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(ABSTRACT)

The purposes of this study were to identify which
advisory committee functions data processing committees are
performing, determine how effectively these functions are
being performed, and assess the relationship between
leadership style and advisory committee effectiveness. Two-
year postsecondary schools in the Southeast Region of the
United States were studied for an academic year.

Descriptive statistic techniques were used to
tabulate the operations and organization data of committee
members and division heads. Mean scores on performed
advisory committee functions determined the effectiveness
level for each committee as rated by advisory committee
members and business or technology division heads. The
Leader Behavior Analysis II-Self provided leadership style
for the chairperson.

Data processing advisory committees reported the most
participation in identifying occupational skills,
recommending content of the program, determining course

relevancy, and evaluating on-going programs. The lowest



reported participation was dealing with instruction for the
disadvantaged and elimination of sex bias. Committee
members felt they were most effective identifying
occupational skills, recommending employment standards, and
determining course relevancy. Division heads reported
communication with the community was the most effective
function the advisory committee performed.

Committees in this study did not conform on several
aspects to the modal pattern for craft advisory committees
in the literature--committee size, terms of appointment, and
orientation of committee members. Forty-seven percent of
the committees reported eight members or more and 33%
appoint members for indefinite terms. Orientation of
committee members was neglected by 26% of the committees.
Many committees were inactive or nonexistent.

The study results indicated a relationship between
committee leadership style and Factor II-Developing
Curriculum items on the effectiveness instrument; this
association was significant at the .05 level. However, no
significant relationship could be shown between leadership

style and effectiveness of the committee.



DEDICATION
This dissertation is dedicated to two very special
people:
My son P. J. for his understanding even when he
missed spending the time with me
My husband Tom for his love, encouragement, and

support that made it all possible.

iv



ACKNOWLEDGEMENTS

This study has been completed through the combined
efforts of many. I would like to express appreciation to
the following people for their contributions:

Dr. F. Marion Asche, committee chairman and major
advisor, for his assistance and guidance. His patience
and interest extended over many months and many hours.

Drs. Daisy Stewart, Jeffrey Stewart, Patrick
O’Reilly, and Charles Bilbrey for their time, constructive
criticism, and the necessary expertise.

Dr. Drea Zigarmi of Blanchard Training and
Development, Inc., Escondido, California, for his
assistance with the LBAII.

My father for his unending faith in me and my
mother-in-law for her encouragement and devotion.

Finally, to my greatest inspiration, my husband, Tom,
goes special appreciation for his understanding throughout

this endeavor.



TABLE OF CONTENTS

ABSTRACT . . L] L] . 1] . L] . . . . . . L] . L] L] . L] L]
DED I CAT ION L] . . L] . . L] ] . ] . . Ll . . . L] . . L]
ACKNOWLEDGEMENTS . (] . L] . . . (] . L] . . L] . L] L] .
L I ST OF TABLES . L] . L] . . . [ ] (] L] [ ] (] . L] L] . L] L)
LIST OF APPENDICES (] L] L] . L] L] L] L] . L] . L] ] . L] .
CHAPTER I - THE PROBLEM . (] . L] L] . . . . . L] . . .
Introduction « .« ¢ ¢ ¢ ¢ ¢ o o o o o o e 4 e
Purpose of the Study . . . . . . + « « « « .« .
Research Questions . . « ¢« ¢ ¢ ¢ ¢ ¢« o « o o
Significance of the Problem . . . . . . . . .
Assumption . « + « ¢ + ¢« 4 0 4 e e e e e e e
Delimitations of the Study . . « « . + « «+ « .
Definition of Terms . . .« .« ¢« « ¢« « « « o« «
CHAPTER II - A REVIEW OF RELATED LITERATURE . . . .

Purposes and Functions of Effective
Craft Advisory Committees . . « ¢« + « « + .

Organizational Structure of Advisory Committees

Commi

Purposes for Craft Advisory Committees .
Curriculum Content Advisement Function .
Equipment, Facilities, and Instructional
Resources Function . . . . . . « .« . .
Community Resource Coordination Function.
Career Guidance and Placement Services
Function . . . . ¢« ¢ « ¢« ¢ o « « « &
Program Evaluation Function . . . . . . .
Community Public-Relations Function . . .
Professional Development Function . . . .

Selection of Committee Members .
Orientation of Committee Members

Committee Size . . . « « « ¢« ¢« ¢« ¢« o

Membership Term . . . . . . . « « « .« .« .
Number of Meetings . . . . + ¢« ¢« « « .+ .
Minutes of Committee Meetings . . . . . .
Agenda for Meetings . . . . « « + ¢« + .« .
Selection of Committee Chairperson . . .
ttee Leadership . . . . . . . o o . o . .
Duties of the Chairperson . . . . . . . .
Personal Qualifications . . . « . « « .« .
Leadership Styles . . . . . « « ¢ « « . .

Style Effectiveness . +« « ¢« ¢ ¢ ¢« + o« o«

vi

ii

iv

viii

ix

-

O WW=10 O =

12
12
14

16
17

19
21
22
23
24
24
25
27
29
30
31
32
32
33
34
35
36
40



CHAPTER III - RESEARCH METHODOLOGY . . . . . . .

Description of Research Methodology . . . .

Procedures . . . ¢ ¢ ¢ ¢ 4 4 v 0 e e
Phase One . . . . . + « « « « « .
Phase TWo . + « ¢« « o o« o o o o

Population . . . . . .+ « « ¢ ¢ ¢ o . .

Instruments . . . ¢« ¢ « ¢ ¢ ¢ 4 4 e e
Data Processing Advisory Committee

Data Instrument . . . . . . . .

Organization and Operation of Data
Processing Advisory Committees
Instrument. . . . . .+ « ¢« .+ .+ .

Descriptive Information on Data

Processing Advisory Committees

Instrument . . . . .« « + + « & + .
Leadership Style Instrument . . .
Data Collection . . . . . « ¢« « « « « .
Data Analysis . . . . « ¢« ¢« « ¢ + o o .

CHAPTER IV - FINDINGS . . . . . . . . . . . . . .

Overview of Study Returns . . . . . « . . .
Committee Descriptive Information . . . . .

Chairperson Background . . . . . . . .
Effectiveness Data . « « « ¢« « ¢ ¢ ¢ ¢ o o
Leadership Style and Effectiveness . . . . .
SUMMATY ¢« « + ¢ o o o« o o o o o o o o o o

CHAPTER V - CONCLUSIONS AND RECOMMENDATIONS . . .

Conclusions =« ¢ ¢ ¢ ¢ ¢ ¢ o 6 e e o e o e
Discussion . . L] L] . L] L ] . . L] . L] . . L] L] .
Recommendations . « « ¢ ¢« ¢« ¢ ¢ ¢« ¢ ¢ o o
REFERENCES e e e e e e e e e e e e e e e e e e
APPENDICES L] L] . L] L] L] . . . . . 1] (] . L] L] . . L]
VITA L[] L] . . . . . L] L] . . L] L) . L[] L] . L ] . . L] .

vii

42

42
43
43
45
47
417

48

49

-

51
51
52
54

57
58
63
66
74
78

80
80
84
89
90
99

115



LIST OF TABLES

Table 1
Participation Rates by State During
Study Phases . . « ¢« ¢« ¢« ¢« ¢« ¢ ¢ ¢ o e 4 e

Table 2
Preferred Method for Delivering Technical
Assistance to Advisory Committees . . . . . .

Table 3
Participation of Committee Members in
Advisory Committee Functions . . . . . . . .

Table 4
Functions Rated Effective by Advisory
Committee Members and Business Division Heads

Table 5
Functions Given Neutral Effectiveness Ratings
by Advisory Committee Members Compared to
Business Division Heads . . « . « « ¢« + « « .

Table 6
Factor Items Rated Higher by Committee
Members or Division Heads . . . . . « « « .+ .

Table 7
Factor Means for Advisory Committees. . . . .

Table 8
Effectiveness Means by Leadership Style
for All Committees as Reported by Members . .

viii

59

64

69

70

73



LIST OF APPENDICES

APPENDIX A
Initial Postcard Information Request . . . . . .

APPENDIX B
Request Letter . . . « ¢ ¢ ¢« ¢ ¢ ¢ o o ¢ o o o

APPENDIX C
FOllOW-up POStC&I‘d . . ) . . 0 . . . . . . . . )

APPENDIX D
Cover Letter to Department Heads . . . . . . . .
Distribution Instructions . . . . . .+ .« « + .+ .
Cover Letter to Advisory Committee Members . . .
Organization and Operation of Data Processing
Advisory Committees Instrument . . . . . . .
Descriptive Information on the Data Processing
Committee Instrument . . . . . . « . .« « .+ .
Data Processing Advisory Committee
Chairman’s Background Instrument . . . . . .

APPENDIX E
Blanchard Training and Development, Inc. Letter
Agreement Letter to Blanchard Training
and Development, Inc. . . « + « « « ¢ « « o .

APPENDIX F
Follow-up Letter to Data Processing Department
Heads . . L] . L] (] . . L] L] . . . . . . L] . . .

ix

100

101

102

104
105
106
107
108

110

112

113

114



CHAPTER I - THE PROBLEM

Introduction

The dynamic quality of vocational education is more
apparent now than ever before. Growth in industry and
business and developments in techniques and equipment in
data processing make the data processing craft advisory
committee indispensable. Data processing teachers cannot
know all the factors which would contribute to a meaningful
program for the individual and society; they must rely on
community involvement for assistance in meeting the
challenges of this field.

The purpose of this study was to identify which
advisory committee functions data processing committees are
performing, determine how effectively these functions are
being performed, and assess the relationship between
leadership style and advisory committee effectiveness. It
also provided a description of the organization and
operation of craft advisory committees in data processing.

Advisory committees have been in use for most of th;
twentieth century; even before that, citizens participated
in the organization of education in the colonial period.
Massachusetts had mandatory advisory committees for
vocational agriculture as early as 1911 (Bible, 1961). The
Vocational Education Act of 1963 established a National

Advisory Council on Vocational Education as well as state
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advisory committees for vocational education. Advisory
committees for vocational and technical education have had
phenomenal growth since the 1963 act (Land, 1971). The
Education Amendments of 1976 mandated the establishment and
role of vocational advisory councils at the local level.
This is the level most closely associated with each
particular subject field. The Carl D. Perkins Vocational
Act of 1984 eliminated the requirement for the local level
advisory committee, but retained the state level committee.
Even though federal legislation no longer mandates local
level advisory committees, most states still require their
use.

Advisory committees fall into three major types:
general advisory committees, occupational advisory
committees, and joint apprenticeship committees (Riendeau,
1977; Cochran, Phelps and Cochran, 1980). After reviewing
the literature on advisory committees, it is clear that it
igs difficult, if not impossible, to place committees and
councils into mutually exclusive categories. Gallon and
Wattenbarger (1976) in writing about the nature of
committees conclude "A particular committee may be
identified by one of the categories, but may be assigned
responsibilities involving several of these activities" (p.
13). McQuay and Watters (1980), Bergman (1979), Carroll

(1981), VanAusdle and Peterson (1979), and Cochran et al.
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(1980) discuss, and at times interchange, the words council
and committee when referring to craft advisory committees.
Lists of functions and organizational strategies which are
similar for both can be found; often the same ideas are
presented and attributed to councils and committees.

Basically, the general advisory committee meets
periodically to review the occupational programs offered by
a school. 1Its function is to offer advice to determine
overall policies and types of occupational education. The
joint apprenticeship committee has administrative authority
regarding apprenticeship standards and on-the-job training.
According to Riendeau (1977) this committee is usually
organized by the Bureau of Apprenticeship and Training, U.
S. Department of Labor.

The occupational advisory committee offers advice on
instructional programs in specific areas or occupations.
This committee is referred to by various names: craft,
occupational, program, and trade. Riendeau (1977) states
this committee performs the following activities for a
specific occupational education area:

1. Lists specific skills and suggests related and
technical information for the instructional
program

2. Recommends personnel from business and industry as

instructors
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3. Helps to evaluate the instructional program
4, Suggests improvements for the public relations
program at the school
5. Assists in recruiting students, providing
internships, and placing graduates
6. Keeps the school informed on changes in and needs
of the labor market
7. Provides means for the school to inform the
community of occupational programs
8. Serves as communication channel between school and
occupational groups in the community (pp. 4-5).
Beamer (1980) identified keeping up to date with the
types and levels of skills employees need to possess as a
major problem for the agricultural education program. Cole
(1980) addressed developing effective advisory committees
for extension programs by "providing community leadership in
the process of planned change" (p. 9). Advisory committees
are a viable method of ensuring that programs are relevant
to community needs; yet, little research has been done to
show just what factors make an advisory committee effective
and to relate leadership as a key component to the
effectiveness of that committee.
The occupational advisory committee is the topic of
this research study. Research has been conducted to

determine functions, practices, and organization of advisory
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committees (Armfield, 1981; Waldheim, 1978; Smith and Holt,
1980; Elias and Behymer, 1979; Cochran et al. 1980).
Resources are available on how to establish and work with
advisory committees (Parks, 1982; Riendeau, 1977; Basualdo,
1976; White, 1977). Fewer studies have been conducted to
evaluate the effectiveness of advisory committees. Most of
these studies have found that committees are not very
effective in serving occupational education (Ledford, 1981:
Danenburg, Keene, and Miller, 1975; Kaupp, 1979; Armfield,
1981; Latham, 1981). Schultz, Watson, and Giese (1980)
concluded from factor mean scores that post-secondary
business program advisory committee members and instructors
perceived committees ineffective with respect to planning
and evaluating programs and only slightly effective for
developing curriculum. In placing students and promoting
programs, Schultz et al. (1980) found that the committees
were neither effective nor ineffective. The minimal amount
of research in the area of effectiveness of program advisory
committees and the lack of any research specifically in the
data processing area led to this study. Researchers have
expressed the need for further research on evaluation and
effectiveness of advisory committees (Schultz et al., 1980;
Parks, 1982; Kaupp, 1979; Land, 1971; Waldheim, 1978;
Bartolomei, 1984) and research has shown that the

leadership of a committee has a role in the effectiveness of
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that committee (Bartolomei, 1984; Huska, 1980; Cochran et

al. 1980; Riendeau, 1977; Yusuf, 1983; Dunn, 1983).

