The Efficacy Of Group Counseling Interventions Employing
Short- Term Rational Emotive Behavior Therapy In Altering
The Beliefs, Attitudes, And Behaviors Of At-Risk Adolescents

CHAPTER ONE

Introduction

The increasingnumbers of at-risk students ime schools are creating new
challenges for education at the end of this decade. These stgeleetally have failed to
achieve academically. They have failedoteey the rules ofthe school. They may be
involved in crime, alcohol, odrugs. They fail in their attempt to continue sthool for
manyreasons. These studenteeed assistance in getting their livesomler toface the
daily rigors ofattending a modern secondaghool.Who are at-risk adolescents®hat
approaches should professional school counseddes in working with this difficult
population? Questions such as these need to be posed since this group was first recognized
in the 1970’'s and 1980’s. Who leaves school andthy are the criticalquestions for
contemporary school counselors and all educators. It is crucial for counsedetsrinine
what interventions and approaches will the most effective in helping at-rislstudents
continue theireducation. Counselorsill be well advised to seek out methods and
interventions that will enable adolescents to survivesthessand pressureshat are placed
uponthem so that they cdmish their high school education. It is hopetat proactive
interventions with this population will hejpem to develop betténterpersonal skills and
more constructive ways of thinking so that serimusdents and situations in school could
be avoided. Employing best practices in group counseling may also enable them to change
some ofthe dysfunctionalbehaviorsthat havecausedthem problems in theirschool
careers. Theuse of group counseling with adolescents, in general, ehlaanced their

resilience by helping them constructively face their daily challenges. By providing at-risk



adolescents with the tools they can use in daily life in schoobapdnd,the likelihood of

their bringing their educational experience to a positive conclusion wilidoeased. The
work in this study is amxamination ofgroup counselingnterventions whichmay be

useful for thispopulation in helping theminderstand themselves atieir environment
better.

BackgroundOf The Problem

Certain problems of some contemporakynerican youth are consistent with
problems experienced by youth the past. Dryfoos (1990) presentscamprehensive
profile of present adolescent problemstie areas oflelinquency, drug useacademic
failure, and risky sexual behavior. Emotional problems could be added as a fifth category,
including such problems as depressi@tart, 1991),suicide (Capuzzi &ross, 1989),
teen pregnancy (Dryfoos, 1990), anxiety,inadequate academiperformance, legal
problems, substance abus@d physical/sexual abu@einken,1989).Evidence of the
occurrence of all of these problems has been summarized by a nunsoerads (Lerner,
1995; Rice & Myer, 1994; Lewinsohn, atl., 1990). Nicholson, Stephens, Elder, and
Leavitt (1985 ) emphasize that manyouth underthe age of 18 experience emotional
problems serious enough to justdpecial treatmenOtherconcerns plague educators and
demand the attention sthool boards andommunitiesnationwide.The issue of school
dropouts has been particularly problematic (Hahn, 1987).

Capuzzi andGross (1989) suggeshat the termat-risk describes a set of
behaviorsthat place gerson in danger of a futureegativeevent. At-risk students are
viewed as more likely to drop out of high school andetminate their educatiocabruptly.
Gottfredson (1994) sayimdividuals with many problems and those wiéw problems
experience similar developmental changes diker life span. While the frequency and
magnitude of these problentiffer, both high- and low-risk groups peak in deviant

behavior during late adolescence and early adulthood. Therefore, counselors should



employ proactiveefforts to help thesestudents succeed durinipe adolescenyears
(Manning & Baruth, 1995).

Counseling interventions, as well as many otvgrams,may beuseful when
problem behavior peaks during adolescenEéective prevention and interventi@fforts
should be strategically targeted throughout this period of adolescent development especially
in alternativeprograms which seek teelp students stay in school. Grogpunseling has
been employed witstudents in thisge rangevith varying degrees of succeddrenner,

1984).

Young people have always had stress in their lives, but the number of students who
are experiencinghis stress with few or naoping skills seems to bescalating at an
alarming rate(Brenner, 1984). These studentare certainly atisk -- at risk regarding
failure in school, at risk for turmoil ithe home,and at risk fortrouble in thecommunity.
Because of the rapidxpansion of knowledge anwchnologicalchange,coupled with
change in attitudes arlmehaviors, today’s youngeople face greatgmressures. Nowhere
are those pressures more evident than in the students who attdtedireativehigh school.

These students in these settifgee already experienced sanctions and failuréhéir

regular high school, have been disappointing to parents, and may have been in trouble with
the courts. The aim of the alternativeigh school is to provide a proactive approach to
helping students achieve and provide them with a second chance to continue their education
toward completion.

Elkind (1981) posits that children today are in a hurry to grow up too fastotmo.
Pressure to achieve early in their lives often led@veshunder considerablstresswithout
the copingskills necessary tadapt toour changingworld. Adolescents are becoming
involved earlier in adulbehaviors.These children argrowing up without a childhood
(Winn, 1983). They are no longer considered to bienchildhoodstage.With all of this

pressure to grow up faster, adolescents are involved in delinquency, pregnancy, drug



abuse, and school failure. Many of these young people are destined to drop out of today’s
schools with only limited potential for developing an appropriate set of skills and behaviors
and becoming productive adults (Dryfoos, 1990).

Contemporary counselorgeed to employ interventions whidre effective and
designed to help students acquire the knowledge, attitudes, and skills for funationeng
effectively in theschool community, at homeand in society. Group counseling with at-
risk adolescents can be viewed as one of the intervertiahsvill enable thesstudents to
deal with problems that have already surfaced in their lives (Col@gr&y,1992). Wigtil
and Wigtil (1991) point out that wheaffective group counseling witlproblem students is
employed in theschools,the participants are better able to death some oftheir
dysfunctional thinking and behaviors before these factors become disciplinary problems for
them.

This study seeks to discovertifere is a significant difference betwe®mo group
counseling interventions from Rational Emotive Behavior Therapy and which is best suited
for high school students. Will also determine if there are any significant differences
between the genders in regard to which group interventi@mfdoy. These studentsave
alreadymet with failure in their homeschools andare required to attend aadternative
school program. The study will examine the significant difference between the
interventions in helping these students to distled dysfunctionathinking, replace this
with a moreeffective cognitive approach to thgiroblems,and moveforward toward
completing their education in a timely fashion. This will enable them to enjoy a happier and
more satisfying school life. Numerous schools of counsaliagemployed in thechools
today and operate witharious degrees of success (CoreyCérey, 1992). One of the
approaches employed with young people is the cognitive-behavioral approach to counseling
(Mahoney &Arnkoff, 1978) . Apivotal assumption of this theory ihat perception and

appraisal of events in the environment influences the psychological adjustment of the



individual . This approach also assuntiegt principles of learning can be applied to help
clients develop a more effective manner of copmith life. The cognitive-behavioral
model emphasizes the complex aimhtinuous causahteraction between individuals and
their environment (Bandura, 1977; Thoreson & Mahoney, 1974).

This study will employ the techniques, theories, aatinale of Rational Emotive
Behavior Therapy, a short-term cognitive-behavioral approach tprtidems imposed by
modern life (Ellis, 1994). The comparison of two REBT interventiongraup counseling
to address the needs of at-risk adolescent students in an alternative high schdoktissthe
of this study. The work will examine if there is a significant difference in thpproaches
employed ingroup counseling tanore effectively help thesstudents tanore approach
their problems at school and in life.will also helpthem develop strategies to apply the

principles of REBT to their behavior.

StatemenOf TheProblem

Research has shown that the us®afional Emotive Behavior Therapy techniques
with schoolagepopulations habeen effective in reducingnxiety, increasing frustration
tolerance, improvin@gcademigerformance, reducindepressionjmproving self-concept
and coping capabilities, and increasing rational thinkkitis (Bernard &Joyce, 1984) .
Therefore, it wasypothesizedhat at-risk adolescentaho participate in 10veekly, 50-

minute group counselingsessionsemploying the therapeutiboard gamelet's Get

Rational (Wilde 1990) as asupplement and reinforcement to REBToup techniques

would show asignificant positive improvement in their rational thinkisiglls, develop a

more positive attitude toward school, and decrease selected dysfunctional behaviors than in
counseling groups that employ a more traditional RIgBI¥up counseling approach alone.

The boardgame imparted to clientdl of thebasic ideas of REBT in a format that was

enjoyable and non-threatening. The study examined the effects of short-term REBT group



counseling alone and short-term REBT counselisigpg the boardgamewith two groups
of students. One of thegame’s mostttractivefeatures isthat it allowed participants to
practicesome ofthe new behaviordearned in thesessionsand to developmew ways of
thinking which may alleviate the stress and anxiety of dealing with school challenges.

Group counselingypically has the effect of enabling clients to dewlith
problematic dilemmasvhich impede theirhappiness and success life and in their
educational careefCorey & Corey, 1992). Twoethods of REBT(Ellis, 1957) group
counseling with at-risk adolescents (Bernard@&yce, 1984; Vernon, 1989; Wilde, 1992)
were examined.

This study wasconducted at the Washingtddounty EveningHigh School in
Hagerstown,Maryland during the period ofMarch, April, May, andJune, 1998. The
students inthe school had experienceacademic failureand had been sanctioned for
attendance and/or behaviogoblems in their regular higechools and wereurrently
attending this alternative evening high school to complete skeondary educatiodll of
the participants irthis study were volunteers who alkad their parentshpermission for
their participation. Parents were completely informed verbally and in writing 88T,
the nature ofhis study, confidentialityissues,therisks, and the benefits ahis for their
sons and daughters.

PurposeOf The Study

The presenstudy sought to answer some questiabsut the efficacy ofroup
counseling interventions with at-risk adolescents imlgarnativehigh school settingising
the tenets of the Rational Emotive Behavior Therapy developefiidgyt Ellis (1955).
Since counselors in the schools prefer to utilize interventtmatsyield maximunresults in
the shortest possible time, the study was an examination of two of these REBT approaches.
These were employed working with students whalready had displayed problems

serious enough to warrant their attending this alternative high school program. The purpose



of this study was taetermine the efficacy afivo REBT group counselingnterventions
employing REBT interventions alone and amgng a counseling boargame to orient
students tothe foundations of REBT and reinforce those concepts of this cognitive-
behavioral approach to group counseling. It was hdipedthework in this study would
point theway to students copingiore effectively withthe problems they encounter in
school, intheir families, and inthe community. The aimwas tosee if therewas a
significant difference between thtevo REBT interventions employed in thgroups in
rational thinking, attitude toschool,social competence, and anti-sodihavior. It also
examined whether thekgas significant differences between tigenders in regard to the
group work and whether there was any significant interaction betwedredtmenigroups

and their gender.

ResearclQuestions

This study sought to answeseveral questions concerniribe use of REBT
interventions with at-risk adolescents in a group settifige thrust ofthe work examined

the differences between REBT group counseling approaches alone and those employing the

counseling board gamget's Get Rational (Wilde, 1990) as reinforcemerithere was
also a control group in the
study with no treatment.

The questions in this study were:

ResearclQuestionl:

Are there significant differences between tineanscores orthe four dependent
variables [rational thinking, attitude to school, social competence, and anti-social behavior]
on thepost-study assessments duehie treatment [REBTroup interventionsalone, a
group employing REBT interventions reinforced by the therapbotied gamelet's Get

Rational,and a control group receiving no treatment at all] ?



ResearclQuestior?:

Are there significant differences between the m&zores ofthe participants on the
four dependent variables [rational thinking, attitudesdbool,social competence, arahti-
social behavior] on thpost-study assessment due to gerf@®&BT group interventions
alone, a grougmploying REBT interventions reinforced by the therapeotiard game,

Let's GetRational,and a group receiving no treatment at all]?

ResearclQuestion3:

Is there a significant interaction between treatment [REBT interventions] and gender
in this study.
SignificanceOf The Study

School counselors have at their disposal many theories and techniques for use with
adolescents in problem-solving and personal development. Particularly challereyihg
problems surrounding the at-risk population in the school. The students in this study were
for one reason or another had been removed frain regularschool and werattending
an alternative eveningigh school. The need taliscover and develofhe most effective
way to assist thipopulation in addressingnany of theproblems waghe focus of this
study. It was hoped that the findings of this study waqdaht to someeffective cognitive
interventionfor at-risk adolescents. Finding artervention which helps thestudents to
more adequately cope withe myriad of dilemmas thabnfrontthemwasthe foundation
of this study.

This study wasmportant in that it employed REBT techniques alone graup
counseling format orused a therapeutic board game with REBT techniques as
reinforcement of the concepts for the fitiste with an at-risk population of adolescents to
discover if there were significant differences in these approaches in hélpmgninimize
their disturbances, helping them to think rationally, develop a posititedetowardtheir

schooling, and altered certain dysfunctional behaviors of these students.



This study investigated the comparative efficacy of using an REBT lgaand as a
reinforcement of concepts and tenets or more traditional REBT group counseling in helping
the students to reduce the self-defeating and dysfunctional beliefs thereby ethaintirtg
move toward greater potentifar growth and developmeniThe aim ofthis work was to
assist studentstilizing rationallygrounded hypotheses about themseleéisers,and the
world about them (Dryden, 1995). It was intended to assist them in sensing that nothing in
this world is awful or terrible, horrible, or all-encompassing (E1877). The work in
this study was t@nable the participants to become more toleradl dfumans,including
themselves and others. It was supposed to enhance their ability to accept others as they are
and never to completely conderathers fortheir acts, areal tendency on the part diis
population.

Assumptions

Several assumptions contributedti® foundation ofthis study. First, it was
assumed that adolescents benefit from havifaguan in which to openly explore a range
of their developmental and other personahcerns.  Group counselingcreases the
probability thatadolescents will leartnow to cope with the increasing freedom and
responsibilities that are part of this developmental milestone, as stafeddlys, Harville,
and Massor{1994). Groupcounseling offershe opportunity for youngpeople to share
common problems and to find ways of making better decisions about their lives.

The comparative effectiveness o REBT group counselingnterventions in
yielding the greatestuccess with at-risk adolescemtasthe central theme dhis study.

One of the approaches employed with young people is the cognitive-behavioral approach to
counseling and psychotherapy (Wilsd®,78). Apivotal assumption of these theories is

that perceptiorand appraisal of events in the environment influences the psychological
adjustment of the individual . This approach assumeshat principles of learning can

be applied to impart a more effective manner of coping with life. The cognitive-behavioral



model emphasizes the complex amhtinuous causahteraction between individuals and
their environment (Bandura, 1977) (Thoreson & Mahoney, 1974).

Feelings and behaviors depend ugba content of the individual’shoughts
(Dryden, 1987). Thereforeounseling with clients in this manner of helpingdisected
toward cognitive modifications that will redirect and remake the thought pattern to develop
an alteredview of the universe. REBT (Ellis, 1957, 1977, 1994) isne of several
cognitive-behavioral approachés working with individualsthat seek to identify and
correct faulty thinking which, in turn, enabléte individual to movdorward with amore
useful outlook onlife and empowered thperson tomake moreuseful andfunctional
decisions.

The underlyingassumption oRational Emotive Behavior Therapyith children
and adolescents that they aralisturbed bythe views andbeliefs they have toward the
events in their lives and not by their events themselves (Ellis & Grieger, 1977) ( Grieger &
Boyd, 1980). Wefeel how we think. If alarge number ofyoung people endured an
obnoxious or disturbing event, such faling a subject inschool, they would all
experience that event differently. If events caused how we feel tanewebrid about us,
we would all have very similar reactions to events in our lives. Since there is a wide range
of emotional responses to things such as failing, the reactiadhe ydung people must be
caused by something el¢Ellis, 1994). That something elseonsists ofthe attitudes,
beliefs, standards, thoughtand interpretationghat people have about agvent.
Therefore, in order toreatepositive emotions and reactions to the difficult events of this
world, it is essential to examine the belieisd thoughts of these adolescentstisd we
may dispute those that lead to dysfunctional attitudes and reinforcethho$ead tdong-
range happiness and responsibility for our actions.

The irrational beliefs that may be encounteredadiolescents were identified by

Waters (1981) and were a central focus of this study. These included:
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. It would be awful if peers didnlike me. It would behorrible to be a social
loser.

. I should not make mistakes, especially social mistakes.

. It's my parents’ fault that | am so miserable.

. I can’t help it, that’s just the way | am, and | guess I'll always be that way.

. The world should be fair and just.

. It is awful when things do not go my way.

. It is better to avoid challenges than to risk failure.

. I must conform to my peers.

© o0 N oo g b~ w N

. | cannot stand being criticized.

10. Others should always be responsible.

Many of the problems which adolescenexperience can be related to these
irrational beliefs. Thaise ofREBT counseling with adolescents iseducate them about
the nature of their beliefs and to apply disputational strategiesh empowerghem to
eliminate theirirrationalities, lessertheir emotionaldistress, and overcome personal
difficulties. With this, the studentsare more likely to have a set of coping mechanisms
enabling them to function successfully in school.

At the beginning ofthis study, several other assumptions wearede. First,
students in the study were assumed to be of normal intelligenceextdmegroups|e.g
special education students or gifted students] were employed stutis Students in the
study wereidentified as at-riskor terminating theirsecondary education prematurely. No
students who were receiving special education services were employed in the completion of
this research. Including these students would introduce the difficulty that these clients may
have in understanding the concepts to be explored in this study.

It was assumedhat thecohorts andthe groups wereevenly matched at the

beginning of the study. Statistical analysis of the pre-study assessment showed that the
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cohorts were similar witthe exception of the differences in gender onftle variables.
Descriptive statisticsvere employed to ascertathe similarity of the members of the
groups.

It was also assumed that the participants waillltde present foreach of thegroup
sessions irthe course ofthe study. Consequentlyonly students whdad excellent
attendance at thechool,defined as not having more than three absencéseiprevious
semester, were considered filve original pool of candidates. It assumelat these
adolescents could gain skills from the activitieg®ath of thegroup sessionsActivities in
the sessions werespecifically designed tampart rationalbehaviors and thinking to
adolescents. Age appropriate and school appropriate examples and situations were
employed in the group sessions. The students were assumed to be volunteessudythis
Only volunteergroup memberswho have permission ofheir parents tacomplete the
project were considered for participation.

It was further assumetihat meaningful baseline datgere obtained bythe first
administration of the measurememstruments [Idednventory, Majoribanks Attitude-To-
School Inventoryand TheSchool Social Behavior Scales] befdre group sessions
beganfor the study. These dateestablished what these students widte before the
application of the treatment to the members of the groups. The experidesitad of this
study was rigorousand because dhat control it yielded meaningfldomparisons in a
controlled environment through random selectessignment, and random assignment of
techniques. Students whoattendancevas good athe school andvho had volunteered
for this project werechosen forthe originalpool of 50 students.The members oéach
cohort and group were randondglected anassigned from this pool of volunteers. The
method of interventiorused foreachcohort in thestudy was also assigned randomly,
either REBTgroup counseling only anBEBT group counselingemploying Let's Get

Rational. It was critical for all of the cohorts to be chosen in the same way and that the
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groups of participants be as alike as possible for the study.

Group sessions iaachcohort [one group fomales and ongroup forfemales]
were conducted in substantiatlye samananner. Adherence to a set plan of topics was
pursued in the REBT group atiak group employing the REBT game as@nforcement.
The REBT alone group was exposed to group exercisgsafoiof thetime in thesession
with the remainder of théme allowed for group counseling andiscussion.The game
group was assumed to cover the same sets of exercises and tdipecstasr experimental
group with respect to REBT, but wouldinforce thiswork with playing the gaméor the
time remaining in thegroup session. The use ofthe gameoccurred at the end afach
group session ttakesome ofthe ideas and concepts learned in gheup andreinforce
them in light of interpersonal interaction.

This studyemployed faculty and administratiwbservers tacompletetwo of the
measures whicimake up thepre- and post-studgssessmentsihese raters arfamiliar
with each student in thetudy andeither have the subject glass orare aware of them in
the school. These raters were orientethégprocess otompleting the questionnaires and
the expectations of the study. They did kwbw which students were the REBT alone
group and which were ithe REBTgroupincluding thegame. Noindication ofwho was
in which group was given to the raters. The observers did not evileaseibjects on the
side of favorableness or leniency but carefully considered the behaviors they have observed
in their classroom settings and in the school at large. Also, it was astah#tesestaff
observers would natate thesubjects inthe study onthe side of severity or unfavorable
impressions. Subjects werated on a balanced view tife behaviors ofthe students by
these professionals. These raters were oriented the process ofcompleting the
guestionnaires and the expectations of gheldy. This washeld on Marchl12, 1998.
Teachers and administrators were instructed in the use of the School Social Behavior Scales

and what will be expected from them in the study. Questions were answered about any
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aspect of the evaluation thatas unclear. Thidimited any observerunfamiliarity or
uncertainty with what is being expected of them.

Every effortwas made tomask forthe participantsvhich of the threecohorts are
the experimental cohorts. No indication of how the groups were progressimgvemso
the subjects at all. Thiseduced or eliminated the effect lodiving thesubjectsact or feel
differently because they were in one cohort or another. It reduced the noveltygobuips
as well as the appearance thatgbbjects were involved in an experimerfhe subjects
were not informed of thejprogressand were not informed dhe pre-study assessment
results.The subjects weranade to feel that thewere not “favored” or singled out for
being in a specific cohort. Only two measurements were administetked farticipants, a
pre-study assessment and a post-study assessment.

The researcher did nahapethe data by letting participantsnow what was
expected in the study. Rigorous attention was applied tottewesearcher and tigeoup
leaders interactedith the subjects tdeave theirown impressionsand expectations in a
neutralmode. All of these factors can have an effegion the results ofthe study and
therefore had to be rigorously controlled. Every effads made not to allow the
experimental groups tknow which groupthey werein. This eliminated the effect of one
group working harder than the other.

Instruments employed in thiudy were designed toeasure the variables in this
study. The instruments employed were not the only on#wifield that might have been
used; howeverthey have been employed in other studies amedage-appropriatior the
measurement of the thinking, attitudes, and behaviors of these subjects.

REBT With School-AgedPopulations

REBT has beensuccessful with adults and with school-agetidents. Many
students in the school setting have achiguedgress withthe benefits othis intervention.

It was the foundation of this study that at-risk adolescents can benefit from the activities
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and the concepts learned in an REB®up. One of thechief reasonghat REBT works
well in school isthatits main aim iseducational anflocuses orteachingyoung people a
model for helping themselves resolve their own problems (Ellis, 1977).

Protinsky (1976)takesissue withmany of the medical modgdsychotherapies
because REBT postulates that every person is responsible for their own thoughts, attitudes,
and behaviorThey have the ability to control thethoughts and, consequentlheir
emotions and behavior. REBT counseling is an educative process intimiclient takes
a veryactive part inself-change.Wagner(1966) and Bernard and Joyce (19%&jnted
out that there are several advantagessiog REBT with children anddolescents.First,
REBT work is easier to learn anapply. With just minimal training, the averageschool
counselor, can use itstenets as the theoryasis of counseling withhe school-aged
populations. Second, some school problems of yqeuple are urgent and require an
immediate intervention. REBT employs many techniques associated witltduiegeling.

It permits immediate intervention and a direct attack on the prpsaiem. Third REBT
teaches youth to live in their environment.teldches thesstudents taccept the fallibility
of all people while realizing that thepustmake thebest of animperfectworld. Fourth,
REBT is a straightforward approach ttee problems posed by modern life. Ib&sic
principles are easfor clients of most ages anudtellects tounderstand, applyand adapt.
Another advantage of REBT imorking with youngpeople is that children have lived in
their environmentless time than their parents and are usualBss indoctrinated to
dysfunctional thinking thamdults. Thereforethey make excellent receptive clients for
REBT because they lack many of the preconceimetions about livingthat adults
embrace. SixthREBT permits greater and more effectivee of a school counselor’s
limited time because this form of counseling issbhbrter duration. LasREBT makes no
foraysinto the unconscious. Idirectly attacks andlisputesirrational and anti-social

behavior, and it discourages preoccupation with the past, thus encouraging clients to
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responsiblyface emotionaland behavioral problems the present.Additionally, Brown
(1977) stategshat REBTlends itself tothe school setting in several other usefuays.
Workshopsand professional training have bagsed tointroduce and apply its principles
to the work of school administrators, counselors, and teachers.

Ellis (1975) states that one of the chief reasons that RiBKs well in school is
that its main aim is educational afttuses orteachingyoungpeople a modefor helping
themselves resolve their own problerike techniquesised iNREBT resemblevork that
is educational imature,including guideddiscovery, didactic presentation, homework
assignments, assertion training, behavioral rehearsal, and other activities and dRatcises
are appropriate to the educatiprocess. It is1ot external eventahich cause behavioral
problems and emotional disturbance, but an individgaiseptions and evaluations about
these events that cause the damage to people’s lives (Weinrach, 1995).

Finally, the purposes for using REBT with these subjects can be described in terms
of the benefitssought fromthe group counseling (Waterd,982). The purpose of this
counseling was tadentify emotions,develop an emotionalocabulary, and distinguish
between helpful and hurtfdkelings. The work was aimed at differentiating between
feelings and thoughts. It encouraged yopegple to tune into theown self-talk,and to
make a connection between that self-tkl theirfeelings. It was alsanportant to help
theseyoung people learn a set of rational copisgatements. The study sought to
accomplish these therapeutic goals by teaching the plaisophy ofREBT through two
methods, disputing the awfulizing, shoulds, oughtg] musts otheseyoung people. It
challengedow frustrationtolerance and taught self-acceptance. Overallthhest of the
study was to correct misperceptions of reality that may cause emotional problems
that lead to school difficulties.

TheoreticaFrameworkOf The Study

The framework of the group counseling sessions and the techniques used here was

16



based on soundREBT counselingtenets. This formedhe theoreticalframework for
working with the participants. REBTwas developed fromthe theoretical belief that
emotional disturbance is the resultilbddgical and irrational patterns of thinkingellis,
1962). Suchdeas date back to thiest centuryB.C. whenthe ancient stoiphilosophers
wrote that people are ndisturbed by things but bhe views they take of them (Ellis &
Harper, 1975). It isnot external eventdhat cause emotionaflisturbance, but an
individual's perceptions and evaluations about these evtrds cause the damage to
people’s lives. The group activities in this study (Bernard & Joyce,1984) (Vernon, 1989)
centered upon a series of REBT group counseling approaches that weexalgsigiely in

one segment of theample.The REBTboardgame(Wilde’s, 1990),Let’'s Get Rational

was employed withthe other segment of the sample to compare and contrast the
effectiveness of one approach owbe other. At-risk adolescents are aextremely
important segment of thechool population which neetlse attention ofprofessionals in
education today and would benefit from group counseling.

Adolescents have the ability ggow in self-acceptance argklf-respectThey have
the ability to be more tolerant of others, to respect the diversityhefrs,and to trulycare
about the welfare of their friends and associates. Adolescents can also learn to be sensitive
to the needs of others.Adolescents can leariirough group work talevelop a set of
positive values and examine their interactions with others withisaheol community and
their philosophy of life. Group counselingan enablestudents tobetter copewith the
struggles of life and teach them how to make decisions and accept the consequieges of
life choices. Thigan besaid for whatevethe theoreticalnderpinning of group work a
counselomight use, but is particularly relevant tgroupsguided by cognitive-behavioral
principles (Bernard &Joyce, 1984)Bandura (1977); Thoresen amdahoney (1974)
emphasize that amnderlying assumption of cognitive behavioral therapythat of

interactionism and reciprocal determinism, which emphasize the complex and continuous
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causal interaction between individuals and teewironment. Unlike thoseho advocate
basic psychoanalytic and classic behaviokgtws, Ellis (1977) postulateshat the
cognitive perspective puts individuals at the center of their universe and attribtitemta
large amount of the responsibilifgr creating theirown emotionaldisturbances and for
determining their own destiny.

One of the primary tenets of REBT is that thoughts, feelings, and behianevest
and significantly affect onanother .Ellis (1979) stateshatthinking affects, and in some
ways creates, individualelings andoehaviors.Their emotions have a very important
impact on theithoughts and action3heir actions distinctly influence theihoughts and
feelings. If one otheseprocesses is somehow alterétk otherprocessesre influenced
as well. REBT techniques angroup counseling approachleave a significanimpact on
how at-risk adolescents think, their often distorted view of fifeir disdainfor organized
learning andschool, and their problemati®ehaviors which contribute to dysfunctional
school performance. Thes#itudes and behaviolsad to the inability of thetudent to
cope effectively with the school environment and with individuathaenvironment. In
view of this, this study sought e&xamine the effectiveness wVo interventions in REBT
group counseling will affect these students’ thinkitingir attitudetoward schooland the
behaviors that have led to their being placed in alternative education.

Beliefs are said to be rational if they (a) are t{b¢;can besupported byevidence
or proof; (c) are logical; (d) are not absolute commands; (e) are desires, \nighes, and
preferences(f) producemoderate emotionsuch as sadnessritation, and concern; and
(9) help clients reach thegoals (Walen, DiGiuseppe, & Wessler, 1980). Therefore, the
pursuit ofrational thinking is the lifeblood of REBT amplidesthe counselor in seeking
answers to alient’'s problems.The goals of REBT practitionerare to make clients
increasingly aware of their self-talk and internal dialogue so they wabketo think more

rationally, clearly, and logically. Counselors also try to teach clients to evaluate the content
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of their beliefs inhopes of allowingclients to experiencdewer disturbed emotions.
Finally, REBT practitionersattempt to help clients gaiskills using rational emotive
principles so they wilhct in amore appropriate manner and be bedtgle to achieve their
goals in life (Wilde, 1992).

Ellis (1977)postulated a series ofational beliefs thought to be at the core of a
majority of human problems. These beliefs also contribute to the at-risk adolescent view of
their lives and was at the center of this study. Some adoledxdietze thaibne musthave
the absolute approval all times ofthose whonthey find significant in theitives. They
believe that they must be thoroughly adequate, never make mistakes, andaalveys at
high levels if they are to be any good in anyoneésw. At-risk adolescents rarely séat
they can achieve anything sthool at a high level.  At-risk adolescents akypeatedly
condemn others for various conditions and situations in their lives. Adolescentbanféen
the notionthat peoplevho harm them or mayot conform to theiway of thinking are
generally bad individuals and must panished fortheir misdeeds.REBT teacheghat
people are not bad in and tifemselves, buthey may at timesct badly. It would be
useful for adolescents to become aware that people, including thembakeshe right to
act badly occasionally.

One of the most difficult thingtor adolescents taccept is that life is rarelgoing
to be fair (Ellis &Grieger, 1977).Because life isnot fair, they view disagreement and
inconvenience as catastrophic. This exacerlibgetension and anxietyith which they
view many of their dailyfrustrations. The idea thatproblems they experience are
engendered from external sources causes adolescents much endasnrance (Bernard
& Joyce, 1984). Adolescents are talented at placindpltmaefor all of their difficulties at
the doorstep of others.

Some adolescents view thintjgt seem threatenirand frightening as things with

which they should be totally preoccupied with, to the exclusion of everything else. In these
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cases nothing else in their liveasmeaning because they view théisigs as mor¢han
100% bad (Grieger & Boyd, 1980). Many adolescents have the tendency te@wvoid
to grips with many of the difficulties theyencounter. They avoid facing their
responsibilities rather than adopting the more efficacious path of self-disaipigrethey
are confronted with the challenges of modern life (Wilde, 1990).

Adolescents seem to prefer the notion that what has happettesron thepast is
all-important and governs much of what occurs in their lteesy. They tend to seek the
root of their problems ithe past and not tavork toward solvingtheir problems in the
present (Ellis, 1994). Additionally, teens have a tendenbglieve that peopland things
in their lives should turn out better than they really do, and it is a catastrophe if a solution to
a problem is nofound. They are impatienivhen things do ndall into their scheme of
things and willreactand rebelwhen the course of events does not folla¥eir wishes
(Bernard & Joyce, 1984).

Adolescents generally believe that happiness and many of the desirable thifiegs in
can be achieved simply by non-directionally “doyaur own thing.” At-risk students are
rarely focused on an objective or goal. A more useful ro#itetduturefor these students
is to be comfortablengrossed in some pursthiat they enjoy (Ellis &ernard,1985).
Also, adolescents believe that there has to be a certain degree of order and fuiitgian in
order for life to be meaningfulMany obstacles and confounding factors contribute to the
triggering of irrational beliefs inyoung people which result in inappropriate and
dysfunctional emotions and behavior (Bernard & Joyce, 1984).

Ellis & Harper (1975) condensiese irrational beliefs intdour fundamental
irrational core beliefs as practiced by REBdunselors: (1) Demandingess. démanding
philosophy displays language that includes “I should,” “I ought tahtist,”, and “I have
to”. The demanding philosophy holds tlyatu, otherpeople, andther things irife must

be a certain way. Emotional problems occur when people take a preference and transform it
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into a demand making it a desperate necesstymust be fulfilled ifthe person isever to
achievehappiness. (2) Awfulizing. The language of awfulizing is rifeith words like
“awful,” “horrible,” “terrible,” and “catastrophic.” Peopldake somethingthat may
admittedly be bad and explode it into somethiiagastrophic. In contrasthe preferring
philosophy is characterized by language such as “I prefer,” “I want,” “I'd Iike,ivould
be better.” (3) Low Frustration TolerancEhese beliefs arsuchthat peoplemust have
what they want when they want it and cannot be denied, delayed, or frustratedrvayany
Low frustrationtolerance affectpeople,notably adolescentsyho believe that theymust
never getwhat they do notvant. This impliesthat they cannostand unpleasargvents.
(4) Self-rating. People oftelpelieve that theynust absolutely do perfectly well because to
do less wouldmean that they may beorthless individuals.  Thidelief implies that
human beings can legitimately be judged either for good or bad. It also ithplidkere is
some magical formula somewhere that will measure how good or badewdhe present
study shed somkght on the effectiveness of REBJroup counselingnterventions in
helping at-risk adolescents overcome some of these dysfunctional beliefs.

Definition Of Terms

The following are some operational and conceptual definitions of terms employed in
this study. They are included here as a means of clarifying aspects dftulay, the
population, the interventions, the setting, and the characteristics of the partitipantsy
be important to understanding the outcomes of the work in this project.

Alternative High School An alternativehigh school, as found in thistudy, is a

separate educational setting in whatlidents whdiave exhibited dysfunctional behaviors
and attitudes in the reguléiigh school progranare placed to continue the&ducation.
These studentare prone toacademicfailure, significanttruancy, and frequertiehavior
problems that necessitate their separation from their home high school.

At-risk adolescentAt-risk students are students who are more likely to drop out of
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school tharthe generapopulation. Thisconcept includes at-risk factossich asbehavior
problems, low economic status, pregnancy, poor schoattendance, lowacademic

achievement, poor grades, and retention in grade level.

Attitude toward school: This impliesthat thestudent will have thability to accept
what is necessary to be successful in schddlese interventionshouldhelp students to
conform toall that school attendanceentails. Youngpeople can then be empowered to
move more deliberately toward the completion of theseasks willingly and with
understanding.

Awfulizing: This core belief phenomena seems to permeate hproblems. The
language of awfulizing is rife withwords like “awful,” “horrible,” “terrible,” and
“catastrophic.” People take something that may admittedly be less than optimal and inflate it
into something catastrophi€onsequently, it adds tthe urgency and theressure of
difficult situations in their lives.

DemandingessThis is one of the core beliefs of REBT which seems to be central to

many human emotiongkoblems and is jushe opposite ofthe more rational preferring
philosophy that REBT promotes. A demanding philosophy displays lanthetgaecludes
“I should,” “I ought to,” “I must,”, and “I haveto”. The demandingphilosophy holds
that you, other people, and other things in life must be a certain way as well.

Group counselig: The counselingrroup centers on a particular problem or set of

problems, whichmay be personal,educational, social, or vocational. It generally
employed inschools,collegecounseling centers, armbmmunity mental healtagencies.
This type of group work isontrasted witlgrouptherapy because it deals with conscious
problems and is not centered on major personahgnges. It is designed teal with
normal peoplewho have normalproblems. These counselingyroups are aimed at
resolving specific short-ternissues. This group process is nattended to treat major

psychological and behavioral disorders (Corey & Corey, 1992).
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Irrational belief: An unreasonable or absurd thougjmt is false (Dryden and
Yankura, 1995).
Let's Get Rational(Wilde, 1990): This is a boargjame thatwas developed to

provide an effective therapeutic tool to be used in group counselingasltiesigned to be
used with adolescents and adults. Four to nine individaalplay the game ane time,
and it is recommendethat the group leader participate in the ganfer maximum
therapeuticeffect. It is based upothe REBT work of Albert Ellis to point out
dysfunctional thinking and dispute it.

Low FrustrationTolerance:This core irrationabelief is common to small children

who demand thathings intheir life be a certainvay andcannot tolerateanythingless.
These beliefs imply a demandipgilosophy in whichpeople must have what they want
when they want it and can’t be denied, delayed, or frustrated in any way.

