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Chapter 1

HISTORY OF RELIGION AND EDUCATION: THE YEARS
UNTIL THE TWENTIETH CENTURY

Even a cursory overview of the history of education in the U.S.
will reveal that "the church-state question lies deeply imbedded"1 in
the past events of public education. A study of these past events is a
"significant means of discerning the pattern of evolving church-state
relations in the United States."2 This is true in light of the inter-
action of the institutions of the church and the state in the public
schools. There have been such activities as Bible reading, prayers,
baccalaureate services, Christmas pageants, and hymn singing besides
instruction in morals, ethics, and values. In fact it has been sug-
gested by Michael B. Katz '"that public schools always have been more
concerned with morals than with minds. In reality, moral and intel-
lectual outcomes never can be severed."3

It will be demonstrated that religion has been and still is
intertwined with the public education of American citizens. Religion
has not been the only factor to motivate, or to mold public education.
Industrialization, immigration, development of the responsibility for
social welfare by the state, and societal changes such as the redefini-
tion of the family have reshaped the public schools while reshaping
North American society in the past hundred years.4 Religion, there~
fore, is one pressure among many, but the one to be given considera-

tion in this project.



"church”

Any study which involves terms such as '"religion'" and
accepts the danger of misinterpretation through lack of specific defi-
nitions. Many have attempted to interpret or define religion and the
most reasonable conclusion that can be drawn is that there is not one,
particular, acceptable to all, definition of "religion." "Central to
the American understanding of religion" has been the belief in a supreme
being.5 However, even though this belief has been central, ''there has
been no general agreement on the nature of the supreme being or the
direction of his will and the proper manner of his worship,"6

The necessity for a supreme being, though, seems not to be
necessary to a definition of religion. Martin Marty has noted that
religion may be defined in terms of "final significance':

Especially if they tell the story of this significance in

the language of myths and symbols, if they gather for rituals
and ceremonies to support it, give special explanations of
what goes on behind the visible reality, prop_it up in social
forms, and produce special behavior patterns.

Does a teaching or "ism" need the trappings of formal religion?
Might not "any teaching or 'ism' (be) religious if it functions as a
norm of supreme valuation, as a universe of meaning or world view and a
way of life for the individual."8 When one observes the role of reli-
gion in the public school and the lives of those who have had profound
effect on public education, then the broadest definition is the most
functional. The "religion" of the Puritans in Massachusetts is differ-
ent from the "religion" of an educational mentor such as John Dewey.

Added to the problem of defining religion is the difficulty of

defining "secular.”" If the meaning of secular relates simply to worldli-

ness and the temporal, then 1s science to be considered secular? 'When



science becomes the supreme norm of valuation and the ultimate inter-
preter of reality, when the individual makes it a way of life, then
science becomes a religion."9

How to escape from this definitional mire? This study will
recognize religion functionally and culturally: functionally, in the
sense that it answers the questions and explains the situations out
of which religious experiences arise, and culturally, in that religion
manifests itself through institutional groups, societies, and other
social structures.

A goal of this study will be to analyze elements of public
school policies on religion in a thorough enough manner so as to pro-
vide aid to the public schools through a proposed policy on religion.
This policy will be carefully constructed. The steps to the finished
product will be: (1) the historical position of religion in the public
schools, (2) the theoretical and pragmatic implications of public
policy, and (3) a description of one major religious group, evangelical
Christians. The final product, a proposed policy, will be an attempt
to weave these ingredients systematically into a usable resource for
public school policy makers.

Chapter 1 will trace the history of religion in the public
schools beginning at that point in America's past when varied forms of
Christian churches were established in the European pattern. This
overview will of necessity only scan the past and select salient events,
people, documents and other resources to represent the total flow of
history. The review will end in the 1920's which was a period in time

when many institutions in American history were changing.



Chapter 2 will be a description of the place of religion in
schools from the 1920's until the present time. A major change agent
of the church-state relation during this fifty years was the Supreme
Court. Recognizing the Court's significance during this period, the
majority of this chapter will deal with the Court's opinions as it
dealt with the flag salute as a religious act, release-time for reli-
gious education, religious practices in the classroom, and the rights
of parents to train their children according to particular belief
patterns.

