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High School Transition Practices for Ninth Graders
HENRY R. JOHNSON, JR.
ABSTRACT

Research shows that there exists a tremendous need for programs and practices that help
rising ninth grade students successfully transition from middle to high school. Various studies
depict these transition programs which are related to demographics such as race/ethnicity and
socioeconomic status, programs that center on rural, urban and suburban education as well as
programs that are related to school size. This dissertation is a descriptive analysis of the
transition practices for ninth grade students found in Maryland’s public high schools. Using
quantitative methodology with an emphasis on survey design, the study describes the
relationship between the practices and the aforementioned factors that influence those practices.
Secondary to the description is a determination by school staff regarding the effectiveness of

these practices.

Results from this study support the theory that transition practices are needed to address
the many issues facing ninth grade students. The success of ninth grade students is dependent
upon the use of these practices by high schools. This goal assists students to make a successful

transition to high school leading to a successful educational experience



High School Transition Practices for Ninth Graders iii

ACKNOWLEDGEMENTS

“To God Be The Glory”! This experience would not have been possible if | did not
possess the faith to believe that | could do it. | also want to thank my chair, Dr. John Eller, who
believed in me when I did not believe in myself. He, along with Dr. Walt Mallory, made this
experience possible because they never gave up on me, even when | wanted to give up on
myself. | also want to acknowledge Dr. Judy Pokorni who was the “behind the scenes” force and
strength guiding me along the way toward the path of success. To my good friends, Bill Lyon,
Mark Gostel, M.C. Harris, Ron Raynor, a special thank you for being my best friends for over 30
years and true members of the “Hokie Nation.” I would like to acknowledge my family for their
support but more importantly | want to dedicate this work to my late mother, Redith Goines
Johnson who always loved me and believed that | could do anything. I miss her but know that

she is smiling down on me each and every day.



High School Transition Practices for Ninth Graders iv

TABLE OF CONTENTS

TABLE OF CONTENTS ..ottt bbbttt bbbt 0\
LIST OF TABLES ...ttt st s e et et nteenenneeneens vii
LIST OF FIGURES ... Error! Bookmark not defined.
CHAPTER 1 INTRODUCTION ..ottt sttt sttt st 1
Factors Influencing TranSition PraCtiCeS ........cccvuviveieiieiiee e 2
Socioeconomic Status (SES) and RaCE/ELNNICILY .........cccevveiiiiriiee e 3
COMMUINILY TYPE 1ttt bbb bbbt b et e e bbb b beeneas 4
SCROOI SIZB....eeeeece et e et e s e et e e e re e te e raere s 4
Overview Of MethOdOIOgY ........cciiiiiiii et ee s 4
=] a0 3PS 5
SIGNITICANCE. ...ttt b b bbbt b et b e bbb b s 6
OVerview Of the DISSErtatiON .........c.cccveiiiiiiieie ettt e sre e e e re e e 7
CHAPTER 2 REVIEW OF RELATED LITERATURE.......coooiiiiie ittt 8
Lol ] LT TP PP TP U R OPTPRPPRPPRPPPPRN 8
The History of Grade-Level Organization...........c.coooiiieiiieiieiene e 8
AdOoIeSCENt DEVEIOPMENL .......c.oiiiiiiiicie ettt be et e esreeae s e e sreere s 9
The Significance of Ninth Grade TranSitioNn...........ccccoveiiiiiicccecce e 11
Factors Related to Ninth Grade TranSition ..........cccoviereiieneee e 14
SES and Ninth Grade TranSItiON. .........ccveieiiereeie e seee s sre e enee e seeenee e 14
Race/ Ethnicity and Ninth Grade TranSition............cccooeiieiiiic e 17
Urban, Rural and Suburban Communities and Ninth Grade Transition............c...cccccceveue.. 17
School Size and Ninth Grade TranSition ..........cocviieriereiiese e 20
CRAPLET SUMIMAIY ... bbbttt ettt bbb enes 23
CHAPTER 3 METHODOLOGY ..ottt sttt st sttt snestesneenennens 24
RESEAICH DIBSIGN.. ..ttt e et e e et e et e e s b b e e be e s e e beeerae e reeaneas 24
STUAY ParTICIPANTS ...t bbbttt b bbb 25

TS (0] 1= 1 LA o] o S SSST 25

DAtA GOl BCEION ..ttt nnnnnnnn 27



High School Transition Practices for Ninth Graders v

DALA ANAIYSIS ..ttt ettt e re e te e reenre e e areere s 28

(@8 T T T g0 1] = Y S 29
CHAPTER 4 DATA ANALYSIS .ottt e e nnae e 31
RESUILS OF SUIVEBY ...t bbbt b bt b sre s 32
Demographic INFOrMAtioN...........cc.oiiiii e 32
S0CI0ECONOMIC StALUS (SES).....cviiieiiieieiie ettt e sraenre e 33
Other Information 0N SCROOIS..........coiiiiie e 34
Attendance/Promotion Rate of NIiNth Graders.........ccooeiiiiiniieiese e 34
Type of Schedule Reported by ReSPONUENLS .......cecviivieiiiiieiiee e 35
RESEArCh QUESTION L ....cviiiiecciiicie ettt be e be e s re e sbe e s beesbeeeabeesreeenbeenrees 35
RESEArCh QUESTION 2 ...ttt re e sre e e eneenneenee s 39
ReSEarch QUESTION 3 .......iiiieee ettt re e sreeeeeneenreenne s 43
RESEArCh QUESTION 4 ......vieiieectec ettt ettt ettt e b e et e e be e sbe e s abeesbaesabeesaeeenbeenreas 45
Summary of the Research QUESLIONS ..........cceiieiieiiic e 48

CHAPTER 5 CONCLUSIONS, FINDINGS AND IMPLICATIONS FOR FUTURE

RESEAR CH. .. e 51
Summary of the Purpose and Methodology...........cccooveiieiiiic i 51
SUMMArY OF FINGINGS.....cuiiiiieiie e et re e re e te et e ene e e 52

Transition Practices and the Perception of Effectiveness in Maryland High Schools.......... 52
SES and TranSition PraCliCES ........cueiveriieieiieseeie e see e ee et sree e sae e e e steeneesneeneeenee e 53
Race/Ethnicity in Maryland High Schools and Transition PractiCes.............ccccccevviiieinennne 54
Transition Practices and Community Type in Maryland High Schools ..............ccccccovenee. 54
School Size and TranSitionN PraCtiCeS ........c.ciiveiviieiieiieieseese e 54
31T U ES3] o] SO 55
Socioeconomic Status (SES) and Race/EthNiCIty ........cccccvviiiiiiiiiiece e 56
COMMUNIEY TYPE 1ttt ettt ettt e e st e et e e st e e be e sae e e beesreeeteenneeanes 56
SCROOI SIZB....eeeeee et e et re e be e e e nreenee e 56
IMPEICALIONS. ...t bbbt bbbt bttt 57
DB LIMITALIONS ...ttt bbbttt et bt e b e b e st st eebesneenbeeae s 57

IMPHCALIONS FOF ACLION .....viiiii et et be e e e aeesraeaneeas 58



High School Transition Practices for Ninth Graders  vi

Recommendations for FUrther RESEAICN............covviiiiiiiiie e 59
RETIECLIONS ...ttt r et 59
REFERENGCES ... oottt ettt ettt b et b et e e nb e e et e e s be e e nbe e nneeenes 61
APPENDIX A - KERR SURVEY ...ttt 66
APPENDIX B - PERMISSION TO USE THE KERR SURVEY ......ccooiiiiiiiieeeee 71
APPENDIX C - STUDY SURVEY ... 73

APPENDIX D - MONTGOMERY COUNTY PUBLIC SCHOOLS IRB APPROVAL

MEMORANDUM ..ottt bbbt nn e ane e 83
APPENDIX E - INVITATION LETTER TO PRINCIPALS.. ..o 85
APPENDIX F - FOLLOW UP LETTER TO PRINCIPALS ..o 88

APPENDIX G - VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY IRB
APPROVAL LETTER. ...ttt 90



Table 1
Table 2
Table 3

Table 4
Table 5

Table 6

Table 7

Table 8
Table 9

Table 10
Table 11
Table 12

Table 13

Table 14
Table 15

Table 16
Table 17

High School Transition Practices for Ninth Graders

LIST OF TABLES

Method of Analysis
Frequency of Responses by Size of School

Descriptive Statistics of Reported Ethnic/Racial Composition of
Responding Schools

Frequency of Responses by Community Type

Frequency of Responses by Percent Category of Free and Reduced Meals
(FARMS)

Frequency of Schools Requiring Specific Courses for Promotion to Tenth
Grade
Frequency of Respondents Reporting by Type of Schedule

Frequency of Respondents Reporting Various Transition Practices

Descriptive Statistics of Respondents’ Perceived Effectiveness of
Transition Practice

Frequency of Distribution of Middle School Practices Prior to Ninth Grade
Distribution of Transition Practices by Free and Reduced Meals (FARMS)

One-Way ANOVA of Perceived Effectiveness Ratings By Free and
Reduced Meals (FARMS) Categories

Pearson Correlations between Race/Ethnic Groups’ Percentages and
Transition Practices

Distribution of Transition Practices by Community Type

One-Way ANOVA of Perceived Effectiveness Ratings by Community

Type
Distribution of Transition Practices by School Size

One-Way ANOVA of Perceived Effectiveness Ratings By School Size

Vil

29
32
32

33
33

34

35

36
37

38
39
41

42

43
45

46
47



Figure 1
Figure 2

Figure 3

Figure 4

High School Transition Practices for Ninth Graders

LIST OF FIGURES
Factors Influencing Transition Programs
Percent of Schools Using Various Transition Practices by FARMS
Percent of Schools Using Various Transition Practices by Community Type

Percent of Schools Using Various Transition Practices by School Size

viii

40

44

47



CHAPTER 1 INTRODUCTION

When school districts instituted middle schools (grades 6-8) in place of junior high
schools (grades 7-9), secondary educators faced one of their greatest challenges: meeting the
unique needs of a new, younger group of students. However, the change often created a ninth
grade in high schools that was “forgotten and unwanted” (Kerr, 2002, p. 1). The transition from
eighth to ninth grade presents problems for many students who struggle with issues related to
academic performance. Special programs for ninth graders demonstrated the potential to ease the
transition to high school. The educationally sound transition programs become even more critical
with the increased accountability requirements of the No Child Left Behind Act of 2001 and the
institution of high stakes assessment requirements for the award of high school diplomas.

High school reform efforts point to the importance of the transition that occurs between
eighth and ninth grade. A successful transition to high school creates a lasting impression for
ninth graders and promotes an attachment to successful learning and meaningful experiences
(Kerr, 2002). Ninth grade students come to high school from middle school where there is a
more nurturing environment that supports their social and emotional needs as developing
adolescents. Large, traditional high school programs do not always meet these needs. Instead,
ninth grade students enter a high school environment characterized by a great degree of
anonymity (Blyth, Simmons & Carlton-Ford 1983). Unfortunately, many traditional high schools
place little emphasis on the ninth grade student, often integrating these students into the larger
school population by “allowing them to fend for themselves” (Roderick & Camburn, 1996, p.
50). The lack of personalization and other negative outcomes (including a decline in student
achievement, student attendance and a higher drop-out rate) create a platform for a number of
reform efforts directed to this population (Roderick & Camburn, 1996). According to Kerr
(2002), the “impersonal nature of most high schools leaves students apathetic, isolated, and
alienated from the learning process, while the curriculum leaves them searching for meaning and
connection to the outside world and their future goals” (p. 3).

Many high schools do not address the needs of ninth graders entering high school. A
study of ninth graders conducted by the National Association of Secondary School Principals
(1985) found that the traditional organization of high schools did not meet the unique needs of

adolescent ninth graders. The large, comprehensive high schools tend to provide ninth graders
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too many options and responsibilities so quickly after coming from an environment where many
decisions were made for them (Powell, Farrar, & Cohen, 1985).

The purpose of this study is to describe the various transition practices found in high
schools in the State of Maryland. The overall guiding research question is: What transition
practices exist for ninth grade students in the State of Maryland? What are the perceptions of
school officials regarding the effectiveness of these practices?

The specific research questions are:

(1) How do the transition practices vary according to socioeconomic status (SES) and

race/ethnicity throughout the State of Maryland?

(2) What differences exist among transition practices in urban, rural and suburban

communities throughout the State of Maryland?

(3) What are the differences between transition practices in small (1,000 students or less),

medium (1001-1500 students), large (1,501- 2000 students) and very large high

schools (2001 students or more) in the State of Maryland?

Factors Influencing Transition Practices

The conceptual framework used in this study is depicted in Figure 1. The final outcome
of interest, academic achievement in ninth graders, varies according to the socioeconomic status
(SES) and race/ethnicity of the students as well as the type of community (urban, rural, and
suburban) and the size of school. Examples of transition practices found in different high schools
serve as models of practices found in the guiding research.

Figure 1 Factors Influencing Transition Practices

Community
Type

9'" Grade Transition

Academic Achievement
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The No Child Left Behind Act of 2001 (P.L.107-110), a reauthorization of the Elementary
and Secondary Education Act, places importance on academic success for all students, including
ninth graders. The legislation drives instructional programs in all states with its focus on: (1)
stronger accountability for results; (2) greater freedom for states and communities; (3) proven
educational methods; and (4) greater choice for parents (No Child Left Behind Act, 2001).
Characteristics of practices and their effectiveness that assist students with transition from
eighth to ninth grade may be closely related to socioeconomic status (SES) and ethnicity as well
as the community where the school is located. School size also plays an important role in the

transition process.

Socioeconomic Status (SES) and Race/Ethnicity

Throughout the history of education, opportunities varied according to student’s
socioeconomic status (SES) and race/ethnicity, a factor closely related to SES. According to
Wang (2006), SES is one of the greatest influences on student achievement. As students prepare
for high school, these differences greatly affect the preparation they receive. To combat this
problem, the No Child Left Behind Act of 2001 (NCLB) was signed into law. The Act places an
emphasis on educational equity regardless of socioeconomic status (SES), race/ethnicity, and
educational challenges and requires that educational programs pay close attention to these
differences by showing a commitment to all students. (NCLB §101, 2001).

Closely aligned with SES are the differences in transition practices that vary based on
race/ethnicity. Studies show that African-American, Hispanic and Native American students are
more likely to either fall behind their white and Asian counterparts or drop-out of school
during/at the end of ninth grade (Heck & Mahoe, 2006). Akos and Galassi (2004) indicate that
the transition from middle to high school can be particularly difficult for students of color and
that effective school transition practices are less likely to succeed if special attention is not
placed on race/ethnicity.

The creation of a successful transition program is especially important to minority
students entering high school. Creating a culture of success for minority students increases
motivation and provides opportunities for students to perform at higher levels. Because some
minority students lack adequate support at home or in the community, schools that promote a
culture of success have a positive effect on these students’ performance (Rumberger & Palardy,

2005). Because of the heavy peer influence on minority students, it is important that schools
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provide opportunities for peer learning in and out of class, cooperative work and study
experiences and socialization programs that promote the motivation for high achievement
(Kahlenberg, 2001).

Community Type

Like SES and race/ethnicity, the type of community is also related, to some degree, to
differences in transition practices. Urban school districts with large minority populations of low
SES suggest a need for different practices than do rural and suburban districts. Morrison and
Legters (2001) show that urban ninth graders need highly organized practices that provide
educational experiences that are lacking for students with poor parental support. Parental support
contributes to decreasing the high drop-out rate typical of ninth grade students in urban high
schools (Neild, Stoner-Eng & Furstenberg, 2002).

In rural schools, resources often determine the educational practices that exist within the
community. Through the No Child Left Behind Act of 2001, the federal government provides
rural school districts with financial assistance based upon poverty and school enrollment
(Arnold, Biscoe, Farmer, Robertson & Shapley, 2007).

In contrast to urban and rural schools, most suburban schools have adequate resources.
However, suburban schools have their own issues associated with transitioning ninth graders.
These issues differ from those of urban and rural communities because of the disparity between

educational attainments in suburban communities (Case, 2006).