Rational belief : A sensible andogical idea thatseems to be true (Dryden &

Yankura, 1995).

RationalEmotive BehaviorTherapy: Rational Emotive Therapyas developed by

Albert Ellis in 1955 and has evolved into Rational Emotive Behavior Therapy today. This is
a short-term cognitive-behavioral approach to pheblems of modern life. It seeks to
show clients how their irrational beliefs complicate their lives, how to dispute bleéisés,
andhow tomove on into long-rangkappiness free ahe self-defeating ideas that have
plagued them in thpast. Itemploys a number of behavioral, emotive, awbcative
techniques to achieve new understandinggarthrough arelatively directive andlidactic

approach to therapy and working with a client.

RationalEmotive Group Counseling: Based uporthe principles ofREBT, Ellis
(1973) describes thisnodel of group counseling as stronglgader-centered with a
combination of seeking to achieve specific objectives and utilizingribeesses of group

dynamics. The REBT group leader is directive and brings a structured approach to the
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problems raised. One die primary aims oREBT, the teaching of th&BCs of rational
emotivethinking, isachieved by didactimethods with groupnembers learning to tailor

their contributions to rational concepts and structures.

Rationalthinking: This describes functional cognitiyerocesseshat are free of
several dysfunctionahspects.Rational thinkingshould not encompagbese elements.
Demandingness is a problem whitthrns healthy preferences ilife into necessity thus
creating the potentidbr dysfunctional thinking imumans.Awfulizing proposeghat it is
possible for things irife to be more tharl00% bad or distasteful tbumans. Low
frustration tolerance describes instances in which human beings believe that thieregare
in this life that they can’t stand. Self-rating equates our being and our essence with what we
do in life so thatvhen wefail we look on ourselves as failuregho will never get any
better anddon’t even havehe capacity to improveurselves.Rational thinking istrue,
logical, and can be supported by evidence or proof (Ellis, 1994).

Self-rating: This belief ultimatelycombines many of the aspects of the ottheee
core irrationalbeliefs. Weoften believe that wenust absolutely do well and sometimes
perfectly well because to do less would mean that we may be a wontidestual who is
unworthy of anyone else’s consideration. Thaief implies that humaibeings can
legitimately judge either good or bad.

SummaryOutline Of The Study

The remainder ofthis study consists of foumajor chapters. Chapter I
encompasses a review of the relevaetaturefor this study and islelineated into several
sections. These include evidence in the literature about the at-risk adolescent population and
some ofthe programs designed tdeal with the at-riskpopulation. Group counseling,

REBT group counselinghe use ofLet’'s Get Rational will be surveyed taletermine the

effectiveness of these interventions in the past. The variables sfuithgwill be examined

to ascertain their importance compared to what has been done in the past.
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Chapter Il consists of a descriptiontbe research methodology and thesign of
the study. Adetaileddescription of participanselection, group assignmertiie research
plan, instrumentation andcoring, adescription of thdreatment including REBTGroup

counseling andlet’'s GetRational data collection and analysis was included.

Chapter IV is made up of axposition of thaesults ofthe study. The findings
will be reported with respect tlurnishing evidencefor each researchjuestion asked or
each hypothesis posed in the problem statement. Chapter V delineates the summary of the
study, conclusionseached as a result of thwrk in the study, and points to appropriate
recommendations thatould be useful for school counselors in working with at-risk

adolescents.
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CHAPTER TWO

Review Of The Literature

Definition And DescriptiveCharacteristic©f At-Risk Adolescents

The term “at risk” designates thostidents whare in danger of terminatirtgeir
education. There is no greater educational problemour nation than improving the
educational opportunities and outconfiess students whare placed atisk for educational
failure (Willis, 1989).The vast majority of thesstudentsare poor and reside ithe inner
city, rural areas, or orindian reservationdMany of the studentshave limited English
proficiency. Because of circumstances often beyond their cotitedfudentsare likely to
experience educationéilure, drop out ofschool, or beinvolved in activitiesthat are
detrimental to theihealth, safetyand financialwell-being. Various family, community,
school,and personal factorsan contribute to thesk of educationafailure. The number
may be rising due to increased immigration, poverty, family instability and divesgge
pregnancy, and violence. Educators #m&l publicmust payattention to thesehildren's
needs, since the country's future is tied to the use of their talents.

Many counselors and educatovgho concern themselves witlthe at-risk
population inour schoolsare advocatingolicies, programs and approaches whidgh
meet theneeds of these studentsthre schools (Hargroves, 1987This studycentered
upon just one aspect tie school's approach to this populationcéntered on thase of
REBT group counseling as a viable intervention with students whose beliefs, attitudes, and
behaviors may contribute to terminating their education before they finish.

Despite the fact that adolescents have always had stress in their lives, the number of
at-risk adolescentwho experience inordinatpressure with natrategies to dealith this
type of stressors seems to lecreasing alarmingly(Brenner, 1984). The rapid
technological metamorphosis of our way of life in addition to the increased poessures

in our country have had the profound effect of exacerbating the stress and pressure on the
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adolescents in todayschools. They are in durry togetplaces, in a hurry to grow up,
and in a hurry taget onwith their lives. Adolescents arassumingadult roles earlier in
their development. Thesdrives have shortened these years tludir development
drastically. The students studied hesee to the pointvhere theywould give up in their
efforts to succeed inur schools and would relinquish any higiobability that they will
ultimately evolve intoresponsible, creative, amatoductive adults (Coulton &andey,
1991, Dryfoos, 1990).

The term “at risk” carries with it some importar@nnotations. Capuzzi andsross
(1989) state that there are some major warning characteristics imdlicdte that astudent
may be at-riskfor dropping out of schochre evident. These studengse frequently
absent from class in the regular school setting, which may be for various reasodisg
school phobiafeigned illness or many other factdhat remove thenfrom the arena of
learning that will contribute to theguccess in schoolTheseyoung people have failed at
least one grade or have failed a significant number of the subjects isdheolprograms.
They are chronically late to their individual classes and to satsatl. These students are
experiencing and have experienced in plastacademic failureand low performance in
basic subjects of reading, writing, and mathematics.

The motivation of these students usually is at a very low level. They continually get
low grades in school anseem to take ifor granted that they will continue to getis
caliber ofgrades despite what theyay try todo. These are thetudents whaare rarely
involved in theon-going life of their school community. They rareljake part in
extracurricular activities osportsand are almost never to lseen at school events or
functions. These students have almostancept that education may be esseiftiatheir
later living ahappy, healthyand satisfying life. The at-risk student is generalbored
with what goes on in his/her school and makes no pretense at obtaining much useful from

the process (Capuzzi & Gross, 1989).
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This segment of the school population is usually contemptuous of authority. These
are thestudents wharealways inthe viceprincipal's office orsuspended fronschool.
They are increasingly the focus of more and more attention since sometimes their presence
in the school is more disruptier the otherstudents irthe school. There comes a point
where these students, because of their behaviors, have forfeited the right to an education in
a regular high school setting.

These students give educators other reasongdary. They experience difficulties
in their language and verbal skills and usually will not become involved heagitademic
tasks if they can avoid it. Their uncooperative nature in regard to order and structure in the
school is wellknown. They usually lag behind their classmates in tpeagress through
their school careers. Theyeprone toextreme examples of acting out behavior and will
be absent from school without permission on a redodais (Capuzzi & Gross, 1989).
Other problems include physical or sexablse, chemicaldependency, andoverty. The
problems of these studersise badenough wherthe children areyoung, but they are
somewhat compounded whé#re child reaches adolescer(@¥inn, 1983) withall of the
attendant uncertainty that accomparites It is also atime when these students seek
competence andchievement in their livefor the first time (Atwater, 1988). The fallout
from all of the at-risk behaviors in youngeople frequently results iterminating their
education.

Many of theseat-risk studentdive in single parenhouseholds and in loimcome
homes. They tend to beft alone a considerable amounttiofie because of the necessity
of parents to work longours. The parents of thesgudentsmay not value education or
have dropped out of school themselves. In many cases, the older siblings of these students
have alsaerminated theieducation. Otherconcernghat arepresent argeen pregnancy,
speaking limited English, having a health impairment, getting involved in substhose,

and becoming involved with juvenile crime (Kushman & Hathaway, 1989).
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The high school completion rate amond9- to 20- year- olds hasremained
relatively stable since a marked increase in the early 1980s. Thentidgnce ofdropping
out poses a serioysoblem to the social and economic health of the countrynagdtive
consequences for the individual dropout (Asct®93). Asnoted byCarson, Huelskamp,
and Woodall (1991), the issue is more than number of dropouts. The point is that the world
has changed, arttie world’s current employmenteeds do natoleratedropout rateshat
have not changed over the last 20 years. Firsthegsool of dropouts continues tgrow,
employment opportunities for them are more limited, bectngsy'seconomy requires of
the labor force increased literacy, marducation, enhancetéchnological skills, and
lifelong learning. Secondthe rate of engagement in prematwexual activity, early
pregnancy, delinquency, crime, violenedgohol anddrug abuseand suicidehas been
found to besignificantly higher amonglropouts. Third, dropoutare more likely than
other citizens to draw on welfare and other sgomalyrams throughouheir lives. Fourth,
income differences betweaopouts anather citizens can be expectedvitden as the
economyevolves, pitting Americanswith lesseducation against computerized machines
and people in low-wage nations (Arndt, 1994). Fifth, growth of unskilled laborers in low-
wage jobswill increase the trentoward developing #&arge Americanunderclass which
some analysts argue threatens the continuing existence of a demeayati€life (Asche,
1993). Largenumbers of adolescents dropping out of school results in lost productivity,
lost taxes, and increased public assistance and crime.

Children and adolescents are expected to maaymiely. The pressure taachieve
and to compete causes considerable stress in at-risk studenkavdiittle or any coping
skills to enable them to survive and ad@gkind, 1981). Wehave adolescents becoming
more involved in more adult behaviagarlier in life than evebefore (Manning &Baruth,
1995). Many of thesestudentshave not had thiixury of a childhood. With all of this

increased pressure adolescents have become involved in all sorts of dysfunctional
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behaviors(Magid & McKelvey, 1987). The young people coping with these problems
make up a large part of the population that we recognize as at-risk. These students perform
well belowtheir potential inschool,are alienatedrom school, dropout of school,fail at

jobs andbecome a drain on sociefilushman & Hathaway, 1988). It these students

who have the highest propensity to terminate their education antavdl theschool with
unfulfilled potential for taking their places as productive adults in our society.

InterventionsEmployed By Schools To Help At-Risk Students:The Use Of Group

Counseling

The school counselor plays an important part in coordinating and providing services
which will enable at-riskstudents tocomplete ahigh school educationManning and
Baruth (1995) point out that the counselor role here is a very specific and is one including
several important elements. Counselors need to undetbinthique developmental and
specialneeds ofthe at-risk adolescent arftbw events in their development may have
contributed to theiproblems. Counselors must lawailable for individual andgroup
counseling. Alsothey must becompetent in individual androup counselingstrategies
that work best with at-risk students and wathiturally diversestudents. Counseloraust
have a working knowledge of appropriate assessment instrumembskorg accurate and
objective identification decisions. Counselors must be able to sugdgesicters and other
school professionals ways teliminate orreduce the at-risk condition and provide
individual and group counseling to students addressing their at-risk conditions.

The programs described in tla@lowing section have beegvaluated anfound to
be successful as measured by reduced dropout rates and increasedauptabionrates.
Counseling, bothndividual andgroup, appear to be a vital part afost of the programs
mentioned here to provide tinecessary support fdine students inthe programs and to
resolve personal and social problems that may arise in the course of their education.

The Adopt-A-Student Program, operating in Atlanta, Georgia since 1983, pairs
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business volunteers as mentors wdtv-achieving high school juniors and seniors in a
career-orientegupport system. Studendse helped to think about future employment,
identify occupationalinterests, andoegin takingsteps toget a jobthat matches their
interests. Group counseling hasen an integral part of the programproviding support

for the young people throughout the program. One result of this has been an increase in the
graduation rate in contrast tocamparison group ofionparticipants (Orr 1987; Dryfoos
1990).

Project Coffee in Oxford, Massachusetts targets potential dropouts from 16 regional
school districts. Components afhe program include: comprehensive vocational
instruction, integration of academics and occupatiotraining, individual and group
counseling, job training, work experience, and a school-business and industry partnership.
Outcomes include improved attendance, increased academics,l@ndradropout rate.

(Orr, 1987)

Rich's Academy, located in a major, downtown-Atlanta, Geatgartmenstore,
is an alternativénigh school serving former dropouts amelrdropouts.The program, in
which volunteers play aital role, is administered byExodus, Inc., anAtlanta-based
nonprofit corporation. Studentre placed at random into "familgroups” of 20-30
members that meet daily fgroup counseling anohutual support. Stafimembers provide
supportive counseling and referrals toe "extendedlay” program which runantil 6:00
p.m. Parent@are encouraged to participate, and $tadf visit eachstudent'shome at least
once to share the program objectives with the students apartéets.The completion rate
for the participants is 8percent, withall graduates going on to jobs or post- secondary
school. (Orr, 1987)

The AlternativeSchools Network in Chicago, lllinoisrgets neighborhood school
dropouts. Community-basedlternativeschools and youtltenters provide a structured

program of education, including GED preparation, employment preparation, job training
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and counseling in both individual agdoup settingsThe program illustrates agffective
way for community-based organizations to target tteeds of youth dropouts itheir
neighborhoods and to work together in raising fuadd designing a focusgaogram. A
60 to 70 percent high school or GED completion rate has been reported. (Orr, 1987)

Washington State-Funded Educational Clinicslacal centerslesigned to provide
short-term educational intervention services to dropouts aged1EB ta addition to basic
academicskills instruction taught irsmall groups or individually,the clinics provide
employment orientation, motivational development, and suggovices. Sixty-sipercent
of the students successfulgomplete theorogram by obtaining &ED, transferringnto
another educational program, or obtaining full-time work. (Orr, 1987)

City-As-School (CAS) is an independediternativehigh school program which
combinesacademic learningvith the world of work for students in Nework City.
Studentslearn in specialized, smaltlasses whichutilize community resources of a
business, civic, cultural, social or political nature. Weekly counseling seminar groups serve
as a forum for discussions of guidanca;ademicand socialssues.Evidence of program
effectiveness is an increase in the course completion rate of students (Dryfoos, 1990).

The Coca-Colavalued YouthProgram features cross-age tutoring designed to
reduce thedropout rates amonguddle school childrenwho are limited-English-proficient
and at risk ofleaving school. Commitment is created by involvingtudents and parents
with teachers in settingoals, making decisions,monitoring progress,and evaluating
outcomes.The support strategy includes coordination, group counseling, famdy
involvement. (Orr, 1987)

The Lincoln Educational Alternativd’rogram (LEAP) in WisconsirRapids,
Wisconsin is aralternative educationgdlrogram nested within a largeraditional high
school. For juniors whare "credit deficient and unlikely graduate,” this two-semester

program combines intense academic skill building along with individual and group
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counseling work orsocial as well as acadens&ills. Classesre small, andthere is a
conscious effort to buildjroup unity among thestudents involved. Improvethtes of
graduation of the participants are reported (Bickel, Bond, & LeMahieu, 1986).

An example of a system wide, multi-component program to reducdrdpeutrate
operates in SchodDistrict 60 in Pueblo, ColoradoThe schools serve a working-class
community where halthe studentsare Hispanic.Early identification and intervention (as
early aspreschool)are high priorities,facilitated by a computerized trackirgystem. The
program involves parentgnd mentoring by volunteer adults and peersstiessed.
Components include a teen mother program, group counseling meetings, and a program for
dropout reentry for all students (Dryfoos,1990).

Upward Bound, a national program in operation since 1965, provides academic and
other kinds of assistance teconomicallydisadvantaged, underachieving students who
show potential for completing college. Colleges and universities or secondary schools with
residential facilities operate Upward Bound programs in cooperation with high schools and
community action programs. Intervention strategies include remediahstruction,
immersion innew curricula, summer tutorinthat oftenextends into theschool year,
cultural enrichment activities, individual amptoup counselingDuring summersessions
students reside in campus housing and undergo intensive trionisix weeks or longer.
Evaluations of the program conclude that Upward Bound is successful in helping students
to graduate from high school. (U.S. Department of Education 1993).

At George Washington Preparatory Hi§@thool, located in south-central Los
Angeles, both parents and studeats required tesign a contract. Parents muestend
workshops on how tbelp their children and attergtoup sessionsentered orhow to
cope withthe stressors okeeping the student ischool (U.S. Department ofEducation,
1993).

The New York City Dropout Prevention Program focuses on the transition from
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junior high to senior high school, a strggsnt in the lives of adolescentsat contributes
to dropping out.The high schoolshave become social institutiomsich provide help for
students andheir families.Using ateamapproachthe resources opublic and private
agencies provide adolescents with support. (U.S. Department of Education, 1993)

“Skills For AdolescencgGreen, 1989),” is grogram for high riskmiddle and
high school studentthat includes enhanced parent involvementntaintain a positive
contactwith the home. It also providegappropriate in service traininfpr classroom
teachers. The program encourages student service learning opportunities and develops
partnerships with businesses time community. Studentsre taughtskills in critical
thinking, problem solving, and goal setting. Group counseling waavailable for
participants in the program.

The WashingtorCounty [Md.] EveningHigh School is aemedialand support
program for students who have been removed from their home school environment because
of failing grades, pooattendance, or disciplinagroblems. The programoffers a wide
variety of courses and programs including@k internship parentingclassesand many
of the major classes offered time high school. Individual andgroup counseling services
are available to all of thetudents and offgpersonal,educational, and careepunseling.

This subjects who participated in this study were students from the Evening High School

Surveying the steps for a successful approach to helping at-risk adolescents centers
upon severalfactors. Attention to overallschool climate is supported inthe work of
Wehlage(1991), Smink (1990), Peck (19870, Asche (1993), and Bickel, Bond, and
LeMahieu (1986). Successfuht-risk interventions are studewentered, and no one
structure or set odictivitiesworks for all students At-risk service delivery and instruction
elements have been identified as effective in the work of Peck,(&88l7), Asche(1993),

Orr (1987), Wehlage(1991), Bickel (1986), Dryfoos (1990)The Dropout Information

Clearinghouse (1989); and Smink (1990). The findings of their research supports the
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practice of identifying potentiatlropouts asearly aspossible and providingntensive
intervention to insurearly success. Counseling groups with at-riskdolescents provide
an atmosphere of acceptance, encouragement, and safe experimémtatiew thought
and behaviors (Landers, 1989Y.oung people irour society learn to socialize groups;
therefore, thismedium can be readily employeBantrock, 1990). Alsopecause
adolescents are easily influencedg®ers, grougounseling enhances the possibitiat
the group members willattemptnew behaviorgpracticed by theipeers and significant
others (Gadza, 1989).

Group counseling may be employed as an intervetiostudents in schools and
centersuponthe resolution of manjife issues. It igntended to help thosstudents who
are already having personality or behayiooblems. Itmay also be viewed asemedial
(Thompson & Rudolph, 1992). tan be an effectivavay to keep difficulties from
growing and can serve in a proactive, preventative role with at-risk studesmabie them
to try out new behaviors ithe safety of thegroup (Hooper & Lynne, 1985)They can
subsequently employ what they learn in the group to social situations they will encounter in
school and at home. Group counselingas the finalanswer forall studentsand some
adolescents need more intense, individuatk to resolve problems. Nevertheless, group
counseling offers an unique learning experience for young people, especially those who are
contemplating the termination of their education (Carroll & Wiggl®90). Corey, Corey,
Callahan, and Russg(ll988), Corey (1990), Coregnd Corey (1992%tate thatgroup
counseling focuses upon particular problemwhich may be behavioral, personal,
educational, social, or vocational.hesekinds of groupsare oftenfound inthe schools.
They seek tavork with students tanake bettedecisions about their lives and empower
students talealwith conscious problems in a safe atmosphere. It is not concerned with
the treatment of morsevere psychologic@roblems. It is fomormal peoplevho have

normal problems (Elhy & Dustib, 1989).
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Jacobs, Harville,and Masson (1996have stated thagroup counseling has
preventative and educationalirposes asvell as someaemedialgoals. The counseling
group involves an interpersonal process and problem-solsirgjegies thatstress
conscious thoughts, feelingsndbehaviors. The group counselor’s task is to structure
activities for the group tofacilitate a climatefavorable to productivevork, to facilitate
members’ interactions, and provide information alaitérnativeways of being which
might enable the person to live a more trouble-free existence (REskel&on, 1987)This
is especially true with peers and with school staff that may have contributed to their feeling
alienatedfrom the school environment. Thiglienation is one of the majarauses of
students being at risk for ending their education. Group counselygbeused tocounter
some ofthe more difficultproblems ofthe at-risk adolescent (Duncan@umaer,1980).
Young people will generallgrow towardmore self-acceptance asélf-respect. Group
counseling will helpstudentsbecome more tolerant afthers, respect the differences of
others, and develop a genuine caring for others (Gumaer, 1984). It will help adolescents to
become sensitive to theeeds of others and tdarify their values in examiningheir
philosophy oflife (George & Dustin, 1988). Group workill enable thesestudents to
learn to livewith adversity andvays tomakedecisions about it and tacceptwhat may
follow from thesechoices. It helpshese teens to explore conflicts and saeg&wers for
themselves (Ehly & Dustin, 1989).

Many recentstudies haveshed newlight upon the problems of the at-risk
adolescent and the use of group counseling in resporte ¢oncerns of this population.
Sapp (1990peveloped avay to more accuratelglassify students andelineatewhich of
them should be thought of as at risk. He developed a pfofiline classification of at-risk
students. Gladding (199&xamined the influences gfoupsocial skills development on
the attitudes andbehaviors of at-risk adolescents and fouhdt therewas a strong

correlation between students in group counseling and the competence of these students in
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social groups. Dupper(1991) examined the neefbr new approaches tthe behavior
problems of at-riskstudents. He foundhat the sociakkills of studentdearned in a
treatment setting could effectively be generalized tocthssroom setting. Huey (1983)
investigated the effectiveness of an eight-week school based cogndivetreatment for
at-risk adolescents. He foutitht adolescentsvho completed the treatment experienced
less dysfunction athe conclusion of thestudy. Moore (1989) used group work to
investigate the resiliencgoncerns, aspirationand degree ofisk in students at eniddle
school. It was found that group work contributed to students developing verbal portraits of
themselves and thaeroblemsthat plagugehem. Grayson (1989) focused upmeasuring
problem-solving behaviorstamily stress, parent-child relationships, self-esteem, and
social desirability. The findings of this studypointed to the effectiveness afroup
programs whichinclude astrongfamily component. Anderson (198éjnployed agroup
counseling intervention to determine the effects of social-cogrgtivap intervention on
violence, avoidance beliefs, empathy, and social development among at-risk adolescents.

Adolescent?And REBT: The CaseFor A Cognitivelnterventionin The Schools

Wittmer (1993) stateghat there aresobering facts irthe life of adolescents in
America’'sschools. School counseloase aware of the neddr effective prevention and
intervention strategies to help adolescents cope with normal developmental problems as
well as with the large number of maseriousfamily or societaddilemmas.Doing nothing
with theseyoungpeople often leads to moserious situations (Vernon, 199@/ittmer,

1993). According to Bernard and Joyce (1984), from 196B8eanid-eighties the number
of cases ofemotional and behavioral maladjustment increasecdalescents. Also,
counselordbecameaware thasimply usingadult intervention strategies with children and
adolescentsvas not an effectivepractice(Vernon, 1993). As a resultherehasbeen a
concerted effort in recenyears to identify what constitutesffective prevention and

intervention with adolescent clients, especially those at risk for ending their education.
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Many counselors interested in threental health of children are practicing REBT in
the schools. As Bernard and Joyce (1984) nafest an extensive review of the literature,
there is now a sophisticated, systematic procedurenimioying REBT with children and
youth. REBT, formerly called rationaimotivetherapy, wasleveloped byDr. Albert Ellis
in 1955. Early in the development dREBT, Ellis realized that it could be effectively
employed with children as well as with their parents.

REBT hasbeenused in bothelementary andecondary schools and hbasen
employed in settings arourtde world, particularly in Australia and in Euro®ernard,
1990). Areview of the literaturgeportsthe use of thistype of counseling variously as
rational counseling in a&tudy done byWagner (1965), rational behavior therapy and
rational self counseling as reported by Maultéb971, 1975). Ellis (1971) andKnaus
(1974) outlined the principles underlying rationamotive education as an approach to
meeting the mental health needs of children and adolescentsschibels. They statedhat
it could formthe basis for a wholemental healthprogram forthe school. Cangelosi,
Gressard,and Mines(1980) reportedthe effectiveness of developing self-concept by
utilizing rational thinking groups with adolescentslhey found it to be effective in
promoting self-concept in adolescents in treurdy. Protinsky (1976@mployed rational
counseling skills with adolescents in the high school to address a number of problems and
concerns. He foundhany ways toemploy it to addressthe needs of adolescents in
anxiety, self-esteem, and self-worth. He asamined thaise ofREBT with adolescents
in testanxiety,academiaemediation, and social skills development. Mosthef studies
which look atthe effectiveness of REBWith children and adolescents have been done
since1960. Alimited number of studies have been reportetha late1960’s and early
1970’s have reportedhat the techniqueand principleghat underlie REBT as it is today
have been effective with children and adolescents according to Berkowitz (1975). It is also

important to note that over the past twenty years RET and REBT have been employed with
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various populations in settings other than the schools and have been employed successfully
by a variety of counselors and practitioners (Ellis & Dryden, 1987).

Ellis and Bernard(1983) stated that in theschool, REBT was introduced to
administrators, teachers, or parent®ither an individual or group format. This served
to enable adultsvho serve school populations deal with some of theirown personal
issues so that these did not hamper the growth of the children they are working\sih.
after beingexposed tdhe principles of REBT thesprofessionals and parents were in a
better position toimmediately dealvith some ofthe problems inthe lives of students.
REBT has been employed in thechools by avariety of professionals,including
counselors, in individual and group settings for a variety of problems.

Using REBT in theschools has hasignificant beneficial effectéor children and
adolescents, as reported Byown (1977)and Glicken(1967). Studentseem to cope
better with thestresses of school they have learned some thie basic REBTprinciples.
Brown indicated that he prefers teaching these principles to teachers andthewirgpply
the principles of REBT to thestudents inthe classroom. He alsetated that héound
REBT appropriate for use in groups in schools for students with a variety of problems.

REBT is appropriate for use in the schobéause iviews itsmajor thrust asthat
of educating clients imvays which wouldenable them to help themselvessolvetheir
own problems (Ellis1993). Ellis and Bernard1985) describeéhe most frequentlyused
techniques whictwould beappropriate inworking appropriate with adolescent$hese
include guideddiscovery,didactic presentation, homework assignments. structuoel
play, assertion traininggehavioralrehearsalshame-attackingxercises, risk-taking and
emotive exercises (Patton, 1977). Most of these techniques seem tadseratance with
many of thegoals of educationoday. The approachhat the REBTcounselor takes in
working with students emphasizes the principles of responsibility, independence, and self-

reliance (Ellis & Grieger, 1977). These qualities seem to be scarce in the students who
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have experienced failure school, have been disciplinary problems in thedlucational
careers, and have displayed a number of other dysfunctional behaviors whighlacade
them at risk for dropping out of school and abandotiiegy education in a society where
education is more important than ever before.

Unlike otherforms of counseling, amtegral part of REBT is its emphasis on
teaching and preventio(Dryden, 1987). Knaus (1974Jescribed it as a therapeutic
approach by which children can be taught saeetal healttconcepts and thskills to use
theseconceptsDryden (1995) emphasized thahis definition isthe notionthat there are
identifiable, concrete concepighich should be presented to childr&¥hile it may seem
that this is statingthe obvious, alot of counseling approaches do not emphasize skill
acquisition in a deliberate mannénus, the concept of teaching mental heattkills to
children and adolescents is an important distinguishing feature of REBT (Bernard &
Joyce, 1984).

What makes this therapeutic approachpsaxcticalwith children and adolescents is
the fact that avide variety ofcognitive, emotive, behavioral, kinesthetic, verbal, aral
assessment anittervention techniques can be employ@ernon, 1993). Giventhis
latitude, the therapist is free to heery creative in adapting strategies toyaunger
population. Not only does this make ttierapeutigorocessmore interesting and engaging
for both client andcounselorput it also allowsthe therapist to target the problem more
specifically.

Wagner (1965) identified specific reasons whyREBT is superior to other
therapeutic approachésr children.REBT makes immediate, direct interventjpossible,
when needed, to deal with school problems. The basic princalebe easilyinderstood,
applied, andadapted to children of most ages amelligencelevels. Rational counseling
generally takedess time than othertherapies,permitting more effectiveuse of the

counselor's time. Rational counseling helps the child learn to live in the home or school
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environment. All of these factors are valid today.

Rational emotive behavior therapgisbeen employed successfully withildren
and adolescents for numerous problemduding disruptive behavior, schoolphobia
(Webber & Coleman, 1988jear (Hauck, 1975), aggression, loself-esteem (Weaver &
Matthews, 1993)anxiety (Warren &Zquorides, 1991); (Haynes, 1983jhterpersonal
relationshipissues (Zionts, 1996), withdrawal, impulsivigheating,lack of motivation,
underachievement, anger (Wild&990), depressior{Bernard &Joyce, 1984; Wilde,
1992), and parents (Joyce, 1990) (Mclnerney, 198djne practitioners have questioned
the applicability of REBTwith younger children because difieir limited ability to
cognitively process concepts (Morris, 1976). Experience has stiawthethinking skills
involved in REBT can be modified and modefed children of anyage,particularly if the
practitioner is creative in adapting the approach tccttiel's level. In aeview of research
conducted ovetwo decadesago, DiGiuseppeMiller, and Trexler(1979) indicated that
elementaryschool childrenare capable of acquiringgnowledge of rational emotive
principles andthat the modification of achild’'s self-verbalizations or irrational self-
statements can have a positive effect on emotional adjustmebthadior. Furthermore,
becauseyoung children are in the concrete operational stagehafking, the teachable
concepts inherent in thiheoretical approacbffer a highly effective,concreteway of
matching counseling style with cognitive development (Vernon, 1993).

Perhapghe most importanteason to us®&EBT with children and adolescents is
that itgets tothe heart of the problem; it is npist a temporary approach to hédjuls
momentarily feel better. As Wilde (1992) expressed that at one time it was felt sufficient for
counseling to help young people feel better. However, it is more important to teach them to
think better for themselves. Wilde (1995) noted that REBT empostddsen by instilling
in them knowledge and a set of skills. REBT stresses the skills that can be employed in the

present can be used for problem situations in the future. DiGuiseppe (1990) states that
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educating young people in how to help themselves overcome soimeprbblems oflife
fosters change that is deep and long-lasting.

In the late 1960's REBT was promoted by a number practitioners who
demonstratechow it could be effectively employed with school-aghildren. Doress
(1967) explorechow ateacher mayalso perform many othe roles of a therapist by
employing the educative aspects of REBT indlassroomEllis (1967) reviewedhe use
of RET with adolescents tdiscussthe subject ofsex. Ellis,Moseley and Wolfg1966)
offered numerougxamples ofvays in whichREBT may be employedith children and
adolescents to enabtkem to recognize irrationahinking and to dispute the irrational
thoughts they have. Glickgi967, 1968) in twarticles thasought to shovithe benefits
of rational counseling with children amdlolescents.The efficacy ofthis approach was
delineated inthis work. Hauck (1967) describethow RET could beused in the
management of children and that the therapy can be useful in empowenyogitiggoeople
to solve many of their own problems. It was found that as educative tool it served well as a
method of managing children in various settings. Lafferty (1962) in a speech to The Eighth
Inter-Institutional Seminar In Child Development maintained thatudee of REBT may
enhance the values of children aadolescents. Lafferty, Dennell, arkttlich (1964)
outlines the elements of what he believed to be an exemplary school mentaptoaitm.

The thrust of his work is basically cognitive-behavioral and desdtfieasse ofRET with
these populations. All segments of the school community are involved in the application of
REBT to the school setting. McGory (1967) reports on the manner in which introspection
is taught in the school setting. Sies this to self-talk employed wWitRET. Hereiterates
that learning to recognize self-tattnd make some sense of @re some ofthe aims of
REBT. Wagner (1966) reviewsmany of the theories of counselimgth children and
concludes that the tenets of RET hold a great deal of promise for the future of working with

these young people.
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During the 1970s, alarge number of articlesshapters, andnanuals appeared
which encouragedthe use of REBT with children andadolescents. Bedford (1974)
devised an REBT methddr talking toyoung people that seemed Buccessfullyenable
them to solve many of their own problems. Brown (1974; 19979), inseveralstudies,
sought toinfluence young people to achieve their optimgbals with rational success.
Daley (1971)employed the tenets of RET to appiason in working with deprived and
disadvantaged young people. He found that anxiety and depression of these chiidben
reduced througlhe use of REBT interventions. DiGiusepp@975) employed behavior
modification techniques to establish rational self-statements in childrefaurd behavior
modification principles effectively supplemented tiee of REBT concepts with children
and adolescents. Edwards (1977) outlined instances where RET could be theeligh
school setting and how this approach differs fromelleenentanjevel. Reviews of way in
which secondary teachers can employwluek of REBT in theirclassroomsare outlined.
Ellis (1971) sought to provéhe efficacy ofusing RET with school-aged children in a
private school. He found it highlgffective in helpingstudentscope withthe daily routine
of school. Ellis (1971) outlined a set of principles in employing RET in applying this
therapy to emotionathildren. Ellis (1972) outlined the contribution opsychotherapy,
especially cognitive-behaviorpkychotherapy, to school psychology. he found it to be an
effective interventionwith most school-aged childrekllis (1972) discussethe use of
RET in developing an emotional education progrom the classroom. Strengths and
weaknesses of this approach were delinedtéid. (1973) touches othe usefulness of
RET in working with children and adolescents. It was seen aslarativeprocess just as
many of the tasks in school; therefore, it becomes easier for young pegpteatxlimated
to the environment dRET. Ellis (1973) reviewedhe implantation of an RET emotional
education program at the Living School in New York City. He found that student®pkd

better with the stressors in their school lives when they were given an opportunity to learn
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REBT principles. Benefits ofhe progranmusedthere wereoutlined. Ellis (1975) outlined
the use of RET in theschool andthe role of theschool counselor. Many different
techniques and approaches digcussedoncerning theuse of thistype of therapy in the
school setting. He emphasized that counselors givietie docused and structurddaining
can employ REBT in thechools in a widevariety of ways. Ellis (1975) delineated the
steps, in RET terms, to raisinghaalthy and emotionallizappy child.Ellis (1976)shows
how RET can be employed to deaith conflicts in parent-childelationships. Grieger,
Anderson and Canino (1979) mentioned the effective uSE&T with youngpeople and
how it can be avery effective andoowerful forcefor change in the life of a child or an
adolescent. Hauck (1974hows howRET may be a vehicléor overcoming frustration
and anger in children aratlolescents. Hauck (1977) discusgeational parentingstyles
that may impede healthy emotional developmenthilidren. Knaus (1974; 1977) wrote a
complete curriculum employing RET ais theoreticalbasis for use withchildren and
adolescents in thechool setting. Knausand McKeever(1977) showedthat RET
educational programs can be applied with the learning disabled populatiorschtw. Its
greatest contribution mdig in its ability to impart to thestudents newevels of positive
self-concept. Kranzler (1974) wrote a serieswiotional exercisefor children based
uponthe tenets oORET. Maultsby (1974) showed howthe use of cognitive-behavioral
approaches to emotional education ¢amsformthe classroom into amotional health
center in theschool. Maultsby (1975) outlinedhow RBT principles might be employed in
dealing withthe behaviors of acting-ouadolescents. McMullin, Assafi and Chapman
(1978) devised aognitive restructuring training prografor families andchildren. It
sought toget families and children to recognize theughtsthat impeded th@rogress of
these people and offeredossible solutions forcreating a more healthy emotional
environment. Muirden (1976) talked about the use of RET as an emotional tool to decrease

the incidence of violence in our schools. Protinsky (1976) concentrated on applying RET
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principles toworking with high schoohgedstudents. Astated before there wereany
areas of improvemeribr students whaearned REBT as way to overcome problems in
their lives. Rand (1970employed RET precepts tworking with students whexhibit
academicunderachievement. He founthat using REBT gave thesestudents more
confidence and developed increased risk-takingvess onthe part of thesestudents.
Rossi (1977) in thignterestingarticle surveyedmany of the techniqudser applying RET
with small children. Sachs (1971) described the use of REieiiving School, aprivate
lab school in New York City. It was found that RET was helpful in establishing a positive
emotional climate in thechool while empoweringoung people to solve many dheir
own problems. Shibbles (1978) explotbéé thought and emotions continuum employing
the tenets of RET and concluded that this form of therapy had adéfetadhe practitioner
in the field. Tosi (1974) showed how young people can gnmwtionally by learning and
applying some of the tenets of RET. Young (1974) outlinedmaotionalframework based
upon RET principles in working with adolescents. Yohg77)explained the difficulties
of working with working class adolescents dmv RET can beuseful as an approach to
this population. Because of the observed succeREBIT thatwas found inearly clinical
and experimentahvestigationsthe Institutefor Rational-Emotive Therapy itNew York
started The LivingSchool in1970, a smallprivate gradeschool whereall the children
were taughtRET alongwith the usual elementaryschool curriculum. It was founthat
students displayed lessxiety about theschool environment and wegble to perform
more effectively with regard to the development of their social skills.