The third chapter will define the evangelical Christian posi-
tion. Tracing its history back to the Reformation, evangelicalism has
played a major role in education in this country particularly in its
encouragement of learning at all ages in order to produce people who
are able to read the Bible. The belief structure of evangelicals will
be defined in such a way as to make clear the rationale for a defense
of what should be excluded or included in a policy on religion from
this sectarian position.

Public policy will be the subject of Chapter 4. Public policy
will be defined and its attributes considered in an attempt to describe
the essentials for a functional policy for the public schools. The role
of the Supreme Court as, what some are calling, a national school board
will be considered. Finally, in this chapter policies respecting reli-
gion in the public schools will be discussed. Such questions as what
are they, what is their purpose, and what would a useful school board

policy on religion look like will be addressed.



The preceding four chapters form the foundation blocks for an
analysis of public school policies in Virginia. This analysis will not
only be in quantitative terms of who has what and of what kind, but also
in qualitative terms based on the information presented in the first
four chapters. The attempt will be to integrate Chapters 1 through 4
into a filter to sort out and organize policies in some orderly fashion.

Chapter 5 presents the conclusion and recommendation both in
definitional form and in the form of a proposed policy for the state
board of education and a policy for local boards of education. Through-
out the study particular attention will be given to Virginia, its
special place in the history of education, its legal position on the
schools, and finally its unique position in relation to a proposed policy.
This particular attention to Virginia is for a practical reason: the
scope of this study prohibits proposing policies for each state, since
state constitutions and bodies of law differ to a large degree in their

definition of the separation of church and state.
TWO COLONIAL PATTERNS

The beginning of this historical review must be at the initiation
of education during the colonial period, a period that lasted from seven-
teenth century Massachusetts and Virginia colonies until the Revolution.
The origins of public education in America can correctly be traced back
to the Puritan church schools in New England which "were taken over by
the cities and towns and became public schools."11 The Puritans perceived
their coming to America as an opportunity to build a theocracy, "a city

set on hill," which would be a beacon of Christianity to the world, '"a



Model of Christian Charity.'" Also with purposeful intent, the Pilgrims
"brought into being at Plymouth their version of the Church-State. It
was by design, and in achievement the ecclesiastical and political com~-
munity where they could live the godly life that their consciences and
convictions dictated."12 Religious liberty in the Puritan sense was
religious liberty for Puritans alone. Since this was a theocracy, ''they
believed in full govermment regulation of economic life."13 In Virginia
the pattern of the established church was of a different sort, but as in
Massachusetts establishment was the norm. The first half century of
Virginia's history reveals two important facts: '"the establishment of
the Church of England in Virginia and the recognition of the bishop of
London as diocesan of the colonies."1

The Puritans set about to accomplish their task of developing a
godly order. This order would be a model for the regeneration of
Christendom using God's will as revealed in the Bible as their guide.15
As Protestants, the Puritans brought with them the concept "that every
man was his own priest,'" the priesthood of believers, and as a conse-
quence, "demanded both scholarly ministers and a literate people."l6
Here, then, is the motivator for general education in Puritan New
England.

In Massachusetts the Act of 1647, the ''Satan Deluder Act,"
depicted the impact that learning how to read the Bible had on educa-
tion.

It being one chief project of that old deluder satan, to keep

men from the knowledge of the Scriptures, as in former times keep-
ing them in an unknown tongue, so in these later times by persuad-

ing them from the use of tongues, so that at least the true sense
and meaning of the original might be clouded with false glosses



of saint-seeming deceivers; and that learning may not be buried
in the grave of our forefathers, in Church and commonwealth, the
Lord assisting our endeavors, - It is therefore ordered by this
Court and authority thereof, that every township within this
jurisdiction, after the Lord hath increased them to the number
of fifty house holders, shall then forthwith appoint one within
their town to teach all such children as shall report to him,
to write and read, whose wages shall be paid either by the
parents or masters of such children, or by the inhabitants in
general by way of supply, as the major part of those who order
the prudentials of the town shall appoint . . A

The law went on to direct the setting up of grammar schools in
larger towns and the penalty if the law was not fulfilled. One may argue
about the effectiveness of the law on education, but there can be no
argument about the effect of the perceived worthiness of reading the
Bible as an incentive for writing the law. Education, it can be con-
cluded in this situation, was motivated in large part by religious
conviction.

