attendance, increase students’ involvement in school activities, raise students
grade-point averages, and increase parents' interests in their children’s education-
and her expectations were realized (Burke, 1996).

Deborah Jacoby (1995) alooping teacher since 1990, gave a powerful
testimony of her looping experience. She pointed out that her curriculum was

partially defined by previous experiences with the children. For example, books



and authors would be compared or contrasted with books read the previous year.
She was able to build on known foundations and utilize the children’s strengths
and talents more than ever before. She aso noticed that she was able to offer more
constructive criticism on students' academic work without damaging their teacher-
student relationship. Students knew she believed in them and their cognitive
abilities.

Jean Jubert, first and second grade looping teacher from Wisconsin, concurs
that significant time has been saved at the beginning of the second year of each
subsequent loop (Hanson,1995). Thisis accomplished by not having to repeat
routine procedures and practices.

From al the literature reviewed, including many narratives of looping
experiences, the time theme continues to surface as an impressive, noteworthy
piece of the looping framework. Ann Ratzki, headmistress of alooping school in
West Germany noted:

“We don't lose several weeks in September learning a new set of names,

teaching the basic rules to a new set of students, and figuring out exactly

what they learned the previous year; and we don’t lose weeks at the end of
the year packing students up. Most important ..... teachers get to know how
each student learns ..... the importance of thisisincaculable.”

(Shepherd, 1996, p.125)
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Despite these findings, meaningful discussion of long term teacher/student
relationshipsis scarce in our nation’s schools, and implementation of the looping
concept is rare enough to be regarded as an exceptiona practice. Society and the
needs of children have changed. The environment they are growing in has
changed. Since we live in the technology/information age and know more about
child development and how children learn, the instructional and organizational
frameworks have to change to better serve the children. Individualizing the
instructional program according to developmental stages through looping, gives
teachers and students “the gift of time.” Looping promotes the establishment of a
classroom laden with a variety of instructional strategies that impact positively
upon the success and achievement of students. The responses of administrators
and classroom teachers who were a part of alooping program verified the positive

effect of looping on developmentally appropriate practices.
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Chapter 111

Research Design and Procedure

The researcher used qualitative inquiry methods in four elementary school
sites to study the implementation of the looping concept. The conceptual
framework is built around what Maykut & Morehouse (1996) call the
phenomenological approach aslooping is studied at each site, with afocus on
“practical understanding” of meanings and actions from participants. The
researcher used approaches as outlined by Maykut & Morehouse to study the
nature of change and the cause of change. Stated succinctly, the researcher wanted
to glean an understanding of the events that lead to looping and to discern
outcomes as aresult of this action. The primary sources of datafor this
Investigation were interviews with teachers and principals at four schools where
looping had been implemented.

An interview protocol guide was developed with areas of interest to the
researcher in order to move beyond surface talk to arich discussion of thoughts
and feelings (Maykut & Morehouse, 1996, p.80). Questionsfal into five
categories. 1) knowledge of looping, 2) purpose of looping, 3) instructiona
strategies, 4) support system and 5) evaluation of the looping concept. These
categories consistently appeared in the professional literature reviews by the

researcher. At least one open-ended question has been formulated for each



category. It isadvantageous to keep questions open-ended to allow for further
elaboration and extension of the content as the interview unfolds (Maykut &
Morehouse, 1996, p.84). Follow-up questions were asked as the opportunity
presented itself to better understand what was important about the setting and the
experiences of peoplein that setting (Maykut & Morehouse, 1996, p.81). A
personal researcher’s journal gathered working hunches, questions, ideas, thoughts,
concerns and decisions made while completing the inquiry (Maykut & Morehouse,
1996, p.68).

An interview protocol guide (Appendix A) helped structure the interviews
with the looping teacher and for the building principal. Discovering patterns of
meaning from words, speech patterns and the behavior of participants are
noteworthy pieces of data the researcher must be ready to recognize and capture to
print (Maykut & Morehouse, 1996, p.21). General conclusions were formed on the
basis of facts gathered through interviewing.

Directing the Exploration

Qualitative research sought to understand a situation by focusing on the total
picture (Ary, Jacobs and Razarish, 1996, p.22). The mgor goa wasto create a
holistic picture and depth of understanding through the use of in-depth interviews
In case studies at four elementary schools. The following questions directed the

exploration:
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1.) Why do schools implement the looping concept?

2.) How do schools implement the looping concept?

3.) What are the specific outcomes as a result of implementing
the looping concept?

The researcher encouraged the interviewees to tell their looping story. The
researcher used a comparative story structure with a beginning, middle and end to
address core questions on the interview protocol guide. Storytellers were asked to
elaborate as much as possible with the use of focusing and elaborating probes
(Appendix A). Core gquestions and probes were based on themes that appear in the
published literature (Appendix A).

Purposive Sampling

Pseudonyms have been assigned for schools and interviewees in order to
protect their anonymity. The following schools have been chosen for this study:
Woodson Elementary, Grassy Hill Elementary, Brandon Elementary and Claytor
Land Elementary. Three of the four schools are currently implementing looping.
One school completed the loop, but decided not to start a new rotation this year.
These schools were selected because of their geographical location, which is
accessible to the researcher for on-site visits to conduct interviews in the natural

setting where the phenomenon under study takes place (Maykut & Morehouse,



1996, p.72). More than one school was included in order to gain a broad
perspective.

Because of the distance between districts and crowded work schedules,
interviews were set and conducted in atimely manner being that the four schools
are within aradius of 10 to 40 miles from the researcher. The interview sessions
were scheduled for two hours with additional time built in if needed. In depth
interviews were conducted with each individual participant. Participants words
are the data. The researcher asked permission to tape the interview session.
Additional data will be collected and analyzed if sites share evaluative data,
documents regarding the implementation, effectiveness and specific outcomes
relative to “why schools implement the looping concept.”

Schools

*Woodson Elementary, located in avery affluent section of Bees Wax
County, isarura school with a student population of 525 serving levels
kindergarten through four. The school has implemented many instructional
changes, with the looping framework being the most recent. This framework was
used to alow several specia needs students an opportunity to remain with the
same teacher who had made a positive difference in their lives. The building

principal and the only two looping teachers were interviewed.
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*Grassy Hill Elementary consists of 344 studentsin arural setting in
Leftwich County, Virginia. The school serves students in levels preschool through
four. The looping framework was initiated for levelsK-1; 1 —2. Thisisthe
second year for staff and students to experiment with this instructional /
organizationa design. The building principal and four looping teachers were
interviewed. The principal selected the teacher participants.

*Brandon Elementary isasmall, at risk urban school located on one of the
busiest thoroughfares in Hancock City. This community of learners consists of
180 boys and girlsin levels three, four and five. Its whole school |ooping
framework has been in place for two years. The building principal and four
looping teachers were interviewed. The principa selected the teacher participants.

*Claytor Land Elementary is a small Diamond County school with a
population of 450 studentsin levels kindergarten through fifth. This school has
become the Regional Center for learning disabled students. A kindergarten teacher
chose to remain with her students for first grade. This teacher and the principal
were interviewed.

Validity Consideration

Instrumentation: An interview protocol guide was developed by using

guides from Miles & Huberman, (1994). Five colleagues reviewed and field tested
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the instrument in order to identify ambiguities, misunderstandings and other
Inadequaci es as suggested by Ary, Jacobs and Razarish (1996).

Data Collected: Interview participants read their individual story after
transcription for accuracy. Interviewees were given the opportunity to make
changes as needed before the first phase of the data analysis occurred. All datain

the form of stories can be found in Appendix G.



Data Andyss

Before and During the Interviews

The researcher gained entry into the schools by calling and setting up an
appointment with each principal. The principalsin turn gave the researcher a date
and time to discuss the topic and to determine the possible number of participants
to be interviewed. At theinitia meeting aday and time to re-enter the school was
given to interview selected teachers. Principals selected the interviewees.

A brief synopsis of the project was shared with each interviewee prior to the
interview. The researcher gained permission to tape record the interviews at each
site from all participants. During the interviews, the researcher followed the story
format and used lead in questions as needed to keep the interviewee focused and
the story flowing. Participants at each Site gave a very detailed and descriptive
account of their looping program.

After the Interviews

The researcher listened to and transcribed each tape. Each transcription was
read at least seven times as revisions were made before they were actually typed.
The researcher asked the interviewees to review final versions and to make
corrections, revisions, deletions and additions as needed. The participants were

pleased with what had been written and the amount of sharing they had done.



There were three final readings of the finalized versions by the researcher to match
answers with research questions.

The researcher grouped and coded answers with the number used for the
guestion. Each transcript was completed following this procedure and comments
were lifted according to the numbered versions.

After the Transcription

The researcher created a stacking grid for each school in order to mine data
in reference to the fifteen questions. The answers for the fifteen questions
were numbered directly on an extra copy according to the number on the grid for
quick reference. Asthe answers were extracted from each set of transcripts, they
were placed on the individual school’s stacking grid.

After the Stacking Grids: The Anadyss

After completing al the individual stacking grids, the researcher examined
each one and read them about five to eight times to be certain that information had
been grouped appropriately. In order to mine the data from each school’ s stacking
grid, a Mother Stacking Grid was developed. The Mother Stacking Grid was
created with each question having itsindividual cell. Schools were color coded for
quick recognition.

Extra copies of the color-coded transcriptions were made and sections cut

apart to be placed in the appropriate cell of the Mother Stacking Grid. The



researcher made comparisons, looked for themes and identified how schools
individualized their looping program and how they regrouped after the first year of
theloop. An analysis of findings was placed under each question on the grid. A
summary of each cell was derived from the compiled Mother Stacking Grid by
coding commonalties and including individual and unusua responses. An
Analytical Grid of Four Schools housed the summaries with schools denoted for
quick reference. Five principles from the analytical processes emerged. Questions
from the protocol guide were carefully reviewed and clustered under the perceived

principles (Appendix F).



Chapter IV
Findings
The purpose of this study was to investigate the implementation of looping.

This was accomplished through a descriptive account of looping in four elementary
schools. The description is based on information gathered with an interview
protocol (Appendix A) which consisted of core questions, a story structure and a
focusing / elaborating section. A stacking grid with questions and responses was
used to mine data for each school (Appendix B). An analytical grid (Appendix C)
of the four schools was created for data reduction. The following principles that
emerged from the literature and interviews were used for conducting the analysis
process and to shape the presentation of the findings:

Getting Ready to Loop

Purposes for Looping

Challenges Encountered

Benefits from Looping

Instructional Strategies
These principles were used to guide the clustering of questions and
responses from the analytical stacking grid of the four schools (Appendix G).
Findings are shared under each principle of the clustered responses with quotes

from participants given to illustrate the principles.
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Principle #1:Getting Ready to Loop
As participants at the four schools got ready to loop, various initiatives took
place. The following questions were used for the elaboration of these initiatives.
¢ How did you learn about looping?
¢ How did you prepare staff and the school community?
%+ What should be considered?
+ How did you get ready to loop?

How did you learn about looping?

Personnel at each school site learned about looping from teachers and / or
principals who had attended conferences or seminars. A nationa leader in the
movement was often the guest presenter as well as a practicing practitioner from
his company, The Society for Developmental Education.

One school received itsinitia information from a teacher

who had experience looping in a former school division where she was teaching.
The teacher said she was exposed to ideas about ungraded teaching and learning
philosophies and her principal encouraged her to study them. She and another
colleague decided to study the looping concept. After moving to Diamond County
she had an opportunity to attend a seminar on looping by the Society for Ingenious

Thinking.



Teachers at three of the four schools received information directly from the
principal who had attended a conference and from collected literature on the topic.
The principal a Woodson Elementary, reported attending the NAESP conference
where a national leader spoke on multiage and looping as ways to help children in
the early yearsto get extratime to avoid retention. The principal commented,
“That is where the interest was redlly sparked!”

Thus it seems that interest in looping had two sources from which interest
flowed. Within the building, teachers’ previous experiences influenced them along
with suggestions from the principal. Externally, educators were influenced
through professional dialogue and national conferences.

How did you prepare staff and the school community?

Staff members in each school had opportunities to hear about looping at staff
meetings. The school community was prepared for the looping process as each
school sent out letters, fliers, and information parent packets. A teacher at Grassy
Hill remembered having a‘lot of meetings. She said, “We talked about the pros
and cons with the staff and with our school community.”

Two schools sponsored study groups and informational meetings, also, as
teachers prepared to loop. A teacher at Brandon Elementary said, “We are
constantly sharing in staff study-groups and studying how the brain works as we

improve and modify our looping model.”
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It is essential that staff and the school community are aware and
knowledgeable of new school programs. Informational meetings and parent
packets, letters, and fliers on looping were worthwhile mechanisms to educate all
individuals involved.

What should be considered?

The number one consideration when considering looping was teacher
readiness for the long-term relationship. Shelby Townes, teacher at Grassy Hill
responded, “I think when you are deciding to loop you need to first of all ask
yoursalf if you are the type of person that could get tired of a class.” Participants at
each school site stressed how important the teacher was in the looping process.

The principa at Brandon Elementary said, “Interestingly, sometimes
teachers complain about looping, | think, because they got tired of having the same
students.”

Therefore, it is the impetus of the classroom teacher that will make it
successful or keep it from succeeding. It is the responsibility of the classroom
teacher to provide a positive learning environment, to individualize the
instructional program and allow students to progress at their individua rate. If the

teacher is not awilling and active participant, the program will not succeed.



How did you get ready to loop?

Participants at three school sites saw a need to alow parentsto chooseto
‘loop or not to loop’ asthey got ready to loop. Participants at all four schools
found it beneficial to share as much information as possible with parents through
informational literature, support groups and discussion sessions before
implementing looping. It was the consensus of participants at the four school sites

to get parenta support up front. “I believe it would be amgor challenge if
parents were not supportive,” concluded Tommy Price, former principa at Claytor
Land.

When vying to implement new programs, having a strong parent advocacy
group isimportant. Parents must be a part of the decision making process and
treated as equal partners.

Principle #2: Purposes for Looping

Two questions were asked to gain a perception for each site's purpose for

looping:
*+ Why did you decide to loop?
¢ What was the main idea(s) of your looping program?

Why did you decide to |loop?

Personnel in three schools wanted to try something new. Hattie Bunt,

Grassy Hill’ s teacher commented, “ The principal that was here at the time had
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come across information about it and came to us and asked if we wanted to try the
experience. | jumped right on and said I'd loveto try it.” Another Grassy Hill
teacher, Pringle Rider, said it was along decision making process. She stated, “ At
firgt, | wasn't going to loop, | talked to alot of people about it and | decided it
would be something new to try. | like to try new things and | thought it would be
interesting.”

Susie Eddy, from Woodson Elementary, said, “Thisisnot a‘new’ concept,
but it isnew to me. At least ‘new’ to methat | wanted to try it when my principal,
Mr. Welly, shared information after returning from a principal’s conference. | am
aways ready to try something new.”

Three schools wanted to better meet the needs of children and to try
something new. Karen Austin, teacher at Brandon, replied, “I liked the idea of
having the same children for two or more years. We always looked out for the
‘best interest’ of the child.”

Grassy Hill’ s teachers had an opportunity to use looping as an important part
of a Truancy Grant through the State Department of Education to improve
attendance. Boyce Howard, teacher at Grassy Hill, concluded, “It involved a
correlation between truancy and more parental involvement. The school decided

that those of us who were interested in looping would get the grant.”
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Woodson Elementary’ s teachers reflected on the need to keegp consistency in
the lives of specia needs children. Two schools wanted to try something new and
at the same time do what was best for students as instructional needs were
addressed.

It is evident that educators are risk takers and willing to try new programs.
There is aso an implication that this new program kept the focus on students as
instructional needs set the precedent. New programs can also invigorate the
possibility of applying for grant monies.

What was the main idea(s) for your looping program?

The main ideas for the looping program were: 1) building relationships and
2) getting to know students well. Many times the word ‘family’ was used to
describe the closeness and strong bonding of alooping class.

Bonnie Barrison observed that looping was away that students could stay
with their family and primary adult. Security needs were being met and there was
ahigh level of trust between students and teacher.

Another teacher commented, “Usually when | start a new grade and
conference time comes, | get nervous, | don’t want to hurt their feelings, | don't
want to offend them. Looping made me feel much more at ease. A lot of times
parents are trying their very best but you don’'t actually seethis. They are doing

the very best they possibly can and | think looping enables us to see it better.



Being with them (parents and students) and actually over alonger period of time
has helped. Y ou are teaching families and they are teaching you too.”

Dike Welly, principal a Woodson Elementary, pointed out that \WWoodson
primarily looped its special needs population and students who needed specid
nurturing, behavior modification or showed special educationa needs. Pringle
Rider, teacher at Grassy Hill, stressed the need to have children in aloving, caring
environment with people which she believed looping offered.

Binda LaFayette, teacher at Brandon, marveled that the main ideas for their
looping program were consistency with classroom routine, instructional continuity
and familiarity with children and parents. Ann Thomas, teacher at Claytor Land,
stated that students can become so comfortable with the teacher and classmates
that it becomes a ‘family affair’.

Therefore, looping promotes a secure, trusting, nurturing and familiar
environment as teacher, students and parents work together as afamily. Looping
provides a stable learning environment during the critical years of development by
alowing students to keep the same instructor.

Principle #3. Challenges Encountered

There were some challenges shared by personnel at the four school sites.

The following questions were used to seek out challenges encountered:

¢ How did you prepare students to exit the looping program?



+ How much work is it to change grade levels?
* What mgjor chalenges did you encounter?

How did you prepare students to exit the looping program?

After teacher and students had been together for two or more years, two
schools found it a challenge to prepare students to exit the program. Those two
schools discovered that time with non-loopers in the school through activities
(socid and academic) helped with separation and exiting out of the looping family.
Such socia and academic activities included field days, assemblies, book buddies,
outside times with loopers and non-loopers, and lunch times were grouped together
aso. Students were familiar with other students outside the loop.

Two schools had no problems as students severed the looping ties. That is,
after two years with the same teacher, students moved into a new learning
environment with a new teacher without incident. Brandon Elementary’s program
had become “the routine thing to do”.

It is psychologically sound to have a plan of action in place to include
loopers with other students and teachers during the school day and throughout the
school years. Separation anxieties can be present after students and teacher have
been together for two or more years. It iswiser to be proactive than reactive

knowing the partnership will end.



How much work is it to change grade levels?