REBT principles weraused successfully ithe 1970’s and 1980’s with children
and adolescents in schools and were found to beffantive interventionwith many
problems.The use of REBT with school-age populationgas found to beeffective in
reducing anxiety. Brody (1974) examinti effect of rational emotive affective education

approach on anxiety, frustration tolerance, and self-esteem of fifth graders. He found it to
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be an effective approach tworking with this population especially with respect to
reduction of anxiety and inappropriate behavior in tlogslelren.  CangelosiGressard,
and Mines (1980) showetie effects of a rational emotive thinkiggoup onself-concept
in adolescents to be a positive one. DiGiuseppe and Kassinove (1976) looked at children’s
emotional adjustment and described what effect RET could have in helping chianage
their problems. It was foundhat REBT allowedstudents to focus othe problems
confrontingthemand allowedhem to arrive asome meaningfusolutions oftheir own.
Haynes (1983ppplied the tenets of rational emotive therapy to uke of behavioral
assessment.Examining the behavior of children ipsycho situational assessment, he
found that childrenwho were exposed t&REBT had a better chance of displaying
appropriate behavior than those who did not. Knaus & Bokor (1975) shbuaietthe use
of rational emotive theraphad a significant effecupon anxiety and self-concept of
children andadolescents. Knauand McKeever(1977) outlined the rational emotive
approach to working with learning disabled students. Meyer (1981) carried the work a step
further and analyzethe effects of rational emotive therapy on the self-estinanxiety
of learning disabledhildren. He foundhat the self-esteewas elevated in the REBT
group.

Omizo, Lo, and William, (1986) documented the successful usatiohal emotive
education with learning disabled students in the areas of self-concepicaadf control.
It was foundthat the REBTstudents had increased self-control and hénbteer defined
locus of control. Von Pohl (1982) did a study tassesdhe effects of rationaémotive
therapy with a selectedroup of emotionally disturbed children in day and residential
treatment. The findings were that these students displayed fandpgsopriate behaviors
and exhibited more social skills than did thede werenot exposed t®REBT. Warren,
Deffenbacher, and Brading (1976) fousignificant results irthe use ofrational emotive

therapy to deal with test anxiety of elementary school children. REBT was found to be
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successful imgetting thesestudents to understarttie nature of the anxiety they were
experiencing and helphem overcomethis problem. Watson (1983) looked at the
development of self-directed behavior in childrémough the use of rational emotive
therapy. He foundhat students exposed ®REBT had a greater chance of besglf-
starters and followed through on taskere readily than did othestudents inthe study.
Brody (1974) used rational emotive therapy to increase the frustration tolerance of children.
Meichenbaum anGoodman (1971) usedET to alleviateand reduce impulsivity. Block
(1978) showed the effects of rational emotive therapy and mental health progrooryn
achieving, disruptive high schostudents.The use of thistherapy with this population
was deemeduseful. Cangelosi, Gressarand Mines(1980) showed how aational
emotive thinking group can influence the self-concept of adolescents sehtbel setting.

It showed that REBT can help in dispute the idbaswhen we do something bad we are
all bad. Wilde, (1994employed rational emotiveolutions in working with depressed
children. He foundthat depression couldactually be alleviated by theise of this
intervention. Both Reiste(1977) and Rogers (1977) foursignificance in enabling
students tadeal with test anxiety inthe school. Devoge (1974) outlined a behavioral
approach to using RET with children. It was fouhdt reinforcing the concepts of REBT
made the acceptance of these ideas more immediatesaljeets and enablédem to use
their thought more effectively. DiGiuseppe (1975) used behawmailification to establish
rational self-statements in children. Principles of applied behavior analysis were employed
to reinforce RET in theschools. He foundhat theuse of thiscombination helped in
defining the self-talk of thetudents. DiGiuseppe andKassinove (1976) studied the
effects of a rational emotivenental healthprogram on the emotional development of
children. Ellis (1979) talked about tipeactice of rational emotive therapyworking with
children andadolescentKatz (1974) studiedhe effects of emotional education mtus

of control and self-concept. Rational emotive therapy was used in this study. It pointed
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positively to theuse of this form oftherapy with school-agegopulations. Maultshy,
Knipping, and Carpenter (197éxamined the teaching of self-help in tlassroom with
rational self-counseling. It was found to be well-grounded in enabtidents to function
more effectively and to handle many of theiwn problems. Wasserman and Vogrin
(1979) exaimned the relationship of endorsement of ratidrellefs, age, months of
treatment and intelligence to overt behavior of emotionally disturbed childrems Ifound
that a significant relationship existed between the dvehiavior and the child’sational
beliefs.

Several studies have examined REBT and its effect on rational thinkgtgdants.
DiGiuseppe andKassinove (1976) studiethe effects of rational emotivechool mental
health programs on children’ssmotional development anddjustment. A positive
correlation was found between the participation of thstudents andtheir personal
adjustment to the school environment. Harris (1976) describgtbaal emotive education
program used ithe schools as aental health developmeptogram. lllustrations of its
success weréelineated inthis work. Knausand Bokor (1975kxamined the effect of
rational emotive education on anxieaynd self-conceptThe use of REBT was found to
increase self-acceptance dedsenthe anxiety that theubjects experienced. Ritchie
(1978) looked atthe effect of rational emotive education on the irratiobaliefs,
assertiveness, and/or locus of control in fifth grade students. He fioantherewere less
irrational beliefsespoused byhese students anithat their assertiveness grew asell.
results were inconclusive about locus of contibelm (1983)talked about thesubstance
of RET and its use with different populations and different ages.

Wilde’s (1994) study has formetthe basis of this research project. ldramined

the effects of théet's GetRationd boardgame on rationahinking, depressiorand self-

acceptance imadolescent. It was found tbave a significant positive effect on the

development of rational thinking, alleviating the symptoms of depression and enhancing
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self-acceptance in adolescents. Pafi@v7, 1985, 1992, & 1995) presetitsee models
for implementing REBT in thechools.These include these of REBT in working with
parents,REBT group counseling with students atige use of REBT education in the
classroom to foster increased so@ampetence antéssdemanding thought among the
students.Other importantstudies have describetie use of REBT with children and
adolescents (Barrish & Barrish, 1989) concluded RE&T can be a todbr adolescents to
survive and enjoy thesgears. This is because it freethem from much of the
demandingness, awfulizing, low frustration, and self-rativa are common ithis time
period.

Bedford (1974) developddstantReplay as a method of counseling and talking to
little people. This is an excellent picture book for children of all apesvingthemhow to
toleratefrustration, dorational problensolving, and improved communication. Bernard
and Joyce (1984) itheir book provides a comprehensive handbooktlf@use of RET
with children and adolescents. Many techniques and programs are outlinecexcéfient
work including foundations, assessment, counseling, group counseling, and working with
parents. The techniques were employed as the basis of m#mgy axdtivities in thgroups
in this study. Ellis and Bernard(1983) wrote a voluminous workhat outlined and
described RET approaches to fireblems of childhoodviany useful observations were
made by contributingquthors in thisvork. Ellis, Moseley and Wolf¢1966) developed a
manual to use the principles of RET to raise an emotionally healthizagopy child.Many
everyday examples were used to show parents how toetfgoéively with self-acceptance
and low frustration tolerance, both in their children and in themselves. Hauck (1967) wrote
a ground-breaking bookbout the rational management diildren. Many ideas and
techniques employed with thegeungsters were described. ldiearly presented many
methods fordealing with ahost of everyday situations, frothumb sucking to soiling to

anger and shyness. Hauck (1983) also examined and reported on techniques from RET that
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might be appropriate for use with parents. Vernon (1983) wrote an excellent volume on the
RET approach to counseling children adblescents. It was@mprehensivevork that
helps students téearn touse positivemental healthconcepts and overcome irrational
beliefs and negative feelings ahdhaviorsthat mayresult. Waters(1982) developed an
excellentseries of pamphletthat show how toacceptyourself and your child. They
emphasized teaching the principles of ratiaghalking, building frustration tolerance, and
rational problensolving skills in working withchildren andadolescents.Wilde (1992)
developed a usefdlttle guide thatdescribed the methods and techniquesrational
counseling with school-aged populations. It was a casebook that prpwdéisal help for
the manyproblems faced by children aratlolescents, awsell as those withcognitive
limitations. Conversations between the therapist and the student alondookaakes it
excellent reading in this field.

In past yearsprevention programs based mational emotive principles have been
developed. Knaus (1974) developed a programRET educatiorfor the schoolsthat has
been the subject of much research inftbkel. Studieshave pointed to the effectiveness of
Rational Emotive Education in alleviatingelf-downing and in increasing frustration
tolerance of students in the school setting. Pincus (1990) outlined strategies to guide
children and adolescents toward mopesitive, personal feelingsVernon (1989)
developed an excellent book of group exercises for use with children and adolescents. One
volume is for grades 1-6 arlde other idor 7-12. Basically, it is aremotional education
curriculumfor children and adolescents employing the tenetRBT. It enables children
and adolescents to develop amk positivemental healthconcepts. There about ninety
exercises in the book dealing with everything from feelings to self-acceptance. Portions of
this work wereincluded in thegroups in thisstudy. Waters(1979) (1980)developed
children’s stories employing RET problem-solving and coping. The themes of these stories

adhere to REBT principles and deal with the problems of anxiety, frustration tolerance,
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anger, and self-acceptance. REBT is currently being used with young clidresUnited
States and increasingly in Australiengland, Holland,and other Western European
countries.

In the 1980s REBT was more fully incorporated into the practice of child
counseling and therapy. Practitiondi@ve describechow REBT can be systematically
employed with childrerfDiGiuseppe, 1981; DiGiuseppe Bernard, 1983; Hauckl980;
Waters 1982, 1982),adolescentgYoung, 1983),parents(Bard, 1980; Hauck,1983;
Mclnerney, 1983; Woulff1983), and teachergBernard, Joyce & Rosewarn&983).
REBT guidelinesfor treating childhood maladjustmex¢.g., conductdisorders, fears,
anxieties, phobias, low frustrationtolerance, social withdrawal, impulsivity,

underachievement,sexual problems) were presentedtionalEmotive Approachedo the

Problemsof Childhood (Ellis & Bernard, 1983) such as sophisticated as well as a
systematic procedure for employing REBT with children and youth.

In the 1990’s, severalissues whichpertain to children and adolescents were
addressed bthe use of REBT. Patton(1992, 1995)presented models fomplementing
REBT in the schools as mentioned before.relcentyears,prevention programs based on
rational emotive principles have been develofi@idcus,1990; Vernon,1993, & Wilde,
1992). It has also been applied to working with handicapped clients (Gough, 1990).

In an article onanger management, Grant and Find{@®90) delineated the
concept that the way one thinks affects the wayfeaks, and, thereforaffects what one
does. A supporsystem based upoREBT is describedhat includes keeping an anger
chart to recognize thsigns of angerkeeping an anggournal, and usingother anger
management techniqué&nderson, 1985). Wessel, Inekand Mersch(1994) has also
usedREBT to provide an effectivereatment employing rationakstructuring fortest-
anxious high school students in a group setting. It was fthaidhe pretesise ofREBT

interventions had a significant effect on the ability of the students to concentrate and discard
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feelings that they would not be successful on tesselol. Marcotte(1996) studies the
effects of REBTgroup counseling whemtervening with depressed adolesceritkey
found that use of thistherapy effectively enablestudents todeal with depression and
dispute dysfunctional beliefs that may impede theentalhealth. Wilde (1992) described
ways to deal with the problems of school-aged populatiordepression, self-esteem,
anxiety, anger, low frustration tolerance, and substance abuse. He also discussed ways to
employ the therapwith teachers and witparents. Bernard (199®@utlined the role of
group counseling in the school ahdw REBT concepts may be incorporated into helping
adolescents and youngeople to overcome some of their major problesugh as
depression self-acceptance, anxietgnger,and low frustrationtolerance . He also
described thause of REBT with parents and witkeachers. AlsoWilde (1990, 1995)
described alternativior the counseling practitioner to employ in ange&nagement in the
schools. He also developed a board game which he intseduce the concepts of REBT
and help students develop ways of disputing irrationalities in their lives.

REBT CounselingWith AdolescentsWhatlt Is And WhatHasBeenDone

RationalEmotive GroupCounseling

School counselorBave used group counseling fatealing withthe problems of
children for many years. Almost frothe beginningwriters and researchesaw the value
of this type of therapy in working with children and adolescents (Ellis, 1984). Bernard and
Joyce (1984) suggestdiaat thegroup setting may be a more natural settiiog working
with children than in individual sessions. We all are a part of a group in our evédixgay
-- our families,the school, oumlace ofemployment, and ouwircle of peers andriends.
In dealing withthe at-riskpopulation, onecan readily se¢hat thegroup may be highly
amenable tavorking on problems itheir world. Students in a grougunseling setting
may evershow more appropriate behaviors in a safe environment and discard behaviors

that may be inappropriate. It is the learning through interaction that makes the use of group
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counseling with adolescents an attractive option.

Overall, REBT is a useful way to viethie problems posed by modelife (Morris
& Kanitz, 1975; Weinrach, 1995). It can be employed in groups in various formats (Ellis,
1977; Bernard & Joyce, 1984). Ellis (1994) has conducted hundreds of workshigps
are aimed at thedisputation of irrationalities irder to solve some problems (Maultsby,
1975). Ellis is also known for his numerous “talks” and tapeshersubject. REBT in its
earlier days wasapplied to weekend maratharoups foradults and married¢ouples.
Wessler and Wessler (198&hated that there are many advantagegr@fip therapy with
various populations. The counselorcan meetwith andteach REBTprinciples to many
people at once, and they can learn that they are not unique in having a problem or in having
specific kinds of problems. The group can provide dorum for preventive counseling
because other members can hggaup membergdiscuss problemthat they may have not
experienced themselves. Group memisers learn to help themselves by learning to help
others. One of thebest ways tdearn a skill is tadeach it tosomeone else. Bieaching
rational thinking skills to others clients are strengthening thai rational thinkingskills.

The group provides a safaboratory to practiceew ways otthinking and behaving and
even risk-taking. Group exercises can be employedidib certainemotions whichcan be
dealtand analyzed in thgroup setting. Group counselilmgn be viewed as a laboratory
wherethe groupmembers undehe skillful leadership of an experienced leader can test
new ways of relating to others apcthctice sociabehaviorsthat they have learng€orey

& Corey , 1992).

Dyer and Vriend (1980) have emphasized the utility of group counseling with youth
by pointing out several elements: Childrediscover thoughts antheir self-defeating
behaviors and may set goals tbemselves witlihe aid of thegroupleader and the other
members of the group. Theader and thgroup members will be instrumental in helping

the members set attainable goals. It is acceptable for students to try out new behaviors in
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the safe atmosphere of the group and set expectations for employing what they have learned
in group inthe realworld. Studentsmay share withthe group the results of some
additional work they have done outside of the group session or some hontlesyohlave

done to work onthe issuesthat may have beehrought fromthe group interaction.
Students learn to help other people and to begin to recognize and acceptthpioblems

and to share their feelings about them with other people of the group.

Cangelosi, Gressarcdhnd Mines(1980) state thatgroup counselingemploying
Rational Emotive Behavior Theraggeks toeducate clients to think rationally about the
things that happen in their lives and ttake responsibility fortheir own feelings and
emotional shortcomings. REBT techniques lend themselves to group counselinglery
Group members are encouraged to confront their irrational thoughts and faéakegsew
risks in their lives, try out new behavioemdtake advantage of the feedbackotifiers to
learn and reinforce the new skills that they are learning.

Rational EmotiveGroup Counseling is usually provided in responseexsting
problems in young clients, antierefore usuallyhas specific counselinggims. The
employment of Rational Emotiv@roup Counseling wittadolescents usually is problem
oriented according to thgroup member'sieeds. Howeverthe underlyingfocus of the
group is helpingeach memberdiscoverthe dysfunctional aspects of their thinking and to
learn to dispute these irrationalities moving on to more useful ways of li&fig. (1973)
described the goals of Rational Emotive Group Counseling with ypeogle in thisvay.
He saidthat thegoals and objectivesare continuallytaught, inthe course of group
counseling, that they can minimize their disturbancesaghbve their maximum potential
for growth and development. This is accomplished by emplogimgirically based rather
than magicalhypotheses about themselves #melworld, and by seeinghat nothing is
awful, sacred or all-important. It changes clients by hauimgm becomehoroughly

tolerant of all humans including themselves and others. It works toward their never
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damning or denigrating peopler their reprehensible or ineffectual acts and by learning
how to stop provinghemselves with silly eggames. Insteadhey can start enjoying
themselves; by becoming self-directing, not overly conforming individualsstilhcan be
kind, considerate and loving and rationally (and self-interestedly) aware of and somewhat
devoted to sociainterests. These are the specifigoals of the rational emotivegroup
counseling process.

In adapting Rational Emotiv&roup Counseling for use with adolescetitg, goal
of the counseling is to help them challenge their irratibediefs, learn disputationaskills,
and obtain the judgment efhen toemploy thesanethods. Bernardnd Joyce (1984)
point outthat thetwo guidingprinciples in designing and selectiagtivitiesfor use with
adolescents in REB@roupshave been the internalization and consolidatiorratibnal
thinking. This seeks to ensure that adolescents ii@keoncepts themwn by integrating
themwith their own ideas and experiences. It alsoplies repeated application of these
concepts in a variety of situations. These abilities then will become a part of their repertoire
of skills and habits for coping with situations and events wltabse disturbances.
Homework exerciseare employed frequenthyith older children to shaptheir thinking
and their behaviors.

REBT Counselingvith Adolescents

The application of REBT to the treatment of children and adolesemstpioneered
by Ellis in themid-1950s(Ellis & Bernard, 1983) (Weinrach, 1980). Shortjter he
began to use REBT with aduttsat hesaw how itcould be utilized tavork with school-

aged children and with thehildren'sparents and teachers. Cognitive parenting techniques

were included in his first book on REBHpw To Live With A Neurotic (Ellis, 1957). He
taperecorded a number afessions with young childreand thesetapes, whichwere
widely circulated, encouraged many practitioners to use RET methods with yalieger

(Ellis, 1959).

55



Rational-EmotiveSkills

Ellis and Bernard1983) stated that thinking plays such a amnportant role in
mediating ayoung person’deelings and behavioeaching the teen to think differently
becomes the primary goal of REBT group counseling with adolescentsamwhe of the
underpinnings of thistudy. Teachingstudents to thinkationally means helpinghem
develop a variety of skills and abilities that will allow thensé® themselvesheir world,
and others in it in a realistic, adaptive, and a meaningful way (Warren, 1984). It means not
only learning to think more logically and clearly, but also formulating a set of attitudes and
beliefs about questions of human worth, personal values, and life goals.

Wessler and Wessler (1985) say that these skills could be examinsldaama in a
more rudimentaryorm, onethat providesthe practitionersome directiorfor assessment
and treatment. This includes the ability to recognize and iddagfings, andhen beable
to assesshe appropriateness of theseelings. Students should lable as aresult of
REBT to recognize and identify behaviorasponse patterns their lives and beble to
assessthe appropriateness of theiactions. Studentswill have a grasp on the
understanding of thoughts, feelinged actions. They will be able to recognize the
existence of irrational beliefs and dysfunctional thinkingrime to dosomething about it
(Grieger &Boyd, 1980). Finally, as eesult of thework in REBT counselinggroups
studentslearn to disputesuch irrational thinking and correct their dysfunctional and
distorted cognitions (Weinrach, 1996).

REBT Self-Instruction

Practitioners have come to appreciate the role that healthy self-talk can contribute to
directing and controlling feelings athaviors. Whether it isspoken inthe safety of the
group or uttered in the thoughts, self-talk can provide a young person with a bltherint
he or she can use life to solvethe personal and interpersonal probletingt may be part

of their lives (Tosi, 1974). It is known that many adolescents lack adequate self-statements
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and coping statements theadt as aguide in telling thenwhat to do when confronted with
problems.Lacking this kind of skill engendermmotional and behavioratoubles for the
adolescent who is struggling in sch@bfZurilla & Golfried ,1971; Meichenbaum, 1977,
Spivak, Platt & Shure, 1976).

As a result of therocess of self-talk, younglients develop an array gkills that
will servethemwell. Problem-solvingstrategies are often lacking in the repertoire of the
adolescenttherefore,the youth is ill-equipped todeal with the many adversities and
seemingly horrible eventshat occur around them (Dryden, 1994). REBT group
counseling relies on kvel of self-instruction with members ithat they are taught to
recognize that a problerexists andconceptualizes problem-solving as an approach to
eliminating the difficulties. The adolescemust beable to generate differesblutions to
problems and bable tochoose from among theselutions. There must be a significant
understanding ofhe means to reaching a goal andamrareness ahe consequences and
impact ofembarking on one path ovanother. Ultimatelygclients can develop a set of
rational coping self-statements that will serve them whknfaced adversity in their lives

(Dryden & Tower, 1988).

Interpersona$Skills

Many adolescent$ack the basic behaviorglatterns necessary ahily life. This
skill can rangefrom the most simple form of social interaction to highttomplex
discourses whiclecan bevery sophisticated. Students sometinfek to learn theseskills
and the lack of these abilities in their behavioral repertoire can play an important role in their
later psychological adjustment and development. It is esseéhéehny group counseling
with adolescents shouldclude some componetitatimproves these skill&r the young
client. These include how to greet and converse with others, espedialtg. The young

person should be exposed to the skills that will allow them to assert themselves, make
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requests, exprestisagreements witbthers,and have a healthy self-acceptafibaley &
Burton, 1983). Skills otooperatiorshould be a by-product of group counseling. The
groupcan be a laboratorfpr the young person talealwith self-acceptance, disapproval,

criticism, and rejection.

Applications

REBT hasbeenused with bothelementary andecondarylevel students in the
United States and is being increasinglyed atthe primary andsecondary levels in
Australia, England, andther countries in Westeraurope.When REBT is applied in a
school setting, it habeen variously referred to aational counselingWagner,1965),
rational behaviortherapy, rational self- counseling (Maultsby1971, 1975), rational
emotive educatioliEllis, 1971; Knaus, 1974)rational thinking(Cangelosi, Gressard &
Mines, 1980), and rational-emotive counsel{Rgotinsky, 1976)During thepast decade,
REBT has been applied in other “child-treatment” settings such as commmemnityl health
facilities, child guidanceclinics, child psychiatric out-patientinits attached tohospitals,
social welfareagencies, and iprivate practice by a variety of practitioners including
psychiatric social workers, counselors, child psychologists and child psychiatrists.

REBT hasbeen employed by differeqirofessionals concerned withe mental
health of thechild. In a school contexREBT is generally introduced by a practitioner
(psychologist, counselosocialworker) to teachers, administratorgher special service
personneland to parents on either one to onegmup basis. REBT serves twageneral
functions when introduced to these populations. It enables adultsntehactwith school-
age children tcsolve their own personal problems in ord#rat theseproblems do not
interfere withthe upbringing of children (Morris &Kanitz, 1975). Additionally, as a
consequence of being exposed to principleRIBBT, child carepersonnehbre in an ideal

position to introduce REBT concepts to children at the time they experience emotional
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distress. Such involvement through modeling and other instructional devicesHitelpen
surmount personal crisesyercome disabling emotions and behawamd, over time,
acquire REBT coping strategiethat enable them to exercisgelf-control and to
independently solvéheir own future problemgRoush, 1984).REBT is alsoused by a
variety of the professionalsdirectly with children. In schools, schoochnd pastoral
counselors, psychologists, principals, teachamns, sociaWworkersmeetwith children on
an individual or group basis and employ REBT &KkE in preventative or developmental
counseling, asvell as problem-oriented counseling interventionsthim case of a one to
one practioner-child contact, REBfas been successfully employed with children and
adolescents referred forvariety of problemgSensor,1986). These include actingut,
violently destructive and dissipativbehavior, impulsivity, stealing, cheatingocial
withdrawal and depression (genetaihappiness). It alsmcludes publicspeaking,test
taking and social anxieties, fear and phobéated toschool, truancyunderachievement
and learning disabilitieggoor motivation andprocrastination, parent child and teacher-
student discord, and\ariety of other problems of childhood adjustment including sexual
behavior, and sleep disorders (Dryden, 1987).

Teachers and parents counseled by REBT practitioners have reported significant
beneficial changes(Brown, 1977) in up to 85% of childrerAcademic improvement
existed in virtuallyall of these casefGlicken, 1967).REBT has been employed with
childrenwho have ranged from five to 18 yearsagje andlder. A school psychologist
(Brown, 1977) haseported introducing REBT in margchools in Florida andhdicates
that hehas used it mostly witlchildren in gradessix through twelve. Forcounseling
children in earlier grades, he suggédstching teachers the principlesREBT. Ateacher
(Daley, 1971) reporteémploying reason and REBT principles with deprived preschool
children. It hasbeen employed successfully with school-age children from both low

income (Block, 1978) and middle income families (Brody, 1974). Recently, REBT has
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been utilizedwith emotionally disturbed children (Waserman ¥ogrin, 1979), hearing

impaired adolescen{&iezhels, 1980)learning disabledstudents (Meyer, 198%5taggs,

1979), intermediate special educati@udents (Eluto, 1980)and maternally deprived
adolescents living in a group home (Dye, 1980).

Block (1978) stateghat there are severglurposes for whichREBT can be
employed withgroups ofchildren in theschools. REBT views its main purpose as
educational andocuses orteachingstudents amodelfor helping themselves resolvieeir
own problemsThe techniques it employs in training are educational and include guided
discovery,didactic presentation, homework assignmergguctural roleplay, assertion
training, behavioral rehearsal, shame attacking, risk taking and emotion-eeakirises,
and a variety of otheexercises,activities andmethodsthat are compatiblevith the
educational process. Ellis (1975) says that REBT proves particularly applicableworthe
of a school counselosince it closelyfollows an educational rather than medical or
psychodynamic model gbsychotherapy and counseling. It holittet humansbecome
disturbed and malfunctiomainly because of theierroneous andrrational beliefs,
attitudes, values, and philosophigbe mostelegantand efficient means of helpirtgem
solve their emotional problems lies in teaching and demonstratitngro specifically how
they needlessly upset themselves ahdwingthem how to disputeand surrendetheir
self-defeating beliefs.

Another advantage of employing REBTsnhools isthat theapproach reinforces
many of the goals of independence, responsibility, and self-relibatare endemic to the
whole purpose of education. In accordance with this position, Protinsky (1976) says that in
contrast to the medical model of psychopathology which views emotional disturbance as an
illnessthat the therapist takegsponsibility for curingREBT maintains that people are
responsible for antlave the ability to control thethoughts and, therebyheir emotions

and behavior. The role of the therapist is largely educational, and the client takes a more
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active and responsible role in self-change.

Wagner(1966) hasapplied REBT with children inthe form of Rational
Counseling. Headvocates thesuperiority of this approach over any other technique
employed by schogbsychologists and schoa@lounselors,and hasenumerated distinct
advantages. Rational counseling is easier to learn and to apply (DA8vén),. Experience
has shownthat the averagschool psychologist, havinfamiliarized himselfwith the
literature and listened to faw representativéapes,can do a respectable jokith this
technique after dew trial runs. School problemsare oftenpressing andequire swift
intervention. Questions of transfer, promotion, discipline, suspensionare sometimes
imperative, and theounselor is nopermitted theluxury of the months of therapeutic
contactusually required withanalytic or client-centeretchniques. Dryden, (1994})ates
that rationalcounseling permitsmmediate intervention tsolve the presenfproblem.
Rational counseling teaches the childite in his school environmeniThe non-blaming
attitude which is the essence of this technique helps the child to accept teachers, parents and
peers,and to make thebest of animperfectworld. The basic principles areasy to
understand, apply archn be adapted to children mibst ages ant)s. It givesthe child
tools to work with and provides immediate environmental reinforcement. The child is given
a direct explanation aivhy hisbehavior is maladjusted and seown, insimple terms,
how to adjusthatbehavior. Children, havinlived in this culturefor a shorter period of
time than their parents are usualgssindoctrinated than adults amdake good subjects.
Rational counseling permits greater and more effectbee ofthe counselor'dimited time
and does not necessarilgquire the cooperation of recalcitrant or hogtiggents(Smith,
1983). Shouldhe counselorfail to help thestudent, it isunlikely that he willhurt him.
Rational counseling makes raangerous incursionsito the unconscious; itmilitates
against irrational and anti-sociddehavior, and it discourages ruminations and a

preoccupation with historical antecedents or dynamics (Dryden, 1987).
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DuGuiseppi (1990) shows that REBT can be incorporated in schools in a variety of
ways. Workshopsand training sessions have introduced principles of REBT to
administrators, school psychologists and counsesosalworkers,and teacherdBrown
(1977) has observatiatthrough REBT, teachers are aware of the objective reahiyt
students are only doing what they should be doing, given what theyidzamed. He has
taught rational self-counseling in higithool psychology classes as a new theory of
personal psychology. His course hae goals of applying REBT theory tstudents,
seeing if they see any value the theory may have for dhgirlives,and applyingRSC in
daily living. Studentdike the fact that they control theawn emotions. REBT resource
rooms have been set up in high schools where students can go when they feel over stressed
and where students could rebitbliotherapeutic materighnd/or conduct a rationaelf-
analysis. Lowachievingstudentsenrolled in prevocational job trainingrogramshave
attended REBT groups as a part of theirk study program. lthesegroups,they learn
how to solve problems of frustration in relation to their job experiences. Bernard and Joyce
(1984) have worked with lowachieving andow self-esteem students the grades six
throughtenrange, most of whorare enrolled in remedial readiraasses.Thesegroups
are extremelysuccessfuland thestudents expredavorable opinions abotke time they
spend in the groups.

Edwards (1977), iseeking to reach the largest numbestfdents as possible,
employed the medium of thHagh school newspaper.Ellis (1975) proposedhat REBT
can be disseminated &iudents througlthe use ofdramaticpresentations. He saykat
school counselors can supervise the presentatiskitsf plays role-playingsessions, TV
shows, movies and tapes presentations in the course of which clelanerio differentiate
between rational and irrationékliefs, and in whichthey seehow the latter almost
invariably lead to dysfunctional results.

Wilde (1990) developed a board game for use with clients aged 11 through
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adulthood. The game,Let’'s Get Rational designed tshow students how tapply the
tenets of REBT theory to theiwn lives and in theschool setting. The game format is
non-threatening and is very enjoyalite the students. Itencourages mangtudents to
disclose and share in a group counseling experience. It provides students with many points
of education aboutow they are upsetting themselves dmmv they alone had bettdake
responsibility fortheir own change.Wilde points outthat his creation had beensed in
groups forchildren of alcoholics, children adivorce, anger controlgroups, self-esteem
groups, and social skills groups.
Research

Most of the controlled experimentation which looks at the application of REBT with
younger populations hdaken placesince 1970. Alimited number of case studidgve
been reported in thiate 1960sand earlyl970sthat indicate that REBT principles can be
effective with children (Ellis, 1970; Ellis, Moseley & Wolfe, 1966; Glicken, 1988uck,
1967; Knaus, 1974). Beginning with a studyAdibert (1972) andcontinuingfor the next
ten years (Meyer]982), experiments which have explordte effectiveness of RET with
children and youth have followed a similar format. The experimental question of concern is
generally an open-ended on&vhat is the effect of REBT on children8ubjectshave
been randomly selected for many of these studies. (Robbins, 1976; Ri&H®, Inthis
study the focus is on whethethere is a significant difference between REBioup
treatments and if there is a difference betwgenders in this form of group counseling.
The interaction between the treatmemtd gender is also examined. A few studies
(Babbitts, 1979; Warren, 1978pveused cutoff scores on amxiety screening test as a
basis forsubject selection. By anldrge, subjects whearticipated in treatmergroups
varied greatly in éhost of personality andognitive characteristics. Subjects hadween
selected from populations of children with special problems. Dependent measures appear to

have been selected in the hope of catching some effect and include personality tests,
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measures of anxiety, measuresiredtional thinking, measures of locus of control, and
behavior rating scales.

Overall, independent treatments include a comparison of an experirgenial
which receives aegimen of REBT methods and materials often derifrech Knaus'
(1974) REBT materialswith other mental healthprograms, attention-placebo, or no
treatment controfjroups.There have been other attempts to isolate the effects of different
components of REBT, including Rational-Emotive Imagery (Warren, 1978petmalioral
rehearsal and written homework (Miller, 197Bxperimentalgroupstend to be conducted
by practitionerswho vary widely in experience (zergears topracticing therapists).
Several studiegBrody, 1974; DiGiuseppe &assinove, (1976)tilized one practitioner
for experimental and contrgiroups whichmay have biased thesults. Sample sizes of
each treatmergrouptend to be unaccountably small (eight to twelve) wiithin-group
subject variability being quithigh. Treatmenigroupsare relativelyshort-term tending to
meetonce or twice weeklyor between 10 and 18essionsand very few studieseport
follow-up data(Brody, 1974;Robbins,1976; Warren,1978). Pre-and post-test change
scores and post-test differences across groups are generally analyzed through an analysis of
variance and analysis of covariance. DiGiuseppe, Miller, and Trexler (flf8toncluded
that studies indicate that elementachool childrerare capable of acquiringhowledge of
rational emotive principlegnd that the modification of achild's self-verbalization or
irrational self-statements can have a positive effect on emotional adjustment and behavior.

A few of the summary descriptions of Rational Emotive Education (REE) also were
found in dissertation abstracts. Albert (1972) looked at the use of REE to reduce anxiety in
normal fifth grade students. He foutidt theeffectiveness of RERvas demonstrated by
the study in allowing youngpeople to reduce theawn anxietiesKatz (1974) examined
the use of REBT concepts and tee ofsmall group counseling. Thisesearcherfound

that self-esteem was boosted by participation in the REBT group. Brody (1974) compared
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group work with REE to non REE groups of fifth grade studentsfaumd a lessening of
anxiety and tolerance for frustration in this population. DiGiuseppeKasdinove (1976)
found in anexperimentalstudy that REBT concepts ingroups setting reduced the
neuroticism and anxiety dburth grade students itine study butwas not significant in
eighth gradestudents. HowevelREE and REBT tenets disliccessfullyinstill in these
studentghe ability to recognizend control irrationabeliefs. Babbitts (1979) in a study
with anxious 12-14 year olds discoveitbdt REBThad a significanimpactupon anxiety
of students who had to make speeches. The REBT group stimsvedlue ofusingthese
techniques in helping studendgal with their apprehensiofor public speaking.Warren
(1984) showed in a correlational stutthat the irrational beliefs of eleventh grastedents
was greater than those mrades 9, 7, and 5 the group surveyed. It was fourttiat a
significant increase in irrationality occurred in gradefdd whites, but not for blacks.
Comparing males and females showed no significant difference.

It is very difficult to make generalizations concerning firelings of thesestudies.
It is clear that some studies suffer frorfaek of validandreliable assessment instruments
to measure changes in emotions just as shisly doesDependent behavioral measures
have been toglobal, maskingmore specific changes ibehaviors.The heterogeneous
composition of experimental groups and the use of parametric statistics also serves to mask
potential changes in individualbjects. This study employs gender-pgireups,pre and
post study assessmealbng several variables. Th&udy employs aontrol group and
also usedatafrom self-reported sources and observational daetain earlystudies
(Albert, 1972; Knaus &okor, 1975) sufferedrom a number of difficulties whiclimit
their internal and externafalidity, including: (1) no pretestwas administered toassess
initial differences; (2) an attention-placebogroup was lacking to control for the
“Hawthorne" effect; and (3) only self-repatépendent measures wersed (DiGiuseppe,

Miller, & Trexler, 1979). The use of these help to improve the sensitivity and power of
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experiments. In additiorthe lack of replicatiorstudies makeshe confirmation of valid
findings difficult to make.

