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Part I 
I N T R O D U C T I O N 

Nearly all people recognize the value of 

bei11g able to s1,,,eak before an audience. Moat 

persons are faced at sometime with situations 

requiring th.em to ex",ress their thoughts before 

an au.dience. Such speaking may be merely answer-

ing questions, expressing opinions, making short 

talks, or giving prepared addressee. Many of 

such interviews and talks might be more favorably 

receiv•d by the listeners, if the speakers had 

some training in the fundamentals of public 

speaking. 

Although speaking in public is not very 

different from a conversation carried on within 

a small grou 1,,, it has elements which cause fear, 

embarrassment, and sometimes loss of atatua. 

When we examine or analyze a successful 
speaker, we find that he appears to have the 

same type of ease and unconcern that one experi-

ences when chatting with anothl!;r person. He is 

actually talking with the group of individuals. 



He senses the kind of reaction that would come 

from them if they were ex.pressing them.eel vea 

individually. He carries his trend of thought 

successfully because his purpose ie clear. He 
looks directly at his listeners and senses how 
they are reacting to what he saye. The feeling 

that he is getting a favorable response makes 

his speakin& easier and therefore more aucceaaful. 

F U I P O S I O F S T U D Y 

The purpose of this study is primarily to 

help individuals to become better speakers by 

focusing the attention ot their teachers upon: 

l. Som• objectives for developing abilities 

in public speaking. 

2. Some teaching f•rocedures to be ueed in 

accomplishing these objectives. 



.. 3, .. 

S O U R C E S O F M A T E R I A L S 

l. The couraea ot study or the atatee belelliing 
to the Southern Association ot Secondary 
Schools. These states are Alabama, Florida, 
Kentucky, Louisiana, Mississippi, North 
Carolina, South Carolina, Tennessee, Texas, 

and Virginia. 

2. Text-booka written by authorities in the 

field of pu_blie speaking. 

J. Professional magazine• giving attention to 

problems of public speaking, particularly 
., 

A.. fhe standards as stated for the Virginia 
Literary League in its literature. 

5. lewspaper articles. 
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M E T H O D S O 1 S T U D I 

l. a. Tabulation of objectives for developing 

abilities in public speaking according 
to rrequeney and f1er cent ot their 'being 

mentioned in the courses of study of the 

states belonging to the Southern Aeeoctatim 

of Secondary Schools. 

b. Tabulation or objectives for developing 

abilities in public speaking and the 

frequency and i;:,er cent of their appearance 

as found .in text-books, magazines• and 

newapapsrs by authorities in the field of 
l public speaking. 

c. Ranking these cbjeetivea for developing 

abilities in public speak.ing by a jury of 

college stud•nta. 

2. Tabulation of findings, with percentage ot 
2 agreement, on teaching procedures among 

authorities in the field of public speaking~ 

I. see bl'6liography. 
2. Percentage of authorities tha,t listed or menttned 

the various procedures. 
). See bibliography. 
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Some Objectives tor DeYelopiag 
Abilities in Public Speaking 

In order to arrive at certain objectives 

in public speaking, the oouraee of study of the 
states belonging to the Southern Aaaociation ot 
Secondary Schools, and auth~ritiea in the field 

of publk apeakin/ were uaed aa a baaia tor 

selecting objectives tt.r developing ab1lit1ea 
1n public apeaki.ng. Six baa1c objectives were 

established t 

l. The ability to present a talk with 

ease, poise,•~ confidence. 
2. The ability to oollect and organise 

material. 

). The ability to use a large vocabulary. 
It,. The ability to enunciate and pronounce 

words clearly. 
s. The ability to use geatures properly. 

6. The ability to make proper contact with 
the audiencu,! 

L. See bibliography 

2. Thia data is tabulated in appendix. 



The courses of study placed an emphasis 

of 91 per cent upon collecting and. organising 

material, and the ability to present a talk with 

ease, poise and confidence. The authorities. or 

writers at textbooks, magazines articles, etc., 

also placed the most emphasis on these two 
objectives. The jury or collage students ranked 

these also as the most essential tor students 

of public speaking. 
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Part III 

R E C O M M E N D A T I O N S F O R 
T E A C H I N O P R O C E D U R E S 

As a result of this study, the following 

recommendations are made to teachers of public 

speaking. Those recommended by the authorities 

are shown in Appendix Table II. 