Personnel at each of the schools concluded that there was “little” work to
change grade levels. However, there were two maor concerns as teacher and
students moved to the next grade level.

The first concern regarded Virginia SOLs (Virginia Standards of Learning)
and the need for the looping teacher to learn two sets of SOLs. Teachers at Grassy
Hill and Brandon Elementary voiced this concern. A teacher at Brandon
Elementary said that it became quite stressful trying to adequately organize subject
matter and materials for two sets of SOL s and being accountable for two years of a
student’s learning. But the principal of Brandon, Robin Holland said, “We cannot
allow the SOL s to tear down our looping learning community.”

The second concern had to do with physical changes as classrooms were
atered to look like students were moving to the next grade level. Teachers at
Grassy Hill and Claytor Land shared this concern.

For example, Ann Thomas's kindergarten students at Claytor Land were
concerned about desks in rows as they saw them in other first grade classes. They
thought that was how they wanted their room to look being that they had co-op
tables. They wanted to be like the other first grade classes. Just to meet the

students concerns, desks were placed in the classroom for the second year |oop.
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Hattie Bunt looped from kindergarten to first grade at Grassy Hill. She said
it was a mgjor burden to physically move to another room and, in her situation,
kindergarten was upstairs and first grade was downstairs. She had to pack
everything she owned and move downstairs and then the following year she picked
up a kindergarten group and had to move back upstairs. She recommends staying
In the same room and making the necessary changes to make the room look
different rather than physically move.

It is evident that there are some consequences involved in a decision to loop
such as learning a new curriculum at a different level, adjusting to grade-specific
standardized tests and changing the physical space to accommodate student needs.

What major challenges did you encounter?

Rejection was amgjor challenge to teachers at Grassy Hill and Woodson
Elementary. That is, some parents did not want their child in the same classroom
and with the same teacher for a second year.

Shelby Townes at Grassy Hill had to learn to accept reglection. She said, “I
just had to get over it. The parent did not want me another year. Y ou cannot take
it personally.”

Susie Eddy at Woodson Elementary had two parents who decided not to
continue the loop because of her specia needs children. She stated, “That was

shameful and their great |oss.”
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The formation of ‘cliques among students was a mgjor challenge to teachers
at Brandon Elementary and Claytor Land. Since Brandon Elementary had three
year loopsin place initialy, the staff decided to do two year loops (third to fourth)
and fifth grade would be the year of change. Teachers pointed out that if one
looped in third and fourth grades and went on to fifth, a newcomer had a difficult
time fitting in because the culture had gotten so close. Claytor Land' s teacher had
to modify her discipline plan the second year because the children had established
cliques. The guidance counselor worked with the teacher and students as cliques
were discovered in the classroom. Discussion sessions were held on how to be
respectful of others' feelings and to be inclusive.

Another challenge was masking alearning disability. Tommy Price, former
principal at Claytor Land, cautions teachers who loop not to wait to ask for help if
they see students need special instructiona needs through the special education
department. He said that sometimes instructional adjustments will be made in a
looping classroom and once the students move on, the next teacher may not take
time to discover individual needs and make needed changes according to learning
styles. The looping teacher’ s efforts to turn things around can delay the specia
education process. He said that a good teacher has the tendency not to give up.

Three mgjor issues that surfaced from looping are as follows: parent (child)

does not want the same teacher the second year — rgjection; the social bonding



tends to create cliques that are difficult to separate; and a student’ s potential
learning disability could be overlooked.
Principle #4: Benefits from Looping
The following questions were used to gather benefits from looping:

% Was there evidence of more efficient and/or effective use of timein the

instructional program?
¢ How did parents respond?
% What were student benefits?

Was there evidence of more efficient and/or effective use of timein the

instructiona program?

A gain of time the second year of the loop was cited by personnel at each
school. Theingtructional program started day 181 of the second year. Teachers at
each school said time was not wasted during the first month of school getting to
know students and setting classroom rules and school procedures. Because
teachers aready knew instructional levels and individual instructional needs of
their students, the first month of the second year |oop allowed the teachers to “ pick
up” where the students left off at the end of the first loop.

Ann Thomas from Claytor Land declared, “| redly noticed againin
Instructional time the second year. | already knew where my students were

academically. | did not have to do all those primary assessments. | picked
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students up where they had left off in kindergarten. The beginning of first grade
was abreeze. | already had their portfoliosin place. | dready had the
developmental word knowledge on each child, developmenta spelling analysis and
we were off and running into our program of studies.”

A teacher at Brandon Elementary stated, “ At the beginning of the second
loop, | did not have to get use to them, they knew my expectations, they knew the
rules and we did not spend a month getting use to each other. | knew my students
well enough to know what they would do and how they would respond. | knew
exactly where they were academically.”

Pringle Rider stated, “Instructional time was gained in that we were able to
start week one of the second year with a brand new unit and we were able
to actually do awhole unit or two more than the other second grade teachers last
year. It's great with instructional time because it takes sometimes four or five
weeks to figure out where the weaknesses and strengths are in your room and |
knew day one the second year.”

Dike Welly at Woodson Elementary declared, “ Three to four weeks are
salvaged the second year because the teacher does not need time to discover
learning styles, etc., the looping teacher aready knows from the first year.”

Until the looping concept has been experienced for at least one complete

cycle, it isdifficult to envision again of time in the instructional program. The



second year loop is credited with the gain of time factor in the instructional
program.

How did parents respond?

The principal a Woodson Elementary reported that ninety-five percent of
the time his teachers received positive comments from parents on an end of year
parent survey. He said, “Parents were very pleased because they knew the teacher
and knew the teacher well!”

The looping program gained the support of parentsin each school. Parents
were elated with the academic performance of students and the family appearance
as teachers, students and parents worked together to make a positive difference.
Parents viewed the looping classroom as a comfortable, non-threatening learning
environment with instructional continuity and consistency prevailing. Robin
Holland said, “The parents have been very supportive and appreciative of the
comfort looping creates.”

Therefore, from the perspective of principals and teachers interviewed,
parents are supportive of the looping concept because of the strong sense of
community and open lines of communication.

What were student benefits?

Since students were not interviewed, personne at each school site gave six

benefits from their perception.
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The first benefit was instructional continuity with identified learning styles
and strategies according to individual needs. Having the same teacher for the
second year ensures a continuation of instructional discoveries and the
implementation of best practices.

The second benefit was consistency with instructional delivery and routine
that help build confidence. Some students lag behind academically because of the
time it takes to get use to a new environment. It is sometimes referred to as
‘downshifting’. It helps to have uniformity in place as the instructional welfare of
the whole child is considered and addressed.

The third benefit cited by interviewees was a comfortable, non-threatening
learning environment which provided that feeling of accomplishment for alonger
period of time. There was freedom for students to be risk takers. Teachers were
flexible, understood the devel opmental stages of their children and respected their
individual differences.

The fourth benefit was more productivity the second year with the
instructional program. The familiarity component with established instructional
needs and abilities allowed for the immediate instructional start up time and
focused learning with the program of studies.

Stability was the fifth benefit. Having a stable learning environment gives

students a security blanket and thus removes the fear of displacement.
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Interviewees cited extended time to learn over a two year period with built in
remediation and intervention as the sixth benefit. Thereis time to observe children
being children. Thereistime to identify and assess individua needs and potential
academic / behavioral challenges. Thereistime to work on resolving any
problems that exist.

Boyce Howard at Grassy Hill stated it thisway, “After the first year, it was
like home. Kidsfelt free to speak their minds. They felt free to try things and not
fed like they were going to be ridiculed by their classmates if they got it wrong.
They just felt safe and | think they felt that they could be themselves.”

Principle #5: Instructiona Strategies

What instructional strategies were used?

One instructional strategy used by looping teachers at the four schools was
“teaming” (cooperative learning) of students to facilitate learning. The second
instructional strategy used by looping teachers was individualization.

Teachers at each school site maximized the opportunity to individualize the
instructional program with one-on-one and small group direct instruction. Tommy
Price, former Claytor Land Principal, observed the use of individualization by his
looping teacher. Participants at the school sites were very much in favor of

allowing students to progress at their individual rates. They viewed looping as a



practice that would buy the teacher time to get to know his/her students and to
incorporate a variety of strategies to ensure student success.
Developmentally appropriate (best) practices play avital role in the selection

of instructional strategies for whole group, small group and individual learning.



Chapter V

Conclusions and Recommendations

The concerns society has expressed regarding the education of children have
prompted educators to relentlessdy search for instructional methodol ogies and
organizationa designs to maximize student achievement. One instructional
organizational design that has surfaced islooping. Looping is the process wherein
the teacher remains with the same group of children for a period of two or more
years. Looping has been tried at al grade levels with a single teacher or with a
team of teachers and with the same students over a period of years. Thereisno
additional space needed nor is there additional cost to implement the looping
concept. The only cost isthe timeit takes to study the concept and share
information with parents and other stakeholders.

Looping is viewed as a ‘retention softener’. That is, two or more years with
the same teacher is extended time to teach and learn as schools are about the
business of ensuring the success of every child (Grant, 1995). Students don’t have
to be retained to receive extended time to review, and overlearn needed skills.

The concept is very simple to get started. It requires commitment and two
teachers who agree to form ateam. The teacher team is committed to and

responsible for two years of schooling the same group of students academically,



socially and emotionally. The team is formed with teachers at different levels, for
example, afirst grade teacher teams with a second grade teacher. The first grade
teacher follows the group of students to second grade. The second grade teacher
drops back and picks up afirst grade group and keeps them until the completion of
second grade. This same process is used with teams at other grade levels
including middle and high school teachers.

The leading proponent of the looping concept is Jim Grant, founder and
Executive Director of the Society for Developmental Education. He has authored
and co-authored several books on looping. As| read his books and attended
several National Conferences hosted by the Society for Developmental Education
on multiage and looping and interviewed participants at four school sites, three
guestions emerged that guided my inquiry.

Why do schools implement the looping concept?

How did schools implement the looping concept?

What were specific outcomes as a result of implementing the
looping concept?

Summary And Discussion

The answers to the following questions are based on the commonalities that
emerged from each school setting. While the settings for looping were quite

different, a number of smilarities related to looping were apparent.
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Question One

The first question addressed by the researcher was: Why do schools
implement the looping concept? Schools implement the looping concept to build
relationships, for instructional advantages, extended time and to lessen
teacher/student anxieties.

It was evident from the literature (Grant, Johnson and Richardson, 1996;
Rogers, 1994) and participants at the four school sites that looping students
develop strong interpersonal relationships with teachers and peers during the two
years together. Looping allows for the formation of a caring and nurturing
environment that facilitates partnerships with families.

The second year of the loop gives teachers an opportunity to incorporate
experiential learning because of the ‘jump start’ that comes with having the same
students a second year. Several weeks of school are not wasted setting procedures
and classroom rules the second year of the loop (Hanson, 1995). Students are
ready to pick up where they left off in the spring. That is, day 181 (the first day of
the second year) is a productive ingtructional day.

In alooping class, there is greater opportunity for instructional continuity
and consistency within a comfortable non-threatening learning environment
(Jacoby, 1995). Student’s strengths and developmental needs can be addressed.

Finally, there is a decrease in apprehension about the new school year by both
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teacher and student when a group of students remain with the same teacher for the

next year.

Question Two

The second question addressed by the researcher was: How did schools
implement the looping concept? Schools implement the looping concept by doing
an indepth study of the concept and by allowing teachers and parents to participate
voluntarily.

An indepth study of the looping concept through staff development, parent
meetings and compiled literature packets facilitated the success of the program.
All staff members were schooled about the concept although there was not 100%
participation. Parents were able to ask questions and study the looping literature
before deciding to loop or not to loop. Information was readily accessible for
interested community members and all stakeholders. Meetings were scheduled
throughout the school year to inform and keep lines of communication open
between home, school and community.

Participation in the program was on a volunteer basis for teachers aswell as
for parents volunteering their children’s participation in the program. The teacher

had a desire for the extended time with the same group of students. The parents



had faith in and trusted the teacher’ s ability. Therefore, it is important for parents
and teachers involved to be supportive of the long term relationship.

The formation of teacher teams and a two-year commitment from the teams
were necessary for the survival of the program. The principal or looping teacher
became the contact person, monitor and researcher as the concept was

implemented.

Question Three

The third question addressed by the researcher was: What were specific
outcomes as a result of the implementation of the looping concept? Specific
outcomes that permeated the literature and shared at the four school
siteswere asfollows. parents were knowledgeable about their school (Hanson,
1995; Jacoby, 1995); school served as a safe haven for students (Grant, 1995); and
teachers had more time with students and more time to teach (Mazzuchi and
Brooks, 1992; Grant, 1995).

Parents were knowledgeable about school functions and the overall program of
studies. They were more involved and actively participated in parent activities and
family school programs. Students had a safe haven. They were relaxed in their
family-like classroom environment. There was stability and a high level of trust.

The instructiona program was developed around the students' devel opmental
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stages. Teachers felt that looping gave them more time to get to know students,
more time to get to know needs and more time to use long term strategies to
effectively teach to individual needs.

Researcher’ s Point of View

L ooping provides a comfortable, predictable world for students. Remaining
with the same teacher provides alearning environment that parallels a close knit
family. Thisfamily maintains successful individual and group learning,
cooperation and collaboration, positive socia skill development and interactivity.
The family a so teaches the group responsibility, asit alows for independence in
learning, growing and developing into life-long learners. There is ongoing
cooperation, support and trust between the teacher and classroom community of
learners. The second year of looping brings excitement, a quick instructiona start
and familiarity with teacher expectations and classroom routine.

One year (9 months) is not enough time for a classroom teacher to make a
positive academic difference for some students. Students need the security,
curricular continuity and that solid relationship formed by the teacher and students
in alooping classroom.

The teacher is the pacesetter in alooping class. If the teacher is enthusiastic
about the looping concept and committed to its implementation, student success

academically, socially and emotionally will be eminent. The looping teacher has to
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believe in active, integrated learning. The looping teacher has to be willing to
implement developmentally appropriate practices and to vary the instructiona
methodol ogies to accommodate individual differences. The teacher sets the pace
for the success of the extended time together.

As | reflect over my high school years (8" grade— 12" grade), two
homeroom teachers remained with my class of sixty-five students until graduation.
At the end of the fifth year, they dropped back to pick up a new eighth grade group
and followed them until they graduated.

| believe that all children can learn. | believe that some children have a
greater chance to learn if given the opportunity, support and encouragement over a
longer period of time with the same teacher. | believe that looping is an important
pathway to academic excellence as childhood becomes a ‘journey and not arace'.
| believe that looping at the primary/elementary levels will dow down the process
of rushing children out of childhood and make their one-and-only voyage through
childhood the finest possible preparation for alifetime of self-discovery (Savin,
1988).

In our fast paced instant society, students need a caring adult in an
environment of routine and consistency. They need that significant relationship.

The looping classroom gives children extra time together to build relationships
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with each other, their teachers, and the world around them, providing a continuum
of experience that boasts achievement and learning (Grant, 1996).

Asaformer classroom teacher, | often wanted ‘just alittle more time’ to
work with certain students. The ‘late bloomers were just getting ready to burst
forth! The light bulb was beginning to light up! Those students would have to
start over with a new teacher when | had worked relentlessly with them and the
break through was ever so near. After twenty-eight years of searching for the
possible program that would significantly deal with the time issue and provide a
means for a more stable environment, the answer had come....Looping.

Recommendations for Further Research

(1)Since there were no data collected by the four schools to show academic
progress of studentsin alooping environment for two or more years, it would be
beneficial to follow a group of looping students to determine the effect on
achievement in the four core aress.

(2) There was a problem with the formation of student cliques as a result of
students being together for two or more years. It would be of interest to research
this phenomenon to determine the nature of relationships among children in

looping settings.

12



Recommendation for Practice

The four schools did not have an instrument in place to evaluate their
looping program and monitor its progress. An evauation / assessment component
needs to be made part of an implementation process of any looping program.

Epilogue

Participants at the four school sites wanted to continue the looping concept.
The looping teachers felt that looping was a very positive experience because al
children can learn, feel good about themselves, accept others, work together and
bond as alearning and social community. Personnel at the four school sites shared
current and future plans as follows:

Claytor Land — Currently there are no looping teachers. The former
looping teacher is an adjunct instructor for the University of

Virginia and the former principal is Director of Personnel for Diamond
County. However, the principal expressed a desire to implement looping
schoolwide if ever he had the opportunity.

Brandon Intermediate — Currently the looping program isin place for
third and fourth grades during the 1999-2000 school year. However, the
principa who was a strong proponent of the concept has taken an
assignment in another state for the 2000-2001 school year. The current

principa has not continued the looping program. Therefore, the looping
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concept is not a part of the schools instructional / organizational design
for 2000-2001.
Woodson Elementary — Currently, there are two teachers continuing to
loop with specia needs students. The principal continuesto be a strong
advocate for the looping design. He is hoping that other teachers will try
the concept next year because of the many student benefits.
Grassy Hill Elementary — Currently, there are three looping classes at this
school. During the 2000-2001 school year, there will be no looping
classes. Teachers had been given the opportunity to opt in or opt out of
the looping program. The former principal is coordinator of the County’s
Specia Education Department. She was a true believer in looping. She
believed the next step would be the study and implementation of the
multiage concept. However, the current principa has procured all
possible looping information for first and second grade teachers to study
and plan for implementation during the 2001-2002 school year. There
will be a commitment from teachers at first and second to remain with
the same students for two years over the next four years.

The current administrator of Grassy Hill Elementary believesthat as a

teacher loops for alonger period of time, he / she does a better job, becomes more
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flexible, time efficient, academically effective and more motivating. Evidence of
instructional gains will be indicated through:
Improved test scores...Virginia Standards of Learning
Improved reading skills...Virginia Standards of Learning and Reading Rubrics
More curriculum/material covered...Resource Pacing Guide in the four core
areas
Use of developmental processes to address developmental stages...classroom
observation
Looping is a positive way to provide extended ‘teaching for learning’ time for

all students and especially school dependent students.
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Appendix A
Interview Protocol (Principal / Teacher)
Column #1: Core of Questions

Column #2: Story Structure
Column #3: Focusing and Elaborating
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Name School

Interview Protocol
(Principal/Teacher)

# of YearsLooped

# of Classes Looped Time

Column #1: Core of Questions

Column #2: Story Structure

Column #3 Focusing & Elaborating

1. Knowledge:
A. What isyour perception of
looping from experience?
B. Doeslooping have historical
roots?

2. Purposes:
A. Why did you implement
looping in your school?

3. Preparing to Loop!
A.  Explainhow you planned
and prepared for looping.

4. Instructional Strategies:
A. What instructional strategies
are being used
B.  Arethesedifferent
strategies that were used in
the single step classroom?
Explain.