Purpose of the Study

The purpose of the present study was to identify post-
secondary data processing advisory committees in the
southeastern region of the United States (Virginia, North
Carolina, South Carolina, Georgia, Florida), determine the
degree of effectiveness of each active committee, and
assess the relationship of leadership style to advisory
committee effectiveness. It also provided a description of
the organization and operation of craft advisory committees

in data processing in this region.

Research Questions

The following research questions were answered by this

study:
1. How are postsecondary data processing advisory
committees in the southeastern region of the
United States organized and operated?
2. What is the relative effectiveness of data

processing advisory committees based on selected
procedures and functional standards?

3. What is the relationship of effectiveness of data
processing advisory committees to leadership

styles?
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Research data about factors contributing to effective
organization and operation of data processing advisory
committees at the post-secondary level is negligible
(Armfield, 1981). Data about this problem in vocational
education are limited and the need for relevant knowledge
about effectiveness in advisory committees is necessary if
educators are to make the best use of these committees.
Folley (1974) wrote that "Community colleges must have a
close partnership with potential employers and utilize their
technical-occupational knowledge in order to provide
students the skills, techniques, and knowledge necessary for
entrance into their occupational choice" (p. 21). Because
leadership style has been identified as a factor related to
committee effectiveness, this study was undertaken to
identify particular leadership styles which may be
associgted with effective data processing advisory

committees at the post-secondary level.

Significance of the Problem

For nearly a century business and industry
representatives and community members have been involved in
vocational education via advisory committees. The
vocational programs have been advised of labor trends and
improved by these community volunteers. According to

Waldheim (1978) "the notion of community involvement has
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been accepted . . . . Accordingly we find that advisory
councils are often used, but seldom evaluated, in terms of
their own organization and operation” (p. 3).

Essentially, program advisory committees create an
effect on the vocational education program, but measurement
devices to gauge the effectiveness of the committee itself
are limited. One can say that the goal is to evaluate
whether an advisory committee is effective or not, but the
problem occurs when one attempts to determine how to
evaluate effectiveness. Measures of organization guidelines
and procedures exist, but these are not necessarily measures
of effectiveness.

A limited amount of research on the organization of
data processing advisory committees and how they operate has
been conducted; most of the literature is opinion and
experience, not research based. By collecting data about
the demographics of craft committees, a representative
picture of data processing committees in the southeastern
region of the United States may be developed. This could
serve as a guideline for newly formed committees or for
evaluation purposes for existing committees.

This investigation was conducted to better understand
the relationship between leadership styles and effectiveness

of data processing advisory committees and to determine the
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organization and operation features of data processing
advisory committees. The study provides descriptive
information for future reference and work to assist
vocational educators in organizing, selecting, and

interacting with craft advisory committees.

Assumption
The following assumption was made for the purpose of
this study:

Research has shown that certain operations and
functions performed by craft advisory committees
lead to greater effectiveness; therefore, it is
assumed in this study that the higher the score for
effectiveness on the Organization and Operation of
Data Processing Advisory Committees instrument, the

. more effective the committee.

Delimitations of the Study

1. The study was confined to data processing advisory
committees at the postsecondary level in the
Southeastern Region of the American Technical
Education Association.

2. The study included only data processing programs

operating during the 1986-1987 academic year.
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Definition of Terms

Craft advisory committee: '"The advisory groups

that serve a single program in a trade, occupation,
or cluster of occupations are referred to as
occupational or craft advisory committees. These
terms are used interchangeably to denote that the
committee’s major activities are the identifi-
cation, development, and operation of the total
instructional program of a particular occupation
such as data processing. . . ." Cochran, et al.,
1980, p. 53).

Effectiveness: The degree to which a craft

advisory committee operates and performs functions
indicative of productivity as measured by an
average mean score on the Organization and
Operation of Data Processing Advisory Committees
instrument.

General advisory committee or council: "A general

advisory committee oversees all vocational programs
in a specific school district or post-secondary

institution” (Bartolomei, 1984, p. 9).

Leadership style: The style of the advisory

committee chairperson based on the situational
leadership model of Hersey and Blanchard. Leader

behavior is mapped based on task behavior
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(directive) and relationship behavior
(supportive) and categorized as telling (S1),
selling (S2), participating (S3), or delegating
(S4) using twenty multiple-choice typical job

situations that involve a leader.



CHAPTER II - A REVIEW OF RELATED LITERATURE.

The purpose of this chapter was to review the
literature that was relevant to craft advisory committees at
the post-secondary level. The functions of effective
advisory committees, the organizational structure and
purposes of craft advisory committees, and the leadership

styles associated with them are discussed in this chapter.

Purposes and Functions of Effective

Craft Advisory Committees

This section presents the purposes and functions
indicative of effective craft advisory committees as
reported in the review of the literature. Researchers have
grouped the functions in various ways, but they are
presented here in seven categories (Cochran et al., 1980).

Purposes for craft advisory committees are discussed first.

Purposes for Craft Advisory Committees

Advisory committee members are individuals selected
from outside the education field who are willing to give
their time and assistance in advising school officials
regarding a school program. These people are selected for
their specific knowledge and expertise in the given field
(McQuay and Watters, 1980). Thus a joint effort is made by
the school and the community toward providing young people

the best education for occupational competency. Educators

12
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can then give the most useful information and provide the
most representative equipment for their students.

VanAusdle and Peterson (1979) provide the following
list of reasons for vocational education advisory
committees:

1. To provide quality education,

2. To provide the best employees possible, and

3. To meet federal and state requirements (p. 6).
More specifically, Shinn (1975) reports that

The advisory committee should be a

sounding board for ideas, suggestions, and

advice on operating procedures. It is this

committee that should provide the direct and

definite conditions that are followed within

the actual program (p. 252).

Vocational education needs to be responsive to the needs and
desires of the community (Anderson, 1983). The advisory
committee can serve to link the school to the community. By
reviewing programs to ensure that curriculum and equipment
are state of the art, lab and classroom facilities are
appropriate, and instructors are technically competent, the
craft advisory committee keeps the school program in tune
with business and industry in the community. Nerden (1977)

points out that "advisory committees are essential to
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vocational education because of the dynamic changes taking
place in the nation’s occupation structure" (p. 27).

In addition to providing technical assistance with
program needs, the advisory committee can give prestige to
the program and gain support for the program. Members are
in a position to improve public relations for the school
program and may be able to assist the program in financial
matters through contributions or donations.

Clasby et al. (1977) reported three objectives of state
and federal policymakers for providing advisory committees:

1. decreasing citizen cynicism, apathy, mistrust of

government and public institutions, and
restiveness about their costs;

2. combatting growing centralization and professional

and bureaucratic control of schools; and

3. improving the quality of schools (p. 217).

Nerden (1977) agrees the use of advisory committees "results
in better understanding of the vocational programs and their
contributions"” (p. 27). Citizen participation can make

important contributions to attaining these objectives.

Curriculum Content Advisement Function

Curriculum content advisement involves reviewing
objectives and program goals, instructional goals and
objectives, and instructional activities and materials

(Danenburg et al., 1975; Parry-Hill, 1981; Dieffenderfer,
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1977; Huska, 1980). McQuay and Watters (1980) add that the

craft advisory committee should "review objectives and
competencies of a program and advise the institution as to
whether they are realistic and within the scope of the
program”" (p. 3).

The craft advisory committee should provide realistic
advice on what is current in business and industry so the
program is relevant to what is needed of students and
graduates on the job (Huska, 1980; Riendeau, 1977;
Dieffenderfer, 1977). VanAusdle and Peterson (1979) and
Wheeler (1981) report a function of the committee is to
assist in surveys of local labor market trends and work
force projections to determine employment needs and
opportunities, employment standards and skills, equipment
requirements, and available entry-level occupations and
positions. The literature supports this as a function of
the craft advisory committee.

Not only are goals and objectives reviewed, but the
advisory committee should also assist in the formulation of
goals and objectives as well as make recommendations on
policies and the vocational program (Parry-Hill, 1981;
Dieffenderfer, 1977; Henry and Omvig, 1981; Huska, 1980).
Cochran et al. (1980) add the need for curriculum

articulation and student organization involvement by the

members of the advisory committee. The course content of
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any program should be congruent to the other school
programs’ and articulation is necessary for prerequisite as
well as advanced courses.

Establishing and maintaining a current library of
visual aids, magazines, books, models, and other exhibits
and membership in industrial organizations are functions for
the craft advisory committee member ("Maintain an
Occupational," 1985; VanAusdle and Peterson, 1979;
Dieffenderfer, 1977). Cochran et al. (1980) write more
specifically that the craft committee should review
the technical recency and accuracy of the materials and

resources available (p. 66).

Equipment, Facilities, and Instructional Resources Function

This function involves the members of the advisory
committee in reviewing equipment, facilities, and
instructional resources used in the program to ensure they
are safe, adequate, and representative of business.
Riendeau (1977), McQuay and Watters (1980), Light (1982),
VanAusdle and Peterson (1979), Shinn, (1975), and Cochran et
al. (1980) list reviewing and helping to obtain equipment
and teaching materials as a major responsibility of the
craft advisory committee. The members of the craft
committee should decide if the present facilities provide a
proper learning environment for all students, including

disadvantaged and handicapped. Providing financial support
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and donations may be of great use to the program in securing
needed equipment and supplies.

Reviewing facilities, tools, and equipment for
obsolescence is very important to a data processing program.
Carroll (1981) writes the craft advisory committee should
"recommend improvements consistent with advancements in the
state of the art" (p. 19). The craft advisory committee
reviews facilities in terms of the needs of employers; the
committee members may assist in forecasting trends and help
cite future developments based on their knowledge and

experience and by conducting surveys of the local employers.

Community Resource Coordination Function

As a community resource liaison, the craft advisory
committee members coordinate among the school, business,
industry, health agencies, and community groups. The
members may attend meetings to show support for vocational
education {(VanAusdle and Peterson, 1979) or visit other
councils both in and out of the community to determine their
involvement and actions (Price, 1977).

The advisory committee may assist in the preparation
and review of budget requests. It also may lend assistance
by supporting grants and external funding from agencies,
industry, and local, state, and national legislative bodies
(Danenburg et al., 1975; McQuay and Watters, 1980; Huska,

1980; Price, 1977; Wheeler, 1981; Henry and Omvig, 1981).
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The craft advisory committee may secure funding for
instructors to attend professional and industrial meetings,
workshops, and seminars on the regional or national level.
The committee members might also obtain membership for
instructors in industry organizations (Dieffenderfer, 1977;
"Maintain an Occupational,” 1985). This allows instructors
direct access to industry and business workers.

Another area of community coordination for the craft
advisory committee members is to provide competent resource
individuals to relate knowledge pertaining to the job to
classes (Light, 1982; Dieffenderfer, 1977; Shinn, 1975).
These outside speakers or guest instructors provide credible
experiences for students.

The craft advisory committee members may also be used
as speakers themselves to address trade and civic groups
(VanAusdle and Peterson, 1979). This gives members a chance
to relate opportunities for trained people to obtain
industry jobs.

The craft committee may arrange field trips and plant
visits for students, instructors, and counselors ('"Guide for
Organizing," 1977; Carroll, 1981; Dieffenderfer, 1977;
"Maintain an Occupational,” 1985; Riendeau, 1977; VanAusdle
and Peterson, 1979). This provides motivation as well as
valuable information to participants about job sites,

working conditions, equipment, work habits, and ideals.
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Career Guidance and Placement Services Function

One of the first activities involved in this function
igs getting students into the program. The advisory
committee members may assist in screening students applying
for admission to courses or to the program ("Advisory
Committee Handbook," 1979; "Community Involvement," 1977;
Danenburg et al., 1975; Henry and Omvig, 1981; Huska, 1980;
Light, 1982; Parry-Hill, 1981; Rivera and DeSanctis, 1981;
VanAusdle and Peterson, 1979). This interaction may be
encouragement and support ("Advisory Committee Handbook,"
1979); the development of student selection criteria
("Community Involvement," 1977; Huska, 1980; Light, 1982);
or information concerning desirable attitudes, education,
and experience necessary for success (VanAusdle and
Peterson, 1979).

The craft advisory committee members provide guidance
literature to the teacher, counselors, and students ("Guide
for Organiéing," 1977; "Maintain an Occupational,”" 1985) and
assist with coordinating planning and action to avoid
unneeded duplication of programs and services (Price, 1977;
Light, 1982; Huska, 1980). They may also coordinate
educational programs with other related programs in the
community (Huska, 1980; "Guide for Organizing," 1977) as

well as within the college (Light, 1982).
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Employment information such as job descriptions and
standards for entry-level positions may be provided by
craft advisory committee members. They may also provide
information about skills and attitudes to enhance careers
(Danenburg et al., 1975; Huska, 1980; Henry and Omvig, 1981;
VanAusdle and Peterson, 1979). The committee members may
assist in the establishment of standards of proficiency for
students and measurements that assure the competencies are
met (Carroll, 1981; Light, 1982; VanAusdle and Peterson,
1979).