1. Have the students consider their 

audience, if possible, in advance: e.1. they 

should ask themselves: What will they be 

interested in? Will they approve or disapprove 

of what I have to say? Will they need convincing? 

Will it be a mixed group, or listeners with the 

same interests? 
•The nature or the audience must dictate 

the developing of your speech." 1 

2. Ha.ve the students choose suitable subject, 

It must be suitable to the audience, and must be 

one which the speaker knows eomething about, and 
in which he is interested. Have them choose 1t 

as far d.n advance as possible, so they may be able 

to conc.Ht,tltrate upon it by turniig it over in theiia 

mind. 

l. Barbecr, Sara M.~ Speech Education, Little, Broltl and ompany, l9J9, p. 342 



The general opinion of the authorities regarding 
the choice of a subject may be emphasized bf the 

following quotations: 

"'fhe speaker should choose topics of interest 
l to himself, a.a well as to his audience." 

"The contestant is urged to select a topic 

about which he has some knowledge and personal 
convictions. n 2 

). Show t.be student.a how to t1nd suitable 
raaterial: e.1. th,re are man7 aouroea for thia: 

auch aa Rgader's QQ&ge, Wor.\f::\ Al9n1g. i'l!t'I I.it., 
diction/ilriea, encyclopediaa, raagazinea, tut-books, 

library booka, newapapera, publications 1aaued 
by the Federal Govermaent, Rii.d.io Commeutatora, 
biographieu, life Etxpcriencea, illustrations, 

trips, and atoriea. 

on all subject matter fields, such as eoonomica, 
sociology, history, current eve:nta, et.c., einoe 

[. 

2. 
Winans, J. A., Publ!c Speaking, The Century 
Company, P• 79 
~1rginia Hittp School League Handbook, The 

niversity o · Virginia, p. 67 



they will give him a broador knowledge ot his 

subject. As a procedure, teachers should see 

to it that newspapers and D'Wl.gazinea are available 

to their studenta. 

"'On some subject• the newspapers may be 

the only aources of up-to-date aateriala."l 

4. Require outlined elttempora.neoue speechee, 
rather than memorized one a. 

Most speeches have three main divisions: 

an introduction, which will p1•epare the hearer' a 

mind for the main diseuaaion; a body, which will 
cover the main substance of the speech; and a 

conclusion which will cover euch application 

of the main substance aa warrants a separate 

division. In short speeches, the introduction 
and close may be omitted. 

Just why the outlined speech is essential, is 
well-expressed by this writer: 

"A speech should have an orderly arrangement. 

The e.f.t'ect upon an audience will be more easily 

ma.de• more deeply impressed• more clearly r•tained, 

I: • Sarr•t..t-Post'er-Rcillurney: s1eech A B1m 
School Course, Houghton JU? !In, p.--r55 



if the successive steps of the development are 

so well marked, ao plainly related, that they 
may be carried a.way in a hearer's understanding. 

It might be said that one test ot a good speech 

is the vividness with which ita framework ia 

discerna.ble."l 
The following i• a typical outline: 

WE NEED A SALll;S TAX 

I. Introduction 

A. The need for Education. 

l. The plig,ht ot school buildings. 
2. Inadequacy ot teacher's salaries. 

3. • Free textbook a. 

B. The need f'or Roads. 

l. Primary roads. 

2. Secondary roads. 

II. Body of Speech 

A. How our preaent educational program. ia met. 
l. State help. 
2. Personal property tax. 

). Tax on real estate. 

I. Stratton, Clarence, r;ublic s:eeakini, Henry 
Holt, 1925, P• 16-
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B. What a aalee tax could de. 

l. Xncrease our state help many timea. 