School Size

Research shows that some transition practices are more successful than others, depending
on the size of the school. Wang (2006) suggests that small schools, as well as those devoted
entirely to ninth grade, show greater academic success for students. As a part of the school
reform movement, many school districts opened smaller high schools because of a belief that
these smaller schools create a greater chance for student success, especially during the ninth
grade year (Lee & Smith, 1994).

Overview of Methodology

The methodology used in this study is descriptive. The purpose of this study is to
describe ninth grade transition practices and their effectiveness in the State of Maryland in

relation to factors that appear to impact the choice of practices: SES, race/ethnicity, community
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type- (urban, rural and suburban) and high school size (small, medium, large, very large).
Primary data on the dependent variable (transition strategies used in ninth grade and their
effectiveness) was gathered through a survey (paper and/or electronic) administered to high
school principals in high schools in the State of Maryland. The researcher chose high school
principals because of his own employment as a high school principal in Montgomery County,
Maryland.

This study serves as one of the recommendations suggested in a study conducted by Kerr
(2002) in the State of Maryland on ninth grade transition and school organization and reform.
Kerr (2002) states, “very little if any research in this field focuses on the potentially positive
effects of the countless initiatives taken on by high schools to address student needs; this study
provides reason for further exploration of this topic” (p. 225).

Quantitative analysis was used for this study. A survey instrument that gathers
information about various transition practices used by high school principals was used. The
survey is designed to gather data on the frequency of transition practices and their effectiveness
in Maryland high schools based on SES, race/ethnicity, community type (urban, rural and
suburban) and high school size (small, medium, large and very large). The survey instrument
was piloted with one high school principal from each of the three community settings (urban,
rural and suburban) outside the State of Maryland. Upon validation of the data collection
procedures by the pilot group, the survey was administered to Maryland high school principals or
their designees using the paper or electronic version. Follow-up phone contact was used to
increase the participation rate of principals. Once the survey was administered and results
received, the researcher used the JMP Statistical Discovery Software to analyze and report

results.

Definitions

The following definitions are used in this study.

Transition - According to Smith-Mumford (2004), transition is defined as “a change or
passing from one condition, place, thing, activity or topic to another” (p.17).

Socioeconomic Status (SES) - According to the National Center for Education Statistics,
socioeconomic status (SES) is a measure of an individual or family’s relative economic and
social ranking. SES is constructed based on father’s education level, mother’s education level,

father’s occupation, mother’s occupation, and family income. Also, students are classified into
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high, middle, and low SES based on a standardized composite index score of their parents’
education level, mother’s and father’s occupation, family’s income, and certain household items.
The terms “high SES,” “middle SES,” and “low SES,” respectively, refer to the upper, middle
two, and lower quartiles of the composite index score distribution. By definition, one-quarter of
each cohort of students will be in the bottom SES quartile, even if education levels, average
family incomes, and the number of persons in more prestigious occupations change.

Urban - a cluster of one or more block groups or census blocks each with a population
density of at least 1,000 people per square mile (U. S. Census Bureau, 2007)

Rural - Rios (1988) suggests that the definitions for rural are both quantitative and
qualitative. The former defines the number of inhabitants in an area according to square mile
while the latter addresses the values, family structure and political structure of the area.

Suburban - territory outside an urbanized area and inside a principal city with a
population of 250,000 or more (U. S. Census Bureau, 2007)

Single period schedule- daily schedule of 45-55 minute periods that meet daily (Visher,
Emanuel, Teitelbaum, 1999)

4 x 4 block schedule- a four class, 90 minute format that consolidates year long courses
into semester long courses (Visher, Emanuel, Teitelbaum, 1999)

Alternating day block schedule- six to eight courses are spread over 2 days, sometimes
designated as “A” and/or “B” days (Visher, Emanuel, Teitelbaum, 1999)

Hybrid schedule- a combination of one or more schedules during the school year (Visher,
Emanuel, Teitelbaum, 1999)

Significance

As early as 1985, Lounsbury and Johnston conducted a study of ninth graders for the
National Association of Secondary School Principals (Black, 2004). Finding that there were few
practices to help with the gap between middle school and high school, these researchers favored
looking at practices that would help engage ninth grade students in the high school experience.
Another study in 1993 by Wheelock (Morton, 2005) found that high schools were not an inviting
place for ninth graders and provided very few practices to assist in their success. According to
Morton (2005), Hertzog and Morgan (1999) found the same results as the earlier studies
conducted by Lounsbury and Johnston (1985) and Wheelock (1993). Pulling all these studies



High School Transition Practices for Ninth Graders 7

together in 2002, Kerr concluded that “the needs of ninth graders are not met by current school

programs” (p. 3).

Overview of the Dissertation

This dissertation is organized into five chapters. Chapter 1, Introduction, provides a
description of the study purpose, an introduction to the research questions (which serve as a
focus for the study), an introduction and explanation of the conceptual framework and its
relationship to the research questions, and other related topics including factors influencing ninth
grade transition, definitions to be used throughout the study and the significance of the study.
Chapter 2, Review of Related Literature, contains a summary of empirical and theoretical
research related to the various elements included in the conceptual framework (see Figure 1 in
Chapter 1). Research related to the history of grade level organization, adolescent development,
and the significance of ninth grade transition is also addressed in this chapter. Chapter 3,
Methodology, includes a description of the quantitative methodology to be used in the study.
Specifically, the survey instrument used to determine the various transition practices and their
effectiveness (dependent variable) implemented at Maryland public high schools is described.
Independent variables such as SES, race/ethnicity, community type and school size enhance the
descriptive nature of the study. Chapter 4, Data Analysis, describes the results of the data
analysis and reports findings from the survey data regarding the various transition practices
(dependent variable) and the frequency of distribution related to the independent variables (SES,
race/ethnicity, and community type and school size). Chapter 5, Conclusions, Findings,
Limitations and Recommendations for Future Research, serves as a summary of the study,
describes conclusions and limitations of the study and offers recommendations for further

research.
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CHAPTER 2 REVIEW OF RELATED LITERATURE

Scope

This study centers on transition strategies that increase the success of ninth graders
moving from middle to high school. An emphasis is placed on one primary question: What
transition practices exist for ninth grade students in the State of Maryland? What are the
perceptions of school officials regarding the effectiveness of these practices? The study also
addresses the following three secondary questions:

1. How do the transition practices vary according to socioeconomic status (SES) and
race/ethnicity throughout the State of Maryland? What are the perceptions of school
officials regarding the effectiveness of these practices?

2. What differences exist between transition practices in urban, rural and suburban
communities throughout the State of Maryland?

3. What are the differences between transition practices in small (1000 students or less),
medium (1000-1500 students) large (1501-2000 students) and very large (more than
2001 students) high schools in the State of Maryland?

The study addresses these research questions through empirical and theoretical research

in order to provide successful educational outcomes for ninth grade students in the State of
Maryland.

The History of Grade-Level Organization

In the history of education in this country, the organizational structure of school systems
changed frequently as a result of cultural, sociological and political movements. During the
twentieth century, industrialization in America resulted in a growing student population that
organized schools into grade levels (Kerr, 2002).

During the first half of the twentieth century, middle grades consisted of grades 7-9 and
were called junior high schools. For a number of years, schools were structured around the 6-3-3
model. Elementary schools consisted of grades 1-6, junior high schools were grades 7-9 while
high schools were organized with grades 10-12 (Alexander & George, 1981). The middle school
movement of the 1960’s and 1970’s created reorganization with the purpose of providing a
“better transition of students from elementary to high school” (Kerr, 2002, p.10). At the same

time, the hope was that these schools would also focus on the social, emotional and physical
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development of students in the middle grades (Alexander & George, 1981). There was no
acceptable or standard organization of the middle years throughout the United States, thus many
school communities moved toward the middle school concept which consisted of grades 6-8
(Alexander & George, 1981).

Two studies conducted by the National Association of Secondary School Principals
provide a perspective on the ninth grade student in relationship to their adjustment to high
school. A study conducted in 1984, How Fares the Ninth Grade: A Day in the Life of a 9"
Grader (Lounsbury & Johnston, 1985), demonstrated that, in the 141 schools studied, very few
practices existed to address transition and the adjustment needed for students between middle
and high school. Researchers found that high schools were not effective in providing long-lasting
practices to help with the transition from eighth to ninth grade (Roskosky, 2006). A second study
(Wheelock, 1993) conducted by the National Association of Secondary School Principals in 48
states and the District of Columbia, concluded that very little was done to address the needs of
ninth graders leading to, according to another educator, a “fragile attachment to their new
school” (Roskosky, 2006, p. 35).

Moving ninth graders to high school was seen as a more practical approach (Kerr, 2002).
This move eliminated overcrowding that resulted from the increase in population in the
elementary and middle years and placed students in high schools with those closer to their
hormonal and physical development. According the Epstein and Maclver (1990), “grade span is
often the result of mechanical and demographic factors” (p. 8). Placing ninth graders in high
school increased the level of independence for a group of students more physically and
emotionally aligned with older students (Kerr, 2002).

Throughout the years, educators questioned whether the design of grades 9-12 at the high
school level was the best organizational framework for schools (Kerr, 2002). Because of the
complexity of adolescent development, ninth graders share characteristics with their older peers,

but they also share many characteristics with their younger peers (Kerr, 2002).

Adolescent Development
For many, adolescence is a difficult period. There are many challenges and pressures
associated with this stage in a child’s life (DaGiau, 1998). Throughout this period, children are

confronted with significant changes in personality, physical appearance and hormonal levels
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which result in varying levels of maturation for young adolescent males and females. According
to Schaffer (1996):

Girls hope to be perceived as attractive and become concerned about
their appearance and how people will respond to them. They also tend to
be more concerned and troubled by their interpersonal relationships.
Conversely, boys tend to have a more positive body image and tend to
focus more on physical strength and ability. They tend to show more
reaction to challenging restriction and attaining independence, rather
than focusing on themselves. (p. 4)

These differences, taken together, profile an adolescent period that makes it difficult to
imagine how students with these diverse profiles can be gathered into one grade level with the
ability to face the myriad difficulties of the high school environment.

According to Piaget, “adolescence is the beginning of planning a possible path for one’s
life” (DaGiau, 1998, p. 5). This is the period when identities are formed with a focus on
understanding and accepting other’s views and behaviors. Adolescents become more mature and
independent in thought and action. However, this period is also filled with feelings and emotions
focused on social influence (Hansen, Rossberg & Cramer, 1994). Erik Erikson’s theory of
development indicates that adolescence is a period when “maturing children struggle with who
they are and how they fit into their social world” (DaGiau, 1998, p. 5). Peer social relationships
and acceptance become increasingly important, thus supporting the complexities of entering a
period in their lives filled with attitudes and decisions focused on the future.

This profile of adolescence presents many challenges for those attempting to provide
educational practices to meet the needs of different psychological, social and emotional
behaviors. According to Cairns & Cairns (1994), “the cooperation and trust of the schools,
teachers, parents and the often contrary adolescents themselves” is the partnership needed to
address the many issues facing them (p. 7).

In 1990 and 1991, the U. S. Department of Education published the following:

Approximately 50% of children between the ages of 10 and 17 in
the U. S. are at moderate to high risk for failing at school,
becoming delinquent or involved with the juvenile justice system,
becoming involved in substance abuse or becoming an adolescent
parent (DaGiau, 1998, p. 7)

Because of the challenges facing adolescents and the adults who work with them, it is

critical for schools to provide programs to assist in bridging the gap between youth and
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adulthood (DaGiau, 1998). A move from traditional programs at the high school level is
necessary so that educators can address the problems which make academic achievement a
barrier to success for many students. To do this, schools must provide programs that meet the
individual needs of students during the school day and beyond in order to create successful
outcomes (Behar-Horenstein, Amatea, 1996).

The Sierer study (1989) addressed the relationship between four private Christian schools
in Pennsylvania with adjoining middle and high schools. A student survey was given to eighth
graders who had plans to attend the affiliated high school. The student population for the high
school was twice the size of the middle school. The study did not specifically address transition
but did evaluate common independent variables like grade point average, gender, and family
relationships (siblings who attended the high school). The following conclusions were drawn
from the survey: (1) students with higher grade point averages had positive attitudes about school
in both the middle and high school (2) female students were more concerned than male students
about making the social adjustment from eighth to ninth grade (3) male students were more
concerned about academic performance in high school and (4) there were fewer problems for
students (male and female) who had older siblings at the high school (Roskosky, 2006). As a
recommendation, Sierer (1989) stated, “teachers dealing with young people at this vulnerable age
need to be better trained, or in-serviced, as to the specific concerns and needs of those students

anticipating the transition from middle to a high school environment “(p. 158).

The Significance of Ninth Grade Transition

According to Gibson (2006), ninth grade transition occurs when students enter high
school for the first time. While this is a natural educational progression, it is a difficult and
complex one for many students. Queen (2002) argues that of the major transitions that exist in
formal education,

the transition from middle school to high school can be traumatic
for adolescents, yet it is considered to be another rite of passage
that young people must experience in order to move to the next
level of education. (p. 2)
Many researchers believe that the ninth grade year is one of the most critical points in
formal education and that intervention is needed to prevent failing and to decrease the drop-out

rate of ninth graders (Reents, 2002).
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Because of the relationship between adolescent development and the entrance into high
school, Midgley and Maehr (2000) studied 800 students from fifth to ninth grade and examined
the transition process and its impact on student success. They concluded that “student grade
point averages declined significantly as they moved through middle school into high school” (p.
2). Further conclusions showed that high school teachers were very concerned about the
academic performance of ninth grade students. However, the Wheelock study (1993) found that
the unrealistic expectations of teachers contributed to the problems facing ninth graders in high
school. According to Morton (2005), Hertzog and Morgan studied 450 high schools in 1998
along with their feeder middle schools and found that 25 percent of ninth graders failed core
academic course work. Finding similar results earlier in 1990, Donohoe & Zigmond provide a
specific rationale for the problems which ninth graders face entering high school for the first
time:

In ninth grade, for the first time, students must earn passing
grades in core courses that carry credits required for graduation.
At the same time, ninth grade students are faced with increased
demands both in terms of independent study skills, and in the
amount of content covered in each class. Some students who are
at risk for failure may have advanced through earlier grades due
to individual teacher attention and vigilant monitoring that may
not be possible or desirable within the larger secondary school
culture. (p. 9)

Because student needs vary, schools need different practices to meet the physical, social
and emotional needs of students. Diverse practices that support success for ninth grade students
should begin as early as the eighth grade year in order to meet the social and emotional needs of
ninth graders entering high school (Mizelle, 1999). Kerr (2002) suggests a number of programs
for a positive first experience in high school for ninth graders including:

1.  student-centered instructional practices- small learning communities or
academies that are organized by theme or career;

2.  extended class periods- an alternate schedule that creates less movement and
academic disruption during the school day for students;

3. advisory/mentoring groups- small groups of students who work with one
teacher/advisor/mentor who serve as an advocate for students to help them

navigate the high school program in a more personal way with their peers;
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4. interdisciplinary teaming- a common practice in middle school where students
are grouped into teams and teachers share common planning time to meet
regularly to discuss individual student performance;

5. summer enrichment practices for entering ninth graders- practices designed to
introduce students to high school; freshman orientation; and

6. elimination of tracking in core academic subjects- placing students in classes

(more commonly core classes) according to ability.

Many of these same practices are reported in studies conducted by organizations like the
Center for Research on the Education of Students Placed At-Risk (CRESPAR), the Southern
Education Regional Board (SREB), and the Harvard Graduate School of Education (HGSE).