Other than information about jobs, the committee
members may provide information about occupational
opportunities for internships and employment positions for
graduates (Carroll, 1981; Danenburg et al., 1975;
Dieffenderfer, 1977; VanAusdle and Peterson, 1979).
Students may be assisted in obtaining part-time employment
during the school year as well as summer employment.
Guidance may be given students in the cooperative education
program concerning wages and hours they may work.

The committee members may assist with the development
of adult continuing education courses, apprenticeship
programs, and on-the-job related instruction for upgrading
workers, retraining workers, and for lifelong learning
pursuits (Light, 1982; "Maintain an Occupational," 1985;

VanAusdle and Peterson, 1979). Information may also be
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provided concerning evening courses to workers in specific
occupations.

Another aspect of the guidance and placement function
is job placement for graduates. Members may identify job
openings and assist graduates to secure employment
(Danenburg et al., 1975; Huska, 1980; Parry-Hill, 1981;
Carroll, 1981; Wheeler, 1981; Light, 1982).

Help for students may be provided in the form of
scholarships, prizes, and awards for outstanding students
and faculty. The committee may establish a local program
where none exists or assist in development of criteria for
awards ("Guide for Organizing," 1977; Huska, 1980; "Maintain

an Occupational,” 1985; Parry-Hill, 1981).

Program Evaluation Function

The craft advisory committee may assist in evaluation
of the program by reviewing the program evaluation report
and answering questions about equipment available, the needs
of the community, and the needs of the students. Members of
the committee may recommend criteria for evaluation or
develop evaluation instruments. Accomplishment of goals and
priorities would be evaluated to see if revision is
necessary. ("Guide for Organizing," 1977; "Community
Involvement," 1977; Huska, 1980; Light, 1982; "Maintain an
Occupational,”" 1985; McQuay and Watters, 1980; Parry-Hill,

1981; Price, 1977; Riendeau, 1977).
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The program length, sequence in which content is
presented, and the time distribution of coursework are
topics of concern to the craft advisory committee in
evaluating a program. The curriculum is reviewed for
obsolescence and appropriateness in training individuals to
enter the work field or to flow into higher learning
("Advisory Committee Handbook," 1979; Carroll, 1981; Henry
and Omvig, 1981; Light, 1982; McQuay and Watters, 1980;

VanAusdle and Peterson, 1979; Wheeler, 1981).

Community Public-Relations Function

Price (1977), Riendeau (1977), Shinn (1975), and others
report acting as a communication link between the school and
community occupational groups and the public as a function
of the craft advisory committee. The committee members are
in an excellent position to endorse vocational education
and specific programs and to assist in the development of
community understanding and support of the program.

Through contact with business and industry,
professional clubs and organizations, civic groups, and
trade groups, members of the advisory committee can help
gain support for vocational education programs. Members of
the craft committee can serve as speakers to address groups
and provide news releases to industrial magazines or
newsletters ("Maintain an Occupational," 1985; Danenburg et

al., 1975; Dieffenderfer, 1977). In addition to providing
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news releases, the advisory committee members may evaluate
the department’s public relations policies and actions
(Dieffenderfer, 1977).

The craft committee members can sell a program to the
community by encouraging young people and parents to
consider a particular field or program (Huska, 1980;
VanAusdle and Peterson, 1979). They can give prestige and

respect to the school, community, and vocational program.

Professional Development Function

The craft advisory committee members may assist in
establishing qualifications for faculty and recommend
qualified teachers (Danenburg et al., 1975; Huska, 1980;
Carroll, 1981; McQuay and Watters, 1980; Riendeau, 1977;
Parry-Hill, 1981). The members are in an excellent position
in the community to know competent personnel from business
and industry and may even assist in the selection process

(Light, 1982; McQuay and Watters, 1980; VanAusdle and

Peterson, 1979).

The committee may assist in evaluating the teacher’s
performance (Danenburg et al., 1975) and in providing the
teacher with technical assistance. Technical assistance may
be in the form of providing opportunities to upgrade the
teacher’s technical skills and knowledge through summer

employment or other work experience to help the teacher
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remain competent with changing technology or inservice

teacher training clinics or workshops.

Organizational Structure of Advisory Committees

There is much written concerning the manner in which an
advisory committee should be organized. 1In this section,
the organizational structure of an advisory committee is
presented with reference to the selection of committee
members, orientation of committee members, advisory com-
mittee meetings, and committee structure and term of

membership.

Selection of Committee Members

Cochran et al. (1980), McQuay and Watters (1980), Light
(1982), and VanAusdle and Peterson (1979) state that a list
of qualified candidates for advisory committee membership
should be developed which is representative of the
community. These candidates should have the ability and
willingness to participate and cooperate. Shinn (1975)
recommends that committee members be selected on the basis
of the following qualifications:

- be presently engaged in or connected with the work

community in positions directly related to your

program;

- be interested in and enthusiastic about your
program’s activities;

- be willing to give of their time to attend regularly
scheduled meetings, make visitations, and serve on
advisory committee-appointed committees;
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- have a wide variety of educational and work
experience backgrounds;

- be willing and capable of providing positive input at
meetings (p. 252).

Land (1971) lists factors under the two groups
community representation and personal qualifications as
criteria for his theoretical model used to select advisory
committee members:

Community representation criteria

Type of business or industry
Employer or employee representative
Geographic area represented
Representative of the general public
Personal qualification criteria
Individual characteristics, such as leadership,
character, experience, etc.

Available time of individual members (p. 52).

Orientation of Committee Members

A handbook, published by the Alabama State Department

of Education, Guide for Organizing and Utilizing Local

Vocational Education Advisory Councils (1977) states "The

effectiveness of an advisory council will be in part
dependent upon the type and amount of information made
available to it and how members perceive their role"” (p. 4).
Schultz et al. (1980) concluded that councils not performing

functions indicative of an effective council "may be a
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reflection of inadequate orientation to the roles and
functions of advisory councils” (p. 10). Orientation
information may be made available through oral
presentations, guest speakers, and handbooks.

A study of 47 school systems utilizing advisory
councils in Colorado by Williams as cited in Waldheim
(1978) found a direct correlation between the more
successful councils and good council organization; one
success factor was adequate orientation of members.
Riendeau (1977), Cochran et al. (1980), Carroll (1981), and
VanAusdle and Peterson (1979) agree that the first meeting
of the committee is an ideal time to orient each new
member. A copy of the advisory committee handbook could be

distributed and time taken to discuss:

1. an overview of the total educational progran,

2. the career and occupational programs,

3. the role of the advisory committee,

4. the recent accomplishments of the committee,

5. the responsibilities and duties of committee
members,

6. a list of advisory committees gnd of their members,
and

7. the organizational structure and meeting plans.

Armfield (1981) stated that "It was unrealistic to

expect new committee members to have full knowledge of the
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educational program with which they would be involved" (p.
27). He further states that "an orientation session should
be planned to allow committee members to become better
informed of their duties” (p. 27). Gallon and Wattenbarger
(1976) found data to support "the theory that basic to the
effective use of a committee is the specification of its
role" (p. 23). Danenburg et al. (1975) recommended that
"specialized committee members need more orientation
regarding the discharge of their responsibilities in all
areas" (p. 16a). Oldham (1973), Oastler (1975), Behymer
(1979), Wehmeier (1980), Light (1982), and Rinehart (1982)
concur on inservice training to make committees more
effective. Most writers feel that the first meeting, and

more if needed, should be devoted to orientation.

Committee Size

It is agreed among writers that the size of the craft
advisory committee should be small. Land (1971) found that
craft committee membership ranged from four to 16 members
according to five guides (AVA, 1950; King, 1960; Riendeau,
1967; Western New York School Study Council, 1968; AVA,
1969) on advisory committees. His research showed
committee sizes were small, ranging from 2 to 14 members
with a median size of 6. He found a size of 7 members to be
the most popular. Nagel (1973) recommended an odd number of

members, either 5 or 7, in order to be effective while
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Cochran et al. (1980) suggested 5 to 8 but also stated the
need to consider the purpose of the committee, the size of
the program, the size of the community, and which groups are
to be represented. The American Vocational Association
(1969) suggested that committee size be 4 to 6 members.
Riendeau (1977) reported small committees (five to ten
members) could meet more frequently.

It seems that five to seven members for the craft
advisory committee would serve most programs most
effectively based on the ease of getting small groups
together quickly and not having factions form within the
committee. Nerden (1977) writes that the "committee should
not be so large and unwieldy that it becomes a conference
rather than an informal procedure for eliciting the best
intelligence from the group"” (p. 29). Riendeau (1977)
summed up the issue by relating size to effectiveness:

Finally, however, the effectiveness of the

advisory committee, regardless of its size, depends

on the nature of the organization and the leader-

ship at the school. Under appropriate leadership,
thirty-five-person committees have been known to
perform wonders for occupational education programs,
while five-person committees have collapsed under

weak leadership (p. 14).
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Membership Term

Most advisory committee writers feel that some regular
system of replacement of committee members is best.
Danenburg et al. (1975), Dieffenderfer (1977), Anderson
(1983), Light (1982), Riendeau (1977), Rogers (1979),
Cochran et al., (1980) agree on a three-year membership term
for advisory committee members, while Nagel’s (1973)
findings are that members are generally appointed to two- or
three-year terms. The most popular plan involves rotation,
with one third of the members changing each year. Wehmeier
(1980) found the use of staggered membership terms to be
positively related to effective secondary vocational
education committees. A new committee might draw for the
term of membership for each member for the first time;
ongoing committees would select members for three-year
terms. This plan gives the committee continuity through
memberships from the past and fresh ideas and approaches

through the new members.

Whether members can serve consecutive terms draws
conflicting views. Shinn (1975) recommends that members be
appointed for only one-year terms with reappointment if a
member is productive and willing to serve another term.
McQuay and Watters (1980) report that reappointment should
be a possibility while the Advisory Committee Handbook of

Bergen Community College (1979) states that "A person who
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has served a term should be ineligible for re-appointment
until one year has elapsed following expiration of his or
her previous term.” Anderson (1983) specifies that a member
cannot serve more than two consecutive terms.

Riendeau (1977) and Light (1982) feel the issue of
reappointment should not force an outstanding member to
leave the committee. The advantages of denying
reappointment seem to outweigh the disadvantages. Riendeau
specifies that whatever the method used to fill vacancies,
the school administrator, not the committee members being
replaced, should select the replacement so self-perpetuation
of the committee by members naming their own successors is
avoided.

Most writers agree that giving many community members
opportunity to serve on an advisory committee creates a
positive atmosphere for the program while injecting new life
and approaches into the program. The three-year staggered
rotation plan with members being eligible to serve another

term after a year’s lapse is a popular plan.

Number of Meetings

According to Riendeau (1977) and Cochran et al. (1980),
the number of meetings should be related to real problems

that challenge the group. AVA’s guides Vocational Advisory

Committees, 1950, and The Advisory Committee and Vocational

Education, 1969, state that only two or three meetings a
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year are not enough. Nagel (1973), Wehmeier (1980), and
Light (1982) recommended that effective vocational advisory
committee members should meet at least three times in an
academic year while King (1960) suggested craft committees
should meet at least once a month.

Most authorities agreed that meetings should be held
only when pertinent questions are to be discussed and
committee members can feel they have contributed worthwhile
information. Meetings should be scheduled far enough in

advance so attendance will be excellent.

Minutes of Committee Meetings

Minutes of committee meetings should be maintained as
a historical record of the meeting, as a source of
orientation for new members, as a means of providing regular
reports to members, and as a basis for forming
recommendations made by the committee (Cochran et al.,
1980). Nagel (1973), McQuay and Watters (1980), Danenburg
at al. (1975), and Light (1982) agree that minutes should be
sent to committee members as a means of improving
communications. Riendeau (1977) lists information which
should be included within the minutes:

1. Date, time, and place of the meeting,

2. Name of presiding officer,

3. Names of those in attendance,

4., Name of the secretary,
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5. Dates of significant correspondence or other
documents considered at the meeting, and
6. Important decisions and recommendations (p. 35).
Minutes should be filed at the institution and be available
to authorized personnel for review for as long as five years

(Riendeau) .

Agenda for Meetings

A written agenda should be mailed to committee members
before each advisory committee meeting (Cochran et al.,
1980; Riendeau, 1977; Nerden, 1977; Rogers, 1979; Danenburg
et al., 1975). Riendeau defines the agenda as "the plan for
the meeting in terms of items to be taken up and the time
schedule" (p. 29). Agendas should be mailed approximately
one week (Light, 1982) to 21 days (McQuay and Watters, 1980)
prior to the meeting. Landry (1973) adds that every agenda
should be "open and discussed prior to the meeting" (p. 6)
to permit additions, deletions, clarifications, and to
reduce uneasiness among committee members. The agenda may

also serve as a reminder of a committee meeting.

Selection of Committee Chairperson

According to Cochran et al., (1980), VanAusdle and
Peterson (1979), Nerden (1977), and Light (1982), the
committee chairperson should be selected from the community

and he should be elected by the committee. Riendeau (1977)
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states that the chairperson may be either a lay person or a
school representative. Oastler (1975) reported that about
one half of the committees in his study elected the
chairperson from the membership and that if there is a
chairperson from industry, industry will likely express its
concerns and develop its rules and regulations concerning
the program (p. 23). Land (1971) found the "generally
agreed-upon policy of the theoretical model is that the
chairman be a layman, elected from the ranks by members of

the committee”" (p. 21).

