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(ABSTRACT) 

 

  The overarching objective of this study is to examine the nexus of relationships 

that emerged between university students and Latino families paired through a university 

service-learning course. The relationships crossed socially constructed boundaries of 

ethnic groups, language, educational levels, and socioeconomic status, exploring the 

intersection of community service, scholarship, and teaching-and-learning. 

 The research questions necessitated the use of qualitative research methods. The 

narrative attempts to capture the essence of the setting, the actors, and the resultant 

relationships by describing and examining the spontaneous relationships that occurred. 

 The researcher spent 1½ years as an interpreter/participatory member in the Latino 

community prior to beginning the research study. She collected data collected for this 

case study over 2½ years, examining the backgrounds of the participants, their 

perspectives toward their partners, and the role of service-learning in the development of 

relationships between two disparate groups. She conducted 46 interviews with students 

and community members while collecting over 2500 reflection papers, 100 

transformation papers, and 25 PowerPoint presentations from students.  

 The participants developed relationships at different levels, some resulting in 

friendships that will probably continue for some time; others sharing respect and concern 

for each other only during the placement. A few unsuccessful partnerships had to be 

changed. Student and community voices presented an appreciation for the partner’s 

language and culture. The data illustrated satisfying reciprocal relationships in which 

students and families emerged united in solidarity against a society they deemed unjust. 

 This study seeks to provide information for educators considering service-learning 
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programs, examining a course that provides opportunities for interaction between 

university students and community members. Through the participants’ voices, the reader 

can explore the integration of academic learning with learning lived in the community.  

 Finally, this study submits general proposals for the inclusion of service-learning 

programs in Foreign Language and Teacher Education programs as a means of nurturing 

paradigm shifts in student attitudes toward members of other cultures as well as paradigm 

shifts in the Latinos’ attitudes toward their new culture, suggesting possible deeper 

societal transformation as the academy and the community become agents of change 

through service-learning in the Latino community. 
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Dedication 

 
This work is dedicated to all the Latinos who crossed the border into my heart. 

 
Wind tugging at my sleeve 

feet sinking into the sand 
I stand at the edge where earth touches ocean 
where the two overlap 
a gentle coming together 
at other times and places a violent clash 
 
Across the border in Mexico 
   stark silhouette of houses gutted by waves, 
       cliffs crumbling into the sea, 
   silver waves marbled with spume 
                        gashing a hole under the border fence. 
 

                                  Miro el mar atacar 
                         la cerca en Border Field Park 
                  con sus buchones de agua, 
an Easter Sunday resurrection 
of the brown blood in my veins. 
 
Oigo el llorido del mar; el respiro del aire, 

  my heart surges to the beat of the sea. 
      In the gray haze of the sun 
         the gulls’ shrill cry of hunger, 
               the tangy smell of the sea seeping into me. 
 
                             I walk   through the hole in the fence 
                           to the other side. 
              Under my fingers I feel the gritty wire 

                  rusted by 139 years 
                       of the salty breath of the sea. 
 
Beneath the iron sky 
Mexican children kick their soccer ball across,  
run after it, entering the United States 
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                I press my hand to the steel curtain—  
          chainlink fence crowned with rolled barbed wire—  
    rippling from the sea where Tijuana touches San Diego 
           unrolling over mountains  
                         and plains 
                   and deserts, 
  this “Tortilla Curtain” turning into el río Grande 
         flowing down to the flatlands 
                of the Magic Valley of South Texas 
           its mouth emptying into the Gulf. 
 
1,950 mile-long open wound 
                          dividing a pueblo, a culture, 
                          running down the length of my body, 
                                 staking fence rods in my flesh,  
                                splits me   splits me 
                                       me raja   me raja 
                  
                           This is my home 
                           This thin edge of  
                                    barbwire. 
 
                           But the skin of the earth is seamless. 
     The sea cannot be fenced, 
                     el mar does not stop at borders. 
            To show the white man what she thought of his 
                                              arrogance, 
                              Yemayá blew that wire fence down. 
 