There islittle questionthat REBTconcepts and emotional problesolving skills
can be acquired by children as young as With exposure imearlyall studies in groups
of youngpeople(roughly betweersix andten in agroup), it isclear that REBT can be
imparted to adolescent clients tleghpowerthem tosolve some otheir own problems in
life, either as part of the normal school setting or as an ousig effort. REBT can be
employed with young people to reduce emotigrablems of anxiety anthw self-esteem
either in individual orgroup settingsWilde (1995) and Anderson (1985)have done a
studies which looks dhe effects of REBT on anger managemergtudentghat may be
failing at school and at appropriate sotiahavior. Howeverthere have beefew if any
studies that examine rational thinking skills of at-risk adolesc&htxe have also been no
studiesthat specificallylook at schoolattitude and many of theobserved dysfunctional
behaviors ofthe at-risk population. Itmay be thatthose studies whicliailed to find
significant effects employed practitioners who were inexperienceaebwith the children
only briefly. A very strong and consistent findingtlist children ofall agescan acquire
the content of REBT counseling ande suctcontent to modify their beliefs as measured
by the two available tests of irrationality in children, The Idea Inventory and The Children’s
Survey of Rational Beliefs. Changes inrrational beliefs ofyoung people have not
generally resulted in concomitant large-scale changes in behswbr asincreasing
assertiveness or reduciraggression. Presemind future studies will need texamine
changes in specific behaviors (e.g., talking more to peers, increasing study time, increasing
attendance, decreasing inappropriagbaviors attitudetoward schooljnterpersonal skills
and self-management skills) ialation to changes in specific irrational beliédg. “I hate
school”, “That person has done somethimgong to meand must be punished®The

world has to be fair to me”, “Itis horrible to be rejected”; "I can't stand homework™").
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In terms of bringing about cognitivdange there are consistentindings which
indicate that REBTdoes not bringabout changes in causal attributions from external to
internal. Assuch,present and future REBT treatmest®uldmore fully emphasize how
emotional control and responsibility increase the potefdialbehavioral self-direction
(Dryden, 1988). Ellis (1977) stated that if you are feeling okay (not oupdgt), you can
do many different things you never thought possible if you setmpnd to it (and with a
little practice). The individual can control theorld asmuch as theworld controls the
individual.

Changes that are brought about by REBT have up to date currentlyntigshto
changes in specific emotions arzkhaviors. Large-scalechanges, asmeasured by
standardized personality measures, have generally notftneed. This hasbeen probably
due to therelative inexperience of practitionemsho conducted thestudies. Few
experimenters have received either formal training in REBT at any of the Institutes for
Rational-Emotive Therapy and Rational Livimgrossthe United States or intensive
supervision in RET at their university or college-and to the limited time spent with children.
Specific emotive-cognitive-behavioral change can keught about by relatively
inexperienced REBT practitionevgho see childrerfor no more than 10 to 12essions.
Master'sand Ph.D.'s should probably be designed accordingWjore extensive change
should only beattempted byseasonedREBT practitionersvho have longer periods of
time available to them. This is especially the caken subjectaredrawn fromabnormal
populations. Common sense woulidtatethis. Weare along way from knowing which
components of REBT are the important ones. Recent studies suggest that the more methods
you utilize the better. The use of rational-emotiveimagery, behavioral rehearsal, and
written homework is advisabl&he optimum package of REBBr school-agechildren
needs to be determined before we separate active ingredients.

Because of a limited number of studies with equivocal and, at times, contradictory
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results, it is impossible to make any statements concerning whietteage, sex, race, and
intelligence of young subjects/clients interacts with the effectivend2EBiT. While such
variables differentially correlate with the incidence of specific and overall irrati@tials,
little guidance can bprovided concerning optimumiient-treatment matches (Mahoney &
Lyddon, 1988).

It has onlybeen within thepast few yearshat a limitednumber of studiehiave
appeared in the area of spe@ducationOnestudy (Elluto, 1980) suggestisat students
with lower intelligence have some difficulty in acquiring basic rational-emotive principles in
a shorttime period. Work withlearning-disabled students (Meydr982) suggestshat
REBT group counselingcan have positive effectwhen the concepts are graded and
appropriately structured. There appears to be great promise into thailtenitim for the

modification of a REBT program for use with this school-aged populations.

Let's GetRationalAs An ApproachTo Working With Studers

This is advertised as a counseling bagaiche that can besed with bothgroups
and individuals (Wilde,1990). Itcan beused withclients aged 1lhrough adulthood.
Actually, a more accurate statemerduld be to sayhatindividualswho canuseabstract
reasoning skills are appropriate for this game. Up to nine individaalplay at onéme.
The game is played like most standard board games. A die is rolled and a player moves the
required number of spaces and performs whataeton is requested dependiagon the
square on whiclthe playerands. Approximately one-half of thequareshave veryclear
directions designed to encourage self-disclogbxamples includeTell the group about a
conflict you had thisveek. Move to asquare of youchoice andollow those directions.
Tell the person to your left one thing you've learned about him/her througirahis. Tell
the group what is most on your mind today. Tell the group what you would like to improve

about yourself.
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The four Affirmationsquares (one &achcorner) have a specipurpose When a
player lands on an Affirmation square, the other players igrtep take turns stating one
positive, affirming statement about the player. Finally, the player who landéd square
makes a self-affirming statement. Affirmatiequarescan have a dramatic effect on the
group. The sharing of affirming statementsan be avery emotional experience and can
draw a group closer together in a hurry.

Two Role-playsquaresare included. Thesare designed to give playengractice
performing an actiothat is difficultfor them. Some ofhe Role-playcards focus on the
A,B,C system discussed throughout REBT. The group performs an A,B,C, and D analysis
of a situation where group memberfinds it easy tomake themselveangry. Players
perform anA,B,C, and D analysis of a situation whergm@up memberputs themselves
down because of their behavior. Role-play being assertive in a situation wheteditbe
best to stand up for yourselRole-play resolving aonflict with a friend orfamily
member. Thesare examples of the utility of thgame’s components to present members
many teachable moments and reinforcing moments in group counseling.

Tensquaresare entitled "Rational Remind®ick-up Cards.'When a player lands
on one of thessquares he/shpicked up a Rational Remind@&ick-Up Card andead
aloud the card's saying. Soraeamples are a®llows: Life does nothave to be better or
different becausgou want it to behatway. You can either accept life or makeurself
miserable with your own irrational thinking. No one likes frustration butaredarnwell
stand it. There are no "bad" people, just peagie attimes actbadly. We donot run the
universe; therefore, weannot getvhat we want just by demanding You can make it
without love. Few people like it but we all
canstand it. Nothing irife is sobadthatyou can't stand itYou can makehings seem
worsethan they really are by exaggerating greblem. No oneever guaranteed théfe

would be totally fair. Accept life's bad breaks with its good fortune. Group members are
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asked to readhe card aloud and thesay the message in theiown words inviting
comments from other group members.

Let's Get Rational hasmany advantage®r working with adolescent3.he game

is enjoyable and non-threatening counseling is attended more regularlyarfieeformat is
encouraging enabling even thmost resistant clients tdopen up.” The forced
communication ofsquares and cards givpsople permission tehare.Many so-called,
"tough” kids will open up and chatter continuously otteey'velanded on a gamgquare.
In formal therapy this would be a violation of their image but when it is in a game format, it

seems acceptableLét's Get Rational provides agreat many "teachabl@moments.” The

game is merely a toahnd can beused toemphasize certaipoints. Blank cards are
included, and counseloese encouraged to make up thewn cardsthat apply to their
groups. The game is generienough in its conceptthat nearlyany problem can be
addressed through thesards. This is what some have referred to the "horoscope
effect.” For example, &ational RemindePick-up cardmay read "You can bgour own
worst enemy. No one else can make you feel worthlééarly times a player read a card
and it appearethat thegroup was just discussing such a tofibe game is timely and
appropriate for these young people. LGR can be used in avaiidty of groups:children

of alcoholics, children ofdivorce, anger controlgroups, self-esteemgroups, at-risk
students, and social skills groups.

Wilde (1993)investigated the effects aise ofLet’'s Get Rational with adolescent

students in the areas of ratiomlkinking, depressiorand self-acceptance. Students in the
experimentalyroup played theboardgamefor one 52minute periodeachweek for seven
weeks. Three dependent measures were examined: rdkioriahg, depressiorand self-
acceptance. The resuitglicated thause ofthe game in g@roupsetting had a significant
impact for the participants on the threariables. Ninth grade subjects reporieds

irrational thinking than did the control group of ninth grade students. Finally, tenth grade
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experimentalsubjects were significantliess depressethan the controlgroup of tenth

gradestudents. Theresults ofthe study suggedhatLet's Get Rationalwas aneffective

therapeutic toofor use with adolescentsYounger experimental participants seemed to
benefit more fromthe sessionghan older experimentaubjects. It was suggestéuhat
future research coultbcus uponthe effectiveness of thgame with other school-aged
populations, variouslinical populations, and witlelementary-agedhildren. The present
study was based upon sometlé major ideas in Wilde'svork. The study examined

rational thinking, attitude to school, social competence, and anti-social behavior.

DependenVariables

RationalThinking

Goldman and Maultsby1974)have compiled a list of theonsequencethat may
result from irrationalthinking. The behaviors included herare prevalent in the at-risk
adolescent populations as well adults. These people may experiencénigh degree of
interpersonal difficulties. Emotionalisgovernstheir approach to dailproblems.People
regularly want what they cannot havelife; therefore they upset themselves abdbeir
inability to getthis all-importantthing. Similarly,these people do not want or do not
appreciatevhat they have oare capable ofetting. There is a tendency of people who
harborirrational beliefs to blamall of their difficulties onothers. These people view
themselves asworthless. They are trying to achievegoals that are sometimes
contradictory. They simply tolerate situatiadhsit aredysfunctional rather than try to help
the situation atll. These people are continually dependgmbn others. They may have
intense and prolonged bouts of angéhey demand perfection from themselves and from
others.These people may engage in behathat may cause themselviegury of further
retards theperson’s growthand development. Thegersondive largely in thepast and

continually obsess about the past and torment themselves over real or imagined failures.
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These persons have a high rate of depression and anxiety, unreasonable fears and excessive
anger.

Bernard and Joyce (1984) state that the determination of whether a given belief will
lead toone or more emotional and behavioprbblems in children dependgon the
number of irrational beliefs the childblds, the range of situations iwhich the child
applies his ideas, the strength of the child’s belief, and the extent to thbichilddistorts
reality asobserved in errors ahference about whatas happened or whatll happen.
Ellis, Mosely, andWolfe (1966), Ellis (1973), and Ellis and Bernard1983) have
identified three major groups of irrational beliefscimldhood. The first groupdeals with
personal identity and self-worth. Adolescents who hold this feeit is a dire necessity
to be loved by everyonier everything theydo. The feel that theghould be thoroughly
competent, intelligent, and achieving afi possibleways. Youth who hold thisset of
beliefs will have feelings of inferiorityworthlessness, guiland anxiety, anavill work
compulsively to succeed in everything thelo. The second groupdeals with
demandingness, and awfulizing. These studeslisve that theyhould alwayget what
they want, and it is horrible when things do not turn dhe way they wantthem. This
manifests itself in feelings adinger, hostility,and jealously and ishown in aggressive
behavior and underachievement. The tlgrdup ofirrational beliefs centeraround the
concept of discomfort anxietyEllis, 1973).Someadolescents cannot stand being
uncomfortable for any reason. Thieglieve that it is catastrophic to bestrated andhat
life must be easy and comfortalbte them all of thetime. It hasbeen noted many times
that students avoid schoolwork very frequently find it impossible to tolerate or endure these
feelings of discomfort when confronted withe manytasksthat are part of attending
school (Waters, 1982).

Many current studies have pointed to the development of rational thinking and how

this can have positive empowering effects upon the students under study. Kochman and

72



Mazer (1990) examined the effects of REBT on the rationality, the neuroticism and the
defense mechanisms of adolescehtgConte(1993) employed REBT to test its effects
upon at-riskmiddle school students. Aimilar study was done byaultsby (1986) in

which he sought to teach rational self-counselingiiidle school studentsOzimo (1986)
investigated the use of rational emotive education with the self-concept and locus of control
of adolescents. Bernard and Joyce (198&)e employed REBT in dealing witssues of
lossand divorce. Kornfield (1996) used computersetch rationathinking skills to 61
students who for one reason or another vesqeeriencingow self-esteem. It focused on
rational thinking infour major categories: peeelations, academicability, role in the
family, and body image. Ayers and Hopf (198iAveendorsedREBT for use ininstilling
rational thought patterns in children and adolescents. Brawner (1987) tfairtieuse of

group REBT techniques made only a small contribution to the school performance and self-
concepts of adolescents.

Sabotta (1980) stated that school counselors seemed to be moving away from band-
aid approaches ifavor of programs ofieliberate psychological toffer developmental
guidance to high schostudents.Theresults were inconclusive, but two poirgmerged
from the study. The contribution of rational thinkingkills to academic achievement was
significant. Also,the contribution of rational thinking aloreas significantput only for
males and nofemales. Howeverthe other contributionsvere not significant. More
research was recommended by the author. Morris (1992) compared@8&cent leaders
to normal, at-risk,and earlyschool leaver groups on ameasure of rational/irrational
thinking. Studenteaderspossessed fewerrational beliefs than did the othgroups.
Cangelosi, Gressar@énd Mines(1980) foundthat a Rational Emotivgroup experience
based primarilyupon cognitive restructuring exercises significantly increased dbk-
concept of the subjects in teeudy. Italso showedignificant effectiveness in increasing

scores on behavior, anxiety, happiness, and satisfaction scales. Kordacova (1994)
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examined the degree that rational/irrational beliefs that us independent of the
correctness/erroneousness in formlagical reasoning. He alsavanted to see the
relationship between irrational beliefs and the creation of a common caeasdning
(commonsense). The work in the study indicated that irrational beliefaere formed in

spite of the subjects’ ability to deduce logically corembclusions fronthe point of view

of formal rules of logic. The author concludibgt in spite of the fact that irrational beliefs
have the character of inadequate attributions of other thimkstgrtions, it does nateem
psychologically satisfactory to define irrational beliefs in terms of logigaking.Laconte,
Shaw,and Dunn(1993)evaluated the impact of rational emoti#eunseling on theelf-
concept and grades of 23 middle school students who idesrfied as being at highsk

for dropping out ofschool. The curriculumwas Thinking, Feeling, and Behaving by

Vernon (1989). Inconclusive results were seen from this study.

Attitude To School

Another variable thatvas examined in thisstudy isthe attitude of theat-risk
adolescent techool. Several researchers have looked at this variable in many different
ways. Bass (1981) examined student attitude toward school. The study centerfaekupon
categories: motivatioriro schooling, academicself-concept -- performance based and
referenced based, student’s senseanitrol over performance, and studentistructional
mastery. The major finding of this study indicated that there was no significant relationship
between studentsittitude toward school anéttendance in grade nirtarough twelve.
Females indicated that theyere more highlymotivated toward school thammales.
Bowman (1993) did an exploratory stutihat traced the relationship attitudesichool to
student self-reported moral behavior. It was found that students recognize princopddd
judgments significantly more often thatoesthe normativesample. These students

expressed more positive attitudes toward school, in particular, positive regard for teachers.
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Shrum (1987)Xdemonstrated that training positive attitude awareness with high school
studentscan yield very positive results irthe area ofself-concepts. Kirkland (1978)
examined the impact of divorce on secondary students’ self-esteem attitlide toward
school. The studyindicated thastudents whdiave experienced a divorce in their family
had lower and moreegative attitudesoward school and lesself-esteem than students
from intactfamilies. Sierer (1988nvestigated theeoncerns and attitudes of ninth grade
students in a high school. thestudy 190 students were surveyedhtain information
on the attitudedoward school and concerns arising fraheir transition frommiddle
school. Results of the study were factor analyzed and indicated that such factorseasd the
for self-direction,confidence abouacademicperformance, friendship, belongingness in
the school, poor progress in schogkneral dislike oschool,and positive attribution all
were indicatedfrom the sample population of th&udy. The studentsindicated that not
being accepted by thereers andheir teachers as thevo mostimportantreasonsthat
students failed to adjust to school.

Lorenzen (1986) evaluated the effectiveness of short-term adolescgnup
counseling on underachievement, coping skills, and school attitdthesobjectives of the
study were tamprove studentsattitudestoward authority, responsibility foacademic
performance, and attitudes toward coping strateglé® study recognized the importance
of group programs to change studatiitudeand adjustmentHowever,researchers must
recognize the limitations of theiprograms goals.Macquigg (1986) investigated
relationships whichmight exist between variables measuring alienation feelings in high
school students and variables measuattgude exhibited bythose students toward the
school environment. Findings revealed that the single most influential environmental factor
related tostudentalienation inthis study was deeling of pressure inthe school setting.
Most of thiswas related toboth personalncapacity and feelings ajuidlessness. The

greater the student’s feelings of personal incapacity the more unpleasant students felt their
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experiences were witthe school. Guidelessness wassociated inversely with both
students’ attitudes of pleasantness/unpleasantness atite  attitudes  of
importance/unimportandeward the school curriculum and others #ite school. Miller
(1982) sought answerabout thein-school suspensiosetting thatinvolves personal
counseling, bibliotherapy, and writirtherapy results irbetter attitudedoward school
attendance. Iwvas foundthat those students itherapeutic discipline heltkss positive
attitudestoward school attendance. They Hmadterrecords ofattendance irtlasses and
had fewer truantabsences. They also demonstrated greater insight iatitendance
problems.

Charles (1981)nvestigated the attitude, school-relaggerience, and feelings of
alienation of in-schoosuspendedand non-suspendextudents. Suspension status, race,
and sex were the independent variables in this study. The findings showed that there was a
significant difference in attitudéoward school betweesuspended and non-suspended
white and black students. There was no difference betaegrended and non-suspended
blacks. Black non-suspended students showdudgher level of alienation to thechool
environment than did whitenon-suspended students. Loughragd Harris (1992)
examined adolescent alienation and attituttegard school of 466 studeniacluding
Hispanics, Native Americans, and Whites in 4 public high schools in a southwestern state.
Results showedhat Hispanics andNative Americansscored higher on involuntary
dimensions oflienation(personaincapacity andyuidelessness), where#¢hites scored
higher on voluntanalienation (culturakstrangement). There were also significant effects
found for sex, grade point average, support at school, pressure at sclibmiteractions
betweensex and support at school abetween ethnicity angressure at schooBrandt
(1985) compared the attitudes of adolescents in secondary schtdwsUmnited States and
in Grenada [729 students] and fouthdt theGrenadians had a significant enthusiasm for

continuing their education. with a penchant for technical careers such as engineering and
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science.

SelectedsocialBehaviors

One of the major aims of this studyas toeffect changes in thiinds of observed
behaviorsthat have plaguedt-risk adolescents in school and h#aak to their inability to
continue attendance in a regular day school. The instrument employed in identifying this is
The School Social Behavior Scales (Merrell993). This was an observational
guestionnaire that was filled out by professional school personnel [teachers, administrators,
and counselors] about students with whitwey areworking. The data deriveétom this
instrumentwas divided intotwo major parts,social competence and anti-sodihavior.

The scalewas designed tmeasure the social competence of shedents inthree areas.
They are interpersonaskills, self-managemenskills, and academicskills. Social
competence is described as adaptive or positive dweliviorsthat are likely to lead to
positive social outcomes. The scale also measured anti-social behavior including
hostile/irritable behaviors, antisocial/aggressivebehaviors, and demanding/disruptive
behaviors. These behaviors refer to concéraseither are other-directed in nature or are
likely to lead to negative sociaionsequences such @ger rejection or to strained
relationships with teachers.

Social competence is@mplex, andnultifaceted concept thétas been explained
several differentways in the literature. A cognitive definitiopproposesthat social
competence includes oveliehaviors, cognitive processes,and cognitive structures
(Meichenbaum, Butler, & Gruson, 1981). Foster &itdhey(1979) have offered anore
behavioral definition and referred to it assponses whichwithin a given situation,
maximize theprobability of producing, maintaining, agnhancing positive effecter the
interactor.Hops (1983)also proposedhat social competence impliessammaryterm
which reflects social judgment about the general quality of an individual's performance in a

given situation.
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The concept of social competence is related to atbestructslike social skills,
social acceptance, and rejection. Some writers view social skills as a subcategory of social
competencéGresham, 1986; Gresham & Reschlyg87). Social acceptancand social
rejection are concepthat reflect anndividual's social status with peers anthy be
measured by means of a sociogram according to Landau and Milch (1990).

ImportanceAnd ContributionOf This Study

The work in this study is of importance to educators and school counselors today as
more and more of our young people are faced witth#ird choice of staying in or leaving
school. The school counselor is in a position to provide increased services to these
students through wariety of educational and counselingeans. This studgompared
group counselingnterventions employing REBT to sergtudents whaare definitely at
risk for dropping out of school. Jacobs, Harville, and Massen (188&) stated that it is
importantfor a counselor who ismbarkingupon work withclients to have a theory of
disturbance and a regimen of help as a guiding dire@ioapproachinghe multi-faceted
problems of these troubled young people. REBT thvabasis ofthe group counseling in
this study.

This study was osignificance because it attempts to examine the effectiveness of
REBT interventions in a group setting with at-risk adolescents. It addriggsedoblems
they may be experiencing in thdéives, examined the beliefs thangender their feelings
and emotions, and disputed those beliefs that are irrational and dysfunctional. Moreover, it
taught participants to analyze these dilemmas in their lives onaveirand imparted to
them aset ofskills, attitudesand beliefsThese will servéhem well incoping with the
completion of theirschool experience by providinghem with tools to handledaily
frustrations and set-backihat plagueyoung people who wish to beout of school
prematurely. The work in the study helped them move toward lifiegemainder of their

lives, free of irrational and dysfunctional thinking.
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There are many approachepen to school professionals otealing with this
population. The school counselor igta heart of many of thesdforts and shouldhave
effective tools with which toface a myriad of adolescemroblems. REBT group
counseling may present one of test useful toolavailablefor use withthesestudents.

The use ofthe board gamelLet's Get Rational, may be themost inviting andnon-

threateningvay of introducingthe student to the conceptsREBT. The ultimate aim of
this study was to determine how useful this was with the at-risk population anthpare
its effectiveness with more traditional REBfoup counseling interventions. This study is
a search for answers about just one set of tools for useheithdolescent populatidhat
no longer values education avho have behaviorally disqualified themselves from
continuing theirprogress in aiegular schooketting. It alsowill gave thecounselor the
advantage of meeting the challenges of aleisk population withnew resolve. This
empowered adolescents to begin to see the common thredgsfurfiction intheir current
behaviors and provided them with the rationale and methods of doing somethinthalvout
problems themselves. It was hopkdtthis group counseling servedem well as they
moved closer to completion of their higichool education, in a regular or alternative
setting.
Summary

This review of the literature examined the nature of the populatider study and
concluded that the need is urgent to apply reliaid¢hods to helping at-riskoungpeople
over difficult points in theilives. All children and adolescents areriak at one omore
junctures in theidives. A litany of problems plaguehe at-risk adolescent including
adolescentlepression, which biself is a mostdebilitating condition andvhich can be
treated to allowstudents tanove on with theidives. Blaming the victimtoo often
becomes the fall badlor many educators rather than seekamgwers tdahe problems of

adolescent dysfunction. Teen suicide, sexual behavior, increased stress and pressure,
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substance involvement, low schaathievement, and delinquency have too ofegten
center stage in the lives of young people as a way for them to drop out of a gwtidtey
view as no longer relevant. Arresting this spiral of despeay be one of the more
important things we as educators acounselorscan do for the at-risk adolescent.
Providing these young people with alternative ways to handle situdtianeight escalate
into major problems in their lives can be very useful in enalthiegn to fulfill asuccessful
end to their school careers.

Adolescence is a time when the youth is both seeking to conform and daring to be
different. They have one foot ithe world of adults and one foot rooted time midst of
childhood. Academic skills and tliansforming of one-time failures into adolescehts
can point proudly to their accomplishments. Discoverindpe root causes of this
underachievement and changing the thinking of tlyesmg people towardexcelling in
their work is extremely vital for their own success and feelings of self-worth.

This writing hasexamined some ahe moresuccessful programemployed by
schools aroundhe country inserving at-risk populationdvlany of theseprograms of
educational and emotionalupport employ group counseling. Group counselingth
adolescents, igeneral and at-risk adolescents in particutan play a meaningful and
useful role inachieving satisfactoryesults by empowering thesg®ung people to move
ahead with their education and thiges. It examines counselintpat isproblem-focused
and centersipon aparticular dilemmawhich may bebehavioral, personakducational,
social, or vocational. Group counseling has preventive and educational purposes as well as
someremedialaims. The group involves an interpersonal process and problem-solving
strategies that stress conscious thoughts, feelings, and behaviors.

REBT is useful and appropriater use inthe schoolsbecause iviews its major
thrust as that of teaching clients the ways that would enable them to help themselves resolve

their own problems. The most noted techniques of REBT empower these students to better
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face the continuing trials of life. The techniques seem to be in accordance with many of the
goals of education today. REBT maintains an emphasis on teaching and prevention which
imparts to clients sanmental healttconcepts and thekills to use in school and in life.
Most counseling approaches do not emphasize skill acquisition in a deliberate suatner
as this;thus, the concept of teaching mental headtkills to children and adolescents
remains an important distinguishing featureREEBT. The basic principles of REBT can
be easily understood, applied, and adapted to children of most agegediiggncelevels.
REBT is more time-efficient than othénerapies,permitting more effectivause of the
counselor's time. Overall, rational counseling helps the child learn to live in her or his own
environment free from dysfunctional thoughts and behaviors.

REBT employs a wide range of techniques and procedures in rediobiageutic

understanding of problems of life. A board gatet's Get Rational (Wilde, 1990), has

been employed witlyoungpeople in many different settings &zt as anon-threatening
way to encourage even the most resistant clientegen up.”The game is merelgne of
many tools that can be employed effectively veitlolescents. Nearly any probleran be
addressed through this game.

The variables irthis study wereoractically related to beinguccessful inschool.
Which intervention is mosgffective in relieving theconsequencethat mayresult from
irrational thinking? At-risk adolescent populations seem to have ardigtof interpersonal
difficulties because emotionalisigovernsmuch of their dailylives.aswell as adults.
Irrational beliefs causgoung people to blame much of their difficulty athers. Young
personssometimes view themselves amrthless. Despite contradictongoals, these
adolescent$oleratesituationsthat aredysfunctional rather than try to help tk#uation.
Young people are continually dependapbn others andhay have intense armtolonged
bouts of anger. There arestudents whalemand perfection from themselves and from

others which may cause themselves injury of further retards the person’s growth and
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development. Many adolescent$ive largely in thepast and continuallpbsessabout the
past and torment themselves over real or imagined failures. These students havata high
of depression and anxiety, unreasonable fears and excessive anger.

Another variable in thistudy wasthe attitude of theat-risk adolescent toward
school. Several researchers have looked at this variable in many difieegist  Such
factors as the neddr self-direction,confidence abouhcademigerformance, friendship,
belongingness irthe school, poor progress in schoaeneral dislike ofschool, and
positive attribution have been indicated as elements oéitltede ofat-risk adolescents
towardtheir school experienceMany have recognized the importancegobup programs
to change student attitude and adjustment. One of the most influential environmental factors
related tostudentalienationwas afeeling of pressure inthe school setting which was
related to both personadcapacity and feelings @uidlessness.The greater thstudent’s
feelings of personahcapacity the more unpleasant they feel their experiemess with
the school. Therapeutiggroup counseling hashown that studentscan be empowered to
hold more positive attitudes toward school attendance.

One of themajor aims of thisstudy was todetermine if there is a significant
difference between two REBT interventions in amelioratingkthds of behaviorgxistent
in at-risk adolescenpopulation. The study viewedthese behaviors as having two
dimensions. One was social competence, and the otheaintiascialbehavior.The work
in this study was designed to meastie social competence of tsudents irthree areas:
interpersonakkills, self-managemenskills, and academicskills. Social competence is
adaptive or positive socialbehaviors which include hostile/irritable behaviors,
antisocial/aggressivbehaviors,and demanding/disruptivbehaviors. These are other-
directed in nature or are likely to lead to negative social consequences such as peer rejection
or to strained relationships with teachers.

This chapter was designed to acquaint the reader with studies that have been done
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regarding REBT interventions that have been done with children and adolescents. The use
of group counseling to empower these students to overcome many of their difficulties was
the overall setting for this study, and the use of REBT interventions brought that setting

into focus. The ultimate results of this investigation showed that these interventions may
work well with a rather difficult and amorphous population that tends to end education in
their lives prematurely. It was the ultimate goal of this effort to impart to these adolescents

the tools to be successful in school and, as an extension of this, in society.
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CHAPTER THREE

Methodology
Design

This study was amvestigation thatvas experimental in itglesign and execution.
Some ofthe data gatheredepended less up@tandardized instruments or questionnaires
than it did on teachers’ and administrators’ observatmorts. The object of thestudy
was to observeéhe effects oftwo group counselingnterventions from REBTupon the
thinking, attitudes, and behaviors of at-risk adolescents icorarolled situation to
determine which was significantly more effective in helpgimgm to develop more rational
thought, to fostermore positive attitudesoward school, toenhanceobservedsocial
competence and to alter several of the more anti-social behthabnsay have contributed
to these students being in an alternative high school.

This study wasexperimental because it investigatpdssible cause andffect
relationships by exposing the two experimestahorts,eachcomposed of two counseling
groups ofeight students which were gendeure, toREBT group counselindechniques
alone, toREBT group counselingechniques employing a counseling bogeine,Let’s
GetRational (Wilde, 1990),and with a third cohort dfivo groups serving as a control.
The variablesnvere rigorouslymanaged by direct control and rand@ssignment. It
concentrated on control of tls¢udy in order tanaximize the variance of the mestores
on the variables of ration#thinking, attitudetoward schoolsocial competence, arahti-
socialbehavior. It sought taninimize the variance ofinwanted or extraneous variables
which might affect the experimentalutcomes, butire not themselves the object of the
study. The studwvoidederrors ofmeasurement by careful collection amthlysis of the
data. This was facilitated through selection of ¢hbjects fronthe school whohad good

attendance records, random assignment of the subjects to each of the two experimental
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cohorts andthe controlcohort, and random assignment of the treatment. Titegor
guestion to be answered in this study was whether there were significant differences in the
pre and post studynean scores for at-risk adolescents kynploying REBT group
counseling interventions alone and those emplothegtherapeutiboard gamelet's Get
Rational (Wilde, 1990) ageinforcement of concepts learned in tijup across four
variables. A control cohort was also chosen randomlyraoeived no treatment. Theur
variables chosermay be central to thenderstanding and helping at-risk students in an
alternative high school.

Internal validity of this type ofdesign was oftthe utmostimportance. It was
intended to answer the questions: Are there significant differences iinetinescoresalong
four variables between three cohorts -- one employing REBT alonenguieying REBT

and the gamd.et's GetRational, and one receiving no treatment at all. Secondlyihere

significant differences in these mestoresbetween males arfémales. Finally, ishere a
significant interaction between the treatmegnbups and thegenders ornthe dependent
variables of rational thinking, attitude toward school, tiredbehavioral variables of social
competence and anti-social behaviors?

Threats to internal validity centeregbon several factorghat may havehad the
effect of confoundingthe experiment. Confoundingistorical effects sometimes have a
bearingupon anexperimentaktudy. Specific events may have occurred betweentithe
that the participants are given the pre-study assessment andheheare administered the
post-study assessmenthere appeared to be no factors in this categanyld affect the
outcome of the study. Maturational factors such as gromioge restless or lesattentive
might have an impact on the results of the study. No evidence of this was predtaut to
the results. Pretesting factors were taken into account particularly sthee same
instruments were employed for the pre-study assessmevellags thepost-study testing.

The pre-study assessments may cause the students to changes their responses to the items
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on the post-study assessmentlnstrumentation factorghat were important included
changes in the obtained measurement due to changes iob#leevers(teachers and
administrators). If the same person judges the performance of the individtegoups

in succession oafter the application of the experimeniatervention, the observer’s
judgment may be changed because he/she becomes more experienced and discriminating,
or more fatigued or careless. THégtorwas kept at a minimum sincenly teachers and
administratorswho were present dhe school forthe study were asked t@omplete
guestionnaires.The instructors and administrators were vdayniliar with eachstudent
and would be aware of any changes in observed behaviors they would diSplere was
a 10-weektiime period between thpre-study assessment atia post-study assessment.
Innformed consent wasbtained fromthe studentvolunteers’ parents after their being
oriented to the study orally and in writing.

Statisticalregression wasinimized by refrainingfrom choosing subjects on the
basis ofextremescores.There were natudents in this study who wereceiving special
education services #te school. Selectionissues were addressed @ndomly choosing
48 students from a pool of volunteer students ftbeschool whohavegood attendance
records and then randomly assignthgm to each ofwo groups inthreecohorts. Then,
the groups wereaandomly assigned as to whethibey were REBTgroup counseling

alone, REBT techniques usirdget's Get Rational, or no treatment atll. Students at the

school were employed for this study. Group members were selected from the students who
have high rates of attendance at the school. This was an attempt to maxiraitenttece

at thegroup sessionsand consequently to increase the effectiveness ofvtr& in the
sessions and give the subjects the best opportunity to understand the contbegsonp.

These students were substantidllg samestudents as those whave been absent from

class more than three timeblost of thestudents whattended the Eveningigh School

were there for academic remediation rather than attendance issues.
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External validity was also aconcern of thisdesign. The study answered the
guestion of howepresentative théndings of this study were for thipopulation of
adolescents and if the results obtained in this stodyd be generalized to similar subjects
and settings? Cautions regardihg external validity and representativeness ofstiey
will be observed to avoid following confoundirfgctors. The interaction effects of
selection biases may not be generalizable to other schosédtimgs. The subjects in any
subsequent use tiese techniques must be as close as possilie studentsoriginally
chosen. Pretesting sometimes chartegparticipant irsuch a wayhat he/sheresponds
differently to the experimental interventions treindents whare notpretested. This was
because of the caution thgitving a pre-study assessment malkies participants more
sensitive to the experimentadtervention. Sincall of the participants werepretested,
differences that constituted this threat to external validity were kept to a miniReattive
effects to experimental interventions are important to note and to control. This included
effects that may emerged from the experimental setting and would not be presenbim an
experimentalsetting. There were specifitimitations onhow well this study could be
replicated in other settings. Teacher-administrators-observers should not be apprised of the
experimental nature of the study. If they alter their estimation of the behaviors they observe
because of their belief thatstudent is part of an experimenggbup or acontrol group,
there can be no claim that the effect of the experimental interveftiotise participants in
the groupswill be the same athose whoexperience the REBT interventions iman-
experimental setting.  In subsequent studiése procedures and findingsnay be
generalized tostudents whohave experienced the same sequence of treatments and
interventions. For example, in thstudy, any replicationshould include the exact
sequence of groupessions in botthe REBTgroup counseling cohort artde Let's Get
Rationalcohort.

The experimental design is noted for its holding all variables constant except the
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treatment variables. This determined if REBT group interventions are more effebtve

accompanied by thase ofthe game,Let’'s Get Rational in reducing rationathinking,

improving studentsittitudetoward school, fosteringocial competence, and diminishing
anti-social behaviors ahe subjects. The approach irthis study wasone of the most
powerful that can be employed because it allowed control alvef therelevantvariables.
However, this design waghe most artificial and restrictive, whichwas one of major
weaknesses of this design. When conducting studies on human subjects in seeadingly
world situations,human beings sometimes behave differently from whanadsmnal
encountered if their behavior is artificialtgstricted,manipulated oexposed tesystematic
observation and evaluation. Thigas kept firmly in mind throughouthe course of this
study.

The internal validity ofthis designcenteredupon measurement of the variance
between the pre amubst study assessments tbé four independent variables. #ore
powerful conclusion was made about both interventions with a cartsap comparison.
Internal validity of thestudy wasstrengthened with this design because between-session
factors are controlled since they affaditgroups equally. Both athe group counseling
cohorts were conducted with adentical aprocedure, environment, and wording of

assessment instructions.
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The experimentatiesign in this study was a randomizedntrol group, pretest-
treatment-postest method which is diagramed as follows:

Group Pretest Treatment PostTest

A REBT Counseling Techniques Cohort*
Male Group [8 members] T1 Xa + T2
Female Group [8 members] Tl Xa+ T2
B REBT Counseling Techniques &

Let’'s GetRational Cohort*

Male Group [8 members] T1 Xb# T2
Female Group [8 members] T1 Xb# T2
C Control Cohort *
Male Group [8 members] T1 T2
Female Group [8 members] T1 T2
*Subjects were randomlgelectedor participation in thestudy and randomly assigned to
the groups.
+ Treatment Xa employed techniqguéem REBT group counselingalone with the
members of Cohort A.

# Treatment Xbusedthe therapeutic REBboard gamelLet's Get Rational as a

reinforcement of the REBT concepts rather than ogineup exercises frolREBT with
the members of Cohort B.