Committee Leadership

Committee leadership has been emphasized in the
literature on advisory committee effectiveness (Bartolomei,
1984). Gallon and Wattenbarger (1976) write that the
chairperson occupies a most strategic position; the
chairperson must understand group processes, know the
objectives of the committee, and understand the problems it
investigates (p. 14). Bregman (1979) goes further when he
states "The quality of local leadership will determine the
degree of success and participation” (p. 10). Williams (as
cited in Waldheim, 1978) found a direct correlation between
the more successful committees and good committee
organization and role characteristics in his study of 47
school systems in Colorado. One of the success components

was good leadership. Bartolomei’s (1984) research
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decisively demonstrated that the role of the chairperson
(taken as a whole), chair personality, and chair
coordination have a significant effect on committee
effectiveness (p. 106). Huska (1980), Riendeau (1977), AVA
(1969), and Cochran et al. (1980) concur that the role of
the chairperson is extremely important to the success of the
committee.

Leadership has been described as an art and is defined
by Plunkett (1975) as "the ability to get work done with and
through others while simultaneously winning their respect,
confidence, loyalty, and willing cooperation"” (p. 141). He
writes that it is the second half of the definition that
distinguishes a leader from a nonleader. Hersey and
Blanchard (1982) define leadership as attempting to
influence the behavior of someone else (p. 106). They
further specify leadership is "the process of influencing
the activities of an individual or a group in efforts toward
goal achievement in a given situation"” and a function of the

leader, the follower, and other situational variables (p.

83).

Duties of the Chairperson

To carry out the responsibilities of the position, the
chairperson must perform certain duties. Cochran et al.
(1980) list the following responsibilities of the

chairperson:
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1. Establish meeting dates and call the meeting to
order,

2. Plan the meeting agenda with the individual(s)
receiving advice from the committee,

3. Develop a sociable, relaxed, and rewarding
atmosphere conducive to productive discussion and
dialogue,

4. Plan committee activities and provide sufficient
background information as needed,

5. Maintain the necessary personal contacts with
members and school personnel,

6. Approve all announcements, notices, and other
information sent to committee members,

7. Preside over all meetings, lead discussions, and
bring closure on key points of discussion (p. 247).

It is the chairperson who determines strategies for getting
work done, assigns tasks, and follows up on work. Riendeau
(1977) adds that it is the responsibility of the
chairperson to see that "the meetings start promptly,
proceed effectively, and close when the designated closing

time has been reached" (p. 31).

Personal Qualifications

Authorities on advisory committees often list basic
attitudes, relationships, tools, and qualities for effective

committee leadership. Riendeau (1977) reports that the
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leader should attempt to be interested and sincere; be a
good listener; be fair, courteous, and patient; and keep
goals in mind (p. 21). He adds that the "ideal" leader
would also possess tact, impartiality, poise, a sense of
humor, and the ability to anticipate touchy subjects and
deal with them (p. 21). Cochran et al. (1980) add being
flexible, rational, and diagnostic to these traits and sum
leadership qualities into empathy, self-awareness, and

objectivity (p. 265).

Leadership Styles

Styles of leadership have been defined in different
ways. Plunkett (1975) reports four primary styles: (1)
autocratic, (2) bureaucratic, (3) democratic, and ,(4)
spectator (p. 146). This is a basic traditional business
approach to leadership; each of these styles is briefly
explained and then related to situational leadership as
developed by Hersey and Blanchard (1982).

The autocratic style is typified by the dictator who
holds power and does not delegate to subordinates. This
style is usually restricted to situations where subordinates
are unfamiliar with the tasks to be accomplished or where
time is too short to rely on explanation and group
processes. Plunkett (1975) also restricts this style to

stubborn or difficult situations where subordinates do not
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respond to another style. This would seem to be an unlikely
style for effective advisory committee work.

The bureaucratic style is typified by the use of rules,
regulations, and policy by the leader. This style is useful
when following procedures and rules strictly is necessary
such as in research work, training in recordkeeping and
filing, or when enforcing safety for routine, highly
repetitive operations (Plunkett, 1975, p. 148). The
bureaucratic style promotes strong work habits but little
motivation for subordinates.

The democratic style promotes the idea of group
decisions and sharing authority; this style is often called
consultative, general, or participative. It is best used
with those who are highly skilled or highly experienced at
their jobs and where time is available for group
participation. Cooperation and group spirit are promoted
through this people-oriented approach.

The spectator style allows everyone to be treated as an
individual; subordinates are treated as experts in their
field. This works well with highly skilled, experienced,
and educated people or when using outside experts as
consultants. This style usually promotes high levels of
individual output, independence, and pride.

Hersey and Blanchard base situational leadership on an

"interplay among (1) the amount of guidance and direction
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(task behavior) a leader gives; (2) the amount of
socioemotional support (relationship behavior) a leader
gives; and (3) the readiness (‘'maturity’) level that
followers exhibit in performing a specific task, function,
or objective" (p. 150). This concept gives leaders an
understanding of the relationship between the level of
maturity of their followers and an effective style of
leadership. Each of their four styles--telling, selling,
participating, and delegating--is a combination of direction
provided by the leader (task behavior) and communication
between the leader and subordinate (relationship behavior)
(Hersey and Blanchard, 1982, p. 152).

The telling style (S1) is high on direction, control,
and close supervision. It is used with people who are both
unable and unwilling to take responsibility to do
something; they are not competent or skilled because they
have not been trained and are not confident or secure
attempting the task (Hersey and Blanchard, 1982, p. 153).
This style is low in the areas of support and communication
from the leader. This style would closely parallel the
autocratic style defined by Plunkett.

The selling style (S2) is a directing and supporting
style of leadership. It is useful with people who do not
have the necessary skills or knowledge but are willing to

take responsibility; these people are confident but lack
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ability at this time. The leader provides support through
two-way communication and explanation to reinforce the
willingness and enthusiasm while still providing most of the
direction for the task (Hersey and Blanchard, 1982, p. 153).
The followers are given the reason and explanation for
decisions and rules and are thus more inclined to perform as
directed. The selling style involves high task behavior and
high relationship behavior; it does not closely parallel any
of the styles Plunkett described.

The participating style (S3) is a supportive, non-
directive approach useful with people who are able but
unwilling to do what the leader wants; these people may lack
confidence or they are insecure and need motivation (Hersey
and Blanchard, 1982, p. 153). The leader needs to use two-
way communication and share decision making with the
subordinate; thus the style involves high relationship
behavior and low task behavior. It closely parallels the
democratic style of Plunkett.

The delegating style (S4) is useful with people who are
both able and willing or confident to take responsibility;
these persons, when given a problem, are capable of working
with little direction or support. The delegating style
involves low relationship behavior and low task behavior.

It closely parallels the spectator style ?lunkett defines.
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Style Effectiveness

Authorities on leadership recognize that certain styles
are more effective in some situations. Hersey and Blanchard
(1982) use their situational leadership theory to assess the
maturity level of the follower(s) and then have the leader
behave as the model prescribes. According to Landry (1973)
the functional leadership approach best fits the needs of a
democratic group situation so the group’s output will be
maximized and each member’s talents will be utilized. This
approach encourages members to focus on the progress of the
group and to participate in the group. Each member of the
committee needs to perform the function needed by the group
at any particular time; leadership is not a matter of who
holds the position. Hagmann (1973) found that educators
felt the use of democratic leadership in the craft advisory
committee meeting was important while lay advisory
committee members emphasized the use of authoritarian
leadership. Such conflicts in research are not unique to
advisory committees; Hersey and Blanchard (1982) report on
studies with conflicting results and provide situational
leadership as a way to understand research findings which

seem incompatible with each other (p. 167).

Summary

This chapter has reviewed the literature relevant to

craft advisory committees. Most of the literature on craft
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advisory committees consists of publications which discuss
functions, activities, organizational structure, and the
rationale for establishing advisory committees. This
literature review has been dominated by experience related
publications and handbooks which are not research based.

Research on the characteristics, activities, and
functions of local advisory committees has been conducted by
Armfield (1981), Waldheim (1979), Behymer (1977), Danenburg
et al. (1975), Oastler (1975), and Land (1971). Fewer
studies have evaluated effectiveness of local advisory
committees (Bartolomei, 1984; Latham, 1981; Schultz et al.,
1980; Danenburg et al., 1975; Nagel, 1973). These studies

provide minimal data based on research.



CHAPTER III - RESEARCH METHODOLOGY

The purpose of this study was to describe how post-
secondary data processing advisory committees in the
Southeast Region of the American Technical Education
Association are organized and operated, to provide an
estimate of the effectiveness of data processing advisory
committees based on selected procedures and functional
standards, and to assess the relationship of effectiveness
of data processing advisory committees to leadership styles
of the chairpersons of those committees. The findings
provide a knowledge base for vocational educators to use in
upgrading the level of effectiveness of current advisory
committees and serve as a basis for new committee

development.

Description of Research Methodology

Descriptive research is used "to describe system-
atically a situation or area of interest factually and
accurately" (Isaac and Michael, 1985, p. 42). Van Dalen
and Meyer (1966) state that the purpose of survey studies
is to "collect detailed descriptions of existing phenomena
with the intent of employing the data . . . to make more
intelligent plans for improving them" (p. 207).
Descriptive survey research was used for this study to (a)

obtain and assess data about active postsecondary data

42
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processing advisory committees, (b) obtain responses to the
questionnaires, and (c) categorize these data.
To help offset the most common disadvantage of the
mailed questionnaire (Isaac and Michael; 1985)--low response
rate--a modified approach of the total design method as

outlined by Dillman (1977) was followed.

Procedures

Phase One. The first part of the design involved a
folded postcard questionnaire (see Appendix A) which was
mailed along with a cover letter (see Appendix B) explaining
the purpose and benefits of the survey to the chairperson of
the data processing department of all two-year postsecondary
schools in the Southeast Region of the American Technical
Education Association. The postcard was designed to be easy
to complete and return. The returned postcard indicated
whether the data processing program had utilized an advisory
committee for the 1986-1987 academic year, how many times
the committee met during that academic year, composition of
the committee, the name and address of the department head,
and whether or not the department head was willing to
participate further in the study. A committee was
considered active if it had met at least twice during the
academic year 1986-87 under the leadership of the same

committee chairperson.
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The cover letter provided information concerning how
the instruments should be distributed and the approximate
time involved to complete the instruments. The department
head was asked to be the contact person for response follow
up. This meant the department head was willing to contact
an advisory committee member by telephone and ask that the
survey be completed and returned if a response had not yet
been received by the researcher.

If the department head decided his advisory committee
would not participate in the study, the department head was
asked to make the appropriate response on the card and sign
and return it within one week. This mailing encompassed 143
postsecondary data processing programs in public community,
junior, and technical schools as identified by each state’s
Council of Higher Education (or equivalent): 23 from
Virginia, 30 from North Carolina, 15 from South Carolina, 28
from Georgia, and 47 from Florida.

After a period of two weeks, a follow-up postcard (see
Appendix C) was mailed as a reminder to those department
heads who had not responded asking for a response within one
week. The postcard was written as a thank you for those who
had returned their questionnaires, but as a reminder to
thése who had not (Dillman, 1977).

The returned cards were sorted into two separate

categories: (1) programs with committees willing to
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participate and (2) programs either without active
committees or unwilling to participate. This phase resulted
in information needed to complete a mailing list for the
second phase of the study.

The second follow-up was a telephone call to
nonrespondent data processing department heads. The call
was made to ask the department head about receiving the
survey participation request letter. If it had not been
received, an explanation of the study was given and a verbal
response secured at this time. This phase resulted in the
mailing list of advisory committees willing to participate
in the study.

Phase Two. A package of instructions, cover letters,
and questionnaires (see Appendix D) was then mailed to the
school if the advisory committee was active and willing to
participate. The cover letter was prepared to convince the
reader that the survey instrument was worthy of completion.
An appeal was made that each individual’s contribution was
important in solving the problem of identifying advisory
committee practices, activities, and leadership style to
optimize the use of the advisory committee. The survey was
identified by a number which was explained in the letter.

The Descriptive Information on the Data Processing
Committee instrument gathered data on the operating

procedures and structure of participating advisory
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committees using a detailed questionnaire. This instrument
was sent to data processing department heads for completion
because they would be better informed concerning the data
requested.

This phase also gathered data on leadership style of
the chairperson using the Leader Behavior Analysis II-Self
(LBAII-Self) (Blanchard Training and Development, Inc.,
1985) (see letters in Appendix E). The LBAII was completed
by each advisory committee chairperson to provide
information which would identify leadership style of the
respondent. Each chairperson also completed a brief
descriptive information survey.

The advisory committee members provided information on
committee effectiveness and functions performed by the
advisory committee. If the committee performed a function
during the academic year, members were asked to rate the
function using a five point scale for very ineffective to
very effective. This survey (Organization and Operation of
Data Processing Advisory Committees) consisted of twenty-one
items. This survey was also completed by business division
heads.

After a period of about four weeks, a follow-up letter
(see Appendix F) was mailed to each school requesting
contact be made with nonrespondents. The code numbers for

nonrespondents were included so the school would know which
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surveys had not been received and they could contact those

committee members.

Population

The population for this study was data processing
advisory committees at the postsecondary level in the
Southeast Region of the American Technical Education
Association. Only two-year community, junior, and technical
colleges with data processing or computer science programs
as identified by the director of the council of higher
education (or equivalent in each state) were used to provide
responses to the committee organization, functions, and

leadership style data being investigated.

Instruments

Four instruments were used to obtain data in this
study: (a) the Data Processing Advisory Committee Data was
a postcard questionnaire used for initial contact
information to determine the existence of active
committees, (b) the Descriptive Information on the Data
Processing Committee was used to collect data on operating
procedures and structure of the committees, (c) the
Organization and Operation of Data Processing Advisory
Committees was used to collect data concerning the functions
committees performed and the effectiveness of those

functions, and (d) the Leader Behavior Analysis II-Self was
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used to assess the leadership style of the advisory
committee chairperson. These instruments are described in

the following sections.