5. Support System
A. What kinds of support has
been in place for the looping
teachers

6. Evaluation of the Looping Design
A. Share specific outcomesasa
result of the implementation of
theLooping Design.
B. What arethe pluses?
What are the minusesto avoid?

Part |: Beginning

How did you learn about
looping?

Why did you decide to
loop?

How did you prepare staff
and school community for
the change?

What should be considered
when deciding to loop?
How did you get ready for
actual implementation?

Part1l: Middle

: Describe the main idess of
your looping program.
What mgjor challenges did
you encounter?
How did you meet them?
What evidence can you cite
that would support the gain
of instructional time?

Part111: End

h How much work was
involved to change grade
levels?
How have parents
responded?
How have students
benefited?
What lessons were learned
(successes/failures)?
What future plans do you
have?

1

A. Looping has provided the time needed for
teaching/student bonding and instructional

continuity. Most students need this two-three years
configuration with the same teacher to grow and develop

academically, socially and emotionally.

B. One-room schools, ungraded movement, continuous
progressmovement.

Montessori Schools, Waldolf Schools (Steiner) German and
European Schools Leading Looping Proponents: Maria
Montessori, Steiner, Jim Grant

2.

Improve instructional flow using
developmentally appropriate practices
Assist Special Education population
Improve Attendance
Needed ateacher at the next level,
therefore teachers decided to move with
students (accidentally needed)
Wanted to try configuration

Information from conference (Jim Grant)
Information from Colleagues
Internet/other searches
Graduate Class
Meetings with interested teachers and parents
to share looping information
Purchased L ooping video, Looping
Handbooks, Looping Evaluation book,
multiyear Looping Calendar, Looping:
Questions/Answers.
4.
A. Cooperative learning, learning centers, Multiple
Intelligences, /Themes/Simulations, Authentic Assessment-
Taking under consideration the developmental needs of each
child and making accommodeations accordingly.
B. Some are done in the single step briefly, looping gives the
teacher 18 or more monthsto use avariety of strategiesto
accommodate varying developmental needs to a greater

degree.

5. Must attend a National Looping Conference
Network
Collaboration

Staff Development on various developmental strategies,

national multiage-looping conference, common planning time

for looping teachers, parent night for looping parents,

counseling sessions to ready for transition after 2-3 years

(students, parents, teacher), collaborations with administrator

(teachers/parents).

6. Pluses

. Instructional consistency

Varied grouping to accommodate student

needs

Strong support of parents

Instructional flexibility as developmental

strategies are used

Lesswaste of instructional time especially in

the second and third years

A gain of amonth of instruction the second

year

Minuses
. Masking a disability

Unbalance in classroom

. Separation anxieties

Have not been able to collect any empirical data because of

program inconsistency and the duration turnover.

Have not had the opportunity to follow agroup.

Would like to take alook at achievement and overall

academic performance as aresult of Looping.
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Appendix B
1.) Stacking Grids with Questions and Responses

Grassy Hill Elementary
Page 86 through page 96

Woodson Elementary
Page 97 through page 100

Brandon Intermediate
Page 101 through page 107

Claytor Land
Page 108 through page 115



Grassy Hill Elementary School

Questions

I nformant:
Teachersand Administrators

Respondents
Initials

1. How did you learn about
looping?

2. Why did you decide to
loop?

*from principa in conjunction with
agrant

*from literature (Elementary principal)

*from co-workers who had heard and
read about it

*additiona information from internet

*attended seminar in Lynchburg

* change needed after being in a grade
for anumber of years

*improve attendance

*better able to meet devel opmental
needs of children

* opportunity to do something different

*make learning more developmental




Questions

I nformant:
Teachersand Administrators

Respondents
Initials

3. How did you prepare
for the staff?

4. How did you prepare
the school community?

*shared at staff meetings

*provided small group informational
meeting with looping teachers

*made it optional and teachers
volunteered

*sent out letters/ held meetings

*|ooping parent groups met regularly

* parents sharing the good news with
other parents as program for loopers
progressed

*looping flyers were shared

*teacher sponsored looping seminars
to inform




Questions

I nformant:
Teachersand Administrators

Respondents
Initials

5. What to consider?

*Personal readiness for this long term
teacher student relationship

*Get rid of the fear of change by
by making it optional

*Balanced of classes so no onefeels
all difficult children would be placed
in regular classrooms

* Some parents may not want you for
asecond year (rgjection)

* Are you dedicated?
-extra programs and activities
-phone calls weekly
-home visits
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

6. Getting ready to loop?

*Read literature
* Discussed with team of loopers
*nvolved parents (meetings/ |etters)

*More work during the summer getting
ready for the second loop

* Formed support groups among loopers
-met weekly
-later met monthly

* Formed balanced looping classroom
groups
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

7. Main ideas of looping
program?

*Building relationships

*Family affair

*Strong bond (teacher / student)
*Building parent partnerships
*Providing security

*Knowing your students and parents
*Loving, caring environment

* Comfortable environment for parents

*Providing afluid, flexible and
consistent instructional program




Questions

I nformant:
Teachersand Administrators

Respondents
Initials

8. What mgor challenges
did you encounter?

How did you meet them?

*Moving rooms (To do or not to do?)

* Students too familiar with each other

* Students knowing teacher’ s limitations

too well
*Fear of loopers getting best kids

* Rejection — some parents may not
want you a second year

* Parents too comfortable — wanted to
linger in classroom al the time

* Loads of paper work because of
grant — less the second year

*Vary strategies and teaching style
to prevent being repetitive in the
second year

*Oneday a atime

* Shared with staff that a balanced
system would be in place — same
procedure for placement as was used
In the past

*Get over the hurt

*Took classes on teaching strategies
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

9. Evidence that there was
again of instructiona
time?

* Ahead of others at the same levd as
far a subject coverage

* Able to jump right in the second year
with the instructiona program instead
of using the first three to four weeks
going over rules and classroom
procedures and expectations

*Second year could skip parent issues
and behavioral problems because
they knew the procedures, rules,
and expectations

*Second year knew instructional
strategies that worked and new
learning styles of students

*Knew strengths and weaknesses of
students — could start the instructional
program day 1 of the second year




Questions

I nformant:
Teachersand Administrators

Respondents
Initials

10. How much work to
change grade levels?

11. Ingtructional Strategies

*Veay little

*Just learning new SOL

*Getting new materials

* Altering classroom to look like
students were moving up

*More conferencing with students

*More hands-on

*More individualized instruction
according to student’s learning style

* Reflect and add-on
*More independent group work

*Hexible —skill groups
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

12. Parent responses?

*Overwhelmingly positive

*More parents wanted the program
than the school could accommodate

* Looping parents were positive and
supportive

*Participatory and in favor of looping
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

13. Student Benefits?

* Able to stay with friends

*Build pride, increased confidence
and insured success

* Comfortable knowing classmates
and teacher for two years

*Consistency
* Soften retention

* Security and feeling good about
themselves

* Strong relationships with an adult
and peers

* Smooth transition
* Fewer trangtions

*Long lasting connections
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

14. How were students
prepared to exit out of
the family?

15. Lessons learned:

Future plans?

*Provided social and instructional
times with non loopers/ other
Classrooms

*Discussed |leave and assured students
of a‘persona check’ to make certain
things were going fine and
adjustments were made

*Tough on everyone but promised to

be there whenever they needed
reassurance

*Bought into ‘family’ support

*Hands on — ongoing process of
teacher growth

*Looking at schools differently

* Accept rgjection if parent does not
want a second year with you

*Do it again (loop)

*Next step is multiage




Woodson Elementary

Questions

I nformant:
Teachersand Administrators

Respondents
Initials

1. How did you learn about
looping?

2. Why did you decide to
loop?

3. How did you prepare
the staff?

4. How did you prepare the
school community?

* attended NAESP conference and
heard A Nationa Leader

*from principal

*studied European Countries

*10 service specia needs children

*wanted to try something new

*shared information from A National
Leader at staff meetings

*sent information to possible looping
parents only (this was a mistake)

*|eft this up to the principal
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

5. What to consider?

6. Getting ready to loop?

7. Main ideas of looping
program?

*sharing information with total parent
body of school

*alow parents to choose to loop or
not to loop

*select looping teachers carefully
*possibly reection the second year

*desire to be together on the part of
the teacher

*did nothing special

*did not overload classes with special
needs children

*shared information with looping
parents

*knowing students well
*comfort for students parents
*gpecia nurturing

*build relationship
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

8. What mgjor chalenges
did you encounter?

How did you meet them?

9. Evidence that there was
agan of instructional
time?

*could not meet the parents demands
wanting to loop

*Learning next level SOL’sand VA.
History

*Relection

*Shared at more meetings.  Allowed
parents to vent frustration of not
being able to loop.

*Team planning hel ped

*Consider rglection as their loss not
mine nor the other students

*three to four weeks are saved the
second year

*quick start up

*fewer management things the second
year

*knew strengths and weaknesses of
of students — instruction started
day 181
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

10. How much work to
Grade levels?

11. Indtructiona Strategies

12. Parent responses?

13. Student Benefits?

14. How were students
prepared to exit out of
the family?

15. Lessons learned:

Future plans?

*very little

*teams, and peer instruction
*same as other classes
*parents loved it

*more parents wanted looping than we
could accommodate

*consistency

*nurturing

*comfortable learning environment
*avoidance of retention
*instructional continuity

*involved in whole school programs
and activities

*share with al parents (looping and
non-loopers)

*Continue looping at levels. Allow
other teachers to participate.
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Brandon Elementary

Questions

I nformant:
Teachersand Administrators

Respondents
Initials

1. How did you learn
about looping?

2. Why did you decide
to loop?

*

*

researched models
Principal Smith

study groups

other teachers
information from internet
literature

conference (SDE) A National Leader

whole school decision

Principal was strong proponent

set up agood learning environment
in the best interest of our children

to avoid downshifting
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

3. How did you prepare
the staff?

4. School Community?

*

staff study groups formed continued
to share information

Brain Base Study
developmentally appropriate practices

best practices for learning

shared at PTA mesting
compiled and shared parent packets

meetings with interested parties
upon request
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

5. What to consider?

6. Getting Ready to loop?

* how children learn

* what is best for children
* parenta support

* needsfor flexibility

* placing children first

* meeting SOLs

* readiness of teacher and students
for long term relationship

* discussion with parents

* deciding gradesto loop (3,4,5;
4,5; 3,4)

* considering SOLs at various levels
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

7. Main ideas of looping
program?

8. What mgor challenges
did you encounter?

How did you meet them?

* keeping learning fluid and flexible

* providing a comfortable non-
threatening learning environment

* placing children first

* implementing a model in the best
interest of children

* consistency, continuity and familiarity

* cliques after two loops

* mastering SOLs for two / three
grade levels

* transients (entering and exiting)

* cligues and SOLs...decided to loop
for two years only (3 to 4™ or
(4" to 5"

* gtudents assisted with acclimation
of newcomers
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

9. Evidence that their was
agan of instructiona
time?

10. How much work to
change grade levels?

* timeis not wasted the first month
or two of the second loop getting
to know children and setting
procedures.

* jump start to the instructional
program at the beginning of the
second loop

* pick up from where you left off in

the spring and immediately move
forward in the curriculum

* SOLs have made it difficult
* MUST be organized

* have good housekeeping skills
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Questions

I nformant:

Teachersand Administrators

Respondents
Initials

11. Instructiona Strategies

12. Parent Responses?

*

portfolios
team work
CO-0p groups

various modalities for individual
student needs

positive
supportive

pleased
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

13. Student benefits

14. How were students
prepared to exit out
of family?

L esson(s) learned?

* comfortable, non-threatening
learning environment

* instructiona continuity

* taps prior knowledge

* |ess downshifting

* jump-start to the instructiona

program in the second year of the
loop

* no problem

* g0 routine

* watch out for clicks

* peware of SOLS
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Clayton Land Elementary

Questions

I nformant:
Teachersand Administrators

Respondents
Initials

1. How did you learn
about looping?

2. Why did you decide
to loop?

* four years ago by ateacher

* in Mad House County...
previous district

* conference by Society for
Developmental Education in Hancock

*like to try new things

*knew the teacher would do outstanding
job

*knew she could get her parents to
buy in

*needed another teacher for first
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

3. How did you prepare
staff?

4. School Community?

* shared philosophy

*

invited them to observe class

no red interaction with other
staff members

teacher contacted parents
teacher willing to share literature

letter to parents
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Questions I nfor mant: Respondents

Teachersand Administrators Initials
5. What to consider? * need avery good teacher .....a
great teacher

* dynamics of class— problem between
teacher / parent or teacher / student

* alow choice...opt-in or opt-out

6. Getting Ready to Loop? | * just get support of parents

* second year look at physical changes
in room

* prefer (k-1) and (2-3) configurations
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

7. Main ideas of looping
program?

8. What mgor challenges
Did you encounter?

How did you meet them?

* to savetime

*

longer time to develop rapport and

bonding the relationship

longer time to watch growth and
development

discipline problem (somewhat)
because of students feeling too
comfortable

clicks formed

lots of discussions on respect and
getting along

consulted with counselor

created academic and behavior
contracts
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

9. Evidence that there was
agan of instructional
time?

10. How much work to
change grade levels?

* pace ingtructiona program better
within a two year block

* second year allowed teacher to pick
up where students | eft off

* none

* just the physical changes
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Questions

I nformant:

Teachersand Administrators

Respondents
Initials

11. Instructional Strategies?

12. Parent Responses?

*

*

*

*

*

*

*

more individualization of
instructiona program

long range planning
portfolio
loop teams

use of interactive activities

100% supportive...the teacher
had sold hersdlf.

just thrilled...wanted three years
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

13. Student benefits?

14. How were students
prepared to exit out of
the family?

* wonderful for inclusion

* comfortable learning environment

* more work with reasoning / thinking
skills, cooperative learning, problem
solving

* taught at developmental level

* no problem
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Questions

I nformant:
Teachersand Administrators

Respondents
Initials

15. Lesson(s) learned?

Future Plans?

* careful not to mask alearning
disability...good teachers just
don’'t give up

* whole school to loop if teachers
could be hand picked

* want to be part of Teacher Education

* {0 encourage more teachers to study
this philosophy
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Appendix C

Analytical Stacking Grid of Four Schools
Page 116 through page 119
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Analytical Stacking Grid of Four Schools

4. How did you prepare
the school community?

information parent packets

Questions Informant: Analysis Respondents
Initials
1. How did you learn about | - Conference or seminar, A National All Schools
Looping? L eader
- Information from principal and Woodson,
literature Grassy Hill
Brandon
2. Why did you decideto - Try something new Woodson,
loop? Clayton Land
Grassy Hill
- Better meet the needs of children Woodson
Grassy Hill
Brandon
3. How did you prepare - Shared at staff mesetings. All Schools
staff?
- Study groups and informational Brandon
meetings Grassy Hill
- sent out letters and prepared All Schools
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Analytical Stacking Grid of Four Schools

Questions Informant: Analysis Respondents
Initials
5. What should be - teacher readiness for the long term All Schools
considered when getting relationship
ready to loop?
- allow parents to choose or not to loop | Woodson
Grassy Hill
Clayton Land
6. How did you get ready - shared information with parentsby | All Schools
to loop? way of informational literature,
support groups and discussion
Sessions.
- Parental support needed up front All Schools
7. What was the main - Building relationships All Schools
idea (s) of your looping
program? - Getting to know students well
8. What mgjor challenges - Had to deal with rejections Woodson
did you encounter? Grassy Hill
- Had to handle “cliques’ (K-5) Clayton Land
Brandon
9. Wasthere evidencein - Instructional programs start day 181 | All Schools
gain of timein the of the second year loop.
instructional program?
-Time was not wasted during the first | All Schools
month of school with setting
procedures and classroom rules.
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Analytical Stacking Grid of Four Schools

Questions Informant: Analysis Respondents
Initials
10. How much work isit - “little work” All Schools
to change grade levels?
- concerns regarding SOLs Brandon
Grassy Hill
-physical changes Grassy Hill
Clayton Land
11. What Instructional - teaming of students to facilitate All Schools
strategies were used? learning
- individualization of the instructiona All Schools
program
12. How did parents - supportive, positive, pleased All Schools
respond?
13. What were student - instructional continuity and All Schools
benefits? consistency
- acomfortable non-threatening All Schools
learning environment
14. How did you prepare - no problems as students severed the Brandon
studentsto exit the looping ties Clayton Land
looping program?
- provided times with non loopers Grassy Hill
through activities Woodson

117




Analytical Stacking Grid of Four Schools

Questions Informant: Analysis Respondents
Initials
15. What lessons were - Learned to accept rejection Grassy Hill
learned?
- ongoing teacher training Grassy Hill
- accepted family support with a Grassy Hill
different attitude
- more aware of SOLs Brandon
- “cliques’ can damage the program Brandon
- careful not to mask alearning Clayton Land
disability
- share concepts with looping parents Woodson
and non-looping parents
Future Plans - To continue to implement the All Schoals
looping concepts
- study multiage concept Grassy Hill
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Appendix D

Definitions Page 121 through 125
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Definition of Terms

The following terms need to be defined for clarification and ready use:

* Alternative Assessment - an assessment of what we actually want students to be able to do or

understand. Assessment that occurs in the context of normal classroom involvement and that
which reflects the actual |earning experience, i.e., portfolio, journals, observations, taped
readings, video taping, and conferencing.

* Cooperative Learning - an extensively researched instructional method that groups students

heterogeneoudly to produce academic and social gains. Students are individually accountable
for their learning.

*Developmental Appropriateness - there are two dimensions: age appropriateness and

individual appropriateness.

-Age appropriateness refers to universal, predictable, sequences of growth and change
that occur in children physically, emotionally, socially and cognitively.

-Individual appropriateness refers to each child' s unique individual pattern and timing of
growth, aswell asindividual personaity, learning style and family background.

*Developmentally Appropriate Practices - instructional/organizational practices that address

developmental stages such as whole language, cooperative learning, multiple intelligences,
thematic (theme) learning, reading and learning styles, aternative assessment.