Within-session variations involve differencsat the experimentahnd control
groupsmay experienc&vhenthey are tested and treatseparately. The subjects in the
study wereselected fronthe students irthe school whoexhibitedgoo attendance defined

as having miss onlt three or less days during the previous semester. They were randomly
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assigned tdhe six groups [3malesgroupsand 3femalegroups]. The treatmentor the

groups was also randomsglected asvell. Eachgroup metfor its sessions in aeparate
room and continued to meet theneoughoutthe duration of thetudy. The effects of any
unwanted situational factors wethus randomly distributecamong the subgroups,
allowing them to be largely ignored.

To control for within-session differences, it was necessary to assigdents,
counselorsand treatments to thgroups randomly.Participants were unaware of which
groups were used for control and which were useéxXperimentapurposes. Differential
selectionwas controlled by random selectiorMaturation and pretesting effects occurred
equally for all groups.

The external validity othis designcentered on whether valid generalizations to
other personsand situations could bmade. Inthe interaction of pretesting and the
treatments, if the pre-study assessment altered the subject so that he or she responded to the
treatmentdifferently, thenthe external validity will beeompromised. The students in the
study should be as similar as those students to whomvisihes togeneralize theesults.

It was assumedhat the procedures employed in th&udy would begeneralizable to
groups, populationsand schools.The reactive effects of experimengalocedures may
hamper this generalization. If subjects know they are in a studyehetgifferently, such
as putting forth unusual effort]. This was controlled for by not allowigparticipants to
know which of the three cohorts would be tedtmdthe experimental treatmeand which

would not.

SelectionOf Subjects

Volunteerstudents in grades 10, 1-and 12 at the Washingtd@dounty Evening
High School in HagerstownMaryland were identified and interviewed briefly for

inclusion in this group counseling study at the school. An important criteria for inclusion in
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the study wasthat their attendance at tlsehool be verygood, with each member not
having missed more thahreedays inthe previous semester. Attendancerecords were
employed to verifythat eachstudent had not been absent more than the tiage during

the first semester. In order for this study to show meaningful results, the subjects had to be
in attendance for the sessions. From these students 24 males and 24 females were selected.
The subjects in this study wetbese 48 adolescestudentsage 14 -18, all of normal
intelligence,who were enrolled at the Washingto@ounty EveningHigh School, a
program for at-risk students administered by the Washington County [Maryland.] Board of
Education and aisk of dropping out ofschool. The schedules of these students were
surveyed to find out ithey werecompatiblewith the times thegroups would meet. It is
importantfor the students tattend thesessiongegularly becausgroup counseling does

little good if the member igbsent. Permission for this study was secured falhmof the

parents andguardians,the assistant superintendent for instruction, ahd school’s
principal.

These students all have been at risk for several years for dropping out of school and
were enrolled in thiglternative setting to either complete th@gh school education or to
improve theiracademicstanding sothat they canreturn to their regular higlschool
programs. They had experienced a variety of problems in their heamolsincluding
academicfailure, attendanceproblems,and behavior problems requiring administrative
disciplinary action andsuspensionsEach of thestudents voluntarily agreed to be a
participant in this study, and appropriate permiséiwms (Appendix A) were signed and
information letters were given tilie students and ttheir parentsprior to the students’
participation (AppendixB). The procedures forthe group sessions were thoroughly
explained to the student anddachstudent’s parents biye researcher. Aetter to the
faculty was prepared and distributed (Appendix C) before a facukgtingwas called to

explain the procedures of the study.
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Students irthetwo groups ineachcohort were randomly assigned according to
gender. Each of the identified student’s preliminary informatiaaplaced on color coded
3 x 5 inch cards [Red for females and Bfae males].The information included theame
of the student, a code number, and the age of the student. Attendance informatidsowas
noted. A teacher selected at random from the faculty was asked to randomly selacighe
for assigningeachstudent to one of thgroups. The cards wereplaced in abox from
which she selected them one at a time and placed them inbtiweslabeled A, B,and C.
She selected 8 blue cards and 8 red cards for Cohort A. She then processled ® red
cards and 8 blue cards for Cohort B. Last, stlected 8 redards and 8 blue cards from
the remaining eighteen cards for Cohort C. The information ooattis wasidden from
her by having the cards folded and sealed with tape. She then had three piles of 8 red cards
and 3 piles of 8 blue cards. Stien placed the piles in a configuration otalale, which
allowed her to continue to randomly assign the groups of 8. Sheltwd theirst 8 red
cards under Cohort A and thefaced thesecond group of red cards under Cohort C and
then also 8 red cards under Cohort B. She performed the same procedure for assigning the
blue cards. Therefore there weraow three cohorts of two gender-pure groupsach
randomly selected araksigned. Shihen picked up three whiteards which had on the
reverse sideéhe treatments of thetudy. Sheplaced one card on the top edfch pile of
eight blue and eight recards sahat thesubjects wereelected fronthe volunteers who
had goodattendanceecords,randomly assigned tgroups,and then randomly assigned
the treatment or contrgroups. Cohort A wasdesignated in this manner &g cohort
which employed REBTroup counselingnterventionsalone. Cohort B was assigned as
the cohortwhich employed REBTgroup counselingeinforced by the therapeutimoard

game Let’'s GetRational Cohort C washe cohortwhich acted as a contrdbr the study

and included ndreatment atll. After thethis procedurethe students were ready to be

informed about which group they would be in. A schedule of meeting dates was also made
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available to thestudents andheir parents (Appendi®). Permission for students to be
absent from class was negotiated individually with their teachers (Appendix E).
Orientation

The students chosen for this study wangited to attend orientation meetings on
two evenings during the week prior ttee beginning of thgroup sessionsParents were
also invited, and the students were encouraged to bring their parémsrteeting.Eleven
parents were ittendance on thevo eveningsThe remaining parenisere contacted by
letter, phone, or in person taform them of thestudy and securéheir consenfor their
children’s participation. The purpose and procedures of the study were reviewed again with
the students. It was pointed out that group members would leaprautite interpersonal
skills, discuss feelings, share idepscticenew behaviors andearn how to recognize
behaviorsthat arenot useful,andhow to alter thinking that might lead tdoehaviorsthat
would cause concerns in school. Participants werethaldnorewards, penalties, qraid
compensatiorwould be forthcoming fobeing in thisstudy. It wasexplained that all
responses in the groups, on the student questionnaires, andieactier checklistaould
be held strictly confidential anthat names willnot be used on any ahe student
guestionnaires. Instead, ID numbers were usethdéoge thedata. These ID’s were
destroyed as soon as all of the data was gathered.

The parents andtudents werdold that theresults ofthe study would be group
results with no individual student results available. A copthefgroup results wamade
availableupon request to anyoneho wouldlike to see them. Parents apdrticipants
were informedthat group leaderswould keep confidentiakll information shared in the
group sessionand the information gatherdobm the questionnairesgxcept in situations
wheretherewas anethical or legatesponsibility tolimit confidentiality. They were also
told that ifany studentfelt disturbed or uncomfortable with anything donethie group,

individual counseling would be made available for that student. The researcher and the
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counselorgeemphasized that participation tims study wasstrictly voluntary andthat a
student maywithdraw at anytime and mayalso skip anytems on the questionnairésat
he/she preferred not emswer. None othe subjects withdrew or refused to answer the
guestions. It was alsstated that if therevere incompatibility issuesbetween any of the
group members, appropriate random reassignment would be dmreddy thesituation.
Any of theseconcernsmeant that thestudents would be reassigned dther groups
randomly.There were nancompatibility issuesreported by thestudents. Studentsere
given information on the schedule gfoup meetings and the importance of their regular
attendance at theessiongAppendixD). Parents werevited to the orientation meeting,
as wellwasthe administration of thechool. The two principle master'devel counselors
who conducted thegroups were introduced. Parent consent forms were explained,
completed, angigned. The group sessions weraot begununtil all of the participants’
consent forms had been signed and were received by the researcher.

These meetings were hetde week beforethe group sessions would begin,
important issues of confidentiality were reviewed andliscussed withthe student
participants and the parents. The researcher reminded the parents tisantieetlaughter
was part of astudy andthat thestudy was to bgart of thework of the researcher in
completion of a doctoral degree in counselor education at Virginia Polytechnic Institute And
StateUniversity. The parents andtudents wergeminded that theyroups would be
meetingfor one 50minute period once week for 10 weeks anthat thestudents in the
study hadbeen randomly selected from a pool of voluntgedents. These students had
also been randomly assigned to the groups and the treatments employed in tbehtimtse
had also been randomly assigned. Parents were infahated theirson ordaughter was
not chosen for one dahe activecohorts [Cohort A or Cohort B] andias chosen for
inclusion in the control cohorfCohort C], these studentsvould also begiven the

opportunity to participate in a counseling group after the study had ended.
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The pre-study questionnaires were then explained to the participants and the parents
in attendance. In addition, it was made clear that their teachers would be astegbltie
observation checklists before and after the study about each of the participantstirdyhe
The possible benefits of grouparticipationwere outlined agairfor the parents and
students. Arorientation meetingvas doneammediately the nextveningfor parents who
could not attend the first meeting.

During the same evening an orientation meefiog participating faculty and
administration was held. A letter had been given to the members of the fabaltyad the
students in class (Appendix C). Expectations for complétiagjuestionnaires and general
directionsfor the observers were outlined. Questions amswerscleared up any
problems they had in understandimgw to complete theobservational questionnaire, the
School Social Behavidscales. Aschedule of the meetinggas distributed to the faculty
members involved (Appendi®). The faculty and administratioalso agreed to allow
students to participate in tlstudy with no penalty. A form was provided for this purpose
(Appendix E) Parents were provided with a copy of an information brochure which
described almost every aspect of the study (Appendix L).

At the close of their orientatiomeeting, parents were dismissed dine the pre-
study assessment was start@dl.of the participantdrom all three of thecohorts were
administered th@re-study assessment on two evenings consisting of two instruments to

measure a number of dependent variables. Instrumeeid wereThe Idea Inventory

(Kassinove, Crisci, &Tiegerman, 1977) andhe Majoribanks Attitude-To-School
Inventory (Majoribanks, 1986). Studentgere assigned ID numbers which consisted of
their first, middle,and last initials and the cohdetter and group number in whictihey
would participate [Example: A.1.J.H.K.][Thetwo students who werabsent on the two
evenings of pre-study assessment vaghainistered the questionnaires the negek and

prior to their participation in the group work. Assessment conditions were identical for all
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of the participants. Subjects weshown the room wherethe group session woulthke
place.

Permission wasbtained verbally and in writing to conduct trssudy at the
Washington County Eveningligh School. Aletter to thesuperintendent, DrHerman
Bartlett, was sengarly in the preparatioprocess and a persomaketingwas arranged in
early December] 997 (Appendix F) withhim to discussthe aims of thestudy and the
impact it would have on the school. After an enthusiastic appraisal sfutig, hesaid he
had no reservations to completing the study, but would hav@epety Superintendent for
Instruction, Dr. Teresa Flak, review the proposal and wietilder decision stand dss.
Dr. Flak approvedhe study onDecemberl0, 1997 (Appendix G, Appendixl). The
principal of the Evening High School approved the studypecember 9,1997 (Appendix
H, Appendix J)

Instruments

Dependent Variables

The dependent variabldsr this study wererational thinking, attitude toward
school, social competence [interpersorsMills, self-managemensgkills, academicskills]
and antisocial behavior [hostile-irritableehaviors,antisocial-aggressiveehaviors, and
demanding-disruptive behaviors] Also, the comparative differences betwemale and
female groups were noted to determine which techniques are more efigthiveales and
which are more effectivavith females.The Idealnventory andthe Attitude-To-School
Inventory were administered to each participant, and a cofiye@chool Social Behavior
Scales for each student were giverpnticipating faculty members to completo had
these students in class and were familiar withstudents. Names dlfie participants were
included on these observational checklists but were converted to code nafidretise

guestionnaires were completed and submitted.
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The Idea InventoryKassinove Crisci, and Tiegermah977)

Theldealnventory by Kassinove, Criscand Tiegermar§1977) wasemployed to

assessthe variable of rationathinking. Thisscale is a brielassessmentlevice that
determines the degree of endorsement of a number of irrational ideas and can be
administered testudents in grades 4 through 12. It consists afteé38swhich measures

client endorsement of 11 irrational beliefs. Respondamtasked to answer A [agree], U
[uncertain], or D [disagree]Each of the items is stated as an irrational ideathst
disagreement witheach itempurportedly representgational thinking. A study by
Kassinove, Crisciand Tiegermar{1977) hasindicated that irrationality decreasedth

age, although the relationship between individual irrational ideas and desde was
variable. In investigatinggrade, raceand sex differences imational thinking, Briley

(1980) foundthat the Ideanventory correlated highly witthe Children’s Survey Of
Irrational Beliefs(Form C) by Knaus (1974).Total irrationality scores onthe Idea
Inventorymay vary from 33 [highly irrational] to 99 [highly irrational]Each of Ellis’

(1994) 11 core irrational beliefs was represented by three items in the inventory. Scores on
each individual idea can be calculated ranging from 3 [irrational] to 9 [ratio@ailly very

limited validity andreliability datawas available on the instrumentiowever, it haseen
employed widely in studies seeking ®valuate the outcome of REBG€ounseling
interventions.

The MajoribanksAttitudes-To-Schoolnventory, Revised Majoribanks.1986)

This inventory is designed to assess students’ affective and cognitive school-related
attitudes. Affective attitudes center around emotionality and fedlragghe individual has
about school. These are measuredhieyl0odd numberedems on thescale. Cognitive
attitudes centearoundthe student’s positive onegative thoughts aboutschool. The
cognitive attitudes are measured by the 10 even numbered items. The inventory is a refined

and revised version of an inventory that has been used in a number of studies such as
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(Majoribanks 1986 & 1987). This study relied on tbil final raw score as method of
determining significance between tlgroups. The students involved inthe group
counseling wouldbegin to think differently about school and arrive at some new
conclusions about continuintipeir education. The datashowed boththe degree of
improvement in their attitudesoward education and their cognitive attitudes of the
participants towargchool. The validity andreliability of this instrument is verjyimited,

however, it has been employed in many studies, including those listed previously.

School Social Behavior Rating Scal&efrell, 1993)

The School Social Behavior Scal€SSBS) (Merrell, 1993) is a behaviorating
scale specificallyfor use by professionals in school settings. It providesnegrated
rating of both social skills andntisocial problem behaviothrough ratings ostudents.

The SSBS is designed to be used as an assessistemtnentfor detection of developing
social behavior problems and as part of a multi-metssdssmeritatteryfor conducting
comprehensivassessmentsletermining program eligibility, and developing intervention
plans. The scales are hand-scored with an easy-to-use key provided adjtuerattiogs.
Scale raw scores may be converted to standard scores and percentile ranks. Sub-scale score
are converted to Social Functionihgvels. The SSBS wasstandardized on more than
1858 students in grades K through 12, who represetit€dS. geographiaegions. The
SSBS isindividually administered and takes about 10 minutes to complete. Internal
consistency reliability ranges from .94 to .98 for the two scale totals and tkalsscales.
Median test-retest reliability is77. Median inter rater reliability is72. Validity was
established by significant correlations between $I$8S and fourother behavior rating
scales and a direct behaviomdservation procedure and by discriminaiility of the
scales to identify at-risk students. The content validity ofSB8Smeasures howelevant

its contents are to the construct being measured. The item-total correlations for Scale A
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ranged from .62 to .82, and the item-total correlationsSt@ile B ranged fronb8 t0.86.
Overall, the procedures useddevelop the contents of tf&SBSappear to be technically
sound, and the resultinggm-total correlations strongly substantiatee content validity of

individual items.

Limitations

One of the major advantages of REBT is that itasy straightforward and direct.
When students need assistance with a particular problem in the school settingofREST
a time- efficientway to deal with the problem. Only ashort period oftime is required
before the counselor and students are focusing tigoproblem and aiming atsalution.
The focus of the problem-solving is in the present. ThereREST group counseling is
highly appropriate for use with adolescents in any group in the school settiligitafion
of this type of therapy may be that students might be as non-cooperative as they would with
school ingeneral since théhrust of REBT with school-aged populations is educative.
However, it is an appropriate approach to counseling groups of adolescents acitgas
out students,children of divorce, students whdave suffered loss,and children of
alcoholic parents.

Another limitation of this approach is that clients must have sufficient intelligence to
understand the concepts and ideas that frame the work in coungéling.the subjects in
this study are of normal intelligence. It would not, for example, be approforaséudents
who weredevelopmentallydelayed. The students in this study were choserratdom
from the general population of the Evenikfigh School whoexhibited good attendance
[defined as three or less days missed during the first semeSigificient reasoning skills
are essentidbor learning behavior¢hat will changesuccessnto failure, at school and at
home.The type ofgroup counselingnay be generalized to apply warious populations

such as children of divorce, children of alcoholics, self-esteem groups, or motivational
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groups inthe school. REBT empowers students withe knowledge and skillshat will

enable them to dealith the daily problemsthat eachmust face. REBT’s approach to
group counseling is highlgdaptable to almost angtellectually normalpopulation who

can think through their problems and arrive at more functional and useful conclusions. 1t is
highly amenable to young people who accept the fact that they are responsible for their own
emotionalupset andhat they can indeed deomething about theroblems inlife that
confront them.

There are certain limitations to the generalizability of mbgults of this study to
other populations and settings.might be a challenge tind students whare willing to
volunteer for a project like this in an alternative high school. Their attendance might also be
uneven.The greatesstrengths of amexperimental researdatesign,due largely to random
assignment, is it;ternalvalidity. One can bemore certain thamvith any other design
about attributing cause to the independemtables. The greatesiveakness othe design
may bethis externalalidity. It may behard togeneralizeresults beyondhe laboratory.

The selectiorprocedures and randomization procedures employed isttidy might not
be appropriatéor othersettings.The subjects in any subsequent usetligse techniques
must be as close as possibldhe characteristics of theudentsoriginally choserfor this
research study, and they must also be students who have good attendance records.
The major limitation in this study centauponthe lack of reliabilityand validity of

two of the instruments employedThe Idea Inventory (Kassinove, Crisci, and

Tiegermanl977)assesses the variable of rational thinking. Although Maited validity
and reliability data are available on tinstrument, it hadeen employed widely in studies

seeking toevaluate the outcome of REBJounseling interventions.The Majoribanks

Attitudes-To-Schoollnventory, Revised (Majoribanks, 1986) was designed t@assess
students’ affective and cognitive schoelatedattitudes. Affective attitudes centesiround

emotionality and feelings that the individual has about school. These are measured by the
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odd numbered items on tiseale. Cognitive attitudes centeroundthe students’ positive
or negativethoughts abouschool. The validity andreliability of this instrument is very
limited; however, it also has been employed in several studies to gauge cichatel and

outcome studies such as thise.The SchoolSocial BehaviorScales(Merrell, 1993) is a

behavior rating scale specifically for use by professionals in the school setting. It provides
an integrated rating of both social skills and antisocial problem behakiotsggh observer
ratings of students.
Procedures

Students enrolled in the Washington County Evehiigh School inHagerstown,
Marylandwere selectedor this study beginning asoonafter school startedor semester
Il. Classesresumed after the winter vacation break March 23, 1998. Preliminary
selections of thepool of participants werselected from amongtudents wharegularly
attended the Eveningigh School program. Aotal of 48students whdad excellent
records inthe school were selected anassigned tdhe experimental and contrgtoups.
Parent permission forms and student consent forms evenpleted angigned before any
of the activities in thestudy were startedVhen the potential participantgere identified
and proper permission forms were signed and retutthedparticipantsvere randomly
chosen and assignede treatmentand given thepre-assessment. Selection of these
students occurred on March 20, 1998 and followed the procedure outlitrexdsaction on
selection of participants. Orientation meetings were held for group members and parents
were held orMarch 23and25, 1998. Pre-study assessmeamtse held duringhe week
of March 23. The group sessionmetaccording to thdollowing schedule to a published
schedule (Appendix D)

One masters-level school counselho is oriented in theuse of REBT group
counseling ledCohort A. This counselor conducteslo of the groupsthat are REBT in

approach without the aid of the garhet's GetRational A second masters-level counselor
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conductedwo groups withthe students in Cohort B employinipe REBT board game,

Let's Get Rational On-going training and consultatiomas held with the two group

counselors, and an understanding of the approachmaeds clear to each tfieseleaders.
A pre-group session wdseld witheach of thegroups toorient them to thegroup itself.
The group leaders outlined and coordinated the topics and the ex#raisesre explored
in the group sessionand suggested some ground rules for group membEhng. topics
employed in both cohodroups were aslose to identical apossible with somédatitude
about when and how the topics were explored by each group.

The pre-group orientation session wasmportant because it also allowed the
participants thepportunity to seevho is going to bgart of thegroup and lookinto the
potential ofthis experience. If angnember objected to being ingaoup with anyother
member, they would have been randomrmgignedagain to one of the othgroups.This
did not occur. Sufficient informationwas presented teach prospectivgroup member
about thepurpose ofthe group, the length of eaclgroup sessionand the number of
sessions that would be conduct@tle pre-group session waeeld in theroom where the
group sessions took place. Each group of eight studesttseparatelyfor this session. A
schedule of the dates and times of sessions wagiven to eaclparticipant. Student
guestions were answered. Students weneinded thabnly volunteers were included in
the study. They had agreed to be a pathestudy and itwas made clear that attendance
would be a factor that affected the outcome of the work. The students were urged not to
miss any of the sessions. The groups included in this study were glosgxs which did
not add additional members oue course ofthe sessionsand were conductefbr 50
minute periods each week for 10 weeks of the study.

REBT GrouplnterventionTechnigues

The emphasis of REBTgroup counseling with adolescents ishielp them learn

rational self-statements and also to learn to challenge their own irrational beliefs. The goals
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of designing and selecting activities and materials for use in an RERIP settingwas to
promote internalization and consolidation of ratiotiahking, to ensurdhat thestudents
make theconcepts theiown by integrating themwith their own ideas and experiences
(Bernard & Joyce, 1984). By repeatedly applying these conceptsanety of situations,
the ideas became part of their repertoire of skills for coping with situations and events in the
school settinghat causgroblems. The problems include demandsgon self,demands
upon othersmaking situations muckvorse than theyare, and self-rating. These skills
also are useful in living outside of school.

REBT groups with adolescents focused on seubaahes and objectives (Bernard

1979). The topics of thesessions witlthe REBT-only and the REBIet's Get Rational

groups in this study centered on the following directional objectives:

Sessiorl: The group members explored human feelings througkraction under
some leader direction. Students were free to describe feelingthearale that these play
in their lives (Diguiseppe anBernard, 1990). Studenstated thewords that describe
common feelings and identified situatiomfich engender various feelingsThe group
learned the difference betweetrong and weak feelings andeveloped away of

classifying their feelings in regard iatensity. Exercises fronThinking, Feeling, and

Behaving: An_Emotional Education Curriculum For Adolescents. (Vernon, 1989).

Students inthe gamegroup substitutedet's Get Rational for some ofthe more

conventional REBT discussion activities.

Session2: Members learned thahoughts cause feeling&llis, 1994). They
becameaware that pleasattioughtscan cause pleasant feelings and unpleatsanights
can engender unpleasdatlings.The group workenabled the members to give examples
and discusstheir own pleasant and unpleasatitoughts andhow they gave rise to
unpleasanteelings. The membersvere encouraged t@late examplesrom their school

experience (Ellis, 1994). Groups in Cohort A employed these approaches alone while
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Cohort B employediet's Get Rational as a reinforcement of the concepts learned (Vernon
1989).

Session3: Groupmembers identifiedvhich of their own thoughtded to pleasant
and whichled to unpleasant feelings in tisehool and at home (Dollive,977). The
group applied the happening--thought--feeling--reaction diagBemard &Joyce, 1984)
in analyzing their own feelings in certain situations and in helping to analyze the feelings of
other members of thgroup. Studentsvere encouraged texpressthe thoughtthat had
preceded the feeling because the thowgleurs very quickly. Members were encouraged
to expresghe thoughthat theytell themselvesvhen life situations ariseThey came to
realize that what they thought guided what they did faowl they felt in manyinstances in
life. The pointwas made that bychanging your thoughts yotan changeyour feelings
(Ellis, 1994).

Basically, student feelings and behavior in the school setting can be looked at in this

way:

HAPPENING + THOUGHT ------ > FEELING / BEHAVIOR
* An event happens to the group member
* The member thinks about what happened
* The thought that the member has leads to a feeling

* The feeling engenders some type of behavior, either good or bad

Group members explored this model Isharing examples frontheir school
experiences and their daily lives, and they recognizatdby changing theithoughtsthey
can also affect their feelings andbehavior. Exercises weremployed fromThinking,

Feeling. and Behaving: An_Emotional EducationCurriculum For Adoles@nts. in both

Cohort A and Cohort B (Vernon 1989).
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Sessiom: Group members were introduced to the concept of rational and irrational
thought. Groupmembers’ examples weranalyzed to determine the the character of
rational and irrational thinking thinking. The question was askethieeenoughevidence
for the thought to beational?” If there isnot, the thought is irrationa{Dryden, 1994).
Exercises were used facilitate discussion othese salienpoints in REBT andow they
applied to their lives.

Sessiorb: Members became aware of the unhappiness, worthlessness, anger, and
frustration when they experience irrationathoughts. Irrational thoughts create
unhappiness, worthlessness, angerd frustration (Ellis,1973). Work in the group
centered upon making the connections between irratiboaghts and these dysfunctional
feelings and behaviors.

Sessiorb: By analyzing their behavior in exam@guations, groupnembers were
introduced to the concept of irrationddoughts increasinghe upset of individuals by
analyzing their behavior in exampé@uations. They explored and disputdtie idea that
when they get tooupset they cannot do anything about improvingitaation. The
connection between irrational thought and emotiamet was discussed (EIli$973).
Group members were made aware of howhange irrationalhoughts tarational thought
(Greiger and Boyd, 1980).

Session7: Group members identified some positive and negative characteristics
about themselves and shatbdmwith the other members of tlgroup. The concept of
beingall good orall bad was explored (Ellis,1994). Members were introduced to the
concept of negativehoughts producingmore negativethoughts. Members explored
positive and negative characteristicstioémselvestheir teachers, andhe school. The
members of thgroup becameaware thatvhen they feel negative about a teacher or the
school, it does not mean that the teacher ostheol isall bad, but it doesshow that the

member will feel worse about the school or the teacher (Ellis & Grieger, 1977; Goodman,
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1978).

SessiorB: Thegroups focused upotme negativeahoughts aboupeople and how
those thoughts were not helpful in order to e people areot all good or bad (Ellis,
1994). The group workmphasized thdbcusing only uporthe negative aspects thfeir
teachers in school is irrational because both teachers and the school have positive aspects or
gualities. Peoplare notall good norall bad (Ellis,1973). Teachers, administrators, or
school are not all good nor all bad. We as people are not all good or all bad. When we get
upset about the negative aspects of our lives, we sometopesthis negativity with our
lives andfeel that life is allbad. Disputing (Ellis, 1994) this washe key tothis session
and the goal othis session.Exercises (Vernorl989) wereemployed to help students
understand these concepts.

SessiorD: Group members were introduced to tumcept thatvhen someonelse
disagrees with thenmthat does notmake thatperson bad or worthless (Ellig,994).
Examples from school wergsed. Members wereshown that when they have disputes
with otherpeople, it doesn’makesense tdbecomeangry, upset, obehavestubbornly.
People argjoing to have differenbpinionsthan those othe group members. This does
not mean that the person is bad or deserves to be punished. remigers wershown
that we all are falliblend makemistakes in oulives (Ellis, 1977). Noone is perfect.
Mistakes do not change the good aspects of a perBoa.membersliscussedhe concept
that a person is not the samehasperformance anthat people areot bad because they
make mistakes (Ellis & Grieger, 1977). People who are not perfect, as nonaref de
not deserve to be blamed punished. Groupmembers exploredvhy people make
mistakes. Members savat it wasirrational to rate people agpod or bad as a result of
their making mistakes. Exercises were employed to illustratpdimés made in thegroups
(Vernon 1989).

Sessionl0: The group members were introduced to the assumptions that might
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form the foundation of theibeliefs. Members wereshownthat some ofthe things they
believe arébased upon unsound assumptions (Morris & Kardi®/5). Members were
asked to give examples diieir beliefs, andthe group examined them in light of the
foundationsthat support them. Abelief is a conviction thasomething istrue. An
assumption is #elief that is likely to betrue. Unsound assumptiorexist when an
individual believes something is traenen, inreality, it isactuallynot true(Ellis, 1994).
Work began orattempting to alteunsound assumptiorabout school and replacinigem
with some assumptionthat are factand aretrue. Exercises (Vernon, 1989) were
employed to guide the study of these concepts.

REBT GrouplnterventionsEmployingLet's GetRational(Wilde, 1990)

The board gamé.et’'s GetRationalby Wilde (1990) is a therapeutic tool for use in

REBT group counselingThe gamewas designed to be used with ages 11 through
adulthood. It igntended to be part of group counselingexperience withfour to nine
individuals participating at any orteane. The group leader mayalso act asone of the
players. Cohort B was exposed to th@ne as avay toget thegroup members to learn
rational self-statements and the REBT concepts irsthdy, in addition to learning to
challenge their irrationdbeliefs. The game reinforced ingroup clients substantially the
same content of REBT as discussed in Cohort A, but in a non-threatening format and with
less deliberate session planning. It reinforces these ideas in the group sessions. There were
many occasions in these of thisgamewherethe emphasis was olearning rationakelf-
statements and also on learnimgw to challenge irrationabeliefs. Selecting activities and
materialsfor use in anREBT adolescengroup setting promoted the development of
rational thinking, ensured that the students make the concepts their own and integrated
with their own ideas and experiences (Bernard dogice, 1984). Byepeatedly applying

these concepts in a variety of situations skils became part of their repertoire aping

skills for coping with events in the school setting. The problems include demands upon
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self, demands upon others, making situations much worse than they are, and self-rating.
This game is rathesimple. There is noscore keptand there are niosers,just
winners. There are no time limits for the game, taé limits for the group sessionvere
observed. The game is based upon the theorieprantices of REBTEllis, 1957,1977,
1994). The gamehasbeenused intherapeutic and non-therapeusettings. It hadeen
used byREBT group leaders and non-REBGroup leaders with more than satisfactory
results (Wilde, 1993).
The game was chosen for this research because group members likeito plas
game-playing formatvas not threatening and helped accomplish thitigg more formal
REBT group counseling procedures may not have. The game usually helps clients open up
more readily whichmay helpbring about a more cohesive and trustynigup. The game
teaches students not to be overly critical of themselves and fosters self-acceptance. It helps
to promote rational decisiomaking. Finally,the game is an excellent tool teach
adolescentghat theirthoughts and beliefgfluence their emotiongWilde, 1992). The
game was employed as reinforcement with two groups of students [B1 and tB&¢hing
the tenets of REBT with these group members. Cohort A grmpbers had substantially
the same exercise in easkssion as those in Cohort But was followed byopen
discussion rather than the game format.

DataCollectionAnd Recording

All data were collecte@nd recorded on the speciatlgsigned sheet (Appendix N)
created for this purpose. These sheets were called group tréakimg andthey contained
a great deal of data to be derived from this study. The Cohort and the groupdicated
in the spacerovided atthe top of thepage. Onthe group tracking form (Appendix K)
there were places for the student ID Numbers and a column for checking that consent forms
had been returnedThe first column recordethe scores orthe Idealnventory before the

study began. The second column recorded the scores on the Majoribanks Attitude To
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School Inventory score befotbe group sessions startedColumn three recorded the
Social Competencscore fromthe SSBS, and columnfour contained the Ant-Social
Behavior scores from the pre-study assessmé&he next 10 columns recorded tip®up
member’s attendance for the 10 sessions. Athefrelevant data needémt the pre-study
assessment and the post-study assessment were contained on thi©sbeamtthesheets
was completed for each group throughout the study.

This study is an experimental, randomized, control-group, pretest-posttest design
that examined the effect dvo treatments on several variables that caossblems for
adolescents irschool. The study answeredhe question of whethethe addition of an
REBT boardgame to thegroup sessions awinforcement of the concepts mroup
counseling made a significant difference in the outcomes @frthgpsalong four variables
[ rational thinking, attitude to school, social competence, and anti-social behavior]. The two
variations of treatment, onesing REBT group counselingechniques alone and the other

employing REBT techniques and the therapebmiard gamelet's Get Rational as

reinforcement of the concepi®m the group session. Aontrol group wasaddedthat
received no treatment at all.

Pre-study scores and post-study scoregamh of the variablewere analyzed to
answerthe mainresearchquestions. Afactorial analysis of variancANOVA) was
performed ondata from the pre-study assessments to filde answersabout any
differences in thegroups before thestudy began. It was founthat thegroups were
essentially the same at this point in the research. A factorial analysis of v&ARI@&A)
was performed on theost-study assessmeddita toprovide answers fothe research
guestions in the study. Here the questions to be answered were:

1. Are there significant differences among tpest-study mean scores of the
treatment groups on four variables [rational thinking, attitudeckmol,social competence,

and anti-social behavior] between three groups in the study [REBT, REBT and the game,
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Control]?

If there are significandifferences, itmay be concluded that thfferences were
due to thetreatment employed in the@ork. The level of significance in thetudy was
p<.05, which means that the odds are less than five percent that the differences were due to
chancefactors. The smaller the p-value of tlanalysis,the greater the likelihood that the
differences were namerely due to chance but to tiweatmentitself. Therefore, the
probability that theesults of this studgould have been produced blgance isessthan
five percent(.05). Ifthe meanscores orthe dependent variables of the REBTgame
group are greater than the mean scores on the dependent variablegronleenploying
REBT alone, and the differences between the dvompsare statisticallysignificant, it can

be assumed that the REBT group employing the ghaet's, Get Rational (Wilde, 1990) is

more effective in enabling at-risk adolescents inali@rnativehigh school tolearn and
apply the principles of REBT igroup counselingThe answer to research question 1
would be positive ifthere are significant differences in teeoresamong thetreatment
groups on four variables [rational thinking, attitude to schemtjal competence, arahti-
social behavior] between three groups in the study [REBEHBT and thegame, Control].
If the differences in this studyetween theroups wasot significantthe variance in the
mean scores of the pre- and post-assessmentdiketyedue tochance. Therefore, ithat
case, the answer to this question wouldHhae therewere no significant differences in the
scores on four variabldsational thinking, attitude toschool,social competence, arahti-
social behavior] among three cohortghie study [REBT,REBT and thegame, Control]?
This would signifythat theuse of thisgame ingroup counseling with at-risedolescents
would make no difference in the their ability to leand practice REBT irschool and in
their lives.

2. Are there significant differences in ttreeanscores on fourvariables [rational

thinking, attitude to school, social competence, and anti-social behavior] between males
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and females in the study.

The pre-study mean scores indicated that there were significant differences between
males and females in all six of the groups in the thod®rts. The mearscores ofthe pre-
study assessment did show that males and females differed significantly at the beginning of
the group sessions.All conditions wereghe samefor both Cohort A, Cohort B, and
Cohort C exposing the treatment groups [A REBT alone; B REB3 game] to thegroup
sessions. Males and female were treated equally in that they were membgrsugd and
functioned as a member of their assigned group for a 50-ngeateon for geriod of ten
weeks. Males and females were tracked separately. There were 24 males and 24 females in
this study.

The level of significance in thetudy wasp<.05, which meanghat theodds are
lessthan five percent that thdifferences were due thancefactors. The smaller the p-
value of the analysis, the greatke likelihood that thelifferences were nanerely due to
chance but tgender. Thereforahe probability that theesults of this studgould have
been produced bghance isless than five percen{.05). If the meanscores on the
dependent variables of the REBT + gagneup are greater than the meanores on the
dependent variables on the group employing RE®he, andhe differences between the
two groups arestatisticallysignificant, itcan beassumedhat the REBTgroup employing

the gamelLet's GetRational (Wilde, 1990) is more effective in enablingale or female at-

risk adolescents in aaternativehigh school tdearn and apply the principles of REBT in
group counselingThe answer to research question 2 would be positivéhéie are
significant differences in the scores amongtteatmentgroups on fouwariables [rational
thinking, attitude toschool, social competence, and anti-social behavior] betwibeze
groups in the study [REBT, REBT and the game, Controthdfdifferences irnthis study
between thgroups wasot significantthe disparity in theaneanscores ofthe pre- and

post-assessments were likely due to chance. Therefore, in that case, the answer to this
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guestion would be that there were no significant differences iacttres on fouwvariables
[rational thinking, attitude toschool,social competence, and anti-social behavior] among
males and females in the study [REBT, REBT and the game, Control]? This would signify
that there is no difference between tienders regardinthe effectiveness of one REBT
group intervention over another with at-risk adolescents, amdutd make no difference

in the their ability to learn and practice REBT in school and in their lives.

3. Is there asignificant interaction in the meatores on fourvariables [rational
thinking, attitude toschool, social competence, and anti-social behavior] betweales
and females in the groups and the group in wihely wereplaced [REBTonly, REBT +
game, Control].

