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(ABSTRACT)

This study explores how the Citizenship School Program of the
Highlander Folk School shaped the grassroots leadership of the Civil Rights
Movement. The thesis examines the role of citizenship education in the
modern Civil Rights Movement and explores how educational efforts within
the Movement enfranchised and empowered a segment of Southern black
society that would have been untouched by demonstrations and federal voting
legislation. Civil Rights activists in the Deep South, attempting to register
voters, recognized the severe inadequacies of public education for black
students and built parallel educational institutions designed to introduce black
students to their rights as American citizens, develop local leadership and
grassroots organizational structures.

The methods the activists used to accomplish these goals had been
pioneered in the mid-1950’s by Septima Clark and Myles Horton of the

Highlander Folk School. Horton and Clark developed a successful curriculum



structure for adult literacy and citizenship education that they implemented
on Johns Island off the coast of South Carolina. The popularity of the schools
spread to neighboring islands and continued to grow. Ella Baker, acting
executive director of the Southern Christian Leadership Conference, brought
the program to the attention of Martin Luther King, Jr. and in 1960, when the
state of Tennessee closed Highlander Folk School, the SCLC adopted the
Citizenship Education Program as its own. Under the auspices of the SCLC,
Clark’s program became the paradigm for citizenship education throughout
the Civil Rights Movement, up to and including the Freedom Schools

incorporated into the Mississippi Summer Project of 1964.
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This thesis will address the question “How did the citizenship education
program of the Highlander Folk School shape the grassroots leadership of the
Civil Rights Movement?” The thesis will examine the role of citizenship
education in the modern Civil Rights Movement and explore how educational
efforts within the Movement enfranchised and empowered a segment of
Southern black society that would have been untouched by demonstrations
and federal voting legislation. Civil Rights activists in the Deep South,
attempting to register voters, recognized the severe inadequacies of public
education for black students and built parallel educational institutions
designed to introduce black students to their rights as American citizens,
develop local leadership and grassroots organizational structures.

The methods the activists used to accomplish these goals had been
pioneered in the mid-1950’s by Septima Clark and Myles Horton of the
Highlander Folk School. Horton and Clark developed a successful curriculum
structure for adult literacy and citizenship education that they implemented
on Johns Island off the coast of South Carolina. The popularity of the schools
spread to neighboring islands and continued to grow. Ella Baker, acting
executive director of the Southern Christian Leadership Conference, brought
the program to the attention of Martin Luther King, Jr. and in 1960, when the
state of Tennessee closed Highlander Folk School, the SCLC adopted the
Citizenship Education Program as its own. Under the auspices of the SCLC,
Highlander’s program became the paradigm for citizenship education
throughout the Civil Rights Movement, up to and including the Freedom
Schools incorporated into the Mississippi Summer Project of 1964.

The historiography of the Civil Rights Movement traditionally has dealt
with marches, mass demonstrations and highly visible, charismatic leaders

such as Martin Luther King, Jr. A major secondary source for the era even
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refers to the Civil Rights Movement as “The King Years.”! Feminist authors

such as Gerda Lerner and Darlene Clark Hine have put together excellent
collections of the often neglected female leaders of the Movement, but these

anthologies also focus on individual leaders rather than the groundswell of
support they helped to mobilize.Z Secondary sources on the Highlander Folk
School address these issues but fall short of tracing Highlander’s influence
throughout the entire Movement.3 Histories of the Mississippi Summer
Project of 1964 ignore the genesis of the pedagogical theory behind the

Freedom Schools.4

The study of the historical dynamics of a social movement that brought

serious change to the political institutions of America, must examine the
motivation of the common people that risked the security of the status quo to
fight for change. Non-institutional education provided a cornerstone in
mobilizing massive and sustained support for the Civil Rights Movement.
African American activists within the Movement helped educate the average
black citizen of the South and to instill in those individuals the ability to
recognize ignorance as a form of tyranny and to appreciate the need to
eradicate that ignorance.

The educational methods pioneered by Horton and Clark enabled local

leaders to build grassroots support for the Civil Rights Movement within their

1 Taylor Branch, Parting the Waters: America in the King Years. 1954-1963 (New York: Simon &
Schuster Inc., 1989)

2 Gerda Lerner, Black Women in White America (New York: Pantheon Books, 1972); Darlene
Clark Hine, ed. Women in the Civil Rights Movement: Trailblazers and Torchbearers, 1941-1965 (Brooklyn:
Carlson Publishing Inc., 1990).

