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(ABSTRACT)

The famous decision of the United States Supreme
Court in Brown v. Board ducation, 347 U.S. 483
(1954), ruled +that racial segregation in public
education was unconstitutional. This decision was met
with resistance from many of Virginia’s white citizens,
because the ruling attempted to alter the state’s dual
system of education.

The education of white and colored students (as
they were called in the 1950s) was based on the
philosophy of “separate but equal.” This study offers
a historical analysis of industrial arts education
programs offered to blacks from 1951-69, as the state
moved to comply with the Brown decision. Special
attention is directed to the leadership role played by
Dr. William T. Reed, an itinerant teacher-trainer based

at. Virginia State College, the Commonwealth’s



land-grant institution for blacks. Industrial arts
activities for blacks centered around +the land-grant
institution in Virginia as in other states.

As a result of integration called for in Brown many
of the black schools have closed, +their names have
changed, and in many cases high schools have converted
to junior high and combination schools. The
organizations for teachers and students have merged
with their white counterparts or have been
discontinued. Four specific questions served as the
framework for the investigation and were used +to draw

conclusions to the findings.

Conclusions

1. What were the characteristics of the publicly
supported secondary education programs - of
industrial arts education which were offered to
blacks in Virginia prior to the Supreme court’s
ruling in the school segregation case known as
the Brown decision?

Industrial arts education programs prior to the
Brown decision were: (1) Considered a component of
trade and industrial education; (2) Were oriented more
toward industrial education or skill preparation; (3)
Teachers were prepared in industrial education; (4)
Programs were more common in the city school divisions
and more common 1in high schools with grades eight

through twelve; (5) Facilities or shop designs were



usually of the comprehensive type; and (6) Fewer funds
were allotted to black industrial arts education
programs for equipment, supplies, and teacher salaries
in comparison to the white programs in the state.

2. What effect did the Brown decision have on
industrial arts education programs for blacks?

The Brown decision did not have an altering effect
until the mid-1960s on the characteristics of
industrial arts education programs offered to blacks.

3. How did the transition from segregated to

desegregated schools affect industrial arts
education programs?

Black and white industrial arts education programs
remained unchanged until the mid-sixties as school
systems began to establish policies +to integrate
faculty and student populations. Blacks schools and
programs closed, teachers were displaced, programs
discontinued and names of schools and organizations

changed.

4. How were these programs supervised at the state
level?

Industrial arts education programs between the
years of 1951 through 1969 were supervised under the
service area of the division of trade and industrial
education and industrial arts education. Each year the
director of trade and industrial education and

industrial arts education of the Department of



Education appointed an assistant state supervisor to
assume the overall responsibilities of industrial arts
supervision and instruction. This person worked with
Dr. William T. Reed, an itinerant teacher-educator with
part—time teacher education responsibilities at
Virginia State College and part-time supervision duties

with the Department of Education.
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Chapter 1

INTRODUCTION

This study was concerned with industrial arts
education programs in Virginia offered to blacks during
a critical period in Virginia’s history of education.
Special attention was directed to the state’s
leadership and support of industrial arts education
pPrograms for blacks and the state’s reaction to
desegregate its public school system.

History, as this researcher understands it, is an
intellectual effort to make sense of past experiences.
Through the years, many changes have taken place in the
program offerings of Virginia’s public schools.
Curricula have been analyzed and improved; new
curricula have been added. Policies have been
developed, implemented, and changed. Industrial arts
education has been no exception.

The years 1951-69 are considered some of the most
difficult for Virginia’s educational system. Public
schools closed, private schools opened, organizations
were born with opposing objectives and efforts were
made by some to keep the existing educational system of
"separate but equal” intact, as Virginia’s white

supremacy rule was challenged.