The CRESPAR study (Balfanz, Jordan & Letgers, 2004) used survey data from high
poverty high schools in large urban school districts (Baltimore and Philadelphia).The researchers
used multiple regression analyses of standardized test scores and determined that various
strategies in these districts significantly improved the academic performance of ninth grade
students. Among the strategies included was the use of cooperative learning and group projects,
an effective strategy that correlates with Kerr’s (2002) findings. The SREB study conducted by
Bottoms (2002) highlighted 15 middle and high schools in urban and suburban areas and found
similarities in practices that mirror the Kerr study (2002). As reported by Gibson (2006),
Bottoms specifically cites “building a flexible schedule into the school structure and integrating
curriculum through use of interdisciplinary approaches for instruction” (p. 21) as critical to the
success of the network of 15 schools studied. As is common in most studies related to ninth
grade transition, Orfield, Sanni, and Schwartz (2001) in their research on minority drop-out rates
for the HGSE stressed the importance of a number of intervention programs to keep students in
school, especially beginning in the ninth grade. These include interdisciplinary teaming and
common planning time for teachers, flexible scheduling and summer enrichment programs
(Gibson, 2006). Practices that provide students with a successful transition to high school
increase the likelihood of a positive experience, thus creating a lasting attachment to high school
for students and increased academic performance (Wang, 2006). This is especially true for at-

risk students who must form those strong bonds very early in their high school careers.
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Factors Related to Ninth Grade Transition

Four factors will be examined related to ninth grade transition: SES, race/ethnicity,

community (urban, rural, suburban) and school size (small, medium, large and very large).

SES and Ninth Grade Transition

The passage of the No Child Left Behind Act of 2001 introduced an educational program
in America that emphasized equity in academic opportunity and success regardless of condition
of wealth (SES), race, language limitations and disability (NCLB, 2001). Students with low SES
were guaranteed equal education for the first time in America (Domecq, 2004). However, almost
instantly school districts were forced to examine the differences in students when assessing
student achievement. For decades, there were clear and distinct differences in educational
opportunities for students with low SES. Despite the efforts of many low income, minority and
first generation students still face challenges often unseen in wealthy, white communities
(George, 2002). High schools fail to reach these students and this is especially the case with
ninth graders entering high school. The No Child Left Behind Act of 2001 instituted high stakes
testing attempts to address this issue and, in most states, the accountability begins in ninth grade
(Domecq, 2004).

Research that centers on socioeconomic status (SES) in ninth grade primarily addresses
issues related to the drop-out rate for first time ninth graders. Ethnographers through qualitative
methods concentrate on insights and reasoning behind the lack of success while quantitative
researchers look at patterns across institutions in various settings (Heck & Mahoe, 2006). As a
result there exists a close relationship between SES/social class and race/ethnicity in the Heck
and Mahoe (2006) study that addresses the success of high school students beginning in ninth
grade and concluding with graduation four years later.

The longitudinal study of Heck and Mahoe (2006) was a comprehensive study that
followed 25,000 high school eighth graders through high school at two-year intervals. These
students represented 984 high schools throughout the United States during the first two years
(grades 9, 10) and 1,016 high schools during the last two years (grades 11, 12). The study
addressed two questions: (1) how do intersections between social divisions (i.e., ethnicity, social
class) and academic-social integration within schools contribute to students’ likelihood to
persist? (2) How do school contextual and process variables (a) affect students’ likelihood to

persist and (b) moderate the strength of within-school relationships regarding student
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persistence? This quantitative study used several within-school variables to test persistence
models. These included student background variables (e.g., social categories, middle school
academic variables, mobility before high school and academic orientation) along with social
integration variables (e.g., attendance patterns, misbehavior, mobility, and relationship with
teachers). Between-school variables included school type, location, and student composition and
size. Other between-school variables included academic and social variables (e.g., faculty
stability, curricular structure, classroom academic organization, support practices and school
improvement efforts).

Heck and Mahoe (2006) described two studies. Their Model 1 study centered on the
student transition to high school in grades 9 and 10 while Model 2 focused on the completion of
high school in grades 11 and 12. The investigators reported the following findings:

Model 1 (Grades 9 and 10)

e African-Americans, Hispanics and Native Americans were more likely than white
and Asian students to fall behind their peers and drop out of high school within the
first two years (grades 9 and 10).

e African-Americans, Hispanics and Native Americans were more likely than white
and Asian students to fall behind their peers and drop out of high school within the
first two years (grades 9 and 10).

e Students with higher grade point averages during the first year of high school were

more likely to make normal progress toward graduation.

e Public school students were more likely than private school students to drop out of

high school early.

e Students in small schools were more likely to drop out of high school early compared

to students in large schools.

The Model 2 (grades 11and 12) study placed an emphasis on students’ likelihood of
graduating from high school on time, that is, their persistence. The following findings were
noted:

Model 2 (Grades 11 and 12)

¢ Race/ethnicity and social class (SES) were significantly different for students in later
years of high school. There were no direct effects between race/ethnicity and

persistence (likelihood of graduating from high school).
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Higher SES increased the likelihood of graduating on time. This was especially true
of African-American and Hispanic students when there was a combination of low
SES and race/ethnicity.

Curricular findings show that African-Americans, Hispanic and Native American
students were underrepresented in college-level academic practices and made less
academic growth throughout high school.

Relationships between African-American and Hispanic students and their teachers
were more negative, but did not affect persistence. Students in public schools with
higher concentration of low SES and with higher concentration of African-American,

Hispanic and Native American students decreased their odds of graduating on time.

The Kerr and Legters’ study (2001) focused on the kinds of practices used with ninth

graders to ease the transition to high school. Like the Heck and Mahoe (2006) study, an emphasis

was placed on attendance, promotion and drop-out rates of ninth graders, especially those

associated with high poverty/high minority schools. The study included a survey of all 175

Maryland high schools in spring, 2000 with an 80% response rate. Kerr and Legters (2001)

described high poverty/high minority schools as schools with 50% or more minority and 25% or

more of the students eligible for free/reduced meals. In this study, 25 high schools fell into the

high poverty/high minority category and were found in or close to cities in the State of

Maryland. The researchers concluded that:

schools with high poverty and high minority populations were more likely to
implement practices to support the transition of ninth graders to high school;
instructional practices such as double periods of math and English were more
prevalent in high poverty/high minority school than in advantaged schools; and
the relationship between high test scores and SES indicated that students attending
disadvantaged high schools did not perform as well as students in advantaged high

schools.

Upon closer examination of the Kerr and Legters (2001) study, however, Gibson (2006)

noted contradiction in some areas, especially in areas with high poverty and high minority

schools such as the City of Baltimore. In such cases, ninth grade transition practices did yield

higher promotion rates, although students did not achieve higher test scores.
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Both the Kerr and Legters (2001) and the Heck and Mahoe (2006) studies show the need
for high schools to address ninth grade transition as a way to deal with educational issues linked
to SES and race/ethnicity. Without this attention, failure is imminent (Heck & Mahoe, 2006;
Kerr & Legters, 2001).

Race/ Ethnicity and Ninth Grade Transition

Most research links SES and race/ethnicity as factors which prevent successful transition
to high school by ninth graders. However, when separating the two, there still exist problems
associated with race that may not be connected to poverty. According to Simmons, et.al (1991),
minority students, especially African-American and Latino students have significant problems
when making that transition from middle school to high school. A study by Gillock and Reyes
(1996) of 71 minority eighth grade (Latino and African-American) students was conducted to
determine the influence of school staff on the perceptions of African-American and Latino
students on academic performance. As part of the study, student perceptions were also analyzed.
Conclusions were found to support the idea that student perceptions of their teachers as well as
teacher perceptions of their students was directly linked to the successful transition from middle
to high school. Further analysis of the students indicated problems with organization, the
difficulty of the work, the organization of classes and the length of class periods as additional

burdens making the transition to high school more challenging (Holcomb-McCoy, 2007).

Urban, Rural and Suburban Communities and Ninth Grade Transition

Thus far the research indicates a need for transition practices based upon SES and
race/ethnicity. However, it is not as clear about the need for these practices based on the type of
community in which the schools are located (urban, rural or suburban). In detailing ninth grade
transition in urban high schools, an emphasis is placed on practices that assist with decreasing
the drop-out rate at the end of the ninth grade year. Researchers show that in urban cities like
New York, Detroit, Baltimore, Chicago and Philadelphia, the highest drop-out rate occurs at the
end of ninth grade with an even greater increase in the drop-out rate for students who repeat
ninth grade (Balfanz & Legters, 2001).

Urban high schools create a unique set of problems that make it almost impossible to
provide transition practices. These high schools are typically large, anonymous and complex
structures. Thus, it is almost difficult to provide transition practices for ninth graders that are

meaningful and effective (Neild, Stoner-Eby & Furstenberg, 2001). It is for this reason that staff
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at urban high schools tend to spend more time on practices that assist with ninth grade promotion
than they do on practices that influence transition from eighth to ninth grade. Neild, Stoner-Eby
and Furstenberg (2001) concluded from their Philadelphia study that “enabling students to make
a successful transition into high school should be one of the highest priorities of urban high
schools” (p. 5). This longitudinal study conducted in Philadelphia followed eighth graders during
the 1995-1996 school year. The study included 2,933 students and their parents who were
surveyed and 1,470 who were interviewed by phone. The survey and interview data collected at
the end of eighth grade were merged with data on student performance and attendance at the end
of the first year of high school. The school district has a majority enrollment of students of
African-American and Hispanic descent and is one of the poorest in the country with 75 per cent
of the students coming from low-income homes. The study found that:

e 46% of the initial group surveyed and interviewed at the end of eighth grade

graduated from high school.

e 15% of that same population was still enrolled in high school at the end of four years.

e 19% of the initial population dropped out of high school.

e 65% of those students who dropped out during the study had not been promoted at the

end of the first year of ninth grade.

These statistics clearly show the need for practices that assist students with transition
during high school rather than in eighth grade. These high school-based practices are needed to
assist ninth graders in maintaining a level of academic performance that concentrates on grade
level promotion rather than to emphasize an increase in the drop-out rate at the end of ninth
grade. Programs like the Talented Development High School Model, one of the federally funded
high school reform initiatives, show success in helping urban high schools in cities like
Philadelphia organize schools and students for ninth grade success (Legters, et al, 2002). This
program addresses the transition in urban high schools through organizational structures that
include ninth grade academies and a “double dose” of English and Math. These strategies mirror
the student-centered instructional practices and extended class periods recommended by Kerr
(2001) as the basis for ninth grade reform. In addition to these programs that appear to be at the
center of most ninth grade transition programs, other efforts are also important for ninth grade
transition in urban high schools, including drop-out prevention classes, mentors, rewards for

attendance and a consistent discipline policy. However, an important conclusion drawn from the
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Philadelphia study (Neild, et al, 2001) stresses the limitations of these programs and strategies
and suggests that urban high schools should move from concentrating on traditional ninth grade
transition programs and to building smaller high schools with non-traditional structures in order
to make the high school experience more personal for students.

Rural education poses other problems for ninth graders. In education, the term rural was
first used by the U. S. Bureau of the Census in 1874. At the time, the term rural meant all areas
that fell outside urbanized areas and locations with populations of 2,500 or more (Whitaker,
1982). More specifically, the National Rural and Small Schools Consortium defines a rural
district as one where “inhabitants number fewer than 150 per square mile or if the district is
located in a county where 60% or more of the population lives in communities of 5000 of fewer”
(Rios, 1988, p. 1). More recently, Arnold, Biscoe, Farmer, Robertson, and Shapley, (2007)
defined rural schools as those that reference population density, geographic features as well as a
particular level of economic and industrial development. Qualitative researchers suggest that
rural school districts are defined as having a lack of distinction between school and community,
close and supportive family ties, a sense of cooperative spirit, as well as independence and self-
reliance (Dunne, 1982).

In rural areas, where only one middle school and one high school usually exist, transition
from high school is not as significant a problem as in densely populated urban areas. Alspaugh
(1998), used the Missouri Mastery and Achievement Test results from rural and small town
school districts in Missouri and found little or no statistical difference when reporting scores for
students in: (a) K-8 and 9-12 with one school at each level; (b) K-5, 6-8 and 9-12 with one
school at each grade level; and (c) K-5, 6-8 and 9-12 with several elementary schools and one
middle school and high school. Alspaugh (1998) also noted that schools with more than one
transition program also saw a loss in achievement though not statistically significant. Case
(2006) further suggests that “when high schools closely mimic the middle school setting there
are less declines in student performance” (p. 25). Furthermore, Case (2006) implies that there is
less of a need for transition practices in rural schools with clearly defined pyramid structures
(elementary, middle, high school) in place to help students move from one grade level to the
next.

Similar to these findings related to transition in rural high schools, is the finding that

suburban high schools appear to have little need for formal transition practices when there is a
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link between the middle school and the high school. In a study of 25 suburban high schools in
the Chicago area conducted by Gillock and Reyes (1996), middle schools that closely resembled
high schools in grading practices and departmentalization by subject teachers made the transition
for ninth graders easier. Thus, a decline in absenteeism and fewer declines in the GPA were
found.

As reported by Case (2006), case studies tend to drill data to individual levels and
provide an in-depth look at how particular practices affect individual students. In a case study in
Chicago, Illinois that included 23 ninth grade students in a suburban high school of 3,300 at the
end of eighth grade and six weeks into ninth grade, two students were highlighted. One male
student came from a family with high SES and had a 94.2% average in the school’s most
challenging courses at the end of a six-week period. The other student, a female had a brother
who dropped out of high school and a family with little or no connection to the school. This
student had a 68% average at the end of the six-week period. These profiles highlight results
suggesting that although many suburban high schools do not show a need for transition practices,
especially if there is a strong link between the community middle school and the high school,
these schools should develop practices that concentrate on the individual students, especially
when there are populations of students who do not fit the community profile (p. 33).

While there are similarities between viewpoints related to transition practices in urban,
rural, and suburban communities, there are also stark differences between what researchers view
is appropriate for ninth grade students who transition to high school. The similarities are that all
three communities show little need for formal transition practices from eighth grade to ninth
grade but the differences lie in what is best for students once they reach ninth grade. In urban
high schools, a greater concentration is needed to decrease the drop-out rate for all students at the
end of the ninth grade. In rural and suburban communities that are closely linked to middle
schools, more time and attention should be placed on providing practices that increase the

performance of individual students.

School Size and Ninth Grade Transition

One of the mitigating factors that appear to be associated with ninth grade transition is
school size. However, most of the research related to school size is not specific to ninth grade
transition. While there is no decisive argument regarding the ideal size of a high school, Kerr

(2002) defines school size accordingly: (a) small high schools that have an enrollment less than
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1,000 students; (b) medium high schools have an enroliment between 1,000-1,500 students; and
(c) large high schools that have an enrollment equal to or greater than 1,500 students. Lee and
Smith (1996) assert that high schools should have an enrollment ranging from 600-900 students
to create the most positive impact on student performance. Earlier conclusions by Lee and Smith
(1995) found that school size can be closely linked to other factors that impact performance such
as SES and ethnicity. In most of the research, school size is only defined by two categories, small
high schools and large high schools. This is a result of the body of work reported by Conant in
The Comprehensive High School (1967) study that led many educators to believe that larger high
schools (enrollments from 700 to 2,000 students) were better because these schools offered
students more curricular choices.

Gregory (1992) believes that students experience a greater sense of connection in smaller
high schools. The students tend to involve themselves in more activities, show a greater sense of
pride in the school and generally feel better about school because of this connection. Subsequent
studies reported after Conant’s work in 1967 found that students were more successful when
exposed to a more centralized curriculum (Gottfredson, 1985). Large high schools, with the
ability to offer more courses, have a tendency to alienate students and create a sense of isolation,
especially for disadvantaged students (Lee & Smith, 1996). Smith-Mumford (2004) states that
large high schools are impersonal, inefficient and create a sense of personal loneliness for most
students. Over the past few decades, efforts to create more manageable high schools have been at
the forefront of school reform (Queen, 2002).

School size and its relationship to transition to high school is the basis for the study
conducted by Hertzog and Morgan (1996). Using qualitative methodology, Hertzog and Morgan
(1996) measured student perceptions of high school as a means to determine the factors that
contribute to a smooth transition. Factors like smaller classes and better relationships with
teachers and administrators served as key factors in determining a smooth transition to high
school.