3 Aimee |. Horton, The Highlander Folk School: A History of Its Major Programs, 1932-1961
(Brooklyn: Carlson Publishing inc., 1989); Frank Adams, Unearthing Seeds of Fire: The Idea of Highlander
(Winston Salem, N.C.: John F. Blair, 1975).

4 Doug McAdam, Freedom Summer (New York: Oxford University Press, 1988); William McCord,
Mississippi: The Long Hot Summer (New York: W.W. Norton and Co., 1987).
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own communities. The SCLC network of community alliances throughout the
South provided a web of contacts uniquely suited to Septima Clark’s ‘ripple
effect’ theory. Clark believed that if each individual touched by the
Citizenship Education Program committed to bringing one other person into
the program, then citizenship education would continue to widen throughout
the South in ever expanding concentric circles “like a pebble dropped into a
pond.” Local civic organizations such as Hosea Williams’ Crusade for
Southeastern Georgia Voters as well as field secretaries from the Student
Nonviolent Coordinating Committee (SNCC) attended CEP and Highlander
workshops and contributed to Clark’s ‘ripple effect’. SNCC participants would
eventually utilize the curriculum structures used on Johns Island, as well as
adopt and expound upon Horton’s belief in the importance of “a nucleus of
informed [local] leaders.”S These local leaders continued the political struggle
for equality long after the media events ended and the national figures left.

SNCC’s original attempts at community organizing in the Deep South
occurred in the early 1960’s, under the aegis of the Voter Education Project.
Robert Moses, a SNCC field secretary, began a voter registration project in
Mississippi using the methods of the Highlander Folk School and the constant
support of Myles Horton. Three years later, Moses would be a visible leader in
the Mississippi Summer Project which included the Freedom Schools. Moses, as
well as local Mississippians such as Fannie Lou Hamer and Arnelle Ponder,
attended training workshops sponsored by the Citizenship Education Program
of the SCLC. Freedom Summer volunteers in the Biloxi area attended a retreat
at the Highlander Folk Center, relocated to Knoxville, in order to learn
Horton’s organizing methods.6

The Mississippi Summer Project took place in 1964, ten years after the

5 Aimee Horton, 204.
6 Len Holt, The Summer That Didn’t End (London: William Heinemann, Ltd., 1966), 138.
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Citizenship Schools began on Johns Island. That decade saw Horton and Clark’s
methods and philosophies succeed and spread throughout the local level of the
Civil Rights Movement. Highlander Folk School developed a structure for
Citizenship education that proved to be a dynamic force in the process of

reclaiming the rights of black citizens and building a political power base.

(4)



Chapter One
“The Origins of the Highlander Folk School
and the

Citizenship School Program on Johns Island”

In the early 1950’s, a small private school in Tennessee sought to
provide the growing Civil Rights Movement with a method for building
indigenous leadership by teaching uneducated African Americans the
citizenship skills they needed to empower themselves and tear down the
barriers created by a power structure based on racism. This Tennessee school,
the Highlander Folk School, introduced many struggling black citizens of the
South to a method of education designed to teach people how to empower
themselves. Myles Horton, the founder of the school, believed that citizens
must be taught to analyze power and control in order to fight oppression and
injustice. Individuals should be educated in the use and abuse of power to
fight their own battles against inequity. Horton originated his method of
building local leadership to address local problems during the labor movement
of the 1930’s, and adapted the concept, in the 1940’s and 1950’s, for the
developing Civil Rights Movement. The school’s techniques and philosophies
spread throughout the Civil Rights Movement and helped develop a system of

civic education that provided a broad base of informed black citizens that
formed the core of the Civil Rights Movement.!

In 1932, Myles Horton proposed a “Southern Mountain School” to train

local leaders in labor organizing and to “further assist them in developing

1 Thomas Bledsoe, Or We'll All Hang Separately: The Highlander Idea (Boston: Beacon Press,
1969), 6; Guy Carawan and Candie Carawan, Ain't You Got a Right To the Tree of Life? (Athens:
University of Georgia Press, 1966; 1989), 198.