Data Processing Advisory Committee Data Instrument.

The data processing or computer programming department

heads were asked to provide the initial information about
the committee, as well as the name and address, office hours
and telephone number of the department head. This
questionnaire was in the form of a postcard; it was designed
to be easy to complete and return. It was printed on card
stock in a fold-over style and was self-addressed and
postage paid. Its results would provide the mailing list
for the next phase of the study.

It was accompanied by a cover letter on quality bond
paper explaining the study and requesting the assistance of
the department head to distribute the survey instruments on
committee functions and effectiveness and leadership style
to be used in the next phase of the study. The department
head was also asked to participate in the follow up of
advisory committee members, if necessary, by placing a
telephone call to request completion and mailing of the
survey. It was stressed that this would be easy to do and
not require much of the valuable time of the department

head.
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Organization and Operation of Data Processing Advisory

Committees Instrument. A review of the literature revealed

operating procedures and functions indicative of effective
advisory committees. Several instruments designed to
measure council and committee effectiveness were found.
Gallon and Wattenbarger (1976), Waldheim (1978), and Dunn
(1983) all investigated the effectiveness of advisory
councils in vocational education. Danenburg (1975), Oastler
(1975), Schultz et al. (1980), Behymer (1979), and
Bartolomei (1985) studied effectiveness in vocational craft
advisory committees. Land (1971) identified functions
indicative of effectiveness in vocational education advisory
councils and craft advisory committees in Utah.

Based on instruments reviewed from the literature, the
Organization and Operation of Data Processing Advisory
Committees survey was developed. The survey instrument was
based on a section of a questionnaire designed by Schultz et
al. (1980) for postsecondary vocational program advisory
committees in Iowa which contained 23 items on local
advisory committee functions. Dunn (1983) revised this
instrument to contain 21 items which were the basis for the
survey used in this research. The items were reworded
resulting in 21 Likert-type committee effectiveness items
designed to obtain descriptive data on organization and

operation procedures.
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Evidence of content validity was provided by Schultz et
al. (1980) through a principal components analysis used to
extract the maximum amount of variance as each factor was
calculated. Initial factors were extracted so they were
independent (or orthogonal) from one another. Kerlinger
(1973) defines factor analysis as "a method for determining
the number and nature of the underlying variables among
larger numbers of measures” (p. 659). The Kaiser Criterion
was used to determine the number of factors; the eigenvalue
(characteristic root) had to be greater than one for a
factor to be retained and the resulting factors were then
rotated using varimax procedures (Schultz et al., 1980).

The varimax rotation was used to obtain the most
parsimonious, the simplest or best, factor structure; it is
an orthogonal rotation performed to maximize the variance of
the squared loadings for each factor. The initial number of
factors remains the same and the factors are still
orthogonal.

The factor analysis resulted in four factors: I--
planning and evaluating programs; II--developing curriculum;
IIT--placing students; and IV--promoting programs. These
four factors accounted for 88.9 percent of the total
variance in committee effectiveness and had reliability
coefficients using the Spearman Brown procedure of .96, .93,

.70, and .83, respectively (Schultz et al., 1980, p. 7).
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Descriptive Information on Data Processing Advisory

Committees Instrument. The Descriptive Information on Data

Processing Advisory Committees questionnaire was completed
by data processing department heads. A cover letter on
quality bond paper explaining the 17-item survey and return
procedures along with a preaddressed, stamped, return
envelope accompanied each questionnaire. This questionnaire
consists of items taken from Section IV of the Local
Advisory Committee Study (Schultz et al., 1980). Items
related to vocational committees in a general sense were
omitted and rewording was done where necessary to avoid
terms related to high schools.

Leadership Style Instrument. The Leader Behavior

Analysis II-Self (LBAII-Self) was designed to determine
leadership style. This instrument was given to committee
chairpersons for completion. Hersey and Blanchard’s
situational leadership theory was the theoretical framework
for the LBAII-Self which was designed to measure style,
style flexibility, and style effectiveness. Permission to
use this instrument for research purposes was obtained from
Blanchard Training and Development, Inc., in California.
Two forms of the LBAII exist: (a) LBAII-Self measures the
leader’s self-perception of his or her own behavior and (b)
LBAII-Other reflects the perceptions of the leader’s

subordinates, peers, or superiors. Haley (1983) calculated
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Cronbach Alpha reliability coefficients for the LBAII-Self
are S1 - .83, 82 - .62, S3 - .69, and S4 - .84. (Haley,
1983). The time requirement for completion of the scale is
approximately fifteen minutes and it contains twenty
leadership situations; respondents must read the situation
and choose from four alternative actions the one which would
best describe their behavior in that situation. The four
alternatives provide a high task and low relationship
behavior (telling style), a high task and high relationship
behavior (selling style), a high relationship and low task
behavior (participating style), and a low relationship and

low task behavior (delegating style).

Data Collection

The Data Processing Advisory Committee Data instrument
was mailed to all public two-year community, junior, and
technical colleges in the five states comprising the
Southeast Region of the American Technical Education
Association. It was mailed to the data processing or
computer programming department chairperson for completion.
Returns of these questionnaires resulted in a list of those
schools having active data processing or computer
programming advisory committees along with the name and
address of the head of the department and an indication of
willingness to participate in the distribution and follow

up for the study. Active advisory committees were those



53
which had been in existence during the 1986-1987 academic
year and had met at least twice during that time. This list
was used to prepare the mailing list for the next phase of
the investigation.

The second phase involved sending a package of
questionnaires to those schools identified by the first
instrument. Their purpose was to determine the
effectiveness of the committees, to ascertain what functions
the committees had performed, to collect organization and
operations data about the committees, and to assess the
leadership styles of the chairpersons.

The Descriptive Information on the Data Processing
Advisory Committee survey was to be completed by the data
processing department head. The survey was returned
directly to the researcher in the self-addressed, stamped
envelope provided.

The leadership style survey was completed by the
advisory committee chairperson to identify leadership style.
The LBAII-Self by Blanchard, Hambleton, Forsyth, and Zigarmi
(1985) was developed to measure leader behavior based on
one’s own perceptions. This instrument was sent by the
department head to the chairperson and forwarded directly to
the researcher in the enclosed self-addressed envelope.

The Organization and Operation of Data Processing

Advisory Committees survey was completed by each advisory
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committee member. This survey consisted of 21 items to be
checked by committee members if the committee participated
in the activity during the academic year. A second rating
for effectiveness was then given for each function the
committee participated in. Each committee member received a
cover letter and stamped, self-addressed envelope for
returning the survey to the researcher.

This survey was also completed by the division heads at
each school whose copies were on blue paper to easily
distinguish them from members’ copies. Division heads
checked each function the advisory committee performed and
then rated the effectiveness of the committee on that

function.

Data Analysis

Data analysis of the descriptive data consisted of
tabulating the responses using descriptive statistic
techniques: frequency counts, percentages, and means.

These data were utilized to prepare a profile of respondents
who participated in the study with respect to the
organization and operation of data processing advisory
committees.

Using the results of the Organization and Operation of
Data Processing Advisory Committees instrument the relative
degree of effectiveness of committees was determined through

the computation of a mean score for each of the 21 items and
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a composite mean score of committee effectiveness for each
committee (Parks, 1982; Salvatoriello, 1979; Gallon and
Wattenbarger, 1976; Oastler, 1975). The total average score
for each committee was computed by adding the means for the
21 items for each committee member together and then finding
the average. Responses to the questionnaire items were on a
scale of 1 to 5, ranking the activity or function as
follows:

1 - Very ineffective

2 - Ineffective

3 - Neither effective nor ineffective
4 - Effective

5 - Very effective

The committee was considered effective if the composite mean
score was 4.0 or higher. The mean scores for each of the
four factors contributing to effectiveness were also

computed and examined in relation to leadership style for

the committee.

As a check on the reliability of the effectiveness
scores, the committee members’ scores for effectiveness were
compared to the division heads’ scores. The Spearman rho
correlation coefficient was calculated on the ranked
averages for the two groups.

The LBAII Scoring Directions (Blanchard, Hambleton,

Forsyth, and Zigarmi, 1985) were used to provide feedback on
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leadership style. A primary leadership style was determined
by combining responses to the 20 questions into style
categories. The style with the most selections was the
primary style. If a primary style did not emerge, the case
was dropped from the computations.

To relate effectiveness of data processing advisory
committees to leadership styles, the effectiveness mean
scores for committees were ranked into two categories
(effective and neutral). The committee was considered
effective if the composite mean score was 4.0 or above and
neutral if the score was above 2.0 and below 4.0. If there
were scores of 2.0 and below, a third (low) category would
have been formed. From these categories a Chi Square test
of independence was performed using a two by two
contingency table. Correlation coefficients were then
computed to measure the degree of relationship between

leadership style and effectiveness scores for committees.



CHAPTER IV - FINDINGS

This chapter presents the results of a five-state
survey of data processing advisory committees at two-
year, postsecondary institutions. The data were obtained
from survey questionnaires mailed to data processing
department heads at participating schools; the surveys
were distributed by the department heads to committee
members and division heads. Each committee member
returned the completed instrument to the researcher. The
description and analysis of these data are presented in
five sections: overview of the study returns, survey
results for research questions one through three, and

summary.

Overview of Study Returns

On November 9, 1987, 143 letters requesting
participation in the study were mailed; on November 30,
1987, follow-up postcards were mailed to 95 nonre-
spondents. (The total response breakdown for the five
state area after each phase of the study is presented in
Table 1.) After this follow-up contact, responses totaled
64 (45%) with 31 committees (48%) agreeing to participate.
Telephone contacts were begun on January 28, 1988, and
continued through February 2, 1988; this brought total
responses to 110 (77%) with 51 committees (46% of the
total respondents) agreeing to participate in the study.

57
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Of the 59 responding but not participating
committees, 40 (68%) reported no active data processing
advisory committee during the academic year and 19 (32%)
chose not to participate with no explanation given.

Of the 51 committees agreeing to participate, 36
(71%) provided usable responses. A committee’s response
was deemed usable when at least 75% of the members and
the committee chairperson responded. After agreeing to
participate, 15 committees were lost from the study, seven
of these due to inadequate member response rate. Four
committees returned the complete survey package after
receipt, two committees had the chairperson for the year
of the study resign and move from the geographic area, and
two committees responded they had been inactive for the
year of the study after receiving the survey package.

After collecting the surveys, the data were analyzed

using appropriate statistical techniques.

Committee Descriptive Information

Descriptive information on each committee was
supplied by the data processing department head in each
school. A representative picture of data processing
advisory committees in the southeastern region of the
United States was developed.

Twenty-three (64%) of the responding committees have

been in existence for 6 to 7 years with the remainder
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Table 1

Participation Rates by State During Study Phases

NORTH SOUTH
FLORIDA GEORGIA CAROLINA CAROLINA VIRGINIA TOTALS

PHASE ONE

Request for Participation

Contacts 417 28 30 15 23 143
Responses 13 5 9 6 15 48
Agreed to Participate 3 2 7 3 7 22
Not Active 5 3 2 2 7 19
Will Not Participate 5 0 0 1 1 7
Postcard Follow-up
Contacts 34 23 21 9 8 95
Responses 3 5 3 1 4 16
Agreed to Participate 3 2 2 0 2 9
Not Active 0 3 0 0 1 4
Will Not Participate 0 0 1 1 1 3
Telephone Follow-up
Contacts 17 9 11 7 2 46
Agreed to Participate 7 3 7 2 1 20
Not Active 6 5 3 2 1 17
Will Not Participate 4 1 1 3 0 9
Phase One Summary
Response Number 33 19 23 14 21 110
Agreed to Participate 13 7 16 5 10 51
Not Active 11 11 5 4 9 40
Did Not Participate 9 1 2 5 2 19
PHASE TWO
Questionnaire Package
Agreed to Participate 13 7 16 5 10 51
Participated 8 5 11 4 8 36
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fewer than 5 years. Twenty-two (61%) of the committees had
6 to 10 members, 8 (22%) had 11 or more members, and 6
committees (17%) had fewer than 6 members. Twelve (33%) of
the committees reported that they appoint committee members
for 3-year terms, 12 (33%) for indefinite terms, 9 (25%) for
2-year terms, 3 (8%) for a l-year term. Twenty-seven (79%)
of the committees have staggered appointments providing for
overlapping membership with 32 (94%) committees allowing
members to succeed themselves.

The data processing department faculty appoint the
advisory committee members in 17 (40%) of the responding
schools, the data processing department head appoints
members to the committee in 12 (29%), the business or
technical division head appoints in 2 (5%), the school
president in 9 (21%), the advisory committee in 1 (2%), and
the college board in 1 (2%). Some schools marked more than
one response for this item, so the responses total more than
the total number of responding committees.

A majority (23 or 68%) of the committees elect the
chairperson from the membership. Seven (22%) of the data
processing department heads or faculty assume the role of
chairperson, 2 (5%) are appointed by the college president,
1 (3%) is appointed by the school dean, and 1 (3%) is
appointed by the head of the business or technical

division.
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Responses for the following items concerning meeting
notification, length of meeting, and prearrangement totaled
only 34; two cases were lost from each item because of
missing data. Seventeen committees (50%) report that
members receive notification of meetings 14 to 21 days
before the meeting, 7 committees (21%) receive notification
10 days before the meeting, 6 committees (18%) reported
members receive notification as much as 20 to 30 days before
the meeting, and 4 (12%) reported notification less than 10
days before a meeting. The preponderance (30 or 88%) of
committees meet for one and one half to two hours at each
session. The remainder reported meeting for one hour (2
committees or 6%) or for over two hours (2 committees or
6%). Forty-four percent of committees (15) report they meet
both by a pre-established schedule and on a when-called
basis while 32% (11) normally meet by pre-established
schedule and 24% (8) normally meet only when called for a
meeting.