2. Decrease our personal property tax. 
J. Greatly lower our real eatcLtfi tax. 

lo Much could be done to atniist achoola 

and roads if we bad a aales tax. 
a. We could start a school building 

building prograna. 
b. Salaries could be raised for 

teachera and administrators. 

e. The county could furnish tree 
text-books. 

d. We could have a road building 
program. 

(1) Our secondary roads could 
be bardaurtaced. 

(2) We could repair our main 

highways. 
C. All the people share the cost when we baYe 

a sales tax. 

1. The wealthy would pay their aha.re. 

a. B:, pa71ng property tax. 

b. Contributing to the aalea tax. 

2. The poor would contribute to the sale• 1.ax. 



D. A sales tax 1s·an equitable tu. 
1. All people support. it.. 

2. All people benefit from it. 
3. Many people now evade paying any tax. 

a. They move from place to place. 
b. They never own anJ real eatate. 

E. States that have a aalea tax 1n general are 

the most proar•••i••• 
l. In education. 

a. They have better building and 

equipment. 

b. They pa7 higher aalari••• 
c. the oountiea turn.1.it tr•• sut.-booka. 

2. In highways. 

a. Tley have more hard. eurtaoed roads. 
b. Ttte roada are better kept. 

c. The rural areas have be'tter roads. 

III. Oloae 
A. toucan share in eetabliahing a nlea tax. 

l. Vote tor candidates that endorae a 
aalea tax. 

2. Write and talk to your. atate aenatora, 

and meat>era of the Bou•• ot D•l•pt••• 
3 • Urge your friend a to aupport a aalea tax. 



B. A sales ·tax. is the only solution to the 

educational and road problem or our state. 

"To make good outline•• one must bti absolutely 

clear in hie mind as to the exac't relationship ltetweq 

headings and sub-headings• and must o:>nfora· to that 

relationship with rigid con•iatency." 1 

5. R.equire the students to practite the speech 

before final deli..-ery. Let them give it before the 

class. or create an a:ud1ence situation, b~ sending 
aom.e atu.denta into a vacant room. See that, they 

practice it over aid over again. Practicing before 

a mirror may prove helpful. Hav• them speak aloud. 
to themselves alone, einca that fixes the ooncepta 
more firmly in mind, and develop their mental 

taculticu 11• 

6. Provide frequent opportunities for apeaki.Ag 

before an audience. Many ti .rrnuJ student a .refuse to 
apeak, beca.uae they feel nervou.a, or embarrassed •. 

Teach them that the more frequent appea.rancea t.bey 
make before their liatenera, the leas nevvoua aJadi 
embarrassed they will be. 

"Above all, he (the student) must not run 

away fro in the thing ho fears. Putting off tho day 

when he will speak weakens the will-to-tight. He 

1. 



must seize every opportunity to speak in private 

as well as in publio." 1 

7. Show, the students how to uae the dictionacy: 

e.i. how to translate the diacritical marks into 

the sounds they indicate. A procedure tor t.hia 
might involve twvi.ng the students copy from the 

dictionaries the indicated pronunciation of worda, 
with key words to illustrate the use of diacritical 
marks; and then pronounce them aa indicated by tbe 

diacritical marks. 
6. Have the students look up unfamiliar 

words in the dietionary, to fix them in mind, to 

pronounce them correctly, to learn bow to apell 

them, and to get the correct meaning. Ba aure the 
word ia deal th w1 th when d.iacovered, while it is 

fresh on the student •s mind. 
'lihen a new word is encountered it sbould be 

noticed with keen attention. It heard, ita pronun-
ciation will be fixed upon the •ar. If eeen, its 

spelling should be mastered at once. The next step 

Sarett-FoBter-McSurne.y! Speech A llUh Sc9ool Course, Houghton Kiffl n, 19,7,-p7)0 



is to consult a dietion«ry for t:ither •pelling or 

pronunciation. Thea all its meanings should be 

examined .. "l 

9. Have students learn words in groups: 

e.i. WQ l•arn about trees rrom such worda as sap, 

leaves, bark, roots, limbs, etc. We learn about 
government with worda like legiala.ture, cabinet, 
suffrage, etc. 

