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(ABSTRACT)

As more and more families opt to home school their
children, public schools are being faced with the need to
know more about the families that home school their children
within their division because many of these children will
later enroll in public school.

The purpose of this study was to determine ways that
home schooling parents believe public schools can better
interface and assist families who choose to home school
their children.

In light of the information gained from this study,
public school officials may gain insight into: 1) how to
effectively communicate with parents of home schooled
pupils; 2) what services are needed to support the children
in the home school settings in their division; and 3) what

strategies need to be implemented to provide a positive



transition from the home school setting to the public school
setting in those circumstances where home schoolers return
to public schools.

A questionnaire was used to gather demographic
information and to identify families to participate in a
formal interview. An interview protocol was developed to
obtain information. The interviews were transcribed, coded,
and analyzed.

The major findings revealed that most home schooling
parents would welcome a collaborative relationship with the
public schools if they could see benefits for their
children. Parents were open to receiving assistance from
public schools in providing opportunities for their children
to attend classes, providing inservice for parents to become
more effective teachers, sharing facilities and materials,
sharing information regarding curriculum improvement, and
sharing ideas and mutual concerns for enhancing learning for

all children.
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Chapter I

The Problem

Introduction

As the twentieth century draws to an end, more parents
are increasingly opting to home school their children. The
actual number of children being home schooled is unknown.
Roach (1988) stated that the reason for the uncertainty is
that many parents do not register their children with local
public schools because they either cannot comply with the
standards for home instruction or they do not recognize the
state as having authority over the education of their
children. The U.S. Department of Education, however,
estimates that there are approximately 350,000 (Jueb, 1994).
Advocates of home schools estimate that the range is from
500,000 to over one million (Ramsey, 1992). In Virginia,
according to state officials, there are approximately 8500
home schooled pupils who are registered with a school
division (Virginia Department of Education [VDOE],1993).

The term home schooling, often used interchangeably
with the term home education, is used to mean "instruction
by a parent or guardian of children in their own family"
(Roach, 1988, p. 11). When parents make a decision to
educate their children at home, many questions arise as to
the rights and duties of parents, as well as, that of the

state in providing education for children. The regulation



of home schooling in the twentieth century has been
determined by the states’ assumption of control over
education through the establishment of public schools and
compulsory attendance laws.

The National Association of State Boards of Education
(NASBE) released a resource document on home schooling in
order to assist state boards in establishing standards for
home instruction. In this document NASBE identified five
basic elements of a comprehensive approach to home
instruction which included the following:

1. Parents should register their children with the

public schools;

2. State boards should establish criteria for home
instruction that emphasize minimal "input
criteria" such as teacher certification and the
approval of curriculum materials;

3. State boards should establish the accountability
procedures and methods for evaluating a student’s
progress;

4. State boards should impose sanctions on home
schools that fail to comply with home school laws.

(Roach 1988, p. 11)

While laws vary across the nation, the trend in most



states has been a relaxation of home schooling regulations
(Klicka, 1990). In Virginia, the State Code outlines
provisions for home schooling in section 22.1-254.1

(Virginia Department of Education, VDOE, 1992).

Statement of the Problem

Families who decide to home school their children in
Virginia are responsible for registering with their local
school division. School divisions in Virginia are
responsible for sanctioning individual home schooling
programs. Because there is no legislation outlining what
constitutes a valid home schooling program, decisions are
left to individual school divisions. In most cases the home
schools are able to function independently. This leads to
many inconsistencies in how home schooling programs operate
throughout Virginia. This fact concerns public school
officials in regard to the quality of education being
provided for home schooled children. This fact also
concerns public school officials when facing issues that
arise when a home schooled student (re)enters the public
school.

In Virginia, home schooling parents are required to
notify the local division of their decision to teach their
children at home on a year-to-year basis. Quite often, some

parents decide to (re)enroll their children in public



school. This presents the public schools with decisions of
determining correct placement for the incoming student.
Ramsey (1992) stated that "we must have a way to measure
their learning. School is like building blocks--you can’t
just 1lift a child from one learning environment and expect
him to do well in another" (p. 22). Many times home
schoolers are reluctant to register with public school
divisions or to interact with public schools due to fear of
criticism; consequently, school officials do not know how to
communicate with them. In order for public schools to
better communicate with the parents of home school pupils
and to assist them in the education of their children, a

better understanding of the home schoolers is needed.

Research Question

The primary question of this study was: In what ways
do home schooling families believe public schools can better
interface and assist families who choose to home school

their children?

Sub-questions answered included:
1. What do home schooling families believe public schools
can do to support the children in their division who

are home schooled?