&)



programs for improving the welfare of all people.”2 Horton, a native

Tennessean, chose to work in the South because the area was politically and
economically more backward than the rest of the country. Southerners
scraping together a living off of overworked farms, or struggling to maintain
families in severely depressed mountain communities, provided a cheap labor
pool for Northern industrialists, and a small segment of elite white men
dominated most local political structures. Horton’s background as an educator
led him to conclude that the laborers could stop this exploitation if they
learned the skills necessary for union organization. He viewed education in a
social movement as a nondisruptive form of protest for change, yet the most
pervasive and enduring. 3 Horton wanted to “empower the poor by educating

[them] to assume leadership in a mass movement designed for
social change.”4

Horton’s dream of a Southern Mountain School, designed to educate the
Southern poor in methods of self-empowerment, became a reality in 1934. In
October, 1934, Tennessee issued a charter for Highlander Folk School to operate

in Monteagle, Tennessee on property belonging to Professor Lillian Johnson
of the University of Tennessee at Knoxville.> The charter contained the

purpose of the school. “We reaffirm our faith in democracy as a goal that will
bring dignity and freedom to all .... The purpose of the Highlander Folk School
is to assist in creating leadership for democracy.” Highlander aimed to

“utilize education as one of the instruments for bringing about a new social

2 Aimee Horton, 23; Myles Horton, “Training and Job Opportunities” 6 July 1953, Highlander
Folk School Collection, Tennessee State Library and Archives, Nashville, [HFS] Box 2, Folder 10.

3 Rhoda Lois Blumberg, Civil Rights: The 196Q0’s Freedom Struggle (Boston: Twayne Publishers),

198.
4Aimee Horton, 27.
5 Septima Poinsette Clark, Echo in My Soul (New York: E.P. Dutton & Co., 1962), 123-126.
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order.”6
At that time, Horton believed that this new social order, based on
political and economic equality, rested on a strong labor movement.” Horton’s

college years had provided the genesis for his unique method of building labor
leadership. During college, Horton spent three summers among the Tennessee
mountain people performing informal social work. These mountain folk came
to Horton with problems dealing with jobs or farms. Horton had few answers,
but discovered that if he could gather a group of people together who had

similar problems, and initiate dialogue and discussion, the group usually
discovered their own answers to their specific questions.8 Upon his return to

college, Horton began to research this participatory approach to education and

discovered a similar school of thought, led by Professor John Dewey of
Columbia University.9

Dewey articulated the American Democratic philosophy of education,
widely used in teacher education programs today. It claims, “the value of

knowledge is in how it facilitates [and] enables the individual in living a life
with dignity.” 10 Dewey wrote that democracy education “gives individuals a
personal interest in social ... control, and the habits of mind which secure
social changes without introducing disorder.” 11 Dewey endorsed a life-

centered approach to education as a means of empowerment and insisted that

6 1bid., 197; Aimee Horton, 11.
7 Aimee Horton, 26-27.

8 Sandra Brenneman Oldendorf, “Highlander Folk School and the South Carolina Sea Islands’
Citizenship Schools’ Implications for the Social Studies” (Ph.D. diss., University of Kentucky, 1987), 47.

9 Aimee Horton, 20.

10 Eduard C. Brandt, Jr., “Notes on Philosophy of Education” (Radford University: Unpublished
Text Supplement, 1990), 13.

11 Oidendorf, 11.
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effective education must account for the needs of the students and the
communities in which they lived. Dewey’s philosophy profoundly influenced

Horton’s development of education programs designed to resolve issues on a
local level. 12

Horton also studied the works of Reinhold Niebuhr, a contemporary
philosopher who referred to himself as a ‘Marxist Christian.” Niebuhr argued
that the members of a society who held power would never willingly
relinquish their control. The oppressed members of that society must learn
how to take power. Niebuhr claimed that true democratic equality could only
be achieved through political and economic equality.13

Horton synthesized such philosophies into his own unique brand of

educational activism. He founded Highlander to help people discover a way to
solve their own problems in their own way.l4 The School hosted week long

workshops designed to utilize Dewey’s philosophy of participatory education.
Highlander workshops “weren’t set up merely to theorize and ponder
problems, they expected and demanded that theory and discussion and decision
be galvanized into action and achievement.”15

At Highlander, Horton developed the dialogue method of problem
solving he had first used during his college summers in the Tennessee

mountains, and adopted Dewey’s belief that democratic education must “take
account of the ... needs of the existing community.”16 The community needs,

in the area around Highlander, were economic. Horton believed a strong

12 Aimee Horton, 20.
13 Oldendorf, 48.

14 Carl Tjerandsen, Education for Citizenship: A Foundation’s Experience (Santa Cruz, Ca.: Emil
Schwarzhaupt Foundation, Inc., 1980), 139.