* |ntegrated Curriculum - cutting across subject matter lines in order to bring together the

various content areas of the curriculum into a meaningful and true to life association.
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*Learning Centers - the integration of subject areas through active discoveries, using

manipulatives and multiple intelligences.

*Multiple Intelligences or Seven Intelligences - gifts that humans possess.

-Bodily-Kinesthetic Intelligence- expertise in using one’'s whole body to express ideas
and feelings and facility in using one's hands to produce or transform things

-Interpersonal Intelligence- the ability to perceive and make distinction in the moods,
Intentions, motivation, and feelings of other people

-Intrapersonal Intelligence- Self-knowledge and the ability to act adaptively on the basis
of that knowledge

-Linguigtic Intelligence- the capacity to use words effectively orally or in writing

-Logical-Mathematical Intelligence- the capacity to use numbers effectively and to reason
well

-Musical Intelligence- the capacity to perceive, discriminate, transform, and express
musical form

-Spatial Intelligence- the ability to perceive the visual-spatial world and to perform
transformations upon those perceptions

*Reading Styles - A person’s special learning style for reading which focuses on a person’s

needs and strengths during the act of reading: visual, auditory, tactile, kinesthetic, globa and
analytic.

*Teaching Styles - A person’s specid instructiona styles to motivate and to keep students

attentive and actively involved in the teaching-learning process.
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*Theme Study (Thematic Learning) - a technique for integrating curriculum.

*Whole Language - language is taught as a ‘whole,” not by fragmented skills. Listening,

speaking, writing, and reading permeate the whole curriculum, rather than exist in isolation.
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Appendix E

Looping Stories

1. Grassy Hill Storytellers
Hattie Bunt page 127 through 130
Pringle Rider page 130 through 134
Shelby Townes page 134 through 139
Boyce Howard page 139 through 142
Bonnie Barrison  page 142 through 144
Summary  page 145

2. Woodson Elementary Storytellers
Dike Welly  page 147 through 150
Becky Woody page 151 through 152
SuseEddy page 152 through 153
Summary page 154
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Chapter 4
Looping Stories

Grassy Hill Storytellers

Four classroom teachers and one principal at Grassy Hill School in Leftwich County, Virginia
agreed to tell their looping stories. The interviews took place in the principal’s office at the
school. We were seated comfortably with the tape recorder between us on the desk during each
session.

The following were interviewed:

Teacher Age YearsTaught  Years Looped
Hattie Bunt 45 24 3

Boyce Howard 53 21 4
Pringle Rider 29 9 2
Shelby Townes 31 8% 2
Principal

Bonnie Barrison 45 5 2
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Name of Interviewee: Hattie Bunt
Name of School: Grassy Hill Elementary
Date of interview: October 13, 1999

Time: 4:00 p.m. —5:15 P.M.

Setting: Principal’s Office

Looping Duration and Grades: K/1* grades

| thought looping was a wonderful experience as far as building relationships with the
students and having them comfortable, particularly for 1 grade students. They kind of got
attached to me and | got attached to them. We were aimost like afamily.

It was offered to us, first of al. The principa that was here at the time had come across
information about it and came to us and asked if we wanted to try the experience. | jumped right
on and said I'd loveto try it. We focused on improving academics and attendance. We started
off with looping first and then we were able to use the truancy grant as part of the looping.
They kind of merged together.

Asfar as planning we sat down first and had to make sure that the parents were on board.
We sent them all letters explaining what looping was about and offering them the opportunity to
participate or to opt-out and go their separate way. | had one student who opted out. She was
hoping to follow in her brothers footsteps and have the same teachers all the way through. It
didn’t work that way for her, but she wasin part of my loop in the 3¢ grade. Asfar as planning,
| thought it was easier to plan. Of course, you had to learn the new SOL s and the objectives for
the different school year for the different grade but you knew exactly where you stopped and
what you had taught in the year that passed. We would often bring up things we did the year
before and build on those experiences.

We did alot of discussion and alot of language experience kinds of things where we
would pull in the past as well as what we were doing currently. Asfar asinstructional
strategies we did them all. Well ....I guess with looping you kind of picked up on which ways
the students learned the best. Y ou are able to continue using those and other learning styles.

Y ou could hone in on particular styles students needed, such as hands on, and you could focus
on those needs. Using the rubrics and building upon what we had in place, | was able to redly
kind of zero in on the steps they were going through and follow through the next year. Usually
you make recommendations and you want to have goalsif they go to another teacher. A lot of
times those goals are forgotten or they don’t come to the forefront right away. Whereas we
picked up on the first conference period connecting

the past with the present. | was able to inform students of things | wanted them to work on and
we jumped on them right away. So the conferencing and discussion with the students | think
were important.

We had a grant that came through the truancy at the time that we were doing looping and
we had some additional funds that we were able to use to do things with families and groups
which was very beneficia. You don't have to have it but as far as a support system that was
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something that we were fortunate enough to have. Asfar asthe outcome, | felt like the students
had |earned possibly more because you did not have that down time and you had the ability to
build on what they had aready learned in the past and bring those thingsin. Asfar as any
minuses, if some of the students developed a personality conflict that would definitely be a
minus. But we didn’t see that too often. If you did have one you felt like you were going to have
a personality problem, you had the opportunity to separate and put the student in another
classroom.

We went on the internet and we found several sites that had some information and we got
some things from A national leader and read some of the articles from that.

The grant that came into play allowed us to sponsor special breakfasts, parent lunches,
picnics and field trips to bring us all together. The principa that was here, Bonnie Barrison,
was very supportive. Parents were very, very supportive. The superintendent was very
supportive of the looping design as well.

| don’'t know that there was any particular staff development. We read the articles, we sat
around and talked and discussed. We would meet, the teachers that were looping at the time,
about once a month and sit down and discuss the things that we had found and the things that
we liked, the things we were having problems with. Of course, there weren't that many
problems. | think that was kind of helpful. We actually had a special notebook that we had all
of our things set up in. | will bring it to you if | can find it.

Being able to build on what you aready know about your student is a definite plus. That
IS, having the knowledge base for the following year and building upon that with the students.
The positive rapport among the students was outstanding. One of the things that | thought was
really funny was the first couple of weeks of school children usualy comein very timid and
quiet. Well, those kids the second year came in talking! | mean they walked in the door on
business day and they had stories to tell and they were anxious and excited being together and
talking to each other. That was probably our minus, because it took us awhileto
turn them off. Too familiar with each other!

In some of the literature that | read it talked about one minus being masking
adisability. Infact, that's exactly what happened. Having worked with the family situation,
knowing what was going on a home and how the child did things and also kind of knowing
what to say to the child to get him to go on and do the work helped the child succeed with me.
For an example adjusting spelling list and things of that nature were just kind of an automatic
kind of thing to do.

At the end of my two-year loop when it was time for us to separate we all cried. Teacher
included. Wetalked alittle bit about the upcoming separation. And we talked about the fact
that we would see each other next year and those kinds of things. | made a point the following
year to go by and make sure | spoke to them all and checked on them and | still do that.

L ooping was an experience that | think everybody should go through. | think it's
beneficial for al the teachers and all the students. | don’t recommend it for several years
running because | think the students need some different teaching techniques, different
personalities. | think it is beneficia to students being with one teacher for at least two years. A
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lot of children are timid and scared when they come to school and knowing that familiar person
Is going to be thereis helpful. | think that’s particularly true because | taught Kindergarten and
1% grade. Those students who came in Kindergarten crying did not come in and do that the next
year; whereas you saw it in some of the other classrooms that weren't looping at the same levdl.
Y ou can also say that the successes were just the fact that you could bounce back in time and
say remember last year when we talked about plants and we talked about these kind of things,
well this year we are going to talk about that some more but we are going to add onto it. Next,
| would talk to them about how you add on to the skills.

Given the opportunity | would probably loop again.
| think the kindergarten/first is a definite, or first/second. In third grade students hit a different
level academically and it might be beneficial for them to see a different face who is not doing
things quite the same way. They need the mothering, but | think they need alittle more
distance. You don't want to fall back on some of those kindergarten/first grade kinds of things.
Y ou want to make them more independent. Y ou want to make them more responsible and they
will probably see you as someone who would do all those things for them.

| think it's something everyone ought to try. | think that most of the parents that came
through were very much in favor of it. | had two little girls that moved during the summer.
Thelir parents would bring them in so they could stay with me because they were looping. It's
really something for the parents being that
supportive.

| keep saying everybody should experience this. First of al it would make your second
year so much easier because you' ve already sat down so many of your ground rules and your
routine, expectations, behavior, al of those things have been pretty much set and are in place.

Y ou don't loose time academically getting to know kids. Itsjust like you were home for just a
week or two during the summer because you pick up where you stopped.

The children just seem to fall right into place so easily. Of course, you' ve got to get them
to stop talking to each other but once that’s done, just give them time to get that out of their
system. Asfar astalking someoneintoit. | probably would tell them its wonderful. Talk to
the kids. | think they need to talk to the kids and the parents. They are some of your best
support right there.

One of the things we did here at Grassy Hill is when we moved from one grade to another
we physically moved to another room and in my sSituation Kindergarten was upstairs and First
grade at the time was downstairs so | had to pack up everything | owned and | had been there
for several years. | packed everything up and moved it downstairs and then the following year |
came back so | had to pack it al up and move it again. That was amgor burden on measa
teacher. My recommendation would be to do like Ms. Townes did and change your room and
have your room look different rather than physically move. | don’t think the kids mind being in
the same room. The thought, at the time, was for them to fed like they were still moving up
and weren't in aKindergarten classroom but we could make it afirst grade room wherever we
were.
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Name of Interviewee: Pringle Rider

Name of School: Grassy Hill Elementary

Date of Interview: November 11, 1999

Time: 9:15-10:00 A.M.

Setting: Principal’ s Office

Looping Duration and Grades: First/Second Grades

| learned about Looping through a grant when our Principal, Bonnie
Barrison approached us about it. Some of the teachers had read some information about it and
became interested in it. Actualy it started out with Elaine Hattson’ s class, who looped only her
children as aclass. They looped from a PreK situation to a Kindergarten situation. | thought
that would be an interesting technique to try with my own kids. It was along decision making
process. At first, | wasn't going
to loop, | talked to alot of people about it and | decided it would be something new to try. |
like to try new things and | thought it would be interesting.

Basically, to start preparing staff and school community, we had alot of meetings as a
group for people who were going to loop. We aso met with other teachers in the school to
make sure that classes were as even as possible. One of our biggest concernswas if | took my
class on for another year, would that make the other classes unbalanced? We tried to do it the
best we could. There were some children unable to loop because we wanted to make the classes
equal. We talked about the pros and cons with the staff and the school community. When
parents first came on business day, | told them that this was alooping classin first grade and at
the end of the year they would be alowed to make a decision to go on with me to second grade.
The children that were in my class for first grade would have the option to be in my class for
second grade.

When deciding to loop, many things should be considered. First of all, academically it's
agreat thing to watch a child, especially from First grade to Second Grade to come in as a non-
reader and then leave in Second Grade as a fluent reader. It's fantastic to actually watch them
make that big span.

One thing to look forward to is after the second year you have more contact with the
parents. Y ou are more comfortable with them and they are more comfortable with you. The
second year, | saw more parents coming to conferences, stopping by my door or sending in
things and more involved within the classroom setting. That’s one of the big bonuses with
looping because they feel more comfortable with the teacher, the other parents in the classroom,
and the other students. The students also feel more comfortable with the other students. During
anew school year, it takes nine weeks before everybody starts to feel comfortable with
everybody. The second year we started out day one aready knowing who we were and where
we were going.

My first year we didn’'t do too much to get started because it was like a brand new class
but we did activities and met with the parents. More work is actually done during the summer
between your two looping times. We had to sit down and decide who's going to go on with
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you. The parents needed to agree. We aso looked at the balance in the other classes. If | was
looping to second grade, | wanted to make sure the other classes are balanced with my class,
And aso make sure every child is ready to move on with me and that | am not just taking him
on because | am moving on. | had one child in first grade that | might have considered keeping
back in first grade, but we went ahead and promoted the child. The parentsand | decided to
send the child with me because | aready knew where she was academically. We didn’t loose
that first nine weeks again with a new teacher and she ended up being at the end of second
grade. She passed the second grade reading test with flying colors and everything. Looping was
aneat way to see that happen.

The looping | did from first to second grade and the main ideas of the looping first of all
Is to have the children in a more loving, caring environment with people, a more comfortable
environment | should say. Of course, some other people did it from kindergarten/first or
second/third. Looping gives the children a more comfortable setting; they are used to their
peers. They don’t have to get used to new rules and new settings. Also, the same thing with the
parents. The parents don’'t have to learn a whole new homework cycle again. They are more
comfortable in talking with the teacher about concerns or suggestions. | saw more interaction
with homework and projects and things even our second year.

One of the mgjor challengesis the parents. They know you too well sometimes so they will tell
you every option that they have and sometimesit’s hard to be the teacher too and be the friend
the second year. They sometimes do not see you as the teacher anymore. They seeyou asa
friend and that’ s hard because you still have to stand your ground as ateacher and still follow
your process. Yes, my biggest challenge the second year was the parents. They felt so
comfortable with the classroom | think they wanted to be in our classroom everyday from 8 to
2:30. It wasdifficult for me to try and tell them to come at certain times or make an
appointment. If they wanted to come watch our reading class fine but they would just linger
within the classroom. It might have been that set of parents or it might have been the looping,
I’m not sure. If | ever tried looping again that would be interesting to monitor.

Another mgjor challenge was that the kids did know me. They knew where my limits
were and they knew where my limits were not by the second year. We didn’'t have to go
through basic normal rules in the classroom because they knew what | expected. They also
knew what they

could get away with so by the end of the year we talked about that and to prepare them for a
new teacher.

| think the last day of school was the hardest day | have ever had. After two years, | cried
for hours and we talked about how they, the students, would be going on to another teacher.
They would have new rules and new classmates. Half my class actually went to Leftwich
Elementary, so they were not just leaving me, they were also leaving the school and their
friends here. That was a big change and you could tell about three weeks before school ended
they were already starting to worry with such remarks as: I'm not going to be able to see you.
I’m not going to be able to come read to you. |I’'m not going to see you.
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Challenges are met day by day. A lot of these challenges you don’'t know are going to come up
until they are right there in front of you. We just took one step at atime. | was able to talk to
other looping teachers that were at the same point that | was or that had aready looped before
and they were able to give me insight. We had parent meetings and we talked about some of the
concerns together with some

of the parents.

Instructiona time was gained in that we were able to start week one with a brand new
unit and we were able to actually do a whole unit or two more than the other second grade
teachers last year. And it's great with instructional time because it takes sometimes four or five
weeks to figure out where the weaknesses and the strengths are in your room and | knew day
one the second year. | dready knew how to group the students. | knew computer lab, | knew
where for them to sit in the room and that was one of the benefits because you know so much
about the children to be able to place them correctly in your room. Instead of the first three
weeks of going back and telling them how | want their planners done or homework done, they
knew right off the bat. | only had two new students that joined me the second year and it didn’t
take very long to get them in the groove. They were with a similar teacher that had smilar
ideas and policiesthat | did so they did right in and we helped them as we went along and that
was fine.

Moving to another grade level was a big concern actually my first year because | had
aways been a second grade teacher and | went down to first grade. My first year with my new
classwas my first year in abrand new grade level but the teachers that | taught with had already
been in first grade so they were very helpful in getting me going. It was actualy neat to step
back because as a second grade teacher you think why didn’t they learn thisin first grade?
Then, once | got there | said, oh, now | know why. It was neat to see them at the very
beginning because most of the time | get them at the end of what they learned in first grade.
Second grade tends to be more of areview of what was taught in first grade. Where in first
grade | got to actualy really teach them how to read and it was just fascinating.

Parents responded positively. | had wonderful comments and summaries at the end of
two years. A lot of parents wanted me to go on to third grade and | finally had to say no, I'm
sorry | haveto stop. The students, | think, really benefited from it not only becoming really
good friends with the students but today there are still students who stop by my door every day
that are in rooms in teachers across the hall. They’ll come over and tell me stories...l had a
little girl the other day that came in to tell me her mother was getting married and could | come
to the wedding and different things like that. I'm still part of their life and | think they
will never forget that. | think the students enjoyed being in the same group two years, they felt
comfortable, they didn’t have to worry over the summer who their next teacher was going to be,
would their best friend be in their class and things like that. It took alittle bit of the edge off
from the summer.

| think looping was a wonderful, rewarding and enjoyable experience. I'mglad | didit. |
would like to do it some other time maybe with different grade levels.
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Failures, | don't think | had any failures other than some challenges. Challenges came up with
parents. A lot of the behavior | was able to control because | had them for two years. | think |
saw more benefits.

Maybe down the road | want to do something in looping or multi-grade classroom. I'min
fourth grade now and that’s as high as | can go with my certification so | probably would like to
go maybe back down again or do athird/fourth loop. I'm interested in doing something with
looping again in the future.
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Name of Interviewee: Shelby Townes

Name of School: Grassy Hill Elementary

Date of Interview: October 19, 1999

Time: 3:30—4:00 P.M. Interrupted
4:30-5:00 P.M.

Setting: Principal’s Office

L ooping Duration and Grades: K/1% grades

| did %2 year of substituting and then | got along-term substitute which led

me to teach here at Grassy Hill. | began teaching in first grade as somewhat of an inclusion
teacher the first year and after that | was a full-fledged inclusion teacher where | had special
education kids in my classroom. | taught in first grade for three years and enjoyed first grade
but was somewhat frustrated. So after the third year the principal contacted me and asked me if

| would be willing to move to kindergarten. | did. | taught kindergarten for four years following
the move.

There was arestructuring of schoolsin Leftwich County as far as grade levels and there
would no longer be six kindergarten classes. There were only going to be three so | had the
choice of either looping with my kids to first grade or switching schools. | chose to loop with
my kids, first of all because the kids worked very well together and worked well with me. We
meshed very well together. Persondlities were great, the kids were really doing wonderful work
and the parents were very supportive like a big family. It was very nice knowing the
kids aready and going to first grade with them. The parents didn’t have an adjustment, neither
did the kids have an adjustment at the beginning of the year. There was an adjustment, of
course of moving grades but they didn’t have to learn a new teacher’ s style, rules, regulations,
and those kinds of things. | knew where each child was academically, as well as socially and
everything. So, | thought those were good reasons for me to switch grades, plus | thought at the
time maybe it was time for me to switch grades because | needed a change.