                       This land was Mexican once, 
                                      was Indian always 
                                           and is. 
                                      And   will be again. 
 

          
                 Yo soy un puente tendido       

  del mundo gabacho al del mojado, 
                 lo pasado me estira pa’’trás 

  y lo presente pa’’delante, 
                Que la Virgen de Guadalupe me cuide 
                Ay ay ay, soy mexicana de este lado 

     (Anzaldúa, 1987, pp.23-25). 



 vi 

ACKNOWLEDGMENTS 
 

This research project represents the culmination of many hours spent not just at 

the computer, but also in the offices, classrooms, and homes of the many people who 

helped shape the final product, whether by their advice, collaboration, or support. I would 

like to express my deep gratitude and appreciation to each person involved in this 

dissertation. 

To Dr. Judith Shrum, my committee chairperson and advisor, I would like to 

express my heartfelt appreciation for the support, guidance, and freedom she granted me 

as I planned and carried out this project. She offered not only her professional expertise 

and mentoring; she also upheld me in deep friendship through a project that had a life of 

its own. From her I acquired the knowledge and the enthusiasm to prepare me for a future 

in academia as we shift our roles to colleagues in collaboration. 

 I would also like to thank my other committee members: Dr. Jacqueline Bixler, 

Dr. Rosary Lalik, Dr. Susan Magliaro, and Dr. Melanie Uttech. Without the guidance of 

Dr. Shrum and Dr. Bixler, Crossing the Border through Service-Learning, the course that 

provided a foundation for my research, could not have enjoyed the immense success that 

enabled this project to come to fruition. To Dr. Lalik, I extend my special thanks for 

opening my eyes to teaching for social justice. Dr. Magliaro was at my side as I planned 

the course, knowing the right questions to ask so that the course could become 

foundational for those who wish to cross cultural borders; without her assistance and 

encouragement, the course might never have happened. Finally, I would like to thank Dr. 

Uttech whose research provided a model for my own. I aspire to some day be as 

wonderful a qualitative researcher as she. 

 In addition to my committee members, I would also like to thank the faculty 

members in the Departments of Foreign Languages and Literatures and Teaching and 

Learning. Their support has been important in helping the course to be a success. They 

have welcomed me as a colleague and shared generously of their experience and 

expertise. 

 This project could not have been realized without the assistance of Michele 

James-Deramo, the Director for the Service-Learning Center. In every way, she provided 



 vii 

the necessary institutional support for the students who participated in the program. Her 

friendship and encouragement were invaluable throughout the project. 

Without the friendship and encouragement of the nurses and administrative staff 

at the Roanoke City Health Department, I could never have gained entry into the Latino 

community. I would like to especially thank Julia Adams, Cathy Bower, Debbie 

Burchard, Paula Shepard, Sheila Tinsley, Reba Weeks, Helene Yuille, and Adele 

Zmarzly who welcomed me so generously as part of the staff. As a result of the time I 

spent with them interpreting for clinics and baby visits, I began to conceptualize this 

research project. 

I would also like to thank all the students and Latino families who supported me 

through this long, arduous process. Without the warmth and kindness of the families who 

accepted the students into their homes twice a week, or the dedication and devotion of 

students who sacrificed their time and energy to go to see their families twice a week, 

there would have been no program, and hence no research to report. I would especially 

like to thank Amanda Burke, Krissi Hooker, and Joyce Householder who unfailingly 

provided administrative and emotional support freeing me to carry out the research that 

shaped this document.  

A very special thank you is necessary for those friends who have upheld me 

throughout this process. Libby Calvera, Olga Padilla-Falto, Robert Prickett, and Lourdes 

Travieso-Parker were there when I needed them. Most especially I thank the other 

Women on the Verge of a New Paradigm, Sandra Dika, Carol Greene, and Susan 

Magliaro. We made memories we will never forget. 

Without the encouragement and support of my church, the class would have 

remained a class and not become a force for social change. I would like to thank all the 

members of Oak Grove Church of the Brethren who provided clothes, food, and furniture 

for our Latino families, as well as arms to carry them and trucks to transport them on 

workdays. Thank you also for allowing us to use the church facility for all our meetings. 