2. What do home schooling families believe public school
officials can do to promote communication between
public schools and parents who home school their

children?

3. What strategies do home schooling families believe
public schools can implement to provide a positive
transition from the home school setting to the public
school setting in those circumstances where home

schooled students enter public schools?

Purpose

The purpose of this study was to determine ways home
schooling families believe public schools can better
interface and assist families who choose to home school
their children. 1In light of the information gained from
this study, public school officials may gain insight into 1)
how to effectively communicate with parents of home school
pupils; 2) what services are needed to support the children
in the home school settings in their division, and 3) what
strategies need to be implemented to provide a positive
transition from the home school setting to the public school
setting in those circumstances where home schoolers return

to public schools.



Significance of the Problem

The number of families who choose to home school
their children is increasing; however, the manner in which
this phenomenon will impact educational policy and the
public good in the future has not been determined. If this
impact on public schools is significant, education officials
will have to respond by initiating policies that facilitate
more intensive cooperation between home school families and
public schools.

In light of the growing number of families who choose
to home school their children, some of whom will later enter
public schools, school officials should seek ways to
interface and assist home schoolers. By gaining an
understanding of how children learn in regard to curriculum,
instructional materials, scheduling, and student evaluation
procedures in a home school environment, public school
officials may gain insight into ways to support home
schooled children in their division. As school officials
face the (re)enrollment of home schoolers into public
schools, an examination of the effects this will have on the
current organization of local schools and policies needed to
be undertaken.

This study attempted to provide an understanding of the

ways home schoolers in Southwest Virginia believe that



public schools can assist and facilitate their efforts in

the education of their children.

Definitions

For the purpose of this study, the following
definitions were assigned to aid in clarity of

understanding.

Home Schooling: Instruction in the home of a child or

children by the parent, guardian, or other person having
control of such child or children that are not classified or
defined private, denominational, or parochial school
according to the code of Virginia 22.1-254, 22.1-256, and

22.1-257 (VDOE, 1992).

Religious Families: Families who instruct their

children at home and who are strongly committed to religious
principles and believe that they are responsible to
cultivate their religious values in their children. They
believe that home schooling is both a means to protect their
children from unwanted secular ideologies and a means to
insure that their children are raised with a belief in the

authority of the scriptures (Mayberry,1989).



Socio-relational Families: Families who instruct their
children at home because they are concerned with the
pedagogical environment in public schools. They believe
that home schooling promotes family unity, allows the
parent-child relationship to be extended as long as
possible, and protects children from possible negative peer
influences and damaging socialization experiences (Mayberry,

1989) .

Self-sufficient (New Age) Families: Families who

instruct their children at home because they believe that
home schooling provides them the opportunity to give their
children an educational experience which reflects the
philosophy of their lifestyle. They also believe that home
schooling allows for personally motivated values and ethics
and for full potentialities to be actualized (Mayberry,

1989).

Academic Families: Families who instruct their
children at home because of their concern with the academic
standards and educational programs of public schools (or the
lack of), rather than the educational environment. Their
commitment to home schooling stems from their belief that

one-on-one instruction allows children to learn at their own



pace and develop their own styles of learning (Mayberry,

1989) .

Limitations

The following limitations were observed in this study.

The study was limited to responses of families in only
four Southwest Virginia counties. The conclusions drawn,

therefore, may not be generalized to other settings.

Families represented only four descriptive categories
of reasons parents choose to home school their children.
Families who choose to home school their children may

represent other categories not included in this sample.

The case studies were not in-depth case studies in that

the study was not extended over a long period of time.

Organization of the Study

Chapter one includes the statement of the problem, the
purpose, the significance of the study, definitions,
limitations, and organization of the study. Chapter two
presents a review the literature and research related to
this study. Chapter three outlines the methodology utilized

in the study. The results of the study are presented in



chapter four. Chapter five consists the of a summary of
findings, conclusions, discussion, implications for practice,

and recommendations for future research.

10



Chapter II

Literature Review

Introduction

Chapter II contains a review of the literature and
research related to home schooling. Specific topics
reviewed include: 1) an overview of the history of home
schooling; 2) demographic characteristics of home schoolers;
3) reasons families choose to home school their children; 4)
overview of home schooling in Virginia; and 5) cooperative

efforts between public schools and home schooling families.