Since the Constitution of 1906, which mandated a
uniform system of free public schools in Virginia, the
state operated under a dual school system. The
constitution declared that white and colored children
shall not be taught in the same schools and the state
opted to offer ‘“separate but equal" facilities.
Integrationist groups rallied behind such organizations
as the Virginia Conference of the National Association
for the Advancement of Colored People (NAACP) to
propose change. Segregationists organized to circumvent
modification to Virginia’s white supremacy rule. The
action or reaction of both groups (integrationists and
segregationists) was identified as the forces behind
the difficult decision making years in Virginia’s
educational system. The two groups had opposing views
which eventually centered around the ocutcome of five
cases pending a decision on segregation in public
schools by the highest court in the land. These five

cases are known as Brown v. Board of Education of

Topeka. The other four were Briggs v. Elliot from

South Carolina, Davis v. County School Board of Prince

Edward County from Virginia, Gebhart v. Belton from

Delaware, and Bolling v. Sharp from the District of

Columbia.! When these cases began their way up the

judicial ladder in 1951, twenty-one states and the



District of Columbia had laws either compelling or
permitting the separation of white and colored in

educational institutions.

Prior to the famous 1954 Brown decision outlawing

racial segregation in education, industrial arts
programs for blacks, which had very limited physical
and financial resources, were the major agencies for
the industrial development of Negroes in this country.2
This subject has a very long history in the annals of
American education, but very little coverage has been
given the same in the history books of this nation.3
Following this landmark decision, the unconstitutional
doctrine of "separate but equal” practices continued to
be followed in Virginia’s public schools for a number
of years. The transition from a segregated system to
one of equal access to educational opportunities

contributed to deliberate strategies that affected the

administrative and organizational structures of
industrial arts educations programs. The transition
was not made without difficulties. As such, a

historical study of this period in education (1951-59)
must focus on several elements. (1) What were the
physical and financial resources that were accessible
to industrial arts education programs for blacks during

this transition period from segregated to desegregated



public schools? (2) What were the political, social,
and economic factors that influenced decisions at the
state and 1local levels affecting these programs? (3)
How were decisions perceived by those involved? (4)
What contributions, if any, were made by individuals
and groups that affected industrial arts education
programs? and (5) How were these programs affected as
the transition from segregated to desegregated became a

reality?



STATEMENT OF THE PROBLEM

This study was designed to trace, reconstruct, and
analyze industrial arts education programs in Virginia
which were exclusively for blacks during 1951-1969.
The 1951-1969 years included the period Virginia
schools made the transition from the “separate but
equal” philosophy to integration. It was also the
period during which Dr. William T. Reed served as
itinerant teacher-educator for the State Department of
Education in Virginia, with supervision
responsibilities for trade and industry and industrial
arts education programs offered to blacks.

The research focused on industrial arts education
programs in Virginia, with special attention directed
towards industrial arts education programs offered to
blacks. Specifically, +the study dealt with providing
detailed descriptions of situations, events, people,
interactions, and observed behaviors drawn not only
from documents related to industrial afts education
programs for blacks, but also the experiences,
attitudes, beliefs, and thoughts of those who
experienced first hand and were part of the transition

itself.



PURPOSE OF THE STUDY

The purpose of this study was to provide an
investigation of industrial arts education programs in
Virginia, with special attention given to programs
offered to blacks from 1951-1969. In particular,
emphasis focused on the work of a “non-famous"”
individual who worked among adverse situations to
suggest a positive and healthy perception of ethnic
identity development. A visit to the Virginia
Department of Education, specifically to the program
service area of trade and industrial education, where
Dr. William T. Reed served as itinerant
teacher-educator from 1951-1969, revealed very little
evidence concerning his identity. This conclusion was
drawn after scrutinizing the archives of state
supervisors’ annual reports for trade and industrial
education from Dr. Benjamin H. Van Oot to George
Swartz. The study provided an analysis of attitudes,
beliefs, and decisions that affected industrial arts
education programs for blacks as the transition was
made from the “"separate but equal” philosophy in
Virginia’s public schools to a system which provided
equal educational opportunities for all citizens within

the framework of the Fourteenth Amendment.