I involved my parents first of all because we sent out a letter asking parents whether or
not they wanted to have their child remain with me in the looping class. They had the option of
opting out which | did have a parent to choose to have their child in another classroom and |
chose a child to move to another classroom as well smply because there were difficulties with
personalities with the parents. | don’t think | was everything that the parent wanted me to be as
far as ateacher and that wasfine. | think it is important that if you are going to loop you need
to have that openness and that parents need to able to opt and teachers, too, because alot of
times you have personality conflicts. Your personality might not mesh with another child’'s or
vise versaand | think that’s good, as far as looping and switching grades. | think switching
grades was made easier because | was looping with those kids who wanted to be with me. |
didn’'t have the initial need to re-teach my kids the rules. | was aready dealing with changing
grades so | had to learn new SOL s and follow up on the SOL s that | was teaching to my kids; |
aready knew where | could start so that saved me some time in the very beginning. Looking at
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ayear of not looping with my first graders this year, | think the kids actually made more
progress when | looped with them last year than now. My kids are making progress now but |
think it's more noticeable when you loop with a class.

| think when you are deciding to loop you need to first of al ask yoursdlf if you are the
type of person that could get tired of aclass. At first | wondered because I’ m the type of
teacher that likes alot of change. | like change to an extent so | was really curious as to
whether or not | was going to get tired and need a change half way through the year but this
never happened. It never happened... which was wonderful and if | could | would loop from
here on out with that same class. | think that’s what looping is about. | think it builds such a
strong relationship between you and the child and you and the family. It'sabond. You just
don’'t have that with kids you only have for ayear. | mean, you do have abond but it’s not like
the long lasting bond you have with two years or even more. Kindergarten and first grade are
the first two years of kidsin school so that in itself is specia anyway. Having them for two
years and seeing them make those leaps and bounds and overcome hurdles and that kind of
thing isjust wonderful. Asfar
as | am concerned, those are the positive aspects of looping.

To get ready for looping, we discussed it with parents and changed the classroom as
much as | could. | needed to have a change for the kids because | didn’t want them to fed like
they were staying in my classroom and it was a Kindergarten classroom again. | wanted them
to see that | could change it around. It could be the same classroom and be a different grade.
That was one of my main focuses on setting my classroom up so that it didn’t look like a
kindergarten classroom when it was really supposed to be afirst grade classroom. Thiswas my
biggest adjustment that | wanted to make because | wanted the kids to feel like they had made
achievements and accomplishments and they were moving up and not staying in a Kindergarten
classroom. | think asfar aslooping my main idea was to have alonger period of time to take
the child and make a fluent, flexible well-rounded child. For looping, it doesn’t stop! Y ou have
the months of the summer as well as 18 months. The transition is just so much smoother. |
don’'t care whether the child is an extremely flexible, well-rounded child, there are still going to
be transitions and when you eliminate some of those transitions it makes so much more sense.
That's why | think looping is so wonderful. All the kids feel successful and it helped from the
very beginning. | think with looping you do have a good rapport. Y ou are somewhat assured
that you would have this rapport because you have chosen to loop with those students and they
have chosen to remain with you. Thisway every on€e' s feeling good at the beginning of the
year. | think it liminates alot of wasted time. The first month of school in any grade is when
you' ve got to get your rules down, you' ve got to make sure the kids understand what you're
doing, you've got to understand what the kids are doing, you have to learn the kids and the kids
have to learn you. With looping you eliminate that first month of going over the smple step by
steps of walking quietly, keeping your hands to yourself. Y ou review it of course but you don’t
have to spend the amount of time you do when you are getting a brand new class. So | think
that’ s really great!
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The challenges | encountered were the fact that the classroom was one. If it isfeasible, |
think moving rooms would not be a bad idea when looping just because the children did
struggle with that alittle bit last year. These kids thought it was still a kindergarten classroom.
They’ d ask, when are we going to go to housekeeping? When are we going to go to this or
when are we going to go to that? Well, we werein first grade so that in itself was alittle bit
hard. If at all possible, | think moving classrooms would be the best option. Another obstacle
that could arise is sometimes you have kids that do know you so well that they are very friendly
with you and will sometimes amost push too far. Thisdid occur for me. | would have to say
now you know what | expect and once | said that they
would get themselves back together. The students were not being disrespectful. It'sjust a
matter of comfort and when you fed comfortable with someone you feel more at easeto try
things. | would consider thisto be a problem, but | would not consider it a huge challenge.

Asfar as meeting the challenges you reassure and try to make things as different as
possible but keep the familiarity. They know you, they know the school, they know each other.
Try to make small changes so that they don’t think it’s just another year as far as activities are
concerned.

Changing grades is great but you can also do things the same way you taught them the
previous year. You can teach things the same way but sort of change it alittle bit.  If you find
something that works the previous year it’s good to stick with it. Y ou know “Oh, these kids
really did well when | did it thisway”, so you might have a different skill but you know you can
do it thisway and the kids really will get it. That's a neat thing. They can get things pretty
quick.

Asfar as changing grade levelsitsdlf, | didn’t find, | was very concerned about changing
grade levels because of the SOLs. | thought I’ m teaching this kindergarten SOL and the first
grade SOLs. They haveto go hand in hand but | was worried about where some SOL s had been
placed. There are alot of first grade SOL s that | thought were extremely difficult for first
graders and kindergartners as well. Thisiswhy | was concerned. Plus when | taught first grade
before, skill groups were not really done. Y ou pretty much kept the kids in your classroom.
This was difficult because first grade is so fundamental and just learning to read is so frustrating
for some students. There are so many exceptions to so many of therules. Letters don’t say the
sound they are supposed to so many times. When | taught first grade before it was so
frustrating because | could see those poor little guys that just weren't ready to read, and they
were really feeling down about themselves. They were doing the best they could possibly do.
We forget so many times that reading is developmental. Now the skill groups are available so
the kids are feeling successful wherever they are and it’s almost like they’re not placed in a
grade. It doesn’'t matter what grade they are in they are just placed with their skill group so they
are feeling good about themselves and meeting with success. This was one of my biggest
concerns about going to first grade. | thought it was going to be the same as it was before and
that was hard for me as a teacher because | wanted all my kids to feel good about what they
were doing | did not think that they were because the frustration level was there. Asfar as
changing grade levels | think this concern was eliminated a lot. | was skeptical, but it was not as
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hard because | knew where my kids were and | knew where to push my kids so that they didn’t
reach that frustration level. Because | think first grade is so frustrating anyway its very
important for me to know this especialy my first year back in first

grade.

| knew where | needed to start with each child. This helped me awhole lot when |
switched grade levels and it didn’t make it quite as difficult as far as getting prepared and
changing things to meet each child’ s levels.

The parents were wonderfull! They responded wonderfully! There was one parent who
was not pleased with me as ateacher in Kindergarten which was fine. Everybody is entitled to
that and that’s fine. This parent chose to put the child in another classroom and | was sad about
that because | really thought the child was doing well with the other kids and with me aswell. |
thought that child needed to be with some of the same kids because this child was sort of a
withdrawn child anyway. That was the only negative, the only hard thing as far as parent’s
response. |I’ve kept in contact with alot of my parents. It's been like afamily. If ever there
was a concern they were aways there. The communication was always open, whether they had
a concern with me, whether | had concern with a child to them, or whatever. Asfar as| was
concerned | never felt uneasy about talking to any of my parents which was fantastic. Usually
when | start a new grade and conference time comes, | get nervous, | don’'t want to hurt their
feelings, | don't want to offend them. Looping made me feedl much more at ease. A lot of times
parents are trying their very best but you don’t actually see this. They are doing the very best
they possibly can and | think looping enables us to see it better. Being with them and actually
seeing what they do day in and day out over alonger period of time has helped. | did not do
home visits but | think this would be wonderful. | never did this but there were some loopers
who did visits which | think would be beneficial. | think this would be good because it gives
you an overview of how the child lives and that kind of thing. | think that’s important too. | had
siblings of some of the kids | looped with. That made it even better because then | got to have
this other sibling for two years and that brought the families closer together. 1t makes teaching
even more fun. You are teaching families as well and they are teaching you too. It wasa
wonderful experiencel! Even though | found it to be awonderful experience, | don’t think it is
for everybody. Y ou have to know your class. Y ou have to be comfortable with your class. You
have to mesh well together. It's got to be ateamwork situation. | think the students benefit
because they fed really confident; or | hope that’s how they feel. | fed that’s how they left. It
feelslikeabig family. It'sjust hard to explain because the kids just worked so wonderfully
together just like being afamily. They thought of each other all the time, and they are till
friends. | seethem in the hal and they’re still together. It'sreally neat. They only arein
second grade but that’ s their first years of learning. That’s readlly important. | think if a child
gets on agood start to learning they’ re going to keep that learning up. Especialy in these early
years, if you can have
consistency in the kids lives, that’s so important. So many kids don’t have consistency and if
they have it at school that’'s a step in the right direction because they are here for so long during
the day.
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In order to be successful at looping you have to keep an open mind. There' s a possibility
that not everyone is going to want you as ateacher and that is hard. There are times when you
get too comfortable with the kids and the kids get too comfortable with you and then at times
you would have to back up and say you're getting alittle out of hand. We' ve got to cam down
and get back in order. Thiswould be something that you would have to be prepared for and
don't let yourself get too comfortable.

| wouldn’t mind looping again; however, | would like to remain in the lower grades. |
would like to go back to Kindergarten and loop up to first but it might not be bad to loop to
second either. Thisiswhere my comfort
zoneis. The benefits of looping are numerous. Y ou could just see kids that you wouldn’t think
would come out. They talk now....I can definitely see the benefits of looping. | think it would
be beneficia to loop in the middlie/high school levels. | think the drop out rate would be less.
The consistency could help build their confidence and they could carry that feeling of
accomplishment with them longer.
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Name of Interviewee: Boyce Howard

Name of School: Grassy Hill Elementary

Date of Interview: November 5, 1999

Time: 3:30-4:30 P.M.

Setting: Principal’ s Office

Looping Duration and Grades: I*/2" and 3°/4"™ Grades

The way | learned about looping was from our former principal. Bonnie Barrison had
gotten some information about a grant that was going on. It involved a correlation between
truancy and more parental involvement. The school decided that those of us who were
interested in looping would get this grant. We were involved with the grant and we did get some
monies for classroom items and things that we would be needing. | really thought the ideawas
wonderful. At the time | wasteaching first grade, and | had a classthat | had gotten close to
and | had
been with them for only two months. | decided that it would be a wonderful opportunity for me
to go ahead with my students up to second grade. | decided to loop for that main reason so that
I’d get to know my students better. The program that we had started had a lot of parental
involvement. We would have monthly meetings with parents, have activities and share with the
parents. At most of those meetings we had something to eat, (which was to draw them in) and
we had parent/child activities going on. At those meetings we had no less than ten and most of
the time somewhere between 15 and 20 parents.

We prepared the staff and school community for the change by putting information in the
newspaper that we were looping. We had flyers printed up and sent home with the students.
Not all the classrooms were looping. They chose five of us as a pilot program and of course at
our faculty meeting the staff and faculty were filled in on how we were going to do it.

| think some of the things that should be considered when deciding to loop isif you are
dedicated enough to go with it because it did take for us more than | realized. Longer hours,
after school programs that we were doing, especialy the nightly programs required alot of our
time. That wasn't always obvious at the beginning but it became obvious as we went along. |
think you need to realize that it’s not just here at school but its part of getting parents involved.
It's phone calls weekly to parents, planning activities out side of school time but those things
which would be things that coincide with what we are doing in class. | think basically it's just
the dedication to sticking with the program.

We went to a seminar in Lynch City and at that seminar we were given materias. There
was some information that we got on other states, other countries, that were doing looping. We
were basicaly given an overview of the looping program and when we came back we got
together with the teachers who were looping. We met once every two weeks as a support group
for looping and | think that was really important for usto all have our support group because we
could all contribute what we were doing and it really made for a much better program. | think
the one thing that we encountered with the looping program was the amount of paperwork.
Because it was a grant and there was a lot of things we had to keep up with and that to me was a
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real challenge. After the paper work and after the second year when we no longer had the grant
it became less of an obstacle. | think the one major chalenge | found when | did loop was that |
really had to come up with lots of new ideas, innovative ways. | had to sometime differ my
teaching style so that my kids weren’t seeing me being in arepetitive or boring situation that
they had seen before. That was, for me, one of the mgjor challenges. And the way | met those,
| took some classes in teaching strategies. | did alot of work on the internet pulling up things
other teachers, other countries, had done for their looping

programs. The other thing was staying in touch with parents. They had my phone number,
which was a good thing because then they could call me when they wanted to. We just felt
really comfortable with one another.

The evidence that | can cite that supported the gain of instructional time was that after the
first year and going into the second year, | knew exactly where my children were. | knew
where their strengths and weaknesses were. We could start right off on the first day everyone
knowing everyone. It was a safe and friendly environment. After the first year it was like a
home there. Kidsfelt free to speak their minds. They felt free to try things and not fed like they
were going to be ridiculed by their classmates if they got it wrong. They just felt safe and |
think they felt that they could be themselves. Getting back to talking about knowing where the
children were, | could start right off, have the skills we learned the first year and just keep on
going with those skills that we were doing for the second year. | did do about three or four days
of testing to find out if they had lost or gained, rather than spending, sometimes three or four
weeks finding out where a child was and then going with them from there. So | gained alot of
time that way. The children knew the routine in the room, they knew what was expected of
them. We didn't have to go through all that, it was just kind of arefresher thing like being gone
on vacation and come back and now we're back in the groove of home and knowing what was
going on there. Everybody got back to work.

There was not alot of work that was involved to change grade levels. It required alot of
ideas and a lot of theme gathering, but when | look at it | know my teaching styles pretty much
stayed the same. | did have to go out and get some more materials on what | needed to teach
especially with the SOL s that were coming. But actually other than having to get different
materials or teaching a new subject, it wasn't that difficult for me. It wasn't that involved to
change a grade levd.

Parent’ s response was absolutely overwhelming. We did see that students who were
more likely to be truant (stay out of school) were coming more. We did see that in our results
that we gathered from that program. | think parents knew that | would be calling them on the
phone or coming by their house. We did have home visits so | think maybe they felt that they
knew me, they knew the school and that maybe if a child said he was sick (he had a headache)
they felt maybe an obligation to go ahead and send him to school. They trusted the school’s
decision and it wouldn’t be something that we would overlook. | think students have benefited.
| know two of my students for sure that did. One child had repeated. She was with me her first
year and she had repeated first grade. She was developmentally delayed and another child that |
had had learning problems. |
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knew those two children really had to struggle so | was able to work with them, know what
thelr weaknesses were and their strengths and | was better able to (by knowing what they were)
hone in on those skills and try to develop them.

| think I, myself got alot of satisfaction. 1, like children, like consistency. | learned adso |
think that it's hard to let go. That first year when a couple of kids moved away it was difficult
but after the second year, | think it was harder on me than it was on the students. Thisis my
third year. | have two students who are left and boy when they leave | know that’s going to be a
real traumato me.

| think that possibly | could have done a little more with home visits. We weren't
alowed to go on ahome visit by ourselves and | can understand that but | think if | had been
more open to going to home visits to visit with parents (I did do some but | think if | could
have done a lot more), that we would have had alittle better rapport with some of the parents
than we did. But overall basically | felt it was a success. Parents felt it was a success because
they felt comfortable and safe here. A lot of them had not had good school experiences,
(parents themselves) and | think this helped show them that there were some good experiences
that their children could have in school and they felt better about coming.

| won't be looping anymore right now. | like the grade that I'min. | hope I’'m allowed to
stay in 4" grade but | can only say if you ever have the opportunity to loop and you have that
dedication to be with a child, to promote that rapport that you get with a child, then | would say
go for it.
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Name of Interviewee: Bonnie Barrison

Name of School: Grassy Hill Elementary

Date of Interview: November 19, 1999

Time: 2:00—-2:40 P.M.

Setting: Principal’ s Office

Looping Duration and Grades: 3 Yearsas Principa

Actualy, there was an article in the Elementary Principals bulletin about looping. |
thought it was very interesting and | had a conversation with Mr. Johnson, the superintendent,
too. He told me he had heard something about looping and he thought it was agood idea. At
that point, | had ateacher who had been in Kindergarten for 25 yearsand | redly felt that she
needed a change. Her style was more upper and she wasn’'t coming around to understand what |
expected on the Kindergarten level. | approached her with the idea of looping which got her into
first grade. That really worked well for her. So we paired her up with another teacher and we
started just with two loopers. It went well. And then agrant
possibility came across my desk. Of course, we had to apply. Since it was in attendance, |
called the state level people because most attendance is not going to be methodology; it's going
to be more monitor and respond. So | sold the idea and they agreed to it. At that point, we went
to three pairs of loopers. Basicaly six teachers were paired. They would be in the same cycle
and trade rooms. We had ongoing meetings and they made adjustments as we made
adjustments.

First of al looping is optional for all participants. Starting with two teachers made it a
little more exciting because they spread the word. The next year, we needed 6 teachers to
volunteer for it. | had more volunteers than | could accommodate. \We gave notice to the
parents that this was a looping set up and what it meant. We were very clear that if thisis not
your preference then we would put your child in a non-looping class. We also made it quite
clear that if you choose to attempt it the first year and didn’t like it you could opt your child out
the next year. So we kept it pretty much like that. Now community, we did do presentations
here and there but it wasn't so much to our population but the local and state community. The
audience included people who were interested such as fellow professionals. In designing the
groups we designed them very much like we designed any class. That was one of the fears
when we first started talking about this; one teacher said to me, “Well, they will get al the best
kids’. | had to reassure the teachers, “No, we will strategically place heterogeneoudy”. (You
probably have that same system, male, female, high, medium, and low in reading and behavior
problems.) That was rea important to the other teachersthat if they didn’t choose to do it that
they wouldn’t get al of the difficult children.

Our looping program had a lot to do with security needs being met. It aso had alotto do
with loss time as you changed teachers into another year. We felt we were gaining a month.
Instead of achild in kindergarten going to a brand new first grade teacher where the first grade
teacher had to spend a whole month to get to know the child, we felt we were gaining time and
meeting security needs. This school’sfairly large. | envied Coles Creek where the children
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have been together kindergarten through fifth grade. There's something really valuable with
this especialy when we had six kindergarten classes, six first grades, six second grades and
then they switched to a whole new school. (We had children with the possibility of 18 different
classesin athree-year span.) Security in Early Childhood isabig issue. Looping was away
that they were staying with their family and their primary adult.