10. Have atudenta, in order to increase t,be1r 

vocabulary list, and make ,us• or tbe worda \hey 
hear from •d~cated.people. 

11. Teach the at.ud•nta they mar increase their 

vocabulary by listing one new W..:)rd eystematically 
each day, and exercising ite use f'requ•ntly. 

12. Provide opport.unitiea for atudents to 

read much material aloud. 
13. Have the students put into active use the 

vocabulary they • already ha:.ye, bJ using 11an7 llluatra-
tions, and giving descriptions in detail: e.1. most 

untrained students in public apeaking say words 
fail them when they take the floor; and, consequently, 

they becoine embarraasod. Thia 16 due largely to 

E. S€ratlc5li, Clarencl. Publ;1c S2eaking, Henry 
Holt, P• )9 , 



the failure of the students to go into detail 

with their outline. The students must use the 

wo:rde they know. Branch out on the headings and 

sub-headings, like a tree sending out its branchaa 
in all directions. This is aummed up by Monroe 

in the following quotat,ion: 
"Moat people know the meaning or ten timea 

as many words as they actually u.se. Work to 

transfer words from the vocabulary which you 

merely und erst.and• to the vocabulary with which 

you can bring out the .latent im~gery they contain. 

Great speakers a.re noted, not so much tor the 

large words in the vocabulary which they employ• 
aa tor the skill with which they combine the simple 

words of the average man's vocabulary to say things 
vividly and with precision. nl 

14. Teach the students to convey exact meaning• 
and impressions by a definite choice of words, 

rather than vague, general words. 
"Definiteness of word usage results tirat, 

from the intense desire to convey exact meaning• 

1 .. Monroe, Alan H., 5rinci;ele1 and fXR•• 2'. t 
S1••qh, Revi ••d, • cot t , Pore sman, p. 2 S7 



and impressions. It we a::re content with vague-

ness and inexactness, ow speech and writinga 

are certain to revtuil that fact; we merely trana-

t er our o-wn confusion and blurred impressions to 

our l1steners.n 1 

15. Teach the atudenta how to choose approp-

riate words, so they will be understandable to 

the listeners. 
fhis point is brought out by the following 

paragraphs: 
"With respect to diction tile quality of 

und eratam ing is a variable one. For example, 
highly technical words which are immediately 

comprehensit>le to the doctor may be utterly 

meaningless to hia 1>at.ient. The question of 
whethGr or not the words we use are understandable 

to our listeners really reaolves itself into the 

question of whether these are appropriate for our 
audience and to the subject at hand. "2 

"When we speak or write, we wish. to make ae 

many a, ntacts as possible with our audience. 



Since our first ae is the transference of 

thcn~;:ht, we shall emtiloy exact, accurate, and 

u.nderstar.dable 11orda. n 1 

16. Teach the students that t;:esturea are 

lWllde by the entire body: e .1. the body as a 

whole responds in one degree or •Jiot.her, as 

walki lg across the floor, etc. 

11. Have the Ru.dents give geaturga with. 

flexible wrists, with freedom tor mov•u11,u1t of 

the arms and legs, ao the body ia not cramped 

or tied up. 

lfi. Show students that the bead ia used to 

point out. identify, or portray an t9motional et.ate. 
19. Show 3tude11ts th.at the head 13 used to 

manifest emotions in public speaking th.rough 

facial expressions: ct.i. a frown may indicate 

the seriou::me::11s or a thou~ht that Ji being 

conveyed. 

20. Remind students to observe the facial 
expressions good s~akera and the etf'ect they 
have on the listen.era. 



21. Have the student practice be.fore a 

mirror, a13 an aitl in d.ev@lupin~ proper facial 

expressions. (They should be warned a.a.inst 

overdoing fa.cial expreiudona••"makl~ .racea. ") 

22. Insist tbt1.t atwHmta oep the muda 

free to use gestures:. e.1. keep hands out of 
the pockets, from behind tbeia, etc. 