Only a handful of people can be identified as
having an understanding of the total setting of
industrial arts education. A smaller number can be
identified for their comprehension of knowledge of
blacks in industrial arts education. It is not
surprising, therefore, to find a paucity of research
dealing with the history of the development of
industrial arts education programs for blacks in
Virginia and those individuals and groups who
contributed +to this effort. There seems to be a
particular need, in education, for the historical study
of important ideas that have influenced both the
schools and public policies related to them.%
Education has so often moved through cycles of ideas
only to return, ultimately, to the starting point. A
better understanding of the history of ideas in
education would prevent much activity that has been
called "rediscovering the wheel."5

In an interview with Thomas A. Hughes Jr.,
associate director of industrial arts education,
Virginia Department of Education, who worked with Dr.
William T. Reed from 1965-1969, Mr. Hughes commented on
the importance of Dr. Reed and his work with industrial
arts programs for blacks:

A study on the work and contributions of Dr.
Reed to education and industrial arts is

-7-



needed. He was a professional in all regards
and very highly respected by those who came in
contact with him. His contributions have
indeed been many without due recognition. For

example, Dr. Reed’s work with youth
organizations and student conferences gave the
Virginia Association of the American

Industrial Arts Students Association (AIASA)
its beginning. The Industrial Club of Virginia
was organized under his leadership along with
the State Project Fairs, which are now called
the Virginia Industrial Arts Spring Festival,
our state wide annual student conference.$

A telephone interview with Clyde Hall, a
historian of black vocational technical education,
revealed that even though

...very little work has been done in this
area, much is needed. Virginia was omne of
fourteen states in the late 1940s and early
1950s which provided teacher-trainers for
vocational education programs for blacks and
much of their work has not been documented as
a part of the history of vocational education.
For example, it was not until 1965 that youth
organizations for students enrolled in federal
funded secondary trade and industrial
education came into existence. The
organization is known as VICA, the Vocational
Industrial Clubs of America. However, black
schools had made some progress in this
direction as early as 1948, when the first
interstate meeting of +trade and industrial
education students +took place at the South
Carolina Area Trade School in Denmark. Dr.
Reed began working with the Industrial Clubs
of Virginia around 1951 and so did many of his
counterparts in other states. Many of them
such as F.O0. Woodward [Mississippil, 6.C.
Smith [North Carolinal], A.Z. Traylor and
William Nelson [Georgia], and Preston Stewart
[Tennessee] are still around. These men, as
Dr. Reed did, have a bank of knowledge and
experience which needs to be explored.?

Mr. Rayford L. Harris, Sr., former public



industrial arts teacher in Virginia from 1952-59 and
proféssor of industrial arts education programs at
Virginia State University from 1959 to +the present,
explained that

Dr. Reed’s responsibilities as supervisor of
industrial education programs for blacks and
teacher-educator, encompassed supervision of
all activities for black teachers in trade and
industrial education and industrial
arts....Very little is mentioned today of the
organizations and programs that existed for
colored teachers only. Organizations as the
Virginia Teachers Association, 0Old Dominion
Vocational Association, and the Industrial

Club of Virginia. The Virginia Teachers
Association was the black state—-wide
organization equal to the all white Virginia
Education Association. Black teachers many
times met in regions or Districts as A, B, C,
D, etec. Different service areas met as
English, Science, Math and Vocational

Education. The Virginia Teachers Association
had its own executive director who had a
counterpart in the Virginia Education
Association.. .. The O0ld Dominion Vocational
Association [colored] was the counterpart to
the Virginia Vocational Association [white].
Under the 0Old Dominion Vocational Association
we had the Industrial Teachers Association,
Home Economics Teachers Association, Business
Teachers Association, and the Agricultural

Teachers Association....The Industrial Club of
Virginia was organized by Dr. Reed in the
early b0s so students would have an

opportunity to develop as leaders.$8

Unfortunately, studies of ethnic and minority
leaders in education tend to center on a few famous
individuals.8 Black leadership is often limited to
discussions of Frederick Douglass, Booker T.

Washington, W.E.B. Dubois, and the legal activists who



built the pathway to the Brown decision.1¢ The full

range of black leadership that must have emerged in
many communities has not been integrated into the
history of Virginia education.