We could not have done it without you. 

I am thankful beyond words for my family and the support, love, and 

encouragement they provided throughout this time. My mom washed clothes and 

prepared meals so that I could work fulltime and be a fulltime student at the same time. 



 viii 

Kirsten, Keith, Eowyn, and Peter have been the most wonderful children any mother was 

ever blessed to have. They cheered me on when at times it was hard to keep going. 

Finally, I am grateful to have the love and devotion of my husband Dan who took 

over the responsibilities of running a household so that I could pursue my dream. He not 

only washed dishes and cleaned the house; he also sat up with me all night for countless 

nights as I prepared this final document. He helped me resolve problems in the research 

process by listening and adding insight. His support and encouragement helped me 

persevere. He was my other half through this whole process. 

My family’s love and belief in me enabled me to attain goals that I never believed 

possible. Their pride in me pushed me beyond my wildest dreams. I am forever thankful 

for them and for their love. 

 

  



 ix 

TABLE OF CONTENTS 

 
Title Page...................................................................................................................... i 

Abstract ....................................................................................................................... ii 

Dedication................................................................................................................... iv 

Acknowledgement ...................................................................................................... vi 

Table of Contents ........................................................................................................ ix 

Chapter 1: INTRODUCTION ...................................................................................... 1 

 Research Project Emerges ................................................................................... 3 

 My Personal Journey as an Anglo........................................................................ 4 

  Beginning the Journey. ............................................................................... 4 

  Continuing the Story ................................................................................... 5 

  A New Chapter ........................................................................................... 6 

  My Self as an Anglo in the Latino Community ........................................... 7 

 The Preliminary Study......................................................................................... 7 

  The Canvas is Prepared for the Service-Learning Course ............................ 9 

  The Threads Are Arranged on the Palette.................................................... 9 

  The Picture is Sketched for the Tapestry ................................................... 11 

 Internships and Partnerships .............................................................................. 13 

 Purpose of the Study.......................................................................................... 14 

 Research Questions ........................................................................................... 15 

 Justification for the Study .................................................................................. 15 

 Limitations of the Study .................................................................................... 17 

 Crossing the Border of Self-Identity .................................................................. 17 

  Establishing Relationships ........................................................................ 19 

 Preparing the Canvas ......................................................................................... 20 

 Overview........................................................................................................... 20 

 Concluding Remarks ......................................................................................... 21 

Chapter 2: PREPARING FOR CHANGE: LOOKING AT THE THEORIES 

AND LITERATURE ................................................................................................. 23 

 The Tapestry of the Study.................................................................................. 23 



 x 

 Situating My Self as a Researcher...................................................................... 23 

  The Intertwined Threads of Critical Theory and Service-Learning ............ 26 

  Weaving a Feminist Perspective ............................................................... 29 

   Interdisciplinary Threads.................................................................. 30 

   Threads of Social Change................................................................. 31 

   Threads of Many Voices .................................................................. 32 

   Strands of Biography and Autobiography......................................... 32 

  My Self as Language Teacher ................................................................... 34  

 Looking at the Literature ................................................................................... 34 

 Research on the History of Latin Immigration ................................................... 35 

  The Latino Presence in the United States .................................................. 35 

 Seeking a Living: The Honduran Presence in the United States ......................... 38 

  The Crisis is Just Beginning: Hurricane Mitch .......................................... 38 

  Crossing the Border .................................................................................. 40 

 Research on Service-Learning ........................................................................... 42 

  The History of Service-Learning ............................................................... 42 

  Service-Learning in the Literature............................................................. 43 

  Service-Learning in Teacher Education..................................................... 45 

 Research on Language Acquisition .................................................................... 47 

  Learning a Second Language by Living It................................................. 47 

  Language Learning Through Reciprocal Relationships ............................. 48 

 Research on Teaching and Learning for Social Justice ....................................... 50 