The first challenge was one that | already mentioned. There was alittle upheaval about
the loopers getting “the best kids’. | reassured the teachers that they would be making the
decisions and whatever group ateacher got was the group she continued to loop. That helped.
| think a challenge that we ended up with (alittle bit) isthat | had two children who opted out
the second year and when | placed them in another class they didn’t know many other children.
We had our outside times and our lunch times grouped together in preparation for a particular
child that may loop out. Sometimes the looping cycles would be out of sync. A child could be
kindergarten, looped into first grade and enter a second grade that isin its second year of a
looping cycle; that child would walk into a group that had already been afamily for ayear. To
help this, when a cycle was done we make sure we paired good buddies together and we moved
them into the class together. So even though a child might go into a second year cycle they
took some of their previous two-year family with them. Parents didn’t have a whole bunch of
Issues. Now | can see aproblem if you get aweak teacher. But generally the volunteers were
average or above. One of the best benefits | believe in looping was the staff development
process. That goes back to why we started it. When we are in our own little world that’ s al we
see. So kindergarten was everything. It helps further the understanding that everything is
developmental. With looping | got a better vision of what needs to be done and when. So the
staff development process is excellent.

We did not compare our results to a control group. We heard the results from the
teachers, how good the program was, including improved behaviora issues and parent issues.

There was not much preparation needed to change to looping because we had ongoing
sessions and teachers were in a cycle with another teacher. It was a smooth cycle; teachers even
traded rooms and materials. It was such an ongoing process | don’t even think students noticed
it as “achange’.

Parent response was overwhelming! | had more requests than | could fill. | can recall two
children after the first year who opted out. One had to do with a parent not liking a teacher who
was absolutely wonderful (just a difference of opinion).

L ooping made me buy into families. It made me buy into looking at schools in a different
way. It also made me buy into the hands on process of teacher growth. 1I’'m abig believer in
looping. | believe the next step, which | would love to have gotten into, would be multiage. We
did allow for teachers to loop out if they wanted to after they completed their two-year cycle.
To ready students for the separation we did as much resource things together such as recess and
lunch times. We also had celebrations, only for loopers. We had an end-of-the-year picnic after
school. We gave them an opportunity to be with the other children.
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We did evening programs with parents. We developed an extended family where parents
were together. When | went in as the principal in my son’s looping parents meeting, which we
did once amonth, | was not aprincipal. | wasa
“Mom”. I'm still keeping up those relationships with those parents. We just didn’t meet
security needs of children; we met security needs of parents. That's what it takes because
sometimes it’'s a matter of trust.

Summary

In September of 1995, two classes of students looping started in the first year of their
two-year cycle. During thistime, evening parent sessions were designed and implemented
based on a cooperative learning, participatory model which included the whole family. The
cost of establishing looping classrooms was no more than the cost of continuing any classroom.
The evening parent sessions were expense free to the school; these sessions counted toward a
contractual obligation each teacher had for required evening activities.

During the winter of 1996, Grassy Hill was awarded a Truancy Grant to further looping
endeavors. Four more K — 2 teachers volunteered to loop. Teachers were paired in three teams
to exchange ideas, materials and rooms. Teachers and principal met monthly to plan,
brainstorm and make decisions regarding the optional looping programs. Groups remained
heterogeneous and flexible.

Adult participants in the looping program reported the feeling of empowerment from
becoming true working partners in the education of children. Parent sessions, field trips,
luncheons and volunteerism averaged 70 — 95% parent participation in the second year classes.
First year classes had a good and growing participation of parents; all exceeding non-looped
classes.

Looping at Grassy Hill Primary School, involving two-year placements for students,
parents, and teachers, with a strong component of authentic parent interactions, has provided a
true extended family for 120 students. Objectives targeted and exceeded aimed at the very core
of student success. In the hierarchy of child development, meeting needs for security and
consistency in relationships were top priority. Since parent involvement is a very important
factor in a child' s educational development, it became an important component of the looping
program.

As aresult of the looping experience, it was discovered long term, ongoing relationships
give both student and parent the opportunity to develop atrusting relationship with a teacher
and school community of workers as an extended school family. Rather than the traditional
parent programs, whole family with participatory interactions set the stage for sharing and
trusting. Given an extended period of time with a child, ateacher is more likely to resolve
behavior challenges and build upon individual learning modes. 1n non-looping classes, these
Issues must be rediscovered and resolved yearly, with every new teacher and new peer-groups.
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Woodson Elementary

Two classroom teachers and one principal at \WWoodson Elementary in Bees Wax County,
Virginia have been working with me on this project for two years. They were anxious to share
their looping experience and to tell their stories over afour year span. The principal
vociferoudy shared his looping story from the walls of his office. Mrs. Eddy decided the
school’ s conference room was a good place to share her looping story and Mrs. Woolard felt
comfortable in her classroom. A tape recorder was used to capture the stories in each setting.

The following is a profile of the interviewees:

Age #0Of Years Yeas
Taught L ooped

Mrs. Susie Eddy 35 12 4
Mrs. Becky Woody 48 20+ 2
Mr. Dike Welly (Principd) 43 15 5
Interviewee: Mr. Dike Welly
Name of School: Woodson Elementary
Date of Interview: June 10, 1999
Time: 4:00 PM.—-4:30 P.M.
Setting: Principal’s Office at WWoodson Elementary

Looping Duration and Grades: 5 years (K-5" grades)

Our decision to start the looping process was very much based on some historical
perspectives. Back in the days of one room schoolhouses the kids were all grouped together and
there was alot of multiage grouping going on. At that time older kids helped the younger ones.
Probably the key part of great interest to us was those children who needed the extra attention of
an adult had the ability and the opportunity to remain with one adult who would get to know
them really well over severa years. Our program calls for atwo-year loop or a complete cycle
of two years.

There are many benefits to staying with the same teacher for two or more years. To name
afew: (1.) Teacher knows student’ s strengths and weaknesses from one year to the next. (2.)
The second year the teacher does not take up time getting to know the children and their
learning styles and interests. Three to four weeks are salvaged the second year because the
teacher does not need time to discover learning styles, etc. the looping teacher already knows
from the year before. Thisis especialy true of our special needs population. The teacher has
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worked through any special needs, behavioral concerns and the boundaries have been set. (3.)
First year expectations are carried into the second year.

Basicaly, wefirst learned of the looping concept about five years ago when | attended
the NAESP conference. | heard Mr. A national |leader speak on multiage and looping and ways
to help children in the early years to get some extratime to avoid retention. That is where the
interest was really sparked. He has written several books on the concept of multiage grouping
and looping.

In looking around at the research, we found many European countries that used this
concept of ateacher picking up a group as a class then continued on with them for multiple
years. After attempting or implementing the looping concept over severa different teachers, we
would always have parents complete a survey in order to assess their feelings about looping.
Ninety-five percent of the time we received positive comments from the parents. Parents were
very pleased because they knew the teacher and knew the teacher well! They felt good the first
year their child had that particular teacher. Therefore, they felt comfortable bringing up

problems, concerns and communicating with the teacher. There was area level of trust that
had been built. Thiswas reflected in the surveys by the parents. The kids absolutely loved it.
After having a successful first year with the teacher, they were thrilled to death with the
opportunity to stay with that teacher the second year. We had aso implemented a few student
surveys with smiley faces that asked questions like, “How did you fell about school?” All came
back very positive. Children in looping classrooms had very positive attitudes about learning
and coming to school and certainly about their teacher. The other kind of evaluation we did
was to give parents an opportunity to opt out of the second year loop! This was done by way of
information sent home with a brief description and other pertinent looping findings. There have
been only two or three parents that have decided not to continue the loop. Thisis a definite
tribute to the teacher. These parents were supportive of having their children have the same
teacher another year because of the knowledge the teacher aready had concerning the students.

When preparing to loop, | relied on the information | had gotten from the NAESP
conference. | made a presentation at a staff meeting and allowed volunteers to step forward to
explore the concept further. | did get the volunteers needed. The first year of looping found
one class at each of our five grade levels participating in the two-year placement with the same
teacher. Asfar as having to prepare teachers, there was not awhole lot that we had to do other
than understanding the concept of why we were doing it. When it comes down to the
instructional program you really don’t do anything differently. You just continue on through
the curriculum. One benefit we had that helped the process was the grade level planning that
was aready in place. For example, when that Kindergarten teacher looped to the first grade,
there was awhole team of first grade teachers that helped her with the SOLs, materials and
activities. The great concern was if that looped teacher would know the next level curriculum
in order to continue on. This whole team grade level planning was a definite plus leading to
teacher success | think our biggest weakness was preparing our parents. We just sent a sheet
home showing the pros and cons of looping and said we were offering this. During the summer
| had to field alot of questions because parents had concerns that had to be addressed. These
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guestions came from looping parents as well as non-looping parents. ALL parents want the
great benefits for their children that looping had to offer. It aso ended up that the teachers who
volunteered were the more popular and requested teachers on my staff. There were about ten to
fifteen called amost daily from parents who aso wanted to loop. We could have done better
with our public relations with the general population of parents. The following year we fixed
this by sharing at every public meeting we could find.

We primarily looped our special needs population and students who needed specia
nurturing, behavior modification or showed specia educationa needs. We did not over load
these classes but worked to keep classes balanced across the grade level. We redlly felt that
some of these students would benefit greatly from
having this strong teacher for two years. By April or May of the first year, we could see things
happening positively for these special needs children. We wanted these good happenings to
continue. Thelr peers accepted them and were too willing to assist them.

The dynamics of the classroom are important. If you have a group of students who do
not get along, those students need to split up the second year and completely dismantle this
loop. | don't believe it would be professionally sound to loop 70 — 85 % of the class and leave
othersout. Any time you decide to implement the looping concept, it should be opened to
every child in that particular class. Y ou should not single out a couple of kids, but deal with the
problems and concerns. In my school, if for some reason the teachers did not want to loop with
100% of her class, then that teacher did not loop that year. It wasal or none. | just did not
alow it.

There was not a“real” cost to loop. Everything is the same concept when changing
grades, however, there could be a dlight increase for materials for the teacher. But the grade
level planning and sharing took care of that. Same with instructional strategies! Everything
instructionally continued through grade level planning. Sure there were modifications but all
students were presented with the same curriculum, instructional strategies, enrichment
opportunities, etc...in the looping and non-looping classes. That equity had to be there for the
welfare of al children. The great difference is the head start that students get the second year in
the loop because the teacher already knows the students. Whereas, in a non-looping class the
teacher has to learn the students, deal with discipline problems and reach critical instructiona
decisions that the looping teacher had resolved the first year. There was some management
things that the looping teachers did not have to deal with the second year.

Staff development did not change for looping teachers. Staff development was the same
for the whole school. There was no need for extra support. That too remained the same. | can
not think of anything that alooping teacher needed to know differently in order to be prepared
or to make looping a successful model. Looping was a socia benefit, from my perspective, to
the children with their relationship between the teacher and the learner as opposed to any type
of educationa programming, strategies or instructional techniques being that there has to be
something different. It isthe relationship that you are building in looping
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that gives the learner the opportunity to take risks, to feel more comfortable and to progressin
the structure of the curriculum that you have for al children. This seemsto me to be the
differencel

Again, we looped for two years. When it came time to transition back to the single step,
there was no special preparation for the children. My teachers may share something differently.
We smply did whole school activities, field days and
assemblies so the students are mixed-up in other times and other activities. We made certain
that the looping classes were not little enclaves or little sections that were not exposed to other
children! We also had book buddies with looping and non-looping participants. These looping
classes had relationships with classes throughout the school. We never felt that they (the
loopers) were getting to be such atight group that there would be a problem with them breaking
out and being without each other the third year.

Finaly, as aways, we try to assess programs we put in motion. The evaluations have
been mostly anecdotal. We have not looked at test scores (time does not permit us to do that
extensive investigation) or that type of empirical datato verify that loopers excelled
academically because of the looping program. The teachers have met together each year to
determine if it had been beneficia and if they wanted to do it again. The teachers that have
experienced a complete cycle report a very professional growth experience and enjoyment.
They have all volunteered to do it again. Parents have been positive.

If you are considering looping, let me give you some helpful hints:

Present looping information to al parents not just

Parents of |oopers

Use experienced teachers

Use the nurturing teacher who is flexible

Spend time setting up a balanced looping class — don’t overload with special
needs

| have enjoyed and appreciated the opportunity to share our
looping ideas with you. Mrs. Susie Eddy will be interviewed next. She has experienced |ooping
a couple of different times over the past five years, primarily, from first grade to second grade.
Then, Mrs. Becky Woody who looped from third grade to fourth grade will share with you.
They are experienced teachers and they have alot to offer you.
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Interviewee: Mrs. Becky Woody

Name of School: Woodson Elementary
Date of Interview: May 10, 1999

Time: 3:00 P.M. -3:30 P.M.
Setting: Teacher’s Classroom
L ooping Duration and Grades: 2 years (3°-4" grades)

| had children in third grade and looped up to fourth with them. It was a heterogeneous
group: high, medium and specia needs (very small). This
classroom make-up was reflected in the non-looping classes dso. There was a student | had
that had been identified as having a compulsive personality. He had to do everything just so!
He was a perfectionist. Very Smart! Very Brilliant! If he did not get it right or how he thought
it should be he would loose control, so he needed that nurturing that would help him not to have
to make all those adjustments again with another teacher. So in his case, looping was very
beneficia for him. We had set up aroutine with him at the beginning of school that would help
him and the whole class understand him. By having his peers understand, it helped him feel
more comfortable. That which benefited al my children was the time saved the second year
because | knew the children and the children knew me. We did not waste time making
discoveries. That had been done the first year. | knew their strengths and weakness and where
to start the instructional program. Students held on to coping skills, rules learned and
expectations as we looped to fourth. Students learned to be considerate and accepting of our
specia needs children.

The looping configuration reminds me of the Mastery Model. The Mastery Model
requires that a student stay with the teacher until mastery has taken place, then he moveson. |
took aclassin gifted education when this model was discussed. In other words children moved
from one mastery to another instead of from grade level to grade level. If it took the child two
years to master the content, then he stayed with the same teacher until mastery was
accomplished.

| have amastersin Special Education and eighteen hours in gifted education. That makes
me interested in working with these mixed groups. Those that were high functioning had to be
challenged. | could do that. Parents were pleased with the quick start up the second year. They
had fewer adjustments to make.

The only challenges that | had were learning fourth level Math SOL s and brushing up on
my VirginiaHistory. | enjoyed them and they were interesting. | ssimply expanded my
strategies and spent the summer building on my students already known math skills.

Looping is such a positive experience. It lessens transition times, alows for bonding and
a strong support system for students needing more nurturing. All my parents loved it and said
they would do it again. | think that isthe red test.

To insure a positive looping experience, | think you should:

Allow parents to choose to loop or not to loop
Select looping teachers carefully
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| am thankful that my principa shared this new concept and gave me the opportunity to
participate.
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Interviewee: Mrs. Susie Eddy

Name of School: Woodson Elementary

Date of Interview: May 10, 1999

Time: 2:15 P.M. —2:45 P.M.

Setting: Conference Room at Woodson Elementary

Looping Duration and Grades: 4 years (1% and 2" grades)

L ooping benefits the whole child not just academically but socially and emotionally. The
security of knowing their classmatesis as big a part of the process as knowing the teacher.
They redly built up atrust factor with each other as they work as ateam. The parents became
close friendsaswell. Everybody just knew each other so well that the anxiety level was at an
all time low especially at the beginning of the second year. Another marvel ous benefit was the
ability to take off running with the instructional program day 181. This was because
procedures, rules and expectations had been established the first year. It was also easier to
connect the present to the past and the past to the present. Yes, children in alooping class
became very comfortable with each other because they know each other so well.

Let metell you...thereisarea easy opening of school and no stress for students the
second year because they know each other so well. Now this year, the principal did place two
additiona children in with my loopers. Y ou could probably go into my room and pick them out
because they are just learning the other students and me. It has taken them longer to fed a part
of the group and to move on.

In socia settings, it has been interesting sharing what is going on in public education to
discover there are older adults that had similar long-term relationships in school. | met
someone from Michigan who had the same teacher for three years. After many years, they still
exchange communications and Christmas cards. Open schools also had the same concept
because you ended up with the same students for a number of years. Thisisnot a‘new’
concept, but it isnew to me. At least ‘new’ to me that | wanted to try it when my principal, Mr.
WEély, shared information after returning from a principa’s conference.

| am aways ready to try something new and | was willing to have special needs children
in my classroom to try to make a difference for them over the two-year period of time. The
looping classes had alower pupil/teacher ratio because we had more students needing special
attention. Since my students have left my looping class, they are still doing great. | check out
the honor roll for their names and | check with their teachers. All my specia needs children are
making progress and continue to feel good about themselves.

My specia needs children made great gains over the two-year period. The other children
in the classroom were ever ready to assist them in anyway. The children were each other’s
cheerleaders. They encouraged each other and they celebrated accomplishments.

| must confess that | had two parents that decided not to continue the loop because of my
gpecia needs children. That was shameful and their great loss. All other parents were pleased
with the looping program and all that we were trying to do with our special needs children.
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In my looping classroom, | did more team activities, allowed more peer instructions and
they do alot more with helping each other. These are especialy great additions for my special
needs children. There would always be a peer there to answer a question or assist when the
teacher was busy. A lot of children need that flexibility and support system.

Let me end my story with aton of benefits from my four years of looping:

Quickens start up in the fall of the second year
More relaxed atmosphere

More cooperation among students

Easy communication with parents

A teacher must want to do this. She hasto want to stay with a
Group. Theteacher has to be prepared for the sadness when it’ s time to move the group on.
Then also, be prepared to have someone not want you the second year!

Summary

Forrest Elementary has experienced the looping concept for at least five years. There
was alooping class at each of the five grade levels to nurture and provide long term
relationships for special needs students. This configuration proved beneficial for students
academically, socialy and emotionally. Parents have especially appreciated the long-term
relationship because of the comfort, involvement and open lines of communication. Teachers
were pleased with the immediate instructional ‘start up’ timein the fall of the second loop. The
instructional continuity was recognized by teachers and parents.