15 Clark, Echo In My Soul 134.
16 Aimee Horton, 20.
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Southern labor movement could alleviate some economic hardships, so

throughout the Great Depression he steered Highlander in the direction of
labor union organizing.l”

The workshops were designed to teach labor union doctrine and the
skills needed to organize and run a local labor union. Many Tennesseans were
interested in the labor movement but lacked basic skills such as the ability to
interpret, or even read, a contract. Highlander taught local laborers practical

skills such as how to organize a shop and the best procedure for presenting
grievances to management.18 The workshops addressed the local problems of

the participants and discussed various methods of solving them. The Folk
School expected the participants to return to their communities and use the

ideas and skills they learned at Highlander to act for the betterment of their
communities.19 Horton believed that conflict and crisis can better a society
by bringing controversial issues to the surface, where they could be discussed
and possibly solved.20

Problems were discussed at Highlander in classes with no formal
structure. Each workshop centered around individual themes where
participants would explain specific issues and ask if others had found a way to
solve similar problems. For example, by the mid-1930’s, industrial
management increasingly used ‘speed up’ tactics to force workers to increase
production without increased pay. In 1936, Highlander held a workshop to
address this problem and invited labor leaders from all over the South,

including several from Texas, North Carolina, and Alabama who had

17 bid., 26-27.

18 Clark, Echo in My Soul 179.
19 |bid., 134; Lerner, 145.
20 Oldendorf, 50.
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successfully fought ‘speed ups’ in their own shops. The workers held strategy
sessions where they discussed a variety of solutions to their difficulties. One
participant of the ‘speed up’ workshop explained, in a letter home, how the
Highlander classes worked. “You see, we never took one man’s opinion or
experience on a subject. Instead, we worked under the theory that it’s much
more likely that thirty people will be right and the one individual wrong.”21
Horton encouraged an unstructured curriculum because he believed it

fostered a greater understanding of democracy. He wanted Highlander to
develop its own “structure and form.” 22

Highlander workshops welcomed participants of any race or class, and
throughout the thirties and forties provided whites and blacks with a
microcosm of a successfully integrated community. This philosophy often
caused trouble in segregated Tennessee. In 1935, the integrated All Southern
Civil and Trade Union attempted to hold a labor rights conference in
Chattanooga. Under pressure from staunch segregationists in Chattanooga,
the meeting hall owners backed out of the rental agreements. A black
proprietor finally agreed to rent his establishment for the convention. A
white mob attacked the labor meeting and the Union members fled to

Monteagle to continue their conference at Highlander, where
nondiscrimination was the official policy.23 Horton insisted that the
Southern labor movement needed to include the black laborer to achieve a
position of strength and true democracy.24

This commitment to an interracial labor movement brought Highlander

21 Adams, 42.
22 Tjerandsen, 140-141.

23 Clark, Echo In My Soul 178; Aldon Morris, The Origins of the Civil Rights Movement: Black
Communities Organizing for Change (New York: Free Press, 1984),148.
24 Aimee Horton, 195, 196, 198.
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increasing criticism from all-white unions in the segregated South. Horton
adamantly opposed racial exclusion and believed interracial organizing
provided the key to a successful Southern labor movement. Most efforts to
build strong Southern labor coalitions and pro-labor political movements met
with the practically insurmountable problem of racism.25

Racism hindered the development of the Arkansas based Southern
Tenant Farmer’s Union, founded to educate tenant farmers and sharecroppers
in organizational methods.26 The Farmer’s Union espoused the radical view
that all sharecroppers and tenant farmers must band together, regardless of
color, to demand a fair share of their own labor and “that the landlords used
racial bias to divide laboring people and thus make easier the economic
exploitation of both whites and blacks.”27 Horton and his wife, Zylphia,
incorporated black farmers, from the area surrounding Highlander, into the
Farmer’s Union and met virulent local opposition. Localized antagonism to
integration, such as Horton encountered in Grundy County, contributed to the

Union’s inability to achieve tangible goals on a local level.z8

World War Two brought tremendous changes to the labor movement as
well as to the South as a whole. Wartime mobilization called millions of rural
blacks into defense factories located in large Northern cities, causing a huge
shift in black demographics. This population shift, along with advances in
agricultural mechanization, as well as natural disasters such as a boll weevil

scourge on cotton, combined to undermine the traditional ‘Southern Way of

25 |bid; John Mathew Glen, “On the Cutting Edge: A History of the Highlander Folk School, 1932-
1962” (Ph.D. diss., Vanderbilt University, 1985), 418.