If there is a significant interaction between maaores ofthe genders and the
group in which they were assigned differences, it might be concthdéeeither of the two
genders might havemet with more success in improvingationalthought,improving their
attitudetoward schooljncreasing social competence, and decreasing anti-social behavior
because of thgroup to whichthey wereassignedThe level of significance in thstudy
was p<.05, whichmeans that theddsarelessthan five percent that thdifferences were
due to chancéactors. The smaller the p-value of thenalysis,the greater the likelihood
that the interaction between tgenders andhe groups werenot merely due to chance but
may be due to the group to which each gender was assigned. Therefore, the pratsibility
the results of this study could have been produced by chance is less than five(p@sg¢ent
If the mean scores dhe dependent variables of the REBT + gayjreupare greater than
the mean scores on the dependent variables ogrdig employing REBTalone, and the
differences between theo groupsare statisticallysignificant, itcan beassumedhat the

REBT groupemploying thegame,Let’s Get Rational (Wilde, 1990) ismore effective in

enabling male or female at-risk adolescents in an alterrativeschool tdearn and apply

the principles of REBT in group counseling. The answer to research question 2 would be
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positive if there are significant differences in the scores among the treatment groups on four
variables [rational thinking, attitude to school, social competence, and anti-social behavior]
between three groups in the study [REBT, REBT and the game, Control]. If the differences
in this study between the groups was not significant, the disparity in the mean scores of the
pre- and post-assessments were likely due to chance. Therefihia,case the answer to
this question would béhat therewere no significant differences ithe scores on four
variables [rational thinking, attitude to school, social competence, and anti-social behavior]
among males and females in the study [REBT, REBT andahee, Control]? This would
signify that there is no difference between genders regardinthe effectiveness of one
REBT group intervention over another with at-riskdolescents, and it woulchake no
difference in the their ability to learn and practice REBT in school and in their lives.
DataAnalysis
This study isbasically a determination if there is a significant difference in how
effective one REBTroupintervention is over another in improvitige rational thinking
skills, the attitudetoward schooland selectedbehaviors necessary to function well in
school. Therefore, this was a
measure of the difference between the nm&=ores orthe pre angost study assessments
of eachgroup todetermine the extent of theariance, which is a measure of spread or
dispersion ofthe scores orthe variables in thatudy. There appear to be rguestions
about differences in groups, in gender, or an interactitimegdre-study stage. Afactorial
analysis of variancANOVA) was employed on thecores ofthe assessment at both the
pre-study andhe post-study evaluation. Pre-study assessmentaaesd at determining
whether or not thgroups weresubstantially alike. They seemed to similar with the
exception of the differences gender. There were significant differences betweeales
and females at the beginning of the study.

This factorial ANOVA was employed to analyze data from the pre and post study
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measures.The analysis of variance is a test sthtistical significance of the differences
among the meascores of two omoregroups onone or morevariables. It is used to
assess the significance of the interaction betweagggorical independent variabkasch as
males and females in Cohort A [use of REBT group counseling techniques only], Cohort B

[use ofthe REBTgame,Let's Get Rationa], Cohort C [Control Groupand continuous

dependent variablesuch agationalthinking, attitudetoward school, social competence,
and anti-social behavior. The procedurdMOVA involvesthe computation of an F-ratio
of the variance within thgroups. This is any uncontrolled or unexplainedriability and
is also known asandomerror. This is compared witlthe variance betweegroups[the
effectiveness of REBT only, group sessions with the REBT game, and the gootrpk].
This is basically variance ithe dependent variable [rationddinking, attitude toward
school, and the behavioral variables mentioned previously] accounted for by the variance of
the independent variables, the interaction betweegéheers andthe treatment irCohort
A, the treatment in Cohort B, and Cohort C which had no treatment at all with p < .05.

In this study, all othe participants in thgroupswill be learning and applying the
same set of principles but will be employitvgo differentgroup counselingnterventions
from REBT. Ifthere is a significant difference between thsults ofthe interventions
employed in thisstudy the meanscores of one cohowtill be higher than those of the
others. Therefore, if there is a significant difference, the means tables maia&dewhich
of the interventions made a more significant difference. For example, if Cohort B [REBT +
game] is more effective in empowerirsgudents throughthe use of REBT, as the
hypothesis othe study suggestshey will get highermeanscores orthe measures for
rational thinking, attitude toward school, and social competence. This group witiaaiso
lower scores otthe measure of anti-socibehavior.What is critical isknowing whether
the differences are statistically significant, or whether they are bigger than theylikeluld

be due to chance alone. The level of significance in this study is p < .05 which means that
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the odds are less than five perctat differences in thgroups’ meanscores were due to
chancefactors. Thughe smaller the walue,the greater the likelihood that the result
expressed wasot merely due to chance but to tlreatmentitself. Therefore, the
probability that theesults of this studgould have been produced blgance idess than
five percent(.05). Ifthe mearscores orthe dependent variables of the REBTgame
group are greater than the means of the dependent variables of the REBJraigneand
the differences between the two groups are statistically significant, it could be askamed

the REBTgrouptreatment employindtet’'s Get Rationalis likely to be more effective in

enabling at-risk adolescents in aliernative setting to learand apply the principles of
REBT in a group counseling setting.

Comparisons ofmeanscores athe post-studystage were alsmade onwhether
there are any significant differences in Swresbetween males and females in thee of
these interventions.Mean scores fromthe totalgroup of males and théotal group of
females was provided. If the table of means indicated thagcibres ofthe genders in this
study differed from each other significantly, then it could be assuhatdender played a
larger part in the success of these students in learning and applying REBT livdheirf
they are nosignificant, it would showthat the treatmentaere aseffective for males as
they were for females.

Finally, a measure of interaction between the genders artcetiimenigroups was
found in the data results. If there was a significatgraction between thgenders and the
treatment groups, it might be assumed that males may have performed better employing one
intervention as opposed to another. If significance does not exiw interaction between
the treatmengroups and thegenders, itcould be assumedhat by placingstudents

randomly by gender in the six groups had no effect upon the outcome of the study.
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Summary

In this section, questions of methodology were described and delineated. A
detailed description of the research methads provided. The researchdesign was
examined with respect the subjects inthe study, the use of apreliminary interview to
screen participants, and questions about the selection and assignthergubiects to the
three cohorts in the study. After outlining an operatidryglothesisthe study design was
discussedilong withthe actualprocedures to be employed in conductthg study, the
instruments to be used the pre andoost study assessments)d a description of the
variables underobservation. Descriptions of theinstruments employed anthe the
additional factors to be observed in the course of this study were outlined. Field procedures
were summarized along with the delineation of a time line for completion sfudg. The
activities of thetwo groups were thoroughlglescribed in this section. Procedures for
collection, recording, andnalyzing of the dataere also describedThe methodological
assumptions and the limitations of the study were outlined.

In the nextchapter,the results ofthe pre andpost study assessmenisll be
reported. Alsodemographic data will precede tHescussion ofthe study resultsalong
with attendance characteristics of the sample and a characteristic profile of a subject

involved in this study.

116



CHAPTER FOUR

Results

This chaptepresents a description tife sample, acompilation of the data in the
study, and analyses of data gathered by the pre and post-study assessment measures in this
study. Presentation of theesults of this workcenteredupon answeringthe original
research questions introduced in Chapter @he.study began with 48 randomigelected
and assigned at-risk adolescents inadarnativehigh school program divided into six
therapy groups. The groups met for one 50 minute period each week for 10 weeks. Cohort
A in the study was made up of two groups of eight studsatdk[one groupmaleand one
group female] and employed REB@roup counselingactivities alone in thesessions.
Cohort B in the study was made up of two groupsight studentseach[one groupmale
and one grougemale] employing REBT activities thatere reinforced by playing the

therapeutic board gamieet’'s GetRational (Wilde, 1990). Cohort C was used asoatrol

group andwasgiven no treatmenturing the study. There seemed to be no significant
differences among the three cohorts at the beginning of the study.

Profile Of The Sample

The first section of this chapter describes the characteristics of the participants in the
study including their gender, age, educational level, and attendance. Data were
summarized using descriptive statistics.

DescriptionOf The Subjects

A pool of 50 volunteer students in gradds 11 ,and 12 at Washington County
EveningHigh School in Hagerstown, Md. wadentified and interviewed briefly for
inclusion in this group counseling study at the schdbé primary criteridor inclusion in

the study was that their attendance at the school was very good with each member not
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missing more than three days in the previous semester school year. Attendance records for
1997-1998 from Semester | were employed to verify that each student was nonadrsent

than the three days. In order for this study to show meaningful rebeltbjects have to

be in attendancéor the sessions. Fronthese students 2dhales and 24 females were
randomly selectedl'he subjects in this study wetbese 48 adolescestudents [age 15 -

18], all of normal intelligence who are enrolled at the school.

These students all had beerrigk for a period otime for dropping out of school
and have enrolled in thalternative setting to complete théilgh school education or to
improve theiracademicstanding sothat they camnreturn to their regular higtschool
programs. They have had a variety of problems in their h@oleool includingacademic
failure, attendancgroblems,and behavior problems requiring administrative disciplinary
action andsuspensionsEach of thestudents agreed to voluntarily bgart of thisstudy
and appropriate permissidorms were signed bthe student and by the paremisor to
their participation. The@rocedures fothe work were thoroughhexplained to the student
and to each student’s parentsthg researcher and tih@o counselors.All of the groups
in this study weresubstantially similarwhen the study beganThe description of the
cohorts includes the following characteristics:

Cohort A [REBT only]

This cohort included two counseling groups [ one male and one female]. The
average age of the male group [A 1] is 16 years 9, months. All of the members of this
group are Caucasian. There are four 16 year olds, two 17 year olds, and two 18 year olds.
All of the members of this group attend the Evening High program exclusively as their
source of education.

The average age of the female group [A 2] is 16 years 8 months. All of the
members of the group are Caucasian with the exception of one participant who is

Asian.There were three 16 year olds and five 17 year olds. All of the members of this
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group attend the Evening High program exclusively as their source of education.

Cohort B [REBT and Let's Get Rational]

This cohort included two counseling groups [ one male and one female]. The
average age of the male group [B 1] is 16 years 5 months. All of the members of this
group are Caucasian with the exception of one who is African American. There are two 16
year olds and six 17 year olds. All of the members of this group attend the Evening High
program exclusively as their source of education.

The average age of the female group [B 2] is 16 years 5 months. There are four 16
year olds, three 17 year olds, and one 18 year old. All of the members of the group are
Caucasian with the exception of one participant who is African American. All of the
members of this group attend the Evening High program exclusively as their source of

education.

Cohort C [Control]

This cohort included two counseling groups [ one male and one female]. The
average age of the male group [C 1] is 16 years 5, months. All of the members of this
group are Caucasian with the exception of one who is African American. There are three
16 year olds and five 17 year olds. All of the members of this group attend the Evening
High program exclusively as their source of education.

The average age of the female group [C 2] is 16 years 7 months. All of the
members of the group are Caucasian.There were two 16 year olds, five 17 year olds, and
one 18 year old.All of the members of this group are Caucasian. There are two 16 year
olds, five 17 year olds, and one 18 year old. All of the members of this group attend the

Evening High program exclusively as their source of education.
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Table 1 shows detailed information on the demographic characteristics of the

subjects in the groups within the three cohorts.

Table 1
Demographic Characteristi®f TheSample+
Cohort A Cohort B Cohort
C
[REBT only] [REBT + Game]
[Control]
n=16 n=16 n=16
f % f % f %

Gender
Male 8 50 8 50 8 50
Female 8 50 8 50 8 50
Race
African American 0 0 2 12 1 6
Caucasian 15 94 14 88 15 94
Asian 1 6 0 0 0 0
Education Level
Grade 10 7 44 6 38 6 38
Grade 11 7 44 9 56 9 56
Grade 12 2 12 1 6 1 6
Attendance
Characteristics*
No Days Absent 12 75 14 88 14 88
One Day Absent 1 6 0 0 1
Two Days Absent 2 13 1 6 1
Three Days Absent 1 6 1 6 0

+ based upon Semester I, 1997-1998 attendance records at EHS.

Attendance Recor@f The Subjects In The Study

Table 2shows afrequency distribution of attendander each of thegroup
members in the treatmegtoups throughouthe 10 weeks inthe study. The overall
average attendaneeas 91.6%with the mean attendance aB. Attendanceor the study
seemed to be overall very good. When one of the subjects was dhskigwas given a

copy of the exercise that was employed in the session missed with the opportunity to have
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o have theirquestions answeredAll students were exposed &l of the activities and

exercises throughout the study in cohorts A and B.

Table 2
Attendance Datkor The Grougessions+

Week Date Al A2 Bl B2
Male Female Male Female
[REBT alone] [REBT + Game]

Week 1 - March 30, 1998 8 8 8 8
Week 2 - April 6, 1998 8 6 7 7
Week 3 - April 13, 1998 8 6 8 6
Week 4 - April 20, 1998 8 8 7 7
Week 5 - April 27, 1998 7 6 8 6
Week 6 - May 4, 1998 8 7 6 8
Week 7 - May 11, 1998 7 7 7 7
Week 8 - May 18, 1998 8 7 6 7
Week 9 - May 25, 1998 8 8 8 8
Week 10 - June 1, 1998 7 8 8 8
Group Attendance 96.3% 88.8% 91.3% 90%
Cohort Attendance 92.5% 90.6%
Overall Attendance 91.6%

+ Attendance was taken before each session began.

Subject Profile

The profile of the typical subject ihis study isabout 17 year®sld. There is an
equal chance of the subject being a male or a female [8 males and 8 females in each of three
cohorts]. The subject is most likely to be Caucasian and have an edimatioof at least
grade 10. The subjecthas experienced problems in their honsehool necessitating
attendance at the evenihggh school. The average subject attensishool86.7% of the
time. This indicated profile also includes the fact that the typical subjéuisistudy has a
good attendance recorr the evening prograrflessthan three absences] and @h.6%
attendance ratfor the group sessionsTable 2also noteghe attendance record each
group participant throughotite 10-week study. Attendancewvas not kept on the Control

group.
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ComparisorOf The Pre-StudyScoresOn Rational Thinking [ Idealnventory (Kassinove,
Crisci, & Tiegermanl1977)]

This comparison of the subjects in the study was useéteymine if there are any
significant differences in thpre-study assessment scoresthise subjects ithe three
cohorts. A two-wayactorial ANOVA , atest of statisticasignificance, wagperformed

on the treatment data in the area of rational thinkifgedlnventory(Kassinove.Crisci, &

Tiegermanl1977)] and the results are indicated in Table 3. The F-Vialagcomputed and

was found to be .111 famtional thinkingfor the subjects athe beginning of thestudy.
The p -Value =.8950 forthe treatmentvhen p < .05indicating no significant difference
between thegroups on thiyariable at the beginning of tstudy. The F-Valuewasalso
calculated for the differences in gender and found to equal 5.202 witld@43 when p <
.05. This indicatesthat therewas significant difference between thgenders on this
variable of rational thinking in thistudy withmalesscoring higher on thisariable than
females. A Scheffe post h@xamination of the data confirmed the abogsults. There
was asignificant difference between tigenders with regard tmational thinking. There
appeared from the data to be no significant differences between Cohort A and B, Cohort A
and C, or Cohort B and C. Consequentlye groups within these cohorts were
substantially the same at the beginning of the study in the area of rational thinking.

ComparisonOf The Pre-StudyScoresOn Attitude To School [MajoribanksAttitude To
Schoollnventory- Revised Majoribanks,1986)]

This is a comparison dhe subjects inthe study to determine if there are any
significant differences in thepre-study assessment scorestiom measure of attitude to

school MajoribanksAttitude To School Inventory - Revised(Majoribanks,1986)] A

two-way factorial ANOVA was performed on thislata aswell. Again the ANOVA table

[Table 4] appears to show no significant difference between the cohorts on this variable at
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the start of the work in thistudy. The F-Valuewascomputed anavas found to be893
for attitude to school for the subjects at the beginning obtihey. The p - Value =4170
for the treatment when p < .05. This indicates that there is no significant difference between
the groups on this treatment variable at the start ofvtiré in the study. The F-Value was
alsocalculatedfor the differences in gender afmlind toequal9.131. This indicatesthat
there was significant difference between the genders with0943 when p < .05 othis
variable of rationathinking. A Scheffe post hoexamination of the data confirmed the
aboveresults. Therewas asignificant difference between thgenders with regard to
attitude toschool. There appeared frothe data to be no significadifferences between
Cohort A and B, Cohort A and C, or Cohort B and C. Consequendgroupswithin
these cohorts were substantially the same at the beginning of the study in theatiitea®f
to school. Significant differences betwetbie genders is present the measure ddttitude

to school at the beginning of the study.

Comparison Of The Pre-Study Scof®s Social Competence [School Social Behavior
Scales ierrell, 1993)]

Table 5 is acomparison of thesubjects irnthe study todetermine if there are any
significant differences in theipre-study assessment scores foe social competence
variable in thestudy. The two-way factorial ANOVA was again performed on the pre-
study data in this variable and the results are shown in Table 5. The Fv&dgemputed
for the treatment and found to be 2.855 with 688 when p <05. This indicateghat
there appears to be no significant difference betweegrthgs on thiyvariable at the start
of the work in the study. The F-Value was also calculatethfodifferences in gender and
found toequal9.079 with a p value of.0044. This indicatesthat therewas significant
difference found between the genders on the results dktiber questionnaire measuring

social competence. A Scheffe post hoc examination of the data confirmed the above results.
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There was a significant difference betwethre genders with regard to social competence.
There appeared frothe data to be no significadifferences between Cohort A and B,
Cohort A and C, or Cohort B and C. Consequerntig groupswithin these cohorts were

substantially the same at the beginning of the study in the area of social competence.

Comnarison Of The Pre-Study Scofis Anti-Social BehaviorMerrell, 1993)

Table 6 indicates theesult of a two-wayfactorial ANVOA performed on the
opening scores fdhe subjects orthe ant-sociabehavior. Thisvariable is measured for
how much the scores on the teacher checklist [The School Social Behavior Scales (Merrell,
1993)] decreased during the study. Faculty and administration were asiadpletethis
instrument about each of the subjects inghely. Their observations produced thedata
results. The Factorial ANOVA was performed on the pre-study data in this variable and the
results are shown in Table 6. The F-Value was computed for the treatment and found to be
.829 with p =.4435 when p <05. This indicateghat there is no significant difference
between the groups on this variable at the start oithrl in the study. The F-Value was
alsocalculatedfor the differences in gender afodund to equal2.863 with a p value of
.0980 when p <05. A Scheffe post hoexamination of the data confirmed the above
results. There was no significant difference between the genders with regard to anti-social
behavior. There appeared frahe data to be no significadifferences between Cohort A
and B, Cohort A and C, or Cohort B and C. Consequettily groups within these
cohorts were substantialtihe same at the beginning of thieidy inthe area of anti-social
behavior. This indicates that there was no significant differéowged between theyenders

on the results of this teacher questionnaire measuring anti-social behavior.
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Table 3
Pre-Study ComparisonOf Rational Thinking [Idea Inventory] Of The Three Cohorts
[Factoria ANOVA with Scheffe’sPostHoc Analysis]

df Sum Of Squares Mean Square F-Value P-Value

Treatment 2 33.9 17.0 J11 .8950
Gender 1 792.2 792.2 5.202 0277*
Interaction 2 114.9 57.4 377 .6881
Scheffe Post Hoc Data Analysis

Mean Difference Critical Difference P-Value
Male, Female 8.125 7.189 .0277*
Cohort A, Cohort B -.062 11.071 .9999
Cohort A, Cohort C 1.750 11.071 .9228
Cohort B, Cohort C 1.812 11.071 9175
Means Table Count Mean St. Deviation
TreatmentCohort
REBT alone 16 67.9 12.8
REBT + game 16 68.0 12.7
Control 16 66.1 12.6
Gender
Male Subjects 24 71.4 9.2
Female Subjects 24 63.3 14.1
Group
REBT alone [Male] 8 70.9 10.7
REBT alone[Female] 8 64.9 14.8
REBT + game [Male] 8 70.9 6.2
REBT + game [Female]8 65.0 6.0
Control [Male] 8 72.4 11.1
Control [Female] 8 59.9 115

* = Significant at the .05 level.
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Table 4
Pre-StudyComparisorOf Attitude To School[MajoribanksAttitude To Schoollnventory -
Revised]Of The ThreeCohorts[Factorial ANOVA with Scheffe’sPostHoc Analysis]

df Sum Of Squares Mean Square F-Value P-Value

Treatment 2 171.3 85.7 .893 4170
Gender 1 875.5 875.5 9.131 .0043*
Interaction 2 86.5 43.2 451 .6399
Scheffe Post Hoc Data Analysis

Mean Difference Critical Difference P-Value
Male, Female 8.542 5.705 .0043*
Cohort A, Cohort B - 4.625 8.786 4173
Cohort A, Cohort C -2.188 8.786 .8198
Cohort B, Cohort C 2.438 8.786 .7816
Means Table Count Mean St. Deviation
TreatmentCohort
REBT only 16 58.5 10.8
REBT + game 16 63.1 10.4
Control 16 60.7 10.4
Gender
Male Subjects 24 56.5 11.8
Female Subjects 24 65.0 6.9
Groups
REBT alone [Male] 8 52.7 10.2
REBT alone [Female] 8 64.2 8.3
REBT + game [Male] 8 60.6 13.1
REBT + game [Female] 8 65.6 6.5
Control [Male] 8 56.1 12.0
Control [Female] 8 65.2 6.4

* = Significant at the .05 level.
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Table 5
Pre-StudyComparisonOf Social CompetencdSchool Social Behavior Scales]]Of The
ThreeCohorts[Factorial ANOVA]

df Sum Of Squares Mean Square F-Value P-Value

Treatment 2 2033.8 1016.9 2.855 .0688
Gender 1 3234.1 3234.1 9.079 .0044*
Interaction 2 294.3 147.1 413 .6643
Scheffe Post Hoc Data Analysis

Mean Difference Critical Difference P-Value
Male, Female 16.417 10.995 .0044*
Cohort A, Cohort B -12.812 16.933 .1708
Cohort A, Cohort C 1.812 16.933 .9638
Cohort B, Cohort C 14.625 16.933 .1029
Means Table Count Mean St. Deviation
TreatmentCohort
REBT only 16 95.0 18.5
REBT + game 16 107.8 21.8
Control 16 93.2 20.4
Gender
Male Subjects 24 90.5 20.1
Female Subjects 24 106.9 18.7
Group
REBT alone[Male] 8 89.9 22.8
REBT alone [Female) 8 100.1 12.4
REBT + game[Male] 8 96.6 18.7
REBT + game [Female]8 119.0 19.5
Control [Male] 8 84.9 19.3
Control [Female] 8 101.5 6.7

* = Significant at the .05 level.
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Table 6

Pre-StudyComparisonOf Anti-Social Behavior [School Social Behavior Scales]Of The

ThreeCohorts[Factorial ANOVA with Scheffe’sPostHoc Analysis]

df Sum Of Squares Mean Square F-Value P-Value

Treatment 2 1115.0 557.5 .829 4435
Gender 1 1925.5 1925.3 2.863 .0980
Interaction 2 807.3 403.7 .600 .5533
Scheffe Post Hoc Data Analysis

Mean Difference Critical Difference P-Value
Male, Female 12.667 15.107 .0980
Cohort A, Cohort B - 9.688 23.266 5764
Cohort A, Cohort C - 10.688 23.266 5124
Cohort B, Cohort C 1.000 23.266 9941
Means Table Count Mean St. Deviation
TreatmentCohort
REBT alone 16 55.1 20.6
REBT + game 16 64.8 254
Control 16 65.8 31.6
Gender
Male Subjects 24 68.3 28.5
FemaleSubjects 24 55.6 22.4
Group
REBT alone [Male] 8 59.3 25.8
REBT alone [Female] 8 50.9 14.2
REBT + game [Male] 8 76.9 26.8
REBT + game [Female] 8 52.8 18.0
Control [Male] 8 68.5 11.3
Control [Female] 8 63.1 33.2

* Significant at the .05 level.
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ComparisonOf Post-StudyScoresOn Rational Thinking [ Idea Inventory (Kassinove,

Crisci, & Tiegermanl1977)]

The same procedures [Factorial ANOVA] was performed orpts studydata on
the subjects aftethe work in the study was completedTable 7 indicates theesult of a
factorial ANVOA performed on the finascores forthe subjects orthe rational thinking
variable. This variable is measured for howch thescores improved ovehe course of
the study. The factorial ANOVA was performed along with Scheffe’s post hoc analysis on
the post-study data in this variable and the resultshayen inTable 7. The F-Value was
computed for théreatmentand found to b&.967 with p =.0052 when p <05. These
results points to a significant differencetlre groups withregard to thdreatment inthis
study onthe rational thinking variable at the conclusion of werk. The F-Value was
also calculated for the differences in gender at this poinfant toequal3.524 with a p
value of .0675 when p €05. These results point to no significant difference between the
genders as a result of the work in this study on the variallgiohalthinking. A Scheffe
post hocexamination of the data confirmed the abogsults. Therewas asignificant
difference only between Cohort B and Cohort C with @ajue of.0064 when p < .05
between theenders with regard t@tionalthinking. There appeared frothe data to be
no significant differences between Cohort A and B and Cohort A amdli€ating that
neither of the REBT treatments failed to have a significant positive impacty @otiwts
alone the four variables.

ComparisorOf Post-StudyScoresOn Attitude To School[MajoribanksAttitude To School
Inventory- RevisedMajoribanks.1986)]

Table 8 indicates the result of a factoddVOA performed on the lasicores for
the subjects on the attitude to school variable. This variable is measurexhfaruch the
scores improved ovehe course ofthe study. The FactoriaANOVA was performed on

the post-study data in this variable and the results are shown in Table 8. The F-Value was
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computed for the treatment and found todli@s2 with p =.0208 when p <05. These

results pointed to significant differencethre groups withregard to this measure on the
attitude to school variable at the conclusion ofwloek. A Scheffe post hoexamination

of the data confirmed the aboxesults. Therewas asignificant difference only between
Cohort B and C in these results. The differences between Cohort A and B or Cohort A and
C were not significantTherewas nosignificant difference between trgenders with

regard to attitude to schoolhe F-Valuewas alsacalculatedfor the differences in gender

at this point and found to equal 3.540 with a p value of .0668 wher®p. JThis indicates

that there was no significant difference found between the genders as a result of the work in
this study on the variable of attitude to school.

ComparisonOf The Post-StudyScoresOn _Social CompetencdSchool Social Behavior
ScalegdMerrill, 1993)].

Table 9 indicates theesult of a factorial ANVOA performed on thefinal
observational scores fdine subjects orthe social competenceariable. Thisvariable is
measured fohow much thescores improved ovehe course ofthe study. The factorial
ANOVA was performed on the post-study data in this variable and the rasagisown in
Table 9. The F-Valugvas computedfor the treatmenand found to bd5.901 with p =
<.0001 when p <05. These data point to a significant difference in ¢gineupswith
regard to this measure dhe variable of social competence as reported by faculty and
administration on the checkliftr this observation athe subjects athe conclusion of the
work. The F-Value was also calculated for the differences in gender at this point and found
to equal7.844 with a p value 0of0077 when p <05. This indicatesthat in the area of
social competence that there remained a significant difference betwegentiexs in this
variable with females consistenttgoring higher thamales. Scheffe’s post hoc analysis
was performed on theselata, andthe results indicated that theravas a significant

difference between Chort A (REBT only) and Cohort B (REBT + the use of the game) with
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the group whose work was reinforced by the game scoring substantially better. The p-value
of these datavas p = . 0003 when P 5. The post hoc analysis alsmevealed a
significant difference between Cohort BN (REBTuse ofthe game) andCohort C
(control). A Scheffe post hoexamination of the data confirmed the abossults.The p-

value of these data was p = <.0001 when P > .05.

ComparisonOf The Post-StudyScores On Anti-Social Behavior[School Social Behavior
ScalegdMerrill, 1993)].

Theresults of dactorial ANVOA performed on the final observationstores for
the subjects orthe ant-social behaviarariable. Thisvariable is measureidr how much
the scores decreased otee course ofthe study. The FactorialANOVA was performed
on the post-study data in this variable dmelresultsareshown inTable10. The F-Value
was computedfor the treatmenénd found to b&.179 with p =<.0518 when p <05.
This indicatesthat therewas nosignificant difference in thgroups withregard to this
measure of anti-social behavior as reported by faculty and administration on the checklist
for this variable at the conclusion of teork. The F-Valuewas alsocalculatedfor the
differences in gender at this point and found to equal 1.962 with a p valL@8at when p
< .05. This indicateghat in the area of anti-socibehaviorthat therewas nosignificant
difference between thgenders irthe area of anti-social behaviaith males consistently
scoring higher thafemales.Application of theScheffe post hoexamination of the data
confirmed the aboveesults. ltindicated that therevas nosignificant difference between
any of the cohorts with regard to anti-sodahavior.the genders with regard to observed

anti-social behaviors.
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Table 7

Post -Study ComparisonOf Rational Thinking [Idea Inventory] Of The Three Cohorts

[Factorial ANOVA]
df Sum Of Squares Mean Square F-Value P-Value

Treatment 2 1192.5 596.2 5.967 .0052*
Gender 1 352.1 352.1 3.524 .0675
Interaction 2 219.3 109.6 1.097 3431
Scheffe Post Hoc Data Abalysis

Mean Difference Critical Difference P-Value
Male, Female 5.417 5.823 .0675
Cohort A, Cohort B - 3.750 8.969 5738
Cohort A, Cohort C 8.188 8.969 .0800
Cohort B, Cohort C 11.938 8.969 .0064*
Means Table Count Mean St. Deviation
TreatmentCohort
REBT only 16 74.3 9.8
REBT + game 16 78.1 9.7
Control 16 66.1 11.3
Gender
Male Subjects 24 75.5 8.8
Female 24 70.1 12.9
Group
REBT only [Male] 8 74.9 9.2
REBT only [Female] 8 73.8 10.9
REBT + game [Male] 8 80.0 6.7
REBT + game [Female] 8 76.1 12.2
Control [Male] 8 71.8 9.2
Control [Female] 8 60.5 10.9

* Significant at the .05 level.
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Table 8
Post-StudyComparisorOf Attitude To School[MajoribanksAttitude To Schoollnventory
- Revised]Of The ThreeCohorts[Factorial ANOVA with Scheffe’sPostHoc Analysis]

df Sum Of Squares Mean Square F-Value P-Value

Treatment 2 661.8 330.9 4.252 .0208*
Gender 1 275.5 275.5 3.540 .0668
Interaction 2 188.0 94.0 1.208 .3089
Scheffe Post Hoc Data Abalysis

Mean Difference Critical Difference P-Value
Male, Female 4,792 5.139 .0668
Cohort A, Cohort B - 6.812 7.915 .1044
Cohort A, Cohort C 1.182 7.915 .8452
Cohort B, Cohort C 8.625 7.915 .0298*
Means Table Count Mean St. Deviation
TreatmentCohort
REBT only 16 63.2 9.0
REBT + game 16 70.0 8.6
Control 16 61.4 9.7
Gender
Male Subjects 24 62.5 11.3
Female Subjects 24 67.3 7.2
Group
REBT alone [Male] 8 59.8 8.0
REBT alone[Female] 8 66.6 9.5
REBT + game[Male] 8 70.4 10.0
REBT + game[Female] 8 69.6 7.5
Control [Male] 8 57.3 12.2
Control [Female] 8 65.5 3.9

*Significant at the .05 level.
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Table 9
Post-StudyComparisonOf Social CompetencdSchod Social Behavior Scales]Of The
ThreeCohorts[Factorial ANOVA]

df Sum Of Squares Mean Square F-Value P-Value

Treatment 2 12987.3 6489.1 15.901 <.0001*
Gender 1 3201.3 3201.3 7.844 .0770
Interaction 2 664.0 332.0 .814 4501
Scheffe Post Hoc Data Abalysis

Mean Difference Critical Difference P-Value
Male, Female 16.333 11.769 .0077*
Cohort A, Cohort B - 32.188 18.125 .0003*
Cohort A, Cohort C 4.875 18.125 .7932
Cohort B, Cohort C 37.062 18.125 <.0001*
Means Table Count Mean St. Deviation
TreatmentCohort
REBT only 16 105.2 17.8
REBT + game 16 137.4 23.6
Control 16 100.3 23.0
Gender
Male Subjects 24 106.1 27.3
Female 24 122.5 24.3
Group
REBT only [Male] 8 102.0 21.5
REBT only [Female] 8 108.4 13.9
REBT + game [Male] 8 125.3 27.8
REBT + game [Female]8 149.5 9.3
Control [Male] 8 91.1 23.0
Control [Female] 8 109.5 20.2

* Significant at the .05 level.
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Table 10
Post-StudyComparisonOf Anti-Social Behavior[School Social BehaviorScales]Of The
ThreeCohorts[Factorial ANOVA]

df Sum Of Squares Mean Square F-Value P-Value

Treatment 2 129278.3 1785.9 15.901 <.0001*
Gender 1 3201.3 1102.1 7.844 .0077
Interaction 2 664.0 271.9 .814 4501
Scheffe Post Hoc Data Analysis

Mean Difference Critical Difference P-Value
Male, Female 9.583 13.808 .1687
Cohort A, Cohort B .938 21.265 .9938
Cohort A, Cohort C -17.812 21.265 1170
Cohort B, Cohort C - 18.750 21.265 .0939
Means Table Count Mean St. Deviation
Cohort
REBT only 16 47.6 15.8
REBT + game 16 46.7 23.0
Control 16 65.3 30.1
Gender
Male Subjects 24 58.0 28.2
Female Subjects 24 48.5 20.2
Group
REBT only [Male] 8 47.8 15.5
REBT only [Female] 8 47.5 17.2
REBT + game [Male] 8 54.6 30.1
REBT + game [Female]8 38.8 9.0
Control [Male] 8 71.8 34.0
Control [Female] 8 59.1 26.9

*Significant at the .05 level.

Chapter Five in thistudywill take account of thespresentedlataand add some
interpretation to thdéigures inthe study. Abrief recapitulation of thetudywill begin the
chapter which will highlight the milestones of the work. Major conclusions based upon the
datafindings will be outlined andliscussed withiespect to answerinthe basic research

guestions that began this work. Commentary on the generalizability of this study to other
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settings and other populations will be speculaipdn. Recommendationgor further
research will be presented and other approapim®osed for futurestudies.  Finally, a
discussion of the implications for counselors will summarize the study results by informing
professionals irthe field of theusefulness of this brand aignitive-behavioralgroup

work with adolescents.
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CHAPTER FIVE

Summary Discussion And Conclusions

The final chapter inthis study employsthe presenteddata and adds some
interpretation to thdéigures in thisstudy. Abrief recapitulation of thetudy highlights the
milestones of thevork. Major conclusions based updhe datéfindings are outlined and
discussed witlrespect to answerinthe basic researchuestionsthat beganthis work.
Commentary on the value tiis study and its use with adolesceate described along
with recommendations for use of the interventions with adolescents.

RecapitulatiorOf The Study

This study examined the efficacy of REBT group counseling interventions with two
cohorts of at-risk adolescents in @ternativehigh school setting while employing a third
cohort as a control with no treatment. An introductgnyup experiencausing REBT was
made available to the contrgtoup after thestudy concluded. Group counselitygically
has the effect of empowering clients to deal with problematic dilenarhecd impede their
happiness and success in life and in their educational careers (C@ere¥, 1992).This
assertion remained valid throughout this study. ”amiables related tetudents’ success
or failure in theschool setting were employeditionalthinking, attitude toschool, social
competence, and anti-sociaehavior. Interventions fronRational Emotive Behavior
Therapy (Ellis, 1957) group counseling were examined to answer three quagirons: Is
there a significant difference in the dependent variables dusedatment interventions
employed? Is there a significant difference in the dependent variables due to the gender of
the subjects inthe study? Isthere a significant interaction between treatneemd gender
with regard to the four dependent variables?

This study wasonducted at the Washingt@ounty [Md.] EveningHigh School

in Hagerstown, Maryland from March through June, 1998. It was completed with the
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permission of the county superintendent of schools, the county assistant superintendent for
instruction, and the principal of the Evening High School. The studetite s¢hool who
participated irthis studyhave experienced academic failamed have been sanctioned for
attendance and/or behavigmoblems in their regular higbchool and were attending the
evening program tgomplete the requiremenfigr their highschool diplomas.All of the
subjects inthe study were volunteers who alsbad parent permissiorior their
participation. Parents and subjects were completely informed verbally and in writing about
the REBTIinterventionsthe nature anghurpose ofthe study, confidentiality issues, and

any risks and benefits for their sons or daughters.