Unlike Hertzog and Morgan, Kerr (2002) conducted a quantitative study using survey
research to determine specific practices used by 175 Maryland high schools related to ninth
grade transition as well as school organization and reform. Kerr noted that there are specific
practices that larger high schools use to alleviate the effects of school size. Those include school-

within-a school organization (small learning communities for ninth graders or freshman
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academies), interdisciplinary teaming and advisory groups. Other practices include student-
centered instructional practices that encourage cooperative and project-based learning, extended
class periods that allow for fewer class changes by students and create less disruption to the
academic program, and classes/practices specifically linked to ninth grade students which assist
with study skills and tips for a successful high school experience. The survey results indicated
the following when comparing schools according to size:

e student-centered instructional practices (64.5%) and extended class periods (61.3%)
were found in small schools (1000 students or less)

e student- centered instructional practices (81.7%) and extended class periods (51.7%)
were found in medium schools (1000-1,500 students)

e student-centered instructional practices (87.2%) and a special emphasis on specific
classes/practices for ninth graders were found in large high schools (1,500 or more
students).

Traditional schools cannot always provide the successful practices as reported by Kerr
(2002). Wang (2006) reported the growing popularity of ninth grade schools/centers across the
country. Understanding the need to create schools that meet the social, emotional and academic
needs of ninth grade students, the Aldine Independent School District in Houston, Texas opened
four centers in 1998. This organizational reform model at the ninth grade level provides an
opportunity for ninth grade students to adjust to the complexity of high school life without the
“social pressures” which often overwhelm them and conflict with academic success (p. 27). The
goal of the centers was also to prepare the students for tenth grade making the transition
smoother (Reents, 2002).

In Alexandria, Virginia, Minnie Howard opened as a ninth grade center in 1999. The
original purpose of the school was to decrease enrollment because of overcrowding at T. C.
Williams High School. Over the years, the school became a model for effective ninth grade
transition with small classes (no more than 24 students in core classes), academic advisories (13-
15 students mentored by one teacher) and interdisciplinary teaming (middle school model)
(Wang, 2006). With large poverty and minority populations (more than 50%) as well as a large
population of limited English proficient (LEP) students (more than 40%), the school faced a
number of challenges. The model proved successful because of its size and the individual

attention given to students (Wang, 2006). By 2000, over 128 ninth grade centers were located in
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school districts throughout the country. From Texas to Virginia to Utah, ninth grade transition
showed success because of the personal attention and education given to these students (Reents,
2002).

Chapter Summary

The literature reviewed in the previous section highlights the middle school reform
movement’s emphasis on changing the schools organizational structure in order to make the
transition from elementary to high school easier for students. However, school structure changes
alone do not provide adequate support since the psychological research shows that there are
problems inherent to the period of adolescence experienced by students in grades 6-8. These
adolescent-specific problems make the transition to high school difficult and require transition
practices that specifically address these issues.

Research also shows that socioeconomic status is clearly aligned with a student’s
race/ethnicity and that in communities with low SES and a large minority population, there is a
concentration on drop-out prevention practices instead of transition practices. This is especially
the case in urban high schools which use transition practices in different ways than do their rural
and suburban counterparts. Finally, the research around school size concentrates on the
differences between small and large high schools with current research suggesting that smaller
high schools facilitate the transition to high school for all students.

In recent years, research on the topic of transition practices has grown, but there remains
a paucity of information regarding the nature of the practices and their relationship to variables
such as SES, ethnicity, community setting, and school size has been identified. This dissertation
attempts to provide a clearer description of the transition practices used in high schools in the
State of Maryland. By describing these practices, the researcher hopes to show some connection
between the various practices and their relationship between (SES), race/ethnicity, community
type (urban, rural and suburban) and school size.
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CHAPTER 3 METHODOLOGY

The purpose of the study was to describe transition practices for ninth graders moving
from middle school to high school. The study described various practices and their effectiveness
found in public high schools across the State of Maryland and indicated the frequency of
practices linked to the following independent variables: SES, race/ethnicity, community type
(urban, rural and suburban) and school size (small, medium, large and very high schools). The
intent was to describe the practices and determine by school officials the effectiveness of these
practices. The Kerr (2002) study, also conducted in the State of Maryland, suggested the need for
further research in the field. This was not surprising since the Kerr (2002) study was conducted
prior to the full implementation of the No Child Left Behind Act of 2001 which increased the

demands placed on high school students.

Research Design

The current study used quantitative methodology to address the following research
questions:

e What transition practices exist for ninth graders in the state of Maryland? What
are the perceptions of school officials regarding the effectiveness of these
practices?

e How do the transition practices vary according to socioeconomic status (SES) and
race and ethnicity throughout the State of Maryland?

e What differences exist between transition practices in urban, rural and suburban
communities in the State of Maryland?

e What are the differences between transition practices in small (1,000 students or
less), medium (1001-1500 students), large (1501-2000 students) and very large
high schools (2001 students or more) in the State of Maryland?

The dependent variable in this study was the ninth grade transition practices available in

public high schools in Maryland. Perception of effectiveness was also measured. The
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independent variables consisted of SES, race/ethnicity, type of community setting (urban, rural,
suburban) and size of school (small, medium, large, very large).

The main research method was survey design. According to Hopkins (2000), quantitative
research determines relationships between an independent variable and another, the dependent
variable, in a population. Quantitative research designs tend to be descriptive (subjects measured
once), experimental (subjects measured before and after treatment) or correlational (Hopkins,
2000). In quantitative research, investigators seek causes for behavior and want to know as much
as possible so that differences can be identified (Roberts, 2004). Survey research collects data
from a population to determine the current status of that population in relationship to one or more
variables (Gay & Airasian, 2000). This study described the relationship between the dependent
variable (type of ninth grade transition practices) and the independent variables (SES,
race/ethnicity, school communities (urban, rural, and suburban) and high school size (small,

medium, large and very large).

Study Participants

There are 198 high schools in the State of Maryland as reported on the Maryland
Department of Education website. Of the 198 high schools, 172 are considered comprehensive
high schools that place an emphasis on practices related to ninth grade transition. The other 26
high schools are vocational and/or alternative schools which serve students placed from other
high schools in the various jurisdictions. Of the 172 comprehensive high schools, 102 of the 172
high school principals or their designees (59%) responded to the survey. The survey was an
adaptation of the one used by Kerr (2002) in 2001. Kerr gave approval for the use and adaptation
of the original instrument (see Appendix B for electronic permission from Kerr). The Kerr study
(2002) was a mixed-methodology study that described various practices and also analyzed data
related to organizational, structure and reform practices of schools/school districts in the State of
Maryland in 2001. The current study does not address organizational, structure and reform
practices since it is a descriptive study of current practices used by high schools in the State of

Maryland.

Instrumentation
The researcher gathered data through the use of a survey administered to all high school
principals (or their designees) in the State of Maryland. The current survey was adapted from the

Kerr study (2002) which had 16 items organized into five different categories that identified
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various practices in use by high schools in the State of Maryland. The Kerr (2002) survey also

contained information on:

¢ the number of years the practices were in place,

o the percentage of ninth grade students involved in the practices,

o the frequency of use of the practices,

e the perceived effectiveness of the practices, and

e organizational practices, structures and reform practices of Maryland schools and
districts (Kerr, 2002).

Like the Kerr survey, the current survey instrument is divided into five sections. Section |
focuses on general school information including the average daily attendance for ninth graders,
promotion/retention rates, number of credits needed for promotion to tenth grade, type of
schedule used, grouping practices in core subjects (English, mathematics, science, social
studies), and practices used by middle schools in conjunction with high schools to assist with the
transition from middle to high school. Section I1 of the survey instrument concentrates on the
various practices used by high schools and unlike the Kerr (2002) survey, respondents were
asked the perceived effectiveness of these practices using specific indicators (not effective,
slightly effective, somewhat effective and very effective). Along with the delineation of various
practices, this section also concentrates on the practice of the “small learning community/school-
within-a school program” format and a description of this type of program found in various high
schools throughout the State of Maryland. However, this section of the survey did not
specifically address the research questions in this study and therefore information from this
section is not included in the analyses of data. Section 111 of the instrument asks respondents to
identify if their high school uses inter-disciplinary teams and the methods used to organize these
teams. Participants were asked to determine the effectiveness of this practice using the same
response indicators as reported earlier (not effective, slightly effective, somewhat effective and
very effective). Section IV of the instrument asks respondents to describe staff development
practices used at their high schools and to identify the successful strategies used with ninth grade
students. Like section 11 on small learning communities/schools-within-a-schools, data from

sections Il and 1V did not address the research questions and therefore were not included in the
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analyses of data reported by the respondents. Finally, Section V requests respondents to indicate
specific demographic information such as size of their school (small, medium, large, very large),
position of survey respondent (principal, assistant principal, grade level team leader and teacher)
and community type (urban, rural, and suburban). The Kerr survey is included as Appendix A
and the present survey is included as Appendix C.

Since the purpose of this study was to describe various transition practices currently in
use by Maryland public high schools, the researcher concentrated primarily on describing the
practices and the frequency of use based upon variables related to SES, race/ethnicity, school
community and school size along with the perceived effectiveness of these practices.

Prior to the collection of data, a small pilot study of the instrument was conducted using
one high school principal in each of the three community types: urban, suburban, and rural.
Schools were selected from several different jurisdictions in the Washington metropolitan region,
not including Maryland high schools. Pilot participants were administered the survey in order to
evaluate survey procedures and content. None of the pilot participants suggested any changes to

the proposed survey.

Data Collection

Results of the survey administered to the 102 high school principals (or their designees)
were analyzed to provide a description of the transition practices used in public schools in the
State of Maryland. Of the 102 respondents, 67 were high school principals, 29 were assistant
principals, 2 were grade level team leaders and 4 were teachers. The data from the survey
instrument was collected through the use of a paper and electronic version of the instrument.

The following procedures were used during data collection. Upon approval from the IRB
from Virginia Polytechnic Institute and State University (see Appendix G), a letter was sent via
email to each high school principal in public schools throughout the State of Maryland. A copy
of the survey accompanied the letter (see Appendix E). The letter explained the purpose of the
study and requested the principal (or designee) to complete the survey. A link to access the
survey electronically was included in the letter. A follow-up paper version of the survey was
mailed to participants who chose not to complete the survey electronically.

The initial electronic survey was emailed to high school principals across the State of
Maryland in June 2008. The first responses to the survey were reported that same month (June

19:26 responses; June 24: 3 responses; June 27: 1 response). A follow-up electronic survey was
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sent in July 2008. As a result, more responses were received (July 1: 23 responses; July 22:5
responses; July 30:5 responses). Following the electronic mailing of the survey instrument, the
researcher called high school principals to solicit their participation since only 63 of the potential
172 participants responded to the survey. In August 2008, the researcher mailed paper copies of
the survey to participants who had not responded. As a result of that mailing, 39 additional
participants responded to the survey for a total of 102 out 172 (a 59% return rate).

The initial data were posted and collected using SurveyMonkey. The data were then
imported into the JMP Software for Univariate and Multivariate Statistics (2005). Prior to
running the statistical analyses, the data were checked for accuracy and errors were identified
and corrected. Data were printed in hard copy and electronic versions. Data from 102 surveys

were compiled and analyzed using the descriptive statistics method of the JMP software.

Data Analysis

Once the data were collected, the JMP Multivariate Statistical Analysis software program
was used to convert the raw data and perform the statistical analyses described in this section.
The dependent variable, the elements and practices of transitional practices, was identified from
the results of the survey. Data related to the independent variables (SES, race/ethnicity,
community type, school size) were gathered as a separate question in the survey administered to
participants. These data were used to characterize each school. Correlational statistics was used
in the analysis of data for this study. Correlational research is used frequently in descriptive
statistics which is the basis for this study (Gay & Airasian, 2000).

The Kerr (2002) study conducted in the State of Maryland used a mixed methodology
that included both quantitative and qualitative methods to determine frequency of practices along
with organizational structure and reform practices. This study, however, described transition
practices related to various independent variables (SES, race/ethnicity, community type, and
school size) by collecting and analyzing data through quantitative methodology only.

The statistical methods used for the independent variables are included in Table 1.
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Table 1 Method of Analysis

Independent Variable

Method of Analysis/Dependent
Variable

SES (FARMS) Ranges:
>60 %, 25%-59%, <25%

Race/Ethnicity Percentage:
Asian, African-American, Hispanic,
White, Other

Type of Community:
Urban, Rural, Suburban

Size of School:
Small, Medium,
Large, Very Large

One-Way Analysis of Variance
(ANOVA) of Perceived
Effectiveness

Pearson Product Moment
Correlation Coefficient

One-Way Analysis of Variance
(ANOVA) of Perceived
Effectiveness

One-Way Analysis of
Variance(ANOVA) of Perceived
Effectiveness

29

In providing an analysis of question 1, What transition practices exist in the State of
Maryland? and What are the perceptions of school officials regarding the effectiveness of these
practices? the researcher determined frequencies of practices, analyzed perceptions as reported
by respondents. Descriptive statistics were reported using means and standard deviations.
Questions 2, 3, and 4 addressed the independent variables. In each of the questions the researcher
used two methods of analyses, one which addressed the distribution of practices in relationship
to the independent variables (SES, community type and school size) as well as a one-way
Analysis of Variance to determine the perceived effectiveness of the transition practices.
However, in question two, regarding race/ethnicity, a Pearson Product Moment Correlation
Coefficient was used to determine the relationship between race, ethnicity and the effectiveness
of transition practices reported by the high schools. If significant variations were found, a post-
hoc test was conducted to determine the relationship.

Chapter Summary

This chapter addressed the methods used in this descriptive study of transition practices
in the State of Maryland. The study used data collected through a survey instrument to address
the four research questions. Study participants included high school principals throughout the
State of Maryland using a small sample of principals, outside of the State of Maryland, to pilot
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the survey procedures. Procedures for the collection of the data included both a paper and
electronic format. Phone calls and reminder notices were used to increase the participation rate.
Data were analyzed using the JMP Multivariate Statistical Analysis software. The frequency of
distribution of transition practices was determined by independent variables to show the
differences between groups along with a one-way analysis of variance (ANOVA) and the
Pearson product-moment coefficients to determine correlation between the dependent variable
(transition practices) and the independent variables (SES, race/ethnicity, and community type
and school size) to determine perceived effectiveness of transition practices by groups.
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CHAPTER 4 DATA ANALYSIS

The purpose of this study was to describe the various practices for ninth grade transition
used by high schools across the State of Maryland. The study described practices (the dependent
variable) and their effectiveness in relationship to factors like SES, as measured by the FARMS
or “free and reduced meals” rate, race/ethnicity, community type and size of school (independent
variables). Survey design was the methodology used. The following research questions were
addressed:

1. What transition practices exist for ninth grade students in the State of Maryland?

What are the perceptions of school officials regarding the effectiveness of these
practices?

2. How do the transition practices vary according to socioeconomic status (SES) and
race/ethnicity throughout the State of Maryland?

3. What differences exist among transition practices in urban, rural and suburban
communities throughout the State of Maryland?

4. What are the differences between transition practices in small schools (1000 students
or less), medium schools (1001-1500 students), large (1501-2000 students) and very
large high schools (2001 students or more)?

This study was an adaptation of the Kerr study (2002) with an emphasis placed on
describing various practices since the full implementation of the No Child Left Behind Act of
2001.

The survey instrument was divided into five sections as outlined in Chapter 3. Section |
included general school information. Section Il concentrated on the various practices used by
high schools with ratings to determine effectiveness. This section also included information
related to the “small learning community/school-within-a school/academy” format following the
Kerr (2002) model. Section 11 of the instrument reported on the use of inter-disciplinary teams.
Section IV of the instrument described staff development practices used by high schools. Finally,
Section V identified demographic information of the reporting high schools. As reported earlier
in Chapter 3, data collected on the “small learning community/school-within-a-school academy
model”, along with interdisciplinary team data and staff development data were not addressed in

the research questions. To address the four research questions, the researcher concentrated only
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on the items related to transition practices and their effectiveness along with data related to SES

(FARMS), race/ethnicity, community type and school size.

Results of Survey

Demographic Information

The four research questions centered on the description of ninth grade transition practices
used by high schools in the State of Maryland. Survey respondents were asked to identify school
information related to the various transition practices for ninth graders. This information also
served as the catalyst for the four research questions addressed by the survey.