Specifically, the study is an effort to state as
clearly and as objectively as possible what the weight
of historical evidence means concerning industrial arts
education programs offered to blacks in Virginia from
1951-1969. The historical evidence 1is presented in
order to provide answers to these quastions: (1) What
were the characteristics of the publicly supported
secondary programs of industrial arts education which
were offered to blacks in Virginia prior to the Brown

v. Board of Education Supreme Court decision; (2) What

effect did the Brown decision have on these programs;

(3) How did the +transition from segregated to
desegregated schools affect industrial arts education
programs; and (4) How were these programs supervised at
the state level?

In addition to answering the aforementioned
questions, the researcher was able to formulate and
draw conclusions as to many of the philosophical
differences between the relationship of general
education, vocational education, industrial education,

and industrial arts. It 1is believed that the

_10..



interpretation or misinterpretation of these
relationships serve as the basis for all attempts in
defining industrial arts education or framing one’s
philosophy. These theoretical wvariances provide the
foundation to current and past issues in the program
areas of industrial arts and vocational technical
education. The emphasis of industrial arts has shifted
to a technological base, which continues the debate of
whether industrial arts is, or should be, considered as
general education or vocational education. As such, it
should be noted that industrial arts
education encompasses the following program area names,
of manual +training, manual arts, industrial arts and,

currently, technology education.

_11_



LIMITATIONS OF THE STUDY

Many of the school programs which were offered
during this period in history have closed or have been
altered because of integration. Files from schools and
agencies were lost, destroyed, or purged. This study
depended, to a considerable extent, on interviews of
primary actors and their ability to recall facts with
accountability. Interviews of primary actors were used
in seeking the hidden connections in +the existing
documents’ underlying patterns, and general principles
that explained the structural inter-relations
influencing industrial arts education programs offered
for blacks during the years of 1951-69. It should be
mentioned that the interview as a data-gathering device
is subject to the interviewer’s bias,11 and by the
interviewee’s “"experience, judgment, accessibility, and
willingness to divulge information, and his/her ability
to express themselves [sic] c¢learly."12 Therefore,
statements from a given interview have been supported
by written documentation or the supporting statements

of others who were interviewed.

_12_



DELIMITATIONS OF THE STUDY

The study was restricted to an examination of those
events and documents covering the history of education
and the history of industrial arts education programs
offered in Virginia between 1951-1969. No attempt was
made to evaluate these programs in respect to the issue
of quality education or to examine industrial arts
education programs beyond the secondary level. No
attempt was made to make comparisons with other

vocational education programs.

_13_



METHODOLOGY

The historical research method was used to trace,
reconstruct, and analyze the industrial arts education
programs offered to blacks in Virginia from 1951-69.
The value of writing history is one of the most
powerful of studies for engendering empathy. It can be
used to understand motives, beliefs, frustrations and
hopes of other peoples and yet help a person understand
where he comes from and how.13 The historical method
is the process of critically examining, analyzing the
records and survivals of the past,14 and the
imaginative reconstruction of the past from the data
derived by that process is called "historiography," or
the writing of history.15 Historical research is
concerned with man’s past, in that written history is
only an attempt to provide, through the use of words
and symbols, some representation of what were inferred
to be events that actually took place.16 Therefore,
reconstruction of the past, which is called history, is
based on inferences made from documents. It is
difficult for those who undertake historical research
to determine historical truth, what actually
happened.1?7 Although the aim of the researcher was to

reconstruct past events which occurred in industrial

-14-



arts education programs for blacks in the 50s and 60s,
such a reconstruction can never be fully achieved.
Historical truth is never completely known.18 The
historian tries, nevertheless, to carry out as close an
approximation to the truth as possible. As one writer
stated, “All human knowledge is fragmentary and it is
inconceivable that it can ever be complete."19

The historical approach is "an appeal +to our
feeling for the relationship of events in time, both
for the continuity of human experience and its immense
variety. 20 It encompasses the recurrences of heroism
and bigotry, apathy and misery, and the growth of the
ideas of justice and brotherhood. Hence, a study of
history leads to understanding and wisdom.21

The writing of +this study involved the following
steps: (1) The selection and limitation of a research
problem; (2) The accumulation, classification and
criticism of source materials; (3) The consequent
determination of facts; and (4) The synthesis and
presentation of the facts in a logically organized
form.22