The looping concept was presented to the staff by the principal. He had attended a
national conference (NAESP) and was turned on to the concept by A national leader, keynote
speaker. If some students needed extra time academically, this was one of the better ways to
giveit to them. It was from the enthusiasm of the principal that teachers volunteered to
implement the concept.

As Ioop| ng classes are set up the following should be given special attention:

Parent information — make certain parents are given information concerning the
looping concept and an opportunity to ask questions. Several meetings should
be scheduled for this purpose.

Balanced classes- All classes throughout the school should be equally
balanced. Although the main interest in looping was to nurture special needs
students, these classes should not be overloaded with special needs children.
Loopers participation — Make certain loopers are a part of the total school.
They should be involved in all school activities and treated the same as non-
loopers. Thiswill be helpful to students when they leave the looping
environment.

Optiona for Parents — Allow parents to opt out at the end of the first year of
the two-year loop. Remaining with the same teacher for more than one year
should be done only with parental consent.
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Appendix F

Looping Stories

3. Brandon Intermediate Storytellers page 156 to 167
Robin Lafayette page 157 to 159
Karen Austin  page 159 to 160
Kétie Belfry page 161 to 162
Denise Saunders  page 162 to 163
Rubin Holland  page 163 to 165
Summary page 166 to 167

4. Claytor Land Elementary Storytellers page 168 to 174
Tommy Price page 169 to 171
Ann Thomas pagel1l71to 174
Summary pagel/5to 176
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Brandon I ntermediate
Storytellers

On Friday, February 11, 2000, | found mysdlf at Brandon Elementary in Hancock,
Virginiaby 7:30 AM. | had an opportunity to tour a part of the school while waiting for the
principa to arrive. By 8:00 AM, | had been given the names of the teachers | would be
interviewing and their room numbers. | interviewed one teacher in her classroom. Two
teachers met me in the teacher’ s lounge and the fourth teacher took me to a work area for her

interview. The principa decided to be interviewed in his office. | was given permission to tape
record each interview session.

The following were interviewed:

Teacher Age  YeasTaught YearsLooped
Binda LaFayette 57 24 3(3¢, 4" 5"
Karen Austin 29 6 3(39, 4N
Katie Belfry 51 20+ 1% (4™, 5™
Denise Saunders 34 12 7 (4", 5"
Principa

Rubin Holland 50 20 7
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Name of Interviewee: Robin Lafayette

Name of School: Brandon Elementary in Hancock, Va
Date of Interview: February 11, 2000

Time: 8:00—-8:35 A.M.

Setting: Teacher’s Classroom

Looping Duration and Grades: 3 years (3¢, 4", 5")

The way our school approached the idea of looping was through lots of research, reading
many books, study and talking with those who had tried it. | really started with multiage
because | wanted to work with the younger children. | wanted to see just how they would mix
with three age groups in the same room. After one year, we decided to do the looping instead
of multiage. Our principal, Mr. Holland, was a strong proponent of looping. There was one
other teacher who had actually done looping and she went on and on and on telling us how great
it was.

Well, after my first complete loop, | went on and on and on with the great benefits from
looping. | liked the idea of being responsible, | felt, in readying my students because | know
what | wanted out of my children as | prepared them for middle school. Now | had the
opportunity to get them in 3° grade and to follow them through 5" grade. | redlly felt good
about the preparation time | had with the students. | liked the idea of having three years to mold
the students the way | wanted to.

We only have three grades at this school (3, 4", 5"). Some teachers wanted to loop
from 3° to 4". Others preferred the 4-5 loop. | wanted the 39, 4", 5" loop. | had beenin 5"
the previous years, | dropped back and took my group from 3 to 5" Now it is a given.

Parents know how long a child will have certain teachers.

Aswe started our program seven years ago, | remember the principal sending out a parent
information packet and scheduled several looping informational meetings. This new model was
received immediately with few questions from parents. | never heard anything but positive
comments about looping. | had a concern! From the beginning | had concerns about what
would be doneif | got a child who did not like me or | could not control. You haveto really
think about this because you do not want to be stuck with him nor does he want to be stuck with
you. From the outset, we redly tried to make sure teacher and student were compatible. We
also decided to abort the loop the second year if there were too many “challenges’ for the group
to continue the journey together. Also, | did not prepare for the second year loop until the end
of thefirst year and | felt good about taking the students on. It was easy to go to the next level
because we did not have any records to transfer and there was no new information. However,
as | contemplated the second loop, | did not know if | wanted to go on with the same group.

Y ou know how you look forward to new kidsin a new year! This had nothing to do with the
students. It wasal me! All summer long | did not feel the excitement that | had when | knew |
was getting a new group of students. What would | do with the same group for a second year?
| discovered that some of the students felt the same way. We talked about it and how to get the
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excitement back even with the same group of students. My students and | realized that the
whole school was looping and everyone was staying “put”. There would be no transitions.

When | came back after summer, | still did not have the excitement of newness. |
dreaded returning. The fourth grade was not my favorite time because | was tired of them and
they weretired of me. | started saying, “I don’'t want to loop! | don’t want to loop”. About
mid year of the second loop, it clicked. In retrospect, at the beginning of the second loop, | did
not have to get use to them, they knew my expectation, they knew the rules and we did not
spend a month getting use to each other. | knew my students well enough to know what they
would do and how they would respond. | knew exactly where they were academically.

The main ideas of the looping program were consistency, continuity, familiarity with
children and parents. | did not have to get use to a new set of parents. They, too, knew my
expectations. Adjustments were made if there was a need to do so at the end of the first year.

Academically, | support looping very strongly if students are with a teacher with high
expectations. The main challenge | have met with alooping class has been this year. | started
out with athird grade group last year but | have asked not to go on with that group because of
some problems with some parents. They said my rules were too strict. However, two of the
students had siblings in my very first looping group. | had the same rules and they were not
broken. Parents have come back to apologize because they realized that the second set of
children was different than the ones | had at first. The first group did not challenge the rules.
This year | am doing fifth. | moved from 3% to 5". Now | am seeing that had | looped with this
group | have now, | would not be spending the first ssmester getting them into shape. They
have had a teacher whose expectations have not been what | would expect. The thoroughnessis
not there. The salf-discipline is not there. We are having one hard time! | can not cover the
material and shape them up like | did my last group because | had them for three years.
Everyone in the group | had for three years did outstanding on the writing test and Stanford 9
test. | seel can not get this group there nor can | undo some behaviors that were alowed in one
year. | have asked to loop again! | see the importance of really shaping, directing and teaching
agroup over aperiod of time.

One of my former students came back to thank me for being his teacher in 3¢, 4" and 5"
grades. Heisdoing great at the middle school. He scored past high school on his Stanford 9
test. With the same teacher in charge over a period of time, the curriculum can be redly
shaped, the SOL s can be consstently implemented and the sequence academically and
behaviorally can be closely monitored.

| must say that | am avery strong advocate for looping. It was shaky in the beginning but
| see dl the great benefits for the students in the long run. It has forced me to be better
organized and my housekeeping has come along way. | have separated materials according to
grade levels and | force myself to keep things in their rightful place.

There was one pitfall as| looped from 3% to 5". The fifth graders had been together for 3
years and “clicks’ had formed. It was very difficult for a new comer to be accepted.
Sometimes newcomers were not allowed to fit in because the clicks were so strong. It was hard
for the newcomer, the students and the teachers.
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Name of Interviewee: Karen Austin

Name of School: Brandon Elementary in Hancock, Va
Date of interview: February 11, 2000

Time: 8:40-9:15A.M.

Setting: Teacher’s Work Area

Looping Duration and Grades: 3 (3-4 grades)

Five or six years ago our principal introduced us to the concept of looping. We decided
as afaculty that thiswould be best for the community of learners at our school. | decided to
become a part of the looping process because | liked the idea of having the same children for
two or more years. You know where the kids are. Y ou know their strengths and weaknesses.
On the very first day of school of the second loop, the teacher can pick up where she left off
instructionally. Y ou don’t waste time the second year getting to know your students.

We did alot of research on looping. A colleague and | decided to use
the internet to gather additional information and especially to try to locate other schools
implementing the concept. We tried to find out as many pros and cons so that we would do it
effectively. We went about gathering information for parent / community packets. Our
principal shared with parents and with assembled groups. He successfully convinced parents
that looping was in the best interest of the children. The whole staff supported his convictions.

We aways looked out for the “best interest” of the child. If there was a personality
problem or if looping was not working for some students, adjustments were made immediately.
All the needs of the child must be a consideration.

L ooping from grade to grade requires a teacher to really learn new content and to become
amaster teacher at several grade levels. Therefore, it takes time to relearn and become
acquainted with the curriculum at the various levels. Thisisamaor chalenge!

The children’s best interest is at the heart of our looping program. It allows you to pick
up where you left off at the beginning of the second year. Y ou save time getting to know the
students. It also alows you to know each child on a more individual basis because of the time
together. | believe thisisagain ininstructiona time as the second year takes off instructionally
instead of proceduraly.

| have achild that | have had for two years. He came to me as a non-reader and a poor
writer. He was an extremely frustrated learner. | felt like if he had gone on to a new teacher,
the same frustrations would be there another year. He remained with me and his mother is
pleased with his progress. She fedls he is comfortable with me and his frustrations have
dterz]creased. The parent has requested that | continue into 5" being that we loop now for 3% and
4" grades.

There iswork to do when you change grade levels. Learning and teaching the SOL s at
various levels are challenges we must consider before looping. Parents look forward to the
looping years. They adways give raving reviews with the hope that we will continue this
concept because it isworking. The children respond well to it. The faculty responds well to it.
Mr. Smith, our principal, continues the study of looping in study groups. We are fortunate to
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have him push something that isin the very best interest of our students. Aslong as| am under
his leadership, | want to continue to loop because there is less down shifting and more learning.
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Name of Interviewee: Katie Belfry

Name of School: Brandon Intermediate, Hancock, Va
Date of Interview: February 11, 2000

Time: 9:15-9:45AM.

Setting: Teacher’s Lounge

Looping Duration and Grades: 1 %2(4"to 5")

| was out of education to raise my children for about twelve years and came back in three
years ago. | cam to this school where alot of innovative things are going on that are coming
through education because our principal is a proponent of that. Looping is one of the strategies
he tried with severa classroom teachers and now it is awhole school concept. We continued to
study looping in staff study-groups from current literature and persona experiences
encountered.

| came back into education through Title | (Resource Reading Program). A classroom
opened up in January of 1999. My principa came to me and asked if | would take over a 4"
grade regular classroom. | went in and took the students to the end of the school year. They
had a rough first semester and | only had them for the second semester.

| did not fedl that they had gotten all that was needed instructionaly. | felt | had a good
handle of the group so | made a request to hang in with them for 5" grade. In other words, |
wanted to loop with them. My principal granted permission for me to have the same students
another year.

There were about eight newcomers added to my core group. These were new students
starting fifth grade for the first time at our school. It was somewhat difficult for the new
students. They had a difficult time penetrating some of the clicks and becoming a member of
learners who had been together for a year.

| liked the looping concept from the standpoint that | knew where | had left off and |
could build on prior knowledge. | knew where the students were going in light of the SOLs and
socia studies curriculum. | knew what | had covered in 4" grade and Virginia curriculum was
guick to assist the newcomers and they modeled expectations and taught my guidelines. They
helped with discipline as well as academics.

| don't fed that | have really gained instructional time because of the SOL mandates
coming from the state and this school division. Y ou have to teach so specificaly that thereis
little time to pinpoint things that are working for the good of children. Lots of restraints and
less room for creativity. There was no problem with going from one level to another. | really
feel aloss of time because of the SOL restraints. Looping has proved to be a continuum. | just
took the same subject matters and tried to look at them from different angles and experiences
but | tried to keep the same framework as well as SOL expectations.

Parents have been very positive with me taking the children and having them for another
year. | must say | was concerned about their feelings. | had a great rapport with parents and
students. We were more into teamwork.
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Y ou know...maybe there was a gain in instructional time because | did not have to repesat
alot that students knew from the year before. Being that | had them again, | knew just what had
been taught. | knew them and they knew me. My new students picked up procedures quickly
from my core group. So, | did not waste time setting up my classroom environment. We took
off with the instructional program almost immediately.

| want to loop again with aclass. This class will be moving to middle school. | want a
whole year at fourth with a group and take them on to fifth. | like to see the application of skills
in fourth and fifth.,
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Name of Interviewee: Denise Saunders

Name of School: Brandon Intermediate, Hancock, Va.
Date of Interview: February 11, 2000

Time: 9:45-10:15A.M.

Setting: Teacher’s Lounge

Looping Duration and Grades: 7 (3°to 4")

| learned about looping when my school became very progressive and searched for
models to provide the best opportunity and climate for our students for the past 10 years. We
came upon looping and discovered that the majority of classroom teachers wanted to giveit a
shot. Aswe have been doing it we have continued to ook at research as we came acrossiit.
From our experience we have been able to see the growth over time that the children have made
by staying with the same teacher for multiple years. In the past we have been able to use
portfolio type assessments. It has been ssimply incredible to see what students did in third grade
and after two years with them see the growth through their portfolios. | was very proud and so
were the students.

The whole school has plunged in and tried to keep up with research
and implemented some of our own ideas. We are constantly sharing in staff study-groups and
studying how the brain works as we improve and modify our model. Having a stable learning
environment with the same teacher has provided a boost for their learning. Plus, timeis not
wasted the first month or two of the second
loop. Teachers know where they left off and students aready know what is expected of them.
Usually, it takes two months or so to get a good handle on your class and getting to know how
to work with them.

| looped one time from third all the way to fifth. It was difficult the third year together. |
think atwo-year loop is better. | discovered that too many cliques had formed. Cliques can
cause problems. Asawhole school, we are considering only two year loops and maybe doing
the loops from third to fourth. Fifth grade would be the year of change. Thiswill probably get
them better prepared for middle school. | think it is definitely a challenge going beyond the
two-year loop. Even with the two year loop there could be personality clashes or just in the best
interest of the child to change teachers. This has happened before in some of the classes.

| must say that there is some difficulty now as you change levels. With the SOLs, we
tend to be more fearful of the responsibility of two levels of content. Because of the positive
support of parents for the looping model, we are continuing to deal with our self-reservations
and do what is best for the students. Parents see that stability is good for their children.

It is becoming much harder to loop with the state and local pressures on us regarding test
results. | am getting to the point that | want to be at one level and stay there. Maybe | can
master the SOL s at that one level instead of trying to do two levels of SOLs. It is becoming
quite stressful trying to adequately organize subject matter and materials for two sets of SOLs
and being accountable for two years of a student’s learning.
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| don’'t know exactly where looping will place in a system such as we have in Virginia
Because of the standards, it is difficult to do now.
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Name of Interviewee: Rubin Holland

Name of School: Brandon Intermediate, Hancock, Va.
Date of Interview: February 11, 2000

Time: 10:20—-11:00 A.M.

Setting: Principal’ s Office

Looping Duration and Grades: 7 (3¢, 4", 5")

Once the looping idea came aong | sent a couple of teachers to a conference by the
Society for Ingenious Thinking. A nationa leader for the movement was the lead-looping
proponent. We checked into all their materials on looping as well as brain base materials. |
think looping was mentioned in some of that material, also. One of the reasons the looping
concept was on my mind was the brain base study we have done. | believe it was called
“downshifting”. Children in an uncomfortable or threatening situation downshift. So we were
wondering what some of the possibilities or things we could do to prevent this from happening.
In other words, when students enter a new classroom in the fall they could be in a downshifted
mode for two or three weeks until they figured out the routine as well as the teacher and what is
going on. Aslong asthey are in a downshifted mode, they are not learning. So one of the
things we had thought was that looping would begin the fall at the end of the year and the fall
would go better. Parents were telling us before the end of the year that children are thinking
those thoughts, then learning is not taking place. So we decided to loop.

For the first several years we looped, we did third, fourth and fifth grades. The teacher
stayed with the group of students for three years. One of the problems with that has been our
mobility rate. Sometimes when you start the new year and eight or more of the twenty-five you
had are newcomers could cause a problem. That many newcomers can change the culture of a
classroom. But for those students that were here and looped with their teacher really enjoyed
leaving school in the spring knowing where they were going to bein thefall. They had less
frustration and less anxiety. They just come back to school in the fall and pick up where they
left off. The other reason we wanted to loop was to not waste instructional time readjusting,
learning and getting to know a new teacher. We figured that would certainly help us
instructionally because in the fall the students could not say, “we haven’t had this because my
teacher last year did not teach it”. The year can pick right up and go.

Interestingly, sometime teachers complain about looping, | think, because they get tired
of having the same students. Their conversations will say how much faster they can start the
year, how much sooner in turns of discipline, classroom culture and building a community for
learners can be formed quickly in the fall even with the newcomers. This does not happen
ordinarily during the first month of a new year with students that have been shifted around. It
takes time to really form a good learning community. So, this brain base study led us to looping
and the Society for Developmental Education. There may have been other sources to convince
us but | can not think of them because it has been several years ago. We decided to loop
because of the instructional and relational advantages. Aswe went on for four or five years, we
stopped looping at the end of fourth grade. Things that caused only a two-year loop (3 to 4™
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were our high mobility rate and the peer relations that tend to change at fifth grade. 1n other
words, peer relations become more important at fifth grade. What we found was if you looped
in third and fourth grades and went on to fifth a newcomer had a difficult time fitting in because
the culture had gotten so tight. Our guidance staff members were in study groups and had an
opportunity to implement some of their own ideas to make looping work for the students.
Parents attended meetings and received information on looping. Staff and parents had an
opportunity to ask pointed questions and get answers. We continue to share newfound
information and looping stories from educational journals in our study groups and at PTA
meetings.

The parents have been very supportive and appreciative of the comfort looping creates.
Comfort for the parents as well as the students. We have only had a parent or two request a
shift in placement at the end of the first year. If thereis a personality clash between teachers
and students we will not hesitate to move the student.

Before you consider looping, you need to train yourself about learning, so that the long-
term relationship will be productive academically and learning is ongoing. We felt that the
looping arrangement had an impact on learning. Y ou must study room arrangements,
instructional strategies and developmentally appropriate practices. These studies can only help
in alooping classto provide variety. You should not try looping Simply because it is a new
idea. Any ideayou try should be centered around learning.