23. Show the student a how to time the 

• gesture with the idea in emphasis: e.i. it must 

immediately precede the vocal .evidence ot thought 

and feelin(:. 

24,. Teach the atuihmta not to repress 

gestures, as gripp111ci chai11s • putting bande 

behind the back, or in the pockets. 

25. Show the students that they ma.1 impair 

their speech by playirig with objects: e.i. playing 

with a watch chain, waving notes, etc. 

26. Insist on the ta.et that 6 esturea may 

detract from. tbs force of' an e'""'presaion: e.i. 

poundin6 a book on the table so hard the 

liateners cannot hear the speaker. 

The 1,:lpo:rtance ot the head, araus and hand a 

,nay be emphasized by Professor Wolbert: 



"Thi hands art, nev.Jr really inert, even 

when their muscular twitchings &re not visible. 

The arms share the same diaposition to 2.et into 

the conversation, always succeeding when the 

interplay becomes intense. The haad cannot be 

kept out of the play • .,l 

Pronunci-1 tion may be defined as th1ing the 

correct quantities of vowels, sounds of consonanttJ, 

and proper accentua.tion. .immeiatioi:1 conaia'ta 

in pronouncirl{; cl early ea.ch syllable that. ~oea 

into making the words, and. separrtting them from 

each other. 

27. Have the student end word$ diat1notly: 

e.i. ttdoing" im;;tead of "doin'/' "going" instead 

ot "goin'." 

28. Have t ha students make re codings of 

their voice; play this over piecemeal to the 

students stopping this "playback" whenever 

necess&ry to point out errors or to speak a 

line !or them to indicate how the line should be 

spoken. After this has been repeated sufficiently, 

the· S:dU'te selection should be recorded ai;ain to 



29. Teach the st·~ents th.at when th.ey 

question the pronut1ci:i\tion oi a word made by a 

speakt,r, they should make a note of it and look 

it up. 

30. Have the students praot1ce persistently; 
s.ay 4ords ov~r and ove.r until the correct pro-

nunciation 

Jl. EmphatJize the problem of prom.mciation 

that concerns itself \dt h .new words brought 

into a l~ngua.ge by ehangifli evJ1diti:n1a such as 
war, social, and scientific discovery, as for 
example, blitz-kreig, uranium, plutonium, 

atommllic energy, etc. 

32. The new words thiiit the studen:ts have 

le urned to pronoa.:m.ce must be used repeatedly 

in e~mversation, to form correct speech f"orm.tion, 

:,;. Have the atin.ents watch the speech ot 

othtirs, for the proper pronunciations: e .1. Dale 

Carnegie, Lowell Thomas, etc. 

34. Plan radio auditions to reveal faulty 

pronut1ci.a tions. 

..a1 ... ::.. woruv-, 

Have the students, retrain from combining 

•. i. "watyadoon" for •~at are you doing?" 
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"Wanna go?" tor "Do you w.nt to &o?" "Zatm" 

for "ls that so?" 

J6 . Correct mushy and slurring enunciation• 

by usin& word drills and tongue twiaters repeated 

many times: e.1. ~HE SHUNS THE s~~liuRE SUICE 

SHE 3AW' THE SBA SHELL !>MiiUNO IM THE SUN. 

37. Require the students to atay with a 

word, until they can properly enwiciate it••pronounee 

each syllable. 

)8. Teach the students to form the habit of 

having their pronunciation and enunciation checked 

for difficult words before the deliYery of the 

speech. 

39. Insist that knowing the correct spelling 
of words aids in the proper enµnciation. 

,.o. Teach students to a void h.aate in apeakiDi, 

which may hinder the utterance or speech aou.nda. 

•stress is ~he amount or intensity, force, 

or prominence given to certain ayllablea. Tb• 

standard dictionaries must be our guide. Get the 

dictionary habit. Of all speech errors, thoae 
of accentuation are the least excusable. "l 

l. 



41. Have the student a strive to & ain con-

trol of the listeners in the intrudu.ction •. 