Oral presentation was reported by 18 committees (48%)
as the orientation technique most frequently used to train
new committee members. Eight committees (21%) reported
distribution and review of handbook and 2 committees (5%)
reported audio-visual presentation were used to train new
committee members. Ten of the committees (26%) responded

that no organized orientation was used for new members.
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These totals are larger than the number of cases because
some committees responded more than once.

If an orientation was provided, the department head
was asked to indicate all methods of orientation included;
this item also resulted in larger totals than if each
committee responded only once. The role of the committee
was covered by 20 committees (56%) followed by program
goals and objectives (18 committees or 50%) and committee
goals and objectives (17 committees or 47%). Eleven
committees (31%) include school goals and objectives in the
orientation of new members, 10 (29%) cover recent committee
activities, 9 (25%) incorporate vocational education
objectives, and 4 {11%) include applicable state and federal
laws. Twelve committees (33%) did not provide a response to
this item.

The data processing department head received
recommendations from committees in 14 (40%) of the colleges
and the business or technical division head in 11 (31%) of
the colleges. College presidents, data processing
instructors, deans, and vice presidents of academic affairs
or instructional affairs were other personnel who were sent
recommendations from the committees.

Committee members in 30 colleges (83%) were recognized
for their efforts by letters of thanks and 10 colleges (28%)

use certificates or awards. Special recognition events (3
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colleges or 8%) and news releases (2 colleges or 6%) were
also used to express appreciation for contributions by
advisory committee members. A number of committees reported
more than one form of recognition.

Thirty-one of the responding committees (81%) would
like to receive technical assistance on advisory committees
from data processing department faculty. Six committees
(19%) would like to receive technical assistance from
vocational education advisory councils.

Results of the ranking by department heads for
preferred methods for delivering technical assistance to
committee members are reported in Table 2. The Other
category was ranked first by 14 (39%) of the department
heads. The Other item requested that the respondent specify
what should be included; hardware and software repre-
sentatives and professionals from the workplace were
listed. Statewide conferences were ranked second with a
mean of 4.61 for 18 department heads (50%). Newsletters
were ranked fifth by 21 of the department heads (58%) and
handbooks were sixth as ranked by 23 of the department heads

(64%) .

Chairperson Background

Data processing advisory committee chairpersons
provided background information on themselves. Of the

responding chairpersons, 76% reported they had served on an
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Table 2

Preferred Method for Delivering Technical Assistance

to Advisory Committees

Mean

Item n Rank

Other 14 5.00

Statewide conferences 18 4.61
Regional conferences

in the state 22 4.27

Multi-media materials 18 3.83

No assistance needed 26 3.08

Newsletters 21 2.67

Handbooks 23 2.52

Note. Methods were ranked by respondents using a

scale from 1 to 7 with 1 being the most preferred.
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advisory committee before their current role as chair-
person; 24% reported they had not served on a committee
before. Their average number of years of experience in the
data processing field was 12.8. The highest percentage of
chairpersons had management or administration degrees (42%)
with the Other category a close second (33%). The Other
category included high school graduates and accounting,
foreign language, engineering, physics, English, and MBA
degrees. Those with education degrees in data processing
(15%) were third and computer science degrees were fourth
(9%) .

Current job positions reported were management or
administration (47%), computer analyst (22%), data
processing teacher (22%), and the Other category (9%)
included consultants, accountants, and nuclear physics
researchers. The type of organization where chairpersons
were employed included education (33%), service industry
(21%), manufacturing (21%), public service (9%), data
processing service center (6%), and sales (3%). The Other
category (6%) included consulting and a nuclear research
facility.

The size of the businesses where chairpersons were
employed ranged from small-medium to very large. There were
no responses for the 1 to 30 employees (small size)

category. About one quarter (27%) of the respondents work
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in businesses with 51 to 200 employees and 73% work in
businesses with more than 200 employees.

Committee chairpersons reported the number of civic
organizations to which they belong. Forty-four percent
reported they belong to 2 civic organizations, 26% belong to
1, 24% belong to more than 3, and 6% do not belong to any
civic organizations. No chairpersons reported belonging to

3 civic organizations.

Effectiveness Data

The functions advisory committees perform and the
relative effectiveness of the committee on each were rated
by committee members using the Organization and Operation
of Data Processing Advisory Committees instrument. The
percentages of committee members and division heads
reporting their committee participation on 21 advisory
committee functions during the academic year 1986-1987 is
reported in Table 3. Identify occupational skills (item 3)
ranked first for the most participation by committees as
identified by committee members and division heads; Item 4,
Recommend content of the program, was ranked second by
committee members, but Item 10, Recommend employment
standards was ranked second by division heads for
participation. Both committee members and division heads

rated item 17, Assist in development of instruction for
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Table 3

Participation of Committee Members in Advisory

Committee Functions

Participation Identified By

Members Division Heads
Item
No. Item Number % Number X
3 Identify occupational skills 244 78 33 94
4 Recommend content of program 243 78 30 86
5§ Determine course relevancy 235 75 29 83
19 Evaluate on-going programs 235 75 31 89
10 Recommend employment standards 233 74 32 91
1 Develop program objectives 202 65 30 86
6 Identify area labor market needs 198 63 29 83
15 Establish cooper. relationships 185 59 26 74
12 Give advice about equipment 179 57 30 86
16 Keep voc. instructors informed 169 54 23 66
2 Establish sequence of courses 134 43 22 63
9 Identify co-op training sites 128 41 19 54
14 Communicate with community 106 34 18 51
8 Assist in placement of graduates 102 33 21 60
21 Develop continuing ed. programs 71 23 6 17
13 Select instructional materials 70 22 10 29
11 Assist in planning facilities 535 18 6 17
7 Help recruit students for program 51 16 7 20
20 Advise on program budget 46 15 6 17
17 Instruction for disadvantaged 26 8 3 9

18 Eliminate sex bias in voc. programs 24 8 2 6
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disadvantaged and handicapped students and item 18, Help in
elimination of sex bias in vocational programs as receiving
the lease participation by committees.

Division heads reported more participation than
committee members did on 18 of the 21 items (86%) on the
instrument. Only 10 of the 21 items (48%) were reported by
more than half of the committee members as functions
participated in by their committee for the academic year.
More than half of the division heads reported advisory
committee participation on 14 (67%) of the items.

In addition to reporting which functions the committee
worked on, members and division heads evaluated their
effectiveness on these functions. Functions rated
effective by committee members and division heads are
reported in Table 4 and functions rated neither effective
nor ineffective are in Table 5.

Committee members rated 11 of the 21 items on the
instrument 4.0 or above (effective) and 10 received above
2.0 but less than 4.0 (neutral). None of the items
received an average of 2.0 or less from either committee
members or division heads.

The data processing advisory committee members reported
an overall average for effectiveness of 4.04 for the 21
items on the Organization and Operation of Data Processing

Advisory Committees instrument; business division heads
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Table 4

Functions Rated Effective by Advisory

Committee Members and Business Division Heads

Committee Members

Division Heads

Mean Mean

Item Per- Effect- Per- Effect-

No. Item cent? iveness cent?® iveness
3 1Identify occupational skills 78 4.23 94 4.18
10 Recommend employment standards 74 4.21 91 4.21
S Determine course relevancy 75 4.20 83 4.117
4 Recommend content of programs 78 4.12 86 4.10
19 Evaluate on-going programs 75 4,12 89 4.06
6 Identify labor market needs 63 4.11 83 4.24
15 Cooperative relationships 59 4.11 74 4.19
2 Establish sequence of courses 43 4.11 63 4.13
1 Develop program objectives 65 4.10 86 3.96
16 Keep voc. instructors informed 54 1.06 66 4.08
14 Communicate with community 34 4.01 51 4.27

aPercent refers to the proportion of committee members or division heads

indicating participation in that function.
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Table 5

Functions Given Neutral Effectivenegss Ratings by Advisory

Committee Members Compared to Business Division Heads

Committee Members

Division Heads

Mean Mean

Item Per- Effect- Per- Effect-

No. Item cent® iveness cent?® iveness
12 Give advice about equipment 57 3.84 86 4.10
9 Identify co-op training sites 41 3.81 54 3.89
13 Select instructional materials 22 3.75 29 3.90
11 Assist in planning facilities 18 3.62 17 4.16
21 Develop contin. ed. programs 23 3.50 17 4.00
8 Place graduates 33 3.48 21 3.80
7 Recruit students for program 16 3.31 20 3.28
20 Advise on program budget 15 3.23 17 4.16
18 Eliminate sex bias 8 2.84 6 4.00
17 Assist w/instr. for disad. 8 2.83 9 3.33

3Percent refers to the proportion of committee members or division heads

indicating participation in that function.
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reported an overall average of 4.08 for effectiveness using
the same instrument. Committee members rated 11 of the
items in the effective range, but division heads rated 15 of
the items effective. Only one item was rated effective by
committee members and in the neither effective nor
ineffective range by division heads--item 1, Develop program
objectives.

Data processing advisory committee members thought they
were most effective helping with the identification of
occupational skills needed by program graduates (4.23, item
3) while division heads rated that item fifth with a 4.18
for overall effectiveness. Division heads felt the advisory
committee members were most effective in communicating with
the community about the vocational program (4.27, item 14)
and rated identifying area labor market needs (4.24, item 6)
second; committee members placed item 10--Recommend
employment standards--second with a 4.21 average
effectiveness rating and item 5--Determine course relevancy-
-third with a 4.20 effectiveness rating. Items 10 and 5
were placed third (4.21) and sixth (4.17), respectively, by
the division heads.

Committee members rated 10 of the items in the neutral
range for effectiveness. This means the item received lower
than a 4.0 and higher than a 2.0 rating (neither effective

nor ineffective) for overall effectiveness. Several of
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these items (Nos. 11, 12, 18, 20, 21) received effective
ratings from division heads.

Of the 21 items on the survey, committee members gave 6
of them higher effectiveness ratings (29%) than the division
heads (See Table 6). Four of these items (Nos. 1, 3, 4, and
5) are in the second factor--Developing Curriculum--as
determined by Schultz et al. (1980). Item 2 is also in
Factor II and was rated effective by both members and
division heads but division heads gave it a higher
effectiveness rating. One item (item 10) was rated the same
by members and division heads; this item is also in the
second factor.

The remaining 14 items (67%) were given higher
effectiveness ratings by division heads; 7 of the 8 items
(88%) in Factor I--Planning and Evaluating Programs were
from this category. Division heads gave higher
effectiveness ratings than members did to all of the items
in Factor III--Placing Students and Factor IV--Promoting
Programs.

A Spearman rho correlation coefficient was computed on
the ranked effectiveness ratings of committee members and
division heads for the 36 committees. The correlation
coefficient of .61 indicated a moderate positive relation-
ship; this coefficient is statistically significant at the

.01 level.
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Factor Items Rated Higher by Committee Members

or Division Heads

Item
Factor No.

Item

Rated Higher By?®

I. Planning and 11.
Evaluating
Programs 12.

13.
17.
18.
19.
20.
21.

II. Developing 1.
Curriculum

III. Placing 6.
Students

IV. Promoting 7.
Programs

14.

15.

16.

Plan facilities

Advise about equipment
Select materials

Plan for sp. needs students
Eliminate sex bias

Evaluate programs

Advise on budget

Develop continuing education
Develop objectives
Establish course sequence
Identify needed skills
Recommend content

Determine course relevancy
Recommend employ. standards
Identify labor market needs
Place graduates

Identify training sites
Recruit students
Communicate with community
Link school and community

Inform instructors of new
methods

o o © o O

Cc
C
C
C
Cc

(Rated the Same)

D

aC = Committee members and D = Division heads.
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Factor mean scores for the committees are reported in
Table 7. The mean scores for Factors I, III, and IV
indicate that both committee members and division heads
perceive their committees to be neither effective nor
ineffective in these areas; for all three factors division
heads had a higher mean than committee members. The mean
scores for Factor II, however, are in the effective range
for both committee members and division heads, but
division heads had a slightly lower mean than the

committee members.

Leadership Style and Effectiveness

Question three assessed the effectiveness of data
processing advisory committees related to leadership style
of the committee chairperson. Originally, a three by four
contingency table was to be constructed using high,
medium, and low levels of effectiveness as the first
variable and the four categories of leadership style for
the second variable. However, the data yielded only
effective (4.0 and above) and neutral (above 2.0 and below
4.0) levels for effectiveness of committees and only three
categories of leadership style (no S4, delegating styles)
which would give a two by three table. This size table
would mean some cells contain too few cases. The S1,
telling style and S2, selling style are leadership styles

characterized by high task or directive behavior. The
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Table 7

Factor Means for Advisory Committees

Committee Division
Factor Members Heads
I. Planning and Evaluating 3.47 3.96
Programs
II. Developing Curriculum 4.16 4,13
III. Placing Students 3.80 3.98
IV. Promoting Programs 3.87 3.96
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leader defines roles and directs individuals with specific
instructions and close supervision in these styles. Since
the S1 and S2 styles are similar in task behavior, the two
categories were combined. This resulted in the use of a two
by two table.

After the leadership styles were categorized, 35 cases
resulted. One case was lost because the chairperson did not
have one primary leadership style.

The average means for all committees in each leadership
category are reported in Table 8. The number of committees
included in each cell is also shown. The S3 leadership
style (participating style) has the greatest number and also
the highest effectiveness average (4.14); the
participating leadership style has a 3.87 average in the
neutral effectiveness range and 11 cases.