Nine years after the "Satan Deluder Act,'" a law was published
in New Haven, Connecticut, which stated that children and apprentices
as soon as they were old enough should be taught "to read the Scripture
and other profitable printed books in the English tongue, being their
native language, and in some competent measure to understand the main
grounds and principles of Christian religion necessary to salvation

FIS Again, the point of departure for education is the necessity
for reading the Bible with the added virtue of understanding the plan
of salvation. Later in 1701 the colonial legislature Iin Massachusetts
provided '"that every master for a grammar school must be approved by
the town minister, and the town minister was always a dogmatic Calvinis-

19

tic congregationalist.” This assured the soundness of the instructor

doctrinally, if not pedagogically.



The textbooks of colonial New England also reveal the prepon-
derance of religious ideology in the education of the public. The
Hornbook was an early primer which consisted of a single page protected
by a transparent sheet of horn. On the single page was the alphabet,
vowels and vowel consonant combinations, a benediction, and the Lord's
Prayer. This was the earliest reading text.2

The New England Primer, the basic text in the colonial era, was

brought from England to the New World. It was "included in the curricu-
lum of the schools in order that the early colonists could propagate
their religious teachings."21 The Primer presented the alphabet through
such rhymed couplets as: "In Adam's Fall/We sinned all," and "Thy life
to mend/This Book attend," next to a picture of the Bible. First printed
between 1685 and 1690 the differences between successive eighteenth cen-

tury editions of The New England Primer witnessed to the fact that school-

ing was slowly becoming more secular during the eighteenth century, not
wholly secular but more secular.2
The pattern of education in Virginia was somewhat different than

the pattern in colonial New England. Tyack has noted that in colonial

Virginia, "formal instruction was relatively unimportant . . . . Custom—
arily an individual planter or group of neighbors hired a tutor . . . to
teach their children and to prepare the boys for college . . . ." This

was education for the elite and not the general population. With the
exception of a few charity schools, the poor had scarcely any opportuni-
ties for education. The great dispersal of population in the Tidewater

made schooling costly and difficult.23



Although Virginia was settled for reasons other than as a model
of Christian government as was the case in Massachusetts, the Church of
England nonetheless was the established church. The first type of edu-
cation for the general population was religious instruction on Sunday.
The Law of 1632 required that every minister in Virginia give the
necessary religious instruction each Sunday, and it ordered parents,
masters, and mistresses to send their children, servants, or appren-
tices at the appointed time. Refusal to send or to learn was upon pain
of censure by the county court.

In a government with an established church it is not unreason-
able for the government to fund the religious education of its citizens.
In 1661 the Virginia General Assembly enacted a provision for a college
to supply the church with ministers and to insure the growth of the
faithful in piety. Act XX of the General Assembly is as follows:

Whereas the want of able and faithful ministers in this

country deprives us of these great blessings and mercies that
always attend upon the service of God, which want, by reason
"of our great distance from our native country, cannot in
probability be always supplied from thence. Be it enacted,
that for the advance of learning, education of youth, supply
of the ministry and promotion of piety, there be land taken
upon purchases for a college and free school, and that there
be with as much speed as may be convenient, housing erected
thereon for entertaimment of students and scholars.?2

Although establishment was a commonality between Virginia and
Massachusetts and the Bible was an important instrument for teaching
in both colonies, the exact nature of the schools in the colonies was

quite different. The Satan Deluder Act provided for schools for each

town in Massachusetts but the counties of Virginia were dispersed,
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parishes extended over a hundred square miles so that formal schools
only appeared in more densely populated areas. Cremin has noted that
this geographic dispersion caused four results: (1) "the household
assumed additional burdens . . . and took unto itself educative func-
tions . . ., serving as a community of devotion in the absence of
churches and a center for teaching,”" (2) '"the lines became blurred
between and among other educative institutions. Churches took on the
functions of schools just as families took on the function of churches,"
(3) "given the absence of a local college (until) the last years of the
seventeenth century, Virginia sent more of its young men abroad for
schooling . . .," and (4) "Virginia remained more dependent upon English
printing and publishing for the maintenance of its cultural and educa-
tional 1ife."26
In New England and Virginia the importance of educating child-
ren in a doctrinally correct manner was present. Bell has noted that:
Legislation was passed in 1699 and reenacted in 1705, against
those avowing 'Atheistical principles'--which were defined as
denying 'the being of God or the holy Trinity,' or asserting or
maintaining 'there are more Gods than one,' or denying the truth
of the Christian religion or the divine authority of the 0ld and
New Testaments. The most significant of the disabilities imposed
by this act was the deprivation of the right of guardianship of
children, no atheist father was to lead his children astray.27
As in New England the authorities saw it as proper for minis-
ters to have oversight of the schools. 1In 1759 the Virginia legisla-
ture enacted a law providing for the regulation of the Eaton Charity-