Table 2 Frequency of Responses by Size of School

Number Percent of Total

Small (<1000) 23 23%
Medium (1,001-1,500) 36 36%
Large (1,501-2,000) 25 25%
Very Large (>2,000) 16 16%
Total 100

In the information provided by the 100 respondents who reported general school survey
information, 23% of the schools were reported as small high schools (less than 1000 students),
36% of the high schools were reported as medium size high schools (1001-1500 students), 25%
of the high schools were reported as large high schools (1501-2000 students), while 16% were
reported as very large high schools (greater than 2001 students). Table 2 above displays the
information on school size.

Table 3 Descriptive Statistics of Reported Ethnic/Racial Composition of Responding Schools

Mean % Standard Deviation

Asian 5.77 7.39
African American 38.91 33.49
Hispanic 10.66 12.16
White 48.19 32.36
Other 1.82 1.76

*Respondents provided the ethnic/racial composition of their schools by total membership.
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The mean ethnic/racial composition of the high schools was reported as follows: Asian
student population— 5.77% (SD=7.39), African-American students—38.91% (SD=33.49),
Hispanic students—10.66% (SD=12.16), White students —48.19 (SD=32.36) and other
racial/ethnic student groups —1.82% (SD=1.76). Table 3 displays the ethnic/racial composition
of the sample.

Table 4 Frequency of Responses by Community Type

Number Percent of Total

Rural 14 14.1%
Urban 30 30.3%
Suburban 56 55.6%
Total 100 100%

One-hundred of the 102 respondents reported the type of community of their school as
follows: 14% of the high schools were identified as rural, 30% of the high schools were
identified as urban, and 56% of the high schools were identified as suburban. Table 4 displays

the responses on type of community.

Socioeconomic Status (SES)

Table 5 Frequency of Responses by Percent Category of Free and Reduced Meals (FARMS)

Category Number Percent of Total
>60% 17 17.1%
25%-59% 37 37.3%
<25% 46 45.5%
Total 100 100%

Socioeconomic status (SES) was determined using the percent of the student population
that qualified for “free and reduced meals” (FARMS). Respondents were asked to characterize
their high schools according to the following criteria: high schools with greater than 60%
FARMS, high schools with 25%-59% FARMS and high schools with less than 25% FARMS.
The data, displayed in Table 5, were reported by 100 respondents as follows: 17 of the high
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schools had FARMS populations greater than 60%, 37 high schools had a FARMS rate between
25%-59% and 45 of the high schools had a FARMS rate less than 25%.

Other Information on Schools

To determine the types of transition practices that were found in high schools in the State
of Maryland, it was also important to know more information about the schools. Therefore,
information was gathered on the percentage of ninth graders who attend school each day, the
percentage of ninth graders promoted from ninth grade to tenth grade each year, the number of
credits needed by ninth graders for promotion along with the courses ninth grade students need

for promotion to tenth grade and the type of instructional schedule used by the high schools.

Attendance/Promotion Rate of Ninth Graders

The average attendance for high schools throughout the State of Maryland during the
2007-2008 school year, as reported by the respondents, was 91.70% (SD=6.33). The promotion
rate of ninth graders from ninth grade to tenth grade throughout the State of Maryland was
90.22% (SD=9.13).
Number of Credits Needed for Promotion

Table 6 Frequency of Schools Requiring Specific Courses for Promotion to Tenth Grade

Course Number  Percent of Total
(N=101)
English 86 86%
Social Studies 62 62%
Math 73 73%
Foreign Language 7 7%
Physical Education 14 14%
Tech 10 10%

Regarding promotion from ninth to tenth grade, respondents were asked to provide
information related to the core course requirements for ninth grade students. The average number
of courses required for promotion was 3.12 (SD=1.88). The following course requirements for
promotion were reported as follows: 86% of the high schools reported English, 62% of the
schools reported social studies, 73% reported math, 7% reported foreign language, 14% reported

physical education and 10% reported technology. Table 6 displays these data.
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Type of Schedule Reported by Respondents
Table 7 Frequency of Respondents Reporting by Type of Schedule

Number

N=100 Percent of Total
Single Period 40 40%
Semester (4X4) Block 19 19%
Alternate Day Block (A-B) 24 24%
Hybrid 14 14%
Other 3 3%
Total 100 100%

The information on the type of schedule reported by responding high schools in the State
of Maryland indicated that 40% of the high schools use a single period schedule, 19% use a
semester (4 x 4) block schedule, 24% use an alternate day block (A-B), 14% use a hybrid
schedule (a combination of the various schedules) and 3% reported the use of another type of

schedule that was not listed on the survey. These data are displayed in Table 7.

Research Question 1
What transition practices exist for ninth grade students in the State of Maryland? What

are the perceptions of school officials regarding the effectiveness of these practices?

As indicated previously in the review of related literature in Chapter 2, Reents (2002)
indicated the need for high schools to implement practices that support successful transition for
ninth graders to ensure academic success. Similarly, Kerr (2002) reported that practices
introduced by schools should be varied. Examples of practices that support successful transitions
include the following:

e student-centered instructional practices, commonly referred to as small learning
communities and/or school-within-a-school academies, which place an emphasis on
academic themes, etc.;

¢ interdisciplinary teams, a more common practice in middle schools in which teachers
share common planning periods to discuss strategies and individual student

performance;
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e extra help in core academic classes such as after school sessions, Saturday school and

extra class periods;

e an advisory/mentoring program that uses teachers and community adults to serve as

advisors;

e mentors to assist ninth graders to navigate the high school experience;

e assignment of ninth grade students to homerooms and/or advisory groups that meet

regularly to address issues/concerns associated with high school transition;

e afocus on career choices and planning for ninth graders at the beginning of their high

school career;

e student-centered instructional practices like cooperative learning (group instruction)

used frequently to allow diversity in instruction that supports the learning styles of

early adolescents;

e special curriculum for ninth graders that emphasizes study skills for academic

SUCCESS;

e extended class periods (80-90 minutes) with an emphasis on alternative scheduling to

create less academic disruption for ninth graders; and

e abuddy program (Big brother/Big sister) that pairs ninth grade students with older

students to assist the younger students with successful transition (p. 63 ).

Table 8 Frequency of Respondents Reporting Various Transition Practices

Transition Practices

Percent of
Schools

Small Learning Community/
School within a School

Interdisciplinary Teams

Extra Help in Core Classes
Mentoring Program
Homeroom/ Advisory Group
Career Choices/Planning
Cooperative learning instruction
Special Curriculum

Extended Class Periods

Big Brother/ Sister Program

48

33
86
48
53
53
57
53
55
20

47%

32%
84%
47%
52%
52%
56%
52%
54%
20%
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Using the same practices introduced by Kerr (2002), the data collected in this study
indicated that a variation of transition practices was being used in high schools in the State of
Maryland. The distribution of practices, as reported by respondents, is reported in Table 8.

Of the 102 respondents, 47% indicated the use of a small learning community/school
within a school model, 32% reported the use of interdisciplinary teams, 84% reported the use of
extra help in core classes, 47% reported the use of a mentoring program, 52% reported the use
of the homeroom/advisory practice, 52% reported the use of a career choice and planning
practice, 56% reported cooperative learning instruction, 52% reported the use of a special ninth
grade curriculum, 54% reported the use of extended class periods and 20% reported the use of a
Big brother/big sister program. To further analyze these practices, respondents were asked to
rate their perception of the effectiveness of these programs using indicators such as: “not
effective,” “slightly effective,” “somewhat effective” and “very effective”. The responses to
these items are summarized in Table 9.

Table 9 Descriptive Statistics of Respondents’ Perceived Effectiveness of Transition Practices

Transition Practices Not Slightly Somewhat Very Mean
Effective  Effective Effective Effective Rating
n 1) ) ®) (4)

Small Learning Community/

School within a School 48  2.1% 12.5% 33.3% 52.1% 3.54
Interdisciplinary Teams 32 0.0% 03.1% 37.5% 59.4% 3.56
Extra Help in Core Classes 86 0.0% 29.1% 47.7% 23.3% 2.94
Mentoring Program 48 4.2% 31.3% 43.8% 20.8% 2.81
Homeroom/ Advisory Group 53  0.0% 45.3% 28.3% 26.4% 2.81
Career Choices/Planning 53  0.0% 39.6% 37.7% 22.6% 2.83
Cooperative Learning 57 3.5% 26.3% 31.6% 38.6% 3.05
Special Curriculum 53  7.5% 28.3% 45.3% 18.9% 2.75
Extended Class Periods 55  1.8% 9.1% 47.3% 41.8% 3.29
Big Brother/ Sister Practices 20 5.0% 30.0% 40.0% 25.0% 2.85

*Percentage based on number of respondents identifying transition practices

An analysis of the practices and their effectiveness as measured by the indicators indicated that:
e 59.4% of school staff perceived that the interdisciplinary team approach was “very

effective.”
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e 52.1% of school staff perceived that the small learning community/school within a
school model was “very effective.”

e 47.7% of school staff perceived that the extra help in core classes was “somewhat
effective.”

e 43.8% of school staff perceived that the mentoring program was “somewhat
effective.”

e 45.3% of school staff perceived that the homeroom/advisory program was “slightly
effective.”

e 39.6% of school staff perceived that the career choices/planning practices were
“slightly effective.”

e 38.6% of school staff perceived that the cooperative learning instructional practice
was “very effective.”

e 45.3% of school staff perceived that the special curriculum for ninth grade was
“somewhat effective.”

e 47.3% of school staff perceived that the practice of extended class periods was
“somewhat effective.”

e 40% of school staff perceived the Big brother/big sister program was “somewhat

effective.”

Various practices at the high school level were not the only means used to assist with the
transition of ninth graders to high school in the State of Maryland. A variety of transition
practices were reported to have taken place during the eighth grade year prior to ninth grade

students reporting to high school. These data are reported in Table 10.

Table 10 Frequency of Distribution of Middle School Practices Prior to Ninth Grade

Middle School Practices n Percent
School Staff Present Information 48 48%
Students Visit High School 32 32%
Summer Enrichment Program 86 86%
Summer Remedial Program 48 48%
Counselors Meet 53 53%

Orientation Program/Assemblies 53 53%
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The transition practices included the following: (a) information presented to ninth grade
students by high school staff was used by 48 high schools (48%); (b) middle school visits to high
school by incoming ninth graders reported by 32 high schools (32%); (c) summer enrichment
practices for incoming ninth graders as reported by 86 high schools (86%); (d) summer remedial
practices for incoming ninth graders as reported by 48 high schools (48%); (e) meetings between
counselors and incoming ninth graders as reported by 53 high schools (53%); and (f) orientation

practices and assemblies for incoming ninth graders as reported by 53 high schools (53%).

Research Question 2

How do the transition practices vary according to socioeconomic status (SES) and
race/ethnicity throughout the State of Maryland?

In order to address research question 2, the responses to the survey item, “Please mark all
of your current practices,” were analyzed. To determine whether transition practices vary
according to school population of different SES, as measured by FARMS (free and reduced
meals), two analyses were conducted. The first analysis determined the percentage of schools
using various transition practices according to socioeconomic status (SES) as reported by the
“free and reduced meals” (FARMS) data of each school. This distribution of practices is
included in Table 11 and displayed in Figure 2.

Table 11 Distribution of Transition Practices by Free and Reduced Meals (FARMS)

FARMS FARMS FARMS

Transition Program >60% 25-59% <25%
n=17 n=37 n=45

Interdisciplinary Teams 29.4% 51.4% 15.6%
Extra Help in Core Classes 94.1% 91.9% 77.8%
Mentoring Program 70.6% 56.8% 31.1%
Homeroom/ Advisory Group 52.9% 67.6% 40.0%
Career Choices/Planning 35.3% 73.0% 42.2%
Cooperative Learning 52.9% 73.0% 46.7%
Special Curriculum 41.2% 70.3% 42.2%

Extended Class Periods 82.4% 54.1% 44.4%
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FARMS FARMS FARMS
Transition Program >60% 25-59% <25%
n=17 n=37 n=45
Big Brother/Sister program 32.5% 24.3% 15.6%

*p<.05; SES based on percent of students qualifying for FARMS (Free and Reduced Meals)

The distribution of transition practices related to the FARMS rate, as reported by the
respondents from high schools in the State of Maryland, revealed that schools with a FARMS
rate greater than 60% used the following practices: (a) extra help in core classes (94.1%); (b)
extended class periods (82.4%); and (c); a mentoring program (70.6%). In schools with a
FARMS rate of 25%-59% the predominate practices were: (1) extra help in core classes (91.9%),
(2) career choices/planning, and (3) cooperative learning (73%). Schools with a FARMS rate
less than 25% used only one practice predominantly, extra help in core classes (77.8%).

Figure 2 Percent of Schools using Various Transition Practices by
FARMS
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Transition Practices

In the second analysis, a one way analysis of variance ( ANOVA) was performed using
three levels of SES (>60%, 25%-59%, and <25%) to determine the perceived effectiveness of the
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transition practices in schools with varying rates of free and reduced meals (FARMS) school
populations. Effectiveness was rated on a four point scale (1 = not effective; 2 = slightly
effective; 3 = somewhat effective; 4 = very effective). The mean rating for each transition
practice, as reported by schools at the three levels of FARMS, is shown in Table 12.

Table 12 One-Way ANOVA of Perceived Effectiveness Ratings By Free and Reduced Meals
(FARMS) Categories

FARMS  FARMS FARMS
>60% 25-59% <25%
Transition Practice n=17 n=37 n =45 = p(F)

Mean Mean Mean

Rating Rating Rating
Small Learning
Community/School within a 3.61 3.20 3.00 1.94 0.16
School
Interdisciplinary Teams 3.71 3.52 3.40 0.47 0.63
Extra Help in Core Classes 3.03 3.03 2.56 2.77 0.07
Mentoring Program 2.71 3.14 2.33 4.37 0.02*
Homeroom/ Advisory Group 2.83 2.96 2.33 1.92 0.16
Career Choices/Planning 2.68 2.96 2.67 0.84 0.44
Cooperative Learning 3.14 3.00 3.03 0.16 0.85
Special Curriculum 2.79 2.73 2.71 0.03 0.97
Extended Class Periods 3.35 3.35 2.86 4.44 0.02*
Big Brother/Sister program 3.14 2.50 3.00 0.96 0.40

*p<.05; SES based on percent of students qualifying for FARMS (Free and Reduced Meals)

The one-way analysis of variance (ANOVA) revealed significant (at p< .05) findings for
ratings of the following two practices: mentoring program (p<.02) and extended class periods
(p<.02). A Tukey-Kramer post hoc test indicated a significant difference between ratings for the
two practices among FARMS populations. In rating the mentoring program transition practice,
schools with a FARMS population less than 25% rated the practice significantly (p<. 05) lower
than schools with a FARMS population of 25-59%. With the practice of extended class periods,
schools with a FARMS population less than 25% rated the practice significantly (p<. 05) lower
than schools with a FARMS population greater than 60%.
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In order to address the second part of research question 2 (race/ethnicity), the responses
to the survey item, “Please mark all of your current practices,” were analyzed. The Pearson
Product-Moment Correlation Coefficient was used to determine the relationship between
transition practices and the racial/ ethnic compositions of the school population. The results of

the analysis are shown in Table 13.

Table 13 Pearson Correlations between Race/Ethnic Groups ' Percentages and Transition
Practices

Ethnic Group Percentage

Transition African
Practices Asian American Hispanic White Other

r e r @ r© @ r*r (@ r (or

Small Learning
Community/

School within a
School

o7 2r 15 93 3 *02 .08 27 .17 .50

Interdisciplinary

Teams 37 *03 09 61 21 8 .18 .74 .36 34

Extra Help in

15 .10 .34 .16 .10 .20 .07 46 .16 .60
Core Classes

Mentoring 11 47 20 10 34 *01 09 43 19 45
Program

Homeroom/ -

Advisory Group .28 .04 17 A1 A1 A7 .18 .20 .26 .79
Career

Choices/Planning

Cooperative

Learni 08 42 12 18 13 .78 .05 30 .22 .09
earning

Special
Curriculum

Extended Class
Period

14 71 13 18 14 73 22 13 43 *.03

26 *04 45 *00 .09 43 37 *00 .28 .98

Big
Brother/Sister 27 88 33 15 19 51 19 45 .28 51
program

*
p<.05
Several ratings were found to be significant. First, the small learning community/school

within-a-school program was found to be significantly correlated with large Hispanic school
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populations (p<.02). Mentoring programs was also found to be significantly correlated with large
Hispanic populations (p<.01). Second, the use of interdisciplinary teams in high schools was
found to be significantly correlated with schools with large Asian population (p<.03) along with
homeroom/advisory programs (p<.04). Third, the use of a special curriculum as a transition
practice for ninth graders was found to be significantly correlated with “other” race/ethnic
groups (p<.03). Finally, three significant correlations were identified with the use of extended
class periods. These include: (a) schools with large Asian populations (p<.04), (b) schools with
large African-American populations (p<.00), and (c) schools with large White student

populations.