The chi square test of statistical significance was
applied to determine whether a relationship existed between
the style of leadership of the chairperson and the overall
effectiveness of the committee. A significant relation-
ship between leadership style of the chairperson and
effectiveness of the committee as rated by committee
members could not be supported. The chi square value was
1.22 which was not significant at the .05 level. The
contingency coefficient of .18 indicated a weak positive

association between variables.
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Table 8

Effectiveness Means by Leadership Style

for All Committees as Reported by Members

Leadership Style

S1 & S2a S3b
Effectiveness
Level Mean n Mean n
Effective 4.03 2 4,31 17
Neutral 3.48 5 3.87 11

aS]1 refers to the telling leadership style and S2 refers
to the selling style. ©PS3 refers to the participating

leadership style.
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The effectiveness average for each of the four factors
in the questionnaire was also tested with leadership style
to see if any relationship existed. Only Factor II--
Developing Curriculum--resulted in a significant relation-
ship with leadership style. The chi square value of 5.65
with one degree of freedom was sig- nificant at the .05
level; the contingency coefficient of .48 indicates a low to
moderate positive association between leadership style and

the Factor II responses for committee members.

Summary

This chapter presented the findings of the study with
regard to functions advisory committees perform, their
effectiveness as rated by committee members and division
heads, committee organization and operations data, committee
leadership styles for the chairpersons, and the association
between leadership styles and committee effectiveness.
Comparisons were made between committee members and business
division heads on the performance of functions and
effectiveness.

The findings indicate highest participation included
identifying occupational skills, recommending content of
the program, determining course relevancy, and evaluating
on-going programs. The items rated as having the lowest

participation were dealing with instruction for the
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disadvantaged and elimination of sex bias in vocational
programs.

Committee members felt they were most effective
identifying occupational skills, recommending employment
standards, and determining course relevancy. Assisting in
the development of instruction for disadvantaged and
handicapped and helping in the elimination of sex bias in
vocational programs were functions rated least effective by
committee members.

The study results indicate a relationship between
committee leadership style and Factor II items. This
association was significant at the .05 levél. No
significant relationship could be shown between leadership

style and effectiveness of the committee.



CHAPTER V - CONCLUSIONS AND RECOMMENDATIONS

The purposes of this study were to ascertain how data
processing advisory committees operate, how they are
organized, what functions they perform, how effective the
members and business division heads believe the committees
are, and whether there is any relationship between the
leadership style of the chairperson and the effectiveness
of the committee. Little research has been undertaken in
these areas on vocational education advisory committees;
none was found on data processing advisory committees and
the relationship between leadership style and effectiveness

of the committee.

Conclusions

The following conclusions are derived from the study of
data processing advisory committees in the southeastern
region of the United States.

1. Data processing committees in this study do not
conform in several aspects to the modal pattern for craft
advisory committees recommended in the literature.

Data processing advisory committee organization and
operations characteristics vary from guidelines presented in
the literature on such items as committee size, terms of
appointment, and orientation of committee members.

According to the literature, committee size for the craft
committee should be between five and seven members (Nagel,

80
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1973; Cochran et al., 1980; Riendeau, 1977); 47 percent of
the craft committees responding in this study have more than
eight members. This large a committee is more the size for
a general vocational education committee.

This study revealed 33% of the data processing
advisory committees appoint committee members for
indefinite terms. Three-year appointments are the
recommended maximum advisable length of time for a
committee appointment according to the literature
(Danenburg at al., 1975; Dieffenderfer, 1977; Anderson,
1983; Light, 1982). Thirty-three percent of the committees
reported member appointments are three years and 25% have
two-year appointments. Seventy-nine percent reported have
staggered appointments where members overlap and rotate
years on the committee.

Appointment of advisory committee members was made by
the faculty or head of the department in 69% of the
responding schools in this study. Committee members chosen
by the faculty may work more cooperatively and suggest
needed recommendations for the department. Riendeau (1977)
feels that school personnel should select members for
committee appointment so self-perpetuation of the committee
by members does not occur.

The selection of the chairperson by the advisory

committee members is consistent with the literature.
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Authorities agree the chairperson should be elected by the
committee members (Cochran et al., 1980; VanAusdle and
Peterson, 1979; Nerden, 1977; Land, 1971; Light, 1982).
This would give the members an initial sense of
accomplishment and commitment.

Orientation of new committee members was neglected by
more than one-fourth (26%) of the committees responding.
Schultz et. al (1980) reported 39% of council members
indicated no orientation was provided. Since orientation of
members is important to the effectiveness of the committee
(Schultz et al., 1980; Gallon and Wattenbarger, 1976;
Behymer, 1979; Wehmeier, 1980; Light, 1982; Rinehart, 1082),
it is unclear why so many committees ignore instructing new
members on their role and purpose.

When orientation was used, oral presentation was the
most frequently used technique as reported by 48% of
committee members. Schultz et. al (1980) found similar
results with vocational councils.

2. Data processing advisory committee members
reported they perform functions related to developing
curriculum more than other functions.

Five of the six functions in Factor II--Developing
Curriculum--were five of the top six functions advisory
committee members reported they participated in during the

academic year of the study. Evaluating programs (item 19)
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was also given a high participation rating; this task is
closely related to maintaining a relevant curriculum.

However, committee members did not report
participation in functions that are current issues in
vocational education such as instruction for disadvantaged
and elimination of sex bias in programs. Only 8% of
committee members reported participation in these functions
and they rated their performance in the neither effective
nor ineffective (neutral) range. Bartolomei (1984) found
similar results in Michigan secondary schools.

3. Data processing programs in postsecondary schools
are not taking advantage of the potential benefits the craft
advisory committee offers.

Seventy-three percent of the responding schools not
participating in the study reported no active advisory
committee for the data processing program. Existing
committees are not meeting as often as recommended in the
literature. Authorities recommend that effective advisory
committee members should meet at least three times in an
academic year (Nagel, 1973; Wehmeier, 1980; Light, 1982) and
King (1960) suggested craft committees should meet at least
once a month. Nerden (1977) points out that "advisory
committees are essential to vocational education beéause of
the dynamic changes taking place in the nation’s occupation

structure" (p. 27). The craft advisory committee can
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provide realistic advice on current trends and practices in
business and industry. This is not possible where an active
committee does not exist or does not meet.

4. Responding committee members consider their work
effective on committee functions in the areas of developing
curriculum and promoting programs.

Committee members felt they were effective with all six
functions composing Factor II--Developing Curriculum--and
effective with three of the four functions in Factor IV--
Promoting Programs. The mean scores for Factors I, III, and
IV were in the neither effective nor ineffective range
(3.96, 3.98, 3.96). These findings are similar to those
found by Danenburg, Keene, and Miller (1975) in Florida, by
Land (1971) in Utah, and by Schultz, Watson and Giese (1980)
in Iowa for vocational committees.

5. There was a significant relationship between
leadership style and Factor II--Developing Curriculum.

This study found a significant association between
committee leadership style and the Factor II effectiveness
mean of 4.16. Committee members rated their participation

on all six items in Factor II effective.

Discussion

The first implication drawn from this study concerns
the quality of preservice and inservice education post-

secondary data processing advisory committee members
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receive. The infrequency of committee meetings and the
number of inactive committees suggests a need for local
advisory committees to strengthen their operational
activities. Even where there are existing committees,
their efforts are not rated as effective (4.0 or above) by
committee members on several functions. The perception of
lack of effectiveness may be a reflection of inadequate
orientation to the functions and purposes of advisory
committees. In some schools, the craft advisory
committee may be appointed only to meet legislative
mandates and the level of functioning and effectiveness is
not perceived important.

The discrepancy between reports from committee
members and division heads on what the committee does is
a second concern. Division heads reported more
participation on functions than committee members on
every function except Developing continuing education
programs (item 21), Assisting in planning facilities (item
11), and Helping to eliminate sex bias in vocational
programs (item 18).

Advisory committees are not performing some
functions representative of effective committees. The
literature supports the 21 functioﬁs in this study as
indicative of effective committees; 52% of these

functions are not reported as being performed by more than
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half the committee members. Division heads reported more
participation; more than half the division heads reported
participation on 67% (14) of the functions. This could be
an effect of the fact that the study covered only one
academic year; not all committees may have worked on all
functions in the same year.

Even though committees do not seem to be performing
some functions indicative of effective committees and they
do not see their efforts as effective on some factors (if
effective is 4.0 or above), no committee saw itself as
ineffective. There were no committee effectiveness means
below the "Neither Effective nor Ineffective" rating.

This may be because only committees who saw themselves as
rather effective were willing to participate in the study.
Even though the Factors I, III, and IV effectiveness means
were not considered effective (4.0 or above), the
committee members’ scores (3.47, 3.80, 3.87) were very
close to 4.0; division heads’ scores were even higher
(3.96, 3.98, 3.96). Division heads saw their advisory
committees as more effective than committee members did on
14 (67%) of the 21 items.

If 3.5 to 4.5 were considered the area for the 4.0
effectiveness range, both committee members’ and division
heads’ effectiveness means except for item 7, Help

recruit students for the program and item 17, Assist in
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development of instruction for disadvantaged and
handicapped students would have been considered effec-
tive; for committee members item 18, Help in elimination
of sex bias in vocational programs and item 20, Advise on
adequacy of the program budget would have had effective
ratings.

The association between leadership style and
effectiveness was not supported as significant. Previous
studies indicating a connection between committee
effectiveness and leadership did not report on the aspect
of leadership style. Leadership was shown to have an
effect on advisory committee effectiveness (Bartolomei,
1985; Waldheim, 1979; Dunn, 1983) but an association
between leadership style and effectiveness has not been
studied previously. The association shown here may not be
statistically significant because of the restricted range
of values. Hinkle (1979) reports that as a group "becomes
increasingly homogeneous on one or both variables, the
absolute value of the correlation coefficient tends to be
smaller" (p. 82). The narrow range of scores and
leadership styles may account for the lack of a sta-
tistically reliable relationship in this study.

The majority.of chairpersons were classified as
exhibiting the leadership style S3 (participating). This

style is a nondirective and supportive style useful with
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people who are able to do the tasks (Hersey and
Blanchard, 1982, p. 153); it is a cooperative and people-
oriented approach which allows for group participation and
cooperation. This would seem to be a good style for the
chairperson of an advisory committee since the members
come to the committee with skills which have placed them
on the committee and may only need guidance and
encouragement to complete tasks. With no organized
orientation reported by 26% of the committee members,
support and communication from the chairperson are
necessary for members to know what to do and to receive
clarification when questions arise.

There were no S4 (delegating) styles found in this
study. This may be because of the low relationship and
low task behavior associated with this style. Advisory
committee members need more support and more direction
than this leadership style gives. There were few Sl
(telling) and S2 (selling) styles. These styles are
characterized by high directive or task behavior; the
performers are not competent or skilled enough at this
time and need supervision and control. This situation
would not seem applicable for craft advisory committee
members who are chosen for their skills and knowledge and

have expressed a willingness and commitment to serve.
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Recommendations

This study has led the researcher to the following

recommendations:

1.

Further research should be conducted into:

a.

how members contribute to the committee
effectiveness of craft advisory committees.
components of committee operations and
organization to determine how these factors
relate to effectiveness.

the area of leadership style or leadership
and committee effectiveness.

why division heads and committee members have

different perceptions of effectiveness.

A replication of the present study on evaluation

of occupational advisory committees should be

undertaken in other regions of the United States.

Staff development is needed in areas of new

policy--eliminating sex bias and planning for

special needs students.
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Appendix A

Deata Pr ing Advisory C. (117

1. Do you have an app d 4 for your data
procsssing program?

(1) Yoo (2) No

It you responded NO (o the adbove item, plesse omit questions 2-7
and answer ltem 8

It you responded YES to the above item, please next snswer /tems
2 through 8.

2. How many times did the advisory committee meet during 1988-19877

times

3. Please provide some information adbout the composition of your
advisory committes. How many members represent each of the
1 g groups? (exclude ex officio members)

(1) Prot School Employee

(2) Employer or Seit Employed Person

(3) Employee

(4) Student or Program Graduate

(S) Parent or Guardian

(6) Other (Specity)

TO‘I‘ N b O' M b L4

4. 13 the advisory committee chaired by:

(1) Prot, J sch ployes

(2) Lay ber of the

S. Give the name of chairperson for the 1986-1987 year.

years

6. How long has the chairperson heid that office?

7. Are you willing 1o participate turther in the study?

yes 0o

8. Pleass provide your address, phone number, and office hours.

Name

Address

Clity, State. Zlp

Telep

(Ares Code)

Oftice Hours

Plesase lill in your name and return this form even il you are not going
to participate further in the study.

00T
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Appendix B

COLLEGE OF EDUCATION

VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY

Blacksburg, Virginia 24061

Dmmion or Vocatwowar & Tcawsicar Educanos

November 9, 1987

DATA PROCESSING ADVISORY COMMITTEES STUDY

As you know, much has been written about the operating procedures for
occupational advisory committees. However, there has been no attention
given to the relationships between the data processing advisory committee's
organization and operation, effectiveness, and leadership style. If these
relationships were identified, data processing educators would have guidelines
to assist them in establishing and maintaining a more effective craft advisory
committee.

The study has been designed so the researcher does not need to know the
respondent committee member’s identity and in no way will the school,
advisory committee, or member’s identity be revealed. The identification
number on the enclosed card is for mailing purposes only. This is so your
name will be checked off when you return the card. The following
procedures will be used to ensure anonymity:

1. 1 will mail an envelope of surveys to you.

2. You will distribute the surveys to committee members.

3. Committee members will return surveys directly to me.

4. If I do not hear from a member, I will contact you by
telephone to follow up.

Since the number of data processing advisory committees in your state is
limited, your assistance is crucial for an unbiased view of how committees are
now functioning. For the results to represent your committee, please
complete and return the enclosed response card with your affirmative reply.
Please don’t hesitate to contact me if I can answer any questions.