School, which provided that the board of trustees be comprised not

only of justices of the peace but also of "ministers and church
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wardens," who had by law the right to maintain the school, hire and fire
the school master, and choose which poor children shall be enrolled as
"the proper objects of the pious founder's charity."” Not only was
the interrelation between the County government and local Anglican
parish accepted, but it was also mandated by law in the governance
of the Eaton Charity—School.28

Through the middle of the eighteenth century, colonial educa-
tion in New England and Virginia can be characterized by its concern
with religion. Although the two systems were by nature different, the
Bible was an important text in both and religious authorites had some
responsibility for maintaining doctrinal soundness in the schools of

the colony.
THE GREAT AWAKENING

The Great Awakening, referred to as the 'great and general
revival of religion,'" began in earnest in America after the arrival
of George Whitefield in 1739. The devotional works of German pietists
had reached England and had a profound effect on John and Charles
Wesley and George Whitefield. Whitefield in turn came to America on a
preaching tour between 1739 and 1741.29 He was joined in effecting
the Great Awakening by preachers such as Jonathan Edwards, a Calvinist
from Massachusetts, Samuel Davies, and the Tennants. Their preach-
ing can be characterized by the planting of a conviction of sin and

the need of an "inner" religious experience. Jonathan Edwards is well
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known for his portrayal of the plight of a "sinner in the hand of an
angry God held as by spider webs over the pit of hell . . . ."30

What meaning does the Great Awakening have for American educa-
tional history? The Great Awakening affected not only the religious
conditions in America, but also had an impact on education. The
preachers of the Awakening "sought to transform every man, to give
birth to a new consciousness which was neither under the shadow of the
institutions and orthodoxies of the past nor confined to the twilight
of narrow provincialism."31 Each new man had an "inner experience"
which was to be exhibited externally both morally and religiously.
Schools were to be established and children of the colonies were to

'

be raised up in "a common learning" as well as ''vital piety," urged

32
Jonathan Edwards in his Thoughts on the Revival. The clergymen

most active in the revival were themselves educated men and were the
first to issue the plea for education in the new republicvlater.
These leaders, as Michaelson has also noted, 'were keenly concerned for
education at all levels. This was not an obscurantist movement, as
it has sometimes been pictured."33

Much of the force of the tradition of Christendom had been
lost in America by the time of the Revolution.34 With a multiplicity
of religious groups by the end of the colonial period it was becoming
obvious that no single church could reign supreme in a particular
colony or state. In addition, men began to appeal "to reason and
nature with as much zeal and certainty as they once had to revelation

and supernature."35 The Puritans had believed that America must be
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religious to survive. Now men were beginning to argue that in order
to survive as a free society "Americans must religiously follow

the principles of republican government."36 However, the education
during the colonial period revealed that involvement with religious
values and content was a dominant and universal characteristic
although not every subject and every school were religious. The

Great Awakening had spurred the interest in personal religion in the
colonies to the degree that by the time of the Revolution both public
and private schools typically included religious and moral instruction
in their curricula. '"Such instruction, indeed, held first place as

the backbone of civic moralit:y."37

THE NEW NATION

The slow growth of secularism did not accelerate its pace
until after the Revolution (1776-1783), when, the political
ties with Britain having been broken, the new nation began to
question seriously and then do away with the idea of an estab-
lished church. This resulted in not merely the disestablish-
ment in time of the Congregational Church in Massachusetts and
Connecticut, and of the Episcopal (Anglican) Church in Virginia,
but also in the prohibition of a religious establishment under
the national Constitution.38

Although there was the movement in the direction of disestab-
lishment, it was not complete in all states until 1833. Full disestab-
lishment was a fact only in Virginia and Rhode Island at the time of
the adoption.of the federal Constitution, "other states had varying
restrictions, ranging from taxation for one or several churches (single
or multiple establishment) to religious requirements for public

39

office." There was a tendency in New York toward disestablishment,

but the picture was not altogether clear. Pennsylvania, Delaware and
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Maryland legislatively demanded different degrees of adherence to
Christianity. New Jersey, North Carolina, South Carolina and Georgia
demanded Protestantisﬁ and the established church was maintained in
New Hampshire, Massachusetts and Connecticut.