Research Question 3

What differences exist between transition practices in urban, rural and suburban
communities throughout the State of Maryland?

For this question, two analyses were conducted: one to determine the distribution of
practices by community type and a one-way analysis of variance (ANOVA) to determine the
perceived effectiveness ratings by community type for the various transition practices. The
distribution of transition practices by community type is included in Table14 and displayed in

Figure 3.

Table 14 Distribution of Transition Practices by Community Type

Transition Rural Urban Suburban

Practices n=14 n=30 n=55
choolwiinasool 0% e s
Interdisciplinary Teams 35.7% 46.7% 21.8%
Extra Help in Core Classes 71.4% 93.3% 85.5%
Mentoring Program 21.4% 66.7% 43.6%
Homeroom/ Advisory Group 28.6% 60.0% 54.5%
Career Choices 71.4% 53.3% 47.3%
Cooperative Learning 50.0% 73.3% 50.9%
Special Curriculum 50.0% 60.0% 49.0%
Extended Class Period 50.0% 73.3% 45.5%

Brother/ Sister Practices 14.3% 23.3% 21.8%
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Table 14 shows the distribution of transition practices by community type. In rural

schools, extra help in core classes and career choices/planning were the practices used primarily

in 71.4% of the schools. Four practices, school within a school/small learning community,

cooperative learning, the use of a special curriculum and extended class periods, were strategies

used in 50% of the schools. In the urban high schools in the State of Maryland, extra help in

core classes was used by 96.3% of the schools while cooperative learning and extended class

periods were practices used by 73.3% of the schools. Like the rural and urban schools, extra

help in core classes was the practice used by a significant number of schools (85.5%); however,

few other strategies were identified by more than 50% of the schools.

Figure 3 Percent of Schools using Various Transition Practices by
Community Type
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In the second analysis, a one-way analysis of variance (ANOVA) was performed using

three levels of community type (urban, rural, suburban). Again, effectiveness was rated on a four

point scale (1=not effective; 2=slightly effective; 3=somewhat effective; 4=very effective). The

mean rating for each transition practice as reported by schools at the three levels of community

type are shown in Table 15.
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Table 15 One-Way ANOVA of Perceived Effectiveness Ratings by Community Type

Transition Urban Rural Suburban
Practices n=30 n=14 n=55
Mean Rating Mean Rating Mean Rating F p(F)
Small Learning
Community/School 3.14 3.23 3.44 0.57 0.57
within a School
Interdisciplinary Teams 3.20 3.57 3.67 1.23 0.31
Extra Help in Core 2.90 2.75 3.06 167  0.20
Classes
Mentoring Program 3.33 2.70 2.83 0.78 0.46
Homeroom/ Advisory 3.25 2,67 2.83 081 045
Group
Career Choices/Planning 2.60 3.06 2.77 1.22 0.31
Cooperative Learning 3.14 2.95 3.11 0.21 0.81
Special Curriculum 2.43 2.56 2.96 1.83 0.17
Extended Class Periods 3.57 2.95 3.52 4.84 0.01*
Big Brother/Sister 2.00 271 3.00 071 051
program
*p<.05

The one-way analysis of variance (ANOVA) revealed that the practice of extended class
periods was significant at the p< .05 level. A Tukey-Kramer post hoc test was run and indicated
a significant difference in ratings of the practice of extended class periods by community types.
In the rating of extended class periods, rural schools rated the practice significantly lower than

urban and suburban schools.

Research Question 4

What are the differences between transition practices in small (1000 students or less),
medium (1001-1500 students), large (1501-2000 students) and very large (2001 students or
more) high schools in the State of Maryland?

To understand the differences between transition practices in small (1000 students or
less), medium (1001-1500 students), large (1501-2000 students) and very large (2001 students or

more) two analyses were conducted: a distribution of transition practices as reported by schools
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according to school size and a one-way analysis of variance (ANOVA) of perceived
effectiveness ratings by school size. The distribution of transition practices according to school

size is included in Table 16 and Figure 4.

Table 16 Distribution of Transition Practices by School Size

. Small Medium Large Very Large
Transition
Proaram (<1000) (1001-1500) (1501-2000) (>2000)
g n=23 n =36 n=24 n=16
Small Learning
Community/School 43.5% 58.3% 37.5% 43.8%
within a School Program
Interdisciplinary Teams 43.5% 33.3% 16.7% 31.3%
Extra Help in Core 78.3% 91.7% 8.33% 87.5%
Classes
Mentoring Program 34.8% 61.1% 41.7% 43.8%
Homeroom/ Advisory 69.6% 41.7% 45.8% 62.5%
Group
Career Choices/Planning 56.5% 58.3% 41.7% 50.0%
Cooperative Learning 39.1% 61.1% 58.3% 75.0%
Special Curriculum 56.5% 55.6% 50.0% 43.8%
Extended Class Periods 60.9% 58.3% 45.8% 50.0%
Big Brother/Sister
Program 30.4% 11.11% 20.8% 25.0%

The distribution of transition practices by school size revealed differences among schools
of various size. In small schools, the practice of extra help in core classes was the predominate
practice as reported by 78.3% of the schools. The medium size schools (1001-1500 students)
also used extra help in core classes as a significant practice (91.7%). In large schools (1501-
2000 students), only one practice, cooperative learning, was used in more than 50% of the
schools (58.3%). However, in the very large high schools (2000 students or more), both extra
help in core classes (87.5%) and cooperative learning (75%) were the primary practices used in

these schools.
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Figure 4 Percent of Schools using Various Transition Practices by
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Transition Practices

Like community type and FARMS, a one-way analysis of variance (ANOVA) was

conducted to determine the differences between the ratings for the various transition practices

according to school size. Effectiveness was rated using a four point scale (1=not effective, 2=

slightly effective, 3=somewhat effective, 4=very effective). The mean rating for each transition

practice as reported by the schools is found in Table 17. There were no significant differences

among the ratings of the transition practices as reported by schools of various size.

Table 17 One-Way ANOVA of Perceived Effectiveness Ratings By School Size

Small Medium Large Very Large
Ny (<1000)  (1001-1500)  (1501-2000)  (>2000)
Transition n=23 n=36 n=24 n=16
Program
Mean Mean Mean Mean = (D)F
Rating Rating Rating Rating
School within a 3.30 3.29 3.33 3,57 023 087

School

Interdisciplinary 3.50 3.58 3.50 3.60 0.06 0.98
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Small Medium Large Very Large
N (<1000) (1001-1500)  (1501-2000) (>2000)
Transition n=23 n=36 n=24 n=16
Program

Mean Mean Mean Mean E (0)F

Rating Rating Rating Rating
Teams
Extra Help in 2.83 291 3.00 3.07 034  0.80
Core Classes ) ) ) ) ) '
Mentoring
Program 2.75 2.73 2.70 3.28 0.92 0.44
Homeroom/
Advisory Group 2.69 2.87 2.84 2.90 0.70 0.92
Career Choices 2.69 2.80 2.80 3.00 0.26 0.85
Cooperative
Learning 3.33 3.18 2.79 2.92 0.45 0.72
Special
Curriculum 2.77 2.85 2.50 2.86 0.45 0.72
Extended Class
Period 3.29 3.24 3.27 3.50 0.26 0.86
Brother/ Sister
Practices 2.71 2.75 2.85 3.25 0.32 0.81

Summary of the Research Questions

Respondents described various practices used to assist with ninth grade transition to high
school. The description of the current practices reported here centered on the distribution of the
practices, the perception of their effectiveness as reported by respondents and the correlation
between the practices according to independent variables, socioeconomic status (FARMS),
race/ethnicity, community type (urban, rural, suburban) and school size (small, medium, large,
very large). Analyses using the one-way analysis of variance (ANOVA) and the Pearson
Product-Moment Correlation Coefficient were performed to describe the various transition
practices and their effectiveness ratings as reported by respondents. The reported effectiveness
ratings of the variety of current transition practices in high schools in the State of Maryland
ranged from “not effective" to “somewhat effective.” Respondents also reported that many of the
current practices began in middle school and followed ninth graders to high school.

In reporting the various transition practices used by high schools in the State of

Maryland, respondents stated the following:
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e 84% of the schools use the practice of extra help in core classes.

e 56% of the schools use the cooperative learning instructional practice.

e 54% of the schools use extended class periods as a practice.

e 52% of the schools use the homeroom/advisory program, the career choices/planning,

and the special curriculum for ninth grade as a practice.
e 48% of the schools use a small learning community/school within a school program
e 47% of the schools use some type of mentoring program
o 32% of the schools use interdisciplinary teams as a practice.
e 20% of the schools use a Big brother/big sister program.
In stating their perception of effectiveness, the respondents rated:
e the interdisciplinary teams approach (58%), the small learning community/school-
within-a-school model (52%) and the cooperative learning instructional practice
(39%) as “very effective.”

e extra help in core classes (48%), the special curriculum for ninth grade (47%), the
extended class period (47%), mentoring (44%) and the Big brother/big sister program
(40%) as “somewhat effective”.

e the homeroom/advisory (45%) and the career choices/planning practice (40%) as
“slightly effective”.

The distribution of transition practices related to the independent variables (SES,
race/ethnicity, community type and school size) are reported according to the percentage of
various practices found in the schools as reported by the respondents. In rating the mentoring
program transition practice, schools with a FARMS population less than 25% rated the practice
lower than schools with a FARMS population of 25-59%. With the practice of extended class
periods, schools with a FARMS population less than 25% rated the practice significantly lower
than schools with a FARMS population greater than 60%. With regard to race/ethnicity, several
ratings were found to be significant. First, the small learning community/ school within-a-school
program was found to be significantly correlated with large Hispanic school populations (p<.02).
Mentoring programs was also found to be significantly correlated with large Hispanic
populations as well (p<.01). Second, the use of interdisciplinary teams in high schools was found
to be significantly correlated with schools with large Asian population (p<.03) along with

homeroom/advisory programs (p<.04). Third, the use of a special curriculum as a transition
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practice for ninth graders was found to be significantly correlated with “other” race/ethnic
groups (p<.03). Finally, three significant correlations were identified with the use of extended
class periods. These include: schools with large Asian populations (p<.04), schools with large
African-American populations (p<.00), and schools with large White student populations.

In analyzing the data related to community type, respondents reported that rural schools
rated the practice of extended class periods significantly lower than urban and suburban schools.
Finally, the analysis of data related to school size found no correlation between school size and
the ratings of transition practices as reported by respondents.

In Chapter 4 Data Analysis, demographic information was reported on the sample pool,
community type, school size, attendance statistics and promotion information. This chapter also
included an analysis of research questions. In Chapter 5 conclusions, findings and
recommendations for further studies will be addressed.
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CHAPTER 5 CONCLUSIONS, FINDINGS AND IMPLICATIONS FOR
FUTURE RESEARCH

This chapter provides a summary of the study along with an interpretation and
explanation of the findings. The chapter is divided into three sections: (1) summary of the
purpose and methodology (2) review of the major findings (3) findings related to the literature

and conclusions which center on implications and topics for future research.

Summary of the Purpose and Methodology

The purpose of the study was to provide a description of various transition practices and
the perception of their effectiveness for ninth graders used in high schools in the State of
Maryland. This study is a replication of the Kerr (2002) study and describes various practices
used by high schools in the State of Maryland since the No Child Left Behind Act of 2001.
Previously Kerr (2002) stated that “very little if any research in this field focuses on the
potentially positive effects of the countless initiatives taken on by high schools to address student
needs” (p. 225). This study further explores the Kerr study in its description of present day
transition practices for ninth grade used by high schools in the State of Maryland as suggested in
the Kerr (2002) study. This study focuses on the following research questions:

1. What transition practices exist for ninth grade students in the State of Maryland?

What are the perceptions of school officials regarding the effectiveness of these
practices?

2. How do the transition practices vary according to socioeconomic status and
race/ethnicity throughout the State of Maryland?

3. What differences exist between transition practices in urban, rural, and suburban
communities throughout the State of Maryland?

4. What are the differences between transition practices in small (1000 students or less),
medium (1001-1500 students), large (1501-2000 students) and very large (greater
than 2000 students) high schools in the State of Maryland?

A survey instrument conducted online and by mail was used to collect data from 102 out

of 172 high school principals and/or their designees (a 59% return rate) in the State of Maryland.
Descriptive statistics using Survey Monkey and the JMP Multivariate Statistical Analysis (2005)

software program were calculated to describe the various practices used by high schools in the
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State of Maryland related to demographic information such as socioeconomic status (SES) as

measured by free and reduced meals (FARMS), race/ethnicity, community type and school size.

Summary of Findings

Transition Practices and the Perception of Effectiveness in Maryland High Schools

Using the practices documented in the Kerr (2002) study, respondents were asked to
choose from a list of practices used at individual high schools and determine their effectiveness
in transitioning ninth graders to high school. The practices include: (1) small learning
communities and/or school-within-a-school model, (2) interdisciplinary teams, (3) extra help in
core academic classes, (4) mentoring to assist with ninth grade transition, (5) homeroom/
advisory, (6) career choice/ planning and exploration for ninth grade, (7) cooperative learning
strategies, (8) special curriculum for ninth grade, (9) extended class periods, and (10) Big
Brother/Big Sister programs (p. 63). The practices were rated by the respondents accordingly: (1)
not effective (2) slightly effective (3) somewhat effective (4) very effective, and not offered.

In reporting the frequency of practices used at individual high schools, the respondents,

collectively, reported the following:

e The practice of extra help in core classes (84%) was reported by the majority of the
high schools in the State of Maryland.

e The practice of using cooperative learning as an instructional practice (56%),
extended class periods (54%), along with the homeroom/advisory period, career
choices/planning and a special curriculum for ninth grade (52%) were found in a little
more than half of the high schools as reported.

e Practices like the small learning community/school-within-a-school model (47%),
mentoring (47%), interdisciplinary teams (32%) and the Big brother, Big Sister
program (20%) were all reported by less than half of the high schools as a practice
used.

After reporting the frequency of the practices in high schools, there were significant

differences reported regarding the effectiveness of the practices in individual high schools in
relationship to the frequency of distribution. A comparative analysis between frequency of

distribution and perception of effectiveness is found below:
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e While 84% of the high schools reported the use of extra help in core classes as a
practice, 47% found the practice to be “somewhat effective.”

e The practice of cooperative learning as an instructional strategy was found in 56% of
the high schools, but only 38% of those who reported the practice found it to be “very
effective.”

e The use of extended class periods was reported as a practice by 54% of high schools
and 47% of those schools found it be “somewhat effective.”

e The use of a special curriculum for ninth grade was reported as a practice in 52% of
the high schools and rated as “somewhat effective” by 45%; 52% of the high schools
reported the use of the homeroom/advisory as a practice and 45% found it to be
“slightly effective,” while 52% of the high schools reported the use of the career
choice/planning practice for ninth grade and only 39% found it be “slightly
effective.”

e The lowest reported practices in high schools like the small learning community/
school-within-a-school model (48%), interdisciplinary team approach (47%)
mentoring program (47%) and the Big brother/Big sister program (20%) were
perceived as some of the most successful. For example, 52% of the respondents rated
the small learning community/school-within-a-school model as “very effective,” 59%
of the respondents rated the interdisciplinary team approach as “very effective,” 43%
rated the mentoring program as “somewhat effective,” and 40% rated the Big
brother/Big sister program as “somewhat effective.”