26 Glen, 418.
27 John Egerton, Speak Now Against the Day: The Generation Before the Civil Rights Movement

in the South (New York: Alfred A. Knopf, 1994), 156.
28 Glen, 348,367.
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Life’ based on white control and a segregated underclass of blacks. 29

Cold War ideologies also undermined the labor movement and by the late
1940’s, Horton determined that Highlander Folk School must revamp its goals
and move into a different direction altogether.30 Highlander had always
maintained a loose, non-official affiliation with organized labor, but after
World War Two, the frenzied anti-Communism that swept the U.S. prompted
national Unions, such as the CIO [Congress of Industrial Organizations], to
demand public compliance with its anti-Communist ideologies.3! Highlander
Folk School refused to publicly condemn Communism with the zealotry
mandated by the CIO. Horton viewed such injunctions as blatant attempts to
manipulate Highlander into a “partisan school,” with centralized Union
control that contradicted Horton’s core theories of developing indigenous
leadership, as well as hindering the School’s amorphous ability to respond to
specific social crises on a local level.32

By the early 1950’s, Highlander Folk School began to move in a very
new direction as the school shifted away from labor organizing and focused on
civil rights. Horton considered this transition a natural evolution for a school
dedicated to teaching democracy by dealing with current social crises, and he

claimed that Highlander’s pursuit of democracy had not changed, only the
method of pursuit.33 Highlander’s continuous quest for an integrated labor

movement had given Horton an acute awareness of impending developments

in the Southern race issue. In 1953, the Highlander Executive Council declared

29 Richard Lawrence Busacca, “Social Movements and Construction of Reality: A Study of the
Civil Rights Movement and Its Role in the Transformation of American Politics: 1954-1968" (Ph. D. diss.,
University of California at Berkeley, 1976), 75-85, 124.

30 Glen, 344.

31 bid., 392, 395
32 bid., 379, 395.
33 Bledsoe, 22.
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segregation “the most pressing problem for the people of the South.”34
Horton emphasized Highlander’s commitment to democracy for all

“regardless of race or creed” by initiating workshops on desegregation in

1953, in anticipation of the possibility that the Supreme Court would outlaw

segregated public schools when it finally ruled on Brown v. the School Board
of Topeka, Kansas, scheduled to be heard in 1954.35 The integrated workshops

provided a secondary benefit in that Highlander became “important as a
symbol [because] - the Negro must know that there is such a place in the South
where he can discuss his problems with members of the white race.” The
small group workshops offered the first biracial experience for many of the
Southerners, both black and white, in attendance. 36

The first integration workshop, entitled “The Supreme Court Decisions
and the Public Schools,” continued the Highlander tradition of seeking
practical answers to local problems, in this case, the implications of
desegregation in the individual communities of the participants. The Brown
decision provided a signal that the federal government was becoming less
tolerant of sanctioned segregation. Horton hoped to use the integration issue
to build black community leadership which could eventually tackle other
issues, such as economic oppression, black illiteracy and voting rights. Many

of these early workshops dealt with voting as the key to integration and
education as the first step towards full citizenship.37

White controlled segregated school systems placed no priority on black

education. Illiteracy presented the biggest obstacle to citizenship education

34 Glen, 423-24.
35 Bledsoe, 246; Aimee Horton, 191.

36 LaVerne Gyant, “Contributions of African American Women to Nonformal Education during the
Civil Rights Movement” (Ph. D. diss., Pennsylvania State University, 1990), 24; Glen, 572.

37 Busacca, 91; Aimee Horton, 200; Oldendorf, 41; Glen, 476.

(13)



among most segments of Southern black society. Horton understood that
literacy was necessary for Southern blacks to achieve full citizenship. To

facilitate Highlander’s evolution into the field of citizenship education, Horton
hired Septima Clark, a South Carolina educator, as Director of Education. 38

Clark’s experience as a public educator gave her unique insights into the
educational abyss endured by most black Southerners.