The data gathered agesult of thestudy wereemployed toanswerthe research
guestions abouhe effectiveness of REBdroup interventions withthe at-risk adolescent
population at an alternativeigh school.The searchfor interventions whichmake a
significant difference in helping students enjoy more success in school is at the heart of this
study. Since contemporary school counselors prefeutiiize interventions that yield
maximumprogress irthe shortest possible timéhe study focused on tw&kEBT group
counseling interventions. The study examined the efficacy of REBT techniques employing
a more traditionagroup counselingormat and one reinforced by tlise of atherapeutic
boardgame to increase rationddinking, improve attitudetoward school,increase social
competence, and decrease anti-social behavidieasiibjects inthe study. It washoped
that thestudy wouldpoint theway to copingmore effectively withthe problemsthey
encounter in thechools, intheir families, and irthe community, ultimately having them

remain in school longer.

TheEfficacy Of Using GroupCounselindn The Schools

Group counseling in the schools with various categoriedi@its has aspecial set

of advantages as shown by the results of this study. This paradigm lends itself to working
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with many populations including adolescemtio are atrisk. The results of this study
show the benefits of this type of group counseling in the school setting and prayies a
many helping options for students. Tlean enable them wwork for change in their lives
and develop better coping strategiedifenand in theschool community. A number of
advantages emerged which bolster the case for employing group counseling in high schools

and in schools designed for students at risk.

The first advantage olusing groups withthe population inthis study is the
efficiency of theparadigm. Efficiency has alwaysbeen asoundrationalefor the use of
groups in a private practice and in the school setting where practitemeebeingasked to
take moreand moretime away fromactualcounseling to do many of the more mundane
duties required by the modern high school. Bringing together a gratligrs to explore
some common concerns sound justification for group counseling. Thisesearcher
believes wholeheartedly in the value of group counseling at the high school level. It offers
an excellenforum to discus€ommon concerns argtoblems, solve a@ilemma, explore
feelings and beliefs, and consider a lot of different viewpoints.

It is almost impossible for young peopledassessimilar information andvays of
viewing theworld elsewhere. Because of thigact, groupsare an efficient vehicle for
generating new ideas and solvipgblems.The variety ofopinions and viewpointsake
the group experience closer to whiife is really like. The participants irthis studyhave
indeed experienced this. Third, many times students like glmegasise they make a great
contribution to a feeling of commonality amomgoup membersMany times group
members discovehat they araot alone that othersexperience many of same trials and
tribulations oflife. This is whatYalom (1985) described as universali@ne of thefirst
revelations ofgroup participation is that there amthers outherewho have some of the

same concerns as they do. Developing this togetherness is one of the functions of a group,
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a commonality that is very reassuring and very therapeutic in its manner to help people cope
with the problemsthat areimposed by modern lifeThe results of this studylearly
demonstrated the effectivenessgobup counselingnterventions in making a difference
along a number of variables related to success in school.

Fourth, groupcounseling provides a sense of belongingdler (1927), Berne
(1964), Maslow, (1962and Rogers (1961)ave saidhat humarbeings have aeal and
dynamic need to belong. Group members often identify themselves wighiahe andfeel
that they are a meaningful part of the whole. This was especially true siitifexts in this
study. They liked participating in somethinghere they were not putown and were
heardfor perhaps fothe first time in their lives. Many of thesubjects were sathat the
groupscame to arend at the close adchool. Fifth, groupgrovide members with the
opportunity topracticenew behaviors in aanvironment that iswrturing andsupportive.

This wasespecially true of thgroups [B1 & B2] whichemployed thegame,Let's Get
Rational (Wilde, 1990). Subjects were giverample opportunities toexamine new
behaviors and motivation for behaviors. It was also a place to practice these behaviors with
the aim of assistinghem to examin@and change dysfunctional behavitiat have caused

them problems in school. They will probablyfeel better aboutising them in the real

world. Sixth, these groups provided the opportunity for membenectve feedback from
othermembers. It is througthe expression of this feedback, reactions, and viewpoints
that membergperhaps begin to think aboattering theirbehavior. That seems tohave
happened in this study. Group members did think about the subjects we were talking about
and did remember basic tenets of REBT from week to week. Setlemgrpups afforded
members th@pportunity totalk aboutthingsthat mean a great deal them. They were
allowed to compare the importatttings in life with those of othempeople. Members
experiencechew realizationsthrough the sympathetieexpression ofthe experiences of

others. Eighth, the groups were a reflection of the society around them. A whole range of
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everyday emotiong/as experienced by members of tgeoups. Lastthe group meetings
were a place where members made decisions to do different things ilivéieeirMembers
declared their intention to change dretameaware ofwaysthat they could improve the
likelihood of their continuing their education until completion. Gineups provided support
for making new decisions and also encouratpedmembers to kedhose promisesalter
dysfunctional thinking, andhange those behaviditsgat are ofimportance. All of these
universal tenets concernirgroup counseling wer@vident in thisstudy with at-risk

adolescents.

TheUsefulnesOf REBT With SchoolAged Children

Rational Emotive Therapy [RET] was the theoretical focus and provided the guiding
set of principles for this study. It was developed by Albert Ellis in 1955, and évahsed
into Rational Emotive Behaviofherapy. This is a short-terngognitive-behavioral
approach to theroblems posed by modern life. It seeksstow clients how their
irrational beliefs complicate their lives, how to dispute these beliefs, and how to move on in
life free of the self-defeating ideas that have plagued them ipatsie Itemploys a wide
range of behavioral, emotive, areVocative techniques to help clients achieve new
understandings ifife through arelatively directive andlidacticapproach to therapy. The
educational character of this form of counseling makes it a gootnaaeffectiveform of
intervention for use with students in the school setting. The use of the &{E®® group
counseling interventions was superior to the employment of no treatment at all.
Contemporary counselors the schoolshaveused group counseling fatealing
with the problems of children for marmyears.Almost from the beginningesearchers saw
the value otthis type of therapy imvorking with children and adolescen(&llis, 1984).
Bernard and Joyce (1984) suggedfeat thegroupsetting may be a more natural setting

for working with children than are individual counseling sessions. The results of this
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study have confirmed that group counseling interventions employing REBT are appropriate
for avariety of mental healtjrowth opportunitiesThe use ofthesegroup interventions
enables members to deal with dysfunctional thoughts and behaviors that lead to problems in
the school. Weall are apart of agroup in our everydaiives -- our families,the school,

our place ofemployment, and oucircle of peers andriends. Students ithesegroup
counselingsessions showethat they can learmew ways of thinking.They can
demonstrate more appropriate behaviors in a safe environment and discard bdimatviors
may be problematic tthem. It is thislearning throughnteraction that made these of

REBT group counseling with adolescents effective intervention approachith these
students who have not succeeded in the regular school setting.

REBT proposes a useful way texamine theproblems posed by modetiie
(Morris & Kanitz, 1975; Weinrach, 1995) and ¢uitline ways toface theseproblems
(Ellis, 1994). The data in this studyowed, asVessler and Wessler (1985) emphasized,
the many advantages of group therapy with various populatibhegroup sessions/ere
employed effectively to teach REB¥inciples togroup membersMembers learnedhat
they are not unique in having a problem or in having spekifids of problems. The
group setting provided a forunfior proactive counseling interventions becaugeup
membersdiscussed problemthat they may haveot experiencedhemselves. Group
members learned to help themselves by learning to help each other in strengtitemiat
thinking skills, improving their attitude toward school,increasing skills of social
competence and decreasing the incidence of anti-dwatievior. Thesegroups provided a
safe laboratory to practice new ways of thinking and behaving. Gaxengises were used
to elicit certainemotions which werexamined in theyroup setting.The groups inthis
study served as forums where members tested new ways of relating to otheractaoed
social behaviors that they have learned.

These data derived from the study emphasized the utility of group counseling with
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youth by pointing out several element$ie adolescenta/ho participated inthis study

discovered thoughts and their self-defeatwefpaviorsand many set goafer themselves
with the aid of thegroup lleader and the other members of greup. The leader and the
group members were instrumental in helping the membeeadtagiablegoals. Students in
thesegroupslearned to help other people and to begin to recognizeaecept their own
problems and to share their feelings about them with other members of the group.

The results of the study supported the assertion of Cangélessardand Mines
(1980) that group counselingemploying Rational Emotive Behavior Therapgeks to
educate clients to think rationally about tinngs that happen in their lives and take
responsibility fortheir own feelings and emotionashortcomings. REBT techniques
worked well in these groups. Groapembers were encouraged to confront threational
thoughts and feelingdake new risks intheir lives, try out new behaviors,and take
advantage of the feedback others tolearn and reinforce theew skills that they are
learning.

The underlying focus of the groups in this study was to batin membediscover
the dysfunctional aspects of their thinking and to learn to dispute these irrationalities
moving on to more usefulays of living in the school environment. The results
demonstrate what EIllig1973) described ashe goals of Rational Emotive Group
Counseling with school-aged populationghat the objectives enablggoup members to
minimize their disturbances andichieve their maximum potentidor growth and
development.

In using REBT group counseling with adolescetits, goal of the counseling is to
help them challenge their irrationbéliefs, learn disputationakkills, and to helpthem
recognize and change dysfunctional attitudes and behatwatrsare problematic in the
school settingThe findings of this studyeinforced what Bernard and Joy@d®84) said

about designing and selecting activities for use with adolescents in groups. The results
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showedthat group counseling usingREBT led to internalization and consolidation of
rationalthinking. Thisfacilitated aprocess in which adolescentsade theconceptstheir

own by integrating them with theown ideas and experiences. These skibsame a part

of their repertoire of skills and habits for coping with situations and events in school and in
life which cause disturbances.

TheEfficacy Of REBT Groupsln The SchoolAnd The FindingsOf This Study

Unlike other forms of therapy, an integral part of REBT is its emphasisawhing
and prevention. Knaus (1974) described it as a therapeutic approach by which children can
be taught sane mental health concepts angkifis to usetheseconcepts. Inherent in this
definition is the notionthat there aradentifiable, concrete conceptshich should be
presented to children. The essence of this study wdstéomine if significant differences
existed in groups employing REBT interventions with at-riskdolescents.Many
therapeutic approaches do not emphasize skill acquisition in a deliberate rttausethe
concept of teaching mental healgkkills to children and adolescents is anportant
distinguishing feature othe interventions employed ithis study. What makesthis
therapeutic approach so practical with children and adolescents is the fact that a wide variety
of cognitive, emotive, behavioral, kinesthetic, verbal, and asakssment aridtervention
techniques can be employed. The therapist is free to becresipve in adapting strategies
to a younger population. Not only does thake the therapeutrocessmore interesting
and engaging for bothlient and counselor,but it also allowsthe therapist to target the

problem more specifically.

The researchguestions in this studypertained to finding out if significant

differences existed in these interventions with regard to this populafidre resulting

evidence gathered from the post-study data showed that there were mixed results. With
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the exception of increasingpbservedsocial competence, thdata pointed to no significant
differences with regard ttseatment interventionacrossthe fours variables under study:
rational thinking, attitude to school, social competence, and anti-social behavior. Scheffe’'s
post hoc analysis was employed teveal the areashere wherahe differences appeared

to be significant between the cohorts.

ResearclQuestionl:

Is there a significant difference between the m&zores ornthe four dependent
variables [rational thinking, attitude to school, social competence, and anti-social behavior]
on thepost -study assessments with a coleonploying REBTgroup interventions alone

[A], a cohort employing REBT interventions reinforced by the therapdéatgrd game,

Let's GetRational[B]. and a control cohort receiving no treatment at all [C]?

A. RationalThinking

Resultsindicate that there is no significant differencepiost-studymean scores
only which means that the use of REBT group counseling alone or REBT group counseling
as an intervention supported by reinforcement ofitbek in the group bythe game,Let’s
Get Rational (Wild, 1990), seems tmake nodifference. In this studyational thinking
was originally described as functional cognitiywgocesseshat are free of several
dysfunctional aspects. This indicates that with regard to rational thinking, the game was not
substantially different in results from REBT alone, but was better than no treatment at all.
The conclusionthat can bedrawn isthat theuse of REBT group counseling
interventions alone and these of REBT group counselingnterventions reinforced by the

use ofLet’'s Get Rational (Wilde, 1990), aherapeuticboardgame appropriatdéor this

population,enabledstudents tdive and practicesome ofthe concepts more fully in the

group setting. If used with adolescents
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who are at risk for terminating their education, it is a better approachaagn nothing at
all to reinforcing rational thinking antdehaviors. The differences in the REB®nly and
the REBT+gamecohorts appeared to be not significant antticated that theise of this
game technique with these students hadneater impact othese students imaking the
concepts of rational thinking introduced in tip@up counselingessiongeal to them and
part of theirown thought patterns.The ability of thesestudents to grasghe concepts
introduced and employways tohave these ideas atitbughtsbecome part of their daily
living was doubtfully enhanced by the use of REBT alonethedse ofREBT reinforced
by this non-threatening and amusiwgy of reinforcingtheir counselingwvork in their.
The game as well as theork in the othergroups was alwayanticipated by the members
of the REBT aloneggroup andREBT + gamecohort. They actually enjoyed playing the
game, but realized somewhat subconsciotigy theuse of thisexercise did have a point
in getting them to livesome ofthe new ideas and conceptlat were introduced in the
group. This researchewas not aware of ondime when a groupmemberrefused to
perform any of the activities that are outlined in the game.

Getting theseyoung people to simply change #&ew behaviors is atimes
problematic. Theise ofREBT techniques and REBT techniques andgamewith the
subjects in the study helped them choose more rational thinking skills. They indhemsed
propensity to rely omational thinking and reduced the tendency to think dysfunctional
thoughts that tend to cloud their development of good mental health.

B. Attitude To School

Results from The Majoribanks Attitude To School Inventory - Revised

(Majoribanks,1986 administration before and after thidy indicate that there are no
significant differences in thgost -studymeanscores inthe treatmentohorts. Inthis
study attitude toschool wasoriginally described as thetudent’sability to acceptwhat is

necessary to be successful in school. These interventions helped the students to effectively
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function in theschool setting over ntreatment atll. The subjects in this study were
empowered to move more deliberatdlywardthe completion of theseskswillingly and

with understanding.

Here agairthe tenets of REBT have a direct bearing on the at-risk adolescent in
school. Attitude to school in REBT termavould encompasshese elements. Students
would not engage in demandingness which turns healthy prefereresnto necessities
thus creating the potential for dysfunctional thinking in humans. Students are demanding of
themselvestheir peers,and of theschool. When their demands are disappointbdir
dysfunctional reactions to this event caasger, frustrationand rebelliousness in these
students. Students also engage in awfulizing which proposes that it is possible for things in
life to be more than 100% bad or distasteful to humans.

Teenagers are quick to make everything in their lives completely horrible or terrible
when inactuality these times afast as easily described as an inconvenienR&BT
group counseling iaimed at creating in thstudent theability to recognizewhen clients
makethings worsethan they really are anghat would be amore rational view otheir
behaviors. Low frustratiotolerancedescribes instances in which human beibgkeve
that there are things in this life that they can’t stand. Students soméhésat they can't
stand a class or a teacher, dmat isthat. The groups showedhat we canstandmuch
more than we think we can.

With regard to whether or not otreatment made a more significamipact in the
area of school attitude on the subjects, it is clear that there were no significant differences in
the results from both sets of groups REBT alone [A] and REBame[B]. Therewas ,
however, asignificant difference between thise ofREBT reinforced by the gamehen
compared witithe Control[C] groupsindicating that thaise of thisintervention made a

greater impact on these students than no treatment at all. The differences in the post study
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meanscores ofthe REBT + gameohort are significant anéhdicate thatthis type of
intervention with these students hadimapact on theiunderstanding and improvement of
their attitudegoward school. lthelped them make theoncepts introduced in thgroup
counseling sessions real to them but wasnoeoe successful in doing thithan employing
REBT group counseling interventions alone. &bédity of thesestudents tanore quickly
graspthe ideas introduced and hatreem become part of their daily living seem to be
clearly enhanced by these of thisnon-threatening and amusimgay of reinforcingtheir
group counseling experience$he REBT counselingvith the game seemed to positively
improve their attitudes toward attending school and reduced the tendency to think of school
as a placewhere theyfeel uncomfortable. Consequentlihe use of thisgame as a
reinforcement tool to change some attitudes to schotheo$ubjects in this study was

demonstrated positively.

C. SocialCompetence

Social competence is a rath@smplex, multidimensional construdhat has been
defined a number afvays inthe professional literaturef-or the purposes of thistudy,
social competence includes the components of (a) overt behdbiocsgnitive processes;
and (c) cognitive structures. It can be viewed as thesgonses, in given situationthat
maximize the probability of producing, maintaining, orenhancing positive social
involvement for the individual. To measure this variable with the subjects stutlg, The

SchoolSocialBehaviorScales Social Competence (Merrell, 1993)was employedThis

instrument consists of an observational checklist on each of the subjegtasitaimpleted
by the faculty membenrsho had eachstudent in class antihe two administrators of the
school befordghe groupsbegan and after thgroups endedThe development of adequate
social skills in childhood and durirthe adolescentears enhancebe student’sability to

flourish in the school environment. The results showed that there was a significant
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difference between the meagoresbetween the treatments dinis variable. Post-study
mean scores for the School Social Behavior Scales - Social Competence thdicRIEBT

only cohort[A] was 105.2the REBT + gam¢B] was 137.4,and the Contro[C] was

100.3. The p-valuefor this measure equaled.0001 indicating that thedifferences in the
meanscoresbetween the cohorts onthe variable of social competence @sserved by
faculty andstaff was significant. Postoc analysis ofthe datashowedthat there was
significant difference between thise ofREBT group counselingnterventions alone and

the use of the gamket’s GetRational (Wilde, 1990) with these students. This shdives

in imparting to at-risk adolescegtoup counselinglients was more easily accomplished
using the game as opposed to using no reinforcement atredl gameesults alsshowed

significant differences over employing not intervention at all.

Once students understood that they alone can changédheiviors forthe better,
they were able to capitalize on the success they experienced. Teachers, administrators, and
staff reported being impressed by studentshenstudy treatmentgroups whoexhibited
adequate interpersonskills, competent self-managemeskills, and appropriatacademic
behaviors. The REBT + game cohort [B] showed more improvementibaREBT alone
cohort The Control cohofC] showedalmost no improvement atll. The respondents
were unaware of which students wereeschgroup. Social competence in thgchool
setting was the topic of many of the examples employed in ti®up sessions.
Cooperation, understanding, cooperation, and self-restraint tvermajorparts of this
constructthatimproved andvasreported by the observationghecklists. The use of the

game, Let's Get Rational (Wilde, 1990), incohort B, as reinforcement, did had a

significant impact on altering the attitudes domhaviors of the subjects to such aextent
that staff members noted marked improvementshim overallclassroom behavior of the

subjects. The mean scores add evidence to the supposition that the use of the game in
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Cohort B with those subjects with regard to improving social competence anthéyare
perceived by others can be substantially enhanced by the usegahtkealongvith REBT

group interventions.

D. Anti-SocialBehavior

Anti-social problem behavior can be described #®se behaviorgshat impede
adequate socialization and produce negative social outcomes such as peer or adult rejection.
These behaviors usually have an antisocial compauait as disregard dte rights and
property of others, omay directly lead to negative socmalitcomes.Examples of other
types of anti-social behaviomsclude self-stimulationself-injury, depressive-withdrawal,
and substancabuse.Anti-social behavior also includes blamimghers for problems,
defying teachers or other schopérsonnel,cheating onhomework or tests, lying,
complaining, disrupting ongoinagctivities of theclass,and getting intdights. These all
detract from the productivity of the studentsechool andmay contribute to théoss of the
student from school through voluntary or involuntary termination. To measuneattable

regarding thesubjects inthe study The School Social Behavior Scales- Anti-Social

Behavior (Merrell, 1993)was employed. Thisnstrumentwas distributed to the faculty
and administration of thechool forthem to complete about each of thabjects in the
study prior to and followinghe treatment in thstudy. The results showed eeduction of
anti-social behavior in thesgudents whiclgreatly enhanced their ability ®ustaintheir
school experience, reduedtercations in theschool, minimize theinappropriate behavior
that makes it difficultfor these students to bsuccessful. Success iturbing these
behaviors will add tahe positive aspects of thdime in school. The results showedhat
there was nosignificant difference between any of the interventions or between the
interventions and no treatement at all. Post hoc analysis dataeconfirmed thesesults.

The results showed that there was no significant reduction in observable anti-social
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behaviors betweethe treatmengroupsand between th&eatmentgroupsand thegroup

which had no treatment at all on this variable.

ResearclQuestior?:

Is there a significant difference between gemders in these counseliggoups on
the mean scores on the four dependent variables [rational thinking, attisadetd, social
competence, and anti-social behavior] on the pre s study assessments with the
groups.

RationalThinking

The results of this studghow nosignificance between measctores of these
gender-pure groups in usimmne intervention from REBT over anothéherefore, the
treatment regimemperforms aswell with males as witlfemales.Male post-studymean
scores were 75.5 and those for females was WiltiLP value =.0675with p <.05. The
differences in the meascoresindicate no reasignificance. This woul@llow a counselor
to employ this model with almost equal effectiveness in pure male ofguuaéegroups or
even in mixedgroups. Gender plays no part in whether these REB®uUp counseling
methods increase rational thinking as a result of the work in this study.

Attitude To School

In the area of attitude techool, here again there appears to be no significant
difference between thgroups withregard togender.The male meascore wa$2.4 and
the female post-study mean score equaled to 67.3 with a P =.0668 is the p value when p <
.05. Gender plays no part in whether these RE®up counseling methodsprove
attitude toschool as a result dhe work in this study. Post study assessmauith the
subjects in the study indicated that there was no significant difference in their mean scores.

SocialCompetence

In the area of social competence, there appears to be no significant difference
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between the genders. Gender plays no part in determining which REBT intervention makes
the greatest difference in improving obsergedial competence as a result of Wk in
this study. Male mean score indicated was 106.1 while female mean scoresvanmidahle
was 122.5with the p =.0770 when p <05. The results ofthe study showthat both

methods may be employed with either gender with similar results.

Anti-SocialBehavior

Again, in the area of anti-sociabehavior, there appears to be no significant
difference between the groups with regardjémder.Male post-studymeanscoreequaled
58.0 and the female mean score was 48.5 with p = .1687 whef% <Jherefore, it can
be concluded that gender plays no part in determining which REBT intervention makes the
greatest difference in reducing observed anti-social behavior as a resuliafrkhim this

study.

ResearclQuestion#3: InteractionBetweenTlreatmenandGender

Is there a significant interaction between gender @edtment inthis study?
Interaction between treatmeand gender is the joint effect of one or more independent
variables on a dependent variable. This ocalvsnindependent variables not orthave
separate effects but also have combined effectshendependenvariable. Interaction
occurs wherthe relation betweetwo variables significantly differs dependingon the
value of another variable. lime case othis study it wouldnclude the effect that gender
and treatmentcohort placement togethewould have on the meascores ofthe four

variables.
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RationalThinking

No significant interactionvas found inthe area of rationahinking. Thismeans
that therewas nojoint effect of gender andreatmentgroup placement thataused a
significant increase in the meassores at post-test the measure of rational thinking as
measured by the Iddaventory ( Kassinove, Criscand Tiegermanl1977). Pequals
.3431 when p < .05 indicating thiiterewas nosignificant interaction between the gender
of the subjectsthe treatmengroup of the subjects,and their effecupon the post-study

scores. Males and females could have performed as well in one group as in another.

Attitude To School

Again, no significaninteractionwas found inthe area of attitude techool. This
means that there was no joint effect of gendertesatmentgroup placement thataused a
significant increase in the means scores at post-télseimeasure of attitude school as
measured by the Majoribanks Attitude To School Inventory (Majoribdr#&7). Pequals
.3089 when p < .05 indicating thiiterewas nosignificant interaction between the gender
of the subjectsthe treatmengroup of the subjects,and their effectupon the post-study
scores in attitude to school. Males and females could have performed as welgnoune

as in another.

SocialCompetence

No significant interaction was found in theea of social competenc&his means
that therewas nojoint effect of gender andreatmentgroup placement thataused a
significant increase in the means scores at post-télse imeasure of social competence as
measured by the School Social Behavior Scales (Met@93, ). Pequals.4501 when p
< .05 indicating that there was no significant interaction between the gendersabjbets,

the treatment group of the subjects, and their effect upon the post-study scores in attitude to
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school. Males and females could have performed as well in one group as in another.

Ant-SocialBehavior

No significant interaction was found in the area of anti-social behavior. This means
that therewas nojoint effect of gender andreatmentgroup placement thataused a
significant increase in the mean scores at post-test in social competence as measured by the
School Social Behavior Scales (Merrdl§93, ). Pequals.4501 when p < .0%ndicating
that therewas nosignificant interaction between the gender of sibjects,the treatment
group ofthe subjects,and their effecupon the post-study scores iattitude toschool.

Males and females could have performed as well in one group as in another.

ConclusionsAnd Usefulnes<Of This Study

Group counseling can have a significanpact ondeveloping thinking , attitudes,
beliefs, andaltering thebehaviors of students whare experiencing difficulties in their
daily school careers. Group counseling in high sclama in analternativehigh school
setting offers aneffective laboratory to maintaiand enhance skills which add to the
resiliency of adolescents enablittgem to copewith the many dilemmas in thechool
setting.

The adolescent period is a time of searching for an identity and developing a system
of valueswhich, in manycaseswill influence thecourse ofone's life.One of themost
important developmentaleeds of this period is &xperiencesuccessethat will lead to a
sense of self-confidence and self-respect. One of the by-products of this stuthatvhs
subjects began to develop a self-respect and a self-confitteteeas not present irtheir
school livesbefore. Adolescents need to recognize amctept thewide range oftheir
feelings, and they need to learn howctonmunicatewith significant others irsuch a way

that they can make their wants, feelings, thoughts, and beliefs known.
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Group counseling such as the work in this study is usefelirmnating self-doubt
and changing beliefs, attitudes, and behaviors attlisal time inlife. These datdrom
the study indicate that the type of intervention employedh these subjects dithake a
difference in helping theranderstand andliminatedysfunctional thinking and behaviors
that are problematic in the school. The work in this study proviggerunderstanding of
the adolescent dilemma. It provided a more suitable solutiaroitking with the problems
encountered. It also developed stratedesdealing with the school environment and
relationships with significant others their lives. The results ofthe study showedhat
through the use of REBT group counselinggespecially reinforced by these of a
therapeutic game, students can begin to make decisions abouivithdives and tobetter
cope with their school environment.

Adolescents tend to be more aware of whatworld does tothem than ofwhat
they do to the world. Thus, they can be highly critical and fanding. At times they may
want to drop out oBociety; yet at other times they may idealisticatyive to reform
society.Employing REBTgroups inthe secondary school and atfternativehigh school
helps adolescents to understand this phaddeobetterand enableshem to make more
rational decisions about their lives in school.

When this study was outlined originally, the aim of the work was to arsswveral
guestions about the use of REBT alone and the use of REBT along with a therapeutic board
gamewith adolescentsvho are considered aisk for terminating their education before
graduation. Three conclusions can be drawn from the work in this study.

The datafrom the study showthat with the exception of enhancing social
competence in thesstudents,there was nosignificant differences in théwo REBT
interventions ingroup counseling witlthe at-risk adolescents in the areasrational
thinking, attitude to school, social competence, and anti-social behawioe gdrticipants.

The study indicates that REBT group interventions which are reinforced by use of this
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game Let’'s GetRational (Wilde, 1990), make a significant difference only in #dity of

the student tograsp concepts angractice more socially competent behavior more
effectively than from REBTgroup intervention techniqueglone. This improvegheir
resiliency in theschool setting and will lead to the completion of theligh school
education.The REBTgroup counselingntervention reinforced by thgame, Let's Get
Rationd (Wilde, 1990) wassignificantly better than no intervention @t in the areas of
rational thinking, attitude toschool, and in social competenceThis, however, is an
insubstantial set of results. One would asstimaé thesestudents woulducceed better in
learning and applying the concepts of these three variables more readilygrthgn
members who have had no group counseling experiences at all.

No significant differences were foundadt in maleandfemale mearscores at the
post-study assessment of these at-risk subjects on the variables of rational thttikidg,
to school,social competence, and anti-sodmhavior. Thismeans thaigender plays
almost no part irgroup members’ understandititat the tenets of REBTand practicing
theseideas. Malesand females can benefit equally wéibm inclusion in counseling
groups which seek timcrease rationahinking, improve attitude¢oward school,increase
observable social competence, and reduce observable ant-social behavi@iterative
setting.

No significant interaction existed between the genders in the study atnelatingent
interventions employed in this study to effect changes in the four dependent variables. The
indication is tharegardless of gendethe treatment interventions employedtims study
would have yielded similar results in the case of either gender viewed in the corntexhof
treatment.

There arenumerous studieavailable about theise of REBT with school-aged
children andadolescents.Many haveshown dramaticresults which have pointed to the

usefulness of these interventions. The results of the present study have shed some new
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light on two interventions with at-risk adolescents. Thwrk hasdemonstrated the
effectiveness ofreatment employing a REBJounseling and the therapeutioard game,

Let's Get Rational (Wilde, 1990) as a group counselimdervention with thesegroup

members in developing social competence. e of thisinterventionwas interesting,
reinforcing, and effective in altering the beliefs, attitudes, and behaviding pérticipants.
Thefindings of this study were consistent witte findings of many other REBT studies
which looked at outcomes of group counseling with adolescemt findings have
shown that using thisgame makes a significant difference mow adolescentgroup
members experiencegaoup andearn the tenets of social competence igraup. The
data in thestudy showedREBT group interventions employing the game as a reinforcer
were superior to no treatment at all in increasing ratittmaking, improvingthe members’
attitude to school, and in increasing the social competence of the group members.

There seemed to be no significant difference betvgegrers with regard to the
interventions used in this study. Males and females performed in much the same manner in
whatever cohort they were in throughout the study. This suggests that both genders would
respond equally well to either intervention and would score in a similar manner on the pre-

and post- study assessments for the independent variables.

ReplicatingThe Study

This studymay be easily replicated in similar diverse groups ithe schools. It
was an experimental design whichlledfor rigorouscontrol andproceduresAlmost any
group counselingsituation can lend itself to an outcorstidy such as this.One can
formally or informally note student/clientscores on a few assessment instruments
measuring variables of interest. The effectiveness of the group sessions may be shown in a
wide range of settings and group types. These data in this study have shava ubkat of

differing treatment interventions make a significant difference in facilitating the learning of
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new ways of thinking, attitudesnd socialskills. School counselorsieed to select
interventions which offer the greatest hopesotcess imelping studentgrow within the

school setting. This studyemonstrated interventions that are effective in helpindents

to understand themselves better, understand others, and examine their own interaction with
their environment. It is hoped that when these students are exposed to this prelpass

that they will be better equipped to deal with problems that arise. Consequently, it would be
appropriatefor the counselor to look ahe effectiveness of almost agyoup counseling
intervention in a similar manner followed in this study.

This study wagparticularly concerned with examining at-risk adolescents in an
alternative high school setting. The design of the staiyd also be employed with other
groups inthe alternativehigh school or inthe regularsecondary program. Inay be
particularly appropriatéor use withconduct disordered studentgho continually have
problems interacting with the school environment. Tike of REBT and thegame format
would enablestudents taeadily understand ang@ractice more appropriate attitudes and
behaviors in a safe environment. Counseling groupsesecondary schoolsre effective
and efficientways ofhelping studentsleal with problems in theilives. Groups in the
regular high school prograrthat might benefitfrom this type of interventionnclude
children ofdivorce, children of alcoholicsself-acceptancgroups,angergroups, conflict
resolution groups or groups of students who are behavior problems. ThetheeR&BT
gamewas interesting and reinforced the concepts ahills that thegroup intended to
address.The use of thisgame interventiormight, inall probability, lend itself to any
counseling group in the school with clients who are 11 years or olderaylnhotwork as
well with students whare intellectuallyimited. Subjects should biatellectually capable
of learning new ways of thinking, new attitudes, and new behavioral skills.

ImplicationsFor Counselors

The use of REBT group counseling interventions with at-risk students can serve
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counselorswvell in thehigh school settinggspecially withthe use ofthe non-threatening

and reinforcing gamé.et’s GetRational (Wilde, 1990). Itis very well suited to the school

setting because it employs an educational modehctueve itsgoals along with the
reinforcement of an enjoyable activityhere studentsre afforded the opportunity to
practicewhat they havdearned. REBT is a teaching therapyhich has as its basis the
imparting of a set of basic ide#izat seeks toenable the student tmake some basic
philosophical changes in theihinking, attitudes, or behavior. Grougsnploying this
therapy and this game intervention will setlie studentswell in building resilience while
completing their higlschool education. Counselors shouldaaere that these cognitive-
behavioral interventions seek to instill in adolescents an appreciatgoodimental health
and ways for dealing with the problems of life.

Counselors should knowhat throughoutthe use of this form of groupvork
employing a game format to reinforceew learning, studentdevelop theirmaximum
potential for growth andemploy fact-basedhypotheses about themselves dne world
around them.

Counselors must know that the use of REBT lagitk GetRational (Wilde, 1990)

the game targets irrational beliefad philosophies and designates thiesechange. It is
helpful if the counselor doesealize that theise of thistype of intervention in thistudy
will aim atreversing several basic philosophieslitd that can leachowhere except to
problems inthe school andreplace themwith more rationalthinking, more accepting
attitudes to school, and social skills that help students thrive in the school environment.

Counselors should be aware that the use of REBT and the hatiseGet Rational

(Wilde, 1990) is grounded ithe ideas thattlemandingness, awfulizing, low frustration
tolerance, and self-rating are central to many of the problems encountered by students in the
high school. They mustknow whatthese concepts are andhat they do to people who

practice them. The game offers many teachable moments where personal illustrations and
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skills are appropriately discussed and practiced.

In summary, counselors need to know that the use of this REBT intervention in the
schools ighat studentstake ownership intheir mental healtlprogress wherearning is
accompanied by reinforcemeptoviding opportunities tgracticenew thinking and new
philosophies. The data in this study showed that in working tvélat-students irgroups
is more useful andnjoyablewhenthe concepts andew learningwas reinforced by the

use ofLet’'s Get Rational (Wilde, 1990). Itmakes it easier to provide opportunities to

examinedysfunctional thinking and behaviors which cause probleanstudents in the
high school setting.

Recommendationsor FurtherResearch

The REBTgame,Let’'s Get Rational (Wilde, 1990), wagleveloped to provide

group leaders with areffective therapeutic tool to b&sed in group counseling. It was
designed to be used with adolescents and adults from ages 11 through adulthood. The
game is appropriate in\&ide variety of settings angopulations. The game is highly
adaptable and flexible as a reinforcemengyajup learning and development. Further
research could center around the use of this game with other groups of students.

This game could be employed as reinforcementdanseling groups fromalmost
any segment of the middle school, high school, or alternative school population. It could be
employed with groups of children of alcoholics. It would be interesting ttheseeffect of
the use of thisgame ingroup counseling witlthese students in helpirtgem tofocus on
their negative evaluations of themselves. It might be useftdmine the effectiveness of
the game format in understanding overgeneraliziaisnes where studerdssociate their
parents’ behaviors witthe behavior obthers. Using thisntervention to dealith low
frustration tolerance of thesestudents might provide an opportunityfor increased
understanding of this phenomena amtmgCOA population. Comparinghe results of

the use of this intervention with other REBT approaches may be informative as a guide to
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follow in selecting appropriate group activities with this population.

The use ofthe game might be examinedth adolescents and early adolescents
whose parenthavedivorced. Herghe game might be a suitalfierum to examine the
student awfulizingthat accompanies thereak-up ofthe student’s family. It would be
interesting to see if the use of thame ingroup sessionmadeany difference in reducing
the catastrophizing thatudentsexperience at thedemes. Datacould be gathered and
examined tashow the success ofhe game in helpingtudentsrealize that thalivorce of

their parents may not be horrible althougidesirable.Let's Get Rational (Wilde, 1990)

can be useful in helping students alleviate the self-dowthimigaccompanies divorce in the
family. The game could also be employed gsaatice fieldfor rational problensolving.
Divorce changes the world of children and adolescents. It would be useful to find out if the
game is a more effectivapproach to helping students produce coping strategies and
practice them in the safe environment of the group.

The game might be particulanyseful in working withangergroups inthe middle
school, high schooland alternativehigh school settings.Incidents of anger could be
explored in groupwork with these students andew ways ofreacting practiced by
employing the game as a point of departure to explorelewitethis very troublingpart
of some students’ lives.

Employing Let's Get Rational (Wilde, 1990) withself-esteem or self-acceptance

groupscould offer opportunitiefor further research. Comparisontbé game approach
with other methods ireliminating self-rating, stopping self-downingnd teaching more
rational decision-making could shed some light upon more effective group methods for use

with students experiencing these problems.