Home Schooling Overview

Home schooling in America began during colonial times.
Parents made the decision to educate or not educate their
children as well as what the curriculum would be (Tobak and
Zirkle, 1982). Although some churches offered private
education, home schooling was the most common form of
education. Many of America’s leaders were wholly or
substantially home schooled. They include: George
Washington, James Madison, John Quincy Adams, Abraham
Lincoln, Thomas Edison, Daniel Webster, and Ben Franklin.
Others who were home schooled in more recent years include:

Franklin D. Roosevelt, General George Patton, Douglas

11



McArthur, Agatha Christie, and Pearl S.Buck
(Whitehead, 1984) .

During the nineteenth century, parents relied more on
schools, the majority of which were public by 1870, to teach
their children. At the beginning of the twentieth century,
home schooling had all but disappeared due to universal
institutional education at the elementary level (Carper,
1992). Pitman (1987) stated that prior to World War ITI,
Americans viewed schooling as an opportunity to which they
were entitled, assuming that they could afford to keep their
children out of the labor force.

Three decades ago, home schooling was limited to those
families who were isolated, traveling or stationed abroad,
and those who chose home schooling because of religious
tradition. Religious traditions included Mormons who
operated "kitchen schools" for a few neighborhood children
ages 5 to 7; Seventh-Day Adventists, who believed that
younger children should remain at home; and the Amish who
often removed their children from school after eighth grade
(Lines, 1986). Also programs were implemented to serve
individuals who were geographically isolated. The most
notable of these was the program operated by the State of
Alaska which was established in 1939 as a distance education
project. This centralized correspondence study program was

so successful that in 1976 it was opened to any family in

12



the state who wanted to use its services. Correspondence
schools such as Home Study International and International
Institute which served children of missionaries were also
implemented (Lines, 1986).

During the late 1970’s and early 1980’s home education
began to increase in the United States. The works of John
Holt indicated that there was a direct link between public
issues of alternative schools and community control that
were raised in the 1960’s and the emergence of modern home
education (Ray, 1988).

Now, in the 1990’'s, as the twentieth century draws to a
close, parents are home schooling their children because of
concern of the quality and content of public education.
Parents are no longer accepting excuses for falling test
scores, unsafe facilities, and schools’ neutral curricula.
More parents have taken educational responsibility into
their own hands because of their concern for their

children’s welfare (Sullivan, 1993).

Demographic Characteristics of Families Who Home School

Their Children

Gustavsen (1981) conducted one of the earliest surveys
of home schooling families. He sampled 150 families from
the Hewitt-Moore Foundation, which is a religiously-oriented

population of home school families, through its quarterly

13



newspaper. Although the results could not be generalized to
larger home school populations, the results of Gustavsen’s
study described the sample as primarily college-educated
with 75% of the families having at least one parent who had
attended college and 23% having attended graduate school.
The median family income was reported to be $15,000 to
$20,000 with the male parent typically employed in a
professional or skilled occupation, while the female was
most likely to be a homemaker. Fifty-three percent of the
families lived in small or rural communities, with only 15%
of the families living in urban areas. Sixty percent of the
families were regular church goers and primarily members of
small Protestant denominations.

Legislators in Washington State in 1984 requested
information on home schooling families prior to the drafting
of a new compulsory attendance law. Wartes (1984), in a
statewide pilot study, found that home school fathers were
typically employed as professional and skilled workers,
while mothers were typically homemakers. Nearly 80% of the
parents surveyed had some college education, half of the
parents had graduated from college and 17% had completed
requirements for a master’s degree. Thirty percent of the
families had an income between $20,000 and $30,000, with 36%
of the families having incomes above $30,000. The

Washington State study also indicated that 27% of the

14



families lived in small rural communities of 5,000
inhabitants or less, while 31% lived in communities of
10,000 to 50,000 inhabitants.

In 1988, Mayberry conducted a statewide survey of home
school families in Oregon. The results of the study
indicated that the home schooled parents, when compared to
parents in the general Oregon population, were typically
more educated, more economically secure, and more likely to
live in small rural communities. Home school families in
this study tended to be more religious and attend church
more regularly when compared to the national population.
(Mayberry, 1988).

The nationwide study conducted by the National Home
Educational Research Institute of Seattle Washington in 1990
indicated that the average educational level of the fathers
studied was three years of college and the average
educational level of the mothers was two years of college.
Eighty-eight percent of the instruction was provided by the
mothers, with fathers providing 10%, and other persons
providing 2% of the instruction. Fifty-five percent of the
home school families had an income between $25,000 and
$49,999. The average father earned 96% of the income for
the family. Eleven percent of the mothers worked outside
the home. The religious preferences of the fathers and

mothers were Christian with 93.8% of fathers and 96.4% of

15























































































































































































































































































































































