  Teaching and Learning for Social Justice: Imagining a New World Order. 50 

Chapter 3: METHODOLOGY ................................................................................... 52 

 Introduction....................................................................................................... 52 

  Ethical Issues ............................................................................................ 52 

 Qualitative Research.......................................................................................... 54 

  The Research Design ................................................................................ 54 

 The Case Study ................................................................................................. 55 

  Crossing the Border Through Service-Learning ........................................ 55 

  The Situation Surfaces .............................................................................. 56 



 xi 

 Contextual Framework ...................................................................................... 59 

 The Places ......................................................................................................... 59 

 The Participants................................................................................................. 60 

  The Students ............................................................................................. 60 

   Ethnic Group and Language ............................................................. 60 

   Education......................................................................................... 60 

   Socioeconomic Status ...................................................................... 60 

  The Latinas ............................................................................................... 61 

   Ethnic Group and Language ............................................................. 61 

   Education......................................................................................... 62 

   Socioeconomic Status ...................................................................... 62 

 Entering the Community.................................................................................... 63 

  The University Students in the Service-Learning Program ........................ 65 

  The Latinos in the Roanoke Valley ........................................................... 66 

   Demographics .................................................................................. 66 

   Employment..................................................................................... 67 

   Crossing the Border ......................................................................... 68 

   The Struggle for Social Justice ......................................................... 68 

   The Cultural Landscape.................................................................... 69 

 Setting the Parameters of the Study ................................................................... 69 

 The Research Questions and Transformations.................................................... 70 

 Data Collection.................................................................................................. 72 

  Limitations ............................................................................................... 73 

   Return to the Homeland ................................................................... 73 

   Schedule Changes ............................................................................ 73 

   Translation and Transcription Difficulties ........................................ 73 

   Taping Difficulties ........................................................................... 74 

   Errors in the Documents and the Transcripts .................................... 74 

 The Interviews................................................................................................... 75 

  The Interview Process............................................................................... 76 

   Collaborative Process....................................................................... 76 



 xii 

   Interviews with the Latinas .............................................................. 77 

   Interviews with the Students............................................................. 78 

 Confirmation of Data......................................................................................... 79 

  Member Checking and Triangulation of Data............................................ 79 

 Participant Observation ..................................................................................... 81 

  Changing Roles ........................................................................................ 82 

  Community Participant ............................................................................. 82 

 Fieldnotes and Other Sources of Data ................................................................ 84 

  Fieldnotes ................................................................................................. 84 

  Portraiture................................................................................................. 85 

  Case Studies and Vignettes ....................................................................... 85 

  Documents and Artifacts........................................................................... 86 

 Data Analysis .................................................................................................... 88 

  The Special Features of Analyzing Case Studies ....................................... 89 

  Consolidating the Data.............................................................................. 90 

  Interpreting the Data ................................................................................. 91 

  Presenting the Case Studies....................................................................... 92 

 Trustworthiness ................................................................................................. 93 

Chapter 4: THREE CASE STUDIES CONTEXTUALIZED IN A 

SERVICE-LEARNING CLASS................................................................................. 95 

 The Tapestry of the Study.................................................................................. 95 

 The Focal Point of the Tapestry ......................................................................... 96 

 First Case Study: Kathy and Isabel .................................................................... 98  

  Kathy Joins the Class ................................................................................ 98 

  Isabel Enters the Program ....................................................................... 100 

  Kathy Meets Isabel ................................................................................. 108 

  Friendship Develops ............................................................................... 111 

  The Semester Ends ................................................................................. 118 

 What Did It All Mean? .................................................................................... 122 

  Kathy-Different From the Other Service-Learners .................................. 122 

   The Others ..................................................................................... 122 



 xiii 

  Expectations for CTB ............................................................................. 123 

   Kathy’s And Isabel’s Expectations ................................................. 123 

  Salient Factors in the Development of a Reciprocal Relationship ............ 124 

   Language Ability ........................................................................... 124 

   Commonalities and Dissimilarities ................................................. 124 