The First Amendment of the Constitution stated in part that
"Congress shall make no law respecting an establishment of religion,

""" On face value the

or prohibiting the free exercise thereof .
First Amendment seems to simply state that '"the newly created nation
was to have no national church. Beyond that the framers of the
Constitution could not go, even if they had a mind to go further."41
Comparing the above meaning given to the First Amendment and meaning
given by recent Supreme Court decisions, the Amendment apparently was
not given as broad an interpretation when it was adopted when one takes
into consideration the fact that established churches did exist at the
time of adoption. It seems then that "the states were left free to
deal with the problem of religion and religious establishments as they
saw fit, under the provisions of their constitutions."42 There seems
to be an argument then that on the date the Bill of Rights was accepted,
the "wall of separation" of church and state had not been constructed.
In Virginia where disestablishment was a fact in 1786 "'An act
for punishing disturbers of ReligiousWorship and Sabbath breakers' was

A
M 3 Three years later the Massachusetts School Law pro-

passed . . .
vided that "it shall be the duty of the Minister or Ministers of the
Gospel and Selectmen . . . to use their influence and best endeavors,"

to get the children in their towns to attend school. Also the minis-

ters were required to '"visit and inspect the several schools in their
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respective towns and districts."44 The Northwest Ordinance of 1787

legislated that "religion, morality, and knowledge being necessary to
good government and the happiness of mankind, schools and the means

of education shall be forever encouraged."45 The conclusion may be
drawn that even at the time of the drafting of the Constitution reli-
gion was a proper concern for government. It is interesting to note,
however, that even though half of the delegates who gathered to draw up
the Constitution were college graduates, ''none of them introduced edu-
cational resolutions during the proceedings . . . . Undoubtedly, most of
the delegates were willing to have their respective states shape the

46 So that the constitution said

educational destiny of the nation.”
almost as little about religion as it did about education.

It can be stated generally that 'the revolutionary fathers were
men of faith . . ., even though their faith took a different form with
regard to ordering of life in this world."47 They were confident of
divine providence in the functioning of society and in "the affirmation
that all men are created equal and that they are endowed by their
creator with certain unalienable rights are more statements of faith
than statements self-evident to reason."48 Jefferson was just such a
man, who in his natural rights philosophy had his own conception of God

"unalienable" rights.

as the author of the universe and the giver of
As a deist he believed that God had created the world and set in motion
the natural laws which governed the universe.49 To his nephew he wrote
about approaching the New Testament critically, advising: '"'Your own
reason is the only oracle given to you by Heaven, and you are answer-

able, not for the rightness, but the uprightness, of the decision."so
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Benjamin Franklin, through hils pamphlets, newspaper articles,
and almanacs, possibly contributed as much to American education as
any single American of the time.51 Like Jefferson, Benjamin Franklin
was a man of faith, also a deist. 1In the history curriculum of his
academy he proposed the teaching of '""MORALITY by descanting and making
continual Observations on the Causes of the Rise or Fall of any Man's
Character, Fortune, Power, &c, mention'd in History; the Advantages of

w2

Temperance, Order, Frugality, Industry, Perseverance, &c, &c If

history was the place to study morality, Franklin was nonetheless reli-
giously biased. The study of history would reveal the necessity for a
"Publick Religion'" which would be useful in developing '"Religious
Character among private Persons'; and demonstrate the Mischiefs of
Superstition, &s, and the Excellency of the CHRISTIAN RELIGION above
all others ancient or modern."53

In whatever degree Jefferson and Franklin were men of religious
conviction, they still separated religious indoctrination from public
education. Tyack has commented that Franklin cared "about moral behavior,
not theology" and that religion should not determine ''the purpose and

o4 Jefferson in his "Bill for Establishing

character of schooling."
Religious Freedom'" argued against the "impious presumption' of those who
would endeavor to impose their "opinions and modes of thinking as the
only true and infallible" way. This religious freedom also excluded
even forcing people 'to support this or that teacher of his own reli-
glous persuasion."55 So that it was not inconsistent to find in