Teachers remain in the same room regardless of the grade they loop to. They switch
materials, but we are now purchasing enough materials so that does not have to happen.
Teachers have done an outstanding job learning the content for two or three levels. Most of
them have adjusted to having the same group for more than one year. The bottom lineis
meeting needs of students and not allow meeting the needs of the curriculum to take front seat.
Our division is more curriculum centered but we are determined to be more child centered. We
can not alow the SOLs to tear down our learning community. We are teaching the SOLs but at
the same time we keep in mind those things we have learned about how children learn and how
learning should be developmentally appropriate. We have done this for seven years and there
are no questions asked. It'slikeroutine. Wetell parents when they enter the school at third
level that looping is the order of
the day. We keep children first! That’s why looping is working so beautifully here at Brandon.

Summary

Brandon Intermediate is a very progressive school in northwest Hancock City. The
instructional staff has experimented with multiage and looping. Multiage had to be aborted
because the SOL s are grade and content specific. It was difficult to have three grade levelsin
the same room and completely cover three different curriculums. After much study and
research on brain base learning, staff and principal decided that |ooping would better
accommodate their learners as SOL s are taught at each level.

162



The whole staff feels strongly about doing what is best for children. They point out the
following benefits of allowing students to remain with the same teacher for more than one year:

provides student comfort and a stable learning environment
allows for instructional continuity and strong relationships

taps prior knowledge from the year before

jump-start to the instructional program in second year of the loop
sees student growth over time

produces less “down shifting”

The staff is pleased with the instructional progress students have made in the looping
framework. They feel they are meeting the learning needs of students even with the following
challenges:

SOL restraints

cliques among students

mastering multi-level content

state and local pressures

mobility of students (transients) (too many newcomers)

At the first implementation a teacher followed a group from third to fifth grade. Now
teachers only remain with the same group from fourth to fifth or third to fourth because of the
Standards of Learning. Again, the principal took the lead as staff members considered the
looping concept. Thereistotal support from parents. Since this school has been implementing
the concept for seven years, it has become routine for staff, students and parents.

The staff is continuing their study groups and sharing journals regarding student learning,
developmentally appropriate practices, inclusion and student assessment.
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| Claytor Land Elementary Storytellers I

On Tuesday, March 7, 2000, | journeyed to the Hancock County School Board office to
meet with Mr. Tommy Price. He was the former principa at Claytor Land Elementary during
the time looping was being implemented by a classroom teacher. Mr. Hall is currently Director
of Personnel for Hancock County Public Schools. We settled comfortably in his plush office
for the thirty-minute interview.

On Friday, March 17, 2000, Mrs. Ann Thomas invited me to her home for our interview
Session. She was the only teacher at Claytor Land Elementary who had remained with the
same students for two years. She resigned her position after the birth of her baby during the 98-
99 school year. Sheis currently teaching for the University of Virginia as an adjunct instructor.
We sat in her cozy living room with tea and blueberry muffins as she anxioudy shared her
looping story for thirty minutes.

| was given permission to tape record each interview session.

Claytor Land’s Interviewees:

Teacher Age Yrs. Taught Y ears Looped
Ann Thomas 33 8 2
Principal

Tommy Price 51 26 2

164



Name: Tommy Price

Name of School: Claytor Land Elementary in Hancock
County, Va

Date of Interview: March 7, 2000

Time: 8:00—8:40 am.

Setting: Hancock County School Board

Looping Duration and Grades: 2 years (K-1)

| first learned about looping four years ago. It was brought to my attention by Ann
Thomas. She had moved into my school from Charlottesville where the practice of looping was
going on. After she talked to me about it, | decided to try this new innovative way to look at
and improve learning. | aready knew that she made learning fun. | was convinced that she was
agood teacher. | knew that parents would buy into this program because she had aready
connected with each child in her classroom. | think that is the most important thing that is
needed. In order for the parents to buy into looping, they have to like the teacher that their child
has. Y ou don’t want any child to have two years with a bad teacher.

| would never force looping on anyone unless they really wanted to be committed to it, or
| was convinced that it was the right teacher for the job. In this particular case, it was a good
match and very successful. | prepared the staff by telling them about the philosophy of looping
and | welcomed them that if they had an interest after they observed and wanted to keep the
same class for two years to come by and see me. Nobody else did!

When you are considering to loop you need to redlize that learning never stops. Thereis
no reconnecting with another teacher. The teacher knows the children, their strengths and
weaknesses and they never skip abeat. | can not say | saw any failures or disadvantages from
the two-year loop. | only saw great benefits as mentioned. | especialy like the program
because it sort of reminded me of the one-room schools where you had the same teacher for
more than one year. |f you have a great teacher, | just think that is the way to go.

After two years with the same teacher, | think exposure is needed with another teacher.
Asthey get into upper grades, they need exposure to more than one teacher. We all know that
upper elementary and middle school whether it is departmentalization or exchanging classes as
they do in one middle school, that is an adjustment for kids. We don’t want them to get too
dependent on any one teacher. So | think that in the early grades, looping isthe best! That's
where this looping took place. All studentsin this kindergarten class stayed with the same
teacher in first grade. | think if this teacher had stayed in public education, she would have
looped back down to kindergarten and carried that class through first grade. This teacher could
have easily done this because she had a good reputation in the community and parents would
have bought into it. That isthe key. Plus she did not try to loop until the end of kindergarten
and then she asked parents, “Can | have your child for another year?” Everybody on her class
list was called and they all said, “yes!”

The main idea of the looping program was to save time. By being with one teacher for
two years, you can do activities with your students that you probably could not do if you had

165



them for one year. | showed you the painting in my office that the students did in art over a
period of time together asaclass. They left something behind that they can really be proud of.
Once they leave and go to middle and high school, they can return and see their artistic work
still hanging in the cafeteria. It took teamwork. | realy think that if looping had not gone on
for two years, an activity like that would not have been possible! The teacher had time to
incorporate this into her lessons because she knew she had two years with the students. That is
definitely an advantage!

Also, when children at an early age had special learning problems and were identified,
there was alot more inclusion going on with that same teacher who had support from specia
education staff. Adjustments to accommodate that specia needs child in alooping classroom
was easier from my point of view. | think special education students have a hard enough time
making transitions and looping would lessen that. | really think they benefit more than the
regular education child by having the same teacher for two years.

Y ou know, we redlly did not have any rea challenges. | believe it would be a mgor
challenge if parents were not supportive. Our parents were behind us one hundred percent.
Now, if parents made a request to remove the child from the looping concept, | would certainly
honor that request. My advice to others wanting to loop is to always alow parents to opt-out.
Anytime you discover the situation is not good then you need to remove the child.

By having the students for two years, you can really pace your instructional program
better. You don’t have to worry about rushing through and finishing the standards of |earning.
L ooping makes a more relaxed classroom atmosphere to accomplish what needs to be done.
One of thereasons | became a principal was to see students progress from kindergarten to fifth
grade. When | was ateacher, | loved to see how much they gained in one year. Itisvery
heartwarming to see the progress of studentsin two years (K-1). They learnto read! Therefore,
| think looping is vauable if you have outstanding teachers staying with the group for more
than one year. The teacher is the key to the implementation of the looping process. If you
cannot place your very best teachersin this position, don’t loop!

At the end of the first year, we sent aletter home asking parents if they wanted to keep
the same teacher another year. | did not have anyone request a move nor to change anything.
The teacher is redlly building up a good volunteer program over atwo year span. The teacher
knows the parents and parents know the expectations of the teacher. Once the parents learn the
teacher’ s system the first year then it is much easier the second because the connections have
been made and they continue from year to year.

| did not have the opportunity to study test scores because | left that school but | saw alot
of individualization taking place; more than you would see if you only had the student for one
year. | think looping really supported inclusion of specia education students. | caution
teachers who loop not to wait to ask for help if they see some instructional needs. Sometimes
instructional adjustments will be made and once the students move on, the next teacher may not
take time to discover individual needs and make needed changes according to learning styles.
That did happen with alooping youngster who was finally identified as learning disabled. The
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looping teacher’ s efforts to turn things around may have delayed the process. Just be careful
because a good teacher has the tendency not to give up.

The success of the looping process depends on the teacher. If the administrator can pick
the best teachers, | know the program will be a success. Every administrator should try looping
as another ingtructional strategy especialy in levels (K-1) and (2-3). | would like to see it
implemented schoolwide if ever | had the opportunity.
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Name: Ann Thomas

Name of School: Claytor Land Elementary (Currently: Adjunct
Instructor for University of Virginia [Reading])

Date of Interview: March 17, 2000

Time: 10—10:30 am.

Setting: Interviewee' s Home (Salem, Va.)

Looping Duration and Grades: 2 years (K-1)

In the previous district | worked for in Madison County, | was exposed to ungraded ideas
about teaching and learning philosophies and encouraged to study them. Another colleague and
| decided to study the looping concept. At the time we were getting ready to implement looping
for second and third levels. | moved to Hancock County. | began to teach kindergarten for
Hancock County. The numbers were high for that kindergarten class. They needed three
teachers wherein all other grade levels had only two teachers. | was the third teacher for that
kindergarten class. It was at the end of the kindergarten year that | realized they would need
three teachers for first grade also. That’s when | went to my principa with the idea of looping
with my class. | got literature on looping and shared the philosophy and my ideas about
looping. He agreed that | could take my kindergarten classto first grade. | had to first get
permission from my parents and educate them about looping. | immediately got a letter ready,
which explained the looping idea and that we had an opportunity to be together for another year.
Parents could opt-in or opt-out. All my parents agreed to remain with me. They were so
thrilled that we would be moving together to first grade. In my letter | shared al the pros and
cons of looping and | invited them to come in and talk with me if they had any concerns. |
offered them literature and books to read so they could make an educated decision to loop or go
on to another classroom. That worked out really well. There was alot of communication
between the parents and myself.

| don’'t think my co-workers understood what | was doing. They never came by to ask
any questions. That school was so rooted in tradition that what | did made little impact on other
staff members. | think the other staff members considered me moving up to the next grade to
meet the needs of numbers. It would have been really nice if we could have inserviced
everyone on looping. Maybe they would have chosen to do the same. 1t would have been a
great learning experience for everyone but that did not happen.

There was a conference that came to Hancock from the Society of Developmental
Education. | encouraged my principa to attend. | thought that would be away for him to be
educated on looping. He did not attend but | felt that would have been a very good opportunity
to learn more about looping so that other teachers could be educated, to get the word out and to
get others excited about this. | attended. It was a great conference and | learned a lot more
about looping and got more support as to what | would be experiencing.

The dynamics of the class should be taken under consideration. If there are problems as
far as parent and teacher or student and teacher, then this could be taken care of with opt-in or
opt-out. Parents should not feel forced to spend another year with this teacher. | redly think
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you need to look at personalities and classroom dynamics. People need to be in an environment
that is most conducive to learning. There needs to be a choice.

In my classroom there is lots of movement and allowing students to make choices. When
It was time to share the possibility of staying with the group a second year, students decided on
some physical changes. My students were concerned about desks in rows as they saw them in
other classes. They thought that was pretty neat being that they had co-op tables. They wanted
to be like the other first grade classes. Just to meet the students concerns desks were placed in
my classroom. Thiswas big kids stuff. | maintained my learning centers and circle seat
rotation as well as the use of manipulatives to reinforce and make learning relevant. Some
things were taken away such as the housekeeping center, block and sand centers.
Comprehension, fluency, writing, publishing, word study were important pieces of my
instructional day.

The classroom physically matured. | compromised with the desks. | put desks in and
took out the tables. | still placed the desks in co-op groups. | met with first grade teachersto
discuss the curriculum, their plans for the year, their themes and units that they implement.

The main reason | wanted to loop and experience two years with the same group was that
| felt that 10 months with a group was fleeting. You are just getting to know the kindergartners
and it is time to stop with them.

That rapport that you have formed with them has to be broken in a short period of time.
Building a good relationship and bonding take time and they need to continue over alonger
period of time. At the beginning of each year | do alot of assessments and diagnostic things to
see where my students are academically and developmenta stages. Once | establish this, | go
about developing lessons and activities to meet the individual needs of my students. To seethis
go on and stop in June saddens me. | know that in some classrooms thisis not done and they all
start on the same page of the same book. They usualy pick up at a certain spot whether the
children are there or not. | know they (the teacher) do screening and testing, but that does not
guide their instruction.

| really wanted to see these students continue with this type of multi-modal,
developmentally appropriate, interdisciplinary instruction for two years because they were just
getting started in Kindergarten.

The only drawback was the ‘too comfortable’ attitude. This lead to some dight discipline
challenges. The students can become so comfortable with the teacher and classmates that it
becomes a‘family affair’. Sometimes | felt | had become invisible. When | would ask them to
put their eyes on me, it took them longer to respond. It was not asimmediate asit had been in
Kindergarten. When you get a new group, you usually establish your class rules and classroom
procedures. They are new to the students, therefore, the students tend to conform quickly. |
have never had a problem with classroom management or discipline. When you have been
together for two years, there are some changes that need to take place asfar asdiscipline. |
needed to change gears the second year because the children had established cliques within
themselves and this problem had to be addressed. | don’t know how many other teachers
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experienced this and would want to learn more about how they handled the cliques. The
students and | had discussions regarding respect, communication and fulfilling ones contract
academically and behavioraly. We aso worked with the guidance counselor alot on issues as
far as when cliques were discovered in the classroom. We discussed how to be respectful of
others' feelings and be inclusive.

| really noticed again in instructiona time the second year. | aready knew where my
students were academically. | did not have to do al those primary assessments. | picked
students up where they had left off in kindergarten. The beginning of first grade was a breeze.
| already had their portfoliosin place. | aready had the developmental word knowledge on
each child, developmental spelling analysis and we were off and running into our program of
studies. | did not see much loss of content during the summer. | know sometimes it seems as if
they have, but that was not evident as | started my second year with the same group. | think that
maybe it seems as if students have regressed because of a new environment in the yearly moves.
The new teacher could be asking questions differently and may have a different approach to
thelr instructional strategy. | think that coming back to the same classroom environment
knowing the expectations and knowing the teacher helped students retain just about everything
they had learned in kindergarten. | was pleased!

Parents were overwhelmingly pleased with the looping program. | had several parents
interested in the three-year loop. This school was not interested init. | could see growth. That
growth was in areas that a paper — pencil test could not measure. How do you measure self-
esteem, confidence, social skills, and relationship skills? | know they gained alot in thinking
and reasoning skills, problem solving and cooperative learning. | think they gained alot by
being taught at their own developmental level. | think that in the (K-1) classroom where we
were looping and doing portfolio assessments, the children really understood the continuum of
learning and where they are going as well as where they have been. They see othersin the
classroom at different stages and they respect that. | guess that’s what was so magical about
this classroom... They worked together so well and encouraged and supported each other.

| would encourage other teachersto try looping. More teachers need to really look into
this philosophy of learning. We are getting away from what is really good for children with the
Standards of Learning. We need to focus on the children and how they learn.

Summary

Claytor Land Elementary is atraditional school with students sitting in rows and moved
from teacher to teacher each year. There was agleam of hope for a new innovative program as
one teacher convinced her principal to alow her to loop with her class since athird teacher was
needed at the next level (K to 1™). The principal agreed but was not able to get any other
teachers at the school to try looping. The principal saw learning take on a new face. Students
were in co-op groups, worked on long-range projects and experienced multi-modal instruction
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as students worked on developmentally appropriate assignments and activities. The teacher was
aloner but she focused on the children as they reaped success.

The principal supported the looping teacher’ s efforts and parents were well pleased. He
declares that the success of the program lies on the shoulders of the teacher. The teacher should
meet students where they are and structure a developmentally appropriate program for each
student. The teacher must vary her instructional strategies and make curriculum changesto
meet student needs.

The teacher and principal pointed out the following benefits of looping:

L earning never stops

Saves time (beginning of year 2)

Learning more developmentally appropriate
Long range activities

Accommodated specia needs students
Good pacing of instruction

Strong bond

Family-like relationships

Comfortable environment

The teacher cited the following as teacher observed gains:

Self esteem

Confidence

Socid sKills

Relationship skills
Thinking & reasoning skills
Problem solving
Cooperative learning

Both the teacher and administrator felt that this looping program placed the focus back on
children.
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Appendix G
Topics that Emerged with numbered question(s) that match

Principles Matched
With Questions

. Getting Ready to Loop
#s1,3,4,5,6

. Purpose for Looping
#s2, 7

. Challenges from Looping
#s8, 14, 10

. Benefits from Looping
#s9,12, 13

. Instructional Strategies
#11
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Born:

Education:

Endorsements:

License:

Experiences:

VITA

MelvaH. Belcher

Franklin County, Virginia

B.S., Virginia State University, Elementary Education
Petersburg, Virginia, 1972

Master of Arts in Education
VPI & SU, Elementary Curriculum
Blacksburg, Virginia, 1982

Management |ngtitute, Roanoke City Public Schools
Roanoke, Virginia, 1987

Advanced Graduate Studies, Curriculum
and Instruction, VPI & SU
Blacksburg, Virginia, 1998

Administration and Supervision, University of Virginia
Charlottesville, Virginia

Elementary Supervision, VPl & SU
Blacksburg, Virginia

Gifted and Talented Education

Elementary Principa

Middle School Principal

State of Virginia: Post Graduate Certificate

Elementary Classroom Teacher, Roanoke City, 1972-1982

Gifted/Taented Program, Roanoke City, 1982-1987
Resource Teacher, Roanoke City, 1980-1982
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Adminigtrative Intern, Roanoke City, 1986-1987

Middle School Assistant Principal, Bedford County, 1987-1989
Specidist for Elementary Education, Bedford County,

1989-1992

Coordinator for Gifted/Talented Program, Bedford County, 1998-1992
Elementary School Principal, Bedford County, 1992-1998

Currently Elementary School Principal, Franklin County,

1998-

Professiona

Development: Researched and Coordinated the Middle School Concept
Bedford County
Planned, Developed and Coordinated the Summer
Enrichment Program
Bedford County
Coordinated Staff Development for Beginning Teachers
Bedford County
Liaison for Regional Governor’s Schools
Chatham, Roanoke, Lynchburg

Professional

Organizations.  ASCD
Society for Developmental Education
National Association of Elementary School Principals
Virginia Association of Elementary School Principals

My Philosophy

Of Education: Every child can learn, therefore, the differentiation of the content, process
and product is important to spark that spirit
of inquiry that inspires learning and uncovers unique talents.
It isthe mission of educators to provide a multiplicity of avenues to meet
individual needs and to increase student learning and achievement as the
desire to learn becomes a lifelong endeavor.
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