   Affection, Respect, Trust and Mutual Concern ............................... 126 

   Solidarity Against an Unjust Society .............................................. 127 

  Wrapping It Up....................................................................................... 127 

  Would They Do It Again? ....................................................................... 127 

Chapter 5: SECOND CASE STUDY ....................................................................... 129 

 Carol and Rosa ................................................................................................ 129 

  Carol Joins the Class............................................................................... 129 

  Rosa Enters the Program......................................................................... 131 

  Rosa and Carol Meet............................................................................... 139 

  Friendship Develops ............................................................................... 141 

  The Semester Ends ................................................................................. 152 

 What Did It All Mean? .................................................................................... 160 

  Expectations for CTB ............................................................................. 160 

   Language Proficiency..................................................................... 160 

   Friendship ...................................................................................... 160 

   Community Service........................................................................ 161 

   Learning English ............................................................................ 161 

   Cultural Comparisons..................................................................... 161 

   Homework Help............................................................................. 161 

  Salient Issues in the Development of a Reciprocal Relationship .............. 162 

   Cultural Mediation ......................................................................... 162 

   Commonalities and Dissimilarities ................................................. 162 

   Affection, Respect, Trust, and Mutual Concern .............................. 163 

   Changes in Perspective................................................................... 163 

   Power and Privilege ....................................................................... 163 

   Solidarity Against an Unjust Society .............................................. 164 



 xiv 

   Reciprocal Relationship ................................................................. 164 

  Wrapping It Up....................................................................................... 165 

Chapter 6: THIRD CASE STUDY........................................................................... 166 

 Liz and María .................................................................................................. 166 

  Liz Joins the Class .................................................................................. 166 

  María Enters the Program ....................................................................... 175 

  Liz and María Meet................................................................................. 178 

  Friendship Develops ............................................................................... 185 

  The Semester Ends ................................................................................. 193 

 What Did It All Mean? .................................................................................... 200 

  Expectations for CTB ............................................................................. 200 

   Liz’s and María Expectations ......................................................... 200 

   Cultural Insight .............................................................................. 200 

   ESL Teaching ................................................................................ 200 

   Friendship ...................................................................................... 201 

   English Acquisition........................................................................ 201 

  Salient Factors in the Development of a Reciprocal Relationship ............ 201 

   Commonalities and Dissimilarities ................................................. 201 

   Privilege and Power ....................................................................... 202 

   Advocacy and Solidarity ................................................................ 202 

   CTB as a Catalyst for Reciprocal Relationships.............................. 203 

  Wrapping It Up....................................................................................... 203 

Chapter 7: THE TAPESTRY OF RELATIONSHIPS............................................... 204 

 Looking at the Relationships Between Students and Families .......................... 204 

 Preparing the Canvas ....................................................................................... 205 

  The Dynamics of the Course ................................................................... 205 

   Community In the Classroom......................................................... 206 

   Learning Beyond the Classroom..................................................... 207 

 Troubling the Tapestry .................................................................................... 208 

 Latino-Americans and Latin Americans........................................................... 209 

 Smooth Threads .............................................................................................. 209 



 xv 

  Reweaving the Threads ........................................................................... 209 

  Discovering Lost Threads ....................................................................... 212 

  Looking At the Thread in a Different Light............................................. 213 

 Knotted Threads .............................................................................................. 215 

  Heritage Can Hurt the Relationship......................................................... 216 

  Family Problems..................................................................................... 217 

 A Different Twist ............................................................................................ 218 

 Common Roots But Not Common Language................................................... 224 

 Preparation for Teaching ................................................................................. 227 

 Summing Up ................................................................................................... 233 

Chapter 8: WEAVING THE LOOSE ENDS AND PLANNING A NEW  

TAPESTRY: Findings and Implications ................................................................... 234 

 Overview......................................................................................................... 234 

 Reciprocity as the Overarching Theme.................................................... 235 

 Emergent Themes from the Case Studies ................................................ 235 

 Findings from the Unique Phenomena .................................................... 236 