Other areas wher¢he game might be examined asg@up intervention would

parallel many of the research studies that have been done in the past. The use of the game
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in a groupsetting could be compared with other interventions with regaldgiating
general anxiety ofstudents, improving self-concept, developing locus a@bntrol,
increasing assertiveness, developing personal adjustment, conflict resolution, and fostering

interpersonal problem-solving skills.

Final Note

This studydemonstrated the effectiveness ob@ard gamelet's Get Rational

(Wilde, 1990), as aeinforcement to more traditional REBJFoup counseling techniques,
in helping at-risk high school students inaternativehigh school settingpecome more
socially competent. The REBGroup counselingntervention along wittthe use of the
gamealso made a significant difference in increasing the ratighaiking, improving
attitude toschool, and improving social competenoser no interventions all in the
alternative high school school setting. It showed that confidence can be placed in the use of
these techniques to reinforce the learning of RipBfciples, whichcan lead to changing
the thinking, attitudes and behaviors of students at risk ofarapleting their higlschool
education.The study showedhat there is a significant differenggth regard to which
treatment is employed in groups of at-risk adolescents with respect to impiwvisgcial
competence of the group members. This finding will help counseltine s¢condaryevel
evaluate the efficacy of this REBT intervention employing this particular theragentie
in improving the social competence of the individsialdent. Itwill show counselorthat
this approach holds promise faicreasing theresponses which, in given situation,
maximize the probability gbroducing, maintaining, anehhancing positive effecfsr the
students in the school environment tilisninating or reducing many of thaysfunctional
social behaviors which cause thetedents to be sanctioned the school administration

and increase the likelihood that the student will terminate their education. Counselors are
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charged with helping to retain thesidents in schoalntil they achieve theinigh school
diplomas. Theuse of group counseling amaterventionssuchREBT and REBT along
with this boardgame can bedvantageous in allowing these students to develop new
cognitions, new attitudes toward what they must do in sclaool,to develop angractice
more appropriate behaviors in the school community. Students désebestthat can be
provided inthe school including meaningful services aternativesettings to helghem
cope withthe travails of their lives and their associatwith school whichmight impede

their completing a high school education.
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Appendix A

The Washington County Evening High School

EDUCATION AND LIFE Hagerstown, Maryland 21740
The Future Is Now! 1(301) 791-4171
20 MAR 98

Dear parent,

Thankyou for your permission allowing your son/daughter to Ipard of one of
the groups we are having at Evening High School. As | said bdiesegroupsare part
of my work towardcompletion of my doctoral program ¥irginia Tech incounseling.
What | neglected to mention to you about this activity is that it will be partstidy | am
conducting that wilhed somdight on the effectiveness of group counselingnethod
from Rational-Emotive Behavior Therapy with students at an alternativesbirgiol. Your
son/daughter was randomly selected to participate in this 10-week study.

The students in the groups will be chosen at random from a pool of students at the
EveningHigh School,and your son/daughtenay or may not be included in one of the
groups. If your son/daughter is not chosen to be in onleeafroupsand is part of one of
the controlgroups,he/she will benefit fromthe same material that tlwther studentsvill
learn except it will beoffered afterthe study is finished Questionnaires will be given to
eachstudent before and after tis¢udy, and their teachers will basked tocomplete a
checklist about thetudents as well. Groupembers will have the chance to learn new
skills and behaviorthat may be helpful to them staying inschool. The groupswill be
led by myself and two other counselors.

There are n&nown risks forbeing in thisstudy. The group members will learn
and practice interpersonalkills, discuss feelings, share idegsactice new behaviors,
learn how to see behaviors that are not useful, and how to do somethinghebodthere
will be no rewards, penalties, or paid compensatiorb&ing in thisstudy. All responses
in the groups, ornthe studenguestionnaires, and dhe teacher checklists will be strictly
confidential. Names will not besed on any othe studentguestionnaires. Instead,
random ID’s will be used to merge the data. These ID’s will be destroyed as salbofas
the data have beegathered.The results ofthe study will be group results with no
individual student results availablewould be happy to send you a copythé group
results anddiscussthemwith you. To dothis pleasecomplete the attachedrm, and a
copy oftheresults will bemailed toyou. Noindividual student results will be available.
Group leaders will keemll information shared ithe group andthe information gathered
from the questionnaires private except in situatiovizere there is an ethicahnd legal
responsibility tolimit confidentiality. In the unlikely everthatany student feels disturbed
or uncomfortable with anythinthat is done inthe group, individual counseling will be
available. Participation in this study is strictly voluntafie student mawithdraw at any
time and may also skip any items on the questionnaires that he/she prefers not to answer.
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If you have read the above and agree with its provisions, please consider
signing the voluntary consent statements on page two of this form.

Voluntary Consent: | certify that | have read the preceding ohad been read to me,
and | understand its conten&sny questionsthat | have abouits contents have been
clarified. Any questionsthat | have abouthis studyhave been or will be explained by
Budd Moore, Counselor atthe Evening High School at1(301) 766-8374,
8375, or 8113 My signature below indicatekat | have freely agreed to allow my
son/daughter to participate in this study under the terms outlined here.

Parent Signature Date

As a student at the school and a participant, | certify that | have read the pretatgimgnt
or had it read to me and | understandcibstents.Any questionsthat | have about its
contents have been clarified. Any questitret | have aboutis studyhave been or will
be explained byBudd Moore, Counselor at the Evening HighSchool at1(301)
766-8374, 8375, 08113 My signature below indicatdlat | have freely agreed to
participate in this study under the terms outlined here.

Student Signature Date

| certify that | have explained to the above individuals the naturgarmbse the potential
benefits, andhe possible riskgpertaining to thisstudy. |haveanswered any questions
raised by the parents or the subject.

Investigator Signature Date

Budd A. Moore NCC NCCC NCSC CPC

Counselor

Washington County Evening High School

c/o South Hagerstown High School

1101 South Potomac Street

Hagerstown, MD 21740-7396

1(301) 766-8374 or 8375 [8:30 - 3:30] or 766-8113 [after 4:30]

REQUEST FOR A COPY OF STUDY RESULTS
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The Efficacy Of Group Counseling Interventions Employing
Short-Term Rational-Emotive Behavior Therapy In Altering The
Beliefs, Attitudes, and Behaviors Of At-Risk
Adolescents

| hereby request a copy ofthe results of the above study and understand

that any concerns that | may have about thestudy will be answered by the
investigator.

Signature

NAME

ADDRESS

CITY/TOWN STATE ZIP

A copy of the results of this study will be sent to you immediatelyalong
with an explanation of the results. If you have anyguestions orcomments
about the study or the results of the study, please do not hesitate to call me
at 1(301) 766-8374 or 8375 daily from 8:30 - 3:30.*

Budd A. Moore, NCC NCCC NCSC CPC, Counselor

* These phone numbers will also be included orthe results pages you
receive.
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Appendix B

The Washington County Evening High School
EDUCATION AND LIFE Hagerstown, Maryland 21740
The Future Is Now! 1(301) 791-4171 OR 766-8113

Dear Parent,

| have been a counseléor the last tenyears inthe WashingtorCounty School
System and amnmow a counselor at South Hagerstown High Scleoul also at the
Washington County Evening High School. | have fothat working with the students at
the EveningHigh School to be one dhe most interesting parts of mgb. | amalso a
doctoral candidate at Virginia Polytechnic Institute And Stdteversity and want to
complete a research projesttidyingbetterways to serveéhe population at thechool and
make it easier for them to continue their education until they finish it.

Part of our job at the Evening High School isateempt to keegtudents in school
pursuingtheir highschooldiploma as long as wpossibly canhopefully to graduation.
Noone wins when a studedécides tadrop out ofschool. We want teanake progress
toward the day when no student decides tothanl education withoufirst going through
all of the possibilities and gettingll of the servicesthat may give them théools to
continue.

Kids who drop out of school in Washington County have many different
characteristics:
* 60% are boys; 40% are girls.
* 81% dropped out by grade 11.
* Of the 81% mentioned, 36% dropped out in grade 10.
* 81.4% of those that dropped indicated that the lost interest in their schooling.
* 13.7% of the Black population dropped out.
* 5.6% are white.
* At least 37% of kids who dropped out failed courses in middle school.
* 58% failed subjects in high school.
* 97% of the students who droppedut had a grade point average le§sthan2.5 [C
average]
* 51.3% had failed no functional tests at the time they dropped.
* 28.5% had failed only one functional test.
* 27% of the students who dropped out received special education services sctieol.
* 23% live with both parents. 42% live in single parent homes.
* At least 42% of these students ha@ceived special referrals to ttf8&upport Services
Department.

As youcan see theseumbersarevery interesting. We haviged many different
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approaches to help reduce this problem and to have sthudents successfullgomplete
their education; however, there are some methods and services that have not been tried that

may help keegkids in school. Grougounseling withthe population at Eveningligh
School is somethinthathas notbeen triedfor various reasons. In fadhis is the first
year theschool has had a counselor at alGroup counseling usuallgentersupon a
particular type of problem, which may be persoedlcational, social, or vocational. It is
usually done inschools, collegesand communitymental healthclinics. The problems
addressed in group counseling involves normal students who have poomigms,many
of which in this case will have affect on their continuing thegchooling. Ihave had a
great deal of experienagorking with youngpeople ingroup counseling settings in the
high school and feel that the results of this approach havegoeehin providing students
with aplace to explorg@roblems in private and develeyays forthem get onwith their
lives and theireducation. Group counselingay beused toprevent something from
happening, but also it can be used for educational and remedial reasons. Students learn the
behaviors that cause them to leave school. They also can learn to change these behaviors.

The activity that | wish to tell you about isgeoup counselingroject to see which
of two methods work best with studentstt® EveningHigh School inkeeping these
students in schooljiving themreasons to stay in schodmproving their attitudes to
school,and helpinghemsolve some otheir problemsthemselves. The focus is upon
groups which us®ational Emotive BehavidCounseling as a way teetter helpwith the
pressureshat contribute tstudents’ dropping out.This is a short-term problem-solving
counseling approach to tipeoblems inlife (Ellis, 1996). ThrougHinding new ways to
deal with problems in school and thkwes, it is hopedhat students athe school will be
better able to face argblve problemghat maystand inthe way of their finishingschool,
develop a better attitudeward schooland tomakechanges in their behavioteat may
improve their chances of finishing school.

| would like to ask you to consider allowing yoson ordaughter to be in one of
the groups.With your permission, thesegroupswill meet in a 50 minutsessioneach
week for a total of 10 weeks throughout Semester |l ofyisés. Studentwill be placed
in the groups totally at random with a different set of activitiesaithgroup. The goal is
to see which of these methods adivities works best with students in helpinthem
recognize and solve problems in school anthair lives. The sessionswill meetduring
one of the periods of the Eveniiktigh School program andill be completelyvoluntary.
Noone will force any student to be in one of the groups. Participation is strictly voluntary .
The students who are chosen for this activity will be pict@tpletely arandom. Group
members will be asked to interview with me andaompletesome questionnaires before
the groups start and after the groups finish.

| hope that you will agree with ntbatanything we can providstudents tenable
them to continue their education is valuahtel should be tried. Ware hopefulthat the
students whare in thegroupswill develop some moreffectiveways of thinking,some
new ways at looking at schooknd give thestudents some differemtays ofmeeting the
frustrations of school and life.

Please read the Parent/Guardi@onsent Form thoroughly and return it by

If you have ar{yquestions or concernpleasecall me at thenumbers andhe timelisted
below. Thank you very much for considering this opportunity for your son/daughter.
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Respectfully yours,

Budd A. Moore, NCC NCCC NCSC CPC

Counselor

South Hagerstown High School

1101 South Potomac Street

Hagerstown, MD 21740-7396

1(301) 766-8374 or 8375

Washington County Evening High School

1(301) 791-4171 [before 4:30 p.m.] and 766-8113 [after 4:30 p.m.]
buddm4cnsli@innernet.net or bmoore@vt.edu

172



Appendix C

Faculty Letter

173



Appendix C

The Washington County Evening High School
EDUCATION AND LIFE Hagerstown, Maryland 21740
The Future Is Now! 1(301) 791-4171

Dear Colleague,

| am reaching the stage in my doctoral studies where | neealiplete a research
project and defend it as my dissertation. The project | have choseititlisd The Efficacy
Of Group Counseling Interventioridmploying Short Term Rational Emotive Behavior
Therapy In Altering The Beliefs, Attitudes, And Behaviors Of At-Risk Adolescengdanl
to randomly choose 32 studertkat will be randomly assigned to fogroups forthis
experimentalstudy. | amtrying to examine the effectiveness ohe RationalEmotive
Behavior Therapy group technique over another with students who are considered at risk in
an alternativeschool setting. Thereforéh)e project will centearound conducting0, 50
minutegroup counselingessions witkeach of theour, eight-membergroups. Pre and
post assessment gertain variablesunder studywill be done. You as thestudents’
teachers will be asked to fill out some pre and post study obserghgohklists aboutach
student in the project.

Group counseling haBeenfound to beeffective in assistingcertain youths in
learning important personal and socgkills. Counselor(swill work with 8 students
during one session for a fiftyjinute period. The sessionswill meetonce a weekor ten
weeks.

It is important to distinguish be betwegnoup counseling and group guidance.
Group guidance involves the imparting of information to a large grogbuadents, such as
an entire class. This information can help students make Hetisions about thelives,
about careepaths,about theuse of drugsand alcohol, andnany otherareas. Group
guidance is designed to prevessues frombecoming problems and is somethitigat
every student needs and deserves on a regular basis. Group counsehiegotber hand
is remedial in nature. It is meant to help those who are already experiencing problems with
developmental issues and to prevent such problems from growing.

Group counseling is not the best choice for every student who has proSiemes.
young people need moréntense, individualized help andwould best be served by
individual counseling or familgherapy. Sogven thoughthe student may need help very
badly, group counseling might not thee best kind of serviceThe sessionswill focus on
the things that have caused students problertiseipast withthe hopethat some of these
behaviors can be changed for the better. Sontkeofopics include: Discoveringeelings,
Events Do Not Causkeelings, Thoughts Cause Feelings, ®yn Thoughts, Thoughts
Can Be Rational Or Irrational, Thoughts Can Make You Beel, ThoughtsAnd Beliefs,
Challenging and Disputing Irration@eliefs, Wants andNeeds, Beliefs AboutSchool,
and Overgeneralizing Is Irrational.

174



You will be notified when a student is scheduled for a group session and will not be
in attendance iyour class. If youhave students who youhink will benefit from this
experience, pleasket me know as soon as possible. Thanksaivancefor your
cooperation.

Respectfully yours,

Budd A. Moore, NCC NCCC NCSC CPC, Counseligshington County Evening
High School
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Appendix D

Schedule of Group Sessions

Al [no game- male]

B1 [gamegroup- male]

Monday, March 30 [pd.2]
Monday April 6 [pd. 2]
Monday, April 13 [pd.2]
Monday, April 20 [pd. 2]
Monday, April 27 [Pd. 2]
Monday, May 4 [pd. 2]
Monday, May 18 [pd.2]
Monday, May 25 [Pd. 2]
Monday, June 1 [pd. 2]
Monday, June 8 [pd.2]

A2 [no game- female]

Tuesday, March 31 [pd.2]
Tuesday, April 7, [pd.2]
Tuesday, April 14 [pd. 2]
Tuesday, April 21 [pd.2]
Tuesday, April 28 [pd. 2]
Tuesday, May 5 [pd. 2]
Tuesday, May 19 [pd.2]
Tuesday, May 26 [pd. 2]
Tuesday, June 2 [pd. 2]
Tuesday, June 9 [pd.2]

B2 [gamegroup- female]

Wednesday, April 1 [pd.2]
Wednesday, April 8 [pd. 2]
Wednesday, April 15 [pd 2]
Wednesday, April 22 [pd. 2]
Wednesday, April 29 [Pd. 2]
Wednesday, May 6 [pd. 2]
Wednesday, May 13 [pd.2]
Wednesday, May 20 [Pd. 2]
Wednesday, May 20 [pd. 2]
Wednesday, May 27 [pd. 2]
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Thursday , April 1] pd 3]

Thursday, April 7 [pd 3]

Thursday, April 16 [pd. 3]
Thursday, April 23 [pd.3]
Thursday, April 30 [pd. 3]
Thursday, May 7 [pd. 3]

Thursday, May 14 [pd.3]
Thursday, May 21 [pd. 3]
Tuesday, May 21 [pd. 3]
Thursday, May 28 [pd. 3]
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Appendix E
Washington County Evening High School
50 West Oakridge Drive
Hagerstown, MD 21740

Date:

To:

Re: Studentsselectedfor group counseling study at Washington CouBtyening High
School.

, a student in my class,

has permission tparticipate in thegroup counseling studgonducted byBudd Moore at
the Washington County Evening High School. He/she wilbdmeitted to make uprork
from the class and will not be penalized for participation in ghisly. Assignments will be
provided for this student and will be accepted until the end of the group study.

Student

Teacher

Assistant Principal

Textbook and Materials:

© © N o g & w b P

=
©
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Appendix F

The Washington County Evening High School

EDUCATION AND LIFE Hagerstown, Maryland 21740
The Future Is Now! 1(301) 791-4171
1 DEC 97

To: Dr. Herman G. Bartlett
Superintendent
Washington County Board Of Education
P.O. Box 730
Hagerstown, MD 21740

Dear Dr. Bartlett,

| have been a teacher andunselor inthe WashingtonCounty Schools for 28
years. | am currently a school counselor at South Hagerstown High Schdwvendeen
at the school for the last thrgears. | amalso working as a counselortae Washington
County EveningHigh Schoolsince September of this year and am much interested in the
success of this populationhbve been a doctoral studentVatginia Polytechnic Institute
And State University at thHorthernVirginia Center afalls Church sinc&994 anchave
completed all of my course work and passed my Prelims in A®¥97. | am now at the
dissertation stage of my program with the hope of passing prospectus in January, 1998 and
conducting my study in February, March, and April.

| would like to discuss with you the use tbke EveningHigh Schoolpopulation as
clients in my dissertation research ayour approval forconducting thisstudy at the
school. The study focuses on at-risk youth amwdays to help them develop more
appropriatebehavior,rationalthinking, andattitudestoward educationthroughthe use of
group counseling. Myopic is: The Efficacy OfTwo Methods OfShort Term Rational
Emotive Behavior Therapy Group Counseling In Increasing Ratidmaking, Improving
Attitude Toward School,And Altering Selected DysfunctiondBehaviors Of At-Risk
Adolescents. It is amxperimentalstudy employing a pre angbost assessment of the
variables that are relevant to students’ behavior and success in the school setting.

| would appreciate a small amount of your time to discussihatterwith you, and
also would welcome any input and assistance you could offer me. | am

Respectfully yours,

Budd A. Moore, NCC NCCC NCSC CPC
Counselor

South Hagerstown High School

1101 South Potomac Street

Hagerstown, MD 21740-7396
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Appendix G

The Washington County Evening High School

EDUCATION AND LIFE Hagerstown, Maryland 21740
The Future Is Now! 1(301) 791-4171
1 DEC 97

To: Dr. Teresa M. Flak
Assistant Superintendent For Instruction
Washington County Board Of Education
P.O. Box 730
Hagerstown, MD 21740

Dear Dr. Flak,

| have been a teacher andunselor inthe WashingtonCounty Schools for 28
years. | am currently a school counselor at South Hagerstown High Schdwvendeen
at the school for the last thrgears. | amalso working as a counselortae Washington
County EveningHigh Schoolsince September of this year and am much interested in the
success of this populationhbve been a doctoral studentVatginia Polytechnic Institute
And State University at thHorthernVirginia Center afalls Church sinc&994 anchave
completed all of my course work and passed my Prelims in A®¥97. | am now at the
dissertation stage of my program with the hope of passing prospectus in January, 1998 and
conducting my study in February, March, and April.

| would like to discuss with you the use tbke EveningHigh Schoolpopulation as
clients in my dissertation research ayour approval forconducting thisstudy at the
school. The study focuses on at-risk youth amwdays to help them develop more
appropriatebehavior,rationalthinking, andattitudestoward educationthroughthe use of
group counseling. Myopic is: The Efficacy OfTwo Methods OfShort Term Rational
Emotive Behavior Therapy Group Counseling In Increasing Ratidmaking, Improving
Attitude Toward School,And Altering Selected DysfunctiondBehaviors Of At-Risk
Adolescents. It is amxperimentalstudy employing a pre angbost assessment of the
variables that are relevant to students’ behavior and success in the school setting.

| would appreciate a small amount of your time to discussihatterwith you, and
also would welcome any input and assistance you could offer me. | am

Respectfully yours,

Budd A. Moore, NCC NCCC NCSC CPC
Counselor

South Hagerstown High School

1101 South Potomac Street

Hagerstown, MD 21740-7396
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Appendix H

The Washington County Evening High School

EDUCATION AND LIFE Hagerstown, Maryland 21740
The Future Is Now! 1(301) 791-4171
1 DEC 97

To: Mrs. Joyce M Rath
Principal - Washington County Evening High School
Washington County Board Of Education
P.O. Box 730
Hagerstown, MD 21740

Dear Mrs. Rath,

| have been a teacher andunselor inthe WashingtonCounty Schools for 28
years. | am currently a school counselor at South Hagerstown High Schdwvendeen
at the school for the last thrgears. | amalso working as a counselortae Washington
County EveningHigh Schoolsince September of this year and am much interested in the
success of this populationhbve been a doctoral studentVatginia Polytechnic Institute
And State University at thHorthernVirginia Center afalls Church sinc&994 anchave
completed all of my course work and passed my Prelims in A®¥97. | am now at the
dissertation stage of my program with the hope of passing prospectus in January, 1998 and
conducting my study in February, March, and April.

| would like to discuss with you the use tbke EveningHigh Schoolpopulation as
clients in my dissertation research ayour approval forconducting thisstudy at the
school. The study focuses on at-risk youth amwdays to help them develop more
appropriatebehavior,rationalthinking, andattitudestoward educationthroughthe use of
group counseling. Myopic is: The Efficacy OfTwo Methods OfShort Term Rational
Emotive Behavior Therapy Group Counseling In Increasing Ratidmaking, Improving
Attitude Toward School,And Altering Selected DysfunctiondBehaviors Of At-Risk
Adolescents. It is amxperimentalstudy employing a pre angbost assessment of the
variables that are relevant to students’ behavior and success in the school setting.

| would appreciate a small amount of your time to discussihatterwith you, and
also would welcome any input and assistance you could offer me. | am

Respectfully yours,

Budd A. Moore, NCC NCCC NCSC CPC
Counselor

South Hagerstown High School

1101 South Potomac Street

Hagerstown, MD 21740-739
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Appendix |
Memorandum

Date: December 10, 1997

To: Joy Rath, Coordinator, Adult Education, Drop-out Prevention Programs
From: Theresa M. Flak

Re: Dissertation Research for Mr. Budd A. Moore

CC: Dr. Herman G. Bartlett
Mrs. Martha Roulette

As you areaware,the issue of drop-oupreventionhas garnered great deal of
interest from our superintendent, the memberth®Board of Education, antihe press in
recent weeks. We are in need of solutions to this problem from many quarterari tee
continue to demonstrate the effectiveness of our school improvement efforts. Of the twelve
data-based areas of the Marylgchool Performanc@rogram,Washington County has
shownimprovement inall but the drop-out rate. This isndeed a timelyand vexing
problem which requires our concerted efforts toward a solution.

| have reviewed with great intergstr. Budd Moore's proposal for higoctoral
dissertation and will await the contribution thihis studycan make taur overall effort in
this importantarea ofschool improvement. Sinddr. Moore has substantially answered
my questions about the nature and substance of the study, permission to ctivegleigy
is hereby grantedJoy, Itrustthatyou would be working verglosely withMr. Moore
throughout his research study, and | will rely upon you to asismstith thinking through
the implications of his findings for our school. | strongly feel that his sty ultimately
have some clues to offer our county in orderetain students irthe EveningHigh School
program. Thank you for your leadership in this arena.

Sincerely,

Theresa M. Flak

Assistant Superintendent For Instruction
Board Of Education Of Washington County
P.O. Box 730

Hagerstown, MD 21740

187



Appendix J
Evening High School Principal’s Permission Memorandum

188



Appendix J
Memorandum

December 9, 1998

To: Ms. Theresa M. Flak
Assistant Superintendent For Instruction
Washington County Board Of Education
P.O. Box 730
Hagerstown, MD 21740

From: Joyce Rath, Coordinator, Adult Education, Drop-Out Prevention Programs
Re: Dissertation Research of Budd Moore.

CC: Mrs. Martha Roullette, Director Of Pupil Services

Dear Ms. Flak:

Mr. Budd Moore,the counselor fothe WashingtorCounty EveningHigh School
Program, is aoctoral student in counselor education and student personWebiaia
Polytechnic Institute And State University at terthernVirginia Center afalls Church,
Virginia. He is now at the dissertation stage of his program and plans to cbrglstudy
in February, March, April, and May, 1998.

Mr. Moore requestghat he be permitted to emplayudents athe EveningHigh
School in his dissertation research. Parents will be fully informekdeaftudy andwill be
asked to give written and informed conskttheir son ordaughter to participate in the
study. Students will not be missing class timéhasgroupswill be conducted by masters’
level counselors during the early part of each Evening High School session.

| am enclosing a copy of hgroposal. If yourequire further informationplease
feel free tocall me al(301) 791-4171. Thankyou for your kind consideration in this
matter.

Sincerely,

Joy Rath
Coordinator, Adult Education/Drop-Out Prevention Programs
Washington County Board Of Education
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Appendix K

REBT Study Tracking Form

Cohort:

Group:

Description:

NAME/CODE:

PRE

I AS SC AB 12 3 456 789 10 II AS SC AB
POST

I AS SC AB 12 3 456 789 10 I AS SC AB
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Appendix L

Parent Brochure
The Efficacy Of Group Counseling Interventions Employing Short-Term
Rational Emotive Behavior Therapy In Altering Dysfunctional Beliefs,
Attitudes, And Behaviors Of At-Risk Adolescents.

Budd A. Moore
NCC NCCC NCSC CPC
Counselor
South Hagerstown High School
Washington County Evening High School
1101 South Potomac Street
Hagerstown, MD 21740
March 1, 1998

Virginia Polytechnic Institute And State University
Institutional Review Board Protocol

Justification For The Project

Contemporary counselors in the schools need a wide array of interventiwoskto
with the students they encounter in their settieggryday. This igspecially trudor the
group of students who for many reasons are at risk for ethirgschool careersThese
students have been described as at once disturbed and disturbudpstantial number of
these studentieave their regulaschool ancenter alternative educatigerograms because
of poor academicprogress,attendanceproblems, excessive disciplinaryeferrals, and
many other serious infractions of schoofules. This study examines counseling
interventions for use with these students vah® attending an alternatiygh school. The
focus of this study is taleterminewhich of two group counselingnterventions from
Rational Emotive Behavior Theraguse of REBT group counselinginterventions as
described by Bernard and Joyce (1984) ¥achon (1989) orthe use ofthe therapeutic
board gameLet's Get Rational by Wilde (1990)] is more effectivefor helping at-risk
adolescents learn tesethe principles of REBT in reducing irratiortainking, improving
their attitudetoward schooland decreasing selected dysfunctidmethaviors causethem
problems withinthe regularschool community. Rational Emotive Behaviofherapy, as
devised by Albert Ellis in 1955, has been shown to be effective with adolescent populations
in various settings and for a variety of probleffise studywill seek to provehat the use
of this REBT boardyame intervention is more effectivath this particular set o€lients
than more traditional REB@roup counseling. This idbecause the ganm@esents a non-
threatening way for them to learn more useful ways to approagirdhkems in their lives
and to practice new behaviors that will be the product of the work in the groups.

The expected outcome of tretudywill showthat theuse of a boargame format
with at-risk adolescerdtudentswill be more effective in helping thestudentslearn and
apply the principles of REBT in the school and in their lives. The group employing the
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boardgame will demonstrate more rationdlinking, a more favorable attitudéoward
school,enhanced social competence, and decreased antisebmlior. The significance

of this work for school group counseling is that it will point to the effectiveness dfyfies

of intervention with at-riskstudents forthe first time. It is hopedthat this study will
provide counselors with evidence that a board game can be an effective tool for working in
group counseling with students wiape atrisk for endingtheir education. Ifthe board
game intervention is more effective than more traditional RBBh these students the
participants will be able to more effectively cope wsthessful situationthat contribute to

their dysfunctional association withe school. Data from the study will point to which
groups are empowered to continue their education with a more effective set of coping skills
based upon rational thinking skills, a more posiattdudetoward schooland thealtering

of behaviors that may not be useful in the school setting.

Procedures

A pool of 50 volunteer students at Washington County EveHiiglp School in
Hagerstown, Mdwill be identified and interviewetbr inclusion in group counseling at
the school. Fromthese students Iidales and 16 females will be randomly selected. The
subjects in this studwill be these 48 adolescestudents [age 14 18] all of normal
intelligence who are enrolled at the eveningchool, aprogram for at-risk students
administered by the Washingt@ounty [Md.] Board of Education.These students all
have been at risk for a period trhe for dropping out of school anghve enrolled in this
alternativehigh school setting tocomplete theihigh school education or to improveeir
academic standing so that they can return to their regular high school programs. They have
had a variety of problems in their homsehool includingacademicfailure, attendance
problems, and behavior problems requiring administrative disciplinagtion and
suspensionsEach of thestudents agreed to voluntarily be part of this study and
appropriate permissioforms will be signed bythe student and by the parents ezfch
student prior tatheir participation. Students inthe two groups ineachcohort will be
randomly assigned according to gender. This means that there will be one therapy group of
eight males and one theragyoup ofeight females irCohort A [REBTgroup counseling
alone] and and one therapgyoup of eight males. Cohort BIREBT group counseling
employing the therapeutiscoard gamelLet's Get Rational (Appendix I)] includes eight
males and eight females in ttveo counselinggroups. Prestudy assessmeensploying
the Idealnventory (Appendixll) and the MajoribanksAttitude To School Inventory
(Appendix I1I) will be administered to thetudents irtheir groupsand will not include the
names of the participants. The School Social Behavior Scales (Appendix 1V) will be given
to thestudents’ teachers and administrators\eilltdisplay the name of thestudents for
teacher identificatiorpurposes. Teachers will be unaware of whidtudentswill be
included in Cohort A or Cohort B. Cohort C wdtt as acontrol in thestudyreceiving no
treatment at all.

Studentsenrolled in the Eveningdigh School in Hagerstowryiaryland will be
interviewedfor this study beginningfter thespringbreak on or aboumarch 23, 1998.
Preliminary interviews will be conducted widach of the 5Gtudents. At this point, 32
studentswill be randomly selected gweviously described. Parent permission forms and
student consent forms will be sent home when a studdeti®ed suitabléor inclusion in
the groups. When 32 potential participants have been identified @rmber permission
forms are signed and returned, the pre-study assessment will be administered and the group
sessionswill begin. Each participant will be administered thstruments previously
described (Kassinove, Crisci, and Tiegerman, 1977) (Majoribanks, 1987). At the same
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time theteachers of these students dnel administrators will be administered tSehool
Social Behavior Scales aach of thestudents irthe project to ascertain their social and
behavioral functioning levels (Merrell, 1993).

One masters level school counselor who is oriented in the use of REBT procedures
with adolescents in a group setting will lead Cohort A. This counselor will cohslaabf
the groups that are REBT in approach. A second mdstaiscounselor will conduct two
groups withthe students in Cohort B employinfpe REBT therapeutigame,Let’'s Get
Rational In addition to thgre-group interviewor each selectegarticipant, a pre-group
session will be conducted wittach of thegroups toorient them to thgroup itself. The
group leader will outline the topics that will be explored indheup sessionand suggest
some ground rules for group members. It also afftindsparticipants thepportunity to
see who is going to be part of the group and look intedtiential ofthis experience. The
group leaders in this study will be the ultimate judges of who will be the participants in the
study.

Since this studycentersupon interventions with at-risk studentbat will affect
behavioralchange, ammportant criteria that will b@bservedwill be the extent towvhich
each candidate wants to make changes and is willing to expend the necessaryeffiéott to
that change and will be ascertained in the pre-study interviews. The leader must also weigh
how much the candidatesants tobecome a member of tlgroup after he/she gets the
information. Thereshould besufficient information presented ®ach prospectivgroup
member about the purpose of the group, the lengtadfgroup sessionand the number
of sessionghat will be conductedOnly voluntary studentsvill be included in thestudy.
The groupsincluded in thisstudywill be closedgroups whichwill be conductedfor 50
minute periods each week for ten weeks of the study. Post-study assesgihecitide a
repeat administration of the ldéaventory, the MajoribanksAttitude Toward School
Inventory - Revised, and The School Social Behavior Scales.

Discussion ofthe results will centerupon the utility and efficacy of the REBT
boardgame intervention irworking with at-risk studentscluding the possibility of its
being used inother settings with at-risktudents.Directions for future studieswill be
outlined along with implications for counseling with this population.

Risks And Benefits

Risks in this studyare minimal. Participants will benefitom inclusion in group
counseling and changing some tbe dysfunctionalbehaviorsthat have causedthem
problems in the past. They will be shotirat it isnot thethingsthat happen tahem that
cause them emotional upset, but #@ws that they have of thesmcurrenceshat present
them with difficulties. The major irrational beliefs that people employ irslttgations will
be explored with the groups attte participants will be encouraged to illustrate these with
behavioral examples from their own life and from their experiences from school. Strategies
to make better decisions about these events will be examinedgnotiie andwill serve as
avenues of future behavidaroup members will have thepportunity to learmew skills
and behaviors that may help their personal development and progress toward réuoeiving
high school diploma.
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Confidentiality/Anonymity

Because counseling is based upon a trusting relationship betweesutiselor and
the client, thegroup leaders will keep the informatioshared by groupmembers
confidential except in certasituations in whichthere is an ethicalesponsibility tolimit
confidentiality. In the following situations, parents will be notified.

1. If the student reveals information about hurting himself/herself.
2. If the student reveals information about hurting someone else.
3. If the student reveals information about child abuse.

4. If the student reveals information about criminal activity.

The group will provide an opportunityfor members to learn angbractice
interpersonakkills, discuss feelings, share ideasacticenew behaviorsjearn how to
recognize dysfunctiondehaviorsandhow to do dosomething abouhem in asafe and
confidential environment. Anything group members share in group will be kept confidential
by the group leader(s) except in the above-mentioned cases.

Names will beomittedfrom the pre-study andhe post-study assessmerescept
the School Social BehavioGcales, whichwill be completed by the teachers and the
administrators of the school. Teachers will be unaware of which studidrive assigned
to Cohort A and Cohort B.

Informed Consent

Since this is atudy employing minor students as subjeelt ethical and legal
precautions will be taken with regard to minimizing risks, enhansergefits, and insuring
the anonymity and confidentiality of thparticipants. Both parent anparticipant
permission will be secured before the study begins (Appendix V and VI).

The Investigator

Budd A. Moore, a counselor at South Hagerstown High School and at the
Washington County Eveningigh has had &areer thaspans 29 years of workingith
students inthe secondary school. He holdgaduate degrees iHistory (European),
Special Education (Learning Disabilities), School Counseling and is pursuing a doctorate in
Counseling aWwirginia Polytechnic Institute And Staténiversity. He holdsmembership
in all of themajor nationalstate, andocal Counseling professional organizations an is a
member of Chi Sigméota, the InternationaHonorary Counseling Society. He is board
certified by the NationaBoard For Certified Counselors holdinghe designations of
National CertifiedCounselor ,National Certified Caree€ounselor,and National Certified
School Counselor. He iscartified Professional Counselor the State Of Maryland and
received primary training in Rational Emotive Behavior Therapy at Mid-Atlantic
Institute For Rational EmotiveTherapy. He is also &ertified Cognitive Behavioral
Therapist and a member of the National Association of Cognitive BehEvarapists, The
American Counseling AssociationThe National Career DevelopmeAssociation, The
Associationfor Counseling Supervisiorand the Associatiorior Specialists inGroup
Work.

Mr. Moore started as a history teacher, but he almost immediately became
interested in studentsho had difficulty in learning in thechool or who wersanctioned
in the school for behavior problems. He began teaching students with learning problems
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in 1969 and continued in that pursuit for almost twenty years. In 1988daene achool
counselor and continued to be intriguedtbg unique characteristics sfudents who did
not fit the school mold. In working with students in group counseling settindggechene
convinced that iStudents understodtiat it is theirdysfunctional beliefdhat often cause
their emotionalpset and nathe obnoxious eventthat happen in theitives, they could
begin to change some of their beliefs that dysfunctional andreactive feelings and
behaviors would diminish. This idea provides the foundation for the present study.

He will be assisted by two mastdesel counselors both of whbave had

school experience, C. Michael Sweeney and Peggy Rohrer. They have botridaed
to the aims of this study and have been trained in the use of REBT with adolescents.
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