42. Emphasize to the students that one 

way ot iettine;· the interest or the listener• 1a 

by creatiq; the feeling t.hey a.re abarin,. their 

ideas with them. 
4.3. Teach th• students to prepare their 

speech to tit the occaaion: e.1. a epeech to 
a group ot teacher, might be: "Pederal Ald. 
to Education.1t 

44. lnai at on the atudenta t1ak1ng their 

listeners feel they are talking to them personally; 

e.1. pick out certain ones in the audience and. 
for a moment look them 1n the eye; then shift to 
another group. 

l.S. Emphasize that readirg a speech• redu.ces 

the etfecti veness ot the speaker, ineofar aa 

contact w1 th the audi•nce ia cor1cerned. 

46. Have the students watch their audience, 
as their apeech ~roe;res••• to see their. reaction 

toward wha.t they are saying. 

47. Have the students know the content ot 
their speech, so they may avoid spending all their 

mental ene.rgy remembering the sequence of their 

ideas, and thereby neglectinG ,their audience contaa.. 



COHOLUSICl'S 

this a1114y ehows tl:a t. there 1e a high 

degree or ae,ree:ant as 'to the objaoti'V'ea in 

teachinP'. publlc speaking. The :range or 

agree.nt on the six obJect1Yea used in tb1a 

atu.411a 91 per oont to tK per oent.l 

'fhe1•• is, ttlao a ra1r degree or ar:.reement 

as to the procedures., wb1oh m1Alf be tollon4 

to o~tain these ooJeot.lv••• The per OM't ot 
a€rNment on the tort.y-seven prooedu.rea nu.e.sea t.ed 

1n ~is study are aa toll or.a: a 
PO per oent or above on prooe4e&rea i 
VO per cent to 90 per cent an 

prooedm-ea 16 
50 per oent or e.bove on all. other• 26 

fheretore, lt teachers desire to help 

individu~ls become bet.tar ep~.kere, they may 

aid their students by tocuei.n~ the1r at~ent1on 
I 

Qpon these ob3ect1vea, and ay wains t!B leaching 
prooed11res recommended. 

I ana A." see appendix. 
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APPENDIX 

Frequencies and Per Cents ot Objectives 
Appearing in Courses of Study, AU.thoritative 

Writings, and Student Responses to ~uestionnaires. 

Tal>le I 

Showing frequency and per cent. 

ourses WO 
@alyzed l 

tre- per er 
Ob ect1ves cent ent 

1. Ability to 
present a talk 

10 with ease, 91 47 90 &) 94 
poise, and 
confidence. 

2. Ability to 10 91 43 85 2'1 84 collect and 
organi:;;~e 
materi1l. 

~. Ability to use 9 82 56 69 26 81 a large 
fooabularz. 

4. Ability to use 8 73 41 80 25 78 good enunoia-
and pronuneia-· 
tion. 

5. Ability to use. 
gestures 

,, 
' 64 42 81 ' 22 '10 

' properly. \ . j I 

6. Ability- to make , 
79 contact with an 7 64 41 20 62 

audience. 

r. Tnere were thlrty-two members of a jury of students trom 
the senior class at Radtord College. 
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Teaching Objectives by Various 

Authorities, Together vd.th F'requeney and Per 

Cent of Authoritiea Mentioning eaoh. 

Table II 

I"roqu,mcy and Per Cent 

l. Consider the audience in advance------ 26 81 

2. Choose a suitable subJect------------- 29 91 
3. Select a variety of material---------- 28 68 

4. Outline the speech-------------------- )0 94 
.5. Practice before delivery-----------·:..- 29 91 

6. Speak of'ten before an audience-----•-- 29 91 

7. Make use of the dictionary------------ 28 88 

8. Look up unfamiliar words•-••·••--•--•• 20 81 

9. Learn words in groups•---------------- 16 SO 

10. Watch the words ot educated people---- 20 6) 

11. Learn one new word each day--•-------- 16 SO 

12. Read aloud much material-------------- 21 66 

13. Use vocabul.i,ry already known---------- 22 69 

ll.,. Maka definite choice of words- .. -----·· 19 S9 
15. Use appropriate words----------------- 21 66 
16. Use the body as a whole----•---------- 27 84 