In addition to reporting the effectiveness of the various practices by high schools in the

State of Maryland, respondents were also asked to report on the use of other transition practices
prior to ninth grade entrance to high school. These include practices such as: (a) presentations to
middle schools students by high school staff used by 48 schools; (b) student visits to high school
reported by 32 schools; (¢) summer enrichment practices used by 86 schools; (d) summer
remedial practices used by 48 schools; (e) high school counselor meetings with eighth graders
reported by 53 schools; and (f) orientation practices/assemblies reported by 53 schools.

SES and Transition Practices
Using the same list of practices, respondents were asked to determine the relationship

between socioeconomic status (SES) and the various practices. This information was reported
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using the distribution of practices according to the various levels of SES as determined by the
percentage of students qualifying for “frec and reduced meals” (FARMS) in each high school.
School populations were reported according to three levels of FARMS: greater than 60%, 25%-
60%, and less than 25%. Schools with a FARMS population less than 25% rated the practice of
the use of mentoring programs lower than schools with a FARMS population of 25-59%. With
the practice of extended class periods, schools with a FARMS population less than 25% rated the

practice significantly lower than schools with a FARMS population greater than 60%.

Race/Ethnicity in Maryland High Schools and Transition Practices

Regarding transition practices and race/ethnicity, high schools reported significance
between the following practices and racial groups. Among the reporting high schools, the study
found that the school’s rating of the small learning community/school-within-a-school model (p<
.02) as well as the use of mentoring programs (p< .01) was significant in schools with larger
populations of Hispanic students. The use of interdisciplinary teams (p< .03) and homeroom/
advisory (p< .04) ratings were significant in high schools with a large population of Asian
students. The use of a special curriculum for ninth grade (p< .03) rating was significant in high
schools among “other” student populations. The extended class period rating was significant in
high schools with large populations of Asian (p< .04), African-American (p< .00), and White (p<
.00) students.

Transition Practices and Community Type in Maryland High Schools

This study asked respondents to self-report community type. Schools were reported as
urban, rural and suburban high schools. The analysis between transition practices and community
type revealed only one significant relationship, extended class periods (p<.01). In the rating of
extended class periods, rural schools rated the practice significantly lower than urban and
suburban schools.

School Size and Transition Practices

The Kerr (2002) study concentrated primarily on the differences between small and large
high schools. The list of practices prevalent throughout this body of research was the result of
work by Kerr (2002) in determining the type of practices that were particularly effective in small
and large high schools in the State of Maryland in 2002. To determine a current relationship

between these practices and school size, this researcher used a more specific grouping of schools
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in analyzing the differences between school size and transition practices. Respondents were
asked to label their schools according to the following criteria: small high schools (less than
1000 students), medium high schools (1001-1500 students), large high schools (1501-2000
students) and very large high schools (more than 2000 students). In this study, there was no

significant correlation between the rating of transition practices and size of school.

Discussion

This study provides a description of the various transition practices and their
effectiveness used by high schools in the State of Maryland since No Child Left Behind, as well
as a comparison between these practices and socioeconomic status (SES), race/ethnicity,

community type and school size.

Description and Analysis of Current Practices

In 2002, Kerr reported a number of transition practices when conducting research on
ninth grade transition in high schools throughout the State of Maryland. These practices were the
basis for the current study’s description and analysis of practices used by high schools in the
State of Maryland in 2008. These practices include (1) student-centered instructional practices
like “small learning academies and/or school within a school models;” (2) interdisciplinary
teams; (3) extra help in core academic classes; (4) mentoring to assist with ninth grade transition;
(5) homeroom/advisory grouping; (6) career choice/exploration for ninth grade; (7) cooperative
learning strategies; (8) special curriculum for ninth grade; (9) extended class periods; and (10)
Big Brother/Big Sister practices for ninth graders.

Kerr (2002) found these practices to be an important part of the organizational reform for
ninth grade in high schools in the State of Maryland. In analyzing the current data, the researcher
found that these practices are still considered useful in helping high schools organize an efficient
and effective program of transition for ninth grade. Since Kerr (2002), other researchers such as
Bottoms (2002) (reported by Gibson in 2006), emphasized practices such as interdisciplinary
teams (the most frequently reported practice currently in high schools in the State of Maryland-
59.4%) and the use of the integration of curriculum among discipline subjects (a component of
interdisciplinary teaming) as a successful practice to assist with transition for ninth grade

students.
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Socioeconomic Status (SES) and Race/Ethnicity

Nation-wide socioeconomic status (SES) and race/ethnicity continue as important
variables when projecting the success of ninth grade students entering high school for the first
time. The goal, according to research conducted by Heck and Mahoe (2006), is to determine
which practices related to ninth grade transition assist with the long term success of students
living in poverty as well as for students of color. The long term success is measured by
graduation from high school in four years with a decrease in the drop-out rate. To help address
this issue, high schools in the State of Maryland reported that mentoring practices (47%
effective) assist with the long term goal of graduation from high schools, while extended class
periods (47% effective) provide the academic support needed to assist with the adjustment to

high school, a problem for students of color and students living in poverty.

Community Type

Schools in large cities like New York, Detroit, Baltimore, Chicago and Philadelphia, the
urban centers of the country, report a need for specific practices to assist with ninth grade
transition to high school (Balfanz & Legters, 2001). As reported in the review of related
literature, determining transition practices for ninth grade students by community type (urban,
rural, and suburban) is a challenge. According to Neild, et al. (2001), many transition practices
for ninth graders are not meaningful and effective. In urban high schools, ninth grade promotion
is more significant than ninth grade transition. In rural areas, the close link between high schools
and the community make the transition from middle to high school less definitive (Arnold, et. al,
2007). On the other hand, according to Case (2006), suburban high school transition practices for
ninth graders tend to place an emphasis on the “individual” student because of the differences
among the various diverse populations of students and the fact that needs vary greatly from
school to school and from student to student (p. 33). This premise is supported in this study in
the State of Maryland because there is no clear distinction between the ratings of transition
practice and community type. Only one, extended class periods was rated lower in comparison

to urban and suburban schools.

School Size
Smith-Mumford (2004), Kerr (2002) as well as Lee & Smith (1996) address school size
as a barrier to success for all students and, in particular, ninth graders. Current research continues

to concentrate on the need to create smaller high schools which, in turn, create successful
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transition practices for ninth graders (Smith-Mumford, 2004). Growing in popularity in the study
of ninth grade transition is the development of ninth grade centers that place an emphasis on the
social, emotional and academic needs of ninth grade students separate from other grade levels
(Wang, 2006). In the State of Maryland, however, school size was not significant in the ratings

of transition practices as reported.

Implications

The purpose of this study was to describe the various transition practices used by high
schools in the State of Maryland and their effectiveness as rated by school officials at individual
high schools. The data were analyzed to reveal the correlation of transition practices with
socioeconomic status, race/ethnicity, community type (urban, rural, and suburban) and school
size (small, medium, large, very large). The results of this study support the body of knowledge
that indicates that different practices are needed for different types of schools and different
categories of students for academic success in ninth grade (Kerr, 2002).

According to current research, practices related to ninth grade transition remain
significant. An analysis of responses reveals that administrators in high schools in the State of
Maryland recognize the need for effective transition practices, but creating practices that are a
traditional part of the high school program is more practical than creating practices that are based
on organizational reform efforts. For example, 59.4% of high schools in the State of Maryland
found the practice of interdisciplinary teams to be effective; a popular practice found in middle
schools but is now used more frequently in high schools. Other traditional practices like
extended class periods (46.4%) and extra help in core classes (47.7%) were also among the more
popular practices used by high schools in the State of Maryland. However, the creation of
practices more closely aligned with organizational reform initiatives like homeroom/advisory

was reported as not effective in high schools in Maryland (45.3%).

Limitations

Several limitations exist in this study. These include:
1. The use of a survey instrument as the center of methodology was limiting because of
the self-reporting nature of the data.

2. The reliance on distribution frequencies in determining success was a limitation.
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3. The effectiveness of various programs as reported by respondents did not provide a
true empirical analysis of practice effectiveness because of the individual perceptive
nature of the reporting.

4. The sole purpose of the study, to describe transition practices in high schools in the
State of Maryland, was a limitation because the researcher did not solicit or gather
information to determine the empirical effects of the practices on the individual high
schools.

De-Limitations

The following de-limitations exist in this study:

1. The collection of data only in high schools in the State of Maryland limiting the
generalization of findings to other states.

2. Because the study was limited to high school principals and/or their designees in the
State of Maryland, it did not provide a comprehensive study of ninth grade transition

practices nationwide.

Implications for Action

According to the research conducted in high schools in the State of Maryland, the
following implications for actions may be addressed by high schools with a desire to create
effective transition practices for ninth grade. These include:

1. The use of school organizational reform practices like small learning communities

(rated very effective by 52% of high schools in Maryland reporting it as a practice)
and interdisciplinary teams (rated very effective by 59% of high schools reporting it
as a practice).

2. Summer enrichment programs between eighth and ninth grade (used by 84% of high

schools in Maryland) to assist with the transition to high school.

3. The creation of a flexible schedule with extended periods as a practice to assist

various diverse groups of Asian, African-American and White students as well as

students from divergent socioeconomic groups.
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Recommendations for Further Research

The following recommendations are made for further research:

1. Replication of this study concentrating on specific practices in relationship to ninth
grade transition is recommended. A qualitative study using school personnel
associated with the various practices could provide information on the effectiveness
of individual practices.

2. A study comparing current practices and data related to ninth grade success in formal
assessment subjects such as Algebra and English (benchmark subjects required by the
State of Maryland to determine annual yearly progress or AYP for each high school)
is also recommended.

3. A study concentrating on specific independent variables (e.g., gender of students,
same sex schools) in relationship to ninth grade transition could provide greater
understanding of the usefulness of practices for specific school populations and
characteristics.

4. A study that centers on the separate ninth grade school as an effective transition
practice.

In conclusion, future research that concentrates on specific practices in use by high
schools to effectively address ninth grade transition may prove beneficial to high school
principals. Research centered on practices for individual groups of students has the potential to
provide a greater opportunity for successful transition to ninth grade. The analysis of data
gathered from surveys, case studies and assessment scores can be used to chart the success of the
various transition practices which, when supported by passing rates on state assessments, could
be supported as “best practices” for creating a successful environment for ninth graders.
Principals in the State of Maryland need the flexibility to provide transition practices for ninth

grade that benefit the school as a whole as well as the individual student.

Reflections

This researcher, like others who have studied this topic, feels that transition to ninth grade
is the key to academic success for all students. As a high school principal in the State of
Maryland, this researcher was surprised at the effort it took to get 102 out of 172 high school

principals and/or their designees to respond to the electronic survey, a survey that was relatively
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easy to complete. The researcher concludes that high school principals perceive that there are
more important problems/issues facing them than formalizing a program of transition for ninth
grade students. In many instances, transition to high school for ninth graders takes place with
little effort and with the same practices that have been in place for years, despite the research that
supports the notion that different schools, different groups and different students need different
approaches to address their individual needs.

At one time, the researcher thought that transition practices would become a priority for
schools since formal assessments (specifically Algebra in ninth grade) are associated with each
school’s goal to meet AYP (annual yearly progress). The review of the literature clearly shows
the need for transition practices for ninth graders to decrease the increasing number of drop-outs
at the end of the ninth grade. There exists significant research on this topic, but until there is a
closer look at its effect on the total high school experience, schools will continue to provide
practices that support the efforts of the entire school and not the practices needed to support the

needs of this very vulnerable group of students.
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Programs and Practices for 9th Graders

Please return survey by fax or mail by FRIDAY, JUNE 16, 2000 to:

by fax: Kerri Kerr by mail: Kerri Kerr
¢ 2 CcsSos
FAX NUMBER:(4101 316-88%0 3003 N. Charles St., Suite 200
Baitimore, MD 21218

Name of Person Completing Survey Position/Title

1. What are the LOWEST and HIGHEST grade levels in your school? (Circle TWO choices below.)
Pre-K K 1 2 3 4 S 6 7 8 9 10 1" 12

2. a) On average, what percent of your total student body attends school each day?
b) On average, what percent of 9th graders attends school each day?

3. What percent of 9th graders are promoted to the 10th grade at the end
of their 9th grade year, i.e. "on time” ?

4, What are your school system’s course and credit requirements for promotion out of the 9th grade?

S. What type of schedule does your school currently use?

QO  Single period (Traditional)
QO  Semester (4x4) Block (Year-long course wark is completed in one semester.)
O  Alternate Day Block (A-8) '
(o] Trimester
Other (describe)
6. For which subjects are 9th graders at your school grouped on the basis of SIMILAR abilities or
achievement levels? (Please mark all that apply.)
O  English/reading
O History
O  Math
QO  Science
QO  None - 9th grade classes are not grouped by ability. 1



; for Ninth Graders

7. How does your school and/or district help students make the transition to high schooil?

Please mark ALL of your current practices.

O  High school students, counselors, or teachers present information at the middle grades school.

Middle grades students visit the high school for an assembly or to visit classes.

Students participate in a summer program before entering high school for enrichment purposes.

Middle grades and high school teachers meet to coordinate course content and requirements.

o}
e}
O  Students participate in a summer program before entering high school for remediation purposes.
(@]
o

Orientation programs or assemblies are held for new students upon arrival at high school.

QOthers (describe)

8. Which of the following programs and practices does your school currently use with 9th graders?

Please mark ALL of your current practices. For each practice you currently use, please indicate how many years
your school has been using this practice and the percentage of 9th graders who participate in this practice.

-

A school-within-a-school, academy, or other small learming
community for 9th graders.

b) Interdiscipiinary teams of 9th grade teachers who share the same
students.

c) Extra help in core academic classes, for example after-school
sessions, Saturday school, or extra class periods.

d) A mentonng program for students involving members of the community.

e) 9th graders assigned to a homercom or advi group which meets
regquQy th out the school year. sory

f) A focus on career choices and planning for 9th graders.

g) Student-centered instructional practices, such as cooperative learning
or eset:dem-d!rected projects or activities, used an average of once a
week or more.

h) Special curriculum or classes for 9th graders to help them leam the
study skills and/or social skills needed to be successful in high school.

i) Extended class periods, e.g. 80-90 minutes.

j) Buddy or Big Brother/Sister program that pairs new students with
older ones upon arrival at high school.

k) Qthers

o 0O 00O O 0 O

o}

NO
Qo

O 0 00 O O

Number of % 9th graders
years in use participating

68
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If your school has a school-within-a-school, academy, or other small learning community for 9th
graders, please answer the following questions. If not, go to question #12.

9. Is the small learning community for 9th graders 10. At your school, do 9th grade students .....

in your school ..... (Mark all that apply.) (Choose one.)

O self-contained, i.e. located in its own part QO Stay with the same classmates ihroughauz the day’?

of the school building?
QO Stay with the same ctassmates for most classes,

Q  run by its own administrative staff? but get regrouped for 1 or 2 classes only?

QO  made up of teachers who wark primanly O Change classmates for most classes, but stay with
with 9th graders? the same classmates for 1 or 2 classes only?

Q  None of these are charactenstics of the 9th O Change classmates every class?

grade small learning community in my schaol.

11. If your 9th grade small learning community does not use the practices listed abave in Question 9,
please describe how your small learning community is organized.

If your school has interdisciplinary teams of 9th grade teachers who share the same students,
please answer the following questions. If not, go to question #15.

12. Do teachers on the same interdisciplinary team 13. How often do team members usually meet

share a common planning period? as a team?
O YES QO  More than once a week
O nNO O  Once aweek
O  Once or twice a month
Q  Once or twice a semester
QO  Once or twice a year

Q  Never

14. Indicate how often a typical 9th grade interdisciplinary team in your school perfarms each of the
following activities. .
Never Rarely Sometimes Often Frequently

O

a) Coordinate content. Teachers decide comman themes and (@] o] o] Q
related topics for instruction.

b} Revise schedules. Teachers arrange or alter schedules for
classes that need more time.
of st ts to match lessons to abilities.

d) Diagnose individual students. Teachers discuss problems
of specific students and arrange help.

e) Conduct conferences with parents. Teachers meetasa
team with individual parents to discuss their child’s
progress, solve probiems, and provide assistance.

o
¢) Regroup students. Teachers arrange small or large groups Q
@]
Q

o o 0 0
o 0 0o o
0 00 0
o 0 0 O
" —
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15. Which of the following activities or programs does your school offer to 9th graders who need
extra help with 9th grade subjact matter?