Septima Clark, the daughter of a former slave, was born in Charleston,
South Carolina in 1898.39 She wanted to be a teacher all of her life and
credited her parents’ belief in the power of education with fostering this
ambition.40 In 1916, Clark began teaching on Johns Island, a remote isolated

island off the coast of Charleston, where she faced appalling educational
conditions, typical throughout the South. The school buildings were
ramshackle, dirty and cold. Textbooks were old books discarded by white
students. Clark had to buy her own materials and received $25 per month for

teaching 53 students. The only white teacher on Johns Island received $85 a
month to teach three white students. 41 Clark's later civic work in Charleston

would center on addressing such educational inequities.

In 1919, Clark left Johns Island to teach in Charleston. Since black
teachers were not allowed to teach in the city, she taught at the private Avery
Institute where she had received her own early education. After World War I,
during Clark’s employment at Avery, she began to organize to petition

Charleston to allow black teachers to teach black children in the city school

38 Tjerandsen, 140.

39 Cynthia Stokes Brown, ed., Ready From Within: Septima Clark and the Civil Rights Movement
(Navarro, Ca.: Wild Tree Press, 1986), 85.

40 Clark, Echo In My Soul 17-19.
4 |bid., 37.
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system.*2 The door-to-door petition obtained over 10,000 signatures and

succeeded in changing the policy.43 Clark’s civic activities continued in the

1930’s and 1940’s, when she worked with the NAACP, attending interracial
human relations meetings in Columbia. Clark had always understood the
injustice inherent to segregation, but these interracial meetings helped her to
understand that the status quo was changeable. These meetings were a
turning point for Clark because she began to link social reform with

education. She returned to Charleston and began working with illiterate black
soldiers returning from World War I1.44

After World War II, Clark joined the swelling ranks of black Americans
agitating for social reform and increased her own civil rights activities. In
the early 1950’s she helped to organize a protest against unequal pay for black

teachers. As a result, Federal Court Judge J. Waities Waring ordered Charleston
County to pay black and white teachers equally.#> Clark also participated in

Charleston’s black YWCA where she met Anna Kelly, the organization’s
executive secretary. Kelly had attended Highlander workshops on

desegregation in 1952 and returned to Charleston to recruit other community
leaders to attend similar workshops.46 Clark accompanied Kelly to the 1953

workshop on “Public Schools and Desegregation.” When Clark returned

home, she used the Highlander technique of discussion workshops to organize

a PTA seminar on family health.47

42 Sylvia G.L. Dannett, ed., Negro Heritage Library, Vol. 2, Profiles of Neqro Womanhood in the
Twentieth Century (Yonkers, NY.: Educational Heritage, Inc., 1966), 306.

43 Clark, Echo In My Soul 60-61.

44 | erner, 86, 88-89; Clark, Echo In My Soul 76-77.
45 |bid., 95, 105-107.

46 |bid., 119-120.

47 Tjerandsen, 149; Clark, Echo In My Soul 120-121.

(15)



Clark invited Myles Horton to observe another workshop she organized
on health and social welfare. There, the two of them passed out pamphlets on
desegregation, and the ensuing furor contributed to the Charleston City
School Board’s demand that all of its teachers renounce any affiliation with
the NAACP. Following the Brown decision, South Carolina had passed a law,
that no state or local employee could participate in civil rights actions.
Charleston used this law to fire Clark when she refused to repudiate her NAACP

membership. Following her dismissal from the Charleston schools, Clark
accepted Horton’s offer of employment as Highlander’s Education Director.48

Clark ran Highlander’s education program in accordance with Horton’s
educational philosophy. Workshops began with a discussion to define a
specific problem, analyze the root causes of the problem, and devise a plan of
action to solve it. Clark expanded the method to emphasize the next stage,
which was to teach and motivate participants to return to their communities
and work to solve their local problems. Participants were also asked to recruit
other local leaders to attend Highlander workshops. This procedure created a

“nucleus of informed leaders who [were] able to start and carry forward a plan
of community action ....” 49

One of the first local leaders that Clark recruited was Esau Jenkins, of
Johns Island. Johns Island had not changed much from the primitive place
Septima Clark encountered in 1916. The geographic isolation of the area gave
it a distinct and different culture from the mainland. Johns Island is one of a
chain, that stretches from southern North Carolina to northern Florida. The
islands are separated from the mainland by the intercoastal waterway, rivers

and swamps. Because of extreme seclusion, a distinct dialect, known as Gullah,

48 |bid., 113-114, 117-119; Lemer, 89.
49 Clark, Echo In My Soul 183; Aimee Horton, 204.
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