Jefferson's "Bill for the More General Diffusion of Knowledge" no men-

tion of religious instruction or use of the Bible.
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Religion was a major factor in the rise of formal education
during the colonial period. After the Revolution, therefore, it would
be quite naturél to find many of the graduates of religiously motivated
schools as teachers in schools of the new nation who were determined to
perpetuate the combination of academic and religious life styles which
they had adopted at their alma maters.56 Benjamin Rush, founder of
Dickenson College and later Franklin College and advocate of universal
public education, was a type of these graduates. He matriculated as a
junior at the College of New Jersey, then headed by the Reverand Samuel
Davies.57 Rush believed that universal peace could be promoted "by
establishing free schools in every city, village and town, appointing
principled and talented teachers, and developing curriculums that include
religious instruction."58 The religious instruction was more specific
than Franklin would recommend in that instruction in the Bible was neces-
sary so that each child would be insured of earthly piety and the knowl-
edge of the way of salvation. In a broadside written "To the Citizens of
Philadelphia" he recommended for tax supported schools that to "motivate
a proper moral tone in the schools, ministers of the prevailing seats
should supervise the schools of their respective orders."59 Benjamin
Rush as well as many Americans saw education in Cremin's words as ''some
proper combination of piety, civility, and learning ,”60
Another educator of the post-Revolution period was Noah Webster.

Webster was the author of a speller and dictionaries; the most famous, the

Elementary Spelling Book, was known widely as the '"blue-back speller."

The blue-back speller was probably the most widely used school book

during the hundred years after the revolution.61 Like Rush, Webster was
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"'guard

a pious man and spoke of the necessity for general education to
against the approaches of corruption; the prevalence of religious error;
and against the open assault of external foes.'' Unlike Rush, however,

he opposed Bible reading in the schools because it was '"'a prostitution

1162 His "blue-back speller'" which

of divine truth for secular purposes.
is reported to have possibly sold one hundred million copies63 emphasized
patriotic and moralistic sentiments.64 Typical of the moralistic and

religious contents of the "blue-back speller" are the following lines:

No man may put off the law of God,
My joy is in his law all day.

We must pray for them that hate us,
We must love them that love us not.

What 1s the reward of the peace-maker? 65
He shall be blessed and called the son of God.

Americans, generally, in the post-Revolutionary period thought
in Tyack's view that "education must be . . . an all-out effort to
Americanize through the schools, the press, the pulpit, the work of the
artist, the courtroom, the political assembly-~by all means of shaping
character and intellect."66 By education they meant '"the full panoply
of institutions that played a part in shaping human character . . . ."67
The schools themselves were not uniform throughout the new nation and
continued to perpetuate particularly "the sectarian splintering which
had begun before the Revolution . . ., and religious motivation remained
a prime mover in the founding of schools."68

The last legal support for an established church in America

ended in 1833 when Massachusetts enacted religious freedom. The amended

Third Article of the Massachusetts Bill of Rights reads in part: '"all
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religious sects and denominations, demeaning themselves peaceably, and

as good citizens of the Commonwealth, shall be equally under the protec-

tion of the law . . . ."69 This amendment approximates the ending of one

period in educational history and the beginning of another era, the

Common School movement.

THE COMMON SCHOOL

Though schools existed and frequently received some public
support, the haphazard arrangements of the seventeenth, eighteenth,
and early nineteenth centuries cannot be considered true progenitors
of the school systems we know today. For by the latter part of the
nineteenth century the organization, scope and role of schooling had
been fundamentally transformed, , . .Within the space of _40 or 50
years a new social institution had been invented , ., . ,70

The new social institution as it developed was called the common
school; "the school would be common, not as a school for the common
l people . . . but rather as a school common to all people. It would be
open to all, provided by the state and local community as part of the
birthright of every child."71 In 1834 a legislative committee in
Pennsylvania ''proposed to let students all fare alike in the primary
school, receive the same elementary instruction, imbibe the republican
spirit and be animated by a feeling of perfect equality."72

The common school, because it was to be common to all children,

performed many functions as Cremin has noted:

It provided youngsters with an opportunity to become literate
in a standard American English via the Webster speller and the
McGuffey Readers; it offered youngsters a common belief system
combining undenominational Protestantism and non partisan patriotism;
it afforded youngsters an elementary familiarity with simple arith-
metic, bits and pieces of literature, history, geography, and some
rules of 1life at the level of the maxim and proverb; it introduced
youngsters to an organized subsociety other than the household and






























































































































































































