The topic was selected because of the researchers
genuine interest 1in industrial arts education, his
interest in the Brown decision’s impact on education,

and a personal curiosity as to the description of

..15.._



industrial arts education programs offered to blacks,
prior to, and following the Brown decision. In 1981,
the researcher had the opportunity to meet and
interview Dr. William T. Reed. Born in Zacata,
Virginia in 1900, Reed attended grades 1-7 in the
county of Westmoreland and travelled to Hampton Normal
and Agriculture Institute in Hampton, Virginia at age
twelve to begin his high school education. He later
received a bachelor of science degree in industrial
education from the same Institution, in 1932. Dr. Reed
discussed his educational background, experiences as an
educator, and responsibilities as itinerant
teacher-educator with the Department of Education and
Virginia State College. After listening to him and
mentally drawing comparisons with his world and the
experiences we have +today, it was determined that a
part of history, specifically in vocational and
industrial arts education has not been claimed and much
could be learned by conducting a study of this nature.
The next question was a difficult one: whether
resources still existed to conduct a study on
industrial arts education programs offered to colored
people, as so described by Dr. Reed.

Source materials were accumulated, classified, and

criticized. Literature reviews were conducted,

-16-



including historical bibliographies, articles,
periodicals, reports, and dissertations. The archives
and card catalogs of the Library of Congress,
Washington D.C.; the Virginia State Library, Richmond
Virginia; Virginia Department of Education, Richmond,
Virginia; Virginia State University Library,
Petersburg, Virginia; Virginia State University,
Industrial Arts Department; and the library at Virginia
Polytechnic Institute and State University, Blacksburg,
Virginia were visited and explored for source
materials.

Source materials were classified as either primary
or secondary records. A primary source may be in the
form of oral history testimony by a witness who was
present at a given event, a document describing the
event at first hand, or tangible structures or
implements handed down.23 Primary sources are the
testimony of able “eye-and-ear” witnesses to past
events and actual objects used in the past that can be
examined directly.24 Other primary sources included
the personal files of William T. Reed, Virginia
Department of Education documents, school reports,
personal and +telephone interviews, legal documents,
professional records (conference proceedings, minutes,

organization bylaws, pamphlets, others), yearbooks, and

_17_



pictorial records.

Secondary sources are derived, once removed from
the first-hand material. It is usually a document
which describes or discusses a primary source25 or
summaries of information written by a person who did
not directly observe the event, object, or condition.26
Secondary sources include bibliographies on the history
of education and industrial arts.

After collecting and classifying resource
materials, the researcher subjects them to a form of
examination known as criticism, both external and
internal. External criticism is a process which seeks
to determine the genuineness of documents, to answer
the question: 1is the source what it seems to be?27
Primary and secondary sources such as letters,
newspapers, and personal mnotes will be examined to
determine why, where, when, how and by whom the
document was written. Internal criticism undertakes to
analyze the meaning of statements within the documents
which the documents have already been established as
genuine, and to determine their accuracy and
trustworthiness.28 The historian, accordingly,
attempts to find out the literal meaning of the various
statements and then their actual meaning. Whenever

there were several statements dealing with a given

_18_



first applies the process of external /internal
criticism.

The most important single problem facing the
student of history is causation, or explaining why the
events occurred.29 While it was certain that the files
of the agencies involved (the Virginia Department of
Education, the United States Department of Education,
and the personal records of Dr. W. T. Reed) contained
records, documents, letters and other forms of evidence
regarding industrial arts education Programs for
blacks, the researcher believed that the content of
these files alone would not provide the complete
answers to the questions. The “why" question is the
more difficult one to research and answer,30 as pointed
out by one historian. Thus, it was necessary to go
beyond the files and include personal interviews with
those persons most directly involved with the major
actions in the study, in order to determine the facts
beyond the documents. The researcher was warned that
critics have faulted oral history for depending on the
human memory, often a fickle and unreliable source of
information. It was also noted, however, that oral
history can be used to preserve feelings and attitudes
which shed light on the emotional atmosphere in which

decisions were made or actions taken. Talking to

..19_





















































































































































































































































































