17. Make geatw-es .flexible---------------- 2,.. 75 
18. Use the head in gesturing------------- 28 88 

19. Manifest emotions by the face--------- 29 91 



Frequency m.nd Per Cent 

20. Observe facial expressions----------- 20 6J 

21. Practice before a mirror------------- 17 5J 
22. Keep the hands free------------------ 17 53 

23. Time the sture---------·----------- 26 81 

24. Never repress gestures--------------- 2.3 72 
25. Avoid playing with objects----------- 26 81 

26. vfatch detraction of gesture---------- 16 ;o 
27. End words distinctly•--------------•- 25 78 
28. Make voice recorckings---------------- 17 53 
29. Look up do ubt.t'ul word a•------------·- 24 75 

JO. Pr;;1.ctice words many ti1il$&------------ 22 69 

)1. Study new words in u..se•-------------• 17 53 
)2. Make use of new words----------------- 18 56 
)3. Watch the speech of others----------- 24 7ii 

34,. Use radio auditions--•----------·•••- 17 5) 

J5. Refrain frorfi combinine; i'IOrda--------- 19 59 

J6. Use -word drills---------------------- 18 56 

37. Master each word learned-••---------- 23 72 
38. Practice before delivery------------- 22 69 

)9. Learn to spell the word-------------- 20 62 
40. Avoid haste-------------------------- l6 50 



41. Strive cont"'ict soon ... -------••••· 20 63 
42. re your ideas-------------------• 23 72 

4,3. Ad.apt thi8 t1rAech properl.1----------- 27 84 
44.. Talk lly to the u.ud.iance----• 25 7:d 

47. Know the cont.~nt 


	btdst0178_ld5655_v855_1949_a474_0001
	btdst0178_ld5655_v855_1949_a474_0002
	btdst0178_ld5655_v855_1949_a474_0003
	btdst0178_ld5655_v855_1949_a474_0004
	btdst0178_ld5655_v855_1949_a474_0005
	btdst0178_ld5655_v855_1949_a474_0006
	btdst0178_ld5655_v855_1949_a474_0007
	btdst0178_ld5655_v855_1949_a474_0008
	btdst0178_ld5655_v855_1949_a474_0009
	btdst0178_ld5655_v855_1949_a474_0010
	btdst0178_ld5655_v855_1949_a474_0011
	btdst0178_ld5655_v855_1949_a474_0012
	btdst0178_ld5655_v855_1949_a474_0013
	btdst0178_ld5655_v855_1949_a474_0014
	btdst0178_ld5655_v855_1949_a474_0015
	btdst0178_ld5655_v855_1949_a474_0016
	btdst0178_ld5655_v855_1949_a474_0017
	btdst0178_ld5655_v855_1949_a474_0018
	btdst0178_ld5655_v855_1949_a474_0019
	btdst0178_ld5655_v855_1949_a474_0020
	btdst0178_ld5655_v855_1949_a474_0021
	btdst0178_ld5655_v855_1949_a474_0022
	btdst0178_ld5655_v855_1949_a474_0023
	btdst0178_ld5655_v855_1949_a474_0024
	btdst0178_ld5655_v855_1949_a474_0025
	btdst0178_ld5655_v855_1949_a474_0026
	btdst0178_ld5655_v855_1949_a474_0027
	btdst0178_ld5655_v855_1949_a474_0028
	btdst0178_ld5655_v855_1949_a474_0029
	btdst0178_ld5655_v855_1949_a474_0030
	btdst0178_ld5655_v855_1949_a474_0031
	btdst0178_ld5655_v855_1949_a474_0032
	btdst0178_ld5655_v855_1949_a474_0033
	btdst0178_ld5655_v855_1949_a474_0034
	btdst0178_ld5655_v855_1949_a474_0035