Your assistance is appreciated.

PATRICIA R. CLEMMER P. MARION ASCHE
P. O. Box 398 Associate Professor
Dayton, VA 22821

(703) 879-9542

Enclosure
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Appendix C

Novesber 30, 1987

Recently you were sailed a questionnaire concersing participation of your
advisory coesittee seabers in a study aised to identify advisory cossittee
operation and organization procedures, effectiveness, and leadership style.

If you have already cospleted and returned the questionnaire, please accept
ay sincere thanks. If not, please do so today. Because there are so few
data processing advisory cossittees, it is extresely isportant that your
survey be included if the results are to accurately represent data
processing cossittees.

If by sose chance yox did not receive the questionnaire, or it was
sisplaced, please call se collect (703-879-9542) and I will send another
one to you.

Thanks
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COLLEGE OF EDUCATION

VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY

Blacksburg, Virginia 24061

Dmsion or VocaTionaL & TacuNicAL Epucation

February 8, 1988

Thank you for agreeing to participate in the survey of data
processing advicsory committees. This survey will contribute
information which will lead to guidelines for more effective
operation, organization, and leadership of advisory committees
as well as statistical data on present committee structure.

The study is not an evaluation of individual committees--
responses will be used for statistical analysis only. Your
recponses are strictly confidential and will not be identified
in the report; the identification number on each questionnaire
is for mailing and follow-up purposes.

Each questionnaire will take only a few minutes of the
respondent’s time and can be returned in the celf-addresced,
stamped envelope. Please follow the inctructions on the
enclosed sheet for distribution and completion of the
questionnaires.

Your cooperation 1is appreciated.

Sincerely,
Patricia R. Clemmer F. Marion Asche
P. 0. Box 398 Graduate Advisor

Dayton, VA 22821
703/879-9542

Enclosures

Your participation was delayed by Christmas holidays and
followups. I hope this is not an inconvenience.
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DISTRIBUTION INSTRUCTIONS

1. Each survey is to be completed for the 1986-1987 academic school
year.

2. Each advisory committee member should respond to each item for
the 1986-1987 year to the best of his/her recollection and
ability.

3. Distribute the surveys as follows:

a. Business Division Head
and

Each Data Processing Advisory Committee Member

receives

Organization and Operation of Data Processing Advisory
Committees

b. Data Processing Department Head

receives

Descriptive Information on the Data Processing Committee

c. Data Processing Advisory Committee Chairperson

receives

Data Processing Advisory Committee Chairperson’s
Background

and

Leader Behavior Analysis II-Self

4. Each respondent should complete and mail his survey(s) in the
stamped, self-addressed return envelope provided within one week.

S. The identification number on each survey will be used for follow-
up purposes only. You may wicsh to note the number on the survey
and the committee member who receives that survey. If I do not
receive a survey, I shall contact you and ask you to call the
member who has that number and ask that it be mailed.
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COLLEGE OF EDUCATION

VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY

‘Rlacksburg, ¥Virginia 24061

Division or VocaTtioNaL & TecHNicat Epucation

February 9, 1988

Data Processing Advisory Committee Members

DATA PROCESSING ADVISORY COMMITTEES SURVEY

The Data Processing Department of

has agreed to participate in this study. Your cooperation
will contribute information which will lead to guidelines for
more effective operation, organization, and leadership of
advisory committees as well as statistical data on present
committee structure.

The study is not an evaluation of individual committees—
responcses will be used for statistical analysis only. Your
responses are strictly confidential and will not be
identified in the study; the identification number on each
questionnaire is for mailing and follow-up purposes only.
This 1s <o your number will be checked off when you return
your survey.

Since the number of data processing advisory committees in
your state is limited, your assistance is crucial for an
unbiased view of how committees are now functioning. The
questionnaire covers the 1986-1987 school year and will take
only a few minutes of your time to complete. Please do so
within the next week and return the questionnaire in the
self-addressed, stamped envelope provided.

Your assistance is appreciated.

PATRICIA R. CLEMMER F. MARION ASCHE
P. 0. Box 398 Graduate Advisor
Dayton, VA 22821

703/879-9542

Enclosure



Organization and Operation of
Data Processing Advisory Commaittees

The purpose of this survey is to obtain information about the functions your advisory
committes performs. Please respond to each statement twice. First check the ooluan

on the left {f your committee participated in the activity during the 1986-1987 academic
school year. Then circle the nusber at the right to indicate your committee’s
effeotivensss on that funotion.

i 4
i 4 ]
i &2
-~ ~
'y ! :.? ? '3
Figis
[§ -y
- ‘? i ~w @
1986-1987 P
Participation $
Participation $ ! &5 G 3
____ 1. Develop objectives for program . . . . . . . . ¢« « « . 1 2 3 S
2. Establish sequence of courses for program . . 1 2 3 S
3. Help with the identification of oocupational skills . . 1 2 3 4 5
needed by programs graduates
4. Recommend content of the training prograes . . . . . . . 1 2 3 4 S
S. Determins relevancy of courses being offered . . . . . . 1 2 3 4 S
6. Identify area labor markst NBGAS . . . . . . . « « o o o 1 2 3 4 3
7. Help recruit students fOr Program . . . . « « « « « « &« 1 2 3 4 5
8. Assist inplacement of 9Qraduates . . . . . « ¢« « « o+ . 1 2 3 4 5
— 9. 1ldentify training sites for students in co—op programs . 1 2 3 4 5
10. Rescommend standards students need to sset tobe . . . . 1 2 3 4 5
employable
11, Assist in planmning facilities . . . . . . . . . . . .. 1 2 3 4 S
12. Assist in followup of gracduates . . . . . . . « « « « 1 2 3 4 5
13. Aid i{n sslection of instructional materials . . . . . . 1 2 3 4 5
14, Cossunicate with the community about the vocational . . 1 2 3 4 5
program
1S. Establish cooperative relationships betwesn school and . 1 2 3 4 5
industry
16. Keep vocational instructors inforsed of now esthods . . 1 2 3 4 S
- used in trades or oocoupations
17. A=sist in developaent of instruoction for disadvantaged . 1 2 3 4 3
and handicapped students
18. Help in elimination of s&x bias in vocational programs . 1 2 3 4 S
19, EValuatea onmQoiNg ProgramsS . . . . . . < « o o o o o o o 1 2 3 4 5
20. Adviss on adequacy of program budget . . . . . . . . . . 1 2 3 4 S
21. Assist in development of continuing education programs . 1 2 3 4 S

for adults
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Decscriptive Information on the
Data Processing Comnittee

Please ancwer the followlng questions. Circle the apprcpriate number or
supply the answer on the line.

1. Approximately how long has the committee been 1n existence?
One year or less

Two to three years

Four to five vyears

Six to seven years

Eight to nine years

Ten years or more

CVNEUNPr

[ ]

How many members are on the committee? (Pleace cspecify)

3. The length of agppointinent for committee memberz 13:
One year

Two yeurs

Three years

Four years

Indefinite

[V RS I S B

4. Are lengths of appointments staggered, providilng overlapping

membership?
1 Yes
2 No
S. May the committee members succeed themcelves?
1 Yes
2 No

b2

. Who appolnts the membership of your acdviccry conmittee?
Advicory Committee

College Board

School President

Businessz/Technical Divizion Head

Department Head

Pepartment faculty member(s)

O v e UM

7. How 1S the chairperson of your committee s=2lectec?
Elected by committee

Appointed by college president

Appolnted by college board

Appolinted by school dean

Appolinted by head of business/technical div:izion
Appolnted by data proces<sing department nhead
Appolinted by data proceszing facul:tly

As=zumed by data proceszing department faculty r i2ad4

[s BN SV P SNV S I g

3. How faim 1n advance ars nemntercs notifi2d of seetincs’ Cay:

a How long are your average ccmmiti=e meetings? Hours



10.

11.

12.

14,

16.
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The comnittee normally meetz accorzirng to a pra-ectablizhec schedule
on a when-callad basis , or both

Which technique is most often ucsed to orient new committae member<s?
1 No organized orientation

2 Audio-visual pracsentation

3 Distribute and review handbook

4 QOral precsentation

S Other (Specify)

If an orientation 1s provided, which of the followlng are 1included”
(Circle all which are 1ncluded.)

School goals and objectives

Program goals and objectives

Vocational education objectives

Committee gcals and cbject:.ves

Role of the committee

Recent committee activities

Appilcable state and faderal laws

Other (Specify)

BN UVHLWNP-

> whom does the committee usually forward itz recommeixdations?
College Board
College President
Business/Technical Divicion Head
Data Procescsing Department Head
Other (Specify)

(ORI S I

How are committee members recognized for their contributions to the
committee efforts? (Circle ali which apply.)

Special recoqgnition event

Certificates or awards

News releacec

Letters of thanks

Gtrier (<Specify)

w B WN -

From whom would you most like to receive technical assistance on advi oy

committees?
Data Processing Department faculty
Teacher training institutions
Vocational Education Advisory Council
Other (Specify)

S WUN -

Rank from 1 to 7 your preference for the method of deliver:ng technical

ascsistance to your advisory committee.
Regional conferences 1n the ctate
Statewlide conferences
Newsletters
Multi-m2did4 materials
. Handbooksz
. Other (Specifv) s
. No ascsistanca2 neeced
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Data Processing Advisory Committee
Chairperson’s Background

The purpose of this survey is to obtain information about the
chairperson’s background. Please provide your answer on the line or
check the appropriate line beside your answer.

1. Have you served on an advisory committee before your current
role as chairperson? Yes No

2. How many years of experience in the data processing field do you
possess? years

3. What is your educational background?

Education degree in data processing
Computer science degree
Management/administration degree
Other, please specify

4. Which of the following is your current job position?

Management/administration
Computer programmer
Computer analyst

Computer operator

Data Processing teacher
Other, please specify

111

S. In what type of organization are you employed?

Service industry
Manufacturing
Sales organization
Public service (health, social service, government)
Data processing service center

Education

Other, please specify

111

6. What is the size of the business in which you are employed?

Small (1-30 employees)
Small-Medium (51-200 employees)
Medium-Large (201-500)

Large (501-1500 employees)

Very large (over 1501 employees)

7. To how many civic organizations do you belong?

WNr-O

more than 3



111

Appendix E



112

Blanchard Training
and Development, Inc.

125 State Place
Esconadigo, CA 92025

April 3, 1987 619 489-5005

Ms. Patricia Clemmer
P. O. Box 382
Dayton, VA 22821

Dear Patricia:

We're delighted you're considering the LBA in your research. We usually
grant permission to use the instruments with three stipulations:

1. All instruments are to be marked "For Research Only." They
should not be sold or used for any commercial purposes.

2. That Blanchard Training and Development, Inc. get a copy of
all papers, manuscripts or dissertations stemming from the
research. We would like a full bound copy of your dissertation.

3. Upon publication of any findings, the instrument is to be given
full credit and noted as to where it can be obtained.

If you can meet these stipulations, we would be glad to provide you with
enough copies of the instrument to do your research.

Included in your request were the alpha coefficients for the LBA. They
are as follows, and can be documented in the Haley dissertation.

Alpha coefficients for the LBA Self are: Sl - .83, S2 - .62, S3 - .69,
and S4 - .84.

Alpha coefficients for the LBA Other are: Sl - .51, S2 - .49, S3 -.49,
and S4 - .56.

Sl and S2 scores on a test of significance definitely correspond to
the LBDQ structure dimension at the .000l1 level. The S2 and S3 styles
correspond to the LBDQ's relationships dimension at the .0001 level.

If there is any way in which I can help you further, please don't hesitate
to give me a call.

Sincerely,

Dr. Drea/ZAgarmi

Vice President

Corporate Development/Research
DZ/cg

Enclosures
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P.O. Box 398
Dayton, VA 22821
September 30, 1987

Dr. Drea Zigarmi

Vice President

Corporate Development/Research
Blanchard Training and Development, Inc.
125 State Place

Escondido, CA 92025

Dear Dr. Zigarmi

My committee has approved the use of the LBA for my study; and I
am ready to begin mailing the necessary surveys. I would like
your permission to use the LBAII-Self. The three stipulations
you specified in your letter last April are agreeable to me:

1. The instruments may be marked "For Research Only."
They will not be sold or used for commercial purposes.

2. You will be provided with a bound copy of my
dissertation.

3. The instrument will be given full credit and noted
as to where it can be obtained.

My research will require approximately 150 copies. Would you
please grant my request to use the LBAII-Self for educational
research and forward copies. If there is any additional

information I can provide, you may write or call me at (703)
879-9542.

Sincerely

Patricia R. Clemmer



114

Appendix F

COLLEGE OF EDUCATION

VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY

Blacksburg, Virginia 24061
Duvision or VocATioNAL & TecHNicAL EpucaTion

March 15, 1988

Approximately four weeks ago you should have received
a package of questionnaires for your data processing
advisory committee members. These surveys were to be
completed by the advisory committee members for your
data processing program and returned directly to me.

To assure anonymity, the questionnaires were coded to
be distributed by your school. The surveys for
members having numbers have not yet been
received; would you please telephone the person who
has each of these numbers and request that person to
complete and return the survey as soon as possible.

Since the number of committees in your state is very
small, your participation is appreciated and each
return is vital. If any questionnaire has been
misplaced, a replacement may be obtained by
telephoning me collect at (703) 879-9542.

Thank you for your time, interest, and assistance.

Sincerely,
Patricia R. Clemmer F. Marion Asche
P. 0. Box 398 Graduate Advisor

Dayton, VA 22821
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