Please mark ALL activities or programs your school offers. For each activity offered by your school, indicate the
number of years your school has been offering this activity and the percentage of 9th graders who participate in
this activiey. -
Number of % 9th graders
YES NO yearsinuse participating

a) Extra out-of-class work or h k given by cl teacher o) - —_—
b) Pull-out programs in English O o0 — s xn
<) Pull-out programs in math o o0 - e
c) Extra subject period in a core academic class, for example Double o o
Dosing of math so students take 2 full courses of math during the S e
school year
d) After-school or before-schaol classes or coaching sessions o) I P
e) Saturday classes o) — I
f) Summer schoot o 0 o TE——

g) Other

16. Do 9th grade teachers in your school participate in any special training or staff development
exercises that focus on the needs and characteristics of adolescents and/or specific teaching
strategies for adolescents?

O Yes
Q NO

If YES, please descnbe the of the training or staff di exercises.

17. Please describe any other programs or practices currently being used at your school to support
9th graders.

Thank you for completing this survey.

Would you be willing to participate in a phone interview to give more detailed information about your
school's practices for 9th graders? o YES o NO

70
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APPENDIX B

PERMISSION TO USE THE KERR SURVEY
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LinkedIn: InMails: Sent

Home
Groups

Profile

Contacts

Inbox

mme

3roup

Applications

Add Connections

Henry
Johnson

Principal at Montgomery
County Public Schools
What are you working on?

25%
Edit

http://www.linkedin.com/mbox?displayMBoxItem=&itemID=575269628 _3&goback=%2E...

Inbox

InMails

Permission to use survey

From: Henry Johnson
InMail Feedback:
Date: January 29, 2009
To: Kerri Kerr
Category: Get back in touch
Status: In Progress

Dr. Kerr,

Last year, | contacted you while you were with NLNS regarding permission to adapt
your survey from your dissertation work at Hopkins for a study that | was conducting
for my doctoral work at Virginia Tech. You sent me an email granting me permission
however | was not aware that | needed that documentation as part of my final
dissertation. | conducted the study and will be defending my work on Feb. 26th and
need written documentation that supports the permission you gave me this spring
(early April, 2008). An email from you will suffice and it will be included as part of my
appendix. | appreciate your cooperation and | enjoyed updating your work with
principals in the state of Maryland. Interestingly enough, not much has changed since
your study in 2001. Again, thanks. My email address is listed above but is "json56@
aol com " or henry_r_johnson@ mcpsmd org . You may or may not recall but | am the
principal of Northwood High School in Silver Spring, Maryland. Again, thank you.

Henry R. Johnson, Jr.

Withdraw

72

Page 1 of 1

Compose message

Search Inbox

I

Inbox

Action ltems

Messages

InMails
Introductions
Invitations

Profiles

Q&A

Jobs
Recommendations
Group Messages

Group Invitations

Network Updates

2/3/2009
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APPENDIX C

STUDY SURVEY
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1. GENERAL SCHOOL INFORMATION

-

-
-
-
-
-
-

* 1. On average, what percent of 9th graders attend school each day? (Numeric
percent only)

* 3. What percent of 9th graders are promoted to the 10th grade at the end of their
9th grade year, i.e. "on time"? (Numeric percent only)

3. Please check all courses the students need at the end of 9th grade for promotion
to 10th grade

Enghish

Soclal Studles
Sclence
Mathematics
Foredgn Language
Fhysical Education

Technalagy

4, How many credits do 9th graders need for promotion to 10th grade? (Numeric
credits only)

-
-

-
-

-

-
-
-
-
-

5. What type of schedule does your school currently use?
({Choose only one)

Single-period (Traditional)

Semester (434) Block (year long course work Is completed in one semester

™ Alternate Block {A-B)

Trimester

Hybrid {Combination of Traditional, Block)

Other {please specify)

6. For which subjects are 9th graders at your school grouped on the basis of
SIMILAR abilities or achievement levels? (Please mark all that apply)

English/Resding
Histary
Mathematics
Sclence

None-9th graders are HOT grouped by abllityfachievement level
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7. How does your school help students make the transition to high school? (Please
miark ALL of your current practices)

D High Sehaal students, cecralers, machess prasant infarmalsss al tha middla sdessls
D Meddia gcheel stodants wait tha kagh schesl Ter am assambly o 19 viie classas

D Stdlarts partidpata o a sussas program bafoie artaring high dchaal fa anfichmant purposes

D Sriadants participala in & sisSmal pregras baftss anbafing Righ schesl fer fasadialian purpeda

D Meddla schicel and Bigh ehcel coirdalaisfiaachad ! 10 Serdifnila Solrel canlan! §0d raguire=ants faF high scheel

D Orlanlalsas programs oF sdsa=blla afa hald Far rew sloderts upas arfival at Righ &choal

D Gthar (plassa spadfy)




2. CURRENT PRACTICES

1. Please mark ALL of your current practices. For each practice you currently use,

&) A school-within-a

schaal, acadamy ar cthar

fer Sth gradars

Bl Interdiseplnnsy b

ahara ha aéme §tudenls
&) Extra halp in cora
scadamis classes, Far
anampla, afer schesl
sasdicns, Saturday
schaal, o axira dasd
parids

d) & =artorirg pregram
Ter sludasts irwelving
mambass af tha
LomSshily

a) Sth gradars assigred
IE A Bamarcasim oF
adaissry greup mhich
mats faguladly
threucghoaul the sdos
aar

FiA Meeus an casaar
cheices and plaraing for
ik gredars

aiStudant -can bared
ralfsdicnal gractions,
Alch as Soaparaliva
marcing of studenl
diracted prefacis of
etreting, usmd Bn
avarage of ence a maak
& mers

hSpadal cufficuluim of
elassas Taf Pk gradars 1a
halp tham laarn tha study
skills andjer seeed shills
ameded 1o ba successful
s high seheel

I Extandad class pasisd,
. B8R0 minutas

i) Buddy ar Bg

Srathar fSslar progras=
that pairs naw studanis
wilh cldar ofid upan

arrival al high schoasl

Cthar | plassa spacfy )

amall lmarning se=munily

af Gk grade taschars whe

et cfared

[

[l
L]

[l

0o
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HMal afTactiva

[

[

L1 O

10O

Sightly aMactiva

O
L

1 O

OO

please indicate its effectiveness. (Mark only one column per practice)

Semawhbal affadtive

[

L1 O

10O

Wiy @l

O
L

1 O

OO

76
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2. Do you have a school-within-a school, academy, or other small learning community

for oth graders?

D Yas
D L]

D I M0, skip bo Sactian §3

3. Is the small learning community for 9th graders in your school.... (Mark all that
apply)

|:| Salfecnntaingd, |4, becatad in (e ami 2801 of tha buldag

|:| M by s cwe sdministiatea sLall

[ tasta us of taachass whe mars primansy wiik 96 gradars

D HMana of thase are characiaristes af tha 9th grade s=all learmng cammurly = my scho

4. At your school, do 9th grade students....{Mark only one)

D Say wilth Eh alik clcsiba Ehroughoist th dEy

D Samy wilth Ehd Al =l b Far st ik bUE il Piegroips For 1 oF 3 cluiei anily

[] chengn classmatus for mast clasins, Sut stap with the same dass=ates for 1 of 2 clasias snly

[] chengn classmatuas avary class/fpuriod

5. If your 9th grade small learning community does not use the practices listed above
in Question 3, please describe how your small learning community is organized?

i |

7
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3. Interdisciplinary Teams/ Teaming of 9th graders

1. Does your school have interdisciplinary teams of 9th grade teachers who share
the same students?

[] ves
[ we

D:rm,wms.-_-uu.-q

2. Do teachers on the same interdisciplinary team share a commen planning period?

[] ves
[ ne

3. How often do team members usually meeat as a team? (Mark only one)

D Mara than e a maak

D Cnem a waak

D Cncs af Lmiss & moenth

D Oncl of Emics & ik ber
D Cinoe ©F bWl @ paaf

4. Indicate how often a typical 9th grade interdisciplinary team in your school
performs each of the following activities.[Mark only one column per activity)

et cifansd HMal aTactive Slightly affectiva Somawkat affective Wary alfectiva

&) Coardinats Contant D |:| |:| I:l I:l

Taschafs dadda o mon
thamEd and felatad bapiss
Fai inebiueckon

B Raviss schadoles

Teschars arvasse or slvar D D D D D
schwdules for dassas that

feed mara e

&) Ragieup studarts

Taschars arfangs s=all of D D D D D
arge groups af studants

e match lasdchna Lo

ahltins

) Clagsema Hdividual
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4. STAFF DEVELOPMENT /SPECIAL TRAINING

1. Do 9th grade teachers in your school participate in any special training or staff
development exercises that focus on the needs and characteristics of adolescents
and for specific teaching strategies for adolescents?

[ ves
[] ne

2. Please describe any other programs or practices being used at your school to
support 9th graders

al
=
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5. DEMOGRAPHIC INFORMATION

# 1, What is the size of your high school?
[] smen 2000 studants ar lass)
[] metium (1003-1500 studunts)
[] vere (1501-2000 studunts)

D Vary Largs {2001 students af Sora)

# 2. Is your high school considerad:

O s
() urten
() suburben

# 3, What is the percent of FARMS(Free and Reduced Meals)
students in your school?

D graster than 0%

() 2s%-s0%
O lasd tham 25%

# 4, Approximately, what percent of your student body is:
(Mumeric percent only)

Anlar I

Blacki&lrican=-Amancan

White

|
HispanisfLalena I
|
|

i hai

5. Please indicate your position at the school
[ principa

[] assistant Frineiss

[] srade et tumm lasdar

D Taaches

Cnhar (plagss dpacily )

81
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APPENDIX D
MONTGOMERY COUNTY PUBLIC SCHOOLS

IRB APPROVAL
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Office of Shared Accountability

MONTGOMERY COUNTY PUBLIC SCHOOLS

Rockville, Maryland

May 12, 2008
MEMORANDUM
To: Dr. Frieda K. Lacey, Deputy Superintendent of Schools
From: Stacy L. Scott, Associate Superintendent, Office of Shared Accountability
Subject: Approval of Request to Conduct Research

Mr. Henry R. Johnson, Jr., doctoral candidate, Virginia Polytechnic Institute and State
University, requests permission to conduct a survey of high school principals in Montgomery
County Public Schools (MCPS). The attached request to conduct the survey is approved.

The survey will collect information about the types of programs that are available in
Maryland high schools to help students transition from middle to high school. The data
collection activity and report of the findings are part of the requirements for completing a
doctoral degree in the Department of Educational Leadership and Policy Studies, Virginia
Polytechnic Institute and State University.

Mr. Johnson will send an e-mail letter to MCPS high school principals inviting them to
participate in the survey. The letter explains the study, the confidentiality of collected
information, and asks principals to respond to a Web-based survey through SurveyMonkey. The
researcher estimates it will take principals approximately 20 minutes to complete the survey.

Participation in the survey is voluntary. The Virginia Polytechnic Institute and State
University Institutional Review Board approved the research in accordance with the Federal
Policy for the Protection of Human Subjects on April 15, 2008. The MCPS Chief Technology
Officer and the Montgomery County Association of Administrative and Supervisory Personnel
(MCAASP) support the data collection activities.
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All data will be reported in summary format. Names of participants, schools, and the
school district will not be used in the summary of results. Mr. Johnson agrees to provide the
Office of Shared Accountability (OSA), the Office of the Chief Technology Officer, and
MCAASP with a report of the findings.

If you have questions regarding this request, please contact Mrs. Cynthia Loeb,
logistics support specialist, OSA, at 301-279-3848.

SLS:cll
Attachment
Copy to:
Mr. Bedford
Mr. Collette
Mr. Johnson
Mrs. Loeb
Mrs. Pevey

Dr. Von Secker
Dr. Newman

Approved:

Frieda K. Lacey, Deputy Superintendent of Schools
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APPENDIX E

INVITATION LETTER TO PRINCIPALS
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Dear Principal Colleague,

I am writing to invite you to participate in a study of
practices of high schools in the state of Maryland to assist
with the transition of ninth grade students. This study is
being conducted as part of my doctoral program at Virginia Tech

in the Department of Educational Leadership and Policy Studies.

I am asking you to respond to the survey questionnaire which can
be found as a link at the bottom of the page. The other link at
the bottom of the page gives you the option to choose not to
participate in the survey. My hope is that each of you will
assist me in trying to collect data on practices that create
successful experiences in high school for all of our ninth grade
students. The survey i1s divided into five sections (general
information, current practices, interdisciplinary teams/teaming
of ninth graders, and staff development/special training and
demographics) and should take no more than 20 minutes to
complete. The survey may be completed by any member of your
school team with knowledge regarding practices in your school

related to ninth grade transition.

All responses are confidential. All identifying information
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will be removed and survey data will be maintained in secure
files and will be accessible only to me. Reports and other
communications related to the study will not identify
respondents by name, nor will they identify any schools. I will
be happy to provide you with reports regarding the survey

results if you like.

If you have questions or concerns about this study, you may
contact me by email at jsonb6@aol.com. I can also be reached at
(301) 649-8088 (work) You may also contact Dr. John Eller at
jeller@vt.edu. I appreciate your time. Thank you for your

participation.

https://www.surveymonkey.com/s.aspx

https://www.surveymonkey.com/optout.aspx

Henry R. Johnson, Jr., Principal
Northwood High School

Silver Spring, Maryland


javascript:void(null);
javascript:void(null);
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APPENDIX F

FOLLOW UP LETTER TO PRINCIPALS



High School Transition Practices for Ninth Graders 89

Dear Principal Colleagues,

Recently, you were sent an email asking for your participation
in a survey questionnaire on ninth grade transition that I am
conducting as part of my doctoral program at Virginia Tech. To
date, you have not responded and your input 1s very important in
my attempt to collect data that represents all highs schools in
the state of Maryland. Please take a few minutes (approximately
15-20) to answer the survey questionnaire. A link is inserted
in this email that will take you directly to the survey. My
dissertation is titled: "High School Transition Programs for
Ninth Graders: A descriptive study of Maryland Public High
Schools". You or a designee may respond to the questionnaire.

I appreciate your support.

Henry R. Johnson, Jr.
Northwood High School
Silver Spring, Maryland

https://www.surveymonkey.com/s.aspx

https://www.surveymonkey.com/optout.aspx

Please note: If you do not wish to receive further emails from
us, please click the link below, and you will be automatically
removed from our mailing list.

https://www.surveymonkey.com/optout.aspx
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APPENDIX G
VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY

IRB APPROVAL LETTER
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. ’ : Office of Research Compliance

Q VlrglnlaTeCh ‘ Institutional Rewview Board
2000 Kraft Drve, Suite 2000 (0497)

Blacksburg, Virginia 24061
540/231-4901 Fax 540/231-0059
e-mail moored@vt.edu
www.irb.vi.edu
FWADDODOST2( expires 1/20/2010)

DATE: April 22, 2008 o - IREOMIINT
MEMORANDUM
TO: John Eller

Henry Johnson

FROM: Carmen Green @i\

SUBJECT: IRB Amendment 1 Approval: “Programs and Practices for 9th Graders” | IRB #
08-249

This memo is regarding the above referenced protocol which was previously granted approval by the
IRB on Aprl 15, 2008. You subsequently requested permission to amend your IRB application.
Approval has been granted for the requested protocol amendment, effective as of Apnl 22, 2008.

As an investigator of human subjects, your responsibilities include the following:

1. Report promptly proposed changes in the research proposal. The proposed changes
must not be initiated without IRB review and approval, except where necessary to
eliminate apparent immediate hazards to the subjects.

2. Report promptly to the IRB any injuries or other unanticipated or adverse events
involving risks or harms to human research subjects or others.

cc: File

Invent the Future

WIRGINIA POLYTECHMNIC INSTITUTE UNIVERSITY AND STATE UNIVERSITY

An equal opporruniry,  affirmarive  acrion institution