The Overarching Question: What Does the Formation and Development 

of the Relationships Between the Two Groups Look Like?.............................. 236 

  The Formation of Relationships .............................................................. 236 

  The Development of Relationships ......................................................... 237 

 Emergent Themes from the Case Studies ......................................................... 237 

 Appreciation For and Understanding of Diversity ............................................ 237 

  First Sub-Question: What Are the Expectations of Each Person 

  Involved In the Relationship and How Do These Change Over 

  the Course of the Semester? .................................................................... 237 

  Exchange of Linguistic and Cultural Knowledge............................ 237 

  Cross-Cultural Friendships ............................................................. 239 

 Dissonance ............................................................................................. 242 

 Relevant Dimension................................................................................ 242 

 Privileged Population Working In Solidarity with Targeted Population ........... 243 

  Second Sub-Question: What Are the Salient Issues That Factor Into a 



 xvi 

  Mutually Beneficial Relationship Between Students and Community 

  Families? ................................................................................................ 243 

   Dominant Culture Crossing the Border to Understand, 

   Empathize With, and Advocate for Oppressed Population .............. 243 

   Changes in Perspective Resulting In Blurring of Otherness ............ 244 

  Dissonance ............................................................................................. 245 

  Relevant Dimension................................................................................ 246 

 Crossing the Border Through Service-Learning As A Catalyst In 

 Reciprocal Relationships ................................................................................. 246 

  Third Sub-Question: What Role Does the Service-Learning Course 

  Play In The Development And/Or Impediment Of a Reciprocal 

  Relationship Between Students and Families?......................................... 246 

   Pairing of Disparate Groups Resulting In Cross-Cutting Socially- 

   Constructed Boundaries ................................................................. 246 

 Intersection Of Community Service, Scholarship, And Teaching/Learning ...... 247 

  Dissonance ............................................................................................. 248 

  Relevant Dimension................................................................................ 248 

  Reciprocity ............................................................................................. 248 

 Findings From the Unique Phenomena ............................................................ 249 

  Effects of Service-Learning on Academic Knowledge Learning By 

  Learning Linking the Academy with the Community .............................. 249 

   Learning Communities ................................................................... 249 

   Learning Linking the Academy with the Community ..................... 249 

  Suggestions for Programmatic Change.................................................... 250 

   Inclusion of Service-Learning in Interdisciplinary Curricula........... 250 

   Inclusion of Service-Learning In Teacher Education Programs....... 250 

   Suggestions for Programmatic Change ........................................... 250 

 Summary ......................................................................................................... 250  

 Framing the Tapestry....................................................................................... 252 

 The Implications of the Study.......................................................................... 252 

 Implications for the Study of Foreign Language .............................................. 252 



 xvii 

 Implications for Service-Learning In Teacher Education Programs.................. 254 

 Suggestions for Further Study.......................................................................... 256 

 Conclusion ...................................................................................................... 257 

 Afterword........................................................................................................ 258  

 

List of Figures and Tables 

 Table 1 Aims of Service-Learning ..................................................................... 12 

 Figure 1 Adoration of the Magi ......................................................................... 94 

REFERENCES .........................................................................................................264 

APPENDIXES 

Appendix A: Interview Questions for the Students ....................................................283 

Appendix B: First Interview Questions for the Latinos ..............................................284 

Appendix C: Second Interview Questions for the Latinos..........................................285 

Appendix D: Third Interview Questions for the Latinos ............................................286 

Appendix E: Mexican Immigration ...........................................................................287 

Appendix F: Consent Forms in English .....................................................................293 

Appendix G: Consent Forms in Spanish ....................................................................296 

Appendix H: Syllabus ...............................................................................................302 

Appendix I: Reference for Class Readings ................................................................310   

Appendix J: Program for Latina Women’s Support Group.........................................315 

Appendix K: Rubric for Transformation Paper ..........................................................318 

Appendix L: Guide for Journal Questions .................................................................319 

Appendix M: Confidentiality Statements for Students ...............................................320 

Curriculum Vitae ......................................................................................................321